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A STUDY OF SPECIAL EDUCATION PRCGRAMS IN
STATE TEACEERS COLLEGES IN TEE
SOUTHERN ACCREDITING AREA

CEAPTER I

INTRODUCTION

Background and Need for the Study

A basic premise of American education is that every child is
entitled to education appropriate to his abilities and needs. The in~

creased interest in special education programs for exceptional child-

ren! is a manifestation of this idea. "This . . . takes on new meaning

as local school systems attempt inereasingly to provide for the four or
five million exceptional children of school atge."2

Since the turn of the present century, special interest groups

have been a major force behind the education of exceptional childrem.

National, state, and local voluntary agencies together with parents of

handicapped children have made known the educational needs of these

1Throughout this study the term "exceptional children®™ will be
used to refer to those children who deviate from the so-calied normal or
average to the extent that they need special educational services for
the realization of their potentialities.

2Romaine P. Mackie and Lloyd M. Dumn, State Certificetion

Requirements for Teachers of Exceptional Children (Washington: U. 3.
Govermment Printing Gffice, 1955?, p. 1. ,

i
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individuals whe differ from the so-called normal..1 4s these interested
people have rresented thelr case to the public, to governors, legislaters,
and administrators, they have caused attention to be directed to ihe need
for persennel in the different areas of special education.

State legislation (see Appendices A and B), especially in the
southern states where this movement has only recently btegun to take
root, has made new provisions or modified existing ones for the ees~
tablishment of pre-service and in-service teacher education programs in
the area of special education.

State legislation is generally recognized as essential to an
adequate program of education. School laws are both an expression of
the people's belief in education and a basis for financing and adminis~
iering schools. It follows from this manifestation that as the educa-
tional horizons broaden new legislation or modification of old legislation
ﬁecomes a neéessity.2 A recent report of the State of Massachusetts
épecial Copmission to study training faciiities for retarded children
;mphasizes the importance-cf state legislation to special education:

The handicapped child, born into the world with only a fight-
ing chance at happy adulthood, needs our help. In the battle

parents, the special class teachers, the legislators and pro-
fessional workers. To win the battle requires the heavy artillery
of humane legislation which sets the machinery of wise government

1Llcyd M. Dunn, Teachers for the South's Handicapped Children
(Atlanta: Higgins-MeArthur Compeny, 1955), P. 2.

2Romaine P. Mackie et al., Directors and Supervisers of Special
Education in Local School Systems, A Report Based on Findings from ihe
Study, "Qualification and Preparation of Teachers of Exceptional
Children." (Washington: U.S. Governmment Printing Office, 1955), p. 27.

for equal opportunity, the allies of these children are the B



in motion for them.l

The increase in state rrovisions for the vreparation of special
education personnel is viewed :w many educators with toth satisfaction
and concern. Mackie and Dunn refer to this situwation as follows:

Satisfaction comes from the recognition of the need for
qualified persons to teach :re Nation's handicapped and gifted
children. Concern stems frcm ithe recognition of the need for
evaluation of the facilities whkich should be availatle %t col-
leges planning to develop tszcher preparation programs.

Recent reports show that cver 26,000 teachers are needed to pro~
vide adequate education programs for ‘ke exceptional children in the
South; this region now has approximately 3,700 such teachers.” It is
axiomatic that without proper and sufficientnpersonnel, the best pro-
grams will fail. This view is reflected in unmistakable terms by
Balentine:

Before very significant progress can be made in the area of
special education, the teachers must have preparation which will
enable them to conduct classes and give instruction to certain
atypical children. It is apparent the atypical children in thz

schools are not receiving the special service which they need.

Almost one million séhool—age handicapped children in the South

" 1Commonwealth of Massachusetts, Report of the Special Commission
Established to Make an Investigation and Study Relative to Training
. Facilitlies Available for Retarded Chil , House of Representatives,
Report No. 2580, January, 1956, p. 7.

“Romaine P. Mackie and Lloyd M. Dumn, College and University
Programs for the Preparation of Teachers of Exceptional Children
(Vashington: U.S. Govermment Printing Office, 1954), p. 11.

3Dunn, Teachers for the Scwih's Eandicapped Children, p. xi.

4Jack Balentine, "Reports ef Selected Superintendents on Their
Practices for the Improvement of Clzssroom Instruction in Oklahoma
Schools" (unpublished Ed.D. dissertztion, 1952, University of Oklahoma),
r. 116.
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tecial education services; and, bty 1G4C, thris number will in-

]

need

un

crezse tc something like cne and one-guarter million. A conservative

ecstimate of the number of exceptions) children in the State of louisiana
- p 2, e s : .
ig from 77,00C to 1C0,CCC.* A closer lock =zt tre problem inherent in

tre foregcing statement may te found in tre rztic of sreecch and hearing

therzpists to speech defective children in louisiana:

o..we could estimate that there are rere in loulsiana at the

mement, aprroximately 332,CC0 cb17cren wiih severe specch defects.
Ey actual count 7,703 children in Icuisiana sre now recelving

oze kind of assivtance. By actuzl count there are 32 "speech
end rearing therapists" in parish and city school systems; @
in ccordinated centers, and 3 in the Special Fducation Pro-
grams ~ or a total of 44. A survey has nct bteen made of the
gualifications of these persons. Ye inow, however, that some
are completely untrained; others, who are partially trained.-.-..
in estimate that there are 35 qualified therapistsin louisiana
at the present time is a very lenient one. So let us say we
kave 25 gpeech therapists. We ne=2d 330 to take care of just
the severe cases of public school age (33,000 children with
speech defects; 100 cases per therapist).5

w

The ratio of children needing special education services to
irained personnel available to render these services is emphasized in
ﬁhe follcwing data: The state of Florida has 73,000 children who need
;pecial education services and only 735 teackers availatle to render §
%hese services.4 Migsissippi gives the nmumber of children needing

i
1

special education services as 55,000 with 55 teachers available to render

lﬂuﬂn Teachers for the South's Handicapped Children, p. xi.

: 2Cordelia Brong, "Speech and Eearing Frograms in Louisisna,”
P*oceed.ncs of the First lounisians Conference on Handicapped Children
‘(Ba" Fouge, la., 1956), p. 65.

-Ibig.

41etter to the writer from Rotert D. Getes, Consultant, Educa~
tion for Fxeceptional Children, State Department of Fducation, TalWahas—
see, Ficrida, March 21, 1957, I o ‘ ,



s
these services.? The State of Nor:r Carolina has an estimeted fifty-Tive
thousand children needing speclal education services and 250 tezchers
availabtle to provide these services.?

Many of the state supportec teachers colleges in the Southerm
Accrediting Ares have accepted the responsibility of preparing teachers
needed to previde adequate educaticnzl programs for exceptional children.
But, these institutions already burfened with the problems of influx of
students, and a shortage of steff and building facilities are experierc—
ing much diffieulty in their effort to set up an adequate teacher~edu-
cation program in special education. The personnel of many of these
institutions have found little time to study and plan for a long range
program that would be educationally sound. In line with the lack men-
tioned here, there is alsq reason for concern for the nationwide dearth
of organized information in regard to admimistrative organization,

operational procedures, curricular content, community resources, and

;related agency services which are bighly essential to an effective

fprogram for the préparation of specizl education persox:mel.3

Cleerly, there is a need for more information regarding basie

fundementals of a teacher education program for exceptional children.

lretter to the writer fror ¥. R. Burris, Supervisor of Specisl
Education, State Denartment of Bducation, Jackson, Mississippi, Marck

20, 1957.

2Letter to the writer from Felix S. Barker, Director, Divisicn
of Special Education, State.Depariment of Education, Jackson, Mississiz~
pi, March 20, 1957.

3National Society for Crippied Children and Adults, Inc. and T.S.
Office of Fducation, Crrortunities for the Prevaration of Teachers of

-Brceptionsl Children (Chicago: Natiomel Society for Crippled Children

and Adult, Inc., 1949}, p. 1l
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Lee emphasizes this need vhen he refers to the ranre that research on
educating excepticnel children should encompass. He stztes that:

Our research rust emphasize educeation and trainirg including
curriculum, teschking methods, teaching aids, and evalustion of
progress and meturation in relation to possible outcomes and
goals. Effective education of the handicapped must, in my view,
be projected in ccoperation with public and private rehabilita-

-tion agencies to include counseling, guidance, vocaticnal prepara-
tion for and placement in employment and follow-up evaluations
over the total service program....Fesearch on the preparation
of teaching end cther professional personnel should receive high
priority, perticularly in view of the U. S. Office of Educatign
competency studies which are currently tecoming available....

To date, no ccmprehensive study of the status of teacher-
education programs of exceptional children in the state teachers col-
leges in the Southern Accrediting Area has been reported in the litera-
ture. From the needs indicated in the previous discussion, a study of

this nature is both timely and important.

The Problem
The problem of this study is to ascertain the statms of special
éducation’programé”for teachers of exceptional children in the state
feachers colleges in thke Southern Accrediting Area; The protlem resélves%
itself into a study of the following phases:.
l. The departmental framework in which the speciz® education

program operates.

2. The professicnal preparation of the special edmweation pro-

gram's personnel.

Lj0nn J. lee "The Range That Research on Educeting Exceptional
Children Should Fncompass,® Exceptional Children, XXII (May, 1956),
p. 339.
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3. The curricular content, enrollments, and degrees granted in
tre specisl educaticn rrogram.

4. The coordination of the special education program with
community facilities, agencies, and other community institutions.

It is hoped that the results of this study will be used by
colleges and universities as: (1) a basis for the development of cur-
ricula in special education, (2) a tackground apainst which already
existing special education programs for teachers can be better eval-
vated; and (3) serve as tasic reference material for special education

of'excepticnal children.

Delimitstion of the Problem

The study is limited geographically to the eleven states making
‘up the Southern Assoclation of Colleges and Secondary Schools. These
states are: Alabama, Florida, Georgla, Kentucky, Louisiana, Mississippi,
North Carolina, South Carolina, Temnessee, Texas, and Virginia. The
;tudy is further 1limited to state supported teacher—-education institu-~
tions which indicated in the preliminary survey the presence of/or some
éspects of a teacher-education program for work with exceptional
children. Only the instructional services and those concomitant services
vhich facilitate and/or are immediately tied up with the instructional
.program are studied.

Study of programs is limited to the scademic year‘l956—57, with
the exceptiom of the portion of the study dealing with trends and work-
shops held, which covers the period from 1951 to 1956; and the part

dealing with degrees granted in special educziion which covers the period
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from September 1, 1955 to August 21, 1956.

Fefinitions and Use of Terms
For the purpose of the present study, the following definitions
will be used:

l. Svecial Iducation Program is used in a very broad sense *o

refer to any aspects of special education services including special
courses, programs for teacher preparation as well as plans for future
programs, and any services available which may serve as aids in the
preparation of teachers to work with exceptional children.

2. Ctpecial Education is used to refer to all instructional

services which are especially planned to meet the needs of exceptional

children.

3. Seauence of Courses or Sequence of Preparation is used to

indicate a minimm of specialized preparation in a specific area,

involving:

(1) 4 study of the characteristics.(pbysical, mental, and
emotional) of the particular condition under consideration;

(2) A study of the teaching methods and curriculum adjust-
ments needed; and '

(3) Observation and practice teaching.l
L. College is used as a general term referring to either a
college or mniversity.

5. Soutkern Acerediting Area refers to the geographical region

comprising the schools accredited in the Southern issociation of

ljational Society for Crippled Children snd Adults, Inc. and

U.S. 0ffice of REduecation, Opoortunities for the Preperation of

Teachers « - « 5, P« 5.
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Secondary Schools and Collepes.

€. State Teachers Colleges are state supported institutions of

righer education which include teacher-education as a part of their

academic progran.

7. Groups of Colleges refer to the division of <re varticipat-
ing colleges into enrollment groups as follows:

Group A: College enrollments 500-1,999
Group B: College enrollemnts 2,000—4;999
Group C: College enrollments 5,000 or over

8. Status is used to designate the position cr state of the
special education programs at the time of the study. Items considered
vere administrative organization and professional preparation of
personnel; curricula, enrollments, degrees granted; coordination with
community facilities and agencies; and problems and trends.

9. E;ggg is used to designate the general course or direction
ébserved ovefﬁfﬁe past five years by the persons responsible for special
education prograﬁs for teachers of exceptional children.

10. Areas is a general term referring to the various groupings

under which the subject matter of special education is organized.

Method of Research and Treatment of Data

The normative-surveyl type research was used to collect the data
for this study, which included the questionnaire, interviews, and

personal correspondence. Supplementary information was gathered from

lcarter V. Good and Douglas E. Scates, Methods of Besearch: Edu-
catiog§% §§yghglgzéfzizASggiglggiggl (New York: Appleton-Century Crofts,
. nc" 516 ,..pp-‘,.5 - BBt e e o e o e e v e e i o - .-
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rrent college Ttulleting, manuals of state special educziion programs,
and related literature.

The items included in the questionnaire (see Arreniix C) are
rerresentative of those criteria most frequently suggeste? for teacher-
education programs of exceptional children, as well as trcese moest fre-
quently included in pest studies.t The writer also drew from her own
exzerience in tre development of a specisl education progrzx for
teachers at Southern University, Paton Rouge, louisiana, during the past
year.

In keeping with the suggestions by I{oos,2 the items were first
formulated intc & tentative questionnaire. It was then submitted for
criticism and suggestions to eleven persons, including college profes-
sors and state and local supervisors who have experience in the field of
special education. Fellow associates in the special education program

and in education at Southern University, who are acquainted with the

T

mechanics of questionnalres and who are capable of criticizing their
.over-all construction were asked for their criticisms and sumggestions.
The questiomnaire was then revised in keeping with the suggestions and
criticisms.

Final preperation of the questionnaire was made in ferms of

lNa‘bional Society for Crippled Children and Adults, Inc. and The
U.S. Office of Fducation, Opportunities for the Preparaticn of Teachers
s s s o Mackie and Dunn, College and University Programs . . . .
Dunn, Teachers for the South's Fandicapped Children.

2Leonard v. Foos, The Questionnaire in Education (%ew TYork: The
Macmillan Company, 1928}, p. 163.
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“ixon's criteria for mechanics of form! and the recommendations of
Good and Scates for both construction and administration ¢f this type of
instrument.? |
A letter (see Appendix D) explaining the proposesd study and in-
viting the college to rarticipate, was sent to each president of the 94
state teachers colleges in the Southern Accrediting Area.” Fnclosed in
the letter was a Preliminary Survey post card (see Appendix E), re~
guesting angvers to the following questions:

(1) %11 your college be willing to varticipate in this study?
(2) 1If answer "yes", what is the name and title of the person

who would be most able to supply further information in

this regard?

A follow-up letter (see Appendix F) and another Preliminary Survey card

‘were mailed two weeks later to those who had not yet replied. |
Of the 94 lettefs sent, 90 cards were returned. Fifty-five of

éthe respondents stated that they had a special education program and

éexpressed a willingness to participate in the study.

; Two questionnaires, one for the respondent's file arnd the otheré

?to te fillsd out and retvrned to the writer, together with a covering
fletter (see Appendix G) were mailed to the individual designated by the

}president of each of the 55 colleges as reing responsible for the

Ljohn E. Nizon, "The Mechanics of Questiomnaire Comstruction,m
Journal of Fducational Research, XIVII (Merch, 1954), pp. 483-487.

,2Good and Scates, Methods of Research . . . , pp. &l4-£2L.

35ee Appendix D for criteria for participating irn the study es
set fortk in the cover letter wkich accompanied the Preliminery Survey
-, o'« DU : - . . ; -
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special education program. A self-addressed stamped envelope accom-
pained the questionneires. A follow-up letter (see Appendix H) along
with another questionnaire was sent two weeks later to those who had
not yet replied.

Table 1 summarizes the responses to the questionnaires by
colleges grouped according to enrollments. Group A colleges were sent
22 questionnaires. Twenty, or 91 per cent, responded. These 20 re-
sponses included 13, or 59.5 per cent, complete questionnaires; five, or
22.5 per cent, incomplete ques@ionnaires; and two, or 9 per cent, other
acknowledgments in the form of letters. Two, or 9 per cent, of this group
failed to respond. sGrou.p B colleges were sent twenty-two question-
naires and returned 17, or 77 per cent, of them complete three, or 13.6
per cent, incomplete one, or 4.7 per cent, other acknowledgments in the
form of letters and no response to one, or 4.7 per cent. Group C col-
ieges were sent 11 questionnaires and returned 10, or 91 per cent, of
'#hem complete; and one, or 9 per cent failed to respond. Of the 55
éuestionnaires sent, 40, or 73 per cent; of them were returned complete.
ihe studj is based on information obtained from the AD completevquestion-'
i The data obtained in this study are presented as follows:
Chapter II, gives a survey of the pertinent literature in the field of
special education; Chapter III, presents an analysis of the data ob-
fained from the questionnaires; Chapter IV, presents a sumeary of the

findings and conclusions derived from the data.



TABLE 1.

NUMBER AND PER CENT OF RESPONSES TO QUESTIONNAIRES SENT TO PERSONS
IN CHARGE OF SPECIAL EDUCATION PROGRAMS DURING THE ACADEMIC

YEAR 1956-57 IN 55 STATE TEACHERS COLLEGES
IN THE SOUTHERN ACCREDITING AREA

, No.
Complete Incomplete Responses

Colleges Grouped Question- Question- Question~ to Other Totals

According to naires naires naires Question— Acknowledg- for 55

Enrollments Sent Returned Returned naires ments Colleges

No. No. Per Cent No. Per Cent Per Cent No. Per Cent lNo. Per Cent

Group A

22:Colleges

Enrollments of »

500-1,999 22 13 59.5 5 22.5 9.0 2 3.0 22 100.0
Group B

22 Colleges

Enrollments of

2,000~4,999 22 17 77.0 3 13.6 L7 1 Lo 22 100.0
Group €

11 Colleges

Enrollments of

5,000 or over 11 10 91.0 0 0.0 9.0 0 0.0 11  100.0
Totals 55 40 73§QH 8 15.0 7.0 3 5.0 55 100.0
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CHAPTER II
A REVIEW OF RELATED LITERATUEE
Introduction

No attempt is made in this chapter to review all of the
extensive literature concerning special education programs for excep-
tional children. Only two types of studies which seem particularly
important in comection with the present investigation are reviewed
here. These are (1) studies which considered the problems of college

' ;nd university programs for the preparation of teachers of exceptional
z(:h:'L}.dre'n and (2) studies concerned with legislative provisions for
;tate assistance to special education programs for teachers of excep-
fional childfen.

Studies Concerning College and University
‘ Special Education Programs

The first report on the preparation of teachers of exceptional
children in the United States was made in 1929 by the Internationsal

Council for ithe Education of Exceptional Children.l This publication

lﬂational Society for Crippled Children and Adults, Inc. and
U.S. Office of Education, Opportunities for the Pre tion of Teachers,
P. 1.
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listed forty-three coilezes in the United States and two in Conada which
offered courses in the arez of exceptional children.

Schleier mzde 2 etudy of the educztion of ereciel teachers in
1931, and found tret ninety-nine colleges and universities were offering
some ccurses relete? ¢ the mentally handicapped. 7Trese institutions
offered gporadic ccurses, butAmade no attempt to organize a curriculum.
Schleier reported Turirer that three teachers colleges and three normal
schools had established departments of special education.t

The subcormittee of the White Fouge Conference issued a bulletin
on teacher-education for exceptional children in 1931, which reported
seventy~one institutions offering opportunities for study to prospective
teachers of exceptional children.? This report still hasg significant
influence on practiees in teacher education for exceptionsl chlldren and
is often cited as a stendard reference.’

In 1936, a third investigation of college and miversity pro-
grams for the preparation of special education teachers was made.
Martens states that:
| eeothe #umhef.of colleges and wniversities announcing one or

more courses preparatory to teaching of exceptional children had

by that time growm to 101. In addition, 17 residential or other
highly specialized sehools had participated in carrying on

 louis M. Schieier, Problems in the Training of Certain
Special-Class Teackers (Teachers College Contributions te Education,
No. 496. New York: Bureeu of Publications, Columbia University, 1931),

p. €9.

2Francis E. Iord and Samuel A. Kirk, "The Education of Teachers of
Special Classes, ™ The Fduesiion of FExceptional Childvesn;-Feriy-Ninth
Yearbook of the Natiomal Society for the Study of Education, Part II
(Chicago: Chicago University Press, 1950), p. 107.

3Thid., p. 162.
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teacher-education programs, either as independent units or in
cooperation with some near-~by university or cocllege.-

Since 1936, and more esrecially since 1940, the phenomenal
growil: of state programs for thre education of excepticnal children has
crezied a great demend for teachers. Tor the year ending with the sum~
mer sessions of 1948, there were one hundred seventy-five institutions
of hicher learning offering one or more courses in special ecducation.
This represented an incresse of one hundred forty-six percent since 1931.

¥artens? concludes that these figures are evidence of the mounting im-

=8

)

portance being attached to the preparation of teschers to work with
excepilional children.

Mackie and Dunn? in their 1954 study reported 122 colleges and
universities in the United States as offering specialized sequences of
preparation for teachers in one or more areas of exceptionality. During
the period covered by ‘this Study 1953-1954, there were more faculty A
- offering more courses in speech correction than in any other areas.
Courses in‘speech ‘and hearing, as a combined area, were second; mentally
‘reterded was third with the deaf and the hard of hearing following in
that or&er. The largest number of students who were enrolled in speciai'
education courses were taking speech correction. The second largest

group was enrolled in the area of the mentally retarded, with speech

. National Society for Crippled Children and Adults, Inc. snd
U.S. Cffice of Education, Opportunities for Prevaration of Teachers . ..., -

‘pe le .
2Ibid.
“Romaine P. Mackie and 1loyd M. Dunn, Colliege and University

Pro for the Preparation of Teachers of Excevtional Children
h‘?ashizz.gbon: T. 3. Govermment Printing Office, 1954), p. 10.

\id
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and hesring, and the deaf following in the order named. The number of
degrees granted durins this peried was, likewise, relsted fc kind of
courses and numbers of students enrclled in these courses.t
The Piennial Survey of Tdueztion, 1952-1954 rercried that:
A major conclusion of the 1S47-1948 report ctill stands:
there is no doubt . . . that meny exceptional children are still
going without tle speciel instruetion they should have. Despite
the growth that ras taken place, special educaticn needs to be
Jeveloped much further hefore 231 who require it will be served.?
Cf the nine areas of special educztion listed in the Riennial
Survey referred to above, speech correcticn had made the greatest increase
over the period studied. Cver a five year period it had increased 68
per cent and in 1952-1953 was offering services to 306,747 ckildren.
‘This was more than 60 per cent of all children receiving special edu~
~cation services. In contrast to tue relatively rapid increase of ser~
%vices to the children with speeck disorders, services for the deaf and
?hard of hearing were significantly below the rate of increase in other
gareas. The unévailability of specializeEAteachers and a growing tend-
iency to- place only the most severely handicapped children in special

Eclasses probably were responsiblé for these small increases.’

11pig.

; %Mabel C. Rice and Arthur S. Fill, Biennial Survey of Fducstion:
Statistics of Special Fducation for Exceptional Children (Washington:
U.S. Govermment Printing Office, 1952-195Z), D. iv.

3Tbid:, p. 18.
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Turing the sprin. of 1954, the Scuthern Hegional iducation

11

“oard” in response tc recuests that it studyr

cial education rersonnel, zppointed a Commigsicn on the Training of

the rerion's need for srne~

o

Teachers of Fandicapped Children to find egnswers tec the following

~uestions:

1.

bee

5.

“hat 1s the present and future need for speech cor-
rectionists, for teachers of the warious types of
handicapped pupils, and for supervisory and college
instructional personnel in the Southern region?

Yhat personnel are the colleges
(=]

nd universities of the
South preparing to meet this need?

A
4

vhat is the difference between the supply of and demand
for teachers of the various sorts of handicapped child-
ren?

Vhat are the barriers to meeting the need for ad-
ditional qualified personnel?

What plan of sction would alleviate shorteges of
personnel??

The Commission!s findings and recommendations were presented to
the Southern Regional Education Board at its meeting in November, 1954.
The findings revealed that:

‘Almost one million school-age handicapped children in the
South need special education services; and, by 1960, the
mmber will have increased to one and one-—gquarter million.
The demand for quelified personnel to teach handicapped
children is increasing rapidly and will continue to do so
for some years ahead; all states in the South have difficulty

{itlenta: Figgins-McArthur Company, 1955), D. viii.

1The members of this board include the governors, ex officio,
and three other persons appointed by them from each of the following
siates: Alabama, Arkansas, Florida, Georgia, Eentucky, Louisiana,
¥oryland, Mississippi, North Carolina, Cklahoma, South Carolina,
Temmessee, Texas, and Virginia.

2Lloyd M. Dunn, Teacherg for the South's Handicapped Children

2o
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; Tindiny well-trained teachers of all kinds of handicappred children.

Cver 26,000 teachers are needed to provide adeguate edu-
cational programs for Landienpped children in the South; the
region nov has only about 3,70C such teachere.t

-

In regard to the need for srecial ed
rrograms, the Southern Fegional Commission reported as follows:

An estimated &0 per cent of the teachers now employed in
spec ia. education in the South need additional training, but
rregrans for treining teuachers are either 1n:.:equaue or non-

:1stent in several areas of special education. In 1%54-55
only 55 teacher education institutions in the rcgion reported
partial or complete training programs in one or more areag of
special education. Of this mumber 26 had programs in speech
and hearing only.

No institutions in the South have complete training vrograms
for teachers of the blind or teachers of the partially see-
ing. . . .Many existing programs for training special teachers
are token in nature, with few full-time faculty and limited
practicum facilities.?

The Commission's recommendations were largely directed toward
specific improvement in the teacher preparation programs. Typical of
this is recommendation number I3

We recommend that present programs of teacher preparation

be extended or augumented, since lack of quelified teachers is

a major barrier to the expansion and improvement gf education-
al programs for handicapped children in the South:

Studies Concerning Iegislative Provisions
for Special Education Progrsms
for Teachers

importance of state legislation to the special education programs (see

ucztion teacker preparation

In Chapter I of the present study, there was mention made of the

lnia., p. xi.

By ‘
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Appendix A and R). A number of reports and surveys have been made of

state legisglation end its relation to the educstion of excepticnsl

children. Vallin refers to the status of state legislation in 1938:

A few states provide subsidy for certain handicapped
children. There is no uniformity in the program among the
various states, but generally there is more favorable con-
eideration to the phyeicilly handicapped than to the mentally
or goclally handicapped.

2

Martens™ formuleted conclusions in terms of what she referred

to as basic principles of state legislation, or = bill of rights for

exceptional children. Principle number 10 concerns the state's respon-

sibility in encouraging well-qualified personnel:

In view of the dramatic growth of special educational pro-
visions and the serious lack of teachers and other personnel
to assume responsibility for the work, legislative consideration
of the proper preparation of such personnel is important.
There are now State laws that permit funds to be used for sum~
mer school scholarships. . . , or open the way for the State
education department to make appropriate arrangements with any
teacher-education institution in the State. A1l these means
of providing adequate facilities for study may well be con-
sidered legitimate expenditures, in order that there may be
well-qualified persomnel in both teaching and supervisory
positions.  Exceptional children can be well tsught and well.
p;épared.gor life adjustment only as they have well-qualified
teachers.- .

Martens' plea for state legislation to assume more respon-.

sibility in preparing well-qualified teachers for exceptional children

should not be construed to_mean that advances were not being made at

13, E. Wallace Wallin, "Trends and Needs in the Training of

Teachers for Special Classes for Handicapped Children," Journal of
Educational Research, XXXI (March, 1938), pp. 506-526.

2g1ise Martens, State legislation for Education of Exceptional

Children (Washington: U.S. Govermnment Printing Office, 1949),
Ppo 52‘-57.
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that time in this direction. In order to qualify this roint she states
that the advances being made were:

1. The need of State guidance of the program is being
increasingly reccognized.

2. The educational needs of the mentally handicarped are
increesingly recognized as a State responsibility.

2. The importance of bteginning special education earliy and
of carrying it through the adolescent years is being
Increasingly emphasized.

L. The high cost of education is being recognized. . . .

That many of the States are sincerely trying to_do tkis
is reflected in their 1949 legislative actionms.

The three years between 1949 and 1952 are filled with develop-
ments in the area of special education legislation - both in extended
legislation and new legislation. E1112 compares the legislative infor-
‘mation reported by Martens and similar information pertaining to legis~ _
lation in existence as of June, 1952:

« o o durlng the 3-year period, 15 State legislatures passed
bills extending existing or establishing new special education
programs . . . . These legislative acts did not include in-

. creases in appropriations designed to implement more adequately
already existing statutes . . . . 411 except two States have

recognized the need for some yge of special education service
through leglslatlve enactments.

Hill summarizes the progress made in state legislation Zer spe-
cial education by pointing out that although progress bas been mzde,
there is still a very serious lack of qualified teachers and guzlified

'professional leadéiégip:

11vig.

2Arthur S. Hill, "Extending Special Education through State
Iegislation," School Life, XXXV (June, 1953), pp. 140-145.

3big. .
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The preraration of specialized teachers is likewise limited
tecsuse gualified college personnel experienced in special edu~
cation 1s difficudt to find. In view of the current lag in
teacher education in the various States, it would epreszr that
the situation may get worse before it improves. Perteps the
most important conclusion to be reecked from a review of the
legislative data is that in speciel education, even —cre than
in other areas of teacher shortage, there must be found effec-
tive ways and means of teacher recruitment and prerzrztion
consistent with the rapidly developing demand for srecial edu~
cation services.

Gilmore? made a comparison of some legislative nrovisions for
special educaticn and found first of all that with the enmzetment of
Montana's new law in the 1955 legislative session, all 48 states now had
legislation on their books meking provision for some tyre of state as-
sistance, either advisory service or financial aid, or beth. At this
time, 46 states were giving assistance in some form of reimbursement of
expenses incurred by providing special education services. The State of

-Vermont accepted the initial responsibility for all expenditures for
special education, but was reimbursed by the local school district in
‘an amount not to exceed the district's per capite cost for normal
‘children. New Eampshire's law stated thaet the expenses incurred by a
 gschool board invadministering'the law in relation to edncaiipn for
shandicapped children shall be paid by the distriet in ﬁﬁich the case
‘arises. Gilmore foumd the following groups of exceptionzl children

‘provided for:
State by state comparison shows that 48 states kewe provision

Ipid.

Zarguerite I. Gilmore, ™ Comparison of Selected Legislative
"Provisions for Special Education in Iocal School Districte in Illinois
‘with Those of Ctker Sta'hes," Exceptional Children, XXIT {yarcn, 1956),
-Pp.. 237-241, 228, ——— -
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for the physically handicapped; 46 states have provision for the

educable mentally handicsrped: 19 states have provision for the

trainable; 15 states have provision for the socially or emotional-

ly maladeSted.l

This study by Gilmore guoted above is an evsmination ¢f the

nature of the legislative trovisions for snecial education. In the same
study it was found that "thirty states hed permissive legislation; 123
states had permissive provisions for part of their program gnd mendatory
provisions for the remainder."2

The most recent repcrt from the U.S. Office of Education3 con~

cerning state law for specizl education of exceptional children, sums
up the major progress made in the years between 1949 and 1955. It con~
cludes that although content of the laws varies widely from state to
state, certain patterns emerge. The following patterns are specifically
related to teacher-education:
Most states have special requirements for teachers of handi-

capped children. Many states are authorizing training programs

and scholarships for teachers of exceptional children. Nearly

every state provides that its State department of education

or special board or agency at the state level shall: supemse

and approve special-education programs .4
: With provisions for teacher-education exist requirements for
iteacher certification (see Lppendix B). UVith the estsblishment of every

‘new state program of special education, the state must seek to set

1tpig.
2Tbid.

3U.S. Office of Education, "A Report on State School Law:
Specilal Education of Excepticmal Children," School Life., XXXIX
(November, 1956), pp. 142-14%.

h1big.
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standards of rreparation that queliify fer tre work. Teacher certi-

Ticetion has heen one of the most rerszistent problems in the professional

sdvancement of special education. Fow far the states have progressed

tovard meeting the need for speciz®l certification is revealed in the fol-

lowing reports. MNackie and Tnnl in their study concluded that in the
vast twenty-five years the nmumber of stales granting svecial certifi-
cates for teachers of exceptionsl 2%illren had incressed rapidly. At
the time of the study, 32 states zn£ the Zistrict of Columbia had spe-
cial certification requirements for teachers of one or more types of
exceptional children. Counting tke Iistrict of Columbia, the number of
govermmental units with special standards had tripled since 1931, when
only 11 State departments of education reported such requirements.2
Mackie and Dunn present highlights of existing state certifica-
‘tion requirements in 1954 by pointing out significant developmentss

More states have special standards for speech correctionists
than for teachers in any of the other areas of exceptionality.

Next to speech correction, the areas in which the largest
mmber of states have special tescher standards are, in order,
the hard-of-hearing, the crippied, the mentally retarded, and
the partially seeing.

The areas in which the least mmber of states have special
requirements are for teachers of the blind, deaf, socially
maladjusted, and gifted.

Only one state has a specizl ceriificate for teachers of
gﬁed .

lRomaine P. Mackie and Iloyd ¥. Dumn, State Certificstion
Requirements for Teachers of Exceviicnal Children, (U.S. Department of

‘Eealth, Fducation and Welfare, Washincton U.S. Government Printing
‘Office, 1954), p. 5. '

- Zgchleier, Problems in the Tredming of Certein . . . , p. 39

Dbl
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Sixteen states require teachers of efceptional children to
hold only a regular teaching credentisel.

It is teccming increasingly recognized that knowledge and
abilifies required by a teacher for a particular task should be carefully
defined and described. If the teazchers of exceptional children need
skills and abilities over and beyond those of the regular classroom
teacher, what are they? and how can they test be developed? In attemp-
ting to help solve this problem, Mackie and Dunn sought the opinions of

special education personnel concerning state certification requirements

and found that:

The majority of special education personnel believe that
teachers of exceptional children should first possess the com-
petencies needed by teachers of normal children.

Special education persomnel favor the requirement of a
regular teaching certificate plus a special credential (or
- specisl preparation) valid for teaching one type of exception-
al children.2

At present a systematic analysis of competencies needed by

téa¢hers of exceptional children has been undertaken by a committee of

ithe T.S. Office of Education. These competency studies (as they are

labelled) are outgrowths of the broad study, "Qualification and Pre-

éparationiof Teachers of Exceptional Children." To date, four publi-

gcations3 are available describing the qualifications, distinctive

IMgckie and Dunn, State Certification Requirements . . . , p. 3.
Ibld., p. 61.

3Romaine P. Mackie et al., Teachers of Children Who Are Deaf,
A Report Based on Findings from the Study, "Qualification and Preparation
of Teachers of Exceptional Children® (Washington: U.S. Goverrment
Printing Office, 1955). Romaine P. Mackie, Lloyd M. Dunn et al., Teath-

ers of Children Who Are Blind, A Report Eased on Findlngs from the Stugd, Study,
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corpetencies, and specialized preparation needed py teackers of children
who are: (1) blind, (2) partially seeing, (3) deaf, and (L) specialized
preparation needed bv directors and supervisors of special education.
Forthcoming U.S. Cffice of Fducation competency studies will deal with
competencies needed by teachers of children who are: crippled, mentally
retarded, socielly and emotionally maladjusted, speech handicapped, hard-
of-hearing, handicapped ty special heelth problems, and the gifted. Also,
serarate studies ere being made on special education administrative and
snpervisory personnel in State Departments of education and instructors

in colleges and universities preparing teachers of excéptional children.

Summary

A review of the literature shows that since the late twenties,
the combined effect of several important influences has btrought the
ieducational needs of exceptional children to the attention of the
%federal, state, and local government as well as to institutions of higher
learning' The influences may be summarized as follows: |
1. The Internationsl Council for the Education of Exceptional
Children in 1929 Spearheadgd the movement toward special preparation of

teachers to work with exceptional children.

"Qualification and Preparation of Teachers of Exceptional Children"
(Washington: U.S. Government Printing Office, 1955). Romaine P. Mackie,
Edith Cahoe et al., Teachers of Children Who Are Partially Seeing, A '
Report Based on Findings from the Study, "Qualification and Preparation
of Teschers of Exceptional Children®” (Washington: U.S. Govermment
Printing Office, 1955). Romaine, P. Mackie, Anna M. Engel et al., Di-

and Supervisors of Special Edueation in Iocal School tems, A
Report Based on Findings from the Stody, “Qualification and Preparation
of Teachers of Exceptional Children® (Washington: U.S. Govermment

Printing Office, 1955).




27

2. The “hite House Conference in 1931 further emrhasized the
importance of specisl preparaticn of teachers of exceptional children.

2. The number of states setting up specisl certification re-
quirements fer children has increased raridly over the past twenty-seven
years.

L. Colleges and universities have redoubled their efforts to
prepare adequate personnel to render services to exceptional children.

The extent to which state supported teachers colleges in the

Southern Accrediting Area are meeting the challenge of preparing person-
nel to work with exceptional children is analyzed in the remaining

portion of this study.




CHAPTFE III

THE STATUS CF SPECIAL EDUCATICN PrCGRAMS
AS SHOWN RY THE DATA

Introduction

The data obtaiﬁed iﬁ the present investigation, show the curren‘l:i
;status of the special education programs for teachers of exceptional
fchildren of forty state teachers colleges in the Southern Accrediting
fgglrea. The results are discussed in the ssme order as the major phases
istudied appear on the questionnaire: (1) the departmental framework in
which the special education program operates, (2) the professional pre-
paration of the special education program's persommel, (3) the curriculan
offerings, enrollments, and degrees granted in the special education pro-
gram, (4) the coordination of the special education program with com-
munity facilities, agencies, and institutions, and (5) the trends and
related problems of the special education proérams.
The data are presented in such a manner that a comparisor of
v size of emrollment and policies and practices caneaws;].;'v‘;)e—m—ade. It is
important to know the extent to which these policies and practices are
present in colleges of various sizes in order to determine the extent to

vhich the teacher preparation provisions vary. Usnaln.iy,“ the larger a
rollege’s enrollment the more extensive is a particuler program.

28
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Consequently, the tables used in the presentation of the data have been
divided inte three groups according to thre total enrollment of each vparti-
cipating ccllege.

Group 4 colleges, with enrollments of 500 to 1,999, include 13,
or 32.5, ver cent of the AC participating colleges. Group B colleges,
with enreilzents of 2,000 to 4,999, include 17, or 42.5 per cent, of the
40 partieipeting colleges. Group C colleges, with enrollments of 5,000
or over, imelude 10, or 25 per cent, of the 40 participating colleges.
The data are swrmarized and presented in 26 tables. Comments are
mede to furtiher interpret the data presented, and to point out distri-
butions and relationships.

Departmental Organization of the
Special Fducation Programs

This section presents data reported by the respondents describing
the organizstional framework within which the special education programs
of the 40 cclieges operate.

‘ Table 2 shows the number and percentage distribution of colleges
aggording to the length of time the special education program has been
in operation. The programs have operated from six months to 20 years in
fhe 40 participating colleges.

A1l progrems in Group A colleges have been in operation only for
a time of atout two years or less except_one college which has a program
that has bteen in cperation from about 10 to 12 years. Group B and Group
C colleges have special education programs which kave been in operation
from two yezrs or less, to 20 years or more. Group B has only one program

that is more than 12 years old. . Group C has at least one college in




TABLE 2

LENGTH OF TIME SFECIAL EDUCATION PROGRAMS HAVE BEEN IN OPFRATION
AS REPORTED BY 4O STATE TEACHERS COLLEGES IN THE SOUTHERN
ACCREDITING AREA DURING THE ACADEMIC YEAR 1956-57

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Length of time 500-1,999 2,000-4,999 5,000 or over Totals

%years) Enrollment Enrollment Enrollment 40 Colleges

No. Per Cent No. Per Cent No. Per Cent No. Per Cent
2 or less 6 15.0 4 10.0 1 2.5 11 27.5
Above 2 6 15.0 0 0.0 1 2.5 7 17.5
4 and sver 0 0.0 3 7.5 1 2.5 L 10.0
6 and over 0 0.0 2 5.0 0 0.0 2 5.0
8 and over 0 0.0 3 7.5 1 2.5 I 10.0
10 and over 1 2.5 4 10.0 1 2.5 6 15.0
12 and over 0 0.0 0 0.0 1 2.5 1 2.5
14 and over 0] 0.0 0 0.0 2 5.0 2 5.0
16 and over 0 0.0 0 0.0 1 2.5 1 2.5
18 and over o 0.0 0] 0.0 1 2.5 1 2.5
20 and over 0 0.0 1 2.5 0 0.0 1 2.5
Totals 13 32.5 17  42.5 10 25.0 40 100.0

0¢



31

every ege class except the 6 years to less than 8 years, and the 20 years
cr over class. Twenty-two, or 55 per cent, of the 4O participating col-
leges show that the progrems have been in operation for less than six
years. The largest number in any class is that of 2 years or less which
includes 11, or 27.5 per cent, of the participating colleges.

The recency of legal provisions for teacher preparation of ex-

icnel children (see Appendix A) seems to be reflected in the average

[¢]
ct

ep
length of time the 40 colleges have had special education programs. By
fer, the majority of the states in the Southern Accrediting Area have

had legal provisions for special education programs in colleges and
universities for slightly more than five years. It should also be noted
that tbe length of time the special education program has been in
operation seems to be related to some degree, at least, to the size of
the college's enrollment. For example, Group A colleges, the group of
colleges with the smallest enrollment have as a general average had pro-
grams for a shorter length of time than Group B and C colleges.

Table 3 shows the number and percentages distribution of special
education programs among colleges with regard to departments under which
they operate. Almost one-third, or 30 per cent, of the special education
progrzms are a part of the Departments of Education and Speech. Next in
rank ie the Depariment of Special Education in the School or College of
Fducation, under which operate 17.5 per cent of the special education
programs. Third in rank are the Departments of Special Education within
toe College or School of Education and Speciel Edueation without refer-

ence tc a college or school. Both have six, or 15 per cent, of the spe-

cial edmcation programs operating under them. .



~ [ABLE 3

DEPARTMENTS UNDER WHICH THE SPECIAL EDUCATION PROGRAMS OPERATED AS
REPORTED BY 40 STATE TEACHERS COLLEGES IN THE SOUTHERN
ACCREDITING AREA DURING THE ACADEMIC YEAR 1956-57

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Departments 500-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment 40 Colleges
No. Per Cent No. Per Cent No. Per Cent hNo, Per Cent
Departments of Education N
and Health 0] 0.0 1 2,5 0 0.0 1 2.5
Department of Education 4 10.0 2 5.0 0 0.0 6 15.0
Department.s of Education
and Speech 4L 10,0 5 12.5 3 7.5 12 30.0
Departments of Education
and Communications 0 0.0 1 2.5 0 0.0 1 2.5
Division of Professional
Growth Opportunities, in
Exceptional Children 0 0.0 1 2.5 0] 0.0 1 2.5

Department of Personnel
Services, College of
Education in Cooperation
with Speech and
Psychology 0 0.0 1 2.5 0 0.0 1 2.5




TABLE 3--Continued

e e

Grouped According to Enrollments

Group A Group B Group C
; 13 Colleges 17 Colleges 10 Colleges
: Departments 500~1,999 2,000~4,999 5,000 or over Totals
Enrollment Enrollment Enrollment LO Colleges
No, Per Cent No. Per Cent No. Per Cent No. Per Cent
Department of Psychology 0 0.0 1 2.5 1 2.5 2 5.0
Department of Special Educa- bve
tion within the College
or School of Education 2 5.0 3 7.5 2 5.0 7T 17.5
|
Departments of Education
; and English 1 2.5 0 0.0 O 0.0 1 2.5
bepartment of Special
i Education 1 2.5 2 5.0 3 7.5 6 15.0
Department of Speech 1 2.5 0 0.0 1 2.5 2 5.0
Totals 13 32.5 17 k2.5 10 25.0 4O 100.0
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The writer feels that the last mentioned organization cverlaps
the Department of Speciel Fducation in the School or College of Education
in cases where the pariicipating zollege is divided into colleges and/or
schocls. On the other hand, where each department within the czclilege
functions independently, a Department of Special Education seexs a
logical organizational type. The remainder of the special ecducztion pro-
grams operate under a wide assortment of departments, with only one to
two progrems in each department as listed in Table 3.

Tables 4 and 5 contain data concerning titles used in the special
education programs. Tatle 4 shows the number and percentage distribution
of titles given to specizl education programs among the 40 colleges.
Eleven different titles included all programs of the colleges that used
titles. In 14, or 35 per cemt, of the colleges no title was given to the
program. The title Special Education is first in rank, being used by
v18, or 22.5 per cent, of the colleges; followed by the title Speech Cor-.
grection used by 12, or 15 per cent, of the‘colleges. The largest number:
of different titles can be seen in Group B colleges with 11, and the
smallest mumber in Group C with seven different titles.

Table 5 shows the titles of persons in charge of the special ed-
ucatién programs in the 40 colleges. The most popular titles are Co-
ordinator of Special Education and Director of Special Education. These
titles are used by seven colleges each respectively, a total of 14, or
35 per cent, of the colleges. Head, Department of Speech is next in rank
used by 12.5 per cent of the 40 participeting colleges. The title Dean
or Coordinator of Imstrueiion is used by 10 per cent of the colleges and
another 10 per cent use the title Head, Department of Special Edvecation.




TABLE 4

TITLES OF THE SPECIAL EDUCATION PROGRAMS AS REPORTED BY 4O ST4ATE
TEACHERS COLLEGES IN THE SOUTHERN ACCREDITING AREA
DURING THE ACADEMIC YEAR 1956-57

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Titles 500-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment 40 Colleges
No., Per Cent No. Per Cent No. Per Cent No. Per Cent
Special Education 2 5.0 5 12.5 2 5.0 G 22.5
Divisions of Spacial
Education 0 0.0 1 2.5 0 0.0 1 2,5
Curriculum for Special
Education for Teachers of
Exceptional Children 0 0.0 1 2.5 0 0.0 1 2.5
Special Education Program 0 0.0 1 2.5 1 2.5 2 5.0
Education of Exceptional
Children 0 0.0 0 0.0 1 2.5 1 2.5
Professional Growth Oppor-
tunities in Exceptional
Children 0] 0.0 1 2.5 0 0.0 1 2.5
Special Educatlon of
Fxceptional Children 1 2.5 0 0.0 0 0.0 1 2.5
Program for Exceptional
Children 0 0.0 1 2.5 2 5.0 3 7.5
Special Education Sequence 1 2.5 0 0.0 0 0.0 1 2.5
Speech Correction 4 10.0 1 2.5 1 2.5 6 15.0
No Title Given 5 12.5 6 15.0 3 7.5 14 35.0
Totals 13 32.5 17 42,5 10 25.0 LO  10C.C
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TABLE 5

TITLES OF PERSONS IN CHARGE OF SPECIAL EDUCATION PROGRAMS AS REPORTED
BY 4O STATE TEACHERS COLLEGES IN THE SOUTHERN ACCREDITING

AREA DURING THE ACADEMIC YEAR 1956-57

ll

————

Grouped According to Enrollments

Group A - Group B Group C
13 Colleges 17 Colleges 10 Colleges
Titles 500-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment LO Colleges
No. Per Cent No. Per Cent No. Per Cent 'lo. Per Cent
Coordinator of Special
Education 2 5.0 4 10.0 1l 2.5 7 17.5
Director of Special
Education 3 7.5 2 5.0 2 5 0 > 17,5
Director of Spacial
Edueation Center 0 0.0 1l 2.5 0 0.0 1 2.5
Dean or Coordinator of
Instruction 3 7.5 1 2.5 0 0.0 I 10.0
Director of Speech and
Hearing Center 0 0.0 1 2.5 0 0.0 1 2.5
Chairman, Department of
Education 1 2.5 1 2.5 0 Q.0 2 5.0
Chairman, Program for
Exceptional Children 0 0.0 0 0.0 1 2.5 1 2.5

W
N



TABLE 5~--Continued

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Titles 500-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment 40 Colleges
No, Per Cent No, Per Cont No., Per Gent No. Per Cent.
Head, Department of
Speech 1 2.5 2 5.0 2 5.0 5 12,5
L
3
Professor Special
Education 1 2.5 0 0.0 1 2.5 2 5.0
Professor of Education,
Assigned to Special
Education 1 2.5 2 5.0 Q 0.0 3 7.5
Head, Department of
Special Education 0 0.0 2 5.0 2 5.0 4 10.0
No Official Title 1 2.5 1 2.5 1 2.5 3 7.5
Totals 13 32.5 17 42,5 10 5,0 40 100.0
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The titles of Tirector of Zpecial Fducation, Tirector of Sreech and
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ing Center, Chairman, Trerrem lor Fyeeptional Children, are ihe least
The varlety of titles riven in Takles £ and € would =serx to

indicate thet nc single suitable title for the verson in chargze <f the
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program or the pregram, elf, has been found. Trere iz 2lg2 rezson for
concern gbout the leck of siztvilizetion of the organizationzi framework
of the programs which is evidenced in the data. Fegardless ¢f the title
given the persons in cherge of the special education rrograms, there are
certain functions thét are associated with the position. Chief among
these functions is that of organizing and administering the rrogram as

a whole.

Since the design of this study did not include the collection of
data concerning specific functions performed by the persons responsible
for the programs, no conclusions cagmygwdrgynﬂggﬂthis regpect. Future
research might well consider this phase of the administrative orgeni-
zation of special education programs.

As existing programs for teacher preparation for work with ex~
ceptional children are expanded and as new programs are esteblished,
there will be an increased need for persons qualified to give lesdership
to these programs at the coliege level. Much can be done now te lay the’
foundation for adequate professional standards for such positicm. Easic
to the establishment of the best possible standards is improved wunder-
standing of the elements whick contribute to effective leaderskip. This
deepened understanding is needed by colleges and universities cffering

curricula for special eduecators.
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Professional FPreparation of the Persornrel
of the Special Education Programe

Tebtles € and 7 present data on the professicnel prepsration of
the persennel of the special education programs. Ffaer of the tables
shows (1) the specific area or areas of specializaticn of the special
educaticn personnel and (2) the total number and per cent of the person-
nel in each arez of specislization reported.

Teble € shows that for the 40 cblleges studfed, the range in
training of the persons in charge of the programs varies from 24 with
training in the ares of the mentally retarded to one with training in the
area of the blind. There are 20 each with training in the areas of the
socially maladjusted and the slow learner, followed by 17 with training
in the area of the speech defective, 14 in the area of the hard of hear-
ing, 13 in the area of the gifted, 11 in area of the thysically handi-
capped, eight in the area of the deaf, and six each in the areas of the
partially seeing and special health problems.

The tangential or other areas of special educztion were listed
as: clinical psychology, educational and vocational gwidance, and re-
medial reading. Other areas of specialization listed ineluded: school
administration, sociology, and communication; whick were not considered
as directly concerned with special education and; therefore, are not
included in the data.

Tatle 7 presents information concerning the arezs in which the
personnel of the specizl education programs has treining. The number of
areas of specialization of the personnel ranges froem 58 in the area of

the speech defective to nine in the area of the blind. Forty-one of the



TABLE 6

AREAS OF SPECIALIZATION OF PERSONS IN CHARGE OF THE SPECIAL EDUCATION PRUGRAMS
AS REPORTED BY 4O STATE 1EACHERS COLLEGES IN THE SOUTHERN
ACCREDITING AREA DURING THE ACADEMIC YEAR 1956-57

Hl

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Areas of 500-1,999 2,000-4,999 5,000 or over Totals
Specialization Enrollment Enrollment Enrollment LO Colleges
No. Per Cent No. Ber Cent No. Per Cent No. Per Cent
Mentally Retarded 8 25.8 10 12.7 6 13.0 2l 5.4
Slow Learner 6 19.4 g8 10.1 6 13.] 200 1.8
fioolnlly Maladjusted 6  19.4 g8 10.1 6 13.1 200 1a.8
Yipeech Defootlive o 12,9 7 8.1 6 13 17 10.9
Otheras® 3 9.7 10 12,7 3 6.5 16 10.0
Hard of Hearing 2 6.4 8 " 10.1 A 8.7 14 9.0
Gifted 2 6.4 7 8.9 4 B.7 3 8.3
Physically Handicapped 0 0.0 7 8.9 4 8.7 11 7.1
Deaf 2 6.4 7 7.6 2 4.3 8 5.1
Partially Seeing 0 0.0 b4 5.4 2 4.3 6 4O
Special Health Problems 0 0.0 4 5.4 2 4.3 6 4.0
Blind 0 0.0 0 0.0 1 2.2 1 0.6
Totals 31 100.0 79 100.0 46 100.0 156 1C0.0

aThe term "Others" includes clinical psychology, educational and vocational guidance, and
remedial reading.



AREAS OF SPECIALIZATION OF PERSONNEL OF SPEGIAL EDUCATION PROGRAMS AS
: REPORTED BY 40 STATE TEACHERS COLLEGES IN THE SOUTHERN
ﬁ ACCREDITING AREA DURING THE ACADEMIC YEAR 1956-57

@W

‘TABLE 7

Grouped According to Enrollments

Group A
13 Colleges 17 Colleges 10 Colleges
Areas of 500-1,999 2,000-4,999 5,000 or over
Specialization Enrollment Enrollment Enrollment 4LO Colleges
No. Per Cent No. Per Cent No. Per Cent
Speech Defective 20 27.7 23 17.0 9 58 17.5
Slow Learner 14 19.4 15  11.2 5 41 12,4
Mentally Retarded 12 16.7 15 11,2 5 39 1.7
Soclally Maladjusted 4 5.6 16 12.0 0 31 9.3
Hard of Hearing 6 8.3 12 9.0 10.1 31 9.3
Special Health 12 16.7 9 6.7 0 31 9.3
Physically Handicapped 0 0.0 14 10.5 11.9 29 8.8
Gifted I 5.6 8 6.0 2 20 6.2
Deaf 0 0.0 8 6.0 0 18 5.4
Partially Seeing 0 0.0 5 3.7 5 17 5.0
Blind 0 0.0 5 3.7 2 9 2.7
Others® 0 0.0 L 3.0 2 8 2.4
Totals 72 .100.0 134 100.0 126 100.0 332 100.0

aThe term "Others" includes clinical psychology, educational and vocational guidance, and re-

medial reading.
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srecizl educaticn personnel have special rreraration in the area of the
slow learner, “C in the area of the mentzlly retarded; and 31 each in the
arees of the hard of hearing, special health rroblems, and the socially
meladiusted. There are 29 with training in tke area of the physically
nandiczapped, 2C in the area of the gifted and 17 in the area of the
partially seeing.

It should ‘e pointed out»here that for Tables 6 and 7 it cannot
ke assumed that the individuasls a%é instructing in each area as indicated
by treining. It might have been particularly desirable to have included
in the questionnaire an inquiry as to what area or areas each member of
the staff was instructing. The respondent was esked only to indicate the
area or areas in which the special education program personnel had
training. Therefore, the numbers in each area of specialization in
Tables 6 and 7 do not represent persons, tut areas of specialized train-
ing of the personnel.

Later in the report some rather interesting observations can be
‘made by comparing the areas in which the spééial education personnel has
training with what is actually reported in terms of curricular offerings
of the teacher preparation program.

Table 8 sumarizes the amount of time spent by the personnel of
the special education programs of the A0 participating colleges in ad-
ministering the program. There is a total of 80 full-time faculty mem-
bers in the special education programs. The largest number of full time
faculty members for one college group is 37 in Group B. The largest
part-time faculty which is almost five times the size of the full-time

faculty is in Group C where the full-time feewlty is 15 and the



NUMBER AND DISTRIBUTION OF PERSONNEL DEVOTING FULL-TIME OR PART-TIME

TABIE 8

TO THE SPECIAL EDUCATION PROGRAMS AS REPORTED BY 40 STATE
TEACHERS COLLEGES IN THE SOUTHERN ACCREDITING
AREA DURING THE ACADEMIC YEAR 1956-57

Type Personnel

Group A
Colleges

No. Per Cent

Grouped According to Use of Staff Time

Group B
Colleges

No. Per Cent

Group C
Colleges

No. Per Cent

Total
40 Colleges

No. Per Cent

Number faculty members devoting’
full-time to special education
program '

Nurber faculty menbers devoting
part-time to special education
program

Numbar administrators devoting
full-time to special education
program

Number administrators devoting
part-time to special education
program

Nunber community personnel
devoting part-time to special
education program

Totals

28

20

50.0

1.8

7.0
£100,0

37

36

13
95

39.0 15
37.9 79
3.3 10
6.3 4
13.5 8
100.0 16

13.0

68,1

8.6

3ok

6.9
100.0

80 30.3
135 50,6
L, 5.2
13 5.0
25 8.9

267  100.0

e




part-time faculty is 7°.

The numrer of administrators devoting full-time to the special
education programs in the 4C colleges studied ranged from cne, or 1.2
per cent, in Group A colleges tc 10, or 2.6 per cent, in Group C cclleges.
Three, or 3.3 per cent, of the administrators in Group P colleges devoted
full-time to the special education program and six, or €.3 rer cent of
the administrators of this same sroup devoted only part-time to the pro-
gram. Four, or 3.5 per cent, of the administrators of Group C colleges
devoted part-time to the speciel education programs.

Because of the wording of the items on the time devoted to the
special education program, it is not clear whether all the time reported
was actually devoted to instructional duties. However, it is evident in
these data that the majority of the gpecial education personnel, a total
of 126 for all the colleges, are part-time thus indicating that other
;ctivities consume some of the persomnel's time. It should be remembered
%hat many of the colleges employ a large number of apecialists to give
éourses on a part-time basis. Table 8 amplifies this fact in that it
éhows the largest numhér of the part-time personnel being present in the
éolleges with the largest enrollments, the‘Group C colleges.

Another obgervation should be made here concerning the practice
of employing persons for part-time instruction in the special educaticn
?rograms. It is felt that fregquently the specialists who serve the pro-
gram only on a part-time basis have neither the time, energy, nor in-
terest in the special education vrogram to do a very effective job. Cm
the other hand, the practice of employing part-time specialists is de-
fgpggd on the basis of thﬁ‘Y??liﬁAPf experience, high qualificatiqn, and

rractical point of view they carn comtribute to the program.
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Curricular Offerings, Fnrcllments,
and Degreeg Granted

The nuxber of sequence of courses offered follows a particular
pattern that is seen in subsequent distritution of numter of persons
majoring in special education (Table 12) and rersons receiving degrees
(Table 15). Tarle Q@ shows that the largest mumber of sequence of courses
wes reported in the area of speech defective, 22; followed closely ty
the area of the mentally retarded which rerorted 20 sequence of courses.
There were 13 sequence of courses reported in the physically handicapped,
11 in the hard of hearing, 10 in the slow learner, nine in the socially
maladjusted, eight in spécial health problems, three each in the deaf
and partially seeing, and one in others. There was a total of 108 se-
quence of courses offered by the entire group of colleges. éroup A re-
ported a total of six sequence of courses covering only three areas; the
slow learner, the mentally retarded, and the speech defective. Not one
respondent reported sequence of courseé in the areas_of the Blind and the
gifted.

V The nature of preparation needed for the different groups of
exceptional children differs in many respects. It is not surprising to
find that not one of the 40 colleges studied offers a comprehensive se~

quence of courses for all types of exceptional children. Such an effort

would not be desirable in many cases. For example, one college might be
better equipped to prepare teachers of the mentally retarded, while an~
other might be better equipped to prepare teachers of the deaf or the

speech defective.

4 summary of the single ccurses avaiistie in the special education



~ TABLE 9

NUMBER AND DISTRIBUTION OF SEQUENCE OF COURSES OFFERED BY SPECIAL EDUCATION
PROGRAMS AS REPORTED BY 4O STATE TEACHERS COLLEGES IN THE SOUTHERN
ACCREDITING AREA DURING THE ACADEMIC YEAR 1956-57

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Areas 500-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment 40 Colleges
No, Per Cent No. Per Cent No. Per Cent No. Per Cent
Speech Defective 2 33.4 12 20.0 8 19.0 22 20.4
Mentally Retarded 2 33.3 13 2.7 5 11.9 20 18.6
Physically Handicapped 0 0.0 7 11,6 6 14,2 13 12.0
Hard of Hearing 0 0.0 6 10.0 5 11.9 11 10.2
Slow Learner 2 33.3 6 10.0 2 5.0 10 9.2
Socially Maladjusted 0 0.0 L 6.7 5 12.0 9 8.3
Special Health Problems 0 0.0 4 6.7 4 9.5 8 7.4
Deaf 0 0.0 4 6.7 3 7.0 7 6.5
Partially Seeing 0 0.0 3 5.0 L 9.5 7 6.5
Others? 0 0.0 1 1.6 0 0.0 1 0.9
Blind 0 0.0 0 0.0 0] 0.0 0 0.0
Gifted 0 0.0 0 0.0 o) 0.0 0 0.0
Totals 6 100.0 60 100.0 42 100.0 108 100.0

&The term "Others" includes clinical psychology, educational and vocational guidance, and re-
medial reading.

97




TABLE 10

AREAS OF SPECIAL EDUCATION IN WHICH SINGLE COURSES WERE OFFERED
DURING THE REGULAR ACADEMIC YEAR 1956-57 AS REPORTED BY
4O STATE COLLEGES IN THE SOUTHERN ACCREDITING AREA

—
m—

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Areas 500~1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment 40 Colleges
No, Per Cent No. Per Cent No. Per Cent No. Per Cent
Gifted 0 0.0 7 27.0 2  50.0 9 21.3
Mentally Retarded 4 33.3 5 19.2 0 0.0 9 21.3
Slow Learner 4 33.3 3 11.5 0 0.0 7 16.7
Speech Defective 2  16.7 3 11.5 0 0.0 5 11.9
Special Health Problems 0 0.0 2 7.7 2 50.0 4 9.8
Hard of Hearing 0 0.0 3 11.5 0 0.0 3 7.2
Physically Handicapped 2 16.7 0 0.0 0 0.0 2 4.7
Soclally Meladjusted 0 0.0 2 7.7 0 0.0 2 L7
Others® 0 0.0 1 3.8 0 0.0 1 2.4
Blind 0 0.0 0 0.0 0 0.0 0 0.0
Deaf 0 0.0 0 0.0 0 0.0 0 0.0
Partially Seeing 0 0.0 0 0.0 0 0.0 0 0.0
Totals 12 100.0 26 100.0 4L 100.0 42 100.0

8The term "Others" includes clinical psychology, educational and vocational guidance, and re-

medial reading.

L7
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programs is presented in Table 1C. The areas of the gifted and mentally
retarded lead all other groups wiik = total of nine single courses each.
In view of the fact that not one czllege studied reported a sezuence of
preparation in the gifted (Table ¢} it is sipnificant that this area
ranks high in number of single courses offered. This rank migkt te re-
lated to tkis area‘'s similar high rank in Table é (areas of specizli-
zation of persons in charpe) and T=-e 7 (areas of specialization of
personnel). No single courses are offered in the areas of the tling,
partially seeing, and the deaf. OCroup C colleges rate lowest in mumber
of single courses with only four in iwo areas. Group A had a total of
12 single courses covering four aress and Group B a total of 26 single
courses covering eight areas.

Table 11 shows thé number and distribution of workshops held
and the specific area of exceptionality which the workshops were con-
cerned during the past five years. The largest number of workshops as
well as the smallest number of areas of exceptionality covered was for
Group A which reported 40 workshops in two different areas of excep-
tionality-the slow learner, and the mentally retarded.

Of the three college groups, colleges in Group B held workshops
that covered the largest number of different areas of exceptionality,
seven; Group C held the smallest rumber of workshops that included four
different areag. In specific areas the largest number of workshops con-
ducted was in the area of the slow lesrmer, 19, followed by mentelly
retarded, 14, speech defective, sever, vhysically handicapped, five, and
special health problems and partially seeing, two each.

A general view of the areas of special education in which



TABLE 11

AREAS OF SPECIAL EDUCATION IN WHICH WORKSHOPS WERE HELD DURING THE LAST

FIVE YEARS 1951-1956 AS REPORTED BY 4O STATE TEACHERS

COLLEGES IN THE SOUTHERN ACCREDITING AREA

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Areas 500~-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment 40 Colleges
No. Per Cent No. Per Cent No. Per Cent No. Per Cent
Slow Learner 16 40,0 3 143 0 0.0 19 26.8
Others® 18  45.0 0 0.0 0 0.0 18 25.4
Mentally Retarded 6 15.0 6 28.6 2 20.0 1, 19.8
Speech Defective 0 0.0 3 14.3 4 40,0 7 9.8
Physically Handicapped 0 0.0 3 14.3 2 20.0 5 7.0
Special Health Problems 0 0.0 2 9.5 2 20.0 I 5.6
Soclally Maladjusted 0] 0.0 2 9.5 0 0.0 2 2.8
Partially Seeing 0 0.0 2 9.5 0 0.0 2 2.8
Blind 0 0.0 0 0.0 0 0.0 0 0.0
Deaf 0 0.0 0 0.0 0 0.0 0 0.0
Gifted 0 0.0 0 0.0 0 0.0 ¢ 0.0
Hard of Hearing 0 0.0 0 0.0 O 0.0 0 0.C
Totals 40 100.0 21 100.0 10 100.0 71 100.0

8The term "Others" includes clinical psychology, educational and vocational guidance, and re-

medial reading.
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offerings comply with the state's certification requirements as reported
ty respondents is seen in Tatle 12. The largest number of curricular
offerings meeting state certification requirements is 22, in the area of
the speech defective. Next is the mentally retarded 18, with the physi-
cally handicapped 17, ranking third. The area of the hard of hearing
ranks next with 2 total of 12, collere offerings complying with gtate
certification requirements. The slow learner and special health problems
are next with eight each, the deaf and partially seeing seven each; and
the smallest number, four, the socially msladjusted. None of the groups!
offerings comply with state certification requirements for teaching the
tlind or the gifted.

It should be noted here that only two states in the Southern

Accrediting Area, Louisiana and Tennessee, have certification reguire-

ments for teachers of the blind (see Appendix B).

It is significant to note further the manner in which state
certification requirements for special education personnel are reflected
in the data. For example, only three states in the Southern Accrediting
Area; Louisiana, Kentucky, and Tennessee have certification requirements
for teachers of the deaf (see Appendix B), and similarly only three spe-
cial education programs reported a sequence of courses in this area.
This suggested relationship may also be seen in the area of the gifted
which, in spite of the extensive lip-service being given to it for some
time, has no specific certification requirements established by any of
the states in this area.

Table 13 shows that during the academic year 1956-57, there was

a total of €98 students majoring in the vericus areas of special educaticn.



AREAS OF SPECIAL EDUCATION IN WHICH COURSE OFFERINGS COMPLY WITH STATE
CERTIFICATION REQUIREMENTS AS REPORTED BY 4O STATE TEACHERS
COLLEGES OF THE SOUTHERN ACCREDITING AREA

DURING THE ACADEMIC YEAR 1956-57

Areas

Grouped According to Enrollments

13 Colleges
500-1,999
Enrollment

No. Per Cent

17 Colleges
2,00044,999
Enrollment

10 Colleges
5,000 or over
Enrollment

No. Per Cent No. Per Cent

40 Colleges

No.

Speech Defective
Mentally Retarded
Physically Handicapped
Hard of Hearing

Slow Learner

Specisl Health Problems
Deaf

Partially Seeing
Sooially Maladjusted
Blind

Gifted

Others®

Totals
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About a third of these 227 were majoring in the combined areas of the
mentally retarded and the slow learner with ancther large number in the
areas of speech correction ané speech and hearing with a total of 1€7.
4 large numrer 195, of these students were taking survey courses in ex-
:ceptional children. Much smaller numbers were enrolled in the hard of
hearing 17, deaf 14, tlind six, and the partially seeing two. No student
Qas reported to be specializing in the arez of the socially maladjusted,
&he gifted, and special health problems.
| The number of different areas of special education in which
étudents were enrolled corresponded to the size of the total college
enrollment. For example, in Group A colleges, students were enrclled in
only two different areas of special education; in Group B colleges ;
gstudents were enrolled in five different areas; and in Group C colleges %
students were enrolled in eight different areas of special education. '
Again, the observation made earlier concerning the training of

the special education programs' personnel not being fully utilized is

evident here.  ‘Although 31 of the special education programs' personnel

are trained in the areas of the socially maladjusted and special health

roblems, 20 trained in the area of the gifted, and 17 in the area of
the partially seeing; there are no students majoring in any of these
areas.

Examination of Tatle 13 reveals information on the number of
gtudents classified as undergraduates and graduate majors. One half of
these majors 349 are classified at the undergraduate level and one half

342 are classified at the graduate level.

H e




NUMBER AND DISTRIBUTION OF PERSONS MAJORING IN VARIOUS AREAS OF SPECIAL
EDUCATION AS REPORTED BY 40 STATE TEACHERS COLLEGES IN THE SOUTHERN
ACCREDITING AREA DURING THE ACADEMIC YEAR 1956-57

TABLE 13

13 Colleges
Areas 500-1,999
Enrollment

Under-
Grad. Grad.

Grouped According to Enrollments

17 Colleges
2,000-4,999
Enrollment

Under-
Grad.

rm——

Slow Learner and Mentally
Retarded 22

Survey Courses in Excep-
tional Children 2

Speach Correction

Physically Handicapped

Speech and Hearing

Hard of Hearing

Deaf

Others?

Partially Seeing

Blird

Gifted

Bocially Maladjusted

Special Health Problems

Totals
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medial reading.
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Enrollment 40 colleges

€9

\n
N
\n
(@]

- vt
[e¥oNeoReRoNoRoNaRaR oo
CoOocoooNN
COCOoCONMNONOTO W

o]
C



54

Tt is significent to note that at hoth levels, tre majority of
these students were taking courses in the arca of the speech defective
or closely related fields. This prevalence of interest in the ares of

the speech defective may te to some extent accounted for recause of its

teing one of the oldest areas of special education in whiech 2 srecialized
curriculum as well as certification requirements have teen estatrlished.
Tatle 14 presents datea on all deprees of preparation offered ty

the various colleges, frcm the single ccurses that may be founéd in some

cclleges to the very ccmprehenéive curricula found in others. Table 14
giveé information on the general courses in the education and/cr the
psychology of exceptional children. Table 14 shows a total of 2,279
undergraduate and graduste students taking single courses in various
areas of special education. The area in which the largest number of
undergraduate and graduate students were taking a single course was that
‘of the mentally retarded; the smallest number was in the area of the
:deaf; with no single courses reported for undergraduates in the areas of
‘the blind, partially seeing, and the gifted.

The largest mmber of graduate students was enrolled in the area:

of the mentally retarded. The smallest number of graduate students was

taking courses in the area of the partially seeing. No student was
enrolled in the areas of tke blind, the gifted, nor special health
problems.

These data relative to single ccurses enrolled in by non;majcrs
in the field of special ecucation present an optimistic picture of tke
future of special education. General or survey courses in vhick most

of the non-majcrs were enrclled constitute an important fenctien uron




T - o TABLE 14
NUMBER AND DISTRIBUTION OF PERSONS TAKING SINGLE COURSES IN VARIOUS AREAS OF
SPECTIAL EDUCATION AS REPORTED BY 40 STATE TEACHERS COLLEGES IN THE
SQUTHERN ACCREDITING AREA DURING THE ACADEMIC YEAR 1956-57
Grouped According to Enrollments
Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges Totals
Areas 500-1.,999 2,000-4,999 5,000 or over 40 Colleges
Enrollment Enrollment Enrollment
Under- Under~ Under- Under-
Grad. Grad, Grad, Grad. Grad. Grad. Grad. Grad.
Mentally Retarded 111 65 75 107 61 189 2.7 361
Purvey Courses in
Exceptional Children 67 90 65 72 205 191 337 253
Speech Correction 75 0 18 81 98 27 191 108
Hard of Hearing 105 65 0 2l 6 10 111 99
Bocially Malajusted 89 75 o] 0 0 0 89 75
bpeech and Hearing 79 0 17 L8 16 18 112 66
Dtheras® 20 15 0 18 0 0 20 33
Deaf 0 0] 0 11 8 10 8 A
Physically Handicapped 0 0 101 19 0 0 101 19
Partially Seeing 0 0 0 0 0 4 0 A
Bpecial Health Problems 0 0 2 0 0 0 2, 0
Blind 0 0 0 o 0 0 0 0
Gifted 0 0 0 0 0 0 0 0
Totals 546 310 300 380 394 L9 1240 1139
8The term "Others" includes clinical psychology, educational and vocational guidance, and re-

medial reading.
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which more hirbhly specialized curricula are tuilt. It is important for
sny prospective teacher to have a2 ceneral knowledre of the characteris-
tics and needs of children with special problems in order to be atle to
use at least first aid measures, and to know where to rpet additional
help.

Table 15 gives the number of versons receiving degrees in various
areas of special education during the period September 1, 1955 and
Auvgust 31, 195€. A total of 206 persons received degrees in various
areas of special education during this period. There was a total of
100 degrees conferred in the area of speech defective, 37 in the area of
hard of hearing, 25 in the area of the mentally retarded, 16 in the area
of the physically handicapped, 12 in the area of the socially maladjusted,
eight in the area of the slow learner, and three each in the areas of the
deaf and special health problems. Two were reported receiving degrees
in other areas.

Note that Group A did not confer a degree with a major in special
education during this period. Group B conferred the largest number of
degrees, 94 bachelors and 12 masters. Group C conferred a total of 68
bachelors and 12 mesters. None reported degrees in the areﬁé of the
blind, the gifted, nor the partially seeing.

Degree candidates offer an interesting overview of the future of
gspecial education persommel. It is evident in these data thet the num-
ber and type of degrees granted in special educatior will do very little
to alleviate the present special education persomnel shortage (see

Chapter I).



NUMEER AND DISTRIBUTION OF DEGREES GRANTED IN VARIOUS AREAS OF SPECIAL
'EDUCATION AS REPORTED BY 4O STATE TEACHERS COLLEGES

IN THE SOUTHERN ACCREDITING AREA DURING

. THE ACADEMIC YEAR 1955-56

TABLE 15

Areas

Bache~ Masg-
lor's ter's tor's

Group A

13 Colleges

500-1,999
Enrollment

Doc-

Grouped According to Enrollments

Bache- Mas-
lor!s ter's tor's

Group B
17 Colleges
2,000=4,999
Enrollment

Doc-

Bache~ lMasg~
lor's ter's tor's

Group C
10 Colleges

5,000 or over

Enrollment

Doc-~-

Totals
40 Colleges

Speach Defectlive

Hard of Hearing
Mentally Retarded
Physically Handicapped
Socially Maladjusted
Slow Learner

Deaf

Special Health Problems
Others?

Blind

Gifted

Partially Seeing

Totals
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Coordination of tre Special Fducation Programs
with Community Institutions, Facilities

gni Arencles

The specialized insti-:tions reported as affiliated witrn 20i-
leges include: hospitals, soeech clinics, child guidance clinies,

schools fer the deaf, schools for the tlind, clinics and institutss for

f hearing; and, of course, ite spe-

[o]

the crippled, leagues for the rard
cial classes in public schccls of the community. All of these zfford

i

.great pessibilities for observaztiicn of practice and arplication ¢f
{principles learned in the college classroom. Effective coordinaticn of
all the resources available fcr the teacher-education program will make
it so much the richer in breedth and depth of understanding.

Fach respondent to the questionnaire was requested to indiecate
thte presence or absence of a traveling clinic. If the answer was in the;
Effirmative, a degscription of tke traveling clinic's personnel and ser- g
vices was to be given. Group & coliéges reported five, or 38.5 per centg

of the group as having traveling clinics that rendered services to the

public schools and the commmity. The clinic's personnel included: (1);

peech specialists, (2) social workers, (3) psychologists, (4) resding
Epecialists, and (5) psychiatric social consultants. Group B colieges

reported five, or 29 per cent, =zs having traveling clinies; which served

the public schools, community, =nd also sponsored an in-patient climic
for diagoncses and therapy. Five, or 50 per cent, of the colleges in
Group C have traveiing clinics whose services and personnel are the same
as those reported for Group A and Group B colleges atove.

Tables 16, 17, and 18 show the availability of community fzcili-

ties, institutions, snd agencies for the special education programs of -




TABLE 16

AVATIABILITY OF COMMUNITY INSTITUTIONS, FACILITIES AND AGENCIES
FOR GROUP A COLLEGES AS REPORTED BY 13 STATE TEACHERS
COLLEGES IN THE SOUTHERN ACCREDITING AREA
‘ DURING THE ACADEMIC YEAR 1956-57

o e e e ——————

Group A
13 Colleges 500-1,999 Enrollment
Community
Facilitles and Present, but Present Plan Total
Ingtitutions Present and not Available to Use in Responses
in Use Not Present for Use Future 13 Colleges

No. Per Cent No. Par Cent No, Per Cent No. Per Cent No. Per Cent

Crippled Children Services

2 15.4 L 30.8 2 15.4 5 38.4 13 100.0
Vocational Rehabilitation '

Agency I 30.8 2 15.4 0 0.0 7 53.8 13 100.0
State Training Schools L 30.8 6 L46.2 o} 0.0 3 23.0 13 100.0C
League for the Hard of

Hearing 6 L6y I3 30.8 1 7.8 2 15.2 - 13 100,0
Hospitals 8 61.. 3 23.0 1 7.8 1 T8 13 100.0
Mental Hygiene Clinic 7 5348 L 30.6 1 7.8 1 7.8 13  100.0
Speech Clinic 11 84.6 2 154 c 0.0 0 0.0 13 100.0
Child Guidance Clinic I 30.8 6 46.2 1 7.8 2 15.4 13 100.0
School for the Deaf 2 15.4 6 46.2 2 15.4 3 23.0 13  100.0
School for the Blind 2 15.4 6 46.2 2 1544 3 23.0 13 100.0
Cerebral Palsy Center A 30.8 4 30.8 2 1544, 3 23.0 13 100.0
Spacial Clasaes in :

Publio School 1l 8.6 0 0.0 2 154 0 0.0 13 100.0

65




AVAILABILITY OF COMMUNITY INSTITUTIONS, FACILITIES AND AGENCIES
FOR GROUP B COLLEGES AS REPORTED BY 17 STATE TEACHERS

COLLEGES IN THE SOUTHERN ACCREDITING AREA

DURING THE ACADEMIC YEAR 1956-57

TABLE 17

Community
Facilities
and Institutions

Pregent and

in Use

No. Per Cent

17 Colleges

Not Present
No. Per Cent

Present Plan
to Use in

Present, but
not Available

No. Per Cent No. Per Cent

2,000-4,999 Enrollment

Total

Responses
17 Colleges

No. Per Cent

Crippled Children Services

Vocatlional Rehabilitation
Agency

State Training Schools

League for the Hard of
Hearing

Hospltals

Mental Hygiene Clinic

Speech Clinic

Child Guidance Clinic

School for the Deaf

School for the Blind

Cerebral Palsy Center

Special Classes in Public
School

A7

1
7

10
12
1
15
10

3

3
10

16

82.4

82.4
41.2

590
7L.0
6lLa7
88.3
59.0
17.6
17.6
59.0

kel
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11.7
4l.2

35.2
5.8

1 11..8
I 11.7
- 23.
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29.3
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17

17
17

17
17
17
17
17
17
17
17

17

100.0

100.0
100.0

100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0

100.0
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Yoo TABLE 18

AVATLIABILITY OF COMMUNITY INSTITUTIONS, FACILITIES AND AGENCIES
BY GROUP C COLLEGES AS REPORTED BY 10 STATE TEACHERS
COLLEGES IN THE SOUTHERN ACCREDITING AREA
DURING.THE ACADEMIC YEAR 1956-57

Group C
10 Colleges 5,000 or over Enrollment
Community
Facilities Present, but  Present Plan Total
and Institutions Present and not Available to Use in Responses
‘ in Use Not Presgent for Use Future 10 Colleges

No., Per Cent No. Per Cent No. Per Cent No. Per Cent Ho. Per Cent

Crippled Children Services 10 = 100.0

0 0.0 0 0.0 0 0.0 10 100.0
Vocational Rehabilitation
. Agency 10 100.0 0 0.0 0 0.0 0 0.0 10  100.0
State Training Schools [ 40.0 L 40,0 0 0.0 2 20.0 10 100.0
League for the Hard of
Hearing 2 40,0 L 40,0 0 0.0 2 20.0 10  100.0
Hospitals 60.0 2 20. 0 0.0 2 20,0 10  100.0
Mental fyglene Clinic 6 60,0 2 20.0 0 0.0 2 20,0 10 100.0
Spasch Clinic 10 100.0 0 0.0 0 0.0 0 0.0 10 100.0
Child Guidance Clinic 6 60.0 L 40,0 0 0.0 6 0.0 10  100.0
School for the Deaf b 50.0 L 40,0 0 0.0 2 20.0 10 100.0
School for the Blind L 40.0 L 40.0 0 0.0 2 20,0 10 100.0
Cerebral Palsy Center 6 60.0 4  40.0 0 0.0 0 0.0 10 100.0
Special Classes in Public
School 10 100.0 0 0.0 0 0.0 0 0.0 10  100.0

19
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the 40 colleges by rroups. Table 16 gives data on Greup A colleges.
Speech clinics ani special classes in public scheols rank hiphest in
availability to tre prorrams in this proup. Facilities were not avail-
able for use in half of the instances they could have reen utilized.

In Group P colleges, Tahle 17, the presence ani use of facilities
:varied from 94.1 per cent for speciél classes for the public schools to
17.6 per cent for ihe schools for the deaf and tlind. Cver 50 per cent
jof facilities were present and in use in contrast to Group A colleges
Lhere a very low percentage of presence and use was shown.
In Group C colleges, Table 18, the presence aznd use of faeili-
ties varied from 100 per cent use of crippled children services, voca-
tional rehabilitation agencies, speech clinies and special classes in
public schools to AC per cent use of schools for the deef and blind,
state training schools, and league for the hard of hearing. 'Eight of
the 12 facilities ﬁresent were made use of more than 50 per cent of the |
time in the insténces where they were available in Group C colleges.
| The information gathered from Tables 16, 17, and 13 seems to

pose some questions that are in need of answers. Future investigations

might well seek answers to the following: What facilities, institutions,
.agencies and other resources should be available for use in any special '
education program that trains teachers to work witk exceptional child-
ren? How can these resources be best coordinated to meet the needs of a
teacher-education program for work with exceptionzl children?

It is generaily agreed among educators that knowledge of good

]
?ducaticnal procedure, as observed in public schoel practices, is an

éssential thase of 2 well-balanced teacher-—ednecation yprogram in whatever -
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field of service the student may expect to te engaged. TIs tris not
more importent for the teacher who is to work with children whose needs
.are even greater than the regular classroom puprils?

Tre facilities of specialized schools and clinics outside the
college are very valuatle assets in the preparaztion of teachers in a
particular field. The utilization of such facilities is valuable to all
the colleges involved, as well as to the prospective teachers. The col-
‘lege provides the general background of learning and community resources
provide the learning in special techniques and the laboratory in which
gto apply them. Both have very valuable contributions to make in the
épreparation of the teacher. Knowledge of good educational procedure, as:
may be observed in public school practices, is essential to a well-
balanced teacher-education program for work with exceptional children. _
Tables 19, 20, and 21 give a picture of the use being made of th;
javailable resources by each of the thfee college groups.
Table 19 shows little use is being made of facilities available
in Group 4 colleges. Only the speech clinic services are used often. ;

The date in Table 19 show that available facilities for Group A collegesl

gre never used as much as 50 per cent of the time in eight of 12 such
facilities availatble. %
Table 20 shows increased use made of facilities avallable in theé
community by Group B colleges. Five of the services available are used
often in 50 per cent of the cases where these services are available.

. Again there is a high percentage of usage of the speech clinic. Only

three services are used 50 per cent or more of the time in instances




FREQUENCY OF USE OF COMMUNITY INSTITUTIONS, FACILITIES AND AGENCIES BY
GROUP A COLLEGES AS REPORTED BY 13 STATE TEACHERS COLLEGES
IN THE SOUTHERN ACCREDITING AREA DURING
THE ACADEMIC YEAR 1956-57

TABIE 19

Comnunity
Faclilities
and Institutions

Often
No. Per Cent

13 Colleges

Frequency of Use

Some

No. Per Cent

No. Per Cent No. Per Cent

500-1,999 Enrollment

Total
Responses
13 Colleges

No. Per Cent

Crippled Children Services

Vocational Rehabilitation
Agency ‘

State Training Schools

League for the Hard of
Hearing

Hospitals

Mental Hygiene Clinic

Speech Clinic

Child Guidance Clinic

Sohool for the Deaf

Sohool for the Blind

Cerebral Palsy Center

Special Classes in Public
School
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13 100.0
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13 100.0
13 100.0
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13 100.0
13 100.0

13 100.0
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TABLE 20

FREQUENCY OF USE OF COMMUNITY INSTITUTIQNS, FACILITIES AND AGENCIES BY
GROUP B COLLEGES AS REPORTED BY 17 STATE TEACHERS COLLEGES

IN THE SOUTHERN ACCREDITING AREA DURING
THE ACADEMIC YEAR 1956-57

" Group b
17 Colleges 2,000-4,999 Enrollment
Community
Facilities Frequency of Use Total
and Institutions Responses
Often Some Rarely Never 13 Colleges
No. Per Cent No., Per Cent No. Per Cent No. Per Cent No. Per Cent
Crippled Children Services 9 53.0 2 11.8 3 17.6 3 17.6 17 100.0
Yocational Rehabilitation
Agency 10 59.0 1 5.8 3 17.6 3 17.6 17 100.0
tate Training Schools 3 17.6 2 11.7 2 11.7 10 59.0 17  100.0:
eague for the Hard of
Hearing 6 35.3 2 1.7 2 11.8 7 1.2 17 100.0
ospitals 3 17.6 3 177 6  35.3 5 29.4 17  100.0
ental Hygiene Clinic 9 53,0 1 5.9 1 5.8 6 35.3 17  100.0
peech Clinic 15 88.3 0 0.0 0 0.0 2 11.7 17 100.0.
hild Guidance Clinic 8 47.0 1l 5.9 1 5.9 7 41,2 17 100.0.
ichool for the Deaf 2 11.7 1 5.9 0] 0.0 14 82,4 17 100.0
chool. for the Blind 1 5.9 1 5.8 1 5.9 14 82.4 17 100.0
erebral Palsy Center 7 51.2 2 11.7 1 5.9 7 41.2 17 100.0
special Classes in Public
School 14 82.4 2 11.7 0 0.0 1 5.9 17 100.0
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FREQUENCY OF USE OF COMMUNITY INSTITUTIONS, FACILITIES AND AGENCIES BY
GROUP C COLIEGES AS REPORTED BY 10 STATE TEACHERS COLLEGES
IN THE SOUTHERN ACCREDITING AREA DURING

ﬂ

1

'TABLE 21

THE ACADEMIC YEAR 1956-57

—
—

Group C
10 Colleges 5,000 or over Enrollment
Community
Facilities Frequency of Use Total
and Institutlons Responses
Some Rarely 10 Colleges
No. Per Cent No. Per Cent No. Per Cent No. Per Cent Per Cent
Crippled Children Services 8 2 20.0 0 0.0 0 0.0 100.0
Vocational Rehabilitation
Agency 2 20,0 6 6C.0 2 20.0 0 0.0 100.0
State Training Schools 2 20.0 2 20,0 L 40.0 2 20.0 100.0
League for the Hard of a
Hearing 2 20.0 2 20,0 0 0.0 6 60.0 100.0
‘Hospitals 6 60.0 0 0.0 0} 0.0 L, 40.0 100.0
Mental Hyglene Clinic 2 20.0 L 40,0 0 0.0 4 4L0O.O 100.0
Speech Clinic 8 80,0 2 20,0 0 0.0 4] 0.0 100.0
Child Guidance Clinic 4 40.0 2 20,0 0 0.0 4 40.0 100.0
School for the Deaf 4 4040 0 0.0 0 0.0 6 60.0 100.0
School for the Blind 2 20.0 2 20,0 0 0.0 6 60.0 100.0
Cerebral Palsy Center .2 20.0 2 20,0 2 20.0 4 40,0 100.0
Special Classes in Public S -
School 10 100.0 0 0.0 0 0.0 0 0.0 100.0
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where they are gveilable.

Tatrle 21 shows a decrease in usare in some
availatle in Creup C colleres. There is also en increase in usage in
scme iymes of gervices., For example in the special elasses in rublic

age 1s made of tris tyne of service.
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“here uzs an increase in usage of crinpvled children services
from £2 per cent in Group P celleges to €0 per cent in Group C colleges.
There wes also an increase in use of facilities thzt were never used in
the other group of colleges. The services in some cases were used some-
times or rarely.

The data in this section reveal certain needs, especially in
‘the smallest college group of colleges, for additional practicum oppor-
tunities for the preparation of teachers of exceptional children. It
;cannot be overemphasized that to some extent the effectiveness of a
éspecial education program for teachers of exceptional children depends
gupon the availability and utilization of community facilities, agencies,j
éand institutions in the program. The prospective specialfeducation
{teachers should have opportunity for direct experience with the specificﬂ
ztype exceptional children they are to work with.

It is very necessary that each special education program for
‘teachers develops ways and means of effective ccordination of the program
with all resources that may offer opportunities for valuable experi-
ences for ihe teachers. FExceptional ctildren can te well taught and
well prepared for 1ife adjustment only as they are guided by teachers
who are well-trained end who have had the kind of experiences that will

help- ther e=sily adiust 1o many different situations.-
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Trends and Related Problems of the Special
Education FPrograms

Feplies to items on the questionnaire relative to trends and re-
ilated problems in ire specizl education rrograms as otserved by the
;respondent are summarized in Tables 22, 23, 24, 25, and 26. Significant
iimplications derived from the data remorted in these five tatles and
%other responses ¢ items on the questionnaire in regard to trends and
éproblems are all discussed at the end of this section.
| Table 22 presents data of the five year trends in curricular
content. Seventeen, or 42.5 per cent, of the 40 participating colleges
repcrted an increszse in number of sequence of courses offered in the
special education programs. Only one of the 40 colleges reported a de-
crease in number of sequence of courses offered during the past five
years. Eleven, or 27.5 per cent, of all the colleges studied reported
Ehat the numbér of sequence of courses offered had remained unchanged.
Fleven, or 27.5 per cent, of the colleges reported they did not observe
or could not give any information relative to the five year trend in

curricular content.

Ten, or 25 per cent, of the respondents reported they had observed no
increase in number of students majoring in special education. The

largest number mzldng this response, six; or 15 per cent, is found in
Group A colleges. |

The response of Group A colleges regarding increase or decrease

Table 23 presents data relative to the five year trend in number !

i
|
)
§
i

~ pf students msjoring in special education as reported by the respondents{

in majors is protebly related to the recent organization cf the majority



FIVE YEAR TRENDS IN CURRICULUM CONTENT OF THE SPECIAL EDUCATION PROGRAMS

" TABLE 22

AS REPORTED BY 4O STATE TEACHERS COLLEGES IN THE SOUTHERN

ACCREDITING AREA DURING THE ACADEMIC YEAR 1956-57

Grouped According to Enrollments

Group A Group B Group ©
13 Colleges 17 Colleges 10 Colleges
Trends 500-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment 4O Colleges
No. Per Cent No. Per Cent No. Per Cent Mo, Per Cent
a. More sequence of '
courses offered 4 10.0 9 22,5 4 10.0 17 42.5
b. Fewer sequence cf
courses offered 0 0.0 1 2.5 0 0.0 1 2.5
¢. About the same number
of sequence of
courses offered 3 7.5 5 12.5 3 7.5 11 27.5
d. Did not observe,
cannot answer 6 15.0 2 5.0 3 7.5 11 27.5
Totals 13 32.5 17 L2.5 10 25.0 40 100.C
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FIVE YEAR TRENDS IN THE NUMBER OF STUDENTS MAJORING IN VARICUS AREAS

TABLE 23

OF THE SPEQIAL EDUCATTION FROGRAMS
TEACHERS COLLIGES IN THE SOUTIERN ACCREDITING

AREA DURING THIS ACADEMIC YEAR 1956-57

£ REPORTED BY 40 Lre'te

13 Colleges

Group A

Group B

17 Colleges

‘ Grouped According to Enrollments

Group €
10 Colleges

Trends 500~1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment LO Colleges
No. Per Cent No. Per Cent No. Per Cent No. Per Cent
a. Increasing in number 4 10.0 8 20.0 g 20.0 20 20.0
b. Decreasing in number 0 0.0 1 2.5 0 0.0 1 2.5
c. About the same 3 7.5 A 10.0 2 5.0 9 22,5
d. Did not observe,
cannot answer 6 15.0 L 10.0 0 2.0 10 25.0
Totals 13 32.5 17 42,5 10  25.0 40 1060.0
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of the spééiaj education bfoéraﬁéwiﬁ tris group of collegés. kight, or
20 per cent, of the respondents of Group C colleges repcrted that the mm-
ber of students majoring in special education had increased over the
five year veriod. One respondent in Group P colleges reported a decrezse
5ih number of majors. A total of 22.%5 per cent of tke respondents of the
AC colleges reported that the number of majors had remsined nearly the
same.

Tatle 24 shows that more then one-half, or 55 per cent, of the
ZO colleges reported that the number of students taking single courses
%n special education had increased during the past five year period. Cne
of the colleges reported that the mumber of students taking single
courses in special education had decreased. Six, or 15 per cent, of thre
40 colleges reported that the mumber of students taking single courses in
various areas of special education had remained about the same during |
this same period. Eleven, or 27.5 per cent, of the colleges reported
that they did not observe or could not answer the question relative to
increase or decrease in the numter of students taking single courses in
special education.
Table 25 presents data of the five year trend in number of per-
sons devoting time to administering the special education program. Tke
hajority, 21 or 52.5 per cent, of the A0 colleges reported an increase in
;he number of personnel devoting time to the program. One college report;

ed 2 decrezse in number of personnel devoting time to the program. ¥Nire,

or 22.5 per cent, of the colleges reported that the amount of time spent
ty the personnel administering the program had remained atout the same.

ﬁine,_n:~22.5—per_ceni,_nf_ihe.AILJniLleges_reporied_awlackmof_knnuladgewof



FIVE YEAR TRENDS IN NUMBER OF STUDENTS TAKING SINGLE COURSE IN VsRIOUS

TABLE 24

AREAS OF THE SPECIAL EDUCATION PROGRAMS AS REPORTED BY 40
STATE TEACHERS COLLEGES IN THE SCUTHERN ACCREDITING

AREA DURING THE ACADEMIC YEAR 1956-57

l

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Trends 500-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment LO Colleges
No. Per Cent No. Per Cent No. Per Cent Mo, Per Cent
a., More students taking
single courses 5 12.5 11 27.5 6 15.0 22 55,0
b. Fewer students taking
single courses 0 0.0 1 2.5 0 .0 1 2.5
c. Number of students taking
single courses about
the same 2 5.0 2 5.0 2 5.0 6 15.0
d. Did not observe,
cannot answer 6 15.0 3 7.5 2 5.0 11 27.5
Totals 13 32.5 17 42.5 10  25.0 4G 1400

(5




FIVE YEAR TRENDS IN PERSONNEL}OFVTHE SPECIAL EDUCATIUN PROGRAKL AS

TABLE 25

REPORTED BY 40 STATE TEACHERS COLLEGES IN THE SOUTHERN

ACCREDITING AREA DURING THE ACADEMIC YEAR 1956-57

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Trends 500-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enrollment Enrollment LO Colleges
No. Per Cent No. Per Cent No. Per Cent No. Per Cent
a, lMore persomnel in
special education
program 6 15.0 9 22,5 6 15.0 21 52.5
b. Fewer personnel in
special education
program 0 0.0 1 2.5 0 0.0 1 2.5
c. About the same number of
personnel in special
education program 2 5.0 5 12.5 2 5.0 G R2.5
d. Did not observe,
cannot, answer 5 12.5 2 5.0 2 5.0 9 22.5
Totals 13 32.5 17 42,5 10 25.0 40 100.0

€L
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what the past five vezr trend had teen relative to the amount of time
ire personnel devcted to the special educstion program.

In order tc zzcertain the five year trend in the attitude of the
in~service and pre-szervice teachers toward the special education pregram,
the respondents were zcked to check one of three items: "improving,”
"tecoming worse,” cr “ztout the same.” If the respondent checked the
item on the questicmmzire that the attitude of the in-service and pre-
service teachers icward the special educaticn program was improving or

‘the item that the atiitude was tecoming worse, he was asked to statle

ﬁgx? If the respondent chose the item about the ssme as the trend in
gattitude toward tke Trogram, he then checked the word favorable or
unfavorable. |

Nine respondents, or 69 per cent, of Group A reported the attituée
Ps improving. Among the replies to the why? were: "n;;d increasing, é

better educated, andé more knowledge available." Four respondents, or

31 per cent, of the s=me group replied that the attitude was about the
same "favorable.® i
In Group B, 14 respondents; or 82 per cent, of that group re-
ported that there s=s an improvement in attitude toward the program.
Typical of the answers to the why? were as follows: (1) "relieves pres-

sures on regular teschers," (2) "demonstrated need for same in their

%chools“ (this in regerd to in-service teachers), (3) "state program for

éducation of excerticnal children is being improved," (4) "more avail~

}
%ble," (5) "generzl =zwareness of needs of exceptional children increasing;"

! ‘
K6) "increased empkzsis on in-service education,® and (7) ™understanding

! N
the significsnce of Aiagnosis and preparaticn of regular as well ag—— —-—
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special classroom teachers." Three resrondents, or 12 per cent,
Group B replied that the attitude was favoratle and had remained ztout
the same over the five year reriod.

In Croup C colleges, seven respondents; or 7C per cent, hough
thet the attitude toward the snecial educaticn progrem was impreving and
some of the reasons given were: (1) "state department emphasis,” (2)
"recognition of the need for special education training for teiier under-
standing of the problem of exceptional children," (2) "growth in imder-
?tanding of values," (L) "more understanding of human growth and
?evelopment," and (5) "improved attitude of acceptance of the exceptionai
%hild."

Among the outstending features of the special education programs?
reported by the respondents of the 40 colleges were: (1) services to :
public education, (2) traveling clinical services, (3) selling the worth-

iness of the program to regular classroom teachers, (4) out patient

services, (5) elinical services, and (6) close cooperative relationship

with other departments of the university and state and local agencies.

Responses to the items on the questionnaire relative to the
greatest weaknesses of ihe special education programs are presented in
Table 26. Twenty-two, or 55 per cent, of the 40 colleges reported ihat
the greatest weakness of the special education program wes: insufficienté
mumber of trained perscomnel to administer the program. ILack of fumds is

the chief weakness for 11, or 27.5 per cent, of the colleges. Colleges

baving an enrollment of 5,000 or over, experienced a slightly less de~-
éree of financial diffievity. Cniy two, or 5 per cent, of the 4C periiei-
iaiing_nolleges_regardedgiaadeqnaie_faf41itipq s _chief weskness of the .




CHIEF WEAKNESSES OF SPECIAL EDUCATION PROGRAMS AS REPORTED BY 4O STATE

TABLE 26

TEACHERS COLLEGES IN THE SOUTHERN ACCREDITING ARE4

DURING THE ACADEMIC YEAR 1956-57

Grouped According to Enrollments

Group A Group B Group C
13 Colleges 17 Colleges 10 Colleges
Weaknesses 500-1,999 2,000-4,999 5,000 or over Totals
Enrollment Enroliment Enrollment 40 Colleges
No. Per Cent No. Per Cent No. Per Cent ko. Per Cent
Lack of fasulty under-
standing and support 0 0.0 0 0.0 ¢ 0,0 O 0.0
Insufficlent number of
trained personnel 7 17.5 10 25,0 5 12.5 22 55,0
Inadaquate facilities 2 5.0 0 0.0 0 0.0 2 5.0
Lack of funds 4 10.0 4 10.0 3 7.5 11 27.5
Others 0 0.0 3 7.0 2 5.0 5  12.5
Totals 13 32.5 17  42.0 10  25.0 4O 100.0

-~
[
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special sduceticn program, the two colleges being in Growp 4., Lack of
1ty understanding and suppert was nct considered a weakness by any
of the zarticivating colleges. Typical replies not included in Table Z¢

:ief weakness of the special education program were:

2]
B
Y
m
Lk
[
oo
i
(34}
%]
rye
(34
2]
o
[y

State certificaticn requirements are not cendueive to attrset majors,”
Uprogras is teo rew," and, "more calle fro service than we can render.”
Cther z-4iticnal remarks were for the mest part concerned with protlems
resulitiny from the recency of the crpanization of special education
program.

tre data in Tatles 22, 23, 24, arnd 25 present a very optimistic
outlock for special education programs for teachers of exceptional child-
ren. Feplies to the free response items gave the respondents an oppor-
tunity to expressed their perscnal feeling in regard to the future of
professional preparation of special education personnel. Generally, the
iespondents indicated that the programs' future was very promising with
ihe exceptiqn of trained personnel to adequately administer the programs
(see Tatle 26).

If the number of graduate degrees granted during the academic

'

year 1955¥5€ (see Tatle 15), is any indication of the future of special
education teacher preparation programs there will be very little change
in the picture for some time to come. One implication that seems %o
stand ouwt most vividly in these data is the need for an effective re-
cruitment rrogram for personnel. In view of the pounting interest in
special education and the great lack of tezehers and other personnel to

assume responsibility for the work, much serious consideration of person-

nel and rreper preparstion of such personnel are important.
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Summery
The data that have teen rresented in this chapter consist of re-
rlies to the items on the juesticnnaire relative to the present status of
srecial educetion programs ¢ the 4C particinating colleges. These date
show that the majority of the colleges studied have had special education

programs for less than € yesrs. Trhe recent organization of special ed-

A\

ucetion programs is more prevzlent in the sroup of colleges with ire
smallest enrollments.

At the present time zs was observed in Table 2 almost one-half
of the special education programs of the 40 colleges studied are a pert
of the Departments of Education and Speech. Approximately one-third of
the special education programs of the A0 colleges operate as a Depart-
ment of Special Education.

The professional preparation of the personnel of the special
education programs show§, no uniformity. However, more persons in charge
fof directing and coordinating the programs have training in the area of
‘the mentally retarded than in any other area. The remsining members of
the personnel have more professional preparation in the area of the
:speech defective than in any other area of special education.

By far the majority of the special education programs' personnel
is on a part-time basis. This practice of employing persons for part-
time instruction in the specizi education programs who, although they
are gpeciglists and have full-time jobs outside the college is sometimes
criticized. It is felt that trese individuals have neither the time,

energy, nor interest in the special education program to do & very ef-

fective job. The employment of part-iime specialists, however, is
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‘defended because of the background of experience, high qualifications,
and practicsel point of view that they have.

The nature of preparaticn needed for the different groups of
exceptional children differs in many respects. It is not surprising te
find that not one of the A0 colleges studied offers 2 comprehensive se~
quence of courses for al)l types of exceptional children. Such an effort
would not te desirable in many cases. For example, one college might be
;better equipped to prepare teachers of the mentally retarded, while
%another might be tetter equipped to prepare teachers of the deaf or the
%speech defective.

1

To some extent the effectiveness of a special education program
for teachers of exceptional children depends upon the availability and 3
utilization of commmunity facilities, agencies, and institutions in the
iprogram. The prospective teacher should have opportunity for direct
experience.with exceptional children.

The chief weakness of the special education programs was listed
ias lack of trained personnel. The‘number of graduate degrees granted !

4

during the academic year 1955~56 by the collegeé included in this study

indicate that this weakness is not being alleviated. ;




CEAPTER IV
SUMMARY AND CCNCLUSICNS
Introduction

The protlem of this study was to determine the status of special
education programs for teachers of exceptional children in state teachers
colleges in the Southern Accrediting Area. The study was designed to
present comprehensive information relative to: (1) the departmental
framework in which the special education program operates, (2) the pro-
fessional preparation of the special education program‘'s personnel, (3)
the curricular offerings, enrollments, and degrees granted in the special
éducation prograh, (4) the coordination of the special education program
with community facilities, agencies, and institutions, and (5) the trends
#nd related problems of the special education program.

The summary of the data represents those A0 state teachers col-

" leges which reported special education programs for teachers of excep-
tional children for the academic year, 1956-57.

Summary of Findings

Programs in special education have been in operation in the 40
participating colleges for periods of from less than twoc years to 20

years (see Table 2). Forty-five per cent of the colleges have had

80
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programs for a period of less than four years, which indicates that
special education programs are of recent advent in the colleges of this
area.

The majority of programs of the colleges are operated under the
Departments of Fducation and Speech (see Table 3). There were eleven
different principal departments reported under which the programs
operated.

Special education programs were classified under 11 different
titles. The title Special Education was used most frequently in colleges
that used titles for their programs. In 14, or 35 per cent, of the col-~
leges, no title was used for the special education program (see Table 4).

There was a total of eleven titles given to persons directing the
speciagl education programs in the 40 colleges. The titles of Coordinator
of Special Education and Director of Special Education were used seven
fimes each, or by 143 or 35 per cent, of the colleges. Head, Department
6£sSpeécﬁAwa$ the title used by directors in five, or 12.5 per ceﬁt, of |
the colleges (see Table 5).
| There was no uniformity of professional preparation of the per-
sons directing the special education programs (see Tatle 6). The areas
of excepiionality in which these persons had training ranged from 24 in
the mentally retarded to one in the area of the blind.

The number of areas of specialization of personnel of the special
education programs ranged from 58 in the area of the speech defective to
nine in the area of the blind (see Table 7).

The majority of the special education personnel devotes only
pert-time to. the program (see Table 8)._ A large mmber of the part-time .
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personnel is made up of specialists who have positions outside the
college.

During the academic year 1956-57, the 4O special -education pro-
grams offered 102 sequence of courses in 10 different areas of excep-
tionality (see Tatle 9). The range in sequence was 22 in the area of inhe
speech defective to one in the socielly maladjusted. No sequence of
courses was offered in the areas of the blind nor gifted. A total of 42
single courses offered during this same period ranged from nine each in
the areas of the gifted and mentally retarded to two in the area of the
socially maladjusted. Colleges in Group B offered the largest number of
single courses 26, and Group A and Group C offered 12 single courses
respectively (see Table 10).

Seventy-one workshops were held in 11 or more different areas of
special education between the years 1951-56 (see Table 11). The number
of workshops in each area varied from 19 in the area of the slow learner
to two each in the areas of the socially maladjusted and partially seeing.
Eighteen workshops were held in a varied group of areas of speeial ed-
ucation and related fields.

A total of 104 offerings of the curricula of special education
programs in 11 or more different areas, met the requirements of state
certification laws (see Table 12). More requirements, 22 were met in the
area of fhe speech aefective than in any other area. There were no
curricula reported in the areas of the blind and gifted which met state
certification requirements.

During the academic year 1956-57, a total of 698 students; 349

graduates and 349 undergraduates were majoring ia 14>areas of specisl
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education (see Table 12). The largest number, 227 was majoring in the
area of the mentally retarded. The smallest number was majoring in the
area of the partially seeing.

A total of 2379 undergraduate and graduate students wasz enrolled
in single courses in 12 and more areas during the academic year 1956-57
(see Tatle 14). The largest mumber was enrolled in the area of the
mentally retarded. The smzilest number of undergraduate students was
enrolled in the area of the deaf, and the smallest number of graduates
wags enrolled in the area of the partially seeing.

Degrees were received by 206 persons in eight or mors areas of
speclal education during the academic year 1955-56 (see Table 15). The
number of degrees ranged from 100 in the area of speech defective to
three in the areas of the deaf and special health problems. No college
in»Group A granted a degree in special education during this period.

Twelve different commmity facilities, institutions and agencies;
were available.to the A0 colleges (see Tables 16, 17, and 18)}. The
fgreatest use of these was made in Group C colleges (see ?ables 19, 20,
;nd 21). It was noted that with increase in size of the colleges there
vas also an increase in use of community facilities, institutioms, and
agencies. The speeeﬁ clinics and gpecial classes in public schools were
used moreqfrequenﬁly than sny other service among themééiieges.
| Some increase in number of sequence of courses was reported by
‘all groups of colleges during the past five years. An increase in the
number of students majoring im special education wes reported during a
five year period. There w=s an increase over the past five years in the

number_of students teking singie courses in special education (see Tables
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22, 23, 24, and 25).

Sixty-nine per cent of colleges in Group A, 82 per cent of col-
leges in Group B, and 7C per cent of cclleges in Group C reported in-
crease of favora®le attitude icwerd the special education program. Tre
main reascon given for tris increase was an increased interest at the
state level for the educaticn ¢? exceptional children.

3

A lack of trained rersonmel was listed as the greatest sincgle

weakness of the srecial eduecaticn programs. Some cclleges experienced

difficulty in getting adequate finance for their programs (see Table 24).

Corclusions
The specific conclusions drawn from this study may be summarized

as follows:

The administrative organization of the special education programs
Efollows a similar pattern. These programs are generally a part of the
Edivision of education, and have persons in charge of them whose titles

i suggest that they serve primerily as coordinators of the programs.

H
¢

The large number of areas in vwhich the persomnel of the special
?education programs have traininz would seem to be indicative of a resson-

fably well-trained teaching staff which has the professional background

{frequently recommended. FHowever, there is much evidense that the special

?training of the personnel is noi being fully ﬁtilize

The curricular offerings of the special éé%* N programs aTe

.rather uniform. Generally eack progfggvof" quence of courses

iin the area of thke speeck defective, and if there is more than one se-

équence of courses offered the a2rsza of the mentally retarded usvally gets
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priority.
The Zzta on special education majors ané degrees granted in spe-
cial educetiicn weuld seem to indicate that the shortage of trained
special educztion personnel to work with exceptional children other than

the speech defective and the mentally retarded will continue indefinitely.

2]

ervices to public education is one of the principal contribu-
tions that the utilization of cowmunity facilities, institutions, and
?gencies by ite speciel education programs carn msake.

! The presert trends observed in the special education programs

Ehow the mownting importance being attached to the preparation of teach-

ers to work with exceptional children.

Recommendations for Further Research

Various aspects of this study have indicated need for additional
research. 7Thke following are suggested as needed studies:

1. Eeséarch is needed to determine the extent to which the pro-
Tessional preparation of the persommel of the special education programs
1s being effeectively utilized.

2. Follow-up studies similar to this one should be made at

rather frequent intervals in order to keep abreast of the relationship

between supply and demand for trained personnel to work in programs of
special educztion.
3. For comparison purpcses, studies similar to the present one

should be dome in each accrediting area in the United States.
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B APPENDIX A

RECENT® LEGAL PROVISIONS FOR TEACHER-PREPARATION OF EXCEPTIONAL CHILDREN

IN TERMS OF TYPE AS FOUND IN CURRENT LEGISLATION® OF THE 11
STATES IN THE SOUTHERN ACCREDITING AREA
b s
PR
B g5 49 9 8 0

Type of Provisions g 2 8 3 ,g a g2 o @ a4,
A ta) o0 = 1] ord o ) 0 n ol B
§ § &g 4% S8 24 wd
2R 8 & 83 d =24 & & g 8
Special Training is Required x x X x >
State Agency Makes Rules on Qualifications X X X X X X X x X 10%
Special Teacher Training Program is Authorized X X X 3§
Scholarship Authorized for Teachers x 1!
Certificate and Other Qualifications Specified by '
State Agency are Required X X X X L
Special Certificate for Teaching Handicapped is ;
Required x X x b S
2 b 2 1 2 3 2 ;

Totals . 1 3

27

aThe_iéfm'recent refers to new or modified provisions made since 1952.

bThe term current legislation refers to legislation in effect as of lMarch 1, 1957.
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APPENDIX B

AREAS OF EXCEPTIONALITY IN WHICH THE 11 STATES IN THE SOUTHERN
ACCREDITING AREA HAVE SPECIAL CERTIFICATION REQUIRENMENTS®

= —
e —— —

;!

Areas of Exceptionality

£y
o] Q o (73]
State by o E . o 3 ,‘B.
9B 8 ww 2% 3 o .8 5 o mB a4
0o ] L= o £ :"U gho d oo g :1"-) m'dr: L]
§ B8 x w & B 25 25 932 §5 9F @TS 9
A B3 & 0§ & Eg s BY 2%F B¢ %9 2P 3
m @ a2 5 L2 L& &8 2 &8 &2 #&8 &
Alabama x X 2 o
Florida X x X x x x 6 M
Georgila x x x x A
{ Kentucky x x x b'4 x x 6
: Louisiana x X x X bd x x x x 9
‘Mississippi x X x x x x 6
N. Carolina b'd X x bd X 5
S. Carolina x 1
Tennesses X X X b4 x x 6
Texas X 1
Virginia 1
Totals 2 8 1 3 (0] 6 7 6 3 6 3 2 L7

&Taken from copies of state certification requirements received from the director of each of
the 11 states special education programs since March 15, 1957.
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APPENDIX C

AN INVESTIGATION OF TEACEFE TRAINING PROGEAMS IN SPZCIAL
FDUCATICN IN SFLECTED SCUTHERN STATE CCLLEGES

(Average working time 15 minutes)

DIRECTIONS: This questionnaire is designed to secure & maximum armount of
information in a minimum amount of time. The type of answer desired i
obvious in most of the questions. (For example, a check mark, a mumber,
a "yes" or "no" for most answers.) Please answer every auestion. If
guestion is not applicable to your rrogram, please state this fzcl sc
that it cannot be assumed that the question was overlooked inadveritently.
IMPORTANT: The information requested pertains only to your instifution's
program or aspects of such program for the speclallzed preparsticn of
teachers of "exceptional children." Please reread explanation of Sveciel
Education Programs as get forth in the letter accompenying this guestion-
naire.

INFORMATION ABOUT THE COLLEGE

l. Name of the college

2. Location

City State

3. Accreditation

(Specify as: Southern Association of Secéndary Schools
and Colleges and/or National Couneil for Accreditation of Teacher
Education, ete.)

' 4. TUndergraduate enrollment (first term, 1956~1957),

5. Graduate enrollment (first term, 1956-1957),

6. Number full-time faculty members .

Note: In the final report, data from this questiommaire will not be
identifiable with names of persons or institutions.

7. How long has this institution had a Special Education Prograafl
9ears.

lss defined in the accompanying letter.



et

5

6.

7.
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INFORMATICN ABRCUT TFEI 3PECIAL EDUCATICN FROGEAM

How is the Specilal Fducation Program designated? (Please srpecify—
e.g., part of the Department of Education? Pepartment of Speeck?
Department of its own? etc.)

Vhat is the title given tc the Special Education Frogram? (If ncne,
write "none")

¥hat 1s the official title of the person responsible for the progran?
(Specify——e.g., Director of Special Edvucation, Coordinator of Spe-
cigl Fducation, Fead of tre Speech Department, etc.,)

Does this person hold full-time staff appointment at the college?
Yes No If answer is "“no" check the figure which comes
nearest to the amount of time of the appointment. 1/3 1/4

2/3 3/4 4/5 1/5 1/2

In vhich area or areas of svecial education does this person have
training? (Check as many as applicable)

___blind . ___slow learner
physically handicapped~ ___socially maladjusted
__ deaf ___special health problems?
partially seeing speech defective
gifted —__other (Please specify)
___hard of hearing-
___mentally retarded

What is the approximate number of faculty members, administrators,
and commmity personnel mnlved 1n the Special Education Program?
(Use numbers to indicate)

___ full-time faculty members ___community personnel3
___part-time faculty members __other (Please specify)
___administrators

In what area or areas of special education do the persons involved
in this program have training? (Please show the number of persons
involved in the various areazas in the space provided. For example:
If two persons have training in the area of the mentally retarded,

1Inclu.des cerebral palsy, poliomyelitis, and other criprling

conditions.

2Inclu.de cardiac conditions, epilepsy, tuberculosis, etce.

3F.ef’ers to persons holding positicns outside the college.
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write the number "2" in the space provided, etc.)

___tling ' ___slow learner
___Dphkysically handicapped ___socially maladjusted
___Zdeaf ___special health protlems
___rertially seeing ___speech defective
___oifted ___other (Please specify)

_ _rard cf hearing
___rmentally retarded

Does the Special Education Program svponsor a traveling clinic ser-
vice? Yes No If "yes,'" please answer the following con-
cerning the traveling clinic: (Check as many as applicable)

Service to: ___public schools ___community _ _other (Please

specify)
Personnel involved: __ speech specialist (clinician) psycholo-
gist ___ reading specialist _ _sceial worker psychiatric social

consultant __ _other (Please specify)

Please complete the table below to show the sequence® of courses and
single courses offered; workshops held during the last five years;
and whether offe>ings comply with the state certification require-

ments.



Creck as many as apnlicable.

%6

Sequence
of

Courses

Cffered

Single
Courses
Cffered

| “orkshops

Held
Luring
last Five
Years
1951-1956

Cfferings
Comply
Yith State
Certification
“equirements

Rlind

Physically
Fandicapoved

Slow Learner

Deaf

Gifted

Hard of
Eearing

fentally
Retarded

Partially
Seeing

Special Health
Problems

Speech
Defective

Socially
Maladjusted

Others

(Please Specify)

*The term "sequence of courses" involves three courses or at
least 9 to 12 semester hours of training in an ares of exceptionality
made up of (a) a study of characteristics (physical, mental, and emo-
tional) of the particular condition.under comsideration; (b) a study

of the teaching methods snd curriculum adjustment needed;

(¢) obser-

vation and student teaching practicum in the specislized arez.
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10. TFlease complete the table btelow to indiczte the enrollment in the
Sreciel Tducation Frogram for this regular academic year (1956-

1¢57).

Tse numbers to indicate.

Lrez of
Excepticnality

MAJORING IN
SPECIAL EDUCATION

TAYING SINGLE CCURSES
IN SPECIAL BPUCATICHN

Under-
graduate Graduate

Under-
gradugte Gradusate

BElind

Physically
_Fandicerved

Leaf

Gifted

Eard of

Hearing

Mentally
Retarded

Partially
Seeing

Socially

‘Malad justed
Special Bealth
Problems

Speech
Correction

Speech and

Hearing
Survey Gourses

in Exceptional
Children

Others

(Please Svecify)
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11. In the tzble below show the number of persons receiving the degree

indicated during the reriod September

Use numbers to indicate.

1, 1955 and Lugust 31, 1656.

AREA OF Bachelor's Master's TCCTCR'S DEGREE
SPECTALIZATION Degree Degree
Fr.D. Ed.D.
Plind
Physically
Handicapped

Slow Learner

Deaf

Gifted

Hard of Hesring

Mentally Retarded

Partially Seeing

Special Health
_Problems

Speech Defective

Socially
Maladjugted

Others
(Please Specify)
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12. TFlease complete the table below to indicate the availability and
utilization of the various community facilities and iZnstitutions

listed.

In columns &, b, ¢, and d check the existing conditicns as follows:

Present

1040 (o' ip

Yot present
Pregent, but not available for use
Present-~plan to use in the future

Check zs many as arpplicable.

COMMUNITY RELATICNSEIP
(Facilities and
Institutions)

EXISTING -
CONDITIONS FREQUENCY C¥ TSE
albjetd Often { Some | Zzrely Never

Crippled Children
Services

Vocational Re-
habilitstion Agency

State Training
Schools

League for the Bard
of Hearing

Hospitalsg

Mentel Hygiene Clinie
§2§ech Clinic

Child Guidance Clinic

School for the Deaf

School for the Bling

Cerebrsl Palsy Center

Special Classes in
Public School

Others

(Please Specify)




13.

15.
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Puring the past five yeers wbat irends have you observed in the
following aspects of the Special Educetion Frogram?
(Check only ome in each group)

a. Areas of exceptlionality in «hichk a sequence of courses is of-
fered:
____more atout the same
fewer 8id not observe, cannot answer
b. Majors in special education:
increasing in number zbout the same
decreasing in number did not observe, cannot answer
c. Students taking single cources in various areas of special
education:
_ _more students : number of students about the
__fewer students same
did not observe, cannot answer
d. Personnel involved in administering the special education
program:
more about the same
fever did not observe, cannot answer
e. Attitude of in-gervice and pre-service teachers toward the
program:
improving (Why?
about the same (____ favorable unfavorable)
—__cannct answer
f. Other (Please specify)

What do you consider the most omtstanding feature of the Special

Education Program in your instifztion?

What do you consider the greatest weakness of the program? (Check
one

lack of faculty understandinz znd support
insufficient mumber of trained@ personnel
inadeguate facilities

lack of funds

other (Flease specify)



I

t*ditional remarss

1Q

Tate

Signature Title

Please return completed questicnnaire to:
irs. Lucille “. Jones

Special EBducation Program

Southern tUniversity

Paten Rouge, Iouisiana
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APPINDIX D

Southern University
Faton Fouge, louisiana
Januery £, 1957

To date, relatively little investigation has been done in the area
of special education programs. that are designed to train teachers to
work with "exceptional children.™ This is perticularly true in the
states making up the Southern Association of Colleges and Secondary
Schools. It is in this regard that I am writing to you.

Feing respronsible at the present time to assist in setting up a
program for training special education teachers here at Southern Univer-
sity, I believe it would be desirable to obtain information about pro-
grams conducted in colleges comparable to ours. All of us could profit,
I am sure, from an analysis of what others are doing in this area. It
is for this reason I am undertaking a full-scale study entitled "An
Investigation of Teacher Training Programs in Special Education in Se-
lected Southern State Colleges." This study will concern itself with
any aspects of special education services including special courses;
grograms for teacher preparation as well as plans for future programs;
clinies--reading, speech, psychological, guidance, etc., and any other
services available which may serve as an aid in training teachers to
work with "exceptional children.” ’

Whether, or not, your college has such a program or is making plans
for one, the completion of the enclosed Survey card will be of consider-
able help in the study. If you co have any aspects of a special edu-
cation program, I hope your college will agree to participate--the success
of the project depends upon the completeness of the coverage. The
individual whom you designate on the Survey Card will receive two copies
of the questionnaire which has been prepared--one copy may be retained
for your college files. The questicmnaire itself does not require more
than ten to fifteen minutes to camplete.

You will receive a summary of the resultis of the study. The results
obiained will be of value to youn anf to your college in evaluating your
present program and in meking future plans. Your cooperation in this
investigation will be greatly appreciated.

Sincerely Yours,

¥rs. Lucille V. Jones
Special Education Program
Southern University
Baton Rouge, Louisiana
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AFPENDIX E

FRELLYINARY SURVEY GARD

Name of College Location

Will your college be willing to participate in this
study?

If answer 'yes," what is the name and title of the
person who would be most able to supply further
information in this regard?

Name Title
(signed)

Pregident




Southern University
Raton Rouge, louisians
January 22, 1957

You mey recall that a few weeks ago I wrote to you concerning a
proposed study I am undertaking in the area of special education. The
title of the study is "An Investigation of Teacher Training Programs in
Special Education in Selected Southern State Colleges."

As yet I have not received tke Survey Card which was enclosed. I
realize this was a busy time for you. Tke response, however, has been
very gratifying. The per cent of return to date from the colleges meet~
ing the criteria for this study in 90%. In a study of this nature one
always wonders "What is the status of the other 1092"

Interest in the study has been further evidenced by the many persons
who wrote personal letters with their returns. (This was not requested, -
nor it is necessary to the study, but it is gratifying to know the ex-
tent of one's interest in mutual problems.)

I am still very much interested in your reply. On the assumption
that the card sent to you has been misplaced, I am enclosing another
card which I hope-you will complete. Even if your institution does not
have such a program or agpects of such a program or may not wish to :
participate in the larger study, the return of the Survey Card will be |
of considerable value to the total investigation. :

1 Thank you very kindly for your anticipated cooperation in making
this study as complete as possible. _

Very sincerely yours,

¥rs. Lucille ¥W. Jones

Special Education Program

Southern University

Baton Rouge, Louisiana
L¥J:qe]
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APFENDIX G

Southern University
Baton Fouge, Louisiana
January 19, 1937

Recently I wrote to the President of your institution and described
briefly a comprehensive study that I am undertaking in the area of spe-~
cial educatlon programs {or teacher training. On the Survey Card which
was enclosed, I was informed that your institution would participete in
the study; and thet you were the person best qualified to supply furiher
information in this regard.

“"Special Education Program" as used in this study refers to any
aspects of special education services including special courses; pro-
grams for teacher preparation as well as plans for future programs; and
any services available which msy serve as aids in the tralning of
teachers to work with "exceptionsl children."

The study is designed to include state supported teachers colleges
in the region making up the Southern Association of Cclleges and Secon~
dary Schools. The state supported colleges were chosen because of the
recent widespread interest shown at the state level for special edu-
cation programs to meet the needs of individuasls who deviate markedly
from the so-called Mormal.®. It ig.axiomatic that without proper and
sufficient persomnel, the best program will fail.

The questionnaire which I have enclosed takes an average of fifteen
minutes to complete. Having filled out many questionnaires myself, I
__have tried to make it as easy to fill out as possible. Two copies have
been enclosed, one & work copy that may be retained for your files. 4
self-addressed stamped envelope is enclosed for your convenience.

Being responsitle at present to assist in setting up a teacher
training program in special education here at Southern University, I
am well aware of the problems involved in such an endeavor. A1l of us
can profit, I am sure, from an exchange of ideas and an all-over pic-
ture of what is being donme in colleges comparable to our own. The
thoroughness with which you complete the questionnaire will determine the
value of the study. Your institution will resceive a copy of the results
of this investigation. I hope that I shall receive the report from you
within a few days.

Sincerely yours,

Mrs. Lucille W. Jones
Speciel Education Program
Southern -University

Baton Rouge, Isuisisna
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4w

Soutkern University
Baton Rouge, Louilsiana
February 5, 1957

A few weeks ago I wrote you concerning 2 study I am making of the
teacher training programs in special education in state colleges making
up the Southern Association of Colleges and Secondary Schools. I en-
closed two printed questionnaires (one copy for your files) and a self-
addressed stamped envelope for your convenience, but as yet I have not
received a reply. Cn the assumption that tre first two questiomnaires
were misplaced, I have cnclosed an additional copy which I hope you will
complete and return as soon as possible.

I realize that you are often called upon to complete questionnaires
and that it is not an enjoyable task. In this case, however, I believe
‘you may get some ideas for a special education program for the purpose
of training teachers from the questionnaire itself and that you will
profit from the summary which you will receive when the study is com-
:pleted. Thank you very kindly for your time and professional interest. °

Very sincerely yours,

Mrs. Lueille W. Jones
“Special Education Program
Soutkern University
Raton Rouge, Louisiana

IWT:qej



