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CHAPTER I 

INTRODUCTION 

Description of the Problem 

Schools are charged with the responsibility of providing learning 

experiences for the students. The success of this responsibility is 

dependent to a.large measure on the administrators, for they initiate 

and see that the program is completed. Morphet (1967) suggests that one 

of the important duties of administrators is providing leadership in the 

planning and evaluating of all phases of the instructional program, It 

would seem then, that in order for the administrator to carry out the 

program, it is important that he be acquainted with goals and objectives 

for each of the areas of study. 

Years ago, Spafford (1935) pointed out that administrators often 

show little or no interest in concerns of teaching home economics. This 

lack of interest may have caused conflicts in the establishment of the 

goals and objectives for the course, However, in recent years, there 

seems to be more consistent agreement among administrators that home 

economics is indeed an important subject at the secondary level (Vass­

brink, 1966). 

Innovations are being stressed in bringing new content.to the home 

economics curriculum, If home economics teachers use new procedures and 

programs, will the local schools and their administration accept these? 

Are administrators really aware of the subject matter being taught in 

1 
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home.economics? Only by an examination of administrators' attitudes can 

we.answer these questions, and only then, can we·see whether there is a 

necessity for the home economics teacher to better cqmmunicate with the 

administrators. 

This study is intended to be a descriptive analysis of the att:Ltudes 

and beliefs of one selected group of administrators in Oklahoma secondary 

schools toward homemaking and/ or home economics education as part of the. 

school's educational program. 

Statement of .the Problem 

The problem for investigation in this study will be to examine the 

attitudes expressed by school personnel in administrative positions who 

are responsible for the decision$ about program purposes and organiza-

tion of the local secondary school programs, 

Significance of the Problem 

is a teacher of h9me economics in a secondary school.system, the 

writer-has, at times, felt somewhat of a problem in trying to carry out 

the course objectives because of uncertainty about the feelings of her 

administrators toward home economics. Perhaps one cause of this con-

fusion is the status of high school home economics. Fleck (1968) states 

that the scientific developments in this century have been breathtaking, 

A man who was born sixty years ago in a horse and buggy era is now see-
l 

ing the beginnings of interplanetary travel. Man has always been 

challenged to improve his existence·by adapting the materials at hand. 

Accomplishments in this area, however, have sharply outdistanced the 

achievements in dealing with the social problems that arise from such 
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progress. This·new stress on scientific and technological subject 

matte.r has changed the direction .of public sentiment to areas other than 

home economics. Some administrators choose to recommend more solid or 

academic subject matter for the advanced and college-bound studer~ts, 

Others recommend home economics only to those who have shown.proficiency 

in this area (Vassbrink, 1966). 

What should be a deeper concern.is the general failure of the public 

to recognize that home economics is one of the ~ore vigorous and broader 

of the professional fields. McGrath (1968) states that home economics 

is not.a profession with a single distinct body of knowledge, skills and 

ethics. Like the whole of the educational enterprise, home economics is 

an area of human interest and concern that encompasses and depends on 

the number of occupations and other life activities. Its central mission 

has been and must continue to be that of family service. To the extent 

that this image is not correct, an effort should be made to correct it. 

This study will be one means of looking at this image. 

Objectives of the Study 

In order to successfully examine the attitudes expressed by admin-

istrators toward home economics at.the secondary level, the primary 

objective is to determine the attitudes of secondary school administra-

tors in.Oklahoma concerning home economics as a part of the secondary 

school curriculum and to determine if these attitudes differ ac.cording ,, . 
PA/lP,,,.,.r' th~ lf>Mt 

to the class size of schools. 

Specific objectives.of the study are to determine administrative 

attitudes toward: 

1. Subject matter areas of home economics to be taught in second-



ary schools. 
\ 

2. Grade· level at which home economics should be taught.[/ 

\3. Students who should take home economics. 

'\ 4. Relationship of home economics to other subjects in the over­

all high school curriculum. 

~. Responsibilities for determining the goals and subj e.ct matter 

of the home economics curriculum. 

6. Responsibilities toward evaluation of the curriculum. 

4 

7. Future Homemakers of America as a related a<!'!;:ivity for the high 

school home economics students. 

8. Home economics facilities. 

9, State supervision.in home economics. 

10. Responsibilities in making home visits. 

\1. Home economics as a required or elective subject. 

Basic Assumptions of the Study 

The study is founded on the following basic assumptions: 

1. The attitudes of secondary school administrators are important 

factors in planning and/or evaluating any educational program. 

2, The responses of the secondary school administ:rators will re­

flect their attitudes toward home economics. 

'\; 3. Teacher-administrator teamwork is a critical element in the 

development of an effective program (Miller, 1968), 

4. The instrument used will be adequate in determining administra-

tor.attitudes toward home economics, 
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/ 
Limitations of the Study 

The limitations of this study were: 

1. The sample which received the questionnaire included only a 

33 1/3 percent sampling of either. principals·· or superintendents 

· in the 490 secondary schools of Oklahoma rather than the whole 

population. 

2. Only administrators in Oklahoma were used for the populati.on of 

the study. 

3. The questionnaire itself only shows the attitudes in terms of 

responses to a selected number of attitude statements. 

Definitions of Terms 

These definitions were selected on a basis of the review of liter .... 

ature for use in.this study. The following definitions have been 

adapted. 

Attitude refers to a readiness to react toward or against some 

situation, person, or thing, in a particular manner (Good, 1969). 

Classification of.schools (i.e., school class) refers to the 1971-

72 numerical listing of schools according to average daily attendance 

(Oklahoma Secondary School Activities Association). 

Home economics curriculum refers to any subject ta.ght in the 

se~ondary school which is called home economics or homemaking. No ef­

fort is made to differentiate between vocational and general home 

economics. 

Junior high schools are schools which have at least seventh and 

eighth grades. Ninth grades are usually included in this area, although 

in some schools these fall under the definition of secondary schools. 
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School administrators are local school superintendents and second~ 

ary school principals or the people who work with curriculum and the 

home economics programs. 

Secondary schools are schools which have at least a tenth, eleventh, 

and twelfth grade. The terms high school and secondary level are used 

synonymously.with the term secondary school. 

Procedure 

The following procedure was used to determine the attitudes of the 

selected administrators: 

1. The literature was reviewed. 

2. After determining the objectives of .the study, a questionnaire 

was developed and mailed to ten area administrators (two in each of the· 

five school classes) as a pre-test group, Their written responses and 

personal comments were used in the evaluation .and finalization of the 

questionn,aire, 

3. The finished questionnaires were mailed to the random sample 

of Oklahoma secondary school administrators according to class size. 

4. Percentages of responses were calculated for each statement in 

the strongly agree, agree, undecided, disagree and strongly disagree 

categories, 

• 
5. Percentages were compared so that conclusions could be drawn 

according to majority of responses for each statement, 

6, Further comparisons were made to determine the difference, if 

any, of percentages among the five classes of schools. 

7. Recommendations and conclusions were formulated according to 

the results of the analysis. 
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Summary 

A statement of t~e problem, objectives.of the study, procedure and 

other relevant information has been included in this chapter.· Chapter 

II will give related information which has provided the background for 

the study. Later chapters will describe in depth the procedures which 

were used in.determining the data, and furthermore, give an analysis of 

the data with recommendations and conclusions made on the basis of the 

information .. obtained from the questionnaire. 



CHAPTER II 

REVIEW OF .RELATED LITERATURE 

Introduction 

In comparison to many areas of study, little research has been done 

in the area of studying administrative attitudes towatd subject matter., 

particularly in.the area of home economics. It seems; however, that a 

review of.research in other subject matter areas may be.beneficial, To 

develop a basis for studying attitudes of administrators toward home 

economics, a study of literature will first be made to determine the 

roles of home·economics and secondary school administrators, Other 

areas to be included in this review of literature are administrator at-

titudes, questionnaire development, curriculum planning, home economics 
~ 

curriculum in the secondary school, evaluation of the curriculum, and 

public relations. 

Role of Home Economics 

The stated objective~ of tl;lis study deal with determining attitudes 

toward areas of home economics, In order to clarify the term, home 

economics, a review has been made to determine the meaning and role of 

home economics, particularly in secondary schools, 

The American Home Economics Association (1959) has stated thathome 

economics is the field of knowledge and service primarily concerned with 

8 
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strengthening family life by many means. Some of these means are by the 

education of the individual for family living, the improven\ent of ser-

vices and goods used by families, the conducting of research to discover 

the changing needs of individuals and families and the means;of satis~ 

fying these needs, and by furthering conditions favorable to family 

lhhg. / 

McGrath (1968) stated that·home economics is not a profession with 

a single distinct body of knowledge, skills and ethics. Like the whole 

of the education enterprise, home economics is an area of human interest 

and concern that encompasses a number of occupations and other life 

activities. It's central mission has been and must continue to be that 

of family servica. McGrath and Johnson (1968) further stated that home 

economics is concerned not only with the analysis of families but with 

assistance to them, Family service could be the term used to represent 

the core of home economics. 

According to Quigley (1969) some 15,000 junior and senior high 

schools offer courses in ho~e economics. Why do so many of our nation's 

schools feel that home.economics is a necessary course of study? Perhaps 

this need is reflected in figures released by the United States Depart-

ment of Labor (1971), In 1970, about 31.5 million women 16 years of age 

and over were in the labor force. Nearly 2 out of every 3 women workers 

had at least a high school education. These figures further show that 

half the women in the population .between the ages of 18 and 65 are in the 

labor force, and the.percentage continues to rise rapidly. The contribu-

tion of working wives is of crucial importance where their income raises 

family income above the poverty level or from a low to a middle range. 

Shortages of skilled workers in selected professional, technical, cleri-
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·cal, and service occupation~ provide excellent opportunities for 'quaii• 

fied women.work,rs. New job opportunities in growing occupations, ad~ 

vances in tha ed.ucational attainment of woman• greater longevity of 

women, and incr~ased use of household applia~ces and.convenience foods 

all point to a continuation of the trend toward increased labor fQrce. 

participation of women. (U.S. Dept. of Labor, 1971). 

A report by Coon (1962) showed that 95% of the nation's public high 

schools offered some instruction in home economics, and they employed 

25,000 home economics ·teachel;'s, Her 'study further·shows that 48.6 per 

cent of the girls and 1.3 per cent of the boys in:the seventh through 

twelfth grades·of the public schools.were enrolled in home economics 

courses, and predicted that in 1966, 4,600,000 students in these grades 

would be taking the~e courses. 

At the.secondary level, Simpson (1968) states that these courses· 

in.home economics education sel;'ve three major purposes. They are: 1, 

education.for homemaking and family life; 2, education for employment 
"-

in occupat:l,ons involving home economics; and 3. preprofessional educa-

tion. These.three subpurposes.are related in terms of program content 

to achieve the overall purposes. There is .a large body of knowledge· 

ancl·skills common·to all three aspects, ,as well as certain knowledge and 

skill~ unique to. each. 

The course in homemaking will round out s~ills in the selection of 

foods and the,preparation and service of meals. The student will learn. 

to buy clothing, furniture, and household e<;ruipmerit with assurance that 
. . 

tney have durable and artistic qualities. Since 'itomen de mo•t of tlie· 

family buying, young husbands especially appreciate this·special train--

ing. Many wives have repaid the cost -0f college over and over by their. 
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ability to buy intelligently, Students will learn the latest discover­

ies in chil.d psychology as they study the mental and physical health of 

children. Practical problems in beautifying the interior and exterior 

of the home are.studied, Being a gracious hostess and knowing how to. 

relate oneself to a community generally are valuable accomplishments 

which, without training, many young women.take years to acquire (Pflillips, · 

1957), 

Another viewpoint of secondary home economics is that the teacher 

is the key person in determining whether a course or a pro.gram is ex­

cellent or poor, and whether it meets the needs and interests of the 

students or simply folldws traditional routines. Home economics can be 

just putting in and ripping out seams and baking cookias, or it can be 

learning to make important decisions and choices, and acquiring compe­

tence and skills in h1,1manrelations, choice making, and achieving one's 

goals (Quigley, 1969). 

The discussion of the role of home economics has so far included 

only the study and needs of women, Although some would wish it other­

wise, home economics, 1like nursing and elementary school teaching, is a 

profession largely for women. McGrath and Johnson (1968) state that 

presently, only one per cent of the college students who major in home 

economics are men. It appears, however, that many high school boys are 

interested in studying home economics. Classes of boys may study family 

spending, housing, taxes, insurance, social security, saving and daily 

living costs, as well as child development and family relationships, A 

combination of boys and girls in the same class may study these areas 

(Phillips, 1957). 
• 

Quigley (1969) summarizes this need for men in home economics: 



Certain role changes have taken place for men. The day is 
gone in which homemaking was the responsibility of the wife a­
lone. This does not mean that housekeeping, food purchasing 
and preparation, child care, and so on are divided equally be­
tween husband and wife. It does mean that men are assuming 
more responsibility in sharing in these activities, the kind 
and amount depending on the particular family situation and 
attitudes. It is clear that women are expecting things other 
than, but perhaps in addition to, support, protection, and 
parenthood. Companionship., sharing of responsibilities, and 
understanding of women in general and his wife ·in.particular 
are assumed by most women to be a part of man's role today. 

Role of Secondary School Administrators. 

For this study literature was reviewed to determine the role of 

12 

secondary school administrators. Much available literature gives a.broad 

scope of the role of administrator. The task of the administrator .. is ·· 

stated by Stanavage (1968). 

His task now will be to work with teachers on the nuclear 
concerns of the entire school, to address himself to the qual­
ity of the education being e~perienced by each student. His 
strengths will lie wholly in the area of instruction and cur­
riculum; his efforts will be devoted exclusively to improving 
the teaching-learning confrontation. 

Stanavage further states ·that one of the responsibilities of the 

administr~tor is having dire~t responsibility for the development of the 

program, even though he will have assistance of department heads. It 

demands a constant upgrading of his knowledge of current.developments in 

education. More.and more there appears to be a recognition that instruc-

tional improvement must come.from creative and service minded leadership 

and improved frequency and quality of cooperative teacher interaction 

(Pino and Johnson, 1968). 

The role of all persons, including the school principal, is subject 

to ~ny changing and conflicting conditions (Romine, 1968). Morphet 

(1967) however, states that among the important duties of the superin-
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tendent are to provide leadership in the planning and evaluation of·all 

phases of the instructional program, and to determine building needs and 

to administer building programs,-construction, operation and maintenance. 

Another view of the administrator's role is that of ·Annese (1971). 

He feels that the professional leader is one who influences his staff to 

exceed the limits of minimum contractual requirements. As a pro,fessional 

leader, the.role of the administrator is to design and energize .±nter­

pe:i:-sonal relationships which free.the creative energies of the staff. 

Staff leadership behavior is viewed by the staff as supportive 

behavior, This view is important because each member of the school must 

feel that his.own particular task is an indispensable contribution to 

the achievement of school objectives, The total program should be de­

veloped as a cooperative project in which the administrators, teachers, 

supervisors, parents, pupils and the public participate and to which 

each makes appropriate contributions. (Oklahoma· Administrators Handbook, 

1971). 

Administrator Attitudes 

For many.years, writers have been pointing out a need for coopera~ 

tion:between administrators and high school·homeecanomics teachers, In 

1928 Bevier pointed out·many problems facing these teachers and their 

administrators. Later, Spafford (1935) said that school officials, well­

informed in other.respects, frequently show no interest in discussion 

concerning the teaching of home economics. They assume supervisory re­

sponsibility for the secondary work of a.school system and never think 

of reading the objectives of a home economics course, nor of talking 

seriously with the home economics teacher concerning the means by which 
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the values of.home economics are to be realized. 

Divita (1968) studied attitudes toward vocational education in the 

secondary.schools of West Virginia and found that an important .factor to 

consider. during evaluation is the attitudes of persons in educat:i.onal 

policy-making positions, namely, school administrators and boat·ds of 

education members, The attitudes or beliefs of these persons very often 

deterniined the types of programs offered in.· schools, Due to the posi­

tion of these persons, their attitudes largely determined the success or 

failure of various school programs, 

In the discussion of the administration of vocational educationt 

Wright and Allen (1926) said that the function of administration can be 

broadly stated as general administration, management of personnel and 

making program improvement and operation possible, They also stated 

that the administrator must possess information, appreciation, and doing 

abilities in order to be properly equipped to perform his functions. 

In an article by London (1965) it was stated that leaders should 

have work experience and teaching experience in addition to favorable 

attitudes toward vocational educat.iono Mason· (1970) used a Likert-type 

attitude scale and a personai biographical background information form 

in. attempting to determine counselors' and princi,pals' attitudes toward 

their acceptance of industrial arts as a school subject, their views of 

industrial arts in relation to other subjects and relationships .between 

attitudes and selected personal and biographical background factors. He 

found an overall favorable attitude among principals and counselors 

toward industrial arts, an agreement with the objectives and a view of 

industrial arts as a part of a general education rather than vocational 

education. 
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Miller (1968) found that principals were seen as strong supporters 

of vocationa],. education by their teachers, Furthermore, Miller made .. two 

generalizations regarding his findings. Teacher-administrator teamwork 

is a critical element in the development of an effective program, and 

the degree of cooperation possible is affected by the appreciation each 

of these leadership figures has for the goals and processes of the sub-

ject area. 

Vassbrink (1966), in what seems to be a closely related reseat·ch 

study, did a descriptive analysis of the attitudes and beliefs of ad.min-

' istrative school personnel in Michigan secondary schools.toward homemak.-

ing and/or home economics education as a part'of the school's educatione.1 

program. She found consistent agreement among superintendents; princ:L-

pals and counselors in both vocational and general programs and in all 

class schools that home economics was desirable for all grades, nine 

through tw.elve. However, the largest number of. this group favored the 

subject·as ninth and twelfth grade offerings in the curriculum, 

There were mb:ed feelings about the enrollees, High agreement was 

evident .that the subject was of particular value to girls and of less 

importanc;:e ·for boys, If mixed groups were considered, these were placed 

in special classes, A state guide was considered a favorable corttribu-

tion to home economics education. The community conceived the programs 

as reasonably broad in content with additional offerings beyond food and 

clothing, There was a·high regard for the "food and clothing" content 

in . the curriculum, In addition,. there was high agreement among all re-

spondents that the present purposes were satisfactory and an acceptable 

attitude toward retaining these as directives for the program. Mixed 

feelings were reported about a curriculum directed toward home and 
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family living. A positive attitude was apparent as administrators re-

ported.the contribution of the subject to job .opporttinitie$. Evaluation 

was considered important and was. thought to be. needed in .. bringing about 

revisions in the program and changes in the:individuaL 

Perhaps a summary of the need for literature about admini$traUve 

attitudes.is given by Hall. and Paolucci (1961) when she says that ad-

ministrators, because of special knowledge, position or authority, exert 

a definite influence on the kind of home ecqnomics prog·r~ it is possible. 

for teachers to achieve. In a large measure, this power structure tends 

to control,. by di+ect or indirect ·means, what· the s·chool or segments of 

the school'can do. The administrative staff, and in.some instances cer-

.tain students also, are a part of :th.is so.;,called power struct;.ure. If 

these people see home economics. asap. :important subject matter area in 

school,.they will .support the program both directly and indirectly. 

Curriculum. Planning 

II 
The objectives of this study included both direct and indirect: 

references to the term curriculum and·those t4.ings which relate curricu .... . ,, 

lum with secondary home economics. Hatcher and Andrews (1963) define 

curriculum· 

to denote the courses and class activities of the students, or 
it may refer to the total range of in-class and.out-of-class 
activities sponsored by the schooL In an even broader sense 
it may.be thought of as the total life experiences of any 
learner.for which the school assumes responsibility in direc­
tion and guidance, 

Morphet, Johns, and Reller (1967) give a.sirtdl,ar definition: 

The term curriculum is no longer considered by most people to 
mean only the subject·s taught in a school. A suitable modern 
interpretation is that the curriculum encompasses all learning 
activities provided by the schools. 
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An essential prerequisite for planning is a knowledge of the com-

munity and.the people where'one is teaching. It is necessary that·the 

t~acher.know what.community members think, how they feel about the 

school's program, and about the.· home economics department in particular. 

Their attitu4es'an4 feelings are likely to influence the planning of 

the homemaking curriculum (Hatcher and Andrews, 1963). 

Han·· and Paolul!ci (1963) st.ate that the essentials of program 

planning on the local level are family centeredness; and'use of coopera~ 

tive procedures by teachers, students, and somefimes, ~arerits. The use. 

of cooperative planning is likely to produce a curriculum of a.higher 

quality and with broader dimension$ than would be possible.in·a program 

designed-by.a teacher.alone, 

In addition, Hatcher and Andrews (1963) indicate that participation 

of various· professionally trained people in curriculum organization ·.is · 

essential to the planning of a homemaking program, Heading this list is· 
' ' 

the school principal. who 

is as much .. concerned about · having .a successful homemaking pro.,. 
gram as the teacher. The principal is held responsible by the 
school'board and by the community for the quality of each de­
partmental program as it is related to the total curriculum 
of the school •. He is usually the one who determines the 
school policies relating to time schedules, room_ space, labor­
atory equipment and other teaching facilities, the size of the. 
class and who can be enrolled,. and various other, facto.rs that 
indirectly influence·the planning of a program. It is there­
fore to.be expected ·that the principal will be an active 
part::icipant in formula.ting the general design of the homeIJ1B.king 
program. He may want to hav.e a part · in the preplanning stage 
with the-teacher alone or with .a planning group. Or he may 
prefer to react to an over-all plan developed through th~ 
cooperative efforts of the teacher, the.students, and other 
interested persons. In any case, he will want a copy of the 
final plan when it is ready to be. put into operation •. 

TheAmerican.Home.Economics Association (1967) feels that many 

people should be involved, in curriculum planning. Among these are state. 
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and city home economics education supervisors'who are often responsible 

for providing leadership in _curriculum development programs, In addi~ 

tion, planning should include administrators, supervisors, and curricu-

lum coordinators who share responsibility and leadership in the develop-

ment of a.framework for the curriculum. Also, teachers of home economics 

who have responsibility for translating the curriculum from theory into 

practice and who bring to curriculum planning an understanding of what 

is feasible in the classroom should be included. To conclude the list 

are teacher educators, psychologists, social psychologists and others 

who are knowledgeable in the fundamental processes of learning in home 

economics and related fields, 

Coon (1964) gives some background information .which could be con-

sidered in curriculum planning, 

The amount an:d kind of home eco.nomics offered in .. the upper 
three grades of the secondary school differs with the size of 
the school and with the types of pupils enrolled, Besides the 
difference.in amount of previous home economics, varying from 
none to two years, there will be other variations to consider. 
Some students will be interested in preparing for college; 
others will want to drop out of school. There will be gifted 
pupils and slow learner~, and pupils from a wide variety of 
cultural backgrounds, In some schools a one-, two-, or three­
year sequence is offered, often as a vocational program in 
homemaking. In some, a semester or a year's course, often 
called "Family Living", is offered for eleventh- or twelfth­
grade pupils--both for those who have studied home economics 
and for those who have not, Some states, and some schools 
within a state; require one year of home economics of all 
girls; some, of all pupils, Usually home economics is offered 
as an elective course after the eighth grade. In large high 
schools there are often special-interest home economics courses· 
offered as electives. 

Home Economics Curriculum in Secondary Schools 

For the purposes of the review of related .literature, this section 

deals mostly with various definitions and descriptions of the secondary 
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home economics curriculum as stated by different authors. According to 

Coon (1964) in some situations this course deals primarily Wit~ 

boy-girl relations, dating, marriage, family, social and com­
munity relations, and child development. Sometimes one.semes-, 
ter is devoted to these problems and the second semester is 
devoted to family economics, consumer education, and management 
of resources. One or the other of these two plans is likely to 
be most useful because relationships, chilfl development• and .. 
management are so important in modern family living. Wita some 
groups, however, it may be important to include--or to offer a 
separate course in--the selection and costs of housing, fur-. 
nishings, equipment, food, and clothing, and to devote some 
attention to nutrition, meal management, and wardrobe planning. 
The greater maturity of twelfth-grade pupils and their wider 
background in science, social science, and art make it possi~ 
ble for them to find an intellectually challenging experience 
in the development of important concepts and principles which 
can be used in present family living and later in homes of 
their own. 

Hatcher and Andrews (1963) state that since that content.of a pro-

gram is generally determined by the needs of individuals and families in·. 

a particular community, a teacher or group of teachers can decide for 

themselves what the areas will be called and how they will be organized. 

Many teachers have been accustomed to giving a comprehensive program 

the names.of child care and guidance, clothing and personal appearance, 

food and nutrition, health and home care of the sick, housing, home. 

furnishings and equipment, and personal, family and community relation-

ships. 

Figures released by the American Home Economics Association (1967), 

stated that in 1959, in grades seven through 12, one half to three 

fourths of the home economics class time was spent on the areas of food 

and·clothing. Class time in the twelfth grade was more.evenly distri.,.. 

buted among the eight areas of instruction, that is, child development, 

clothing, consumer education, family relati~ns, food and nutrition, 

health, first aid and home careof the sick, home furnishings and equip-
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ment, and management of re.sources o The· findings revealed that· at all 

grade levels, major emphasis 'in.the area of foods was in food prepara.;. 

tion,.and the emphasis in.the area of clothing wason construction. 

The eight areas stated above are stated in more general. terms by 

Hall and Paolucci (1963) when they say that the home economics teacher 

today functions in five distinct subject matter areas, As stated by 

them, these areas are family and child development, home management and 

family economics, foods and nutrition, housing, home furnishings and 

household·equipment, and clothing, .textiles and related art. 

The areas of home.economics to be included in the.secondary home-. 

making curriculum in Oklahoma'are given by the State Department of Vo-

cational aI).d·Technical Education, division of home econol!liCs. These 

areas of study are personal and family relationships, child development, 

clothing and grooming, foods and nutrition, consumer problems ·and manage-

ments, health and safety, and housing and a:i;-t·related to living. 

Evaluation .of the Curriculum 

What is evaluation? Hatcher and ~ndrews (1963) define evaluation 

as the process of making continuous assessments in various ways of where 

a student is in.his total growth. Evaluation also incl,uded 

knowledge.of academic achievement and of·the development of de­
sirable attitudes, values, and othe:i;- personal.-social-moral 
traits which control behav:i,or, Frequent evaluation aids the 
teacher in judging how wel-1 the educational program is succeed­
ing for each student and for the class as a wholeo It also 
gives her insight into the effectiveness of her instruction so 
that she can modify it if necessary~ Appraising techniques 
and instructional resources is also important to provide an 
opportunity for changes which may improve learning. 

In a school·program evaluation serves three major purposes that 

might.be classified as guidance; curricular and administrative (Hall and 
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Paolucci, 1963)" Involved in this evaluation may be everyone .concerned 

with the growth and development of a student~ Fleck (1953) indicates 

that this group includes the cooperative venture of the teacher with 

students, other teachers, administrators~ parents and individuals of the 

community. When all of these people have a part in the evaluation, then 

an awareness of everything that happens· in ,the program is essen.tiaL 

This information must be examined continuously in the light of the goals 

which are realized, Thus, evaluation may be.defined as the process 

which determines the extent to which these educational goals have been 

realized. 

No one person should be responsible for the evaluation. For exam-

ple, administrators are not .in position to make .valid recommendations 

regarding developments in the school system unless they have available 

the results of appraisals (Morphet, Johns, and Refler, 1967). 

The purpose of evaluation .is clearly stat.ad by Arny (1953), 

When a sound evaluation program is carried out and the results 
interpreted, one can decide whether changes are needed in the. 
courses offered, the methdds of instruction, and/or the physi-, 
cal facilitieso 

Questionnaire Development 

The selection .of the instrument used to collect the desired. data· 

was felt by the writer to be one of the most important steps'in.the 

study. Brun (1970) backs the writer. in her ·feeling by stating: 

If education and educational.research are to move forward. 
the ta.sk of developing measuring instruments must be undertaken 
with the goal being to make these instruments as refined as 
possible. Qualities desired in.any measurement procedure are 
objectivity, the various types of validity, and reliability. 

The questionnaire was selected as the form to. be used for the col-

lection of the data, A questionnaire is a form that is used to elicit 
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responses to specified questions and is filled out by the respondent, 

An effective questionnaire is valid, that is, clear and without .ambigu­

ity, objective, has clear instructions and questions, is carefully for­

mula.ted and tried out, has a neat and attractive appearance, is a . 

suitable and reasonable length, and has a good accompanying letter 

(Hall, 1967). 

Because the questionnaire was to be used to determine a.tt:t~udes, 

Gage, (1963) was consulted for his definitions of attitudes. He first 

states that attitudes are socially formed. They are based on cultural 

experience and training and are .revealed in cultural products. Atti­

tudes are orientations toward others and toward objects. They incorpo-. 

rate the meaning of a physical event as an object of potential or actual 

activity. Attitudes are selective. They promote a basis for discri~­

ina;ting between alternative courses of action and introduce consistency 

of response in social s.ituations of an otherwise diverse nature, 

Atti.tudes reflect a disposition to an activity~ not a verbalization, 

According to Raths (1966), people ~xpress attitudes when they re~ 

veal what they are for and what they are against. Beliefs, opinions 

and convictions are often similarly used. Fleck (1968) states that an 

attitude is a disposition toward something. Attitudes are unique to an 

individual, and usually evolve from some outside actual experience, more 

often than not the utterances of influential publications ·or persons or 

the opinions of one's friends. 

Oppenheim (1966) further states that most definitions seem to 

agree that an attitude is a state of readiness, a tendency.to act or 

react in a certain manner when.confronted with certain stimuli. Thus, 

the individual's attitudes are present but dormant most of the time. 
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They become expressed·in.speech or other behavior only when·the object· 

of.the attitude is perceived. 

Social psychologists have put much work intQ the invention of 

methods·for measuring attituqes. Because attitudes-are not directly 

observable they must be inferred~. A means·of as1Suming attitudinal pat-

terns can be established through responses to questionnaires that are. 

specially designed to reflect probable·modes of thinking, feeling, and 

reacting in .. actual social settings (Balfour, 1965). 

For the purposes of this study, a-Likert type-attitude scale was. 

employed (Oppenheim, 1966). The·respondents in this type of quest~on~ 

naire are asked to place themselves on an attitude continuum for e$ch 

statement, runI).ing from strongly.agree to agree, uncertain, disagree 

and·str.ongly disagree. 

Further information about measuring attitudes•is given by Balfour 

(19.65) ·when he · says · 

it is often difficult to obtain a reliable and valid instrument 
for measuring attitudes; therefore, prior to any attempt made 
toward attitude measurement certain assumptions must be estab­
lished.· It must be conceded in.the beginning that an ·attituq.e 
is.a complex affair'that cannot be wholly described by any 
single.numerical index as indicated in.Likert·scaling. Further, 
it should be kept in mind that·an attitude scale will be used 
only in a situation in which the researcher can reasonably ex­
pect people to tell the truth about their ccmvictions.or opin­
ions. Moreover, it mtlst be remembered. that opinions can.only 
be. us.ed .as indices of attit1,1des, Finally, it should also be 
recognized that often descrepancy appears between overt action 
of a subject and his verbal opinion in regard to an idea, 

Public Relations 

In the area of public relations., Yeager (1954) points out that 

' teac~ers above.all other professional groups, are subject to constant 

subjective appraisals, which may, in large.part, determine their effec-
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tivene$s as teachers. Such appraisals may be based on a single impres­

sion or general impressions, and may become the basis for selection, 

retention, promotion, transfer and even dismissal. 

Driska (1968) continues this line of thoµght by stating that the 

teacher who.keeps the.community, counselors, staff and administration 

informed of the educational aspects of his program stands out as a 

successful public relations man, Simpson (1965) concludes. that: admin­

istrators should·be kept informed as·plans ·develop and consulted as to 

the feasibility of plans and how they fit into the overall educational 

program although in most cases, teachers and supervisors will carry a 

major part of.the· responsibility for development of curriculum plans, 

Summary 

A brief description of the roles of home economics and secondary 

school administrators has been included in Chapter II. These roles and 

implications for use of administrator attitudes have been the basis for 

the writing in.the areas of curriculum planning and public relations. 

Since past literature reveals few studies of secondary school adminis­

trators attitudes toward home economics, it is important to determine 

these attituqes so that conclusions may be made, Chapter III will 

describe the procedure used to collect the data for this study, 



CHAPTER III 

PROCEDURE 

The major purpose of this study was to determine what attitudes 

secondary school administrators in Oklahoma have towar4 home economics, 

and furthermore, to det~.rm:jine j.~these atti,tud,es difhr acco~i,ng to1 the )~/{ (/,7 /t (){ c,,/,ff )1/,,;;t,{L // hsJJ.pvt--vC,-,-1,-i.--n,L{' 7,{u-/?{..,f. _:;.__ (((-."' 
t , I " class size of schools. To meet tlie objectives of the study, the litera-

ture was reviewed to find any previous research that would relate to the 

study. Possible implications for such a study were identified so that a 

further study of these areas might be made. Ways of collecting data 

were also reviewed, and the questionnaire method was selected by the re-

searcher. A questionnaire is defined by Hall (1967, p. 90) ·as "a form 

that.is used to elicit response to specified questions and is filled out 

by the respondent," 

The main advantage of using the questionnaire was that it is a 

means of reaching persons who are difficult to contact personally, 

Questionnaires have the further advantages 

of being less expensive than interviews and of permitting the 
respondent to take as much time as he wishes to think about his 
answers without feeling under pressure to respond. There.may 
be less desire on the part of the respondent to try to impress 
the investigator, and he may think through his answers more 
carefully than would be possible in an interview (Hall, 1967, 
p, 90). · 

So that a short questionnaire could be constructed, statements in .. 

the closed form with suggested possible ·responses were used (see Appen-

dix). It was realized that open-end questions would permit the respon.,... 

25 
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dents.· to . answer in. their oW'n. words thereby. giving in~igli.t. into tli.e:tr · 

answers, however, it was the feeling of the writer that this,method 

wo~ld be too time consuming and difficult·to tabulate in a large sample. 

Since.attitudes. were to be determined in thi.s stu4y, an attitude 

s.ca+e · was cons.truCrted. This scale·· al+owed respondents. to · strongly agree, . 

agree, disagree, strongly disagree, or be undecided about'statements. 

made toward·selected areas of home economics which were placed in the· 

objectives. of the study. These. statements ·wer.e · aimed at determining 

attitudes toward subjects and activities rather. than orientations toward 

people. 

Selection .of · Sample .· 

The popul~tion for the study.was identified as the ·superintenqents 

of the Class B, A, and AA schools and the principals of the Class AAA. 

and AAAA high schools in Oklahoma. To determine the sample, a list of 

all. the secondary schools in Oklahoma was compiled from a list obtained 

from the Oklahoma Secondary Schools Activities Association, This list­

ing of.490 schools was then stratified into five individual lists of 

schools according to classifications stat;.ed by this same association. 

According to this.definition of classes, the,Cla1;s AAAA schools are tq.e 

32. largest schools in.Oklahoma.from the numerical listing of schools 

accordin~ to average daily .attendance·for the school year 1971-72~ The 

Class AAA schools · are the .next 32 schools. in size, Class AA the next '128 

schools in size; followed by Qlass A with the ·next 128 schools .and Class 

B including all remaining (170) schools in the state. A 33 1/3 percent· 

saiµple.was then randomly taken from each class for a total of 162 

schools. This sample included 11 Class AAAA schools, 11 Class AAA 
• 



schools, 42 Class AA schools, 42 Class A schools·and 56 schools from 

Class B. 

Pretesting the Instrument 

27 

Before sending the questionnaires to the subjects in the sample, a. 

pretest group of administrators from. two ~dditi.onal schools. in each 

class were selec~ed, .· In each case, a questionnaire, cover letter, and a·. 

personal cover letter were mailed to the.administrators selected by the 

same method as the regular sample, that is, Classes B, A, and AA super­

intendents and Classes AAA and AA.AA principals (see Appendix). 

The adm:i,nistrators were asked to complete the questionnaire, and 

then check for clarity of statements and directions, suitability of the 

types of statements, understanding of directions, and suitability of 

length, They were further·asked to evaluate the cover letter to deter-­

mine if they thought it would elicit maximumresponse from the adminis­

trators. 

In telephone interviews with the pretest·group, the writer asked 

for their response to the questionnaire using the criteria which Hall 

(1967) lists as necessary for an effective questionnai+e, that is, 

validity, objecUvity, clear direc:tions, neat appearance, suitable 

length, etc, The researcher was also interested in any additional state­

ments and comments made by the pretest group. 

As a result.of the pretesting of the.instrument·and cover letter, 

the writer altered some·of the attitude statements. In addition, each 

of the questionnaires were.number coded for ease in determining the ad­

ministrators who had responded and the.class size of his or her high 

school although this information .was to be included in this study in a 
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completely anonymous manner. 

Gathering the Research Data 

The data for the study was.obtained from the questionnaires mailed 

to 162 administrators of secondary schools in Oklahoma. These question­

naires were mailed with a cover letter stating the purpose and importance 

of the study (see Appendix). A self addressed, stamped envelope was in­

cluded in the envelope. Of these,121 questionnaires were returned for a 

75 percent return. 

The questionnaires were hand sorted according to the class size of 

the school; Percentages of responses of strongly agree (SA). agree (a), 

undecided (u), disagree (d), and strongly disagree (SD) were then.calcu­

lated for each statement and response. These percentages were deter­

mined by dividing the number of like responses to~ statement by the 

total number of administrators who responded to the questionnaire within 

each class. Furthermore, mean percentages were figured for each re­

sponse. The statements were then placed in categories according to the 

objective for which e$ch statement represented. Percentages were eval­

uated to determine what difference, if any, there was in attitudes.ex­

pressed by administrators in the different sizes of schools. 

Summary 

Chapter III has presented the procedure implemented in this study. 

Information has been included concerning the development of the instru­

ment, selection of the sample, pretesting the instrument and gathering 

the research data. An analysis of the data collected will be presented 

in Chapt~r IV. 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

In ord~r to determine the attitudes of Oklahoma secondary school 

admi.nistra tors . toward home economi_cs, an analysis · of the responses to a 

questionnaire made.by a selected sampl~ of administrators was.made, 

This analysis was.done to determine their.attitudes toward select;ed as,­

pects o:( the,overall homemaking program. The analysis of the data in 

this chapter is prese"Q.ted to show general tenq.encies and support. for re­

spons~s on.the questionnaire. 

Percentages of responses to each statement were figured, and these. 

percentages were compared among the five classes of.schools. In ,analyz'"'l' 

ing these responsessi the writer assumed that·50 percent or more of the 

responses in the agree and/or strongly agree categories indicated a 

positive attitude toward that statement. In the same manner, 50 percent 

or more of the.responses in the disagree or strongly.disagree.categories· 

in4icat,ed a .negative response. toward the stateme-g.t. Responses in the. 

undecided column.were.assumed to mean that the administrators were in 

indecision about the statement. 

Ac~ording to Table I, ,of the 162 questionnaires mailed out, there 

were 37 Class.· B respondents, 31 Class A respondents, 36 Class. AA re­

sipondenta; 9 from.Class AAA and 8 from.Class A.AAA. This gives a total 

of 121 returned questionnaires, or 75 percent of the 162 mailed to ad­

i;ninistrators from a 33 1/3 percent random sample of ea.ch c:f_ass of· 
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schools. The percentages presented in this analysis were determined By 

dividing the number of like responses to a statement by a total number 

of administrators who responded with.in each class, For instance, since 

th~re were 37 administrators who responded from Class B schools, the 

tota1 number of responses in.each category for each statement was di~ 

vided by 37. To explain.further, because there were 16 responses of 

strongly agree to statement one made by the 37 administrators, the 16 

was divided by 37, thus giving a percentage of 43. All percentages pre'.'" 

sented in this·chapter represent the nearest whole percent, 

TABLE I 

NUMBER OF ADMINISTRATORS IN EACH CLASS RESPONDING TO QUESTIONNAIRE 

Class Number in Sample Number Returned Percentage .Response 

B 56 37 66 

A 42 31 74 

AA 42 36 86 

AAA 11 9 82 

AAAA 11 8 73 

TOTALS 162 121 75 

The purpose of this study was centered around one general objective 

which was to determine the attitudes of secondary school administrators' 

in Oklahoma.conc~rning home economics as a·part of the secondary school 

curriculum. General conc1usions seem to. show that administrators show 

more agreement than disagreement to statements on the questionnaire, 

thus giving a positive outlook on most of the areas. 

Table II shows the percentages.of responses of administrators to a 
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general statement which was intended to determine the attitudes.toward 

.the overall.objective of this study, those of secondary school adminis..:. 

trators in,Oklahoma,concerning home·economics as a part.of the secondary 

school curriculum, This statement·was the only one on the questionnaire· 

which was meant to examine the attitudes of ·administrators towa'!;'d·n.ome 

eco.nomics as a whole. By using the me~n scores of ·all administrators,. 

it is-interesting to note that 86 percent'of .all administrators either 

strongly agree.or agree with this statement. 

TABLE II 

HOME ECONOMICS IS· ONE OF THE MOST IMPORTANT, 

SUBJeCTS.A GIRL CAN TAKE .IN HIGH SCHOOL 

Percentase o.f Re.s:12.onses 
Number of Resp.ondents SA d sn· School.Class 

AAAA 

AAA 

AA 

A 

B 

Total 

8 

9 

36 

31 

37 

121 Mean Percent 

a u 

38 50 13 

22 56 22 

42 44 3 11 

39 58 3 

43 38 8 11 

37 49 3 11 

By studying the table, the reader can see that·in all c\asses of 

schools there. was de.finitely more agreeme-q.t to the statement than dis,-

agree.ment with range of .percent. Although non-conclusiv.e, it is inter-

esting to note that; the two larger classes. of schools. show greater dis.-

agreement and less strong agreement to this statemex:it ·than do the smaller 

schools. There is definite support indicat;ed by the majority of-the 
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responses in agree and strongly agree categories to show that adminis­

trators agree that home economics is one of the most important subjects 

a girl can take in high .school. 

Subject Matter Areas to be Taught 

Items 33 and. 34 of the questionnaire were related to the first of 

the specific objectives, subject matter areas of home economics tQ be 

taught in secondary schools. These questions.dealt with the more tra~ 

ditional areas of home economics, (those listed by the Oklahoma.Voca­

tional Home Economics Department) and newer areas that have been sug­

gested as possible additions·for a home economics c~rriculum. 

Table III shows the percentage.of admin::rstrators favoring the in­

clusion of some of the newer areas being placed in the secondary home 

economics curriculum. Administrators in all class schools strongly 

support the areas of family planning, consumer education and the dual 

role of homemaker and career. Because 67 perc~nt of the administrators 

responded, there is some evidence that they support the area of career 

planning, but give less support to the remaining two areas. This per--­

centage·of support would seem to indicat:e a feeling of less need for 

these areas of conservation of the.nation's resources and professional 

ethics, or else, an .attitude that these may or should be included in 

some other curriculum rather than that of home economics. 
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TABLE III 

PERCENTAGES OF·RESPONSES OF ADMINISTRATORS TOWARD NEW AREAS 

WHICH SHOULD BE STRESSED IN HOME ECONOMICS PROGRAMS 

Area Classes of Schools Mean Percent 
B A AA AAA AAAA 

Career planning 62 65 78 56 75 67 

Family planning 92 87 92 100 as 92 

Conservation of the 
nation's resources 30 35 53 11 3~ 33 

Consumer-education 84 90 89 89 100 90 

Professional.ethi~s 46 42 53 33 25 40 

Dual role-homemaker. 
and career 95 90 94 100 100 96 

Occupational preparation 68 45 64 56 50 79 

The attitudes s1iown on Table IV, page 34, indicate the traditional 

areas of home economics which administrators feel should be inc,luded in 

the.secondary curricu~um •. This part of ·the questionnaire (see Appendi:lt) 

was not in statement form, but rathei;, allowed the-respondent to check 

his feelings for each area according to the ninth, tenth, eleventh and 

twelfth grade level. Thepercentages presented indicate.positive atti-

tudes toward the inclusion _of these areas in the home economics curri-

culum for a given year, 

Large scale support is shown for all the areas at some time during 

high school,. However, this support does not indicate that administrators 

feel that all areas should be included every year. 

Administrators seem to feel that child development~ consumer prob-. 

lems and management, and housing and art related to living deserve less 



Area of Study 

Personal and Family 
Relationships 

Child Development 

Clothing and Grooming 

Foods and Nutrition 

ConaU111er Problems 
and Management 

Health and Safety 

Housing and Art Re-
lated to Living 

TA1lLE IV 

ADMINISTRATIVE ATTITUDES TOWARD THE GRADE LEVELS AT WHICH TRADITIONAL AREAS OF BOMB ECONOMICS Sll)ULD BE INCLtJDED 

Grade 9 Mean 
Percentage of Res12onses b;z: Administrators for Each Grade Level 

Grade 10 Mean Grade 11 Mean Grade 12 
B A AA AAA AAAA Percent B A AA AAA I.AAA Percent B AM AAA AMA Percent B A AA AAA AA.AA 

62 81 75 56 so 65 62 74 100 78 88 80 86 84 83 78 63 79 81 77 89 89 so 

27 29 25 11 13 21 30 32 42 44 13 32 73 94 86 s6· 63 74 84 100 94 56 100 

92 90 89 89 75 87 92 94 92 100 88 93 86 87 86 56 75 78 84 77 83 56 88 

84 90 78 67 63 76 86 9.Q 92 89 75 86 86 87 86 89 88 87 86 87 78 78 100 

38 39 19 11 13 24 41 42 31 22 25 32 89 87 89 78 63 81 89 94 97 100 100 

95 87 89 89 63 85 84 77 81 67 100 82 59 65 81 44 so 60 62 65 18 33 so 

41 26 31 0 13 22 46 35 36 11 25 31 84 74 89 56 75 76 81 90 97 100 75 

-Mean 
Percent 

77 

87 

78 

86 

96 

58 

35 

I.,.;) 
~ 
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support during grades nine and ten as ·evidenced by the mean percent, To . 

co~trast this, with the exception of the Class AA schools, t here tends 

to be less support for health and safety in the upper two grades , Large 

scale support was given to the traditional foods and nutrition and 

clothing and grooming areas of study during all of the grades in school , 

A study of these responses would tend to indicate that t he major il;:y 

of secondary school administrators in all class schools feel that the 

home economics curriculum at the ninth and ten~h grade levels should in­

clude only those traditional areas of clothing and grooming, foods and 

nutrition, and health and safety. A majority also supports t he area of 

personal and family relationships, but there is less support than in 

other areas . 

At the eleventh and twelfth grade level, a broad study of all the 

areas seems to be the concensus of the administrators. The only excep­

tion to this is that class AAA administrators showed little support fo r 

health and safety . It is interesting to note that grades nine and ten 

and grades eleven and twelve were paired according to most of the re­

sponses f or each of t hese traditional areas. 

An additional s t a t ement (see questionnaire, number 31, Appendix) 

listed some additional duties which the home .economics teacher and her 

students are sometimes asked to assume. As many as 69 percent of the 

administrators either disagreed or strongly disagree that teachers and 

students should be expected to do such tasks as mend basketball uniforms 

and serve dinners . Some were undecided about these duties while as many 

as 35 percent responded either agree or strongly agree. 
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Level at Which Home·Economics Should be Taught 

The discussion preceding this sub topic has included some of the 

responses of administrators tow~J;d·grade levels at which traditional 

are,s · of home. economics should be taught. , Statement_s : 2 a-g,d · 32a (se~ 

Appendix) gave· furthei;- informat;i.on ,about these attitud,es, . Statement two 

gave. administrators · an ,.opportunity to express their opit;lions toward 

offering home economics in ·th~ juni,or high school. · 

TABLE V 

HOME ECONOMICS SHOULD BE OFFERED AT THE JUNIOR HIGH SCHOOL LEVEL, 

No. of Percentase of Res:eonses 
Classification of Schools' Re.spondents SA A. u d SD 

B 37 41 51 s 3 

A 31 35 42 16 6 

AA 36 25 58 11 6 

AAA 9 56 22 22 

AAAA 8 50 50 

Mean Percent 41 45 11 3 

The junior high school,level was.defined earlier to be those grades 

iIIJlllediately preceding secondary school, usually seventh; eighth and 

ninth grades •. No opportunity was given ·the administrators to state 

reasons for their respori.s~s, but ·Table V shows that a majority (86%) at · 

all class' levels indicated that home economic.s ·should be offered at the 

junior high school level, Only the three smaller classes of schqols 

showed any disagreement to this level. at which ho.me economics shou,1.d be 

taught. 



TABLE VI 

.ADMINISTRATIVE ATTITUDES TOWARD GRADE LEVEL AT WHICH 

HOME ECONOMICS SHOULD BE TAU~HT 

37 

Grade·Level Classes of Scboels. Mean Percent B A .. M 'MA ·.AMA 

Home economics at •the secondary· 
level.should be planned for the: 

ninth grade 95 90 89 67 63 81 

tenth grade 97 97 97 100 100 98 

eleventh grade· 86 94 97 100 100 95 

twelfth grade 86 94 97 100 100 95 

Administrators were given an opportunity only to express.agreement 

in Table VL No response indicated a negative response to this part of 

the ·questionnaire. Even.though administrators.strongly support home 

economics at the junior high school level (Table V), further information 

in Table VI shows that a majority of secondary school.administrators at 

all class levels feel the home .economics should be planned for all 

grades. Administrators of larger AAA and AAAA schools showed less posi-

tive respo'Q.se at the ninth grade level than did the other classes. Al-

though only speculation on the part of this writer, it should be noted 

that many of the larger secondary schools contain only grades ten, 

eleven and twelve, Therefore, perhaps, administrators may not wish to 

e~press attitudes toward areas with which they do not work. It should 

be observed also, that these same administrators supported home econo~ics 

100 percent.at the other grade levels. 



Students:Who Should Take Home Economics· 

In order to successfully examine the attitudes.of administrators' 

toward the third :of the specific objectives, students who should take 

honie economics;· statements 3, 13, 23 and 26 of the questiqnnaire con.;. 

tained reference ,to this area. Table VII shows·the percentage of re­

spons.es from the ·statements dealing with this objective. 
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Statement three said that counselors should place.slow learners in 

home economi~~ •. Only in Classes AAA .and AAAA did a majority of the ad­

niinistrators agree. that slow learners should be. placed in .home .economics, · 

Administrators in·the. other·classe~ did not express·a attitude of agree­

ment or disagreement, and did• in fa,ct,.show a considerable amount of 

indecision toward this statemen.t. Class.Band A administrators showed 

a slightly higher amount of disagree.and strongly disagree while Class 

AA administrators responded with a 6 percent strongly agree. 

Administrators in all classes according to the mean percentages 

showed a majority of responses ·in. the agree and strongly agree categ.or­

ies toward statement ·13 dealing with the encouragement .of girls in a · 

college preparatory course to take.home economics. The·respori.ses toward 

encouraging boys to take home economics (statement 23) showed less agree­

ment, however, and although,there was some support for encouraging boys 

in a college preparatory course to take home economics, the administra­

tors in all·classe~ e~pressed ·a larger' percentage of disagreement than 

agreement~ In some cases, a·majority of the respondents were undecided 

about .. this· statement. 

At least 65 percent of .. the administrators in all classes responded 

in.the strongly agree and agree categories to statement 26 that home 

econoniics should be.recommended to potential high school dropouts. Some 



Question 

3 

13 

TABLE VII 

ADMINISTRATIVE ATTITUDES TOWARD STUDENTS.WHO SHOULD.TAKE HOME ECONOMICS 

Statement Class Pe-rcentages of ResEonses 
SA a u d SD 

Counselors.should place slow 
learners in home economics. B 11 19 27 38 5 

A 6 26 29 29 10 

AA 6 39 17 39 

AAA 78 11 11 

AA.AA 88 13 

Mean Percent . 5- ··so 17 26 3 

Girls in a college preparatory B 22 54 16 8 
course should. be encouraged 
to take home economics. A 32 52 3 13 

AA 14 75 6 3 3 

AAA 22 56 22. 

AA.AA 25 75 

Mean.Percent 23 62 5 9 1 

w 
\0 



TABLE VII.(Continued) 

Questi.on Statement Class 

23 Boys in a .college preparatory B 
course should be encouraged 
to take home economics. .. A 

AA 

AAA 

AAAA 

Mean Percent 

26 Home economics should pe B 
recommended to potential 
high :school dropouts. A 

AA I' 

AAA 

AAAA 

Mean Percent 

Percentages of Responses 
SA a u d SD 

32 24 35 8 

6 23 35· 29 6 

31 19 47 3 

22 44 22 11 

25 38 38 

1 27 32 34· 6 

8 6.9 19 5 3 

10 55 19 16 

11 64 14 11 

22 56 22 

13 63 13 13 

13 61 17 9 1 

~ 
0 
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administrators in all classes showed indecision as indicated by the per-. 

centages of.undecided responses•toward this area, and only those respon .... 

dents from Class AAA di4 not show some degree of disagreement to this· 

statement. 

The remainder of the questionnaire parts referring to this objective 

are presented in Table VIII. Once again, as in earlier .parts of this 

discussion, this·part of the questionnaire allowed only a positive re-

sponse to the ,area. No response, thus, indica.ted a negative and dis-

agree attitude a . 

TABLE VIII 

ADMINISTRATIVE ATTITUDES TOWARD ·· STUDENTS ·· WHO SHOULD. TAKE HOME ECONOMICS 

I 

· Classes of Schools · Mean 
Statement 32 *B A- AA . AAA AAAA Percent 

Home economics at .the secondary level . '•; 

should be planned.for: 

b. boys· 49 48 39 44 63 49 

girls 86 94 89 89 88 89 

mixed groups: 49 29 42 78 88 57 

c. slow learners 70 74 86 100 88 84 

average learners 97 90 97 100 100 97 

superior l~arn7rs· 70 71 81 89 88 80 
~.~ .. 

d. lower socfo-e~onomic level 70 74 · 89 100 88 84 

middle socio-economic level .. 95 87 97 100 100 96 

higher .socio-economic level 68 71 86 100 88 83 

No. · of Respondents 37 31 36 9 8 

* · Percentage .of Responses 
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Only ad,ministrators in the Class AAAA schools·showed a majority of 

agreement toward'planning the home economics cu~ricul~ for boys, and 

only the·Class AAA and AAAA schools.leaned toward mixed classes. 

All othe+ areas shown in Table VIII received a maj6rity of favor­

able responses . from . all class schools. It "may b.e noteworthy however, to 

see·that·the higher percentages were expressed.for a.home .economics 

curriculum planned for average.learners from the middle socio-econo~ic 

level. 

Relationship of Hc;,me Econoiµic.s to Other Subjects 

Only· two statements (4 'and 14) on the questionnaire pe:i=-tained to 

the fourth speci'fic objective of determining administrative attitud,es 

toward the relationship of home economics to. oth~r subjects in_.the 

over all high school curriculum. 

A majority of administrators.indicated that they did not feel that 

the scheduling of home economics c:j.asses·is sometimes. given more co1;1-

sideration _than the scheduling of other classes. As in the case of 

other statements, here again, administrators shc;,wed ·some. indecision a- .. 

bout .. responding to this statement. · One administrator commented in the: 

margin of. his qt.1:estionnaire ··. that . he knew· only of ,.his own·· program and .. 

could not.guess at the actions of others. 

A very definite viewpoint was expressed by administrators that 1al1 

high school classes .. should be . given equal consideration when the over­

all schedule is determined. With almost no undecided responses, 35% 

of the administrators strongly.agreed and an a4ditional 48% agreed to. 

this statement for a total mean percentage.of 83% showing some degree 

of agreement. 



Question · 

4 

14 

TABLE IX 

ADMINISTRATIVE ATTITUDES TOWARD THE RELATIONSHIP OF HOME ECONOMICS TO 

OTHER SUBJECTS IN THE OVER ALL HIGH SCHOOL CURRICULUM 

Percentage of ResEonses 
Statement - Class SA a u d SD 

The scheduling of home economics B 22 24 49 5 
classes'is sometimes given more 
consideration than the schedul~ A 13 16 71 
ing of other subjects o 

AA 3 22 11 64 

AAA 11 22 56 11 

AA.AA 25 13 63 

Mean Percent 1 19 17 61 3 

All high _school classes should be B 24 59 14 3 
given equal consideration .when 
the over all schedule is deter- A 35 52 13 
mined. 

AA 22 58 8 8 3 

AAA 56 22 22 

AA.AA 38 50 13 

Mean Percent 35 48 2 . ---14 1 

~ 
w 
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Respomdoilities for Determining the Goals · and Subject Matter ·· 

The Americat?, Home Economics Association (1967) stated that many 

different people can take part in determining the fifth specific objec..,. 

tive, goals and subject matter areas of home economics. Among these may 

be state and city home economists who work in curriculum development, 

administrators, supervisors, and curriculum coordinators, teachers; and 

others, These statements gave the secondary school administrators.an 

opportunity to express their opinion as.to whom should.be responsible 

for determining these thingso 

According to Table X, a majority of administrators.· in all class 

schools responded in.the agree and strongly agree.categories to• say that 

they feel the home economics teacher should be responsible for setting 

the objectives of the home economics curriculum (statement 5). According 

to the.· mean. percentages of agree and strongly agree, a total of 82 per-,­

cent of all.administrators responded showed a positive response.to this 

statement. 

