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PREFACE

This study 1s concerned with identifying and analyzing the current
issues in marketing and distributive education and business and office
education vocational student organizations, namely DECA and FBLA/PBL/OEA.
The population used in the study is the state supervisory personnel for
all state associatioms.
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CHAPTER I
INTRODUCTION

In the first half of this twentieth century many states and communi-
ties initiated and developed vocational marketing and distributive
education and business and office education programs to meet specific
educational and economic needs. However, this period often created a
social void for the students enrolled in programs utilizing the coopera-
tive method. Many extracurricular activities were not available to vo-
cational education students who participated in on-the-job training.
Therefore, vocational students were missing a very important part of
school life.

In addition, early vocational educators realized that many necessary
competencies concerning social development and working with groups could
best be taught in a setting requiring social interaction. The precedent
for marketing and business education student organizations was set when
the FuturemFarmers of Amer%ga became an integral part of agriculture edu-
cation in 1928 (l):w The FFA pfévided for leadershiprand character devel-
opment and allowed students to practice cooperation, self—expression;
service, sportsmanship and competition which raised the level of profi-
ciency in the occupational area. As marketing and distributive education
and business and office education programs expanded, numerous local clubs
with a variety of names began to appear. These clubs, like FFA, en-

couraged socially maturing activities to replace or supplement those



missed in high school. Although cooperation between local clubs and
local businesses was good, the relationship between local clubs and na-
tional corporations was ineffective. The answer to the relationship
problem seemed to be the formation of student organizations for market-
ing and distributive education and business education at both state and
national levels.

Several organizations are available to students enrolled in busi-
ness and office education, of which the largest is Future Business Lead-
ers of America (FBLA) with its collegiate counterpart, Phi Beta Lambda.
FBLA's aims are to help students prepare for business careers and to
develop leadership abilities.

Another more recent business and office education organization is
the Office Education Association (OEA), founded in 1967. FBLA and/or
OEA now enjoy growth and expansion in every state of the union.

Students enrolled in marketing and distributive education are eli-
gible for membership in the Distributive Education Clubs of America
(DECA). Plans for this national group began within a year following the
George-Deen Act of 1936, which authorized an annual appropriation for
distributive education (2). DECA is considered an important co-curricu-
lar part of nearly all marketing education programs.

Few changes in the basic structure of the marketing and distributive
education and business and office education student organizations have
occurred. However, interest and growth measured by increased membership,
expansion to additional divisions and increased quality and quantity of
membership services has occurred on a regular basis. Philosophical dif-
ferences in administration of marketing and distributive education and

business and office education programs created conflicts in philosophy,



goals and objectives and operational differences. Because of this, po-

tential issues emerged.
Statement of the Problem

The major purpose of this study is to analyze the opinions of mar-
keting and distributive education and business and office education lead-
ers responsible for the administration of business-related student
organizations concerning issues in operating procedure. A secondary pur-
pose is to determine the importance of these issues as they affect the.
operating procedures in marketing and distributive education and business

and office education student organizations.
Background and Need for the Study

Federal legislation under which distributive education and business
education function states that vocational student organizations are con-
sidered to be a viable co-curricular part of the total vocational educa-
tion training programs.

The Vocational Education Act of 1963 as completely revised by the
Education Amendments of 1976 states:

Section 104.513 Activities of Vocational Education Student QOrgani-
ations.,

(a) A State may use funds under its basic grant to support acti-

vities of vocational education student organizations which
are described in its approved five-year State plan and an-
nual program plan and which are:

(1) An integral part of the vocational instruction offered;
(2) Supervised by vocational education personnel who are =
qualified in the occupational area which the student

organization represents.
(3) Available to all students in the instructional program

without regard to membership in any student organization
(3, p.12).



In addition, the Assembly of Delegates for the American Vocational
Association, the national professional organization for all divisions of
vocational education, adopted a resolution during its 1975 national con-
vention which also states that vocational student organizations are an
integral part of vocational education, The resolution (No. 18) statesf

18. Student organization

Whereas the vocational student organizations are an integral part
of the instructional program and promote the development of stu-
dents in vocational education; and

Whereas, the Assistant Secretary of Education and the U.S. Com-
missioner of Education in September 1974 issued a policy state-
ment establishing vocational student organizations as an essential
part of vocational education; and

Whereas, Congressman Carl Perkins, chairman of the House Education
and Labor Committee, in documenting the intent of the Committee

in the Congressional Record of May 11, 1976, strongly praised the
contribution of vocational student organizations as they enhance
the instructional programs of vocational education;

Therefore, Be It Resolved, that the AVA take the necessary steps
to ensure the inclusion of vocational student organizations as an
integral part of vocational education (3, p. 13).

Again in 1978 the Assistant Secretary for Education, Mary Berry, and
the U.S. Commissioner of Education issued another policy statement for

the United States Office of Education on vocational student organizatiomns.

Policy of the USOE for.Vocational Education Student Organizations:
The United States Office of Education maintains a close relation-
ship with the eight vocational student organizations and welcomes
their cooperation and support in strengthening our programs of
vocational and techmical education. Recognizing that the past
performance and demonstrated potential of these eight organiza-
tions are compatible with the overall purposes and objectives of
education today, the United States Office of Education strongly
endorses their objectives and seeks to involve their thinking in
the development of our policies and plans.

In view of this, our policy is as follows:

1. The United States Office of Education recognizes the concept of
total student development as being necessary for all vocational-



technical education students to enter the labor market and
to assume successful roles in society.

2. The United States Office of Education recognizes the educa-
tional programs and philosophies embrased by the following
vocational education student organizations as being an
integral part of our vocational education system of training:

American Industrial Arts Student Association
Distributive Education Clubs of America

Future Farmers of America

Future Homemakers of America - HERO

Future Business Leaders of America - Phi Beta Lambda
Health Occupations Students of America

Office Education Association

Vocational Industrial Clubs of America

3. The United States Office of Education will provide technical
and supportive services to assist vocational student organi-
zations and State agencies in their efforts to improve the
quality and relevance of instruction, develop student lead-
ership, enhance citizenship responsibilities, overcome sex
and race discrimination and sex stereotyping and serve
students with special needs.

4, TFederal and State grant funds for vocational education may
be used by the States to give leadership and support to
vocational student organizations and activities directly
related to established vocational education instructional
programs at all levels under provisions of approved State
plans for vocational education.

The responsibility for instructional programs and related acti-
vities rests with the States and localities. It is our belief
that increased efforts on the part of State education agencies
to recognize and encourage the growth and development of these
vocational student organizations are highly important and de-
serve the support of all leaders in American education. (3,p.13)

Many curriculum specialists and educators endorse the concept that
student organizations do enrich instruction. For example, South-Western

Publishing Company ran a six-part series in The Balance Sheet that pre-

sented the rationale to support the development and teaching of ideas to
assist business educators in the utilization of co-curricular student
organization activities. The fifth article in the series titled "Inte-

grating Student Organizations into Office Procedures' by Mrs. Ann



Masters (5), Director of Business Education, Vocational Division, Ne-

braska Department of Education, concluded with a typical enlightening

statement:

In reviewing typical office procedures curriculum outlines,
nearly every unit of instruction can be simplified and en-
riched by including student organization activities. An
example of a recent nationwide effort to develop integrative
student organization materials in office procedures, short-
hand, basic business, typewriting and accounting courses have
been completed by the Curriculum Development Committee of
FBLA/PBL, Inc. An ingenious and innovative business teacher
should be able with these specially prepared materials, to
develop additional activities that will correlate with co-
curricular student organizations (5, p.13).

Even though curriculum specialists, professional jourmals, federal
legislation, the United States Office of Education and the American Vo-
cational Association refer to vocational student organizations as an
essential part of vocational education, a significant percentage of vo-
cational programs have not provided training opportunities through the
student organization.

The National Advisory Council on Vocational Education in its
Seventh Report assessed the progress of vocational student organizations
as follows:

Classroom teachers, given little support from above, often

understandably ignore the vast potential of vocational youth

organizations. As a result, the 1.5 million now being served
falls far short of the potential 9 million students currently
enrolled in vocational education that these organizations

could and should serve (6, p.4).

Mr. Harry Applegate, Executive Director of DECA, stated in the

December 1978 Voc Ed Journal that DECA's membership represents only 31

percent of the students in the occupational field which DECA represents
and that this is the second best percentage among all vocational student

organizations (7, p.39).



The laws, policies and resolutions support vocational student organ-
ization as an education tool but membership figures indicate that voca-
tional educators generally do not support the concept or perhaps feel
unable to successfully implement the student organizations so they may
.provide learning experiences for students.

An extensive review of related literature and research revealed only
a few studies that dealt specifically with issues of vocational student
organizations. Several studies contained references to student organiza-
tions but none dealt specifically with the issues. Most of the studies
were not national in scope, or wére not restricted to state personnel dir-
ectly charged in the federal legislation with the responsibility of super-
vising the organizations., A study which identifies and analyzes issues
related to vocational studeﬁt organizations using the state staffs desig-
nated to supervise their operation should, therefore, prove to be valuable.
State and national administrators , teacher—educators, local teacher-
coordinators and other persons could benefit from a study of issues to
improve the status of vocational student organizations as part of the
instructional program.

Discrepancies which existvbetween‘litéraﬁure sﬁpﬁort for vécatibnal
student organizations and current enrollment figures highlight a need
for analyzing the opinions of administrative leaders in marketing and
distributive education and business education concerning current issues
surrounding vocational student organizations, specifically DECA and FBLA/
PBL/OEA. Findings from this study should stimulate discussion and clari-

fy thinking by both defining the major issues and presenting the thinking

of leading educators on these issues.



Limitations of the Study

The study will be limited to an analysis of opinions about issues
concerning Distributive Education Clubs of America (DECA), Future Busi-
ness Leaders of America (FBLA), Phi Beta Lambda (PBL), and Office Edu-
cation Association (OEA). These organizations were selected because
they represent the major vocational student organizations dealing with
careers in business. This study is based on opinions, and no attempt
will be made to draw unwarranted inferences from its findings concerning
other vocational student organizations.

Efforts were designed to draw opinions from only those persons repre-
sentative of the administrative leaders in DECA and FBLA/PBL/OEA. The
researcher is cognizant of the fact that opinions from persons engaged in
DECA and FBLA/PBL/OEA does not insure that these opinions represent the
best judgment about DECA and FBLA issues. Substantial agreement of the
respondents about an issue does not necessarily prove the soundness of
their judgment. Agreement simply represents current philosophy and pre-
dicted trends by FBLA/PBL/OEA and the DECA supervisory personnel. The
study is not designed to make judgments but will simply recognize differ-

ences as they appear to exist.

Definition of Terms

DECA

Distributive Education Clubs of America, an organization for stu-
dents enrolled in vocational marketing and distributive education pro-
grams.

FBLA

Future Business Leaders of America, an organization for students



enrolled in vocational business and office education programs.
PBL

Phi Beta Lambda, a collegiate division of Future Business Leaders
of America.
OEA

Office Education Association, an organization for students enrolled
in vocational business and office education programs.
Opinion

Judgment held with confidence. Estimation given by experts. Pre-
vailing sentiment or conclusion.
Issue

Matter of importance that affects the operation and administration
of marketing and distributive education and/or business and office educa-
tion programs.
Leader

Administrator responsible for the administration of DECA and/or
FBLA/PBL/OEA at the state level.
Principle

Issue on which there is almost complete agreement. Established fact
which serves as a bééic rule., Fundamental statement abogt‘which there
is no dispute.
Premise

Issue on which a great majority agree. Proposition that serves as
grounds for forming conclusions.
Tendency

Issue on which opinions are divided, but ome alternative solution is

favored. Inclination to form opinions toward a certain direction.
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No Agreement

Issue on which there is lack of agreement, indicating no apparent
trend of thought. Matter of interest which is subject to debate and
controversy.

Choice Index

Weighted scale used to measure the importance of an issue or degree

of concern for a matter.



CHAPTER II
REVIEW OF RELATED RESEARCH AND LITERATURE
The Studies

In the review of related reséarch and literature, the investigator
found a dire shortage of sophisticated studies pertaining to issues con-
cerning business-~related vocaticnal student organizations. Some studies
have been concerned with general issues rather than specific issues re-
lated to DECA or FBLA/PBL/OEA. Of those studies related, at least in
part, to vocational student organizations, there has been more research
conducted concerning DECA than FBLA/PBL/OEA.

Studies mentioning student organization issues have been limited in
scope and none has used administrators legally charged with advising and/
or supervising student organizations at the state level as the primary
population. Several studies offered recommendations for further investi-
gation in the area of current issues in business-related vocational stu-
dent organizations. The review of literature revealed eleven studies

directly related to the research endeavor.

National Institute on the Role of Youth

Organizations in Vocational Education, 1963

All participants of the Institute were assigned to one of eight

groups referred to as task forces. Nine tasks were selected as relevant

11
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to youth organizations and all nine tasks were assigned to each task
force for its study and reaction. The collective opinion of all of the
participants and the papers presented at the Institute were included in
a written report by James C. Vance and Ralph Bregman (8). Two tasks had
particular implication for this study.

Task Number One asked each group to prepare guidelines on the rela-
tionship of youth activities to the vocational curriculum., The following

is the consensus on Task Number One:

Problem A: Preparation of guidelines on the relationship of
youth activities to the vocational curriculum.

1. Vocational youth organizations should be an integral
part of the curriculum and should be so set forth in
the State Plan.

2. Youth activities should meet the needs and be made
available to all youth in the vocational programs.

3. All vocational students should be encouraged to join
their respective youth organizations.

4, Activities should be directly related to the instructional
program both in and out of classroom and be emphasized as
co-curricular rather than extracurricular.

5. Teacher education is responsible for inclusion of instruc-
tion in the utilization, operation and values of youth or-
ganizations as part of their pre-service and in-service
training programs.

6. Local programs of club activities should follow the patterns
of state and national programs.

7. Youth activities should be selected, planned, carried out
and evaluated by the youth themselves under the guidance
of the club adviser,

8. Youth activities should be geared to the level of the program
and enhance skills and/or competencies of the students.

9. A sound public relations program should be maintained.

10. All school administrators and staff members should continue
to be made aware of the goals and objectives of the local
movement and encouraged to participate in and associate
with the activities of all youth organizationms.
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11. Every vocational teacher should have designated responsibili-
ties for youth organization work and receive in-service
adviser training.

12. Vocational youth organizations should be encouraged at the
post secondary level.

Implication: That any developments in vocational education cur-
riculums include youth activities (8, pp.12,13).

Task Five requested the groups to consider the question of merging
youth organizations at national and state levels. The eight task forces
unanimously agreed that there should be no merger of youth organizations
at any level. They did, however, recognize that such a merger had some
advantages as well as disadvantages.

Rationale in favor of merger included increased political power and
satisfying the Secondary School Principals Association.

Rationale opposing a merger included: 1) loss of identity and
unique interests, 2) loss of industry support, 3) loss of opportunity
for more effective leadership training, 4) loss of personal initiative,
5) size problems that would cause organizational and administrative dif-
ficulty, 6) loss of instructional values, and 7) difficulty in find-
ing unbiased instructional coordinators.

It is also worth noting the Institute's opening address, ''Challenges
Faced by Youth Organizations in Vocational Education,'" which was also in-
cluded in the Vance and Bregman report. The speaker was Dr. A, W.
Tenny, chief of the Service Branch, Division of Vocational and Technical
Education, Office of Health, Education and Welfare.

We are challenged to keep youth organizations integral parts

of vocational and technical education. . . . In 1930, the

Comptroller General ruled that it was legal for such programs

to receive Federal funds if they were regular parts of the

training program. By conducting youth organizations in this

way, it is possible for teachers and staff members of the State
Departments of Education and U.S. Office of Education to use
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part of their working time to implement the activities of these
youth organizations. If we should ever separate the youth organ-
izations from the instructional programs, in my opinion we would
face great difficulty in maintaining them as strong youth crganiza-
tions (8, p.94).

Additional challengas mentioned in the address included the follow-

A. Developing and maintaining an active association in each
state.

B. Serving all eligible students in both high school and post-
high schcol classes.

C. Refraining from the practice 'of having only the most capable
youth organization members assume all positions of leader-
ship and responsibility within their respective organiza-
tions.

D. Motivating teacher-educators to emphasize youth organiza-
tions so that those who are preparing to teach may be
adequately prepared tc serve as organization advisers.

E. Holding workshops for teachers and state staff members to
help prepare them to do a good job serving as advisers of
local chapters or state associationms.

F. Holding strong state and national conventiomns, which "can
have great influence on the nature and quality of the pro-
grams carried out by the local units of youth organizations."

G. Developing printed materials on leadership which can be
used for individual development.

H. Budgeting adequate funds to carry out youth organizaticn
activities.

I. Developing adequate public information programs, i.e., news
releases, movies, slides, exhibits, etc.

J. Striving to provide the most attractive and effective stu-~
dent organization magazines possible.

K. Being of direct service to adults enrolled in vocational
education programs.

L. Providing opportunities for business and industry to con-
tribute finances and additional services to student organ-
izatioms.

M. Providing supplies to student organizations in an effective
and efficient manner.
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Tenny in his concluding remarks stated that:

The road to success in the directing of youth organizations
is not easy, but it is most rewarding. Youth organizations
can be and are of great service in the occupational fields.
They help to add additional prestige to these fields. 1In
addition, these organizations are of tremendous service to
the students. They are likewise of great help to the local
schools and communities and are of great value to the states
and to the nation (8, p.101).

The W. F. Bicanich Study, 1964

Part of Bicanich's (9) study deals with the attitudes of distribu-
tive education students toward DECA. Of the students with a DECA or-
ganization available to them, 93 percent of the students belonged to the

state association but only 59 percent belonged to National DECA.

The Gerald Collard Study, 1970

In a master's study at the University of Minnesota, Gerald Collard
(10) interviewed distributive education coordinators in Minnesota who did
not have a DECA chapter. The purpose of his study was to determine the
factors influencing their non-participation. Two major reasons for non-
participation were lack of student motivation and lack of funds for local
chapter activities. Other frequently mentioned factors were a lack of

time and a lack of local administrative support.

The Gene Nardina Study, 1970

Under the direction of Gene Nardina (11), the Minnesota Vocational
Coordinators Association surveyed members regarding attitudes toward
youth activities. The findings showed a majority of local advisers had

mandatory student organization membership and spent approximately one
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hour per week of class time on student organization activities. The
advisers supported the idea of vocational student organization activi-
ties as an integral part of cooperative programs rather than as an

extracurricular activity.

The Larry Krier Study, 1971

Larry Krier (12), in a master's paper, compared attitudes toward
DECA between teacher-educators and local teacher advisers. Among his
findings sixty-eight percent of the advisers and eighty-six percent
of the teacher-educators thought DECA should be considered as an
integral part of the total vocational training program and not as an
extracurricular activity. Most of the respondents felt membership
in DECA should be mandatory for students.

Another finding of the Krier study was that the area of leader-
ship development, as a major purpose of DECA, was perceived to be of
great value by both teacher-educators and local advisers. However, no
measurement of the extent to which this goal is achieved was deter-
mined. These conclusions support further study of vocational student
organizations.

The findings of the Krier study, based on a national sample of dis-
tributive education teacher-educators and teacher-coordinators in the
United Stétes, also showed both classifications of respondents thought
state leadership conferences have much educational value for students.

The Krier study also showed a discrepancy between teacher-educators
and local advisers on several points. Local advisers generally agreed
that DECA membership should be limited to juniors and seniors in high

school, but teacher-educators thought DECA membership should be extended
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to other age groups. Also, more local advisers than teacher-educators
felt there should be a special course in the teacher preparation pro-
gram to teach the competencies needed to be a DECA adviser.

Other findings in the Krier study included the amount of classroom
time devoted to DECA activities and the degree of local adviser involve-
ment. The plurality of local advisers spent one hour per week of class
time on DECA activities and a majority of local advisers only "volun-
teered advice to students when needed," which was a response indicating
less than equal participation of teachers with students. However, the
frequency of responses in these two areas was fairly equally dispersed
among all the choices. Consequently, Krier's findings in these areas
provided some indication of the attitudes of advisers and teacher-

educators, but also encourage further investigation.

The J. W. Weatherfcrd Study, 1972

Weatherford's (13) study was concerned with the identification and
analysis of issues in distributive education in the areas of philosophy,
organization and administration, teacher education and curriculum. The
Weatherford study used procedures similar to an earlier study by Barry L.
Reese (14), 1971, on the issues in adult distributive education.

Of the leaders identified in the Weatherford study 100 percent
viewed DECA as a co-curricular rather than as an extracurricular activity
not included in the curriculum. The respondents were, however, divided
in opinion about the importance of the issue.

Ken Ertel, one of the distributive education leaders in Weatherford's

study, said, "The issue is not how DECA should be used but how extensive-

1y it should be used" (13, p.63). Edwin Nelson, United States Office of
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Education, commented, ""Through DECA, students have found an opportunity
to be self-directed in satisfying career development needs’ (13, p. 63).

Findings in the Weatherford study revealed a majority of distributive
educators indicated a need for career orientation and exploration programs
at K-10 level that could best be met by vocational education, as opposed
to general education. This was one of the most critical issues discovered
by the Weatherford study; however, no mention was made of the role of any
of the student organizations in meeting the need for career education,

The majority of the respondents to the Weatherford study were also
in accord that the goals of DECA were being accomplished., Thirty-seven
percent, however, were uncertain or in disagreement; and no further inves-
tigation has been done on the issue using the specific goals of DECA.

The late Neal Vivian of the Ohio State University said achieving the
goals of DECA is one of the most critical issues in the DECA program.

The plurality of respondents in the Weatherford study were in contention
that this was a '"very important" issue.

The leaders also generally agreed that the responsibility for carry-
ing out the in-service training of teachers belongs to teacher-educators.
The majority felt this was a "very important" issue.

Lucy Crawford, professor emeritus from Virginia Polytechnical Insti-
tute and State University noted that '"teacher-educators should provide
in-service training at the request of state supervisory personnel" (13,
p.107). Neal Vivian agreed that the "ultimate responsibility rests with
the state supervisor, but he/she may delegate the task to a teacher-
educator" (13, p.107).

All of the respondents of the Weatherford study agreed that the com~

petencies necessary for a DECA chapter adviser should be included as a
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part of the teacher education pre-service program. Sixty percent felt
these competencies should be taught in existing classes. Forty percent
felt they should be taught in a separate course for this specific purpose.
The majority felt these issues were at least "very important".

Several renowned leaders, however, were divided in their opinions on
this closely divided issue: Todd Sagraves expressed the need for a spe-
cial course. Reno Knouse supported the idea of teacher education stu-
dents becoming involved in local and state DECA activities. Mary Klaurens
and Edward Harris believed there should be a Collegiate DECA chapter as a
part of each teacher education program. Eugene Dorr indicated that due to
the crowded curriculum, it would be difficult to set up an additional
course to teach the competencies needed to be a DECA chapter adviser.

Even though the majority indicated the need to incorporate the competen-
cies needed to be a student organization adviser into existing teacher
preparation courses, the steps or procedures for solving the issue is one

on which many leaders were divided.

The Gary R. McLean Study, 1973

The Gary R. McLean (15) study was designed to determine 1) charac-
teristics of vocational student organizations and advisers and 2) the
attitudes of advisers toward Office and Distributive Education vocational
student organizations in Minnesota. |

The McLean study indicated that little difference existed among
office education, distributive education and interdisciplinary programs
as to the percentage of classroom time that is spent on student organiza-

tion activities. Coordinators' attitudes toward the amount of time that
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should be spent in the classroom for veocational student organization acti-
vities also revealed little difference. The majority of coordinators in
all three disciplines indicated they spent between one and three hours

per week on vocational student organization activities and believe that
this was the amount of time that should be spent.

McLean's research also revealed how Minnesota coordinators yiewed
themselves as an adviser for a vocational youth organization. A signifi-
cant Chi Square was obtained based on both the number of years teaching
experience of the coordinator and on the program area. In terms of
teaching experience, teachers with five years of teaching experience and
under tended to provide leadership "only when needed" in contrast with
coordinators with six or more years of teaching experience who provided
leadership "equally with students". This occurred more frequently than
would be expected by a chance distribution. Office education coordina-
tors tended to provide proportionately more involvement than the coordi-
nators of other program areas. The interdisciplinary program coordinators
were the least involved in providing leadership for student organizations.

Only a slight majority of the Minnesota coordinators indicated sat-
isfaction with the teacher education program in preparing them to be an
adviser. The office education group felt their preparation proportion-
ally more inadequate than did distributive education and combined program
coordinators, although the difference was not statistically significant.

McLean recommended the need for further research to isolate any in-
cremental value of vocational student organizations to students who have
participated in them. His findings on classroom time, preparation to be
an adviser, and recommendations for research provided valuable input to

the field.
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Sales and Marketing Executives Creative

Marketing Project, 1975

The Orange Glen, California, DECA Chapter conducted a survey of Cali-
fornia secondary school principals to determine the reason for relatively
low membership in the state's vocational student organizations (16). Only
eleven percent of the students enrolled in vocational training programs
were members of their corresponding student organization. The results of
this survey revealed that twenty-four percent of the principals felt a
lack of student interest was the reason for low membership in DECA. Forty-
six percent believed that a lack of student interest was the reason for
low membership in FBLA. A lack of faculty interest in serving as an ad-
viser was given as the reason for low membership in DECA by twenty-seven
percent of the respondents, The same reason for low membership in FBLA
was listed by twenty-two percent of the population. Lack of funds was
cited as a detriment to both DECA and FBLA in only four percent of the
cases, Other reasons for low membership worth nating include the follow-~
ing: overlap of membership in the two business-~related organizations,
lack of time by students and teachers, conflicting class schedules, and

the distance and expenses involved in travel to conferences.

The Steve Corbin Study, 1976

Corbin (17) in his doctoral dissertation identified majér goals of
DECA. Based on his findings, National DECA piloted a program of work com-
petition to recognize chapters which operate with a well-rounded program
of work. The goals of DECA identified in the Corbin study included lead-
ership development, promotion of free enterprise, marketing career aware-—

ness, marketing career preparation, development of personal and business
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ethics, public relations for DECA activities, development of social

skills, and civic projects involvement,.

High School Follow-up System,

Summary of Findings, 1976

The Oregon State Department of Education conducted a survey which
concluded that FBLA and DECA play a positive role in helping students
identify career goals. It was also concluded that former members of vo-

cational student organizations were more likely to continue their educa-

tion and less likely to be full-time workers than non-members (18).
Nearly one-half of the respondents who had been FBLA members were full-
time students, in comparison to 36 percent of the non-members. FBLA was
the Oregon student organization with the largest number of former stu-
dents in higher education.

Former members of vocational student organizations were also working
in an occupation related to their high school program more often than
non-members. Sixty-two percent of former members and forty-eight percent
of non-members were working in related jobs. Once again FBLA members

were most often found to be employed in related occupations.

The Dennis R. Collins Study, 1977

In the Dennis R. Collins (19) study, descriptive and opinion ques-
tionnaires were sent to state directors of vocational education in the
United States and the Virgin Islands, random samplings of Wisconsin voca-
tional education student organization advisers and student members, and a
group of student members considered as "highly participating" in student

organization activities.
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The results of the state directors' and local advisers' question-
naires revealed major barriers to vocational student organizations as
student employment, students' conflicting schedules, and lack of student
interest. A major recommendation was for offering vocational student
organizations as a credited part of the students' academic load to help
offset the major barriers.

Vocational students in the Collins' study generally considered the
vocational student organizations beneficial. Those who participate more
in vocational student organizations considered the benefits derived to

be more significant.
Other Selected Related Literature

In addition to the studies which pertain specifically to issues,
other literature was found which directly or indirectly related to this
study. The purpose in reviewing the following literature was to assist
in identifying issues in student crganizations for marketing and distri-
butive education and business and office education. The review is se-
lective and not intended to be inclusive of all literature referring to
DECA and/or FBLA/PBL/OEA.

At a conference conducted by the U.S. Office of Education in 1959,
a selected group of distributive education state supervisors, teacher
educators, local supervisors, teacher-coordinators, and representatives
from industry'met with Harry Applegate, Executive Director of National
DECA. Their purpose was to develop some principles to serve as guide-
lines for developing programs of activities resulting in sound educa-

tional values for local DECA chapters. The basic principles adopted at
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the conference were included in the U.S. Office of Education bulletin,

Educational Values in Club Programs (20). Selected principles from
this study are as follows:

1. DECA is an integral part of the distributive education program.

2. Standards for chapter activities become the joint decision of
the students and the teacher-coordinator(s).

3. Activities of the local chapter are student-centered and stu-
dent-directed, with the counsel of the adult adviser, who under-
stands the educational values which are inherent in the chapter
activities.

In an American Vocation Association Journal Article, U.S. Commis-

sioner of Education Sidney Marland said, ". . . states are encouraged
to use money from federal-state sources to give leadership and support
to curriculum-related youth organizations" (21, p.22).

To support his belief in vocational student organizations, Marland
appointed a Director of the Office of Students and Youth, and stressed
the need for vocational student organizations to maintain their indivi-
duality while cooperating and learning from each other. "Of course, the
final responsibility for instructional activities lies with the states
and localities,' Marland added (21, p.22). He continued:

The Office of Education intends to encourage youth organizations

in every way possible, both as part of cur efforts to strengthen

the quality of vocational instruction and as part of our general

concern for the development of well-rounded youth (21, p.22).

Steve Eggland (22) in an American Vocational Association Journal ar-

ticle gave ideas on how to make student organizations truly co-curricular.
Eggland, a distributive education teacher-educator from the University of

Nebraska, stated that even traditional activities like fund-raising can be
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considered as being of legitimate curricular value if the competencies,
objectives and evaluation techniques are determined for each activity
beforehand.

Former FBLA/PBL state adviser from Oklahoma, Rex Mcore (23), in a

Business Education Forum article addressed vocaticnal student organiza-

tions from a state administrator's viewpoint. Moore stated that know-
ledge and skills without leadership training leaves a void in the
preparation of youth for today's jéb market.

Moore also saw the role of the state department, in nroviding fcr
this necessary leadership training, as one of proving services and
sometime restraining from involvement at the state level in order to
strengthen and support FBLA and PBL chapters at the local level. He
alsc stated that the state adviser should listen and offer suggestions
but local activities should be determined locally and state officers
should determine state ievel activities. The state department, according
to Moore, could provide services and procedures of operation that may
strengthen local FBLA/PBL activities. Services rendered from the state
department should include reimbursement for travel and printing, provi-
sion for a state conference and competitive activities, and solicitation
of contributicns from business and industrv for scholarships.

During the second session of the 1977 American Vocational Associa-
tion convention, the immediate past president of AVA, Mr. Vic Van Hook
from Oklahoma, urged everyone to dc more for vocational youth groups. As
reported in the AVA Journal (24), Van Hook remarked that while 1.5 mil-
lion students are served by vocational student organizations, a conser-

vative estimate shows that only twenty percent of all vocational students
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enrolled in vocational programs are being reached annually by these stu-

dent organizationms.

On the same program was Charles W. King, executive director of the
national Office Education Association. King declared, ". . . everything
else being equal, employers will hire somecne who is involved with an
organization over the non-organization person' (24, p.29).

Next on the panel was William Paul Gray, national executive secre-
tary of the Future Farmers of America, who challenged the American Voca-
tional Association to provide leadership to states, to establish research

and establish a task force to provide guidelines on how to use vocational

student organizations as an education tocol.



CHAPTER III
PROCEDURES

Procedures for identifying and analyzing current issues in business-
related student organizations which is the purpose of this study are as
follows:

1. Identifying the issues,

2, Refining the issues and organizing tentative check sheets.

3. 1Identifying the state administrators responsible for supervising

DECA and FBLA/PBL/OEA.

4, Pre-testing the draft copy of the issues check sheets by conduct-
ing a pilot study with a selected jury and preparing the final
issues check sheets.

5. Submitting the finalized issues check sheets and obtaining res-~
ponses.

6. Tabulating the frequency of responses, interpreting the data,

and presenting the summary, conclusions, and recommendations.
Identifving the Issues

The issues in this study were identified through an extensive re-

view of literature. Periodicals, books, and pertinent research studies
were reviewed and statements indicating points of view pertaining to the
policies and practices in DECA and FBLA/PBL/OEA were recorded on research
data cards.

27
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Research data cards were then sorted into broad categories for each
student organization. These broad categories were selected by this writ-
er after it became apparent that all the issues fell into one of six
classifications. The six categories were as follows:

1. Goals and purposes.

2. Degree of involvement.

3. Competitive activities,

4, Teacher preparation.

5. Services.

6. Organizational structure.

Refining the Issues and Organizing

Tentative Check Sheets

Issues from each category were carefully designed as multiple-
choice questions incorporating the various conflicting points of view and
ranges of possible alternate respcnses. All the issues were retained.
Changing issues into multiple-choice type questions was necessary to make
them easier for respondents to read and understand and to facilitate an
indication of point of agreement by selecting an appropriate response on
the check sheets. The check sheets for DECA and FBLA/PBL/OEA were the
same except for some additional issue statements on recent re-organiza-

tional efforts by Naticnal DECA,

Identifying the State Administrators Responsible

for Supervising DECA and FBLA/PBL/OEA

State staffs listed in the latest United States Office of Education

Directories formed the population (see Appendix A). In most cases
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persons who were responsible for the vocational student organizations
were obvious from the job titles included in the directories. However,
for cases in which the responsibility for consulting or advising stu-
dent organizations were less obvious, the questionnaire was sent to the
two top supervisors for the discipline in the state, since those people
would be responsible ultimately for all phases of their program, includ-
ing the vocational student organization. They could, therefore, res-
pond to the questions themselves or delegate the respcnsibility to the
appropriate person within the department's organizational structure. Job
titles in the United States Office of Education Directories indicate
twelve states are organized on a district plan with much of the responsi-
bility of the vocational student organizations belonging to the district
personnel,* In these cases, the questionnaires were sent to all district
personnel in the state. Consequently, the population for the DECA ques-
tionnaire comsisted of 76 state personnel for marketing and distributive
education. The FBLA/PBL/OEA population consisted of 100 state officials

with supervisory responsibility for business and office occupations edu-

cation.
Pre-testing the Issues Check Sheets

A jury was selected of individuals responsible for administering
business-related student organizations at the state level. These persons
were asked to respond to the questionnaires and criticize the following

points:

*California, Colorado, Florida, Georgia, Illinois, Kentucky, Mis-
souri, New York, North Carolina, Ohio, Texas, Wisconsin.
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1. Selection, importance and completeness of the current issues.

2, Clarity of the presentation.

3. Classification of issues.

4, Adequacy of the alternatives provided.

The jury consisted of‘three persons presently involved in supervi-
sion of marketing and distributive education and business and office edu-
cation in Oklahoma. The Oklahoma state staffs were chosen for their
availability, and because they are involved with the student organizations
being studied on a national level as well as in their own state level.

After receiving the comments and suggestions from the jury, the
Issues Check Sheets were revised to incorporate the suggested changes (see

Appendix B). The final Check Sheets were then duplicated.

Submitting the Finalized Issues Check Sheets

and Obtaining Responses

The final Issues Check Sheets were sent to the marketing and distri-
butive education administrators and office education administrators se-
lected to participate in the study. Accompanying each questionnaire was
a cover letter with directions for completing the Issues Check List and a
self-addressed stamped envelope (see Appendix B). A follow-up letter was
sent three weeks later with another copy of the Issues Check Sheets (see
Appendix C).

Fifty-three percent of the marketing and distribﬁtive education
population returned their questionnaires following the first mailing and
the percentage of returns was increased to seventy-one percent after the
follow-up letter and secénd questionnaire was mailed. This response was

aided by the investigators's attendance at 'Directions for the 1980's:
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a National Conference for Distributive'Education", May 19-22, 1980, in
Vail, Colorado, where the researcher was able to personally visit with
several of the state administrators included in the marketing and dis-
tributive education population.

Sixty~one percent of the business and office education population
returned their questionnaires following the first mailing, and the per-
centage of returns was increased to seventy-four percent after the follow-

up letter and second questionnaire was mailed.

Analyzing and Interpreting

the Research Findings

The issue statements were rewritten to reflect the majority opinion
of the respondents. Next, the issue statements were categorized into
four groups of respondents comprising the majority for each issue state-
ment. The groups are determined as follows: principles (issues where
the majority consisted of 90-100% of the respondents), premises (issues
selected by 67-89% of the respondents), tendencies (issues chosen by 50-
60% of the respondents), and no agreement (issues chosen by 0-49% of the
participants).

In addition, the importance of each issue statement was determined
by using a weighted scale called the Choice Index. After the Choice In-
dexes were determined, the issues were ranked according to the respon-
dents' degree of concern about each issue. The rankings were then

divided into quartiles for future analysis.



CHAPTER IV

ANALYSIS AND INTERPRETATION

OF THE RESEARCH FINDINGS

Chapters I, II, and IIT set forth the nature and scope of this study.
The purpose of the study, related 1itérature, and the procedures used were
discussed. This chapter is devoted to reporting the results of the study
and to analvzing and interpreting the data.

Research results are reported in two ways: (1) the content homoge-
neity and degree of agreement among respondents, and (2) by the import-
ance of the issues as shown by a Choice Index. The results are shown for

DECA and FBLA/PBL/OEA, respectively.
Degree of Agreement and Content Homogeneity

The issue statements are identified according to the degree of agree-
ment among the respondents. The issue statements are grouped as follows:
a. Those issue statements on which there is almost complete
agreement (90 percent or more), indicating that the state-~
ments might be comsidered as principles.
b. Those issue statements on which a great majority agree (67 to
89 percent). These statements might be considered as premises.
c. Those issue statements on which the respondents are divided
in opinion, but indicating a tendency (50 to 66 percent) in

favor of one alternative.
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d. Those issue statements on which there is complete lack of
agreement (no alternative receiving 50 percent or more) in-
dicating no apparent trend of thought.

These classifications are the same as those used in the Weather-
ford (13) study and Reece (14) study. Both studies have been accepted as
scholarly studies in vocational education.

The issue statements are further summarized according to content
homgeneity. The issue statements on the questionnaires were worded as
multiple choice statements. Each issue statement is now stated as a com-
plete sentence by using the alternative response chosen by the majority
of respondents from across the nation (see Append@ces D and E). For
those issue statements allowing for more than one response, multiple issue
statements were derived.

In order for a reader to comprehend the homogeneity of the content,
the listing of the issues is coded to indicate the six categories used in
the survey instruments (see Appendix B). A number (1), two (2), three (3),
four (4), five (5), or six (6) is listed after each issue statement. The
number represents the original topical category under which the issue
statement was categoried: (1) goals and purposes, (2) degree of involve-
ment, (3) competitive activities, (4) teacher preparation, (5) services,

and (6) organizational structure.

DECA: Group A

Almost all (90 percent or more) of the marketing and distributive
education state administrators who responded to the issue statements are
in agreement on each of the following statements, indicating that the

statements might be considered as principles:
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Category

1. State DECA conference agendas should include

competitive activities. )
2. The National Career Development Conference

agenda should include competitive activities. 1)
3. Sponsorship of a local DECA chapter should be

one criterion for program evaluation by the

state department. (2)
4. The degree of participation in local chapter

activities is a criterion used to support a

high evaluation by the state department. (2)
5. State departments organize conferences and

competitive events. (5)

DECA: Group B

A considerable majority (67 to 89 percent) of the marketing and
distributive education supervisory personnel who responded to the issue
statements tended toward agreement on the following statements, indicat-
ing that the statements might be considered as premises. Where more
than one alternative response is included in the statement which may be
considered a premise, the most favored opinion is the first one listed
and underscored. The opinions which follow are listed in their rank
order of preference. The statements which may be considered as premises

are the following:

"~ Category

1. State DECA conference agendas should include

training of members in leadership skills., (L)



The National Career Development Conference
agenda should include career development sessions.
State departments support student organizations

by providing secretarial and/or other support

services, paying printing costs, and paying travel

expenses to conferences.

The acceptable level of local chapter membership
necessary in order to receive the highest evalua-
tion from the state department is between 76 and
100 percent.

The reorganized participatory competitive events
(competency-based action events) have generally
been accepted and have encouraged participation
in DECA's program of competitive activities.

The logistics of organizing for the reorganized
(competency-based) events is more difficult than
the former (noncompetency-based) events.

In teacher education pre-service programs, the
competencies needed to be a DECA chapter adviser
should be incorporated as a part of some or all
teacher education courses.

State departments develop and refine competitive

events, gain support from major businesses, and

assist with public relations.

It would be highly iﬁeffective for DECA to reor-
ganize to a purely national delivery system and

decrease the involvement of state departments in

the administration of DECA.

1)

(2)

(2)

(3)

(3)

(4)

(5)

(6)
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10. Regional conference agendas should include

officer training and/or leadership development

and career development sessions. (6)
11. Attendance at regional conferences should be

open to all DECA members in that region. (6)
12. It would be very ineffective to have one student

organization for all business-related vocation-

al programs (i.e., marketing and distributive

education and business and office education). (6)
13. It would be very ineffective to have one student

organization for all vocational education pro-

grams. (6)

DECA: Group C

The marketing and distributive education state administrators are
divided in opinion on the following issues. There is, however, a ten-
dency (from 50 to 66 percent) in favor of one opinion. Where more than
one alternative response is included in a statement, the most favored
opinion is the first one listed and underscored. The opinions which
follow the majority opinion are listed in their rank order of prefer-
ence. The following are issues on which there is division of opinion

but a tendency toward one opiniomn:

- Category
1. The goal of recognizing students through DECA
is adequately achieved. (1)

2. The goal of public relations through DECA is

adequately achieved. L



10.

11.

12.

The goal of recruiting students for the market-
ing and distributive education program through
DECA is adequately achieved.

The goal of civic consciousness development
through DECA is adequately achieved.

The goal of social skills development through
DECA is adequately achieved.

State DECA conference agendas should include

career development sessions and sessions for

teacher-coordinators.

The National Career Development Conference
agenda should include sessions for teacher-
coordinators.

Attendance at state association conferences is
limited for the most part to students entered

in competitive activities because of limited
space for meetings and housing.

In the decade of the 1980's the support for

DECA by state departments is expected to stay
about the same as it has been during the 1970's.
The majority of marketing and distributive educa-
tion programs have DECA activities in proportion
with other parts of the program.

Effort is made to integrate DECA into the cur-
riculum but improvement is needed in this area.
The teacher-coordinators who have between four

and six years experience teaching marketing

(1)

(1)

oY)

(1)

1)

(L)

(2)

(2)

(2)
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14.

15.

16.

17.

38

and distributive education tend to have

the most active DECA chapters. (2)
Reasons some programs do not encourage

students to become actively involved in DECA

include: a lack of interest by the teacher-

coordinator, lack of training on how to be a

student organization adviser, lack of local

administration support, expenses for partici-

pating in activities beyond the local level,

stress felt by the teacher-coordinator, lack

of time by the teacher-coordinator, and a be-

lief by the teacher-coordinator that his/her

program does not have the kind of students who

can win competitive activities. (2)
Reasons some programs over—emphasize DECA

activities include: active participation is

consistent with the teacher-coordinator’s

philosophy on student organizations, motivation,

and recognition, and the need for recognition

by the teacher-coordinator. (2)
The reorganized participatory competitive events
(competency-based action events) have increased

learning outcomes. (3)
The reorganized written competitive events

(competency-based written events) have increased

learning outcomes. 3)

In-service education over the competencies



18.

19.

20.

21.

22.

23.

24,

needed to be an effective DECA chapter adviser
is mainly the responsibility of state depart-
ment staffs.

Teacher education programs should sponsor
Collegiate DECA chapters.

State departments provide chapter and state

officer training and/or leadership development

and membership training in leadership skills.
The use of outside comsultants for DECA
activities is desirable.

Services that should be provided by National
DECA to state association include: planning

effective national conferences and gaining support

(financial and otherwise) from major businesses.
Regional offices should be established and main-
tained for all regions of DECA.

Regional conference agendas should include mem-
bership training in leadership skills.

State, national, and/or'regional“asso;iations

will need to make adjustments in conference

agendas and/or competitive events to accomodate
specialized marketing and distribute education pro-
grams (i.e., fashion merchandising, finance and
credit, hotel/motel management, food service, etc.)
The name of DECA should be changed to eliminate the
stigma the word '"club" has to many persoms (i.e.,

Distributive Education Chapters of America,

(4)

(4)

(3

(3)

(5)

(6)

(6)

(6)
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Distributive Education Careers Association,

etc.). (6)
26. The addition of the word "marketing' to the

name ''distributive education" (i.e., marketing

and distributive education programs, DE/Market-

ing Division, etc.) has had a favorable impact. (6)

DECA: Group D:

There is a lack of agreement on the following issues and no alter-
native received the support of the majority. The alternatives, however,
are listed in their rank order of support. Alternatives selected by 10
percent or fewer of the respondents are omitted. The following issues

are those unresolved/controversial issues on which there is no agree-

ment:
Category

1. The goal of leadership development through DECA

is adequately achieved. (1)
2. The goal of achieving an awareness of career

opportunities through DECA is adequately achieved. D)
3. The goal of career preparation through DECA is

adequately achieved. (1)
4. The goal of developing business and personal ethics

through DECA is adequately achieved. ¢
5. The goal of developing an appreciation/under-

standing of free enterprise through DECA is

achieved to some extent. (1)

6. State conference agendas should include chapter

management training. (1



10.

11.

12.

13.

14.

The National Career Development Conference

agenda should include training of members in

leadership skills and chapter -management

training.

State departments support DECA by having at

least one employee whose major duty is advising
DECA.

State departments support DECA by providing

funds for student organizatiomns.

Between 11 and 20 percent of classroom time is
devoted to DECA by most marketing and distribu-
tive education programs.

Between 21 and 30 percent of classroom time should
be devoted to DECA by most marketing and distribu-
tive education programs.

The reorganized written competitive events
(competency-based written events) have generally
not been accepted and have discouraged participa-
tion in DECA's program of competitive events.
Local chapter activities and preparation for
competition is a 50-50 balance between student
and teacher-coordinator input.

The major complaints concerning the reorganized
participatory competitive events (competency-

based action events) are: the events are so sub-

jective that they allow bias and mistakes by

judges, the results depend too heavily on students'

oY)

(2)

(2)

(2)

(2)

(3)

(3
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15.

16.

17.

18.

19.

20.

verbal skills, the events are toc difficult

for most students, and the events are incon-
sistent with the competencies needed in the
real world.

The major complaints concerning the reorganized
written competitive events (competency-based

written events) are: the events are too diffi-

cult for most students, and the events require

"privileged" information which is difficult to
obtain.

Major resources for writing/obtaining new, re-
vised participatory competitive events are the

Leadership Development Institute, National DECA,

state staffs, teacher-coordinators, special
proposals, and curriculum consortiums.
In teacher education pre-service programs, the

competencies needed to be a DECA chapter adviser

should be taught by assisting with state endorsed

DECA activities and/or in a separate course for

that purpose.
Most of the desired services from Natiomal DECA

are provided at this time.

The DECA Distributor provides a membership service

to some extent.

The National DECA office is the voice of marketing

and distributive education at the present time, but

it should not be.

3

(3)

3

(5)

&)

(5)
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21. DECA chapters can be effective without
affiliation with the national association. (6)
22. Regional conference agendas should include

sessions to prepare students and advisers for

competition at state and/or national levels

and competitive events leading to competition

;t the National Career Development Conference. (6)
23. Adult students in marketing and distributive

education do not need and/or want membership

in DECA. (6)
24. Student organization benefits and/or oppor-

tunities should be extended to career explora-

tion and/or middle school (junior high) students

by adding a division of DECA with certain stipu-—

lations and/or reservations. (6)

FBLA/PBL/OEA: Group A

Almost all (90 percent or more) of the business and office educa-
tion state administrators who responded to the issue statements are in
agreement on each of the following statements, indicating that the

statements might be considered as principles:

Category
1. Sponsoring a local FBLA/PBL/OEA chapter should
be one criterion for program evaluation by state
departments. (2)

2. State departments organize conventions and

competitive activities. (5)
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FBLA/PBL/OEA: Group B

A considerable majority (67 to 89 percent) of the business and
office education state supervisory personnel who responded to the issue
statements tended toward agreement on the following statements, indicat-
ing the statements may be considered as premises. Where more than one
alternative response is included in the statement which may be consid-
ered a premise, the most favored opinion is the first ome listed and
underscored. The opinions which follow the majority opinion are listed
in rank order of preference. The issues which may be considered as pre-

mises are the following:

Category

1. State FBLA/PBL/OEA conference agendas should in-

clude training of members in leadership skills,

competitive events, career development sessiomns,

and sessions for teacher-coordinators. (1
2. The National FBLA/PBL/OEA Convention agenda should

include competitive events, training of members in

leadership skills, and chapter management training. (1)
3. State departments support student organizations by

providing secretarial and/or other support services. (2)
4. In-service education over the competencies needed to

be an effective FBLA/PBL/OEA chapter adviser is

mainly the responsibility of state department staffs. (4)

5. 1In teacher education pre-service programs, the
competencies needed to be a FBLA/PBL/OEA chapter
adviser should be incorporated as a part of some or

all teacher education courses. (4)
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6. State departments develop and refine competitive

events, gain support from major business, provide

chapter and/or state officer training and/or

leadership development, and assist with public

relations. (5)
7. Regional conference agendas should include officer

training and/or leadership development. (6)
8. Attendance at regional conferences should be open

to all members in that region. (6)
9. It would be very ineffecﬁive to have one student

organization for all vocational education programs. (6)

FBLA/PBL/QEA: Group C

The business and office education state supervisory personnel are
divided in opinion on the following issues. However, there is a tenden-
cy (from 50 to 66 percent) toward certain opinions. Where more than one
alternative response is included in a statement, the most favored
opinion is the first ome listed and underscored. The opinions which
follow. the majority opinion are listed in their rank order of prefer-
ence. Those issues on which there is division of opinion but a tendency

toward certain opinions are as follows:

Category
1. The goal of providing an awareness of career
opportunities through FBLA/PBL/OEA is achieved
to some extent. (1)

2. The goal of social skills development through

FBLA/PBL/OEA is achieved to some extent. (D
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11.

The goal of developing business and personal ethics
through FBLA/PBL/OEA is achieved to some extent.
State FBLA/PBL/OEA conference agendas should in-
clude chapter management training.

The National FBLA/PBL/OEA Convention agenda should
include career development sessions.

Attendance at state FBLA/PBL/OEA conventions is not
limited for the most part to students in competi=-
tive activities, except in some cases where there is
limited space for meetings and housing.

State departments support student organizations by

paying printing costs and travel costs to confer-

ences.
In the decade of the 1980's the support for FBLA/
PBL/OEA by state departments is expected to stay
about the same as it has been in the 1970's.

The majority of business and office education pro-
grams have FBLA/PBL/OEA activities in proportion
with other parts of the program.

FBLA/PBL/OEA involvement is well-integrated with
classroom activities and other aspects of business
and office education programs.

Reasons some programs do not encourage students to
become actively involved in FBLA/PBL/OEA include:

a lack of training for the teacher-coordinator on how

to advise a student organization, a lack of student

interest, a lack of conviction as to the value of the

oy

(1)

o9

(1)

(2)

(2)

(2

(2)
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13.

14.

15.

16.

17.
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student organization to the total learning

process, lack of local administration support,

lack of time by teacher-coordinators, and '"burn

out" or weariness on the part of teacher-coordi-

nators who were once highly involved in student
organization activities. (2)
Reasons some programs over emphasize FBLA/PBL/

OEA include: active participation is consistent

with the teacher-coordinator's philosophy on student

organizations, motivation, and recognition; need for

recognition by the teacher-coordinator; and a feel-

ing that a strong FBLA/PBL/OEA chapter is a major
criterion by which effectiveness of the business and

office education program is evaluated. (2)
The major resource for writing/obtaining new, re-

vised competitive events is the National FBLA/PBL/

OEA Office. (3)
State departments provide‘membership training in

leadership skills. (5)
The Nationmal FBLA/PBL/OEA Office is not the voice

of business and office education, and it should not

assume that role. (5)
The use of outside consultants for FBLA/PBL/OEA

activities is highly desirable. (5)
Services that should be provided by the National .
FBLA/PBL/OEA Office to state associations include:

planning effective national conferences, membership




18.

19.

20.

training in leadership skills, state and
national officer training and/or leadership
development, and assistance with state confer-
ence planning.

Regional offices should not be established and
maintained for all regions of FBLA/PBL/OEA.
Regional conference agendas should include

career development sessions and membership

training in leadership skills.

Student organization benefits and/or opportunities
should not be extended to career exploration and/

or middle school (junior high) students by adding

a division of FBLA/PBL/QOEA for these students.

FBLA/PBL/OEA: Group D

48

(5

(6)

(6)

(6)

There is a lack of agreement (no alternative receiving 50 percent

or more) on the following issues, indicating no apparent trend of

thought.

No alternatives received the support of the majority.

The

alternatives, however, are listed in their rank order of support. Al-

ternatives selected by 10 percent or fewer of the participants in the

study are omitted.

are the following:

- The goal of recognizing students through FBLA/

PBL/OEA is adequately achieved.
The goal of public relations through FBLA/PBL/

OEA is adequately achieved.

Those issues on which there is a lack of agreement

Categorz

(1)

1)
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11.

12,

The goal of recruiting students for business

and office education programs through FBLA/PBL/
OEA is achieved to some extent.

The goal of leadership development through FBLA/
PBL/OEA is achieved to some extent.

The goal of career preparation through FBLA/PBL/
OEA is adequately achieved.

The goal of civic consciousness development
through FBLA/PBL/OEA is achieved to some extent.
The goal of developing an appreciation/under-
standing of free enterprise through FBLA/PBL/OEA
is achieved to some extent.

The National FBLA/PBL/OEA Convention agenda should
include sessions for teacher-coordinators.

State departments support student organizations
by having at least one employee whose full-time
responsibility is not advising FBLA/PBL/OEA but
who spends 50 percent or more of her/his time
serving as the state adviser.

State departments support FBLA/PBL/OEA by pro-
viding funds for student organizatioms.

Ten percent or less of classroom time is de-
voted to FBLA/PBL/OEA activities by business and
office education programs.

Between 11 and 20 percent of classroom time should
be devoted to FBLA/PBL/OEA activities in business

and office education programs.

(1)

¢y

oY)

¢y

1)

@

(2)

(2)

(2)

(2)
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14.

16.

17.

18.

19.

Teacher-coordinators with between four and six
years of teaching experience tend to have the
most active FBLA/PBL/OEA chapters.

The acceptable level of local chapter member-
ship necessary in order to receive the highest
evaluation by the state department is between
76 and 100 percent.

The number of students entered in competitive
activities is a criterion used to support a high
evaluation by the state department.

The major complaints concerning competitive

events are: the events are so subjective they

allow bias and mistakes by judges; events are too

objective, detailed or specificy; events are in-
consistent with competencies needed in the real

world; and events are too difficult for most students,
Local chapter activities and preparation for compe-
tition is a 50-50 balance between student and teacher-
coordinator input.

Major resources for writing/obtaining new, revised

competitive events are: teacher education programs

and teacher coordinators, state staff, and special

proposals.
In teacher education pre-service programs, the
competencies needed to be a FBLA/PBL/OEA chapter

adviser should be taught by assisting with state

endorsed FBLA/PBL/OEA activites, sponsoring a PBL

(2)

(2)

2)

(3

3)

(3)

50



or Collegiate OEA chapter, and/or offering
a separate course for that specific purpose.

20. Most of the desired services are provided by
the National FBLA/PBL/OEA Office at this time.

21. It would not be effective for FBLA/PBL/OEA
chapters to be without affiliation with the
national association.

22. It would be highly ineffective for FBLA/PBL/OEA
to reorganize to a purely national delivery
system and decrease involvement of state depart-
ments in the administration of FBLA/PBL/OEA.

23. Regional conference ageﬁdas should include

sessions to prepare students and advisers for

competition at state and/or national levels and

competitive activities leading to participation
in competition at the National Convention.

24, Adults in business and office education programs
should receive the same benefits and/or oppor-
tunities of belonging to FBLA/PBL/OEA as secon-
dary students.

25. It would be very ineffective to have one student
organization for all business-related vocational
programs (i.e., marketing and distributive educa-

tion and business and office education).

Importance of the Issue Choice Index

The Choice Index indicates the importance of the issue statements

based on a scale of one to five with five representing the most

(4)

(5

(6)

(6)

(6)

(6)

(6)
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importance. Opinions of state department administrators about issues’
importance were as follows: (a) critical (score 5), (b) very important
(score 4), {(c) important (score 3), (d) little importance (score 2),
(e) no importance (score 1l). The formula used to determine the Choice
Index was:

(B xa)+ (4xb) + B3 xc)+ (2xd)+(1xe)
total number of respondents

CI

The Choice Index allowed the issues to be ranked according to the
respondents' concern about the issues. This method of ranking issues by
Choice Index was used in two scholarly studies: the Brown (25) study of
faculty mobility patterns and the Weatherford (13) study of issues in
distributive education. Tables I and II show the rank order of issues
for DECA and FBLA/PBL/OEA respectively.

Dividing the rank orders of importance into quartiles allowed fur-
ther analysis and interpretation. Table III shows the top three issues
for DECA which are related to the degree of state department involvement
with DECA and local program involvement with DECA. The issues-are:

(a) provision of support services by state departments (rank 1), (b) ex-
pectation of continued state department support (rank 2), and (c) effort
to integrate DECA into the local program curriculum (rank 3).

In addition, the respondents revealed the importance of ten major
goals for DECA. Achievement of seven of those goals was considered
important enough to appear in the top quartile of the rank order of
importance for all issues. The DECA goals chosen as the most important
are as follows:

1. Public relatioms

2. Leadership development

3. Career preparation



TABLE I

RANK ORDER OF IMPORTANCE OF ISSUE STATEMENTS
BY CHOICE INDEX FOR DECA

Rank Item Choice Index Rank Item Choice Index

1 6 4,353 30 20 3.471
2 7 4,265 30 21 3.471
3 11 4,235 30 44 3.471
4 1.2 4,176 32.5 15.2 3.441
5 1.4 4,118 32.5 36 3.441
6 1.6 4.088 35.5 4 3.412
7 1.9 4,059 35.5 15.1 3.412
8 1.3 4.029 35.5 17 3.412
9 1.1 4,000 35.5 28 3.412
10 26 3.971 38 33 3.382
11 1.10 3.941 39 9 3.353
13 16 3.882 40.5 30 3.324
13 27 3.882 40.5 37 3.324
13 29 3.882 42 13 3.294
16 5 3.824 43 8 3.265
16 25 3.824 45 24 3.235
16 34 3.824 45 35 3.235
18 1.8 3.735 45 41 3.235
19 1.5 3.706 : 47.5 10 3.206
20.5 1.7 3.676 47.5 38 3.206
20.5 12 3.676 49 22 3.059
22.5 3 3.647 50 42 3.029
22.5 15 3.647 51 19 2.971
24.5 18 3.618 52 14 2.882
24.5 23 3.618 53 43 2.882
26 31 3.588 54 41 2.735
27 32 3.529 55 39 2.382
28 2 3.500




TABLE 1II

RANK ORDER OF IMPORTANCE OF ISSUE STATEMENTS
BY CHOICE INDEX FOR FBLA/PBL/OEA

Rank Item Choice Index Rank Item Choice Index

1 21 4.771 24.5 22 3.629
2 12 4.686 24.5 34 3.629
3 1.9 4.371 27 3 3.600
4 1. 4.343 ' 27 15 3.600
5 1. 4,314 27 18 3.600
6 3 4,286 29 10 3.571
7 1.6 4,200 30.5 9 3.514
8 2 4,143 30.5 26 3.514
9.5 1.2 4.114 32 24 3.457
9.5 11 4.114 33.5 7 3.400
11.5 1.5 4.086 33.5 17 3.400
11.5 3 4.086 36.5 13 3.371
13.5 1.7 3.914 36.5 15.2 3.371
13.5 5 3.914 36.5 28 3.371
15.5 19 3.886 36.5 30 3.371
15.5 27 3.886 39 15.1 3.257
18.5 1.10 3.857 40 29 3.229
18.5 6 3.857 41 14 3.143
18.5 20 3.857 42 1.3 3.114
18.5 23 3.857 43 16 3.086
21 1.8 3.800 b4 31 2.943
22 25 3.686 45 32 2.829
23 33 3.657




TABLE III

FIRST QUARTILE RANK ORDER IMPQRTANCE

OF DECA TSSUE STATEMENTS
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Item Rank Choice Index
State departments support DECA by providing
secretarial support, printing costs, and
travel expenses. 1 4,353
State departments support of DECA is ex-
pected to continue at the same level during
the 1980's. 2 4,265
Effort is made to integrate DECA into the
curriculum but improvement is needed. 3 4.235
Public relatiomns through DECA is adequately
achieved. 4 4.176
Leadership development through DECA is
adequately achieved. 5 4,118
Career preparation through DECA is adequate-
ly achieved. 6 4.088
Development of ethics through DECA is
adequately achieved. 7 4,059
Student recruitment through DECA is ade-
quately achieved. 8 4.029
Recognition of students through DECA is
adequately achieved. 9 4.000
Competencies needed to be an adviser should
be incorporated into existing teacher educa-
tion courses. 10 3.971
Free enterprise is taught through DECA to
some extemnt. 11 3.941
Reorganized participatory events have been
accepted and have increased student partici-
pation. 13 3.882
State departments provide services such as
organizing conferences and competitive events. 13 3.882
National DECA provides most desired services. 13 3.882
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4, Ethics developmentb

5. Student recruitment

6. Student recognition

7. Appreciation/Understanding of free enterprise

Additional issues in the top quartile are (a) the incorporation of
the competéncies needed to be a DECA adviser into teacher education
courses (rank 10), (b) the acceptance of the recently reorganized '"par-
ticipatory" competitive events (rank 13), and (c¢) the provision of
services by state departments (rank 13), and the provision of services
by the National DECA Office (rank 13).

Table IV shows the second quartile DECA issues. While seven of the
ten major goals for DECA were included in the first quartile the remain-
ing three issues are included in the second quartile. These goals are
as follows:

(a) Social skills development

(b) Career awareness

(¢) Civic consciousness development

Two additional second quartile issues concern the goals and pur-
poses of DECA. They concern (a) the National DECA Conference agenda
(rank 22.5) and (b) the state conference agendas (rank 28).

Two issues concerning the degree of involvement with DECA by state
departments are included in the second quartile. They concern (a) the
support for hiring a state adviser (rank 16) and (b) the responsibility
of state departments for in-service education (rank 16).

Two additional issues concern the degree of involvement with DECA
by local programs. They concern (a) the reasons for not encouraging
students to become involved (rank 20.5) and (b) the inclusion of DECA

chapter involvement in program evaluation criteria (rank 22.5).



TABLE IV

SECOND QUARTILE RANK ORDER IMPORTANCE
OF DECA ISSUE STATEMENTS
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Item

Rénk

Cheice Index

There is a 50-50 balance between student
and teacher input on chapter activities
and preparation for competition.

Participatory events allow bias and mistakes
by judges.

The addition of the word "marketing" to the .
name distributive education has had a favor-
able impact.

Participation in chapter activities is a

criterion for evaluation by state departments.

Regional conference agendas should include
leadership training and career development
sessions.

State conference attendance is limited to
students entered in competitive events.

Between 76-100 percent membership in DECA is
required for the highest program evaluation
by state departments.

Reorganized written events have not been
accepted and have discouraged participation.

Kinds of services provided by National DECA
include services such as planning conferences
and getting industry support for DECA.

DECA chapters can be effective without
affiliating with National DECA.

Between 11-20 percent of classroom time is
devoted to DECA.

The DECA Distributor provides a service to
some extent.

Attendance at regional conferences should be
open to all members of a regiomn.

Over emphasis of DECA occurs for reasons
such as the teacher's basic philosephy or
a need for recognition by the teacher.

30

30

30

32.5

32.5

35.5

35.5

35.5

35.5

38

39

40.5

40.5

42

3.471

3.471

3.471

3.441

3.441

3.412

3.412

3.412

3.412
3.382
3.353
3.324

3.324

3.294
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Issues concerning the recently reorganized 'participatory" competi-
tive events also appear in the second quartile. They refe? to (a) the
effect the new events have had on learning (rank 24.5) and (b) the re-
sources for obtaining new competitive events (rank 24.5).

Additional second quartile issues relate to DECA services. These
issues refer to (a) the role of the student organization as the voice of
marketing and distributive education (rank 26) and (b) the desirability
of using outside consultants to prdvide services for DECA (rank 27).

Finishing out the second quartile is one issue related to the or-
ganizational structure of DECA. The issue concerns organizing DECA into
a purely national delivery system (rank 16).

Table V shows the third quartile of rank order importance for DECA
issues. These issues were considered relatively less important by the
participants. Three third quartile issues related to competitive events
include (a) the degree of teacher involvement in chapter activities,
preparation for competition (rank 30), (b) complaints about participatory
events (rank 30), and (c) the acceptance of written events (rank 35.5).

Two issues related to regional conferences are included in the third
quartile. They are (a) topics on the regional conference agendas (rank
32.5) and (b) attendance limitations for regional conferences (rank 40.5).

Two issues categorized on the questionnaire as dealing with DECA's
organizational structure are also included in the third quartile. These
issues concern (a) the effectiveness of adding the word '"marketing'" to
the name distributive education (rank 30) and (b) the effectiveness of
not affiliating with National DECA (rank 38);

Finishing out the third quartile are issues concerned with the degree

of involvement with DECA and issues concerned with the services provided
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TABLE V

THIRD QUARTILE RANK ORDER IMPORTANCE
OF DECA ISSUE STATEMENTS

Item Rank Choice Index

State departments support DECA by hiring a
person whose major duty is advising DECA. 16 3.824

In-service education over competencies need-
ed to be a local adviser is the responsi-
bility of state staff members. 16 3.824

It would be highly ineffective for DECA to
reorganize to a purely national delivery
systemn. 16 3.824

Social skills development through DECA is
adequately achieved. i8 3.735

Career awareness through DECA is adequately
achieved. 19 3.706

Civie consciousness through DECA is ade-
quately achieved. 20.5 3.676

Reasons for not encouraging students to be-
come involved in DECA include reasons such
as lack of teacher's interest and training. 20.5 3.676

The National Career Development Conference

agenda should include competitive events,

career development sessions, and sessions

for teacher-coordinators. 22.5 3.647

Sponsoring a DECA chapter is a criterion for
program evaluation by state departments. 22.5 3.647

Reorganized participatory events have in-
creased learning outcomes. 24.5 A 3.618

Resources for obtaining new participatory
events include LDI and National DECA. 24.5 3.618

National DECA is the voice of marketing and
distributive education, but it should not be. 26 3,588

The use of outside consultants for DECA is
desirable. 27 3.529

State DECA conference agendas include

competitive events, leadership training

for members, and career development

sessions. 28 3.500
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by National DECA to state associations and local chapters. The issues
are (a) participation in local activities as an evaluation criterion
(rank 32.5), (b) limitations on state conference attendance (rank 35.5),
(c) level of membership used as an evaluation criteriom (rank 35.5),

(d) kinds of services from Nationmal DECA (rank 35.5), (e) amount of
classroom time spent on DECA (rank 39), and (f) usefulness of the nation-
al magazine (rank 40.5).

Table VI shows the least impoftant issues according to the state
marketing and distributive education administrators. Three issues re-
lated to expanding and adapting DECA's organization structure to serve
additional audiences appear in the bottom quartile. The issues are (a)
adjusting conference agendas and competitive events to accommodate spec-
ialized marketing and distributive education programs (rank 47.5), (b)
serving junior high students (rank 54), and (c) serving adults (rank 55).

Two fourth quartile issues concern merging DECA with other voca-
tional student organizations. The issues concern (a) the merger of DECA
and FBLA/PBL/OEA (rank 45) and (b) the merger of all vocational student
organizations (rank 50).

Two additionmal fourth quartile issues concern written competitive
events. They are (a) the complaints about written events (rank 49) and
(b) the effect of written events on learning outcomes (rank 51).

Finishing the fourth quartile are the following; (a) balance of
DECA activities with other program parts (rank 43), (b) logistics of
competitive events, (c) establishment of regional offices (rank 45),

(d) amount of class time that should be devoted fo DECA (rank 47.5),
(e) effect of teaching experience (rank 52.5), and (f) idea of eliminat-

ing the word "club" (rank 52.5).



TABLE VI

FOURTH QUARTILE RANK ORDER IMPORTANCE

OF DECA ISSUE STATEMENTS
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Item Rank Choice Index
DECA activities are in proportion with
other parts of the program. 43 3.265
The logistics of organizing for reorgan-
ized competitive events is more difficult
than for former noncompetency-based events. 45 3.235
There should be regional offices for DECA. 45 3.235
Merging DECA and FBLA/PBL/OEA would be very
ineffective. 45 3.235
Between 21-30 percent of classroom time
should be devoted to DECA. 47.5 3.206
Adjustments to conference agendas and com-
petitive events will need to be made to
accomodate specialized marketing and
distributive education programs. 47.5 3.206
Written events are too difficult and re-
quire information which is difficult to get
from businesses. 49 3.059
Merging all vocational student organizations
would be very ineffective. 50 3.029
Reorganized written events have increased
learning outcomes. 51 2.971
Teachers with 4-6 years teaching experience
have the most active DECA chapters. 52.5 2.882
The name of DECA should be changed to
eliminate the word "club." 52.5 2.882
A division of DECA should be added for
junior high career exploration students. 54 2.735
Adults enrolled in marketing and distribu-
tive education programs do not need or want
to belong to DECA. 55 2.382
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Table VII shows the top issues for FBLA/PBL/OEA. The number one
issue is the concern over services provided by state departments to
local chapters, such as organizing conferences and competitive events.
The second most important issue, from the viewpoint of state administra-
tors for office education, is the lack of encouragement by teacher-
coordinators for students to become involved in FBLA/PBL/OEA. In addi-~
tion, the respondents revealed the importance of ten major goals for
FBLA/PBL/OEA. Achievement of six of the ten goals for FBLA/PBL/OEA were
considered important enough to appear in the first quartile. The FBLA/PBL/
OEA goals chosen as the most important are as follows:

1. Development of ethics.

2. Recognition of students.

3. Leadership devélopment.

4, Career preparation.

5. Public relatioms.

6. Career awareness.

Table VIII shows the second quartile FBLA/PBL/OEA issue-
major FBLA/PBL/OEA goals were included in the top quartile, three goals
appear in the second quartile. The goals are as follows:

1. Civic consciousness development.

2. Appreciation/understanding of free enterpriée.

3. Social skills development.

Concern for state department support is indicated By two issues in
the second quartile. The issues are (a) hiring a state FBLA/PBL/OEA
adviser (rank 13.5) and (b) providing additional support services (rank

18.5).

The importance of teacher preparation is shown by two issues in the



TABLE VII

FIRST QUARTILE RANK ORDER IMPORTANCE
OF FBLA/PBL/QEA ISSUE STATEMENTS
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Item Rank

Choice Index

State departments provide services such as
organizing conferences and competitive events. 1

Reasons for not encouraging students to be-

come involved in FBLA/PBL/OEA include reasons

such as a lack of teacher training and lack

of student interest. 2

Development of ethics through FBLA/PBL/OEA
is achieved to some extent. 3

Recognition of students through FBLA/PBL/OEA
is adequately achieved. 4

Leadership development through FBLA/PBL/OEA
is achieved to some extent. 5

The National FBLA/PBL/OEA Conference agenda

should include competitive events, leader-

ship training, and chapter management

training sessions. 6

Career preparation through FBLA/PBL/OEA is
adequately achieved. , 7

State FBLA/PBL/OEA Conference agendas should

include leadership training, competitive

events, career development sessions, and

sessions for teacher-coordinators. 8

Public relations through FBLA/PBL/OEA is
adequately achieved. 9.5

FBLA/PBL/OEA involvement is well integrated
into the curriculum. 9.5

Career awareness through FBLA/PBL/QEA is
achieved to some extent. 11.5

FBLA/PBL/OEA activities are in proportion
with other parts of the program. 11.5

4.771

4.686

4.371

3.343

3.314

4.286

4.200

4.143

4.114

4.114

4.086

4.086




TABLE VIII

SECOND QUARTILE RANK ORDER IMPORTANCE
OF FBLA/PBL/OEA ISSUE STATEMENTS
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Item

Rank

Choice Index

Civic consciousness development through
FBLA/PBL/OEA is achieved to some extent.

State departments support is shown by
hiring a person whase full-time responsi-
bility is not advising FBLA/PBL/OEA but who
spends 50 percent or more of her/his time
serving as the state adviser.

In-service education over competencies
needed to be a local adviser is the respon-
sibility of state staff members.

It would be highly ineffective for FBLA/PBL/
OEA to reorganize to a purely national de-
livery system.

Free enterprise is taught through FBLA/PBL/
OEA to some extent.

State departments support is shown by pro-
viding secretarial support, printing costs,
and travel expenses.

Competencies needed to be an adviser should
be incorporated into existing teacher educa-
tion courses.

National FBLA/PBL/OEA provides most desired
services.

Social skills development through FBLA/PBL/
OEA is achieved to some extent.

The use of outside consultants for FBLA/PBL/
OEA is highly desirable.

Merging DECA and FBLA/PBL/OEA would be very
ineffective.

13.5

13.5

15.5

15.5

18.5

18.5

18.5

18.5

21

22

23

3.914

3.914

3.886

3.886

3.857

3.857

3.857

3.857

3.800

3.686

3.657
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second quartile. They are (a) inclusion of in-service education as a
responsibility of the state departments (rank 15.5) and (b) inclusion
of competencies needed to be a FBLA/PBL/OEA adviser in teacher-
education courses (rank 18.5)

Two additional second quartile issues concern the goals and pur-
poses of FBLA/PBL/OEA. They concern (a) the National FBLA/PBL/OEA
Convention agenda (rank 6) and (b) the state conference agenda (rank 8).

Finishing out the first quartile is the concern for FBLA/PBL/OEA
activities to be in proportion with other parts of the program (rank
11.5).

Three issues related to support for the existing FBLA/PBL/OEA
structure appear in the second quartile. These issues refer to (a)
organizing into a purely national delivery system (rank 15.5), (b) pro-
viding services from the National FBLA/PBL/OEA office (rank 18.5), and
(c) merging business-related student organizations (rank 23).

Finishing out the second quartile is the issue of using outside
consultants to provide FBLA/PBL/OEA services (rank 23).

Table IX shows the third quartile of the rank order of importance
for FBLA/PBL/OEA issues. Those issues were considered relatively less
important by the participants.

Four third quartile issues related to the degree of involvement with
FBLA/PBL/OEA. The issues include (a) sponsorship of FBLA/PBL/OEA chap-
ter as an evaluation criterion (rank 27), (b) amount of time that should
be devoted to the student organization (rank 29), (c) amount of time that
is devoted to the student organization (rank 30.5), and (d) the continu-

ation of support by state departments (rank 33.5).

Finishing out the third quartile are (a) kinds of services by
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THIRD QUARTILE RANK ORDER IMPORTANCE
OF FBLA/PBL/OEA ISSUE STATEMENTS
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Item

Rank

Choice Index

The kinds of services provided by National
FBLA/PBL/OEA include services such as plan-
ning conferences and providing leadership
training for members.

Merging all vocational student organiza-
tions would be very ineffective.

Attendance at state conferences is not
limited for the most part to students in
competitive activities.

Sponsoring a FBLA/PBL/OEA chapter is a
criterion for program evaluation by state
departments. '

Resources for obtaining new competitive
events include the National FBLA/PBL/OEA
office and teacher education.

Between 11-20 percent of classroom time
should be devoted to FBLA/PBL/OEA.

Between 0-10 percent of classroom time is
devoted to FBLA/PBL/OEA.

FBLA/PBL/OEA chapters cannot be effective
without affiliating with the national
association.

The National FBLA/PBL/OEA Office is not the
voice of business and office education, and
it should not assume the role.

State departments support is expected to

continue at the same level during the 1980's.

There is a 50-50 balance between student and
teacher input on chapter activities.

24.5

24.5

27

27

27

29

30.5

30.5

32

33.5

33.5

3.629

3.629

3.600

3.600

3.600

3.571

3.514

3.514

3.457

3.400

3.400
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National FBLA/PBL/OEA (rank 24.5), (b) merger of all vocational student
organizations (rank 24.5), (c) attendance of students at state confer-
ences (rank 27), (d) ways of obtaining new competitive activities (rank
27), (e) affiliation of local chapters with the national association
(rank 30.5), (f) role of FBLA/PBL/OEA in speaking for business and office
education (rank 32), and (g) balance of teacher and student involvement
(rank 33.5).

Table X shows the least important FBLA/PBL/OEA issues according to
the state supervisory personnel for business and office education. The
recruitment of students through FBLA/PBL/OEA is included in this quartile
(rank 42). It is the only student organization goal included in the
study which does not appear in the top two quartiles;

Three issues related to regional conferences are included in the
fourth quartile. They are (a) establishment of regional conference (rank
36.5), (b) limitations on regional conference attendance (rank 36.5), and
(c) inclusion of topics on regional conference agendas (rank 40).

Two issues related to expanding and serving additional audiences
appear in the bottom quartile. The issues are (a) serving adults (rank
44) and (b) serving junior high students (rank 55).

Finishing out the fourth quartile are (a) over emphasis of FBLA/
PBL/OEA activities (rank 36.5), (b) degree of participation in FBLA/
PBL/OEA activities in order to receive a favorable evaluation by state
departments (rank 36.5), (c) establishment of regional offices (36.5),

(d) requirement of 76-100 percent membership in FBLA/PBL/OEA in order to
receive a favorable evaluation by state departments (rank 39), (e) effect
of teaching experience on FBLA/PBL/OEA involvement (rank 41), and (f)

determination of problems with competitive events.



TABLE X

FOURTH QUARTILE RANK ORDER IMPORTANCE
OF FBLA/PBL/OEA ISSUE STATEMENTS
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Item Rank Choice Index
Over emphasis of FBLA/PBL/OEA occurs for
reasons such as the teacher's basic philoso-
phy or a need for recognition by the teacher. 36.5 3.371
Participation in chapter activities is a
criterion for evaluation by state departments. 36.5 3.371
Regional offices should not be established
for FBLA/PBL/OEA. 36.5 3.371
Attendance at regional conferences should
be open to all members of a region. 36.5 3.371
Between 76-100 percent membership in FBLA/
PBL/OEA is required for the highest program
evaluation by state departments. 39 3.257
Regional conference agendas should include
officer training and/or leadership develop-
ment. 40 3.229
Teacher—Coordinators with 4-6 years teach-
ing experience have the most active FBLA/
PBL/OEA chapters. 41 3.143
Student recruitment through FBLA/PBL/OEA is
achieved to some extent. 42 3.114
Competitive events allow bias by judges. 43 3.086
Adults in business and office education pro-
grams should belong to FBLA/PBL/OEA just as
secondary students. 44 2.943
FBLA/PBL/OEA should not be expanded to
junior high career exploration students. 45 2.829
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Summary

The purpose of this study was to analyze the opinions of marketing
and distributive education and business and office education leaders
responsible for the administration of business-related student organiza-
tions about issues in the student organizations. A secondary purpose of
the study was to ascertain the administrators' opinions on the impor-
tance of those issues in determining the effective operating procedures
in marketing and distributive education and business and office educa-
tion.

The opinions of state supervisory personnel about issues in DECA
and FBLA have been shown by writing the issues to indicate the majority
opinion for each issue and grouping the issues according to the degree
of agreement and content homogeneity. In addition, the importance of
each issue has been indicated by using a Choice Index ranking the issues
from the most important to the least important, and analyzing the issues
that fell into each quartile. The presentation of vocational leaders'
reactions to issues and their opinions on the importance of those issues
allows interpretation of data that will benefit vocational education

across the nation.



CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This chapter is divided into three parts: (1) Summary, (2)

Conclusions, and (3) Recommendations for Future Research.
Summary

The purpose of this study was to analyze the opinions of marketing
and distributive education and business and office education state super-
visory personnel about issues in their respective fields and to ascertain
their opinions on the importance of these issues in determining effec-
tive operating procedures in marketing and distributive education and

business and office education.

-The issues used in this study were identified by an extensive 1lit-
erature review. Statements suggesting or indicating conflicting points
of view were recorded and organized into check sheets. The check
sheets were refined through interviews with a jury of Oklahoma state
administrators for marketing and distributive education and business and
office education.

The final form of the check sheets was then submitted to the mar-
keting and distributive education and business and office state super-
visors responsible for vocational student organizations identified in
the United States Office of Education directories. A follow-up letter

was sent approximately three weeks later. The number of responses was
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aided by attendance at the Vail Issues Conference where many state admin-
istrators were in attendance.

The respondents' opinions concerning the issues and the importance
of the issues were then tabulated and analyzed. A choice index was de-
termined for each issue statement to weigh the importance of the issues
and provide further analysis. On the basis of the findings, certain
issue statements can be considered principles and others lack agreement
and can be considered as controversial issues, upon which there is no

tendency for state administrators to agree.
Conclusions

A myriad of conclusions concerning DECA and FBLA/PBL/OEA appear ten-
able from the findings of this study concerning their goals, services,
organizational structures, degree of involvement, teacher preparation,
and competitive activities. The findings should prove to be valuable for
those state and national staff members responsible for providing services,
formulating policies, and evaluating effectiveness. The results will be
of interest to teacher-educators and students preparing for careers in
vocational education who desire to understand the concepts, goals, phi-
losophies, and principles related to the organization and administration
of business-related student organizations. The results will also serve
as guidelines for those persons Qho provide numerous ancillary services
and products for DECA and FBLA/PBL/OEA at the state and national levels.
The findings of this study will provide information that will assist the
decision makers in marketing and distributive education and business and
office education as they define problem areas and investigate solutions

to those problems.
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It can be concluded that sponsoring a leocal student organization
chapter is a major evaluation criterion by state departments. Partici-
pation by a majority of students provides the foundation for receiving
the highest possible evaluation. State administrators desire to see
student organization activities integrated into the curriculum, and they
are concerned about those teacher-coordinators who de-emphasize or over
emphasize the organization's activities.

The state department personnel view their own role as providing for
state conferences and competitive activities. In addition, the adminis-
trators responding to this study endorse leadership training for members
and career development sessions as part of the state and/or natiomal con-
ference agendas. State supervisory personnel also emphasize the need for
continued support from state departments in the form of staff positions
and support services.

The services provided by the national offices to state associations
and by state associations to local chapters are important issues to the
respondents., In particular, improving competitive events in both student
organizations by removing subjectivity and opportunities for bias by
judges is necessary. In addition, the reorganized competency-based com-
petitive events piloted by DECA during the 1970's have increased learning
outcomes, However, the participatory DECA events have been accepted more
than the written events, which are too difficult for most students. Con-
sequently, the participatory events have encouraged partcipation in DECA,
but the written events have discouraged participation.

Teacher-educators can benefit from understanding how the supervisors
view teacher education's role, as well as the expectations placed upon

the graduates of teacher education programs concerning student
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organizations. As a consequence of the findings of this study, teacher
educators should evaluate the content of their courses in order to in-
sure that the competencies needed to be a student organization adviser
are included in the course offerings.

It can also be concluded that the autonomy of the vocational stu-
dent organizations in their present organizational structure will con-
tinue, Neither organization supports a merger of any kind. In addition,
FBLA/PBL/OEA does not support regionalization; however within DECA therev
is a trend toward internal reorganization to a regional structure. A
majority of DECA respondents indicated support for regionalization, but
did not show concern for regionalization as an important issue. It is
also evident from the findings that the regional conferences for both
student organizations should be opportunities for all members to receive
officer and/or leadership training rather than preliminary competition
leading to national competition or preparation for the competitive events.

The issues considered to be the least important to the state super-
visory personnel for both organizations is expansion to include adults
or junior high students. Therefore, it can be concluded that student
organizations will not immediately play a role in serving the needs of
these two student populationms.

Many changes have occurred during the decade of the 1970's, and this
research will be a tool for analyzing the trends and issues facing mar-
keting and distributive educators and business and office educators con-

cerning DECA and FBLA/PBL/OEA during the decades ahead.
Recommendations for Further Research

The following are recommendations for further research:
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A study should be conducted to determine the extent to which

the practices recommended by state administrators in this

study are being successfully adopted in specific states,

regions or other localities, If practice differs from the ad-
ministrators' opinions, the reasons for the conflict should be
determined.

A study should be made on each of the controversial issues for
which there was a lack of agreement in this study in order to
determine the reasons for such varying opinions.

A study similar to the present one should be conducted to obtain
opinions about issues from teacher-coordinators, students, alum-
ni, teacher-educators, business persons, local school adminis-
trators, and guidance personnel. The findings of such studies
should be compared to the findings of the present study to show
the degree of agreement about various persons involved in voca-
tional education. If the different groups were divided in
opinion about certain issues, the practices suggested by con-
flicting opinions should be tested experimentally to determine
the best policy or practice.

A follow-up of the present study should be made in approximately
ten years to determine any changes in issues or trends of
thought about the importance of the issue.

A study similar to this one may be conducted by other vocational

disciplines for their student organizations.
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RECEIVED QUESTIONNAIRES
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STATE SUPERVISORY PERSONNEL FOR

DISTRIBUTIVE EDUCATION

Dr. Marcella L. McComas
State Department of Education
Room 811

State Office Building
Montgomery, Alabama

John Atkins
1604 McCall Drive
Anniston, Alabama

Arnold Handschke

Division of Education Program Support
State Department of Education

Pouch F

Juneau, Alaska

Ken A. Gabbert

Division of Career-Vocational Education
1535 West Jefferson Street

Pheonix, Arizona '

Mrs. Glenna Cosgrove
Department of Education
Capitol Mall

Little Rock, Arkansas

Brenton R. Aikin
721 Capitol Mall
Sacramento, California

M. Claire O'Brien
721 Capitol Mall
Sacremento, California

Tony J. Rodasta

State Board for Community Colleges and Occupational Education
207 State Services Building

Denver, Colorado

David A. Ferguson

State Board for Community Colleges and Occupational Education
207 State Services Building

Denver, Colorado



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

John J. O'Brien

State Department of Education
State Office Building

Room 344

Box 2219

Hartford, Connecticut

Thomas M. Welch

John G. Townsend Building

State Department of Public Instruction
P.0. Box 1402

Dover, Delaware

Mrs. Nina Gaskin

M. M. Washington Career Center
27 Q0 Street, N.W.

Washington, DC

John E, Frazier
Department of Education
Knott Building
Tallahassee, Florida

Douglas T. Johnson
Department of Education
Knott Building
Tallahassee, Florida

Charles Scott Foust

Secondary and Post Secondary Programs
324 State Office Building

Atlanta, Georgia

William J. Brady, Jr.

Secondary and Post Secondary Programs
324 State Office Building

Atlanta, Georgia

Mr. Yukio Toyama

Business Education Section
Room 906

Department of Education
1270 Queen Emma Street
Honolulu, Hawaii

Anthony W. Maucione

State Board of Vocational Education
Len B. Jordan Building

650 West State Street

Boise, Idaho

Mrs. Gerry B. Gaedtka
100 North First Street
Springfield, Illinois
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20.

21.

22.

23.

24,

25,

26.

27,

28.

29.

Lauren B. Housel
100 North First Street
Springfield, Illinois

Ms. Melanie K. Devitt

Division of Vocational Education
Room 229

State House

Indianapolis, Indiana

Robert J. Ford
Elementary-Secondary Services
Career Education Division
Grimes State Office Building
Des Moines, Iowa

Mrs. Jayne Sullivan
Elementary-Secondary Services
Career Education Division
Grimes State Office Building
Des Moines, Iowa

Donald G. Smith

Post Secondary Services
Career Education Division
Grimes State Office Building
Des Moines, Iowa

Richard P. Russell

State Supervisor of Business Occupations
Kansas State Department of Education

120 East 10th Street
Topeka, Kansas

William T. Jeffrey

Bureau of Vocational Education
2134 Capital Plaza Tower
Frankfort, Kentucky

Robert M. Talbott

Bureau of Vocational Education
2134 Capital Plaza Tower
Frankfort, Kentucky

H. E. Ruppert

State Department of Education
P.0. Box 44064

Capitol Station

Baton Rouge, Louisiana

Mrs. Fran DeFelice

State Department of Education
P.0. Box 44064

Capitol Station

Baton Rouge, Louisiana
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30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

Ralph L. Bickford
State Department of Education and Cultural Services
Augusta, Maine

Richard C. Kiley

Division of Vocational Education

State Department of Education

P.0. Box 8717

Baltimore-Washington International Airport
Baltimore, Maryland

Marguirite Erickson

Greater Bostom Regional Education Center
54 Rindge Avenue Extension

Cambridge, Massachusetts

Carl A. Woloszyk

Vocational-Technical Education Service
P.0. Box 30009

Lansing, Michigan

Patrick DiPlacido

Vocational Technical Division
Department of Education

550 Cedar Streer

St. Paul, Minnesota

William H. Pace

State Department of Education
P.0. Box 771

Jackson, Mississippi

James Bowers

State Department of Education
P.0. Box 771

Jackson, Mississippi

Deigh Irwin
Jefferson Building
Jefferson City, Missouri

Jack Bitzenburg
Jefferson Building
Jefferson City, Missouri

Gary Bores

Office of Public Instruction
State Capitol

Helena, Montana

Doug Briggs

Division of Vocational Education
301 Centennial Mall, P.0. Box 94987
Lincoln, Nebraska
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41.

42.

43.

44,

45.

46.

47.

48.

49.
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John H. Madson

Nevada Department of Education
400 West King Street

Capitol Complex

Carson City, Nevada

Thomas N. Besaw

Division of Vocational-Technical Education
Department of Education

105 Loudon Road

Concord, New Hampshire

Robert D. Joy
Vocational Division
Department of Education
225 West State Street
Trenton, New Jersey

Melvin Schwartz
Vocational Division
Department of Education
225 West State Street
Trenton, New Jersey

Darrell Jones
Department of Education
State Capitol Building
Sante Fe, New Mexico

Marian W. Potter

Bureau of Distributive Education

Division of Occupational Education Instruction
State Education Department

99 Washington Avenue

Albany, New York

John J. Brophy

Bureau of Distributive Education

Division of Occupational Education Instruction
State Education Department

99 Washington Avenue

Albany, New York

Horace C. Robertson

Division of Vocational Education
Department of Public Instruction
Room 566, Education Building
Raleigh, North Carolina

Sybile G. Wilson

Division of Vocational Education
Department of Public Instruction
Room 566, Education Building
Raleigh, North Carolina



50.

51.

52.

53.

54.

55.

56.

57.

58.

Leonard F. Pokladnik

State Board for Vocational Education
State Office Building

900 East Blvd.

Bismarck, North Dakota

Dr. Bernard C. Nye

Division of Vocational Education
State Office Building, Room 515
65 South Front Street

Columbus, Ohio

James Walters

Division of Vocational Education
State Office Building, Room 915
65 South Front Street

Columbus, Ohio

Karen Elias

State Department of Vocational
and Technical Education

1515 West Sixth Avenue

Stillwater, Oklahoma

Gene Warner

State Department of Vocational
and Technical Education

1515 West Sixth Avenue

Stillwater, Oklahoma

H. Dean Herman

State Department of Education
942 Lancaster Drive, N.E.
Salem,- Oregon

Blanche M. Curran
Distributive Education Section
Department of Education

Box 911

Harrisburg, Pennsylvania

William J. Reilly

Distributive Education Section
Department of Education

Box 911

Harrisburg, Pennsylvania

Mrs. Carmen H. Perez

Division of Vocational and Technical Education
Department of Education

Box 759

Hato Rey, Puerto Rico
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59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

Miss Sixta Rivera Esturio

Division of Vocational and Technical Education
Department of Education

Box 759

Hato Rey, Puerto Rico

Robert N. Forest
Department of Education
Roger Williams Building
Hayes Street

Providence, Rhode Island

Mrs. Frances E. Rogers

State Department of Education
Office of Vocational Education
924 Rutledge Building
Columbia, Scuth Carolina

Jewell Carmichael
2160 West Hoffmeyer Road
Florence, South Carolina

M. E. Beemer

Division of Vocational and Technical Education
Richard F. Kneip Building

Pierre, South Dakota

James F. Steward
Cordell Hull Building
Nashville, Tennessee

John Jackson
813 Broadway at Gill
Knoxville, Tennessee

David A Thompson

Texas Education Agency
201 East 1llth Street
Austin, Texas

Norris D. Young

Texas Education Agency
201 East 1llth Street
Austin, Texas

Dr. Charles S. Winn

Utah State Board of Education
250 East 500 South

Salt Lake City, Utah

Briggs P. Dunn

Division of Vocational-Technical Training
State Department of Education

Montpelier, Vermont
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70.

71.

72.

73.

74,

76.

James Horan, Jr.
State Department of Education
Richmond, Virginia

LeRoy A. McCartney

Division of Vocational, Technical, and Adult Education
Superintendent of Public Instruction

0ld Capitol Building

Olympia, Washington

Robert L. Leingang

Division of Vocational, Technical, and Adult Education
Superintendent of Public Instruction

0l1d Capitol Building

Olympia, Washington

Dr. Edward L. Davis

Bureau of Vocational, Technical, and Adult Education
State Capitol Building No. 6

Charleston, West Virginia

Wayne Harrison

State Department of Public Instruction
126 Langdon Street

Madison, Wisconsin

Richard Regner

State Department of Public Instruction
126 Langdon Street

Madison, Wisconsin

Dr. Keiji G. Okano
Department of Education
Hathaway Building
Cheyenne, Wyoming
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DIRECTORY OF STATE OFFICIALS WITH SUPERVISORY
RESPONSIBILITY FOR BUSINESS AND OFFICE

OCCUPATIONS EDUCATION

Dr. Sandra Yelverton, Supervisor

Business and Office Occupations Education
821 State Office Building

Montgomery, Alabama

Mrs. Anita Strickland, Executive Secretary
FBLA~-PBL

821 State Office Building

Montgomery, Alabama

Mr, Arnold H. Hanschke, Program Manager
State Department of Education

Pouch F. ASOB

Juneau, Alaska

Mr. Louis Chacon, Jr., Director
Business and Office Occupations
Arizona Department of Education
1535 West Jefferson

Phoenix, Arizona

Mrs. Toby D. Jalowksy, Specialist
Business and Office Occupations
Arizona Department of Education
1535 West Jefferson

Phoenix, Arizona:-

Mrs. Tommie Butler, Supervisor
Business and Office Education
State Department of Education
Arch Ford Education Building
Little Rock, Arkansas

Mr. Brenton R. Aikin, Program Manager
Business Education

State Department of Education

721 Capitol Mall

Sacramento, California
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10.

11.

12.

13.

14,

15.

16.
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Mr. Gary Thompson, Supervisor
Business Education

State Department of Education
721 Capitol Mall

Sacramento, California

Mr. Douglas Mahr, Supervisor
Business Education

Room 4075, State Building
1111 Jackson Street

Oakland, California

Ms. Joyce H. McGowan, Supervisor in Business Education
Bureau of Business Education

Room 4075, State Building

1111 Jackson Street

Oakland, California

Dr. Carol J. Vote, Supervisor

Business and Office Education

State Board for Community Colleges and Occupational Education
207 State Services Building

Denver, Colorado

Mrs. C. Jean Brady, Assistant Supervisor

Business and Office Education

State Board for Community Colleges and Occupational Education
207 State Services Building

Denver, Colorado

Mrs. Mary E. Arndt, Assistant Supervisor

Business and Office Education

State Board for Community Colleges and Occupational Education
207 State Services Building

Denver, Colorado

Mr. William F. Clynes, Comsultant
Office Education

State Department of Education
State Office Building

Hartford, Connecticut

Ms. Joan Briggman, Associate Consultant
Business and Office Education

State Department of Education

State Office Building

Hartford, Connecticut

Ms. Sara L. Bell, Supervisor

Business and Office Occupations Education
State Department of Public Imstruction
John G. Townsend Building

Dover, Delaware



17.

18.

19.

21.

22.

23.

24,

25.

Ms. Dolores M. Parker, Acting Supervising Director
Business and Office Education

M. M. Washington Vocational High School

27 "0O" Street, N.W.

Washington, DC

Mr. Charles E. Head, Program Director
Business Education

State Department of Education

Knott Building

Tallahassee, Florida

Mrs. Pansy B. Read, Program Consultant
Student Activities

Business Education

State Department of Education

Knott Building

Tallahassee, Florida

Mr. SM. F. Brinsko, Regional Consultant
Business Education

901 N.W. 8th Avenue, Suite C-5
Gainesville, Florida

Mrs. Mignon S. Tucker, Regional Consultant
Business Education,

Hurston State Office Building

400 West Robinson Street

Orlando, Florida

Mr. Peter J. Coppola, Regional Consultant
Business Education

715 East Bird Street

Suite 309, Pan American Bank Building
Tampa, Florida

Mr. John A. Fisher, Regional Consultant
Business Education
8132 State Road 808
Boca Raton, Florida

Dr. Russell Mercer, Supervisor
Business and Office Educatien
State Department of Education
317 State Office Building
Atlanta, Georgia

Miss Helen Cofer, Assistant State Supervisor
Business and Office Education

State Department of Education

317 State Office Building

Atlanta, Georgia

88



26.

27.

28.

29.

30.

31.

32.

33.

34,

Mrs. Carol Henson, Assistant State Supervisor
Business and Office Education

State Department of Education

317 State Office Building

Atlanta, Georgia

Mr. Yukio Toyama, Vocational-Technical Education Spec1a115t I1

Business - Office and Distributive Education
State Department of Education

1270 Queen Emma Street, Room 906

Honolulu, Hawaii

Mr. Dan Peterson, State Supervisor
Business and Office Education
State Department of Education

650 W. State Street

Boise, Idaho

Ms. Virginia Cannon, Assistant State Supervisor
Business and Office Education

State Department of Education

650 W. State Street

Boise, Idaho

Mrs. Gerry Gaedtka, Head Consultant

Business, Marketing, and Management Occupations
Illinois Office of Education

100 North First Street

Springfield, Illinois

Ms. Lauren B. Housel, Consultant

Business, Marketing, and Management Occupations
Illinois Office of Education

100 North First Street

Springfield, Illinois

Ms. Linda Lafferty, Consultant

Business, Marketing, and Management Occupations
Il1linois Office of Education

100 North First Street

Springfield, Illinois

Mr. John D. Lee, Chief State Consultant
Business Education

Division of Vocational Education,

Room 229, State House

Indianapolis, Indiana.

Woody Sears, Consultant

Business and Office Education and OEA State Director

Division of Vocational Education
Room 229, State House
Indianapolis, Indiana



35.

36.

37.

38.

39.

40.

41,

42,

43,

Mr. Vernon R. Fennell, Consultant
Elementary-Secondary Services
Department of Public Instruction
Grimes State Office Building

Des Moines, Iowa

Mr. Donald G. Smith, Consultant
Post-Secondary Services
Department of Public Instruction
Grimes State Office Building

Des Moines, Iowa

Mr. Richard Russell, Education Program Specialist
Business and Office Occupations

Kansas State Department of Education

120 East Tenth Street

Topeka, Kansas

Mr. Charles L. Bright, Director
Business and Office Education
Bureau of Vocationsl Education
State Department of Education
Frankfort, Kentucky

Mrs. Kara B. Burkett, Supervisor
Business and Office Education
Bureau of Vocational Education
State Department of Education
Frankfort, Kentucky

Mr. LeRoy A. Cantrell, Supervisor
Business and Office Education
Bureau of Vocational Education
State Department of Education
Frankfort, Kentucky

Mrs. Norma M. Tyler, Supervisor
Business and Office Education
Bureau and Office Education
State Department of Education
Frankfort, Kentucky

Ms. Nancy F. Hampton, Supervisor
Business and Office Education
Bureau of Vocational Education
State Department of Education
Frankfort, Kentucky

Miss Connie Gaines, Supervisor and FBLA
Business and Office Education

State Department of Education

P.0. Box 44064

Baton Rouge, Louisiana

90



44,

46.

47.

48,

50.

51.

52.

Mrs. Elizabeth H. Newsham, Supervisor and PBL Executive
Business and Office Education

State Department of Education

P.0. Box 44064

Baton Rouge, Louisiana

Mr. Ralph L. Bickford, Consultant
Business and Distributive Education
State Department of Education
Augusta, Maine

Ms. M. Hazel Diggs, Specialist in Business and Office Occupations
Maryland State Department of Education

Division of Vocational-Technical Education

BWI Airport

P.0. Box 8717

Baltimore, Maryland

Mr. Paul L. Carbone, Educational Specialist

IV Central Massachusetts Regional Education Center
Beaman Street (Route 140)

West Boylston, Massachusetts

Mr. H. Marc Goldman, Education Specialist II
Greater Boston Regional Education Center

54 Ringe Avenue

Cambridge, Massachusetts

Ms, Diane E. Johnson, Specialist
Business and Office Education
Secondary Education

State Department of Education
Vocational-Technical Education Services
P.0. Box 30009

Lansing, Michigan

Dr. Truman Jackson, Supervisor, Secondary Programs
Business and Office Education

State Department of Education

Capitol Square Building

St. Paul, Minnesota

Dr, E. Conway McCracken, Supervisor
Business and Office Education

State Department of Education

Box 771

Jackson, Mississippi

Mrs. Betty Swords Watson, Business Education Consultant
Business and Office Education

State Department of Education

Box 771

Jackson, Mississippi

91



53.

54.

55.

56.

57.

58.

59.

60.

Mr. Charles A. Newman, Director

Business and Office Education

Department of Elementary and Secondary Education
P.0. Box 480

Jefferson Building

Jefferson City, Missouri

Mr. George P. Wood, Supervisor

Business and Office Education

Department of Elementary and Secondary Education
P.0. Box 480

Jefferson Building

Jefferson City, Missouri

Mr. J. R. Chaney, Supervisor

Business and Office Education

Department of Elementary and Secondary Education
P.0. Box 480

Jefferson Building

Jefferson City, Missouri

Mrs. Oma Lee Tracy, Supervisor

Business and Office Education

Department of Elementary and Secondary Education
P.0. Box 480

Jefferson Building

Jefferson City, Missouri

Mr. William F. Fife, Consultant

Business and Office Education

Office of Superintendent of Public Instruction
State Capitol

Helena, Montana

Mrs. Ann Masters, Director
Business Education

Nebraska Department of Education
P.0. Box 94987

301 Centennial Mall

South Lincoln, Nebraska

Mrs. Judeen Oelling, Consultant
Business Education

Nebraska Department of Education
P.0. Box 94987

301 Centennial Mall

South Lincoln, Nebraska

Mr. Edward Cordisco, Consultant
Business and Office Education
State Department of Education
Capitol Complex

Carson -City, Nevada

92



61.

62.

63.

64.

65.

66.

67.

68.

69.

Mr. Donald H. Peterson, Consultant
Business and Office Education
State Department of Education

105 Loudon Road

Concord, New Hampshire

Ms. Mary Lynn Fracaroli, Supervisor
State FBLA/PBL Advisor

Division of Vocational Education
225 West State Street

Box 2019

Trenton, New Jersey

Mrs. Jeanne Hightower, Supervisor

Office Occupations and Business Education
State Department of Education

300 Don Gaspar

Santa Fe, New Mexico

Dr. Willard R. Daggett, Chief
Bureau of Business Education
State Department of Education
99 Washington Avenue

Albany, New York

Mr. Robert G. Fleig, Associate in Business Education
Bureau of Business Education

State Department of Education

99 Washington Avenue

Albany, New York

Dr. Eugene P. Whitney, Associate in Business Education
Bureau of Business Education

State Department of Education

99 Washington Avenue

Albany, New York

Mrs. Millie Frandino, Associate in Business Education
Bureau of Business Education

State Department of Education

99 Washington Avenue

Albany, New York

Mr. Dennis Kagel, Associate in Business Education
Bureau of Business Education

State Department of Education

99 Washington Avenue

Albany, New York

Ms. June Atkinson, Chief Consultant
Business and Office Educatiomn

State Department of Public Instruction
532 Education Building

Raleigh, North Carolina

93



70.

71.

72.

73.

74.

75.

76.

77.

Ms. Hattie Blue, Consultant

Business and Office Education

State Department of Public Instruction
532 Education Building

Raliegh, North Carolina

Mr. Rick Bogart, Consultant

Business and Office Education

State Department of Public Instruction
532 Education Building

Raliegh, North Carolina

Ms. Elizabeth Douglas, Consultant
Business and Office Education

State Department of Public Instruction
532 Education Building

Raliegh, North Carolina

My, Jerald B. Lydeen, Supervisor
Office Education

State Board for Vocational Education
State Office Building

900 East Boulevard Avenue

Bismark, North Dakota

Mr. Daniel J. Vicarel, Assistant Director
Business and Office Education

State Department of Education

65 South Front Street

Room 909

Columbus, Ohio

Mr. Ross A. Barr, State Supervisor
Business and Office Education
State Department of Education

65 South Front Street

Room 909

Columbus, Ohio

Mr. George L. Bell, State Supervisor
Business and Office Education

State Department of Education

65 South Front Street

Room 909

Columbus, Ohio

Mr. William J. Dross, State Supervisor
Business and Office Education

State Department of Education

65 South Front Street

Room 909

Columbus, Ohio

94



78.

79.

80.

81.

82.

83.

84.

85.

86.

Mrs. Paulette Robinson, State Supervisor
Business and Office Education

State Department of Education

65 South Front Street

Room 909

Columbus, Ohio

Ms. Betty Fry, State Supervisor
Business and Office Education
State Department of Education
1515 West Sixth Avenue
Stillwater, Oklahoma

Mrs. Lola Wager, Specialist
Business and Office Education
State Department of Education
942 Lancaster Drive, N.E.

Salem, Oregan

Dr. William Selden, Senior Program Specialist
Business Education '
Department of Education

Box 911

Harrisburg, Pennsylvania

Mr. James A. Dilorio Program Specialist
Business Education

Department of Education

Box 911

Harrisburg, Pennsylvania

Miss Jenarita Burgos, Director
Business Education Program
Department of Education
Commonwealth of Puerto Rico
P.0. Box 759

Hato Rey, Puerto Rico

Frank Pontarelli

State Department of Education
Roger Williams Building

Hayes Street

Providence,Rhode Island

Dr. Anne L. Matthews, State Supervisor
Office Occupations

State Department of Education

920 Rutledge Building

Columbia, South Carolina

Mr. Wallace R. Halverson, Supervisor
Business and Office Education
Division of Vocational Education
State Office Building #3

Pierre, South Dakota

95



87.

88.

89.

90.

91.

92.

93.

94.

95.

Mr. Robert Hollingshead, Supervisor
Business and Office Education

State Department of Education

206 Cordell Hull Building
Nashville, Tennessee

Mr. Robert K. Gordon, Director
Vocational Office Education
Texas Education Agency

201 East 1l1lth Street

Austin, Texas

Mr. Davis Childs, Chief Consultant
Vocational Office Education

Texas Education Agency

201 East 11lth Street

Austin, Texas

Mr. Gary M. Lloyd, Specialist
Business and Office Education
State Board of Education

250 East Fifth South

Salt Lake East City, Utah

Mr. Carl E. Jorgensen, Supervisor
Business Education

State Department of Education
P.0. Box 60

Richmond, Virginia

Miss Sarah Lowe Thompson, FBLA Specialist
Business Education

State Department of Education

P.0. Box 60

Richmond, Virginia

Mrs. Doris Y. Gerber, Program Director
Business and Office Education
Superintendent of Public Instruction
220 01d Capitol Building, FG-1l1
Olympia, Washington

Mrs. Beret Sophusson, Program Supervisor
Business and Office Education
Superintendent of Public Instruction

220 01d Capitol Building, FG-11

Olympia, Washington

Mrs. Ruth Edwards, Supervisor
Business and Office Education
State Department of Education
State Capitol Building
Charleston, West Virginia

96



96. Mr. Michael J. Tokheim, Sr., Supervisor
Business and Office Education
FBLA State Chairman
Department of Public Instruction
126 Langdon Street
Madison, Wisconsin

97. Ms. Judith S. Byfield, Supervisor
Business and Office Education
FBLA State Advisor
Department of Public Instruction
126 Langdon Street
Madison, Wisconsin

98. Ms. Roxanne Beisel, Administrative Assistant
Business and Office Education
FBLA Director of Leadership Development
Department of Public Instruction
126 Langdon Street
Madison, Wisconsin

99, Ms. Pat Fairchild, Coordinator of Business and Office Occupations
State Department of Education
Hathaway Building
Cheyenne, Wyoming

100. Mr. Merle E. Charles, State Supervisor
Business and Office Education
Department of Education
Charlotte Amalie
P.0. Box 630
St. Thomas, Virgin Islands



APPENDIX B

DECA AND FBLA/PBL/OEA SURVEY INSTRUMENTS

AND COVER LETTER

98



99

May 6, 1980

):9.:9.9.0.0:0.0:6.0.:0:0.0.0.0:.9.9:0.0.0.0'¢
):9.0.6:0.0:0.0:9.9:9:0:0.0.9.6.0.9.9.0.0.0:¢
):9:0.0:6:0:0:0.0.0.9:6.0.9.0.0:0.0.9.::0.0'¢
):9.9:9:0:0.0:0:0:0.9.0.0.0.0.0:0:0:0.0.0.0.¢

Dear XXX XXX ¢

Vocational student organizations are a subject on which everyone
has an opinion, and the range of these opinions varies from one end of
the spectrum to the other. As we attempt to determine some trends on
the subject of student organizations it is vital that you express your
opinion. Our population for this research consists of a few selected
leaders from each state who are responsible for the administration of
vocational education and the corresponding student organization. There-
fore, your opinion does count. All answers will be categorized by re-
gion, and your name and state will be kept confidential., Please feel
free to add your personal comments in the choice marked "other". So
won't you complete the enclosed questionnaire or pass the questionnaire
on to someone who can respond to the issue?

Also, it is desirable to have the data by the end of this month;
therefore, may we have your response by May 15, 19807

This research effort will contribute to improving our profession,
and the time you take to complete the enclosed questionnaire is appre-

ciated. As George Bernard Shaw said:

"When you take a man's money, all you have is his money. But
when you take a man's time, you have a part of his life.”

Thanks for taking time to share your opinion with us. A stamped
self-addressed envelope is included for your convenience.

Sincerely,

Frank Nelson
DE Teacher-Educator

Enclosure

FN/BB
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DECA*

I. GOALS AND PURPOSES OF DECA

1.0 To what degree do you feel the goals of DECA are achieved by most
DECA chapters in your state?

1.1 Recognition of students

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

NERN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Public relations

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

NRRN T

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

1.3 Recruitment of students for the Marketing and Distributive Edu-
cation Program

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.

e. Other.

[

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

’_I

.4 Leadership development

a. The goal is achieved to. a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

NERR

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

* An issue Is considered crucial if a decision concerning it would
affect significantly the operation and administration of your program.
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Awareness of career opportunities

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. ghﬁ goal is not achieved for the most part.
e. ther.

L]

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

1.6 Career preparation; teaching tool for certain marketing
competencies

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

=
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Civic consciousness development

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

[T

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

[
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Social skills development

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

nn

Importance of the issue: :
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

=
O

Development of business and personal ethics

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

n

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).
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3.0

4.0

Develop -appreciation/understanding of free enterprise
a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.

e. Other.

T E

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

State DECA conference agendas should include:

a. Training of members in leadership skills.
b. Chapter management training.

c. Career development sessions.

d. Competitive activities.

e. Sessions for teacher-coordinators.

f. Other.

BRRRE

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance (- ), No importance ( ).

The National DECA Career Development Conference agenda should

a. Training of members in membership skills.
b. Chapter management training.

c. Career development sessions.

d. Competitive activities.

e. Sessions for teacher-coordinators.

f. Other.

RN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

102

include:

Is attendance at your state association conference limited for the most

part to students entered in competitive activities?

a. Yes.
b. No.

If yes, what is the reason(s) for limited attendance?
a. Limited space for meetings and housing.

e

to all members.
c. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

b. Purpose of the state conference is such that it is not open
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5.0

6.0

7.0

8.0

103

DEGREE OF INVOLVEMENT WITH DECA

The state department supports DECA by having at lease one employee:

a. Whose major duty is advising DECA.

b. Whose full-time responsibility is not advising DECA, but
who spends 50 percent or more of her/his time serving as
the state DECA adviser.

c. Who is responsible for DECA on less than a half-time basis.

d. Other.

|

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

In what ways does your state department support student organiza-
tions other than employment of a person(s) whose duties include
advising the state association?

Provides funds for DECA.

. Pays printing costs.

Pays travel costs to conferences.

. Provides secretarial and/or other support services.
. Other.

o A0 o

T

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

In the next ten years the support for DECA by state departments is
expected to:

Increase.

Stay about the same.
Decrease.

. Other.

AN ol

]

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

What percentage of the programs in your state fall into the follow-
ing categories? (Percentages should total 100 percent.)

a. Programs with DECA activities in proportion with other
parts of the program.

b. Programs which over emphasize DECA to the detriment of
other parts of the program.

c. Programs which de-emphasize DECA so that the possible bene-
fits of the student organization are not fully realized.

d. Other.

|



9.0

10.0

11.0

104

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

About what percentage of classroom time is devoted to DECA by most
marketing and distributive education programs in your state?

a. 0%z - 107
b. 11% - 20%
c. 217 -~ 307
d. 317 - 407
e. 417 - 50%
f. 517% - 60%

617 - 70%
71% - 807%
81% - 907
917 - 100%
. Other.

bRl e
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|

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

About what percentage of classroom time should be devoted to DECA
by most marketing and distributive education programs in your state?

617 - 70%
717 - 80%
81% - 90%
917% - 100%
Other.

0% - 10%
117 - 20%
21% - 30%
317% - 40%
. 417 - 50%
51% - 60%

HhO A oD
O b 0o

NEREN

Importance of the issue:
Critical ( ), Very dimportant ( ), Important ( ),
Little importance ( ), No importance ( ).

Do you feel the involvement with DECA is integrated into the curri-
culum?

a. Yes, the DECA involvement is well-integrated with classroom
activities and other aspects of the program.

b. Effort is made to integrate DECA into the curriculum but
improvement is needed in this area.

c. DECA activities are not successfully integrated into the
curriculum in most instances.

d. Other.

|

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

12.0 Select the reason(s) you feel some programs do not encourage students

to become actively involved in DECA. Then rank your selections from
1 to 17 with number 1 being the most prevalent reason. (Note: If
you select less than 17 reasons, your ranking should be from 1 to
whatever number of reasons you select. For example, if you select

3 reasons, your ranking will be from 1 to 3., Be sure to include any
additional reasons listed in the "other" category).
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a. Lack of training for the teacher-coordinator on how to ad-
vise a student organization.

b. Lack of interest by the teacher-coordinator.

c. Lack of interest by the students.

d. Expenses of local chapter activities (i.e., wearing apparel,
banquet costs, etc.).

e. Expenses of participating and/or competing in DECA activi-

ties at a level other than the local chapter (i.e., con-

ferences, preparation of written events for competition,
travel expenses, etc.).

Disillusionment with some part of the student organization.

Feeling that the competition is unfair.

Lack of support from school administration.

Stress felt by the teacher-coordinator.

"Burn out' or weariness on the part of teacher-coordinators

who were previously highly involved in student organization

activities.

k. Discouragement or ''sour grapes' on the part of teacher-
coordinators whose students have not been as successful as
was hoped in competitive activities.

1. Belief by the teacher-coordinator that his/her program does
not have the kind of students who can win competitive acti-
vities.

m. Lack of conviction as to the value of DECA to the total
learning process.

n. Lack of time by the teacher-coordinator.

o. Lack of time by the students.

p. Judgment that student organization goals can be accomplished
through other programmatic efforts.

q. Other.

EERRRR

|

|

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Select the reason(s) you feel some programs over emphasize DECA acti-
vities. Then rank your selections from 1 to 5 with number 1 being
the most prevalent reason. (Note: If you select less than 5 rea-
sons, your ranking should be from 1 to whatever number of reasons you
select. For example, if you select 3 reasons, your ranking will be
from 1 to 3. Be sure to list any additional reasons in the "other"
category.)

a. Active participation is consistent with the teacher-~
coordinator®s philosophy on student organizations, motiva-
tion, and recognitionm.

b. Enjoyable part of the program for teacher-coordinator.

c. Feeling that a strong DECA chapter is a major criterion by
which the effectiveness of the marketing and distributive
education program is evaluated.

d. Need for recognition by the teacher-coordinator.

e. Encouragement by the school administration.

f. Other.

[
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Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

The teacher-coordinators who tend to have the most active DECA chap-
ters have the following number of years teaching experience:

a., 1 - 3 years.

b. 4 - 6 years.

c. 7 - 10 years.

d. 11 or more years.

e. Years of teaching experience seems to make no difference.
f. Other.

T

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Sponsorship of a local DECA chapter should be one criterion for pro-
gram evaluation by the state department.

a. Agree.
b. Disagree.
c. Undecided.
d. Other.

L]

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

15.1 If you agree, what would be the acceptable level of membership
in order to receive the highest evaluation?

a. 0% - 25%.

b. 26% - 50%.

c. 51% - 75%.

d. 76% - 100%.

e. Other.

NERN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

=
w

.2 What other criteria would be used to support a high evaluation?
a. Participation in local chapter activities.

b. Number of students entered in competitive activities.

c. Number of winners in competitive activities.

d. Other,.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).
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COMPETITIVE ACTIVITIES

16.0 The reorganized participatory competitive events (competency-based

17.0

18.0

action events) have:

a, Generally been accepted by teacher-coordinators and have
encouraged participation in DECA's competitive events.

b. Generally not been accepted by teacher-coordinators and have
discouraged participation in DECA's competitive events.

¢c. Been accepted in about the same way as the former (non~
competency based) events and have had little or no effect on
the amount of participation in DECA's competitive events.

d. No opinion.

e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

The reorganized written competitive events (competency-based written
events) have:

a. Generally been accepted by teacher-coordinators and have
encouraged participation in DECA's written events.

b. Generally not been accepted by teacher-coordinators and
have discouraged participation in DECA's written events.

c. Been accepted in about the same way as the former (noncom-
petency-based) events and have had little or no effect on
the amount of participation in DECA's written events.

d. Undecided.

e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

The reorganized participatory competitive events (competency-based
action events) have:

a. Increased learning outcomes.

b. Decreased learning outcomes.

c. Not had any different impact on learning outcomes than
former (noncompetency based) participatory events.

d. Undecided.

e. Other.

]

||

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).
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The reorganized written competitive events (competency-based written
events) have:

a. Increased learning outcomes.

b. Decreased learning outcomes.

c. Not had any different impact on learning outcomes than
former (noncompetency based) written events.

d. Undecided.

e. Other.

————
———
—

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

To what extent do you feel local chapter activities and preparation
for competition is student-directed as opposed to teacher~directed?

a. Student-directed to a large extent.

b. Somewhat student-directed.

c. 50-50 balance between student and teacher-coordinator input.
d. Some student involvement but mostly teacher-directed.

e. Almost totally teacher-directed.

f. Other.

NERRN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

The major complaint(s) concerning the reorganized participatory com-
petitive events (competency—based action events) is (are):

a. Too difficult for most students.

b. Too easy for most students.

c. Inconsistent with the competencies needed in the real world.
d. Too objective, detailed or specific.

e. Too subjective, allows bias and mistakes by judges.

f. Results depend too heavily on verbal skills of students.

g. Poorly designed evaluation instrument.

h. Other.

RERRERE

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

22.0 The major complaint(s) concerning the reorganized written competi-

tive events (competency-based written events) is (are):

a. Too difficult for most students.

b. Too easy for most students.

c. Inconsistent with competencies needed in the real world.

d. Results depend too heavily on the verbal skills dem-
onstrated during the interviews.

e. Requires getting "privilege'" information which is
difficult to obtain.

f. Other.

]

|
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23.0 What is your state's major resource for writing/obtaining new, re-
vised participatory competitive events?

a. State staff.

b. Teacher-education programs.

c. Teacher-coordinators.

d. Contracted through proposals.

e. National DECA.

f. Leadership Development Institute.
g. Curriculum consortiums.

h. Other.

RERRERER

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

24.0 The logistics of organizing for the reorganized (competency-based)
events is:

a. More difficult than former (noncompetency based) events.

b. Less difficult than former (noncompetency based) events.

c. About the same degree of difficulty as the former (noncom-
petency based) events.

d. Other.

||

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

IV. TEACHER PREPARATION

25.0 In-service education over the competencies needed to be an effective
DECA chapter adviser is mainly the responsibility of:

a. State staff.

b. Teacher education.
c. Local supervisors.
d. Other.

]

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

26.0 In teacher education pre-service programs, the competencies needed
to be a DECA chapter adviser should be taught:

a. In a separate course for that specific purpose.

b. By being incorporated as part of some or all teacher
education courses.

c. By sponsoring a Collegiate DECA chapter.

d. Assisting with state endorsed DECA activities.

e. It makes no difference where the competencies are taught.
f. The competencies do not need to be taught.

f. Other.

LT T
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SERVICES

27.0 What services does your state provide to local chapters?

28.0

29.0

a. Chapter and state officer training and/or leadership
development.

b. Membership training in leadership skills.

c. Organization of conferences and competitive activities.

d. Development and refinement cof competitive events.

e. Gaining support from major businesses (financial and
otherwise).

f. Assistance with public relations (i.e., media, brochures,
etc.).

g. Other,

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Select the services that should be provided by National DECA to the
state association. Then rank your selection from 1 to 9 with number
1 being the most desired service. (Note: If you select less than 9
services, your ranking will be from 1 to whatever number of services
you select. For example, if you select 3 services, your ranking
will be from 1-3. Be sure to list any other services listed in

the "other" category.

a. Development and distribution of products bearing the organ-
ization insignia for state and local use (i.e, wearing
apparel, jewelry, notebocks trophies, etc.).

b. Assistance with conference planning and organization at
the state level.

c. Assistance with organizing local DECA chapters.

d. State and national officer training and/or leadership
development. -

e. Membership training in leadership skills.

f. Gaining support (financial and otherwise) from major
businesses.

g. Planning effective national conferences.

h. Assistanqe with public relations (i.e., media, brochures,

NN

||

etc.).
i, Development and refinement of competitive events.
j. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

To what extent is National DECA providing the desired services at
this time?

a. All the desired services are provided.
b. Most of the desired services are provided.
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111

c. Undecided.

d. Some cf the services are provided but there is a need for
some change.

e. Few of the desired services are provided.

f. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little impeortance ( ), No impertance ( ).

To what extent is the DECA Distributor providing a service?

____ a. Great extent.

_____b. Some extent.

__¢. Undecided.

___d. Little usefulness.
____ e. Almost no usefulness.
____ f. Other.

Importance of the issue:
Critical ( ). Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

To what extent is the National DECA office the voice for marketing
and distributive education at the national level?

a. It is the voice of marketing and distributive education,
and it should continue to be.

b. It is the voice of marketing and distributive education,
but it should not be.

c. It is not the veice of marketing and distributive education,
and it should not assume that rcole.

d. It is not the voice of marketing and¢ distributive education,
but it should be.

e. No opinion.

f. Other.

|

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

The use cf outside consultants for DECA activities (i.e., leadershirp
and/or officer training, conference planning, preparation of compet-
itive evente and other published materiels, etc.) is:

Highly desirable.
Desiratle.
Undecided.
Undesiratle.
Very undesirable.
Other.

HhO AN TP
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ORGANIZATIONAL STRUCTIURE

How effective can DECA chapters be without affiliation with the
national association?

a, Highly effective.
b. Effective.

c. Undecided.

d. Not effective.

e, Very ineffective,
£f. Other.

NEREN

Importance of the issue:
Critical ( ), Very impertant ( ), Important ( ),
Little importance ( ), No importance ( ).

How effective would it be for DECA to recrganize to a purely national
delivery system and cdecrease the involvement cof state department in
the administration of DECA. (Note: Some civic organizations, such
as Kiwanis, operate with a strong national asscciation and no state
associations.)

a. Highly effective.
b. Effective.

c. Undecided.

d. Not effective.

e. Highly ineffective.
f. Others.

NERRE

Impertance of the issue:
Critical ( ), Very impertant ( ), Importarnt ( ),
Little importance ( ), No importance ( ).

Shculd regional offices be established and maintained for all regions
of DECA?

a. Yes.,

b. No.

No opinion.
d. Other.

|1

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Regional conference agendas should include:

a. Officer training and/or leadership development.

b. Membership training in leadership skills.

c. Competetitive activities leading to participation in compe-
tition at the National Career Development Conference.

d. Sessions to prepare students and advisers for competition
at state and/or national levels.
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e. Career development sessions.
f. Other.

—

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

37.0 Attendance at regional conference should be open to:
a. All DECA members in that region.

b. State officers only.
c. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

38.0 State, national and/or regional associations will need to make ad-
justments in conference agendas and/or competitive events to accom-
modate specialized marketing and distributive education programs
(i.e, fashion merchandising, finance and credit, hotel/motel man-
agement, food service, etc.).

a. Agree.
b. Disagree.
c. Undecided.
d. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

39.0 Adult education beyond the junior collegiate division:

a. Should receive the benefits and/or opportunities of belong-
ing to DECA just as junior college (community college)
students do.

b. . Does not need and/or want membership in DECA.

Needs and/or wants all the benefits and/or opportunities of

belonging to DECA except involvement in the competitive

activities.

d. Should belong to the professional division of DECA.

e. Undecided.

|

0

Importance of the issue:

Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

40.0 Student organization benefits and/or opportunities should be extend-
ed to career exploration and/or middle school (junior high) students
by adding a division of DECA for these students.

a. Agree.
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___b. Agree with some stipulations and/or reservatioms.
___ c¢. Disagree.

___ d. TUndecided.

____ e, Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

How effective and/or efficient would it be to have one student organ-
ization for all business-related vocational programs (i.e, marketing
and distributive education; business and office education)?

Very effective.

Effective.

Undecided.

Not effective for the most part.
. Very ineffective.

. Other.

NERRN

Hho AN oP

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

How effective and/or efficient would it be to have one student organ-
ization for all vocational education programs (i.e., marketing and
distributive education, business and office education, health ca-
reers, agriculture, etc.)?

a. Very effective,

b. Effective.

c. Undecided.

d. Not effective for the most part.
e. Very ineffective.

f. Other.

NRRER

Importance of the issue:
Critical ( ), Very important ( ), Important ( ).
Little importance ( ), No importance (. )

Would you be in favor of a proposal to change the name of DECA to
eliminate the stigma the word "club'" has to many persons (i.e., Dis-
tributive Education Chapters of America, Distributive Education Ca-
reer Association, etc.)?

___ a. Yes.

_____ b. No.

____ c. Undecided.
__d. Other

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).
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44,0 The addition of the word "marketing" to the name distributive educa-

tion (i.e., marketing and distributive education

keting division, etc.) has had:

a.
b.
c.
d.
e.

A favorable impact.

No impact.

An unfavorable impact.
Undecided.

Other.

Importance of the issue:

Critical ( ), Very important (
Little importance (

), Important (
), No importance (

programs, DE/Mar-

) s
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FBLA/PBL/OEA*
I. GOALS AND PURPOSES OF FBLA/PBL/OEA

1.0 To what degree do you feel the goals of FBLA/PBL/OEA are achieved
by most chapters in your state?

1.1 Recognition of students
a. The goal is achieved to a large extent.
b. The goal is adequately achieved.
c. The goal is achieved to some extent.
d. The goal is not achieved for the most part.
e. Other.

Importance of the issues:
Critical ( ), Very important ( ), Important ( )
Little importance ( ), No importance ( ).

1.2 Public relatioms

a. The goal is achieved to a large extent.

b The goal is adequately achieved.

c The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

1.3 Recruitment of students for the business and office education
programs ,
a. The goal is achieved to a large extent.
b. The goal is adequately achieved.
c. The goal is achieved to some extent.
d. The goal is not achieved for the most part.
e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Tmportant ( ),
Little importance ( ), No importance ( ).

1.4 Leadership development

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

NERN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

* An issue is considered crucial if a decision concerning it would
significantly affect the operation and administration of your program.



1.5 Awareness of career opportunities

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

1.6 Career preparation; teaching tool for certain competencies

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

1.7 Civic consciousness development

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

1.8 Social skills development

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

1.9 Development of business and personal ethics
The goal is achieved to a large extent.

The goal is adequately achieved.

The goal is achieved to some extent.

The goal is not achieved for the most part.
Other.

(12 =P o B © a3}

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

117
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3.0

4.0

1.10 Develop appreciation/understanding of free enterprise

a. The goal is achieved to a large extent.

b. The goal is adequately achieved.

c. The goal is achieved to some extent.

d. The goal is not achieved for the most part.
e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

State FBLA/PBL/OEA conference agendas should include:

a. Training of members in leadership skills.
b. Chapter management training.

c. Career development sessions.

d. Competitive activities.

e, Sessions for teacher-coordinators.

f. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

The National FBLA/PBL/OEA Conference agenda should include:

Training of members in leadership skills.
Chapter management training.

. Career development sessions.

. Competitive activities.

. Sessions for teacher-coordinators.

. Other.

Hh A op
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Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

118

Is attendance at your state conference limited for the most part to

students entered in competitive activities?

a. Yes.
b. No.

If yes, what is the reason(s) for limited attendance?
a. Limited space for meetings and housing.

2

to all members.
c. Other.
Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

b. Purpose of the state conference is such that it is not open
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DEGREE OF INVOLVEMENT WITH FBLA/PBL/OEA

The state department supports FBLA/PBL/OEA by having at least one
employee:

a. Whose major duty is advising FBLA/PBL/OEA.

b. Whose full-time responsibility is not advising FBLA/PBL/QEA
but who spends 50 percent or more of his/her time serving
as the state adviser for FBLA/PBL/OEA.

c. Who is responsible for FBLA/PBL/OEA on less than a half-
time basis.

____ d. Other.

Importance of the issue:

Critical ( ), Very important (. ), Important ( ),

Little importance ( ), No importance ( ).

In what ways does your state department support student organiza-
tions other than employment of a person(s) whose duties include
advising the state association?

____a. Provides funds for FBLA/PBL/OEA.

____ b. Pays printing costs.

____ c. Pays travel costs to conferences.

____ d. Provides secretarial and/or other support services.
____ e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

In the next ten years the support for FBLA/PBL/OEA by state depart-
ments is expected to:

a. Increase.

b. Stay about the same.
¢. Decrease.

d. Other.

1

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

What percentage of the programs in your state fall into the follow-
ing categories? (Percentages should total 100 percent).

a. Programs with FBLA/PBL/OEA activities in proportion with
other parts of the program.

b. Programs which over emphasize FLBA/PBL/OEA to the detri-
ment of other parts of the program.

c. Programs which de-emphasize FBLA/PBL/OEA so that the
possible benefits of the student organization are not
fully realized.

d. Other.
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11.0

12.0
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Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( )

About what percentage of classroom time is devoted to FBLA/PBL/OEA
by most business and office education programs in your state?

___ a. 0% - 10% g. 617 - 70%
___ b. 11% - 20% h. 717 - 80%
____ ¢c. 21% - 30% i. 81% - 907
____ d. 31% - 40% j. 91% - 100%
____ e. 41% - 507 k. Other.
— £. 51% - 60%

Importance of the issue:
Critical ( ), Very important (. ), Important ( ),
Little importance ( ), No importance ( ).

About what percentage of classroom time should be devoted to FBLA/

___ a. 0% - 10% g. 61% - 70%
____ b. 11% - 20% h. 71% - 80%
___ c. 21% - 30% i. 81% - 90%

d. 31% - 40% j. 91% - 100%
—__ e. 41% - 50% k. Other.
___ f. 51% - 60%

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Do you feel the involvement with FBLA/PBL/OEA is integrated into
the curriculum?

a. Yes, the FBLA/PBL/OEA involvement is well-integrated into
the curriculum,

b. Effort is made to integrate FBLA/PBL/OEA into the curricu-
lum but improvement is needed in this area.

c. FBLA/PBL/OEA activities are not successfully integrated

into the curriculum in most instances.
d. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance, No importance ( ).

Select the reason(s) you feel some programs do not encourage stu-
dents to become actively involved in FBLA/PBL/OEA. Then rank your
selections from 1 to 17 with number 1 being the most prevalent rea-
son. (Note: If you select less than 17 reasons, your ranking
should be from 1 to whatever number of reasons you select. For
example, if you select 3 reasons, your ranking will be from 1 to 3.)
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Be sure to include any additional reasons listed in the "other"
category.)

a. Lack of training for the teacher-coordinator on how to ad-
vise a student organization.

b. Lack of interest by the teacher-coordinator.

c. Lack of interest by the students.

d. Expenses of local chapter activities (i.e., wearing appar-
el, banquet costs, etc.).

e. Expenses of participating and/or competing in FBLA/PBL/OEA
activities at a level other than the local chapter (i.e.,
conferences, preparation for competition, travel expenses,
etc.).

f. Disillusiomment with some part of the student organization.

g. TFeeling that the competition is unfair.

h. Lack of support from school administration.

i. Stress felt by the teacher-coordinator.

j. "Burn out" or weariness on the part of teacher-coordinators
who were previously highly involved in student organization
activities., i

k. Discouragement or ''sour grapes" on the part of teacher-
coordinators whose students have not been as successful in
competitive activities as was hoped.

1. Belief by the teacher-coordinator that his/her program does
not have the kind of students who can win competitive acti-
vities.

m, Lack of conviction as to the value of FBLA/PBL/OEA to the
total learning process.

n. Lack of time by the teacher-coordinator.

o. Lack of time by the students.

p. Judgment that student organization goals can be accom-
lished through other programmatic efforts.

qg. Other.

1]

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Select the reason(s) you feel some programs over emphasize FBLA/PBL/
OEA activities. Then rank your selections from 1 to 5 with number 1
being the most prevalent reason. (Note: If you select less than 5

:reasons, your ranking should be from 1 to whatever number of reasons

you select. For example, if you select 3 reasons, your ranking will
be from 1 to 3. Be sure to list any additional reasons listed in
the "other" category.)

a. Active participation is consistent with the teacher-
coordinator's philosophy on student organizations, motiva-
tion, and recognition.

b. Enjoyable part of the program for teacher-coordinator.

¢. Feeling that a strong FBLA/PBL/OEA is a major criterionm.

d, Need for recognition by the teacher-coordinator.
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e. Encouragement by school administration.
f. Other,
Importance of the issue:
Critical: ( ), Very impoxrtant ( ), Important ( ),
Little importance ( ), No importance ( ).

14, The teacher-coordinators who tend to have the most active FBLA/PBL/

15.0

OEA chapters have the following number of years teaching experience:

a. 1 - 3 years.

b. 4 - 6 years.

¢, 7 - 10 years,

d. 11 or more years.

e. Years of teaching experience seems to make no difference.
f. Other.

[T

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Sponsorship of a local FBLA/PBL/OEA chapter should be one criterion
for program evaluation by the state department.

a. Agree,
b. Disagree.
¢. Undecided.
d. Other.

|11

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

15.1 If you agree, what would be the acceptable level of membership
in order to receive the highest evaluation?

a. 0% - 25%

b. 26% - 50%

c. 51% - 75%

d. 76% - 100%

e. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

What other criteria would be used to support a high evaluation?
a. Participation in local chapter activities.

b. Number of students entered in competitive activities.

c. Number of winners in competitive activities.

d. Other.

9}
N

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).
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17.0

18.0

Iv.

19.0
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COMPETITIVE ACTIVITIES

The major complaint(s) concerning the competitive events is (are):

a. To difficult for most students.

b. Too easy for most students.

c. Inconsistent with the competencies needed in the real
world.

d. Too objective, detailed, or specific.

e. Too subjective, allows bias and mistakes by judges.

f. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

To what extent do you feel local chapter activities and preparation
for competition is student~directed as opposed to teacher-directed?

a. Student-directed to a large extent.

b. Somewhat student-directed.

c. 50-50 balance between student and teacher-coordinator input.
d. Some student involvement but mostly teacher directed.

e. Almost totally teacher-directed.

f. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

What is your state's major resource for writing/obtaining new re-
vised competitive events?

a., State staff.

b. Teacher-education programs.

¢. Teacher-coordinators.

d. Contracted through proposals.

e. National FBLA/PBL/OEA.

f. Leadership Development Institute.
g. Curriculum Consortiums.

h, Other,

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

TEACHER PREPARATION

In-service education over the competencies needed to be an effective
FBLA/PBL/OEA chapter adviser is mainly the responsibility of:
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21.0

22.0
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a. State staff.

b. Teacher education.
c. Local supervisors.
d. Other.

11

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

In teacher education pre-service programs, the competencies needed
to be a FBLA/PBL/OEA chapter adviser should be taught:

a. In a separate course for that specific purpose.

By being incorporated as part of some or all teacher educa-
tion courses.

c. .By sponsoring a Phi Beta Lambda or Collegiate OEA chapter.
d. Assisting with state-endorsed FBLA/PBL/OEA activities.

e. It makes no difference where the competencies are taught.
f. The competencies do not need to be taught.

g. Other.

o

T

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

SEEVICES
What services does your state provide to local chapters?

a. Chapter and state officer training and/or leadership devel-
opment.

b. Membership training in leadership skills.

c. Organization of conferences and competitive activities.

Development and refinement of competitive events.

e. Gaining support from major businesses (financial and
otherwise).

f. Assistance with public relations (i.e., media, brochures,
etc.).

g. Other.

RN

|

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Select the services that should be provided by National FBLA/PBL/OEA
to the state associations. Then rank your selections from 1 to 9
with number 1 being the most desired service. (Note: If you select
less than 9 services, your ranking will be from 1 to whatever number
of services you select, For example, if you select 3 services, your
ranking will be from 1 to 3. Be sure to list any other services in
the "other" category.)

a. Development and distribution of products bearing the
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organization insignia for state and local use (i.e., wear-
ing apparel, jewelry, notebooks, trophies, etc.)

b. Assistance with conference planning and organization at the
state level.

c. Assistance with organizing and managing local chapters.

d. State and national officer training and/or leadership de-
velopment.

e. Membership training in leadership skills.

f. Gaining support (financial and otherwise) from major busi-
nesses.

g. Planning effective national conferences.

h. Assistance with public relations (i.e., media, brochures,

||

etc.).
i, Development and refinement of competitive events.
j. Other,

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

23.0 To what extent is National FBLA/PBL/OEA providing the desired ser-
vices at this time?

a. All the desired services are provided.

b. Most of the desired services are provided.

¢. Undecided.

d. Some of the services are provided but there is a need for
some changes.

e. Few of the desired services are provided.

f. Other.

|1

m———
oo

Importance of the issue:
Critical ( ), Very important ( ), Importamt ( ),
Little importance ( ), No importance ( ).

24,0 To what extent is the Natiomal FBLA/PBL/OEA Qffice the voice for
business and office education at the national level?

a. It is the voice of business and office education, and it
should continue to be.

b. It is the voice of business and office education, and it
should not be,

c. It is not the voice of business and office education, and
it should not assume the role.

d. Tt is not the voice of business and office education, but
it should be.

e. No opinion.

f. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).
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25.0 The use of consultants for FBLA/PBL/OEA activities (i.e., leadership

VI.

26.0

27.0

28.0

and/or officer training, conference planning, preparation of compet-
itive events, and other published materials, etc.) is:

a. Highly desirable.
b. Desirable.

c. Undecided.

d. Undesirable,

e. Very desirable.
f. Other.

NEREN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

ORGANIZATIONAL STRUCTURE

How effective can FBLA/PBL/OEA chapters be without affiliation with
the national association?

a, Highly effective.
b. Effective.

c. Undecided.

d. Not effective.

e. Very ineffective.
f. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

How effective would it be for FBLA/PBL/OEA to reorganize to a purely
national delivery system and decrease the involvement of state de-
partments in the administration of FBLA/PBL/OEA? (Note: Some civic
organizations, such as Kiwanis, operate with a strong national asso-
ciation and no state associations.)

a, Highly effective,
b. Effective.

c¢. Undecided.

d. Not effective.

‘e, Highly ineffective.
f. Other.

NRRRN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Should regional offices be established and maintained for all regions
of FBLA/PBL/OEA?

a. Yes.
b. No.
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c. No opinion.
d. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Regional conference agendas should include:

a. Officer training and/or leadership development.

b. Membership training in leadership skills.

c. Competitive activities leading to participation in compe-
tion at the National Conference.

d. Sessions to prepare students and advisers for competition
at state and/or national levels.

e. Career development sessions.

f. Other.

—————

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Attendance at regional conferences should be open to:
a. Allmembers in that region.

b. Stateofficers only.
c. Other.

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Adults in business and office education programs

a. Should receive the same benefits and/or opportunities of
belonging to FBLA/PBL/OEA as secondary students.

b. Do not need or want.membership in FBLA/PBL/OEA.

c. 'Need and/or want all the benefits and/or opportunities of
belonging to FBLA/PBL/OEA except involvement in the compet-
itive events.

d. Should have their own student organization or division of
FBLA/PBL/OEA.

e. Should belong to the professional division of FBLA/PBL/OEA.

___ f. Undecided.-

g. Other.

r—

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

Student organization benefits and/or opportunities should be ex--
tended to career exploration and/or middle school (junior high) stu-
dents by adding a division of FBLA/PBL/OEA for these students.
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a. Agree.

b. Agree with some stipulations and/or reservatioms.
c. Disagree.

d. Undecided.

e. Other.

RN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

33.0 How effective and/or efficient would it be to have one student or-
ganization for all business-related vocational programs (i.e.,
marketing and distribution; business and office education)?

a, Very effective.

b. Effective.

c. Undecided.

d. Not effective for the most part.
e. Very ineffective.

f. Other.

NERRN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).

34.0 How effective and/or efficient would it be to have one student or-
ganization for all vocatiomal education programs (i.e., marketing
and distributive education, business and cffice education, health
careers, agriculture, etc.)? '

a. Very effective.

b. Effective.

c. Undecided.

d. Not effective for the most part.
e. Very ineffective,

f. Other.

NERRN

Importance of the issue:
Critical ( ), Very important ( ), Important ( ),
Little importance ( ), No importance ( ).
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XXXXXXX RXXKXXX
XXXX XXXXXXXXXX XX
XXXXXXXXXX XX XXXXX
Dear XXXXXXXXXXX:

Vocational educators are the greatest! The response we have
received to the questionnaire concerning the opinion of leaders in the
field on vocational student organizations has been overwhelming and
greatly appreciated. This letter is simply a reminder that we need
the response of all our key people as soon as possible. If you have
completed and mailed your response, then we want to thank you. If
you haven't responded yet may we still receive your response within
the next week?

One definition of a "professional" is a person who seeks tc
continually upgrade and improve her/his profession. We believe vo-
cational educators are true professionals who seek to improve their
profession by participating in vital research. Your response to
this research effort adds to building a stronger profession. A
second copy of the questionnaire is enclosed for your convenience.
Thanks again for being a professional. We look forward to receiving

your response.

Sincerely,

Frank Nelson
Distributive Education/Marketing
Teacher-Educator
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DECA

I.

1.0 To what degree do you feel the goals of DECA are achieved by most

GOALS AND PURPOSES OF DECA

DECA chapters in your state?

1.1 Recognition of students

(21%)a. The goal is achieved to a large extent.
(56%)b. The goal is adequately achieved.

(20%)c. The goal is achieved to some extent.

( 3%2)d. The goal is not achieved for the most part.
( 0Z)e. Other,

Importance of the issue:

Critical (20%), Very important (56%), Important (12%)
Little importance (3%), No importance (3%).

1.2 Public relations

(12%)a. The goal is achieved to.a large extent.
(56%)b. The goal is adequately achieved.

(24%)c. -The goal is achieved to some extent.

( 8%)d. The goal is not achieved for the most part.
( 0%Z)e. Other.

Importance of the issue:
Critical (26%), Very important (59%), Important (6%),
Little 1mportance (3/), No 1mportance (BA)

1.3 Recruitment of students for the Marketlng and Distributive

Education Program
( 9%2)a. The goal is achieved to a large extent.
(32%)b. The goal is adequately achieved.
(53%)c. The goal is achieved to some extent.
( 6%)d. The goal is not achieved for the most part.
( 0%)e. Other.

Importance of the issue:

Critical (32%), Very important (47%), Important (12%),
Little importance (12%), No importance (3%).

1.4 Leadership development

(21%Z)a. The goal is achieved to a large extent.
(447)b. The goal is adequately achieved.

(35%)c. The goal is achieved to some extent.

( 0%)d. The goal is not achieved for the most part.
{ 0Z)e. Other.

Importance of the issue:
Critical (22%), Very important (66%), Important (6/),
Little importance (0%), No importance (6%).
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1.5 Awareness of career opportunities

(12Z)a. The goal is achieved to a large extent.
(38%)b. The goal is adequately achieved.

(35%)c. The goal is achieved to some extent.
(15%)d. The goal is not achieved for the most part.
( 3%)e. Other.

Importance of the issue:
Critical (12%) Very important (61%), Important (12%),
Little importance (3%), No importance (12%).

1.6 Career preparation; teaching tool for certain marketing
competencies

(24%Z)a. The goal is achieved to a large extent.

(24%)b. The goal is adequately achieved.

(47%)c. The goal is achieved to some extent.

( 5%Z)d. The goal is not achieved for the most part.

( 0%)e. Other

Importance of the issue: 7
Critical (29%), Very important (53%), Important (15%),
Little Importance (3%), No importance (0%).

1.7 Civic Cdonsciousness development

( 0%Z)a. The goal is achieved to a large extent.
(41%Z)b. The goal is adequately achieved.

(53%)c. The goal is achieved to some extent.

( 6Z)d. The goal is not achieved for the most part.
( 0%)e. Other.

Importance of the issue:
Critical (9%), Very important (53%), Important (35%)
Little importance (3%), No importance, (0%).

1.8 Social gkills development

( 9%Z)a. The goal is achieved to a large extent.
(53%)b. The goal is adequately achieved.

(35%Z)c. The goal is achieved to some extent.

( 3%2)d. The goal is not achieved for the most part.
( 0%)e. Other.

Importance of the issue:
Critical (6%), Very important (59%), Important (35%),
Little importance (07%), No importance (0%).

1.9 Development of business and personal ethics

( 0%Z)a. The goal is achieved to a large extent.
(47%)b. The goal is adequately achieved.

(35%)c. The goal is achieved to some extent.
(15%)d. The goal is not achieved for the most part.
( 3%)e. Other.

Importance of the issue: .
Critical (32%), Very important (53%), Important (9%)
Little importance (0%), No importance (6%).
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1.10 Develop appreciation/understanding of free enterprise
(16%Z)a. The goal is achieved to a large extent.

(33%2)b. The goal is adequately achieved.

(45%)c. The goal is achieved to some extent.

( 62)d. The goal is not achieved for the most part.

( 0%)e. Other.

Importance of the issue:
Critical (24%), Very important (59%), Important (12%),
Little importance (0%), No importance (67%).

State DECA conference agendas should include:

(712)a. Training of members in leadership skills.
(47%)b. Chapter management training.

(62%)c. Career development sessions.

(100%)d. Competitive activities.

(59%)e. Sessions for teacher-coordinators.

( 3%)f. Other,

Importance of the issue:
Critical (15%), Very important (447%), Important (26%),
Little importance (6%), No importance (9%).

The National DECA Career Development Conference agenda should
include:

(47%)a. Training of members in leadership skills.
(29%)b. Chapter management training.

(71%Z)c. Career development sessions.
(100%)d. Competitive activities.

(62%)e. Sessions for teacher-coordinators.

( 6%Z)f. Other.

Importance of the issue:
Critical (18%), Very important (50%), Important (21%),
Little Importance (37%), No importance (9%).

Is attendance at your state association conference limited for the
most part to students entered in competitive activities?

(56%)a. Yes,
(4472)b. No.

4.1 1If yes, what is the reason(s) for limited attendance?

(95%)a. Limited space for meetings and housing.

(47%)b. Purpose of the state conference is such that is is not
open to all members.

(21%)c. Other.

Importance of the issue:
Critical (6%), Very important (50%), Important (27%),
Little importance (9%), No importance (6%).
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DEGREE OF INVOLVEMENT WITH DECA

The state department supports DECA by having at least one employee:

(38%)a. Whose major duty is advising DECA.

(29%)b. Whose full-time responsibility is not advising DECA, but
who spends 50 percent or more of her/his time serving as
the state DECA adviser.

(18%)c. Who is responsible for DECA on less than a half-time basis.

(15%)d. Other.

Importance of the issue:
Critical (41%), Very important (35%), Important (21%),
Little importance (0%), No importance (3%).

In what ways does your state department support student organiza-
tions other than employment of a person(s) whose duties include
advising the state association?

(44%)a. Provides funds for DECA.

(71%)b. Pays printing costs,

(68%)c. Pays travel costs to conferences,.

(85%)d. Provides secretarial and/or other support services,.
( 9%)e. Other,

Importance of the issue:

Critical (47%), Very important (41%), Important (12%),

Little importance (0%), No importance (0%).

In the next ten years the support for DECA by state departments is
expected to:

(18%)a. Increase,

(50%Z)b. Stay about the same..
(32%)c. Decrease,

( 0%2)d. Other.

Importance of the issue:
Critical (53%), Very important (35%), Important (3%),
Little importance (37%), no importance (6%).

What percentage of the programs in your state fall into the follow-
ing categories? (Percentages should total 100 percent.)

(61%)a. Programs with DECA activities in proportion with other
parts of the program.

(20%)b. Programs which over emphasize DECA to the detriment of
other parts of the program. .

(19%)c. Programs which de-emphasize DECA so that the possible bene-
fits of the student organization are not fully realized.--

( 0%Z)d. Other.
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Importance of the issue:
Critical (9%), Very important (53%), Important (15%),
Little importance (3%), No importance (21%).

About what percentage of classroom time is devoted to DECA by most
marketing and distributive education programs in your state?

( 22)a. 0% - 10% (0%)g. 61%Z - 70%
(47%)b. 11% - 20% (0%Z)h. 717 - 80%
(21%)e. 21% - 30% (0%Z)i. 81% - 90%
(24%)d. 31% - 40% (0%)j. 91% - 100%
( 5%)e. 417 - 50% (2Z2)k. Other

(0%f. 51% - 60%

Importance of the issue: ,
Critical (3%), Very important (53%), Important (29%),
Little importance (6%), No importance (9%).

About what percentage of classroom time should be devoted to DECA by
most marketing and distributive education programs in your state?

( 6Z)a. 0% - 10% ‘ 0%)g. 61% - 70%
(24%)b. 11% - 207 (0Z)h. 71% - 80%
(38%)c. 21% - 30% (0%)i. 81% - 90%
(27%)d. 31% - 40% (0%)i. 91% - 100%
( 0%)e. 417 - 507 (6%)k. Other
(02)f. 51% - 60%

Importance of the issue:
Critical "(6%), Very important (50%), Important (21%),
Little importance (6%), No importance (18%).

Do you feel the involvement with DECA is integrated into the
curriculum?

(41%)a. Yes, the DECA involvement is well-integrated with class-
‘room activities and other aspects of the program.

(53%7)b. Effort is made to integrate DECA into the curriculum but
improvement is needed in this area.

( 6Z)c. DECA activities are not successfully integrated into the
curriculum in most instances.

( 3%2)d. Other

Importance of the issue: _
Critical (32%), Very important (597%), Important (9%),
Little importance (0%), No importance (0%).

Select the reason(s) you feel some programs do not encourage stu-
dents to become actively involved in DECA. Then rank your selec-
tions from 1 to 17 with number 1 being the most prevalent reason.
(Note: 1If you select less than 17 reasons, your ranking should be
from 1 to whatever number of reasons you select. For example, if
you select 3 reasons, your ranking will be from 1 to 3. Be sure to
include any additional reasons listed in the "other" category).
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a. Lack of training for the teacher-coordinator on how to
advise a student organization.

b. Lack of interest by the teacher-coordinator.

c. Lack of interest by the students.

d. Expenses of local chapter activities (i.e., wearing
apparel, banquet costs, etc.).

e. Expenses of participating and/or competing in DECA activi-
ties at a level other than the local chapter (i.e.,
conferences, preparation of written events for competition,
travel expenses, etc.).

f. Disillusion with some part of the student organization.

g. Feeling that the competition is unfair.

h. Lack of support from school administration.

i. Stress felt by the teacher-coordinator.

j. "Burn out" or weariness on the part of teacher-coordinators

who were previously highly involved in student organiza-
tion activities.

k. Discouragement of "sour grapes" on the part of teacher-
coordinators whose students have not been as successful
in competitive activities as was hoped.

1. Belief by the teacher-coordinator that his/her program does
not have the kind of students who can win competitive
activities.

m. Lack of conviction as to the value of DECA to the total
learning process.

n. Lack of time by the teacher-coordinator.

o. Lack of time by the students.

p. Judgment that student organization goals can be accomplished
through other programmatic efforts.
gqg. Other.

Importance of the issue:
Critical (29%), Very important (38%), Important (18%),
Little importance (0%), No importance (15%).

Select the reason(s) you feel some programs over emphasize DECA
activities. Then rank your selections from 1 to 5 with number 1
being the most prevalent reason. (Note: If you select less than 5
reasons, your ranking should be from 1 to whatever number of reasons
you select. For example, if you select 3 reasons, your ranking will
be from 1 to 3. Be sure to list any additional reasons listed in
the "other" category.)

a. Active participation is consistent with the teacher-
coordinator's philosophy on student organizations, motiva-
tion, and recognition.

b. Enjoyable part of the program for teacher-coordinator.

c. Feeling that a strong DECA chapter is a major criterion by
which the effectiveness of the marketing and distributive
education program is evaluated.

d. Need for recognition by the teacher-coordinator.

e. Encouragement by school administration.

f. Other.
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Importance of the issue:
Critical (6%), Very important (56%), Important (247%),
Little importance (67), No importance (9%).

The teacher-coordinators who tend to have the most active DECA
chapters have the following number of years teaching experience:

(32%)a. 1 - 3 years.

(50%)b. 4 - 6 years.

( 9%)c. 7 - 10 years.

( 0%Z)d. 11 or more years.

( 9%2)e. Years of teaching experience seems to make no difference.
( 0%)f. Other.

Importance of the issue:
Critical (0%), Very important (29%), Important (38%),
Little importance (15%), No importance (18%).

Sponsorship of- a local DECA chapter should be one. criterion for
program evaluation by the state department.

(94%)a. Agree.
( 3%)b. Disagree.
( 3%2)c. Undecided.
{ 0%2)d. Other.

Importance of the issue:
Critical (18%), Very important (50%), Important {(32%),
Little importance (3%), No importance (9%).

15.1 If you agree, what would be the acceptable level of membership
in order to receive the highest evaluation? .

( 3%)a. 0% - 25%

( 6Z2)b. 26% - 50%

( 9%)c. 51% - 75%

(79%)d. 76% - 100%

( 0%)e. Other

Importance of the issue:
Critical (15%), Very important (35%), Important (32%),
Little importance (6%), No importance (127%).

15.2 What other criteria would be used to support a high evaluation?
(947%)a. Participation in local chapter activities.

(28%)b. Number of students entered in competitive activities.

( 3%2)c. Number of winners in competitive activities.

( 9%)d. Other.

Importance of the issue:
Critical (9%), Very important (477%), Important (327%),
Little importance (3%), No importance (9%).
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Competitive Activities

The reorganized participatory competitive events (competency-based
action events) have:

(74%)a. Generally been accepted by teacher-coordinators and have
encouraged participation in DECA's competitive events.

( 67Z)b. Generally not been accepted by teacher-coordinators and
have discouraged participation in DECA's competitive
events.

(17%Z)c. Been accepted in about the same way as the former (non-
competency based) events and have had little or no effect
on the amount of participation in DECA's competitive
events.

( 0%)d. No opinion.

( 3%)e. Other.

Importance of the issue:

C?itica} (18%), Very important (53%), Important (29%)
Little importance, (0%), No importance (0%).

The reorganized written competitive events (cqmpefénéy—basedwwritten
events) have:

(267%)a. Generally been accepted by teacher-coordinators and have
encouraged participation in DECA's written events.

(35%Z)b. Generally not been accepted by teacher-coordinators and
have discouraged participation in DECA's written events.

(30%)c. Been accepted in about the same way as the former (non-
competency based) events and have had little or no effect
on the amount of participation in DECA's written events.

( 0%Z)d. Undecided.

( 9%)e. Other.

Importance of the issue:
Critical (12%), Very important (417), Important (35%)
Little importance (12%), No importance (3%).

The reorganized participatory competitive events (competency-based
action events) have:

(59%)a. Increased learning outcomes.

( 0%)b. Decreased learning outcomes.

(24%)c. Not had any different impact on learning outcomes than
former (non-competency based) participatory events.

( 9%)d. Undecided.

( 8%)e. Other.

Importance of the issue:
Critical (18%), Very important (50%), Important (21%),
Little importance (0%), No importance (12%).
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19.0 The reorganized written competitive events (competency-based written

20.0

21.0

22.0

events) have:

(59%)a. Increased learning outcomes.

( 3%Z)b. Decreased learning outcomes.

(29%)c. Not had any different impact on learning outcomes than
former (noncompetency- based) written events.

d. Undecided.

e. Other.

Q

( 9%)
( 0%)

Importance of the issue:
Critical (3%), Very important (38%), Important (29%),
Little importance (12%), No importance (18%).

To what extent do you feel local chapter activities and preparation
for competition is student-directed as opposed to teacher-directed?

( 6%2)a. Student-directed to a large extent.

(21%Z)b. Somewhat student-directed.

(35%Z)c. 50-50 balance between student and teacher-coordinator input.
(32%)d. Some student involvement but mostly teacher-directed.

( 3%)e. Almost totally teacher-directed,

( 3Z2)f. Other.

Importance of the issue:

Critical (15%), Very important (47%), Important (24%),
Little importance (0%), No importance (15%).

The major complaint(s) concerning the reorganized participatory com-
petitive events (competency-based action events) is (are):

(15%)a. Too difficult for most students.

( 6Z)b. Too easy for most students.

(15%Z)c. Inconsistent with the competencies needed in the real
world.

( 0%)d. Too objective, detailed or specific.

(44%)e. Too subjective, allows bias and mistakes by judges.

(32%)f. Results depend too heavily on verbal skills of students.

( 9%2)g. Poorly designed evaluation instrument.

(21%Z2)h. Other,

Importance of the issue:
Critical (21%), Very important (41%), Important (23%),
Little importance (0%), No importance (14%).

The major complaint(s) concerning the reorganized written competi-
tive events (competency-based written events) is (are):

(44%)a. Too difficult for most students.

( 0%)b. Too easy for most students.

( 6%Z)c. Inconsistent with the competencies needed in the real world.

( 0%4)d. Results depend too heavily on the verbal skills demon-
strated during the inverviews.
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(32%)e. Requires getting 'privileged" information which is
difficult to obtain.
(32%)f. Other

Importance of the issue:
Critical (8%), Very important (297), Important (24%),
Little importance (12%), No importance (26%).

What is your state's major resource for writing/obtaining new,
revised participatory competitive events?

(32%)a. State staff.

( 6%Z)b. Teacher-education programs,
(29%)c. Teacher-coordinators,

(18%)d. Contracted through proposals,
(35%)e. National DECA .

(41%)f. Leadership Development Institute,
(12%)g. Curriculum Consortiums,

( 0%)h. Other.

Importance of the issue:
Critical (26%), Very important (41%), Important (57%),
Little Importance (6%), No importance (9%).

The logistics of organizing for the reorganized (competency-based)
events is:

(82%)a. More difficult than the former (non-competency based)
events.

( 3%Z)b. Less difficult than the former (non-competency based)
events.

(15%)c. About the same degree of difficulty as the former (non-
competency based) events.

( 0%Z)d. Other.

Importance of the issue:
Critical (12%), Very important (47%), Important (18%),
Little importance (67%), No importance (18%).

Teacher Preparation

In-service education over the competencies needed to be an effective
DECA chapter adviser is mainly the responsibility of:

(56%)a. State staff.
(35%)b. Teacher education.
( 9%2)c. Local supervisors,
( 0%)d. Other,

Importance of the issue: A
Critical (15%), Very important (62%), Important (18%),
Little importance (3%), No importance (37%).



26.0

V.

27.0

28.0

142

In teacher education pre-service programs, the competencies needed
to be a DECA chapter adviser should be taught:

(29%)a. 1In a separate course for that specific purpose.

(76%)b. By being incorporated as part of some or all teacher educa-
tion courses.

(50%)c. By sponsoring a Collegiate DECA chapter.

(38%)d. Assisting with state endorsed DECA activities.

( 9%)e. It make no difference where the competencies are taught.

( 0%Z)f. The competencies do not need to be taught.

( 0%Z)g. Other.

Importance of the issue:
Critical (26%), Very important (59%), Important (6%),
Little importance (3%), No importance (6%). '

SERVICES

What services does your state provide to local chapters?

(62%)a. Chapter and state officer training and/or leadership
development.
(56%Z)b. Memberhsip training in leadership skills.
(100%)c. Organization of conferences and competitive activities.
(82%)d. Development and refinement of competitive events.
(68%)e. Gaining support from major businesses (financial and
otherwise).
(68%)f. Assistance with public relations (i.e., media, brochures,
etc.).
( 0%2)g. Other.

Importance of the issue:
Critical (24%), Very important (53%),41mportant (18%),
Little importance (0%), No importance (07%).

Select the services that should be provided by National DECA to the
state association. Then rank your selections from 1 to 9 with
number 1 being the most desired service. (Note: If you select less
than 9 services your ranking will be from 1 to whatever number of
services you select. For example, if you select 3 services, your
ranking will be from 1 to 3. Be sure to list any other services
listed in the "other'" category.)

a. Development and distribution of products bearing the organ-
ization insignia for state and local use (i.e., wearing
apparel, jewelry, notebooks, trophies, etc.).

b. Assistance with conference planning and organization at the
state level.

¢c. Assistance with organizing and managing local DECA chapters.

d. State and national officer training and/or leadership
development.

e. Membership training in leadership skills.

# f. Gaining support (financial and otherwise) from major

businesses.
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* g. Planning effective national conferences.
h. Assistance with public relations (i.e., media, brochures,

etc.).
i. Development and refinement of competitive events.
j. Other.

Importance of the issue:
Critical (12%), Very important (56%), Important (9%),
Little importance (97%), No importance (15%).

To what extent is National DECA providing the desired services at
this time?

( 6%Z)a. All the desired services are provided.

(41%Z)b. Most of the desired services are provided.

( 0%Z)c. TUndecided.

(35%)d. Some of the services are provided but there is a need for
some change.

(18%Z)e. Few of the desired services are provided.

( 0%2)f. Other.

Importance of the issue:

Critical (29%), Very important (41%), Important (24%),
Little importance (0%), No importance (6%).

To what extent is the DECA Distributor providing a membership
service?

( 3%2)a. Great extent.

(38%)b. Some extent.

(21%Z)c. TUndecided.

(29%)d. Little usefulness.

( 92)e. Almost no usefulness.
( 0Z)f. Other.

Importance of the issue:
Critical (12%), Very important (29%), Important 47%),
Little importance (3%), No importance (9%).

To what extent is the National DECA office the voice for marketing
and distributive education at the national level?

( 3%)a. It is the voice of marketing and distributive education,
and it should continue to be.

(46%Z)b. It is the voice of marketing and distributive education,
but it should not be.

(27%)c. It is not the voice of marketing and distributive educa-
tion, and it should not assume that role.

( 3%Z)d. It is not the voice of marketing and distributive educa-
tion, but it should be.

( 6%Z)e. No opinion.

(15%)f. Other.
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Importance of the issue:
Critical (41%), Very important (24%), Important (21%)
Little importance (12%), No importance (3%).

The use of outside consultants for DECA activities (i.e., leader-
ship and/or officer training, conference planning, preparation of
competitive events and other published materials, etc.) is:

(41%)a. Highly desirable.
(53%)b. Desirable.

( 6%Z)c. TUndecided.

( 0%)d. TUndesirable.

( 0%)e. Very undesirable.
( 0%Z)f. Other.

Importance of the issue:
Critical (15%), Very important (41%), Important (32%),
Little importance (6%), No importance (6%).

ORGANIZATIONAL STRUCTURE

How effective can DECA chapters be without affiliation with the
national association?

(24%Z)a. Highly effective.
(35%)b. Effective.

( 3%)c. TUndecided.
(15%)d. Not effective.
(21%Z)e. Very ineffective.
( 3%2)f. Other.

Importance of the issue:
Critical (15%), Very important (50%), Important (26%),
Little importance (6%), No importance (3%).

How effective would it be for DECA to reorganize to a purely nation-
al delivery system and decrease the involvement of state departments
in the administration of DECA. (Note: Some civic organizatioms,
such as Kiwanis, operate with a strong national association and no
state associations.)

( 0%)a. Highly effective.

( 3%Z)b. Effective.

( 9%2)c. Undecided.

(18%)d. Not effective.
(70%)e. Highly ineffective.
( 0%Z)f. Other.

Importance of the issue:
Critical (35%), Very important (35%), Important (15%),
Little importance (6%), No importance (9%).
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Should regional office be established and maintained for all
regions of DECA?

(59%)a. Yes.
(28%)b. No.

( 9%2)c. No Opinion.
( 0%)d. Other.

Importance of the issue:
Critical (9%), Very important (47%), Important (18%),
Little importance (12%), No importance (157%).

Regional conference agendas should inclue:

(85%)a. Officer training and/or leadership development.

(62%)b. Membership training in leadership skills.

(24%Z)c. Competitive activities leading to participation in competi-
tion at the National Career Development Conference.

(44%)d. Sessions to prepare students and advisers for competition
at State and/or National levels.

(74%)e. Career development sessions.

( 0%2)f. Other.

Importance of the issue:
Critical (6%), Very important (44%), Important (38%),
Little importance (3%), No importance (9%).

Attendance at regional conference should be open to:

(68%)a. All DECA members in that region.
(17%)b. State officers only.
(15%)c. Other.

Importance of the issue:
Critical (6%), Very important (417%), Important (38%),
Little importance (97%), No importance (6%).

State, national and/or regional associations will need to make ad-
justments in conference agendas and/or competitive events to accomo-
date specialized marketing and distributive education programs
(i.e., fashion merchandising, finance and credit, hotel/motel
mangement, food service, etc.).

(57%)a. Agree,
(18%)b. Disagree.
(25%)c. Undecided.
( 0%2)d. Other.

Importance of the issue:
Critical (9%), Very important (38%), Important (29%),
Little importance (12%), No importance (127%).



146

39.0 Adult education beyond the junior collegiate division:

(12%)a. Should receive the benefits and/or opportunities of
belonging to DECA just as junior college (community
college) students do.

(34%)b. Does not need and/or want membership in DECA.

( 6%)c. Needs and/or wants all the benefits and/or opportunities
of belonging to DECA except involvement in the competitive
activities.

( 6%)d. Should have their own student organization or division of
DECA.

(27%)e. Should belong to the professional division of DECA.

(15%)f. Undecided. .

( 0%Z)g. Other.

Importance of the issue:
Critical (6%), Very important (6%), Important (26%),
Little importance (447%), No importance (18%).

40.0 Student organization benefits and/or opportunities should be
extended to career exploration and/or middle school (junior high)
students by adding a division of DECA for these students.

(15%)a. Agree.

(32%)b. Agree with some stipulations and/or reservations.
(50%)c. Disagree -

( 3%2)d. Undecided .

( 0%)e. Other .

Importance of the issue:
Critical (6%), Very important (15%), Important (38%),

‘Little importance (29%), No importance (127%).

41.0 How effective and/or efficient would it be to have one student
organization for all business-related vocational programs (i.e.,
marketing and distributive education; business and office education)?

( 6%)a. Very effective.

( 3%Z)b. Effective.

(12%)c. Undecided.

( 6%4)d. Not effective for the most part.
(73%)e. Very ineffective.

( 0%Z)f. Other.

Importance of the issue: )
Critical (29%), Very important (18%), Important (18%),
Little importance 18%), No importance (18%).
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42.0 How effective and/or efficient would it be to have one student
organization for all vocational education programs (i.e., marketing
and distributive education, business and office education, health
careers, agriculture, etc.)?

( 0%Z)a. Very effective.

( 32)b. Effective. '

( 9%)c. Undecided.

( 3%2)d. Not effective for the most part.
(85%)e. Very ineffective.

( 0%)f. Other.

Importance of the issue:
Critical (29%), Very important (15%), Important (15%),
Little importance (97%), No importance (26%).

43.0 Would you be in favor of a proposal to change the name of DECA to
eliminate the stigma the word "club" has to many persons (i.e.,
Distributive Education Chapters of America, Distributive Education
Career Association, etc.)?

(53%)a. Yes.
(38%)b. No.

( 92)c. TUndecided.
( 0%)d. Other.

Importance of the issue:
Critical (67%), Very important (26%), Important (26%),
Little importance (267%), No importance (187%).

44.0 The addition of the word "marketing" to the name distributive educa-
tion (i.e, marketing and distributive education programs, DE/
Marketing division, etc.) has had:

(55%)a. A favorable impact.
(12%)b. No impact.

( 0%)c. An unfavorable impact.
(24%)d. TUndecided.

( 9%)e. Other,

Importance of the issue:
Critical (12%), Very important (41%), Important (29%),
Little importance (18%), No importance (0%).
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FBLA/PBL/OEA
I. GOALS AND PURPOSES OF FBLA/PBL/OEA

1.0 To what degree do you feel the goals of FBLA/PBL/OEA are achieved
by most chapters in your state?

1.1 Recognition of students

(34%)a. The goal is achieved to a large extent.
(41%)b. The goal is adequately achieved.

(25%)c. The goal is achieved to some extent.

( 0%)d. The goal is not achieved for the most part.
( 0%)e. Other.

Importance of the issue:
Critical (47%), Very important (49%), Important (27),
Little importance (07%) No importance (2%).

1.2 Public relations

(14%7)a. The goal is achieved to a large extent.
(43%)b. The goal is adequately achieved.

(40%)c. The goal is achieved to some extent.

( 3%2)d. The goal is not achieved for the most part.
( 0%)e. Other.

Importance of the issue:
Critical (407%), Very important (46%), Important (9%)
Little importance (0%), No importance (5%)

1.3 Recruitment of students for the business and office education
programs

(24%)a. The goal is achieved to a large extent.

(32%)b. The goal is adequately achieved.

(417)c. The goal is achieved to some extent.

( 372)d. The goal is not achieved for the most part.

( 0%)e. Other.

Importance of the issue:
Critical (37%), Very important (347%), Important (147),
Little importance (7%), No importance (77%).

1.4 Leadership development

(23%)a. The goal is achieved to a large extent.
(37%)b. The goal is adequately achieved.

(40%)c. The goal is achieved to some extent.

( 0%)d. The goal is not achieved for the most part.
( 0%Z)e. Other.

Importance of the issue:
Critical (46%), Very important (46%), Important (67%),
Little importance (0%), No importance (27).
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1.5 Awareness of career Opportunltles

(15%)a. The goal is achieved to a large extent.
(18%2)b. The goal is adequately achieved.

(52%)c. The goal is achieved to some extent.
(15%)d. The goal is not achieved for the most part.

( 0%)e. Other.

Importance of the issue:
Critical (29%), Very important (54%), Important (14%),
Little importance (27%), No importance (0%).

1.6 Career preparation; teaching tool for certain competencies
(25%)a. The goal is achieved to a large extent.

(39%)b. The goal is adequately achieved.

(34%)c. The goal is achieved to some extent.

( 2%2)d. The goal is not achieved for the most part.

( 0%Z)e. Other.

Importance of the issue:
Critical (467%), Very important (46%), Important (6%),
Little importance (2%), No importance (2%).

1.7 Civic consciousness development

(10%)a. The goal is achieved to a large extent.
(42%)b. The goal is adequately achieved.

(48%)c. The goal is achieved to some extent.

( 0%Z)d. The goal is not achieved for the most part.
( 0%)e. Other.

Importance of the issue:
Critical (22%), Very important (37%), Important (40%),
Little importance (2%), No importance (2%). -

1.8 Social skills development

(32%)a. Theé goal is achieved to a large extent.
(17%)b. The goal is adequately achieved.

(51%Z)c. The goal is achieved to some extent.

( 0%Z)d. The goal is not achieved for the most part.
( 0%)e. Other.

Importance of the issue:
Critical (29%), Very important (40%), Important (31%),
Little importance (0%), No importance (0%).

1.9 Development of business and personal ethics
(13%)a. The goal is achieved to a large extent.
(33%)b. The goal is adequately achieved.

(51Z)c. The goal is achieved to some extent.

( 3%2)d. The goal is not achieved for the most part.
( 0%)e. Other,

Importance of the issue:
Critical (33%), Very important (33%), Important (32%),
Little importance (0%), No importance (0%).
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1.10 Develop appreciation/understanding of free enterprise

( 7%)a.
(427)b.
(45%) c.
( 6%)d.
( 0%)e.

The goal is achieved to a large extent.

The goal is adequately achieved.

The goal is achieved to some extent.

The goal is not achieved for the most part.
Other:

Importance of the issue: ;
Critical(40%), Very important (40%), Important (17%),
Little importance (0%), No importance (2%).

State FBLA/PBL/OEA conference agendas should include:

(86%)a.
(63%)b.
(77%) c.
(83%)d.
(77%)e.
( 1%)f.

Training of members in leadership skills.
Chapter management training.

Career development sessions.

Competitive activities.

Sessions for teacher-coordinators.

Other,

Importance of the issue:
Critical (37%), Very important (49%), Important (9%),
Little importance (6%), No importance (4%).

The National FBLA/PBL/OEA Conference agenda should include:

(83%)a.
(717%)b.
(73%)c.
(637%)4d.
(86%)e.
(14%)f.

Training of members in leadership skills.
Chapter management training.

Career development sessions.

Competitive activities.

Sessions for teacher-coordinators.

Other.

Importance of the issue:
Critical (43%), Very important (40%), Important (8%)
Little importance (2%), No importance (2%).

Is attendance at your state conference limited for the most part to
students entered in competitive activities?

(34%)a.
(66%)b.

Yes.
No.

4.1 1If yes, what is the reason(s) for limited attendance?

(647)a.
(30%)b.

( 6%)c.

Limited space for meetings and housing.

Purpose of the state conference is such that it is not open
to all members.

Other.

Importance of the issue:
Critical (217%), Very important (36%), Important (38%),
Little importance (2%), No importance (2%).



II.

5.0

6.0

7.0

8.0

152

DEGREE OF INVOLVEMENT WITH FBLA/PBL/OEA

The state department supports FBLA/PBL/OEA by hav1ng at least one
employee:

(31%)a. Whose major duty is advising FBLA/PBL/OEA.

(40%)b. Whose full-time responsibility is not advising FBLA/
PBL/OEA but who spend 50 percent or more of his/her time
serving as the state adviser for FBLA/PBL/OEA.

(23%)c. Who is responsible for FBLA/PBL/OEA on less than a half-
time basis.

( 62)d. Other.

Importance of the issue:
Critical (56%), Very important (25%), Important (167%),
Little importance (2%), No importance (2%).

In what ways does your state department support student organiza-
tions other than employment of a person(s) whose duties include
advising the state association?

(40%Z)a. Provides funds for FBLA/PBL/OEA.
(66%)b. Pays printing costs.
(63%)c. Pays travel costs to conferences.

(83%)d. Provides secretarial and/or other support services.
( 3%)e. Other,

Importance of the issue:
Critical (49%), Very important (23%), Important (11%),
Little importance (07%), No importance (17%).

In the next ten years the support for FBLA/PBL/OEA by state depart-
ments is expected to:

(34%)a. Increase,

(51%)b. Stay about the same,
(15%)c. Decrease.

( 0%)d. Other.

Importance of the issue:
Critical (40%), Very important (377%), Important (9%),
Little importance (9%), No importance (6%).

What percentage of the programs in your state fall into the follow-
ing categories? (Percentages should total 100 percent).

(52%)a. Programs with FBLA/PBL/OEA activities in proportion with
other parts of the program.

(37%Z)b. Programs which over emphasize FBLA/PBL/OEA to the detri-
ment of other parts of the program.

(11%Z)c. Programs which de-emphasize FBLA/PBL/OEA so that the
possible benefits of the student organization are not
fully realized.

( 0%Z)d. Other.
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Importance of the issue:
Critical (37%), Very important (50%), Important (9%)
Little importance (27%), No importance (2%).

About what percentages of classroom time is devoted to FBLA/PBL/OEA
by most business and office education programs in your state?

(467%)a. 0% - 10% ( 0%)g. 61% - 70%
(17%)b. 11% - 20% ( 0Z2)h. 71% - 80%
(11%Z)c. 217 - 30% ( 0Z2)i. 81% - 90%
( 62)d. 317 - 40% ( 0%)j. 91% - 100%
( 6%)e. 41% - 50% (14%2)k. Other

( 0%)f. 51% - 60%

Importance of the issue:
Critical (17%), Very important (41%), Important (36%),
Little importance (4%), No importance (2%)

About what percentages of classroom time should be devoted to FBLA/
PBL/OEA by most business and office education programs in your
state?

(17%)a. 0% - 10% ( 0%)g. 61% - 70%
(33%)b. 11% - 20% ( 0%)h. 71% - 80%
(13%)c. 21% - 30% ( 0%)i. 81% - 90%
( 6%)d. 31% - 407 ( 3%2)j. 91% - 100%
(14%)e. 417 - 50% (14%Z)k. Other

( 0%)f. 51% - 60%

Importance of”the issue:
Critical (18%), Very important (51%), Important (22%),
Little importance (6%), No importance (4%).

Do you feel the involvement with FBLA/PBL/OEA is integrated into
the curriculum?

(65%)a. Yes, the FBLA/PBL/OEA involvement is well-integrated with
classroom activities and other aspects of the program.

(31%)b. Effort is made to integrate FBLA/PBL/OEA into the curricu-
lum but improvement is needed in this area.

( 4%Z)c. TFBLA/PBL/OEA activities are not successfully integrated
into the curriculum in most instances.

( OZ)d. Other.

Importance of the issue: ‘
Critical (43%), Very important (37%), Important (14%),
Little importance (0%), No importance (6%).

Select the reason(s) you feel some programs do not encourage students
to become actively involved in FBLA/PBL/OEA. Then rank your selec-
tions from 1 to 17 with number 1 being the most prevalent reason.
(Note: TIf you select less than 17 reasons, your ranking should be
from 1 to whatever number of reasons you select. For example, if
your select 3 reasons, your ranking will be from 1 to 3. Be sure to
include any additional reasons listed in the "other" category.)
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* a. Lack of training for the teacher-coordinator on how to
advise a student organization.

b. Lack of interest by the teacher-coordinator.

* c¢. Lack of interest by the students.

d. Expenses of local chapter activities (i.e., wearing apparel,
banquet costs, etc.)

e. Expenses of participating and/or competing in FBLA/PBL/OEA
activities at a level other than the local chapter (i.e.,
conferences, preparation for competition, travel expenses,
etc.)

f. Disillusionment with some part of the student organization.

g. Feeling that the competition is unfair.

* h. Lack of support from school administration.

i. Stress felt by the teacher-coordinator.

* j. "Burn out" or weariness on the part of teacher-coordinators
who were previously highly involved in student organization
activities.

k. Discouragement or "sour grapes" on the part of teacher-
coordinators whose students have not been successful in
competitive activities as was hoped.

1. Belief by the teacher-coordinator that his/her program
does not have the kind of students who can win competitive
activities.

* m. Lack of conviction as to the value of FBLA/PBL/OEA to the
total learning process.
* n. Lack of time by the teacher-coordinator.
o. Lack of time by the students.
p. Judgment that student organization goals can be accomplished
through other programatic efforts.
q. Other

Importance of the issue: )
Critical (49%), Very important (31%), Important (207%),
Little importance (0%), No importance (0%).

Select the reason(s) you feel some programs over emphasize FBLA/
PBL/OEA activities. Then rank your selections from 1 to 5 with
number 1 being the most prevalent reason. (Note: If you select
less than 5 reasons, your ranking should be from 1 to whatever
number of reasons you select. For example, if you select 3 reasons
your ranking will be from 1 to 3. Be sure to list any additional
reasons listed in the "other" category.)

* a. Active participation is consistent with the teacher-
coordinator's philosophy on student organizations, motiva-
tion, and recognition. '

b. Enjoyable part of the program for teacher-coordinator.

* c. Feeling that a strong FBLA/PBL/OEA is a major criterion
by which the effectiveness of the business and office
education program is evaluated.

% d. Need for recognition by the teacher-coordinator.

e. Encouragement by school administration.

f. Other
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Importance of the issue:

Critical (17%), Very important (34%), Important (39%)
Little importance (4%), No importance (6%).

The teacher-coordinators who tend to have the most active FBLA/PBL/
OEA chapters have the following number of years teaching experience:

( 7%)a. 1 - 3 years,

(29%)b. 4 - 6 years,

(26%)c. 7 - 10 years,

( 9%2)d. 11 or more years.

(28%)e. Years of teaching experience seems to make no difference.
( 0Z2)f. Other.

Importance of the issue:

Critical (6%), Very important (31%), Important (297%),
Little importance (26%), No importance (8%).

Sponsorship of a local FBLA/PBL/OEA chapter should be one criterion
for program evaluation by the state department.

(92%)a. Agree.

( 6%Z)b. Disagree.
( 2%)c. TUndecided.
( 0%2)d. Other.

Importance of the issue:
Critical (17%), Very important (43%), Important (29%),
Little importance (9%), No importance (9%).

15.1 If you agree, what would be the acceptable level of membership
in order to receive the highest evaluation?

( 9%)a. 0% - 25%

( 9%)b. 26% - 50%

(29%)c. 51% - 75%

(39%)d. 76% - 100%

(14%)e. Other

Importance of the issue:
CFitical (9%), Very important (31%), Important (45%),
Little importance (67%), No importance (9%)

15.2 What other criteria would be used to support a high evaluation?
(77%)a. Participation in local chapter activities.

(20%)b. Number of students entered in competitive activities.

( 5%2)c. Number of winners in competitive activities.

( 92)d. Other

Importance of the issue:
Critical (6%), Very important (41%), Important (47%),
Little importance (3%), No importance (3%).
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COMPETITIVE ACTIVIIIES
The major complaint(s) concerning the competitive events is (are):

(11%2)a. Too difficult for most students.

( 2%4)b. Too easy for most students.

(14%Z)c. Inconsistent with the competencies needed in the real
world.

(14%)d. Too objective, detailed, or specific.

(43%Z)e. Too subjective, allows bias and mistakes by judges.

(26%2)f. Other.

Importance of the issue:
Critical (14%), Very important (19%), Important (35%),
Little importance (22%), No importance (10%).

To what extent do you feel local chapter activities and preparation
for competition is student-directed as opposed to teacher directed?

( 6%)a. Student-directed to a large extent.

( 2%2)b. Somewhat student-directed.

(40%)c. 50-50 balance between student and teacher-coordinator input.
(34%)d. Some student involvement but mostly teacher-directed.

( 9%)e. Almost totally teacher-directed.

( 9%)f. Other

Importance of the issue:

Critical ' (11%), Very important (40%), Important (34%),
Little importance (67), No importance (9%?

What is your state's major resource for writing/obtaining new,
revised competitive events?

(17%)a. State staff.

(20%)b. Teacher-education programs.
(20%Z)c. Teacher-coordinator.

(14%)d. Contracted through proposals.
(51%)e. National FBLA/PBL/OEA,

( 22)f. Leadership Development Institute,
( 0%)g. Curriculum consortiums,

(14%)h. Other,

Importance of the issue:
Critical (21%) Very important (47%), Important (24%)
Little importance (4%Z), No importance (4%).

TEACHER PREPARATION

In-service education over the competencies needed to be an effective
FBLA/PBL/OEA chapter adviser is mainly the responsibility of:

(86%)a.. State staff.
(15%Z)b. Teacher education.
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-(11%)c. Local supervisors.

( 0%)d. Other.

Importance of the issue:
Critical (43%), Very important (23%), Important (20%),
Little importance (9%), No importance (6%).

In teacher education pre-service programs, the competencies needed
to be a FBLA/PBL/OEA chapter adviser should be taught:

(31%)a. In a separate course for that specific purpose.

(74%Z)b. By being incorporated as part of some or all teacher edu-
cation courses.

(31%)c. By sponsoring a Phi Beta Lambda or Collegiate OEA chapter.

(34%)d. Dy assisting with state-endorsed FBLA/PBL/OEA activities.

( 2%)e. It makes no difference where the competencies are taught.

( 5%2)f. The competencies do not need to be taught.

( 0%) g. Other.

Importance of the issue:
Critical (43%), Very important (23%), Important (20%),
Little impoﬁtance (6%), No importance (9%)

SERVICES
What services does your state provide to local chapters?

(71%Z)a. Chapter and state officer training and/or leadership devel-
opment.

(57%)b. Membership training in leadership skills.

(94%)c. Organization of conferences and competitive activities.

(83%)d. Development and refinement of competitive events.

(74%Z)e. Gaining support from major businesses (financial and other-
wise).

(69%Z)f. Assistance with public relations (i.e., media, brochures,
etc.).

( 0%)g. Other.

Importance of the issue:
Critical (42%), Very important (427%), Important (11%),
Little importance (0%), No importance (9%)

Select the services that should be provided by National FBLA/PBL/OEA
to the state associations. Then rank your selections from 1 to 9
with number 1 being the most desired service. (Note: If you select
less than 9 services your ranking will be from 1 to whatever number
of services you select. For example, if you select 3 services, your
ranking will be from 1 to 3. Be sure to list any other services in
the "other" category.)

a. Development and distribution of products bearing the organ-
ization insignia for state and local use (i.e., wearing



23.0

24.0
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apparel, jewelry, notebooks, trophies, etc.).
* b. Assistance with conference planning and organization at
the state level.
c. Assistance with organizing and managing local chapters.
* d, State and national officer training and/or leadership
development
¥ e, Membership training in leadership skills.
f. Gaining support (financial and otherwise) from major
businesses.
* g. Planning eifective national conferences.
h. Assistance with public relations (i.e., media, brochures,
etc.).
Development and refinement of competitive events.,
Other

[SERR N

Importance of the issue:
Critical (23%), Very important (46%), Important (14%),
Little importance (9%), No importance (6%).

To what extent is National FBLA/PBL/OEA providing the desired

services at this time?

(14%Z)a. All the desired services are provided.

(49%)b., Most of the desired services are provided.

( 6%Z)c. Undecided.

(31%2)d. Some of the services are provided but there is a need for
some changes.

( 0%)e. Few of the desired services are provided.

( 0%)f. Other.

Importance of the issue:
Critical (29%), Very important (407%), Important (23%),
Little importance (3%), No importance (6%).

To what extent is the Natiomal FBLA/PBL/OEA office the voice for
business and office education at the national level?

(l4%)a. It is the voice of business and office education, and it
should continue to be.

( 3Z)b. It is the voice of business and office education, and it
should not be.

(65%)c. It is not the voice of business and office education, and
it shculd not assume the role.

( 9%)d. It is not the voice of business and office education, but
it should be.

( 9%)e. No opinion.

( 0%)f. Other.

Importance of the issue:
Critical (23%), Very important (37%), Important (17%),
Little importance (11%), No importance (9%).



25.0 The use of consultants for FBLA/PBL/OEA activities (i.e., leader-

VI.

26.0

28.0

ship and/or officer training, conference planning, preparation of
competitive events, and other published materials, etc.) is:

(58%)a. Highly desirable,
(31%)b. Desirable.

( 9%)c. TUndecided.

( 0%Z)d. Undesirable.

( 2%)e. Very desirable.

( 0%)fi. Other.

Importance of the issue:
Critical (29%), Very important (37%), Important (17%),
Little importance (9%), No importance (9%).

ORGANIZATIONAL STRUCTURE
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How effective can FBLA/PBL/OEA chapters be without affiliation with

the national association?

( 6%)a. Highly effective.
(23%2)b. Effective.
(23%)c. Undecided.
(28%)d.. Not effective.
(20%)e. Very ineffective.
( 0%)f. Other.

Importance of the issue:
Critical (23%), Very important (26%), Important (37%),
Little importance (9%), No importance (6%).

How effective would it be for FBLA/PBL/OEA to reorganize to a
purely national delivery system and decrease the involvement of
state departments in the administration of FBLA/PBL/CEA? (Note:
Some civic organizations, such as Kiwanis, operate with a strong
national association and nc state associations.)

( 0%2)a., Highly effective.

( 32)b. Effective.

(17%)c. Undecided.

(37%)d. Not effective.
(43%)e. Highly ineffective.
( 0%Z)f. Other,

Importance of the issue:
Critical (31%), Very important (46%), Important (17%),
Little importance (9%), No importance (3%).

Should regional offices be established and maintained for all
regions of FBLA/PBL/OEA?

(34%)a. Yes.
(54%)b. No.
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(12%)c. No opinion.
( 0%)d. Other.

Importance of the issue:
Critical (14%), Very important (407%), Important (23%),
Little importance (14%), No importance (9%).

29.0 Regional conference agendas should include:

a. Officer training and/or leadership development.

b. Membership training in leadership skills.

c. Competitive activities leading to participation in
competition at the National Conference.

d. Sessions to prepare students and advisers for competition
at state and/or national levels.

e. Career development sessions.

f. Other.

Importance of the issue:
Critical (6%), Very important (46%), Important (26%),
Little importance (11%), No importance (11%).

30.0 Attendance at regional conferences should be open to:

a. All members in that regionm.
b. State officers only.
c. Other.

Importance of the issue:
Critical (20%), Very important (26%), Important (31%),
Little importance (17%), No importance (6%).

31.0 Adults in business and office education:

a. Should receive the same benefits and/or opportunities of
belonging to FBLA/PBL/OEA as secondary students.

b. Do not need and/or want membership in FBLA/PBL/OEA.

c. Need and/or want all the benefits and/or opportunities of
belonging to FBLA/PBL/OEA except involvement in the
competitive events.

d. Should have their own student organization or division of
FBLA/PBL/OEA.

e. Should belong to the professional division of FBLA/PBL/OEA.

f. Undecided.

g. Other.

Importance of the issue:
