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PREFACE

Assigneents in the high school English classroom relate to at leaxt
one of the three major areas--literature, grammar, or composition. A
very real problem occurs when the teacher attempts to teach one of the
areas in {solation., The challenge, then, is to fuse the three areas
into a concise, meaningful exercise.

The genre most adaptable for illustrating the fusion of literature,
grammar, and composition is the short story. After a careful reading
and thorough di{scussion of the story, the student is ready to express in
the form of an essay hig ideas about one of the story elements--plot,
character, setting, theme, or style. In preparing the essay through
the use of satiafactery sentence structures, gramuar is no longer mere-
ly a 1ist of rules but a tool useful in the expression of ideas. The
basic concept behind this paper is that s fused unit of study will
enable the learner to read G short story and to write an essay about it
using clear and concise sentences.

Indebtedness is acknowledged to Drs. Carroll D. Laverty, Harry P.
Kroiter and Harrisen E. Hierth, and to Professor J. 8. Jernigan for
their inspiration and guidance during the NDEA Inatitute in English,
Texas A. & M, University, Summer 1967; and to Drs. D. Judson Milburm

and Leon L. Munson for their assistance in preparing this study,
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CBAPIER 1
INTRODUCTION

Students in high school seldom reach the understanding that lan-
guage ia & system of sounds and symbols used by writers and speakers to
convey a message, and they they use a particular system, English, vhen
speaking or writing. Instead, through small units of study, they tend
to divide English into three areas--literature, grammarx, and composition
~-with little transfer of learning from one area to the othexr. The pur-
pose of this unit, on the other hand, is to use the short story genre to
show how literature, grammar, and composition can be fused into 2 con-

cise, meaningful study.
Statsment of Purpose

This paper has three primary objectives:

1. Yo értmt an outline for examining the short stoxry that will show
that a literary work is a conscious creatiom by its author, and
that plet, characteyr, setting, and style are significaant in the
development of themes.

2. To propose a method for the granmatical wtudy of the short story
paragraph and sentence structurs as it icflects the individuality
of the author.

3. To suggest topics for student essays that concern either or both

the literary work and the grammatical analysis.



Illustration of the Fusion of Literature, Grammar, and Composition

The following illustration lists six elements of the short story and

suggests ways by which the study of literature, grammar, and composition

may be unified.

The Short Story Grammar Composition
Point of View Purpose Levels of Grammar [Purpose
or Narrator Diction Narrator
Speaking Voice |Tone Tone
Theme Dominant Idea Levels of Grammar {Dominant Idea
or Comment of Values, |Diction Comment on Values,
Thesis or Human Nature or Human Nature
Moral View Moral View
Exposition Exposition
Plot Complications Complications
or Climax Climax
Structure Dencuement Denouement
Epiphany Epiphany
Character Paragraph Character
Static Sentence Static
Developing Developing
Development Narration Narration
Description Description
Paragraph Paragraph
Sentence
Setting Physical Physical
Spiritual Spiritual
Word Usage Word Usage Word Usage
Organization Organization Organization
Style Rhetorical Rhetorical Rhetorical
Devices Devices Devices
Total Impression Total Impression |{Total Impression
Figure 1. An adaptation of the QVERVIEW. Diagram to suggest six subject

contact-points for multipurpose assignments, Texas A. & M.

University.



Following the suggestions for interpreting literature, a discussion

of the ghort story, "All Yankees Are Liars' by Eric Knight, would include

an analysis of the point of view, theme, plot, character, setting, and

style as outlined below, (1).

1.

2.

3.

5.

Point of view: Limited ommiscient.

Theme: Men desire to find things and people as they believe

them to be even to preferring fietion to the truth.

Plot:

a. Exposition: Yorkshire, England; California, USA.

b. Complications: Yankee, rain, crops, alfalfa, {rrigation,
bridges, tunnels, cars, semantics.

c. Climax: Laugh.

d. Denouement: Cowboys, roundup, buffalo, Indians, gangsters.

e. Epiphany: "Us goas to t' pictures and so us knaws whet
America's really like."

Character:

a. Focael: Mr. Smith.

b. Developing: Mr. Smith.

c. BStatic: All others with the possible exception of Ian.

Setting: The Spread Eagle Inn.

Style:

a. Use of rhetorical devices.

b. Simple and direct.

¢. Dialect.

d. Sentence openers.

e. Overall effect.

The discussion of the author's style in a particular ghort story



overlaps the study of grammatical constructiouns. From the discussion of
style, thevxefore, it is sasy to move to the twe important questions of
STEMAY
1. Was tha level of grammar and tha word choice appropriate
for the story?
2. What level of grammar and word choice would be sppropriate
in writing about the stery?

The final step in fusing ths study of literature, grammar, and
compositicvia is actually writing about the atory. The ssmple essay that
follows is moxe than wmost high school students can produce. It includes
all of the elements discussed to giva the teacher a bestter concept of
writiug about a literary work. Later ia this paper, the elements of
plot, charactey, settiag, thema, and style are isolated and marrowed to
the writing capscity of the student. The wnifying thread that commects
all of the essays {s the emphasis placed om theme. Theme is the suthor's
nesssgs, and in the short story all of the elemants wust contribute to
theme development.

Swsple Essay US KMAWS WHRT AMERICA'S REALLY LIKE

From direct or {ndirect experiemce, every persomn has a preconceived
picturs of what a place or group of people is going to be like. VWhen
evidence to the contrary confronts sn individual, he rationalizes that
it {s the other parson that is out of focus. This concept is the theme
of Eric Knight's short story, "All Yankees Ave Liars". An American finds
what he calls a typical English {on with typical Yorkshire patxvons.

The conflict arises when this man, Mr. Smith from Scuthern California,
doss not describe America as the Yorkshiremen perceive it.