Statement six reads that the school administ,rator should work with 

the home economics teacher in all aspects of .the home economics program, 

That the administrators strongly feel this way is shown.in their 88 per~ 

cent overall response in favor of this·statement. There appeared to be 

little indecision about'this·area, and the two larger classes of schools· 

showed no disagreement, 

Administrators did not feel that they should have the responsibility 

for setting the goals of the home economics curriculum according to their 

responses to statement 15 in Table X. This attitude is shown by the 

Class B administrators who responded 79 percz.ent against this idea •. Ac­

cording to the mean scores 55 percent disagreed and six strongly dis-



TABLE X 

ADMINISTRATIVE ATTITUDES TOWARD RESPONSIJ3ILITIES FOR DETERMINING THE GOALS ,.... . , 

AND SUBJECT MATTER OF THE HOME ECONOMICS CURRICULUM 

Question Statement Class Percenta~e of ResEonses 
SA a u d SD 

5 The home economics teacher should be B 22 62 3 14 
responsible for setting the objec-

A 6 81 10 3 tives of the home economics cur-
riculum. AA 8 78 3 11 

AAA 33 44 22 

AAAA 13 63 25 

Mean Percent 16 66 6 11 1 

6 The school administrator should work B 35 43 8 11 3 
with the.home economics teacher in 
all aspects of the home economics A 42 55 3 
program.· 

AA 31 61 3 6 

AAA 67 33 

AAAA 25 50 25 

Mean Percent 40 48 7 4 1 

~ 
\JI 



TABLE X (Continued) 

Questions St~tement Class 

15 The administration should have the .. B 
responsibility for setting the 
goals of the home economics cur- A 
riculum. 

AA 

AAA·. 

AA.AA. 

Mean Percent 

16 Most sch9ol administrators appre- B 
ciate.the opportunity to.help 
plan the home economics curric..,. A 
ulum. 

AA 

AAA 

AA.AA 

Mean Percent 

Percentaae of ResEonses 
SA a u d SD 

11 11 68 11 

13 16 71 

17 19 56 8 

33 56 11 

38 38 25 · 

o- 16 23. 55 6 

8 59 19 11 · 3 

6 77 6 6 3 

3 75 14 8 

11 56 22 11 

13 63 25 

8 66 17 7 1 

~ 

"' 



TABLE X (Continued) 

Questions Statement Class 

24 The goals of the home economics cur- 'B 
riculum should be coope+atively de-
termined by the administrators and A 
the home economics teacher. 

AA 

AAA 

AAAA 

Mean Percent 

25 The home economics curriculum should B 
be planned in,cooperation with an 
advisory council such as parents, A 
students, community leaders or a 
combination of these people. AA 

AAA 

AAAA 

Mean Percent 

Percentage of Res:eonses 
SA a u d SD 

19 68 5 5 3 

29 65 6 

19 78 3 

56 33 11 

38 50 13 

32 59 6 3 1 

11 41: 19 24 5 

6 52 10 29 3 

11 53 19 14 3 

11 33 11 44 

13 63 13 13-

10 48 . 14 25 2 

~ 

" 
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agreed with this statement. 

Seventy four percent of the administrators responded favorably to 

the idea of helping plan the home economics curriculum (statement 16). 

By comparing this to an earlier statement (5), then, it appears that 

although they feel the home economics teacher should be responsible for 

setting the objectives of the curriculum, the administrators want the 

opportunity to help in this planning. This conclusion is shown in 

statement 24 of Table X where as high as 97 percent (Class AA) of the 

administrators said that the curriculum should be cooperatively deter­

mined by the administrators and the home .economics teacher, Further 

verification of this feeling is shown in mean scores of 32 percent 

strongly agree and 59 percent agree. Only four percent responded n~g~ 

atively to this statement, 

Although a majority (58 percent) of the respondents showed some de'"'. 

gree of agreement to statement 25 that the home economics curriculum 

should be planned in cooperation with an advisory council such as pax-erits, 

students, community leaders or a combination of these people, the con­

clusion can.hardly'be reached that this is a definite agree attitude. 

Many administrators (27 percent) felt some degree of disagreement to this 

statement, and 14 percent'of .them expressed an undecided attitude toward 

this statement. 

Responsibilities Toward Evaluation of the Curriculum 

Objective six was intended to determine whom the administrators feel 

should be responsible for evaluation of the home economics curriculum, 

According to the review of this information, there are at least two ways 

of doing this evaluation; either by joint effort of both the administr-
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to'r and the teat;:her or by the teacher alone •. Attitudes toward this 

evaluation are shown in Table XI. 

Administrator~ were seen to have very definite attitudes.toward the 

statements representing this obj ec~ive. The mean .score.s indicat;e · that 

95 percent of the.respondents feel that administrators are.usually in-

terested in.improving the homemaking department (statement '7). The·re-

sponses by. two of the classes (AA and AAA). showed a 100 percent positive . 

look. at this statement •. 

Using t,he other two statements· (17, 27) in Table XI, it oecomes 

clear that·administrators feel that-the home economics program should. be 

evaluated by both the adm!nistrator and the.home.economics teacher rather 

than by the home economics teacher alone •. The-viewpoint was.expressed so 

strongly tqat with the exception of Class B, .all·respondents·answered 

either agree or strongly disagree. The exception was a response in the 

undecided category. 

Only two percent (mean ._percent) of the respondents. in statement 27 

felt that.the home economics teacher should be solely responsible for 

the evaluation of-the curriculum •. These responses were made·with few 

responses in.the undecided category.by the administrators. 

Future Homemakers of AmericE!, as a.Related Activity 

The statements. representing possible attitudes. toward the seventh 

objective, Future Homemakers of America as·a related activity for the 

high school home·economics s'(:udents, are·presented to show general feel-, 

ings-toward this organization .rather than-attitudes toward specific as-

pects of the chapters~ The re1;1ponses to these statements are shown.in 

Table XII. 



TABLE XI 

ADMINISTRATIVE ATTITUDES TOWARD RESPONSIBILITIES OF EVALUATION OF THE CURRICULUM 

Question Statement Class. Percenta&e of ResEonses 
SA a u d SD 

7 Administrators are usually interested B 24 68 5 3 
in improving the homemaking depart-

A 26 68 6 ment. 
AA 28 72 

AAA 11 89 

AA.AA 25 63 13 
Mean Percent 23 72 4 2 

17 The home economics program should be B 32 65 3 
evaluated by both the administrator · 

A 29 71 and the home economics teacher in 
order that. ne.eded improvements may AA 33 67 
be made. 

AAA 67 33 

AA.AA 38 63 

Mean Percent 40 60 1 

27 The home economics teacher should be B 3 3 62 32 
solely responsible for evaluating 
the curriculum. A 81 23 

AA 3 3 69 25 

AAA 33 67 

AA.AA 13 63 25 

Mean Percent 1 1 3 62 34 
U1 
0 



TABLE XII 

ADMINISTRATIVE ATTITUDES TOWARD FUTURE HOMEMAKERS OF AMERICA 

Question Statement Class Percentage of ResEonses 
SA ·a u d SD 

8 A Future Homemakers of America chapter B 30 43 24 3 
is a useful part of the homemaking A 29 61 3 6 curriculum. 

AA 25 72 3 

AAA 22 44 11 22 

AAAA 13 25 38 25 
Mean Percent 24 49 16 11 

18 All homemaking students should belong B 8 16 11 62 3 
to Future Homemakers of America. 

A 6 23 29 39 3 

AA 6 31 31 28 6 

AAA 11 56 22 11 

AAAA 13 13 63 13 

Mean Percent 6 17 28 43 7 

28 Future Homemakers of America chapters B 19 65 11 5 
help to stimulate interest in the 

A 6 77 13 3 homemaking program. 

AA 8 83 6 3 

AAA 33 22 33 11 

AAAA 13 25 50 13 

Mean Percent 16 54 23 4 3 
U1 
I-' 
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Using the mean of the responses, 73 percent of the administrators 

show that they feel that a Future Homemakers of America ,chapter is a 

useful part of the homemaking curriculum (statement 8), This response 

is not consistent, however, in all of the classes. Class AAAA does not 

give evidence of having any definite opinion in this area as shown by 

their 38 percent agree or strongly agree, 38 percent undecided and 25 

percent disagree~ All other administrators did indicate.a positive 

feeling with a majority of responses.showing some degree of agreement, 

Twenty eight percent of the administrators'were undecided about, 

statement 18, all homemaking students should belong to the Future Home­

makers of America. According to the mean scores, exactly 50 percent of 

them do not feel all students should join a Future Homemakers chapter, 

The percentage was higher, however, in the large AAAA schools and the 

small Class B schools. Respectively, 76 percent and 65 percent showed 

disagreement in some degree to this statement, 

Seventy percent (mean percent) of the administrators either,strong­

ly agreed or agreed that Future Homemakers of America chapters help to 

stimulate interest in the homemaking program. A closer examination of 

the table (XII) shows that· the tw.o larger class schools responded with 

an undecided attitude toward this statement. According to the responses 

of administrators to the last question on the questionnaire (see Appen­

dix), 62 percent of the Class AAAA schools do not have a Future Home­

makers of America chapter, These administrators may have been reluctant 

to show a positive or. negative response to this statement due to the 

lack of a chapter in their own school, Some administrators did, in 

fact, comment to this effect on their questionnaires. The percentages 

of schools having a Future Homemakers of America chapter is shown in 



Table XIIIo · As the reader can see, the percentages between. Tables XII 

and Table XIII show somewhat of a correlation according to amount of 

chapters and interest stimulated by the program. 

TABLE XIII, 

PE;RCENTAGES OF SCHOOLS,HAVING A FUTURE HOMEMAKERS OF AMERICA CHAPTER 
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Class of School No. of Schools Percentage·. of Schools 

B 37 57 

A 31 81 

AA 36 100 

AAA 9 67 

AAAA 8 38 

Total 121 Mean Percent· 69 

Home Economics Facilities 

Table XIV shows the percentages of responses to the statements 

representing the eighth objective: to determine administrator attitudes. 

toward home eco.nomics facilities. 

Nothing conclusive was decided in.statement nine stating that ad­

ministrators 'use the home economics department as a show place for 

public relations. Majorities indicating an attitude were shown by the 

Class B, Class A, and Class AAAA administrators in disagreeing or 

strongly disagreeing, and these percentages, 51, 54 and 63, respectively, 

are not large enough to determine anything definite. !rt one class, more 

indecision was shown than·anything else. 

That home economics facilities are a source of pride for most high 



TABLE XIV 

HOME ECONOMICS FACILITIES 

Question Statement Class 

9 Most high school administrators use B 
the home economics department as a 
show place for public relations, A 

AA 

AAA 

AAAA 

Mean Percent 

19 Home economics facilities are a B 
source of pride for most high 
school administrators. A 

AA 

AAA 

AAAA 

Mean Percent 

Percentage of ResEonses 
SA a u d SD 

3 19 27 46 5 

32 13 48 6 

3 39 14 42 3 

33 44 22 

13 25 63 
-1 27 25 44 3 

14 62 14 11 

6 81 10 3 

8 69 19 3 

33 56 11 

13 75 13 

15 69 9 8 

V1 
~ 



TABLE· XIV (Continued) ·· 

Questiori Statement Class' 

29 Home economics facil;i.ties usually. B. 
require a larger percentage.of 
the over~all budget than do most . A 
other areas of study. 

AA 

AAA 

AAAA 

Mea;n Percent.-

30 Home economics teachers should B 
assist in planning newor'in 
r~novating old home economics A 
departments. 

AA 

AAA. 

AAAA 

Mean Percent 

Percentage.of-ResEonses 
S.A .. a u d SD 

8 32 19 32 11 

6 45 13 35 

3 47 6 42 3 

33 44 22 

13 13 38 25 13 

6 34 Z4 31 5 

30 68 3 

2'9 71 

33 67 

- 44 · 56 

25 75 

32 67 1 

VI 
VI 
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school administrators is shown in statement 19, Table XIV. Giving little 

disagreement.to this statement, as high as 89 percent showed some degree 

of agreement. Altogethe~, the mean scores showed that 15 percent of the 

administrators strongly agreed and 69 percent agreed to this statement, 

As in the.first statement for to.is objective; there was not a 

majority of mean perc_entages in any of the cat;egories showed by the 

administrators to statement 29, This statement said that home.economics 

facilities usually require a larger percentage·of the over.,...all budget 

than do most other areas of study, The only majorities were shown by 

Class A and Class AA.administrators, however, 51 and 50 percent do not· 

show anything definite. It should be noted also that there was quite a 

lot of disagreement to this line of thought. 

A definite opinion was shown in the last statement where there was 

only one percent of the total administrators'who did not give either a 

response in the agree or strongly agree category. This statementsaid 

that home economics teachers should. assist in planning new or in reno.,... 

vating old home economics departments, Table XIV shows that they defin.,... 

itely agree with this statement. 

State Supervision in Home Economics 

Objective nine was aimed at determining administrators attitudes 

toward st~te supervision in home economics. Although state.supervision 

is usually only given to those schools which are federally reimbursed, 

it was felt by the writer that administrators of ail schools, whether 

vocational or general, would have some attitu4e toward this supervision •. 

The responses of the administrators toward stat.ement · 10 and 20 are given 

in.Table XV on page 57. 



Question 

10 

20 

TABLE XV 

ADMINISTRATIVE ATTITUDES TOWARD STATE SUPERVISION IN HOME ECONOMICS 

Statement 

Most school administrators appreciate 
the.state supervision of the voca­
tional.homemaking program. 

Mean Percent· 

Requirements of the state department 
of vocational.and technical educa­
tion, division of home economics, 
often hinder administrators in pro­
viding programs that meet the needs 
of the comm.unity. 

. Mean Percent 

Class 

B 

A 

AA 

AAA 

AMA 

B 

A 

AA 

AAA 

AA.AA 

Per .. centage of Responses. 
SA a u d SD 

11 57 19 8 

23 65 13 

25 58 8 6 3 

11 56 33 

50 38 13 

14 57 22 5 1 

8 19 · 27· 35 11 

16 16 16 48 3 

6 19 14 50 11 

22 22 33 22 

75 25 

. 10 ... 15 . .33 .... 36 .. 5 

\JI ...... 
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!t.tatement .teri says· that most school administrators appreci.a.t~ the 

state supervision ,of the vocational ];lomemaking program. According to 

the mean percentages, 71 percent of all administrators either·strongly 

agreed or agreed to this statement,. Clas~ A and MA showed no responses 

in .disagreement .to this-statement. 

D9 the requirements of the state department of vocational arid tech~ 

nical education, division of home economics, often hinder administrators 

in providing programs that -meet. the needs ,of the community? This state .... 

ment (20) did not receive a majority of mean percentages in 8iny of the 

categories. The only specific examples of a class giving a majority of 

responses·in.any one category was by Clas-s·A and AA, with 51 and 61 per­

cent respectively showing some degree of disagreement. It shoulc;l also 

be.noted that 75 percent of _the Class AAAA administrators responded in 

the.undecided category. 

Responsibilities in .. Making Home Visits 

the tenth objective is to determine administrator attitudes toward 

responsibilities in making home visits. Two st_atements on the question­

naire are incluc;led to determine this info~ation, Statement eleven says 

that home visits are a necessary part of an effe~tive homemaking pro­

gram. Statement 21 reads_ that visiting in the student's homes is a ,job 

for coun1;1elot:s and,/or administrators rather than .individual teachers. 

Responses to these statements are given. in Tab.le XVI. 

Only sixteen percent of all the administrators showed. arty disagree­

ment to statement 11,· home visits are.a necessary part of an effective 

homemaking program. According to the mean percentages, 75 percent of 

the administrators showed some degree of agreement to this statement. 



TABLE XVI 

RESPONSIBILITIES IN MAKING HOME VISITS 

Question Statement Class Percenta,Be of Res:eonses 
SA a u d SD 

11 Home visits.are a necessary part of B 19 54 19 8 
an effective homemaking program. 

A 23 61 13 3 

AA 39 50 8 3 

AAA 11 67 11 11 

AAAA 13 38 38 13 

Mean Percent 21 54 10 13 3 

21 Visiting in the s.tudent 's homes is B 5 11 65 l,.9 
a job for coun:;ielors'and/or ad-
ministrators rather than individ- A 13 81 6 
ual teachers. 

AA 8 58 33 

AAA 89 11 

AAAA 13 63 25 

Mean Percent . 4 6 71 19 

VI 
\0 



Only Class AAAA showed any tendency other than the mean scores, and 

those administrators responded with an equal amount of agree and dis.;. 

agree responses. 
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Ninety percent of the administ}iators'responded with either a dis­

agree or strongly disagree to statement 21. · This statement said that 

visiting in tl'i,e student's homes is a job for counselors and/or adminis­

trators rather than individual teachers. The strength of this opinion 

was especia+ly evident in the responses by the Class AAA administrators 

who were unanimous in their disagreement to this·statement, It seems, 

then, that the administrators are saying that home visits are indeed 

important, but that these visits should be made.by teachers rather than 

other school personnel. 

Home E.conomics as a Required or Electiye Subject 

The last of the specific objectives.was aimed at determining tli.e 

attitudes of administrators toward offering home economics as·a required 

or elective subject, The two statements included in Table XVII,were 

designed to show two sides of thought concerning this objective. State,­

ment 12 says that girls should be required to take at least one year of 

home economics in·high scq.ool, The·opposing view is shown in statement 

22; home economics should be offered only as an elective in the overall 

high school curriculum, The percentages of responses by administrators 

for each statement are given in the following table. 

The mean percentages for these two statements show little relation­

ship in regard to their.overall percentage of respot?,ses. According to 

these mean percentages, a majority (70 percent) feel that girls should 

be.required to take at least one year of home economics. Yet, although 



TABLE · XVII · 

HOME ··ECONOMICS AS A .REQUIRED ·OR ELECTIVE SUBJECT 

Que t ·on St t m t. Cl Percentage of Responses s 1 .. a e en ass SA a u d SD 

12 Girls should be required to take at B 43 43 3 8 3 
lea~t·one year pf home economics 
in ·high school" A 32 42 13 10 3 

AA 17 67 11 3 3 

AAA 33 22 44 

AAAA 13 38 13 38 

Meari Percent 28 42 8 21· 2 

22 Home economics should be offered B 8 35 11 38 8 
only as an effective in·the 
over-all high school curricu"".' A 3 35 19 39 3 
lum. 

AA 3 42 19 31 6 

AAA 56 44 

AAAA 75 25 

Mean Percent 3 49 15 30 

Cl' ..... 
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to a lesser degree,.a majority (52 percent) also say that home economics 

should only be offered as an elect:i,ve it). the over'."".all high school cur­

riculum. A closer examination of the responses·shows that the smaller 

schqols, Class·B, A and AA, exhibit much higher percentages in favor of 

requiring one year of home economics than do tne larger·AAA and AA.AA 

schoolso These same larger schools (AAA and AA.AA) are the only ones who 

answered in a majority that home .economics should be offered only as an 

ele.ctive. 

Summary 

Chapter IV has included the presentation and analysis of the data 

for determining the attitudes of secondary school administrators toward 

home economics. Chapter V will include the summary and the conclusions 

of the study. Suggestions will also be made for further research in 

the area. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

This study was undertaken in an attempt. to examine the.attitudes of 

secondary . school administrators in Oklahoma ·. toward home. economics, The 

general objective of the study was to determine. these attitudes toward 

home economics as a part of the secondary school curriculum, In addi­

tion, specific objectives were to determine administrator attitudes 

toward: (1) subject matter areas of home economics to be taught in 

secondary schools; (2) level at wh:i,ch home economics should be taught; 

(3) students who should take home economics; (4) relationship of home 

economics to other subjects in.the over-all high school curriculum; (5) 

responsibilities for determining the goals and over-all high school cur­

riculum; (6) responsibilities toward evaluation of the curriculum; (7) 

Future Homemakers of America as a related activity for the high school 

home economics students; (8) home economics facilities; (9) state super­

vision in home economics; (10) responsibilities in making home visits; 

and (11) home economics as a required or elective subject. 

A study was made of related literature in the areas of the role of 

home economics, role of secondary school administrators, questionnaire. 

development, administrator attitudes, curriculum planning, curriculum 

evaluation, home economics curriculum, teacher preparation and public 

relations, From this review came the areas selected as the basis for 

the development of the statements. on the questionnaire, 
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After the construction of the instrument, it was pretested with a 

group of ten administrators, two from each.of the five classes of 

schools. The questionnaires were mailed to Class AAAA and AAA princi­

pals and Class AA, A and B superintendents, 
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From the suggestions which were made on the questionnaires and 

during telephone interviews, revisions were made on tne statements. They 

were then mailed to a .33 1/3 percent random sample of the administrators 

of the 490 secondary schools in Oklahoma. Of the 162 mailed out, 121 

were returned for a 75 percent return. 

Analysis of the responses was done.by·figuring the percentage of 

responses in each category, strongly agree, agree, undecided, disagree or 

strongly disagree for each statement on the questionnaire. The state­

ments and their percentages were then grouped according to the objective 

which they represented, After figuring the mean percentages, these per­

centages were then analyzed and compared so that conclusions could be 

made concerning the attitudes oL secqndary school administrators~ 

Conclusions· 

So that the findings of the study may be ·clearly understood for 

each of the objectives the following conclusions.are presented for each 

of the specific objectives, 

Subject Matter Areas 

1. Admin:i,strators in all class schools strongly support· (90-96%) 

the newer areas of family planning, const,tmer.education and the dual role 

of homemaker and career •. 

2. Although a majority (67%) also supported the area of career 
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planning, there was 40 percent or less·· response for including the areas 

of professional ethics and conservation of.the nation's resources. 

3. Administrators do not feel that all eight of the traditional 

areas of study should be included every year in the secondary schooL 

4. According to the mean.percentages, administrators in all class 

schools support'a home economics curricul1,llll at.the ninth and tenth.grade 

level consisting of clothing and grooming, foods and nutrition, health 

and safety and some emphasis on personal and family relationships, 

5, The home economics curriculum at the eleventh and twelfth grade 

l~vel should be.a broad study of all areas with less emphasis on health 

and safety according to the administrators in the two larger class 

schools, 

6. A majority of the respondents (69%) do not feel that the home 

economics teacher and her students should be expected to ass.ume such 

tasks as mending uniforms and serving dinners, 

Level at Which Home Economics Should.be TatJght 

1. A majority (86%) of adminfstl'.'.ators at all class levels indi~:te 

that home economics should be offered at the junior high school level, 

2. Home economics should be offered for all grades in high school, 

Students Who Should Take Home Economics 

L Administrators of Class·AAA and AAAA schools feel that slow 

learners should be placed in home economics. Administrators of the 

other schools were undecided about this sta.tement, 

2, A majority (85%) of the respondents at all levels feel that 

college bound girls should be encouraged to take home economics, 
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3. A majority of the administrators do.not think boys in a college 

preparatory course should be encouraged to take home economics. 

4. Administrators in all class schools feel that .home economics 

should be recommended to potential high school drop..-outso 

5. Administrators (89%) ·in all class·schools show a'majority of 

agreement toward planning the home.economics ct,1rriculum for girls. Class 

AAAA principals·agreed that.the homemaking program should be.planned for 

boys, and the larger class schools showed support for a class composed 

of both boys and girls. 

6. Administrators at·all levels feel home economics at the secon­

dary level should be.planned for all levels of learners and for a11· 

socio..-economic. levels. High percentages were exp.ressed f o.r a curriculum 

planned for average learners from the middle socio-economics level. 

Relationship to Other Subjects 

1. Administrators (64%) do not feel that the scheduling of home 

economics is sometimes given more consideration than the scheduling of 

other classeso 

2 o All high school cla1;:1ses should be given equal consideration . 

when the overa!l schedule is detet;niined. 

Determining the Goals and Subject Matter 

1. The home economics teacher should be responsible for setting 

the objectives of the home economics curriculum. 

2. The administrator should work with the home economics teacher 

in all.aspects of the home economics program according to 88 percent of· 

the respondents. 



3. Adm::tn:tstratcirs in all class schools'do not feel they should 

have the responsibility for setting the goals of the home economics 

curriculum. 

4. A majority (74%) of the administrators appreciate the oppor­

tunity to help plan the home economics curriculum. 

5. A large majority (91%) of the respondents feel the curriculum 

should be cooperatively determined by the administrator and the home 

economics teacher. 

6. A majority (58%) of the respondents feel the home.economics 

curriculum should be planned in cooperation with an advisory council 

such as parents, students, community leaders or a combination of these 

people. 

Evaluation of the Curriculum 

1, Administrators are usually interested in improving the home' 

economics departments according to 95 percent of the respondents. 

2, Administrators feel that the home economics program should be 

evaluated by both the administrator and the home economics teacher 

rather: than by the home economics teacher alone, 

Future Homemakers of ~erica 
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1. A majority (73%) of the administrators feel that a Future Home-. 

makers of America chapter is a .useful par:t of the homemaking curriculum, 

Administrators of the Class AA.AA schools do not have a definite opinion 

toward this statement as evidenced by the lack of majority in any one 

category, 

2. Fifty percent of the respondents do not feel that all homemaking 
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students should. belong to a Future Homemakers of America chapter.· 

3. According to the mean percentages, 70 percent of the adminis­

trators . feel .. that Future Homemakers of America chapters help to stimu­

late interest in the homemaking program. 

Home.Economlcs Facilities 

L Home economics facilities are a sour.ce of prid.e for most high 

schqol administrators according to a.majority (74%) of the respondents. 

2. Ninety nine percent of ·_ the total administrators ·feel that home 

economics teachers should assist in planning new or in.renovation of.old 

home economics departments. 

State Supervision in Home Economics 

1. Seventy one percent or a majority of the administrators feel 

that administrators appreciate the state superv_ision of the vocational 

homemaking program. 

2, No conclusion was reacb,ed concerning the-attitudes toward the 

requirements of the state.department of vocational and technical educa­

tion, division of home econo~ics, hindering administrators in providing 

programs that meet the ·needs c;:>f the cc;:>nnnunity. · There was not a majority 

of responses in agreement, disagreement or undecided about this state­

ment. 

Home Visits 

1. A majority of all administrators showed agreement that home· 

vi~its are·a nece~sary part of t~e homemaking program. Class AAAA ad­

ministratc;:>rs. showed equal amount qf agree and disagree responses. 



2, Administrators feel that visiting in the student's homes is a 

job .for individual teachers rather than other school personnel, 

Home Economics - Required or Elective 

1, Administrators, especially in the 1;1~ller Cla.ss B, A .and AA 

schools, at'e.in favor of requiring girls to take one :rear of home eco­

nomics in high school, 

2, According to the mean percentages, 52 percent of the adminis­

trators feel home economics should be offered as an elective. This 

statement.does not show a i;:elationship to the above statement (1), and 

is dependent to a large degree upon the responses (75%) or the Class 

AAAA administrators. 
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The findings of all of these specific objectives have served to 

meet the general objective of the study, to determine the attitudes of 

secondary school administrators in Oklahoma toward home economics. From 

these findings we can conclude that administrators show more agreement 

than disagreement to these areas, therefore, giving them a positive out­

look towatd home economics. 

Recommendations 

On the basis of the findings and conclusions of this study, the 

following recommendations are proposed, 

1, It is recommended that the findings of the study be made avail­

able to the home economics teachers of Oklahoma. 

2. It is recommended that the questionnaire be reviewed and changed 

to solve the conflicts in some of the statements, 

3. It is further recommended that research be conducted to deter-
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mine the reasons for the differences in attitudes'among the administra­

tors in the different classes of schools, 

4. It is reconnnended that the findings of the study be given to 

students in teacher education to better prepare them for their profes­

sional role as a.teacher •. 

5. Teachers could be encouraged to work more closely with their 

administrators in areas of curriculum planning and evaluation as a re­

sult of the findings of the study, 

6, The researcher.reconnnends a follow-up study be conducted to 

determine the correlation between the attitudes of the administrators 

and what is actually being done in secondary home economics departments, 

7. It is also reconnnended that a similar study of administrative 

attitudes.be conducted in another state so that comparisons might be 

made, 
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OKLAHOMA STATI UNIYIRSITY • STILLWATER 
Department of Home Economics Education 
372-6211, Ext. 486 

February l, 1972 

Dear Administrators: 

Under the direction of Dr. Elaine Jorgenson, I am conducting 
a research study as a master's degree ·student at Oklahoma State 
University in the Department of Home Economics Educa_tion. 

As a home economics' teacher, I have observed the importance of 
cooperation between the administration and· myself in order to provide 
learning experiences for the students. To a large measure, this 
cooperation depends upon the attitudes of administrators toward 
home economics as a curriculum. Because I am concerned about these 
attitudes, I am.studying the attitudes of secondary school admini­
strators in Oklahoma concerning home economics as a part of the 
secondary school curriculum. In addition, specific.objectives of 
my study are to determine administrative attitudes toward the many 
areas of home economics. 

I am sure you, as an administrator in a secondary school, have 
either worked closely with and/or have attitudes about home economics 
as a subject matter area. Please indicate your attitudes on the 
enclosed questionnaire and_ return it to me in the self-addressed, 
stamped envelope. All individual responses will be held in strict 
confidence. If another person in your school (curriculum director, 
etc.) works more closely with _the· administration o.f home economics, 
please forward this questionnaire to that person. A prompt reply 
would be appreciated. 

Thank you for your coope~ation. 

Enclosure 

Sincerely yours, 

(Mrs.) Ann Benson 
Graduate Student 

tk~ ·9r~~ 
Dr. Elaine Jorgenson 
Thesis Adviser 
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What beliefs do you have about homemaking and/or home economics education in your local 
school? Circle your response of strongly agree (SA),, agree (a), undecided (u), dbagree 
(d), or strongly disagree (SD). 

1, Home economics is one of the most important subjects a girl 
can take in high school, 

2, Home economics should be offered at tbe junior high school level, 

3. Counselors shou~d place slow learners in home economics. 

4. The scheduling of home economics classes is sometimes given 
more consideration than the scheduling of other subjects. 

D, The home economics teacher should be responsible for 
setting the objectives of the home economics curriculum, 

6, The school administrator should work wfth the home 
economics teacher in all aspects of the home economics program. 

7. Administrators are usually interested in improving the home• 
making department. 

B. ~ A Future Homemakers of America chapter is a useful part of 
the homemaking curriculum. 

9. Most high sc~ool administrators use the home economics 
department as a show place for public relations. 

10. Most sch!>Ol administrators appreciate the state supervision 
of the vocational homemaking program. 

11, Home visits are a necessary part of an effective homemaking 
program. 

12. Girls .should be required to take at least one year of home 
economics ·in high school. 

13, Girla in a college preparatory course should be encouraged 
to take home economics. 

14. All high school classes should be given equal consideration 
when the overall schedule is determined. 

15. The administration should have the respon11ibility·for setting 
the goal• of the·bome economics curriculum. 

16. Most school administrators appreciate· the OPJ,K>rtunity to help 
plan the home economics curriculum. 

17. The home economics program abould be evaluated by both.the 
administrator and the home economic• teacher in order that 
needed improvement.11 may be made. 

18. All homemaking students should belong to Future Ho•maltera 
of America. 

19, Home economics facilities are a source of pride for·moat 
high school administrators. 

20. Requirements of the state department of vocational and 
technical education, division of home economics, often hinder 
administrators in providing programs that meet the needs of 
the commu11i ty. 

21. Visi.tinc in the stuqent 's homes is a job for counselors and/or 
administrators rather than individual teachers.· 

22. Home economics should be offered only a11 an elective in the 
over-all high school curriculum. 

23. Boys in a college preparatory course should be encouraged 
to take home economics. 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA. ·a u .d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 

SA a u d 
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SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 



24. The goals of the hollll!! economics curriculum should be coop­
eratively determined by the administrators and the home 
economics teacher~ 

25. The home economics curriculum should be planned in cooperation 
with an advisory council such as parents, students, community 
leaders or a combination of these people. 

26. Home economics should be recommended to potential high school 
drop-outs. 

27. The home economics teacher should be solely reaponaible 
for evaluating 'the cur~p.lsll\!lll;.. Ii' 

28. Future Homemaker• of America chapter• help to atimulate 
community interest in the homemakini proaram. 

29. Home economics facili'tiee uaually require a laraer percentaa• 
of the over-au;.,u~aet than do mo11t other areaa of atudy. 

30. Home economics teachers ahould assist in plannina new or in 
renovating old home economic• departments. 

31 •. The dutiea of the home economic• teachar 
include su~b tasks aa -mending basketball 
dinners. ..... •"''·' 

and her atudent• ah_ould 
uniforma·and aervffii 

SA a u 

SA a u 

SA a u 

SA a u 

SA a u 

SA a u 

SA a·, u 

SA a u 

32. For whom abbuld the home economic11 
may. check, (.v) 'hlOre tluan one, 

proaram at th• aecondary level be planned? 
You 

~~-J.r . 

a. , Grade level 
b. 
c. 
d, 

Sex .... ,· 
Ability level 
Socio-economic 

9 10 11 12 
Boy• Gir1-.-.1U.xed <h'oupa 
Slow-r;arner--Avera1• Superior 
Lower level tiddle Hieber .---- --.· -.-

.. 

d 

d 

d 

d 

d 

d 

d 

d 

33, Which of these 
Check ( i.() one 

·' ., I 

traditional area• ahduld ba included in the home economic• curriculum? 
or more area.a ,for .!!£!!. &rade .!!.!!.!· 

!!:!!. o~,4\tinfi. 
I .... ~_.,:. 4 , 

a. Personal a~d Family Relationahipa 

b, 

C, 

d, 

e. 

f, 

Child Development· 

Clothing and GrQOmini 

Foods ,and Nutr:ftion 

Consumer Prjblems and Manaaement 

Health and Safety 

Houaini and \Art Related to Livina 
\ 

9 10 11 l~ 

34, Becau•• 90% of all airl• who are hiih achool araduatea will aomeday be 
emploll,,ed either part•time or full-time outaid• the home, new empha••• are 
beina ~laced in the home economic• proaram. Check (v') tha araa(1) which 
you bel'iava ahould be 1tra .. ed in tha home aconomic• prOiHill, 

a, 
b, 
C, 
d, 
e. 
f, 
g, 

Caraer plannine __ 
Family plannine ___ 
Gon1ervation of the nation'• re1ourc••--­
Conaumer aducation 
Profeaaional ethicL_' ,. 
Dual role - Homemaker and career __ 
Occupational preparation __ 

35, In your school, is home economica: 
Vocational General 
Elective at"the 9 Io'"" 11 . 12 grada level 
Required at the 9---10---11---12---arade level 

i '\'· --- --- -- ---

Doe~ your school have a Future Homemakers of America chapter? Yea ___ No __ 
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SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 
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