Theme, tone, and character elements develop through the use of the



limited ocmmiscient point of view. Except for those wmoments vhen the
apthor reveals the thoughts of Mr. Smith, the point of view f{s that of
an observer. The observer velatas how Mr., Smith rejoices when he finds
an imn like the one he has {n mind, Later, ths observer witnesses;
first, the frustration of the Yorkshiremen as Mr. Smith describes his
Home state and the meaning of Yankee; and, second, the contentment of
the Yorkshiremen when their opinions sre validated. Through Mr. Swith's
thoughts the tona of the story develops. The humor in the story results
- from his saying vhat the men want to hear while narrating the problems
of selecting details for the episodes. The observer adds, also, to the
characterizations of the people by telling wvhat they do and say in this
parttcilar ineident. Ian, for example, is huge, but he i{s the first to
laugh at what he comsiders Mr. Smith's joke. The way & reader thinks or
feels zbout the characters in the story depands on the point of view
from which it is told. |

The story tahi place in a rursl Eaglish fmm. Mr. Smith, An Ameri-
can, spends some time observing four village men playing darts. When
the game ends and they join him at the firesids, he attempts to start a
conversation. Mr. Smith end the men exchange enly a few words before
Gollicker Pearson calls him s Yankes. Mr. Smith attemspts to explain
that Yankees live in New England, California farmers use trrigatiom,
and English momey doas not have sn imerican equivalent of exchange.
Tha last remark, "I think a billioun {5 different in America from hsre,”
is too much; and Saw Cooper dbegins to argus. lan steps in and brings
the acticn to a moment of decision. A touch of home-sickness from his
description of California causes Mx. Smith to laugh. Ian is quiet for
& minuts and then degins to laugh also. "He's been heving us on!"™ Mr.
Smith's friendship with these men depends on vhat he says next; there~



fore, he tells them what thay want to hear. He tells sbout cowboys,
buffalo, Indiang, and gangsters. Iaa brings ths reader te the moment of
understanding when he says". . .Us knaws whet Amsyrica's really like."

More than half of the paragraphs in this story are in dialogue;
hence, they are short and dirsct. The paragrasphs of exposition are also
short and comcise. Noun phrsses serve most often as sentence cpenars.
The diction of the unassuming Yorkshiremen helps to develop local color
delightfully, '"Ah kmew them theer brigs o' thine'd hev to be big, . ."
"‘I‘haf'n so's they'd be able to goa ovvr vheat that graws fohtsen foot
high wvhen ye sprinkle it fro' t' watter tap."

Mr. Smith {s the focal character in the story. He is an Assrican
tourist wvho wants to see the parts of England that he has dremmed about.
He is foxced to meske one important decision that strongly affects his
visit to the Spread Eagle Inn. The ocmmiscient observer tells that “an
imp pushed him over,"” and that i{s why he tells sbout the /merica of the
movies. Pavhaps he makes the decisiom for amother reasom; Mr. Smith
tainks mors of enjoying the dalightful evening than of being victerious
in the argument.

Saw Cooper is an extroVert; He is the first to speak to Mr. Smith,
and the Yorkshireman that has the last word in the argument sbout America,
Parhaps his dart geme is not as good as his famming since he buys the
first round of drinks. Unlike Saw, Sam has littlse to say and i{s des-
cribed only as old and small. All the reader knows sbout him is that he
is curious to hear tales of the buffalo snd Indians. Gollickar Pearson
calls Mx. Swith a Yankee, and he is curious about the Veovboyl. He is
young, bright-faced, and left handed. Thess three charscters do not
change in the story becausse the actiom reveals them as they are without
showing them in tha process of émlepj.nl.



lan doss show some development in character. Whem he laughs at tha
joke sbout America, the narrator does not tell vhy, He could be sttempt-
ing to make pasce between the two men. Iam does include Mr. Smith i{n the
dart gass, and be is tolerant of one fault. Mr, Smith says, "I did tell
soms lies.” Ian replies, ". . .It's all right as long ss tha teold us t'
trewth finslly."

The suthor uses few rhetorical devices in this selection, undoubted-
ly because most of ths selaction ia in dialogue where the characters sre
not too sophisticated. Describing tha village as "off the besten track,"
is an example of sn idiom. “Thwock," is a word that describes the
action and suggests the sound of the darts as they hit tha cork boaxd.

A remark is compavred to a coin when the men "look at both sides of it.”
It is perhaps 2 bit of an exaggeration to say that during nine sonths of
the year it never rains, even in Southern California. An example of
juxtaposition is used to describs a desert plant that produces eight
cuttings a year in California. Metaphorically, Mr. Smith holds his
"mental breath” as he decides to start his tale. Another example of
Juxtsposition is evidant when the real Indians of SBanta Pe ave unsatis-~
factory for his description of a yeal Indian. Although this story does
not have au excess of rhetorical devices, it does provide sn excellent
‘exsmple of Lxony., "But it's all vight as long as tha told us t' trewth
finally."

The story, told from the limited cumismcient point of view (n a
simple and direct style, uses dislogue in dislect effectively. The epi-~
sodas ave logically presented with an introduction, expositiom, climax
and denouesmsnt clearly defined and leading emphatically to the apiphany.
As a unit, this short story is sstisfying and complete bacause 1t clearly



expressas the thought or idea that the author wanted to express--the

desire of men to find things and people as they believe them to be.



CRAPTER IX
METHODS AND PROCRDURR

Ia the previows chapter, the teacher has seen the fusion of litere-
ture, grammar, and composition. As & nesessary ‘ltlp {u teaching a
spacific unit the following lessom plan outlises fer the teacher the ob-
Jectives, tsacher preparations, presentation, and methods of evalustiom.
This plan aveids a time schedule for several reasoms. VWhile a five-week
period 18 idssle-ome short story esch wesk-~the adility and interest ef
the students in sy particular class snd the unaxpected imterruptions of
regular schoel hours combine to confuse even the mest elsboratsly designed
plans. Clearly, the grestest advantags of this unit {s its flexibility.

Grading is kapt tu 2 minimm. Oral cooments are less personsl than
ved iuk marke; in sddition, listeniang to pm.m sfforts by other stu-
dents stimmlates the listener's thoughts. Ous student sade this comment:
"Reading the assays ia class helped wa to gain sore confidence. The
cless's mmmwmmpulmumuﬁnpaﬂ to aceept
eriticism."” Of course, nothing pravents the taascher from reading, dis-
cussing sad marking paragraphs or essays at say time. This point is
simply left to the tescher's discretiem.

Boteabook evaluatisa is basad on quantity rather thea gquality. This
proposal {s based on two assumptions. First, all students cean profit from
this unit of study regardless of theiy writing skill if they take the
time to complats each sxercise as it is presented. And second, personsl
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pride prevents a student from presenting less than his best in an oral

demonstration of his writing skill.

A final test essay that {s written in class provides the teachsr

with & valid sample of the student's ability to write an essay about a

literary subject.

The Teachar's Lesson Plan

JOB OR SUBJECY: Writing Essays About Short Stories.

OBJECTIVE: To combine the study of literature, grammar, and composition

intc a meaningful unit of study.

INTRODUCTION OR PREPARATION:

1.

Duplicate the following:

a. List of Sentence Errors.

b. Style Suggestions.

c. Aunalysis Quastions.

d. HNotes for Writing Essays.

Select from the studemt's test short stories that clearly

{l1lustrate each of the five eslements to be studied.

PRESERTATION:

1.

3.

Introduction:

a. Discussz the history of the short story.

b, Listen to the record, "Understanding the Short Story"
and discuss its message, (2).

Work the assigmaent for review of sentence errors ia the

notebook purchased for this unit of study.

Copy the style suggestions in the notebook and discusa thair

importance.
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4. Exercise 1:

a. Read and discuss the short story selected for plot developmeni
following the suggestions in Figure 1, page 2.

b. FEmphasize the use of plot in the development of theme by
specific questions to solicit answers that will aid in
writing an essay on plot.

¢. Explain detailed ideas and examples of ways to write an essay
on plot.

d. Assign an essay that shows how plot in a specific short story
develops theme,

e. Ask students to read their essays to the class and discuss
their efforts.

5. Exercise 2:
Follow the teaching outline in Exercise 1. Substitute character
for plot.

6. Exercise 3:
Follow the teaching cutline in Exercise 1. Subastitute setting
for plot.

7. Exercise &:
Follow the teaching ocutline in Exercise 1. Emphasize that theme
is the result of plot, character, and setting.

8. Exercise 5:

Follow the teaching outline in Exercise 1. Substitute atyle

for plot,

EVALUATION: Have the students exchange notabooks and evaluate on smount
of work completed in the notebook and on the number of essays

read in class.



12

Quastions end answers on plot 5 points
Notes on essay om plot 3 points
Essay on plot 7 points
Reading essay to class .35 pointe
Total points for ssch exercise 20 points
Total value of notshbook 100 points

TEST: Assign a short story for independent study. Have the students
write essays in class analyzing the story element of their choice
as it is developed in the assigned short story.

BEFEREMCES: Three very fine books by Sylvan Baraet (3), Harry Fenson

| and Hildreth Kritzer (4), and Rdgaxr V. Roberts (5) offer many

helpful suggestions for writing about litesrature.



CHAPTER I1I

GRAMMAR AND COMPOSITION REVIEW

Composition {s not the strongest field for most high school stu-
dents; therefore, a general review of sentence structure and of essay
form can eliminate many errors that discourage students and teachers

long before they glean the message from student writing.

Sentence Errors

This grammar review is completed by the student on his owm. It
may be for better students left simply to an cutside assigmeent, or for
average students a classroom exercise. One effective method of presenta-
tion consists of student demonstrations using the overhead projector.
Sentence errors are called to the student's attention in the be-
1ief that s better understanding of good sentence structure will lead
to better writing. The errors are not listed in any order. Those
listed were included because they appear on standardized tests required
for college entrance and collage tests for advanced standing credit.
Perhaps in the discussion of grammar, it is best to point out to the stu-

dent that he must make the level of grammar appropriate for the occasion.

Instyructions:
Listed below are sentence errors that plague good writing. Define

each error either mentally or im the notebook. Next, make a sentence that

11



contains that error. Fiaally, corract the sentence by eliminating the

problem igolated.

Problems
1. Construction errors:
a. JFragments.
b. Commaa splics.
¢, Run-ons.
2. Pronoun errors:
8. Vague reference.
b. Ambiguous reference.
€. General reference.
3. Diction errors:
2. Repetitiousness.
b. Misuse.
4. Modified errors:
a. Dsngling participles.
b. S8plit infinicives.
e. Misplaced modifiers.
S. PFaulty paralleliam.
6. Subject shift and verb shift.
7. Incorrect sequence of tenses.
8. Lack of agreement.
4., Subject and predicate.
b. Proncun and sntecedent.

9. Paulty subordination.

W
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Style Suggestions

Copying this list of questions in the notebook is just the first

step in using this student evaluation. It can profitably be reviewed

before the final draft of every essay is prepared. Its purpose is to

stress the importance of unity, coherence, and emphasis in good writing.

Questions
1. Unity:

a. Does the title anticipate the theasis statement?

b. Does the first paragraph introduce the subject and narrow
it to one area adequate for the length of the paper?

c. Does the thesis statement anticipate the major points to
be discussed and the author's attitude toward the subject?

d. If the topic presents an argument, when are the losing
points to be conceded?

e. Does the essay contsin at least one paragraph for every
major point?

f. Does the conclusion reflect the introduction by restating

the thesis and broadening to a general statement?

2. Coherence:

a. Do the sentences link together?
b. Do the paragraphs flow together smoothly?
c. Does the essay contain linking devices, repetition of words
and ideas, and pronouns?
3. Emphasis:
a. Are the paragraphs arranged in a logical order?
b. 1Is the strongest point discussed last?



CHAPTER IV
WRITING ESSAYS ABOUT SHORT STORIES

The fusfon of literature, grammar, and composition must begin with
reading. For most students this i{s a delight. It opens the doer to
unny experiences that could never ba known directly. Good literature
with its timely message clothed in woxrd pictures suggestive to the imag-
ination urges the reader to joy, sadness, self-exemination and creativity.
While any genre could be the subject for an essay study, the short story
becauge of 1ts brevity, unity, and availability appeals to mest high
school students.

In a few thoussnd words, the reader experiences vicariously the
wood, frustration, and succass of the central character. The story line,
however, is only the beginning. The suthor has a message; and he care-
fully uses every tool available to ewmphasize that theme.

Most literature books contain a wide variety of short stories. The
teacher's responsibility is to select examples that clearly develop the
element-«plot, character, setting, thems, or style-~-tha student iz to
examine in each essay.

After reading and discussing the content of the sasigned short
story, the student through an examination of the author's form can de-
velop an avareness of levels of grammar, diction, snd paragxaph and
sentence structure. At this point when tlie student has an opinion about

his reading that he can express in the form of an essay; literature,

16



graumar, and composition represent the communication of ideas.
Writing an Essay on Plot

Discussing the plot of a short story would seem to be the eaniest
and most familiax essay that the student is asked to write since most
reading is for entsrtainment. The problem, though, is that the student
often simply tells the story line. The wost difficult step in explain-
ing this assignment is in making the student aware that events in the
story are selected for this essay only if they are important for theme
development,

As with all essay projects in this study, exsmine the selected
short story thoroughly. Read it, discuss {t, and snalyze it by follow-
ing the guggestions in Figure 1, page 2. Next, ask the atudent to ans-

wer the following questions as they apply to tha story assigned.

Plot Analysis
1. Plot;

a, What background details are necessary to understand the
story? (places, people, events, conditions)

b. VWhat are the main incidents ia the story?
(complications, crises)

¢. What is the climax?
{the h.tshuc point of actiom)

d. What is the purpose of the details after the climax?
(the working out of the problem)

e, UWhat is the new understanding gaimed by the characters?
(a sudden realization of the truth)

2. Point of view:

17
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a. Vho talls the story?
b. Could the story ba told by anyone else?
3. Thems:
2. What emotional effect does the suthor want to create?
b. What generalization about life can be mede from this story?
This analysis imu help the student to understand that plot is a
planned series of interrelated actions progressing becsuse of the inter-
play of one foxca upon another, through a struggle of opposing forces to
a8 climax and a denouement, (6).
How that the students are thimking of plot, not as the story, but
as ons slement of the story, ask them to consider the following sugges-
tious and write an essay illustrating how specific incidents combine to

develop the theme of the assigned story.

Botes on Writing an Essay om Plot
l. Trace the action in the story to fmdicats an understanding of
the reading and a grasp of essentisl datails.
2. Decide what the amthor is trying to do,
). Select the key incidents that lead to the climax,
4. Look for the relatiomship between the details snd the main ides.
5. Do not interpret actions or symbols; siwply tell the svents iu
the story that develop the theme and show how they relate to
each other. |
Simce this is probebly the students' first exposure to writing
about licsrature, they may still need am explanation or nxzapie. To mesi
that need the following essay illustrates the development of theme through
plot. Whether it is used before or after the students attempt writing
their essays is left to the teacher's discretion. Rach class must be
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treated independently.
Semple Xsacy WHEN TASTE AND TRADITION WERE IMPORTANT

Evelyn Waugh contrasted the days of splendor and luxury with the
signs of technologic:l nrogress in his short story "Bella Fleace Gave &
Party," (7). Bella Fleace was nearly ninety and about to become a tradi-
tion. While the residents of "lencetown did make jokes about her sccen-
tric habits, they fondly recalled how "she used to humt~-went like smoke,
too." Bella, like Flescetown, symbolized life 28 it was for the aristo-
cratic few when taste and tredition were of prime importance.

Because Balla Fleace had been very 11l, she had become "increasing-
ly occupied with the prospect of death.” 1In fact, she h.? imvited Archie
Banks, a very distant cousin and her heir, to visit her. During his
visit, Bella was avare of three particular activities, He spent his time
eithex writing "long snd very mmusing letters to all his friends describ-
ing his visice," photographing the Flescetown chimneys, or admiring "a
pile of calfebound volumes from the library.” Vwhen he later wrote to
thauk her for his visit, he again mentioned the books which could essily
be identified as valusble first editions. "why should that young puppy
go poking arcund the house putting a price on evarything?" Bella Fleace
dacided that Archie Banks should mot profit from her trsasures.

When a Dublin bookseller offered a thousand pounds for the six
first editioms, Bella sccepted. She would use the monsy to give the
gandast party in the last twenty-five yesars. Bella liked parties; the
noise, the mueic, the gossip, the drink sad "having things brought to
ber by men in pink avening coats.” Certainly, the party was no small
undertaking. Seven new servents began dusting, clesning, and polishing.
Papsrhangers, painters, and plumbers regiled the capitals of ths pillars
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in th§ hall, repaired the banisters, and shifted the stair carpet. Balla
gave directions, selected silver and chins from tha attic, hired the
caterers and the dance band; but "most important of sall,. . .(she) drew
up her list of guests.” Many c¢ld friends were desd or bedridden and
“some whom she just remembered as small children were reaching retiring
age."” But the most seriocus dacisions were the deliberate omissions.

Lady Goxdon, the draper's daughter, and Lady Mockstock, the American,
vere certainly not to be included. Bella's party would include only the
EXight people,

The evaning for the ball finally arrived, and Bella dressed in a
"magni ficent gown of crimson satin; to this she added long white gloves
and gsatin shoes." '""The hihir dresser. . .brushed and coiled her hair... .
unt{l it became orderly and formal." She put om 2ll her jewelry, and
"standing before the chaval glass in her room, could not forbear a gasp
of surprise.” As she went downstairs and looked around, she realized it
was after eight o'clock and no guests had arrived. Bella sat quietly
and "looked steadily before hexr with blank, blue eyes." Finally et half-
past twelve, she alowly sat dowm at the dining table. ''Give me a stuffed
quail and a glass of wine. Tell the band to start playing." Presently
she rose. "I am afraid there must be some mistake. No one seems to be
coming to the ball. It is disappointing after all our trouble.” But
somecne did come. Lord and Lady Mockstock, Sir Samuel and Lady Gordon--
those two--the only ones that she had not invited. "I had not expected
this honor,"” she said. Please forgive mea if I am unable to entertain you.”
Overcome with disappointment, stoic Bella Fleace still would not compro-~
mise,

Exhsustion forced Bella to laet two hired footmen help her to a sofa.
"A day latexr she dfed." Archie Banks cams for the funeral and sorted out
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her effects. In her desk he found "stamped, addressed, but unposted,

the invitations to the ball." This significant detail spoiled the party.
Bella Fleace closely resembled Fleacetown. Both were old, not par-

ticularly well kept, but basically dependable. In contrast, Lady Gordon,

Lady Moékstock and Archie Banks were offensive. Bella's rejection of

social climbers as well as those who place a monetary value on every-

thing brings nostalgic reminders of the aristocratic life of comfort.
Writing an Essay om Character

Second only to the plot in familiarity, character development re-
presents high interest and involvment for the students. This is only
natural since mest readers can vividly recall the hero or heroine of at
least one series of mystery stories so popular with young teenagers. In
v_vriting an essay about character development, howsver, the student must
concentrate not only on the story line, but alsc on all the other ele-
ments. In addition to the three principal questions about character--
What does he do? What does he say? What does he think?--point of view,
symbolism, narration, setting and dialogue spoken by other characters add
depth and understanding to the interpretation of a fictional character.

After reading the assigned short story, answer the questions below.

Character Analysis '
1. Describe the msin character or characters.

2. What does the main character do and say?

3. What does he think sbout his own sctions?

4. What does he think about the oﬂur characters and events.
5. What do the other characters say and ti\ink sbout him?

6. What does the suthor through general comment uy about him?
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7. 1Is he growing, maturing, developing in his cutlook on life?

8. Is he a churactar type?

9. Uhy Co you like or dislike him?

10, How does this characterization relate to the theme of the story?

Charactexication {s the explicit presentation by the author of the
character through direct exposition, the presentation of the character in
sction in the expectation that the reader will he able to deduce the attri-
butes of the actor from the action, sand the representation from within a
character of the impact of actions and emotions upon his inner self, (6).

Choose one of the following idess and write an essay about tha main
character in the assigned short story. BRemember ro show how charecter

development relates to the overall message or theme,

Hotes on Writing an Essay on Character

1. Central characteristics--Choose three adjectives that judge the
-character; then, by quoting from the story, develop one para-
graph for each evaluation.

2. Central incident--Make & judgement of the charactar; then,
salect incidents that support your judgement.

3. Development of character--Survey the various sections of the
work that show the charscter undergoing changes and growth;
then select the key incidents and relate them.

The third suggestion 18 used in the sample essay that follows.

This essay may serve as an example for the students befors or after they
write their essays, or as ideas for the taacher to use. In thig short
story, the main character in spite of a tendency to be selfish curbs her

impulse to flaunt her new status and finds her way to a new nommaley.
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Sample Essay MOLLY FINDS RER WAY

Most people ﬁal insecure at one time or enother. Molly Maguire,
the central character in Sean O'Faolian's "The Pur Coat,” is certainly
no exception, (7). Vhen har husband becomes the Parliamentary Secretary
to the Minister for Roade and Railways, Molly argues with Paddy and calls
him "mean'' rather than admit her owm selfishness in asking for a fur
coat. In spite of her tendency to be rather selfish, Mclly curbs her
impulse to flaunt her new status and finds her way te a naw normalcy,

Admittedly, the first thing Molly says to her husband when he tells
her about his new job is, "How Paddy, I must have a fur coat." This,
however, 15 modified with, "You think I'm extravagant:' As soon as Molly
voices her secret desire, she begins to rxealize that she is selfish in
asking for the coat. This realization upsets har; and rather than admit
the situation, she deliberately chooses to misinterpret Paddy's cold
analysis of the situation. '"The question is: ahall‘we or shall we not
purchase 2 fur coat?. . It is warm, . .It will keep you from getting
cold.'" Hare Molly loses her temper and calls Paddy "mean'" suggesting
that he cannot afford for her to heve the coat. Still, four days lster
when Paddy gives her the money to buy the coat, she refuses saying,
"You're not mean. You never were., It's me that's mean." She does want
the coat, but something will not permit her that luxury.

Molly cannot pemit herself to hiave the new fur coat because she ig
ashamed of har desire to show off. "Peddy,. . .do you know what you'd pay
for a mink e¢oat?, . .a broadtail?" Since Paddy obviously does not, she
adds, "One thousand guineas. . .a whole year's salary." 1 sincerely
hope you dom't think I'm being vulgar?" Molly does not need a response

from Paddy for she has answered her own questioa. Like many who quickly
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become rich, she recognizes her desire for grandeur,

In contrast to her dream, Molly thinks of herself as a "busy house-
wife." After putting the children to bed, she 'begins to patch one of
the boy's pajamas." "I iuypnn wvhen 1'm dead and gone they'll invent
plastic pajemas that you can wash with a dish cloth and mend with a lump
of glue.” The practical homemaker's mind begins to wandexr--"a dozen pa-
james., . .underwear for the whele house. . ." Her good sense is the
reason that she cannot buy the ceoat.

Cléarly. Molly's first impulse is selfish in wishing for the expen-
sive coat for herself, but her strength of character is evident as she
works her way to a new normaley. The really hard times are over, and
she is facing new social demands; nevertheless, she will be able to cope

with her desive to be competitive socially.
Writing nn Essay on Setting

Few students have ever given much thought to ths setting of a
fictional creation much less realized that it too is a conscious contri-
vanca used by the author to develop his central idea. | This assignment,
therefore, can be one of ths most imaginative in the study. Signifi-
cance drawn from such mimute dcr.ai.is as furnishings in & single room or
from sweeping periods fn history enlivens the written page by giving
the resder as many expeariences as he is able to perceive.

After reading and discussing the assigned short story, smgswer the

gquestions below.

Setting Analysis
1. vhere doss the story take place?
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Was the setting realistic?

Could the story take place {n any other place?
Does the setting change?

What elements of naturs are deecribed?

Does the setting symbolize the characters?
How does the setting reflect the tone?

How does the setting ralate to the themas?

Setting is the physical, and sometimes spiritual, background against

which the action of a narrative takes place. It may include any or all of

the following: aqographicai location, occupations and daily manner of

living, the time or period in history, and the general religious, mental,

moral, sociel and emotional conditions, (6).

falect ideas from the following and discuss how setting ie used to

advance the theme of the story.

Notes on

1.
2.
3
4.
5.

Kriting an Essey gm Setting

The suthor's use of weather.

The fnfluence of the socisl enviromment.
Characterizations through interior sattings.
Conflicts mirrored by physical naturs.
Symbolic use of detatls,

The sbove ideas are incorporated into the sample essay that follows.

Smuple Essay ESCAPE BY CHANCE

The belief that Fate rather than God or Rature rulas man's life

accounts for Thomas Hardy's psssimistic view of life. This view finds

expression in his short story "The Three Strangars,” (7). It is chance
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that brings the honut, hard-working farmers together with the three
travelers. Their meeting in an {solated location, in a heavy rain stomm,
and on the occasion of a chﬂstening celebration is surely co-incidental,

Higher Crowstairs is certainly a solitary cottage., In the south-
western part of England "the high, grassy and firzy downs, combs' change
very slowly, It is not that the inhabitants are such a great distance
from a town, but rather that the terrain is exceedingly irregular, In
addition to distance, clumps of trees and hedges are so rare that the
shepherds "take advantage of (them) in the erection of. . .forlorn dwell-
ing(s)." The location of thi; solitary cottage can be explained only by
its nearness to ‘'the crossing of two footpaths at right angles hard by,
which may have crossed there and thus for a good five hundred years.'

At this crossing, sleets, snows, rains, and mists add to the isola-
tion. On the occasiom, "the level rainstorm smote walls, slopes, and
hedges." As the firat stranger approaches the cottage, the rain be-
comes exceedingly violent. In his moment of escape the élements of
nature present another struggle that he must endure until shepherd
Fermel invites him to enter his cottage vhere friends have gatheresd to
celebrate the christening of the youngest Fennel child,

Fortunate indeed is the stranger, for few homes so isolated would
readily admit an unknown man. But this is an occaiion when "the shep-
herd himgelf was in the mood to exhibit the most reckless phases of
hospitality." He gladly invites the stranger, an escaped prisoner, to
come in and enjoy his mead and tobacco. The second stranger, who arri-
ves shortly, does not suspect that the man he is to hang is a member of
the happy crowd, Confusion caused by the stilted actions of a third

stranger permits the comvict to escape. Om such an inclement evening
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and in 8o isolated a spot, the first stranger is lucky to arrive at so
cppartune a time.

The co-indidental escape from jail and the christening of the Fennel
child enable tha convict the find the shelter he needs from the hangman -
and the drenching rain., Chance or Fate givas this man the opportunity

to retumm to his family.
Writing an Egsay on Theme

If theme meant '"the moral"”, the literature teacher would have fewar
problems. The tendency to gensrslize dominates this assignment. Patriot-
{ism, courxage, devotion to duty are worthy descriptions but inadequate for
a statement of theme. The challenge is to make the students aware of the
theme as an abstract statement: How one patriot served his country. How
one man can ba courageous in the face o danger., How one parson's life
exanplifies devotion to duty. When the student can see one individual
doing something worthwhile with his life, then it is relatively easy for
that student to select story incidents that develop that theme.

Pirst the student must read and diacugs the unigmd‘ short storyi
then, he is to answer the following questions as they epply to his read-
ing in the hope that they will direct his attention to the way plot,

character, setting and style develop the theme.

Theme Analysis
1. What is the significance of the title?

2, Does the title anticipate the theme?
3. 1 the theme easily understood or is it hidden?
4. How do each of the following express the theme: plot,

setting, character, style, point of view, and tone.
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5. Does the theme achieve universal appeal?

Theme is the central or dominant ides in a2 literary work. It is an
abstract statement summing up the story's dominant idea or moral lesson
or its interpretation and criticism of events and experiences. Look for
one or more of the following in identifying theme: motif or recurring
idea, growth to maturity, or basic thought or idea in a literary work
that the reader can grasp, (6).

Remembex, in the best literature, theme is never stated, but must be
gained by inference, It is the result of everything in the story.

By selacting from the following ideas, show how the theme is de-

veloped,

Botes on Writing an Essay on Theme

1. Theme is an outgrowth of plot, character, setting, and satyle.
2. Look for a statement bj a mouthpiece character speaking for the
author giving his philosephy.
3. Show how the author uses the elements of the short story to
| express theme: conflict and character, tone and symbolism,

The above ideas are {ncorporated into the sample essay that follows.

Semple Essay A MAN'S DREAM

Within the young Malay 3 dream burns. Wwhile he has known strength,
couraga; and honor, love demands that he sacrifice everything to be alonae
with Diamelen. Joseph Conrad's usual theme about the way a man's dream
about himself works either to join him with, or cut him off from his
fellows controls the action in "The Lagoon,”™ (7). The setting, plot and

charactex development carefully unite to indicate Arsat's utter isclation.
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Argat and Diamelen are utterly deserted by the outside world. To
reach their lagoon, the white man follows '"the narrow creek. . .tortuous,
fabulously deep; filled with gloom." Ewen the birda cry in a voice that
is "discordant and feeble." On the banks the forest throws "slender and
distorted shadows'" on the water while "ifzmense trees' soar up, "invisible
behind the festooned draperies of creepers.” In addition, their hut
atands alone against the forest just as Arsat and Dismelen stand alone
from society.

When Arsat tells his brother about his love for Diamelen, his
brother understands and is willing to help him escape with the girl from
the ruler's household. Their opportunity comes soon when '"the Ruler and
all the great pecple. . .(go) to the mouth of the river to fish by torch-
light," WwWith Dismelen in the middle of the cance, the brothers paddle
with all their ltfcnsth to the land of Arsat's dream’; "to the country
where death. . .(is) unknown." Unfortunately vhen they stop to rest,
their pursuers reach them. Willingly, Arsat's brother faces the enemy
" alone to gain enough time for Arsat and Diamelen to reach the canoe.

Once they are in the canoce, Arsat pushes it into deep water and turans not
to answer his brother's calls for help. At last, far away from trouble,
Arsat and Dismelen build a homa on the lagoon.

Arsat now separated from his duty, his village, and his family faces
Dismelen's illness without comfort. Wwhen the white man arrives, he asks
for medicine, but Tuan has none. During the long night of waiting, Arsat
tells his story. 'You, Tuen, know what war is, and you have seen me in
time of danger seek death ag othar men seek life." And after relating
the events of their escape from the village, he adds, "Tuam, I loved my
brother." Although Arsat has gained his dream, he is not at peace. "She

¢« » +(has) died. . .I sm going back now. I left him in the midet of
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enenies.”" 7To gain his dresm, Arsat deserted a comrade in battle, and in
payment he must sacrifice his life to regain his honor. The lomely la-
goon {nhabited by two refugees from society depicts the utter isolation
Arsat feels from the moment he rashly deserts his brother to gain his
dream. Although he gains the love of Dismelen, he cannot forget the man

he was wvhen he knew strength, courage,and homor.

Writing an Essay on 5tyle

This assigmment is by far the most difficult. Although book report
questions always include "Describe the author's style,” it would be diffi~
cult for a student to say anything that was not partinent in some respect.
Style is as simple as the words an author chooses, and it is as complex
as the man himself., To narrow such a broad field to the writing abili-
ties of the high achool senior demands a clearly stated purpose. With
this purpose in mind, the student can select details for examination.

To continue the emphasis that this writing project has placed on the cen-~
tral idea or theme of a literary work, the thesis statement might well
judge the suthor's ability to make grammar, rhythm and sound of sentences,
and diction contribute to ths development of that theme.

After reading and discussing the assigned short story, answer the

questions below:

Style Analysis

1. What is the asuthor's teupersment at the time he wrote the story?
2, Vvhat message did the suthor want to express?

3. what kind of characters did he choose?

4. vhy does he or does he not use dialogue?

5. What is his vocabulary like?
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7.

9.

10,

)1

Describe his sentances?

Describe his paragraphs?

Are his words, sentances, and paragraphs appropriate for his
characters and for his message?

How effective iz the suthor's use of repetitiom?

How well does his style advance the theme?

Style is a combination of two elements: the {dea to be expressed

and the individuality of the author, (6).

Select a passage that represents the short story. Copy the passage

and mumber it page one in the esgsay. HNumber caéh sentence in the pass-

age. This mumber will enable the writer to discuss the sentence {n the

paper without quoting it. Remember to look for the effect of all the

following ideas.

Notes on Writing an Espay om Style

1.

Describe the passage, its purpose, and its degree of success.
Evaluate the passage in relation to the work as a whole.
Support the evaluation with examples from
a. Grasmar:
What kind of sentences? simple, compound, complex?
How are paragraphs developed? illustration, example,
cause-effect?
How long are the sentences and the paragraphs?
Vhat kind of sentences conatructions are uased? NVO, invert-
ed.
b. Ekhythm and sound:
How well did the suthor capture the rhythm of speech?

Is sentence length varied?
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¢, Dietion:
Are any important words repeated?
Are any unusual words used?
Are most of the words A-87 French? Latin?
Are the adjectives before or after the nouns?
Are the words general or specific? concrete or abstract?
What words does the suthor choose? action, monosyllabic,
or polyayllabice?
Does the suthor use dialect?
Beginning with the paragraph selected for analysis, the following

sample essay illustrates the preceding suggestiouns.

Sample Essay

(1) "I feel like some dowdy, decrapit, horribly dingy old fly,"
she said, making Robert Haydon stop just to hear her say that, just
to reassure herself by furbishing up a poor week-kneeded phrase and
so showing how datached she was, how witty, that she did not feel
in the least out of anything. (2) And, of course, Robart Haydon
answered something quite polita, quite insincere, which she saw
through instantly, and said to hersslf, directly he went (again
from some book), "Lies, lies, liws.” (3) For a party makes things
either much more real, or much less real, she thought; she saw in a
flash to the bottom of Robert Haydon's heart; she saw through every-
thing. (4) She saw the truth. (5) This was true, this drawing
room, this self, and the other false. (6) Miss Milan's little work-
room was really terribly hot, stuffy, soxrdid., (7) It smelled of
clothes and csbbage cnoking; and yet, when Miss Milan put the glass
in ber hand, and she looked at herself with the dress on, fimished,
an extracordinary bliss shot through her heart. (8) Suffused with
light, she sprang into existenca. (9) Rid of caves and wrinkles,
what she had dreamed of herself was there--a beautiful woman.

(10) Just for a sscond (shs had not dared to look longer, Miss
Milan wanted to know about the length of the skirt), thers looked
at hey, framed in the scrolloping mshogany, a gray-white, mysteri-
ously smiling chaming girl, the core of herself; the soul of her-
self; and it was not vanity only, not only sslf-love that made her
think {t good, tender and trus. (1}) Miss Milan said that the
skirt could not well be lomger; if :nything the skirt, said Miss
Milan, puckering her forshead, considering with all her wits about
her, must be shorter; she felt, suddemly, honestly, full of love
for Miss Milan, much, much fonder of Miss Milan than of anyome in
the whole world, and could have cried for pity that she should be
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crawling on the floor with her mouth full of pins, and her face red
and her eyes bulging--that one human being should be doing this for
another, and she saw them all as human beings merely, and herself
going off to her party, and Miss Milan pulling the cover over the
cansry's cage, or letting him pick a hempsead from between her lips,
and the thought of it, of this side of human nature sand its patience
and its endurance and its being content with such miserable, scanty,
sordid little pleasures filled her eyss with tears.

SIMPLE YET COMPLICATED

Mabel Waring is an oversensitive, middle-aged housewife who is un-
sble to forget herself and her inadequacies even in the midst of a party.
The paragraph for analysis in this paper begins with Masbel's anticipa-
tion of rejection because she fears the thought that her dress is in-
appropriate. After a brief flashback of her delight when she saw the
new dress, the selection ends with her acceptance of 14fe and its "scanty,
sordid little pleasures.” For the stream-of-consciocuasness technique in
"The New Dress," Virginia Woolf presents a simple plot with no external
action in a complicated sentence structure, (7). The choice is appropri-
ate for this story because Mabel Waring presents only har subjective view
of herself and her acquaintances.

The grammatical constructions carufully suggest Mabel's mental state.
Most of the sentances are compound-complex with one exsmple of inversion
in sentence 9 and a parenthetical expression in sentence 10. Adjectives
shound especially in sentence 1 where the fly is "dowdy, decrepit, horr-
ibly dingy (and) old." In gentence 6 the linking verb is followed by
three predicate adjectives. In addition, most ssntences have two or
more parallel constructions presenting almost more images than the reader
can comprehend. Nevertheless, this is Mabel's mental state. She is
frantically searching for evidence to prove her fear is real and that

people are makingifun of har dress.



Kot only has ths author's use of grammar skillfully suggested the
context, but ghe has successfully captured the sound and rhythm of
speech also by varying sentence lengths, using both periodic and strung-
along sentences, and expanding the sentences to include graphic details.
Sentence 4 contains only four words in contrast to the one-hundred-fifty-
three words in sentence 11. The short sentences are carefully developed
in the middle of the paragraph which begins and ends with two long
sentences. The effect is that of completeness. Furthermore, many ex-~
amples of graphic details are present, especially in sentence 1 whers
the girl {s described as "a gray-white, mysteriously smiling, charming
girl, the core of harself, the soul of herself." Bacause of the author's
skill in developing the sound and rhythm of speach, the vesder can ex-
perience Mabel's confusion.

Clearly, the sentancs structure is successful as is the rich symbol-
ism. The metaphor in sentence 1 occurs many times in the story and be-
gins to apply to all mankind. Mabel, however, still believes that she
alone is trspped. In sentence 7, Mabel mentions a mirror, the only way
that she is able to view herself. It is little wonder them that many
of her ideas appear distorted and insccurate.

For Mabel Waring's view of her own life, Virginia Woolf's style
with i{ts complicated sentences rich in imagery is most appropriate.
People and things are not concise and clear cut; for Mabel is a woman

whose mind jumps from subject to subject without organization or logic.



CHAPTER V

INTERPRETATION OF RESULTS

"Writing Essays About Short Stories" was presented to nimaty high

achool seniors under the following conditions:

1.

2.

The senior high achool had a total enrollment of 1200 students with
363 graduating seniors in the twelfth grade.

Because of ability grouping, no accelerated or remedial classes
were iavolved.

Since complete scheduling by ability is {mpossible, within the

group of ninﬁ:y students, ablility and interest varied greatly.
Participation

As explained in the Tsacher's Lesson Plan, this project was to be

completed in & notebook and evaluated on the amount of work completed

and presented orally to the class for discussion. As is shown in Table

1,

e

1.

2.

the results were as follows:

Approximately three-fourths of the students completed the entire
project with average or better participation.

More than one-third of the students completed 93% to 100% of the
project requirements.

Approximately one-fourth of the students did not complete at least

60% of ths assigmments.

S35
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TABLE 1
OVERALL PARTICIPATION

Percentage of work completed
93~100 -

83-92

70-82

60-69 I

0-59

Number of
Students 0 10 20 30 40 50

Approximately three-fourths of the students completed the preject

with average or better participation.

Abiliey

Not only good students, but alsc the average and slow students were
successful. When thii unit of study was presented to three aenior class-
es of average ability, twenty-four students completed every exercise. An
sxanination of the {nformation contained in Table II clearly shows that
{ntarest was not limited to only the batter students.

1. Eight boys and sixteen girls completad the project with 100%
participation.

2. Only eix boys and nine girls ranked in the upper third of the 1970
class of 363 gradusting seniors.

3. One boy and four girls ranked in the middle third.

4. Ona boy and three girls ranked in the lower third.

As $llugtrated by 100% participation {a the atudy, students of all
abilities could succeed.



TABLE 11

ABYLITY OF STUDENTS WITH 100% PARTICIPATION

gbtudcnt

y

Girl

= (3] OO

O GWw>

XA~

O

g g
ol < =
- g o el ]
o YRR d
S LI 1
B 3374 %a
43 3.45¢% i8 20
73 3.265 21 24
77 3.286 24 27
a1 3.1 21 24
92 3.15% Kot Taken

Upper 1/3 of Class of 363
139 2.829 19 22
Middle 1/3 of Class of 363
197 2.474 19 19
Lower 1/3 of Class of 363

54 3 » 400 . Not Tﬂk‘n
60 . 21 24
66 3.333 25 24
68 3.308 18 18
15 3.265 26 26
100 3.128 23 23
103 3.083 16 18
108 3.0%8 Not Taken
119 2.972 21 18
Upper 1/3 of Class of 363

127 2.941 18 19
137 2.85%0 19 22
142 2.816 21 21
163 2.667 Not Taken
Middle 1/3 of Class of 363

47 2.194 Not Taken
258 2.118 Not Taken
27158 2.029 7 3

Lower 1/3 of Class of 363

37
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Learn
The primary objactives of this assignment were; first, to develop
an awareness of the importance of plot, character, setting, theme, and
style as {t is expressed by the author in grammatical structures; and
second, to enable the atudents to write essays intexpreting the meaning
and development of those elements. To determine the success the twenty-
four students that completed the project demonstrated, eight notebooks
were selected for examination., Selections representad four boys, A, E,
G, and H, whose abilities as indicated by past performance and by poten-
tial performance varied greatly. Four girls, F, G, I, and K, also,
represented varying abilicles.
The examination analyzed three points:
1. The ability of the students to subordinate three or more ideas to a
thesis statement.
2, The ability of the students to create a title that anticipated the
thesis statement.
3. The ability of the students to develop a conclusion that included a
Tegtatement of the thesis.
The evidence revealed in Table III indicates that this project
either teaches or reinforces the leamer's uanderstanding of plot, charact-

er, setting, theme, and style and how to write essays about each.

Conclusions

While this project does not insure success for the participants, it
does represent some degree of success for all who try. Clearly, then,
vhen a student reads, diacusses, analyzes, and writes about a literary

wvork, the atudy of English becomes an effective method of communication.



TABLE I1I

THE ABILITY OF STUDENTS TO SUBORDINATE THREE OR MORE IDEAS, TO CREATE A TITLE, AND TO
DEVELOP A CONCLUSION THAT INCLUDES A RESTATEMENT OF

THE THESIS STATEMENT

SUBORDINATION | TITLES CONCLUSIONS
Essay Rasay Essgy
1 2 3 4 2 3 4 2

Boy A - + + + + + + o + + + +
Girl F + + + + + + + o + + + + +
cirl 1 + + + + - + ° + + + + + +
Boy G 0 + + + + o o ° o o + ° +
Boy H + + o o + + + .3 o + + o o
Girl K i + + + o o + + + o o o +
Girl G - + + + + + + o + + + + +
Boy E + 0 o - o + o o + + o o +

+ Good thesis statemeat on + Good Title + Good Conclusion

assigned topic

« Good thesis statement not
on assigned topice

0 Inadequate thesis state-
ment

o Poor Title

o Poor Conclusion

(19
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(2)

3

(C))]

(5)

(6)

e))
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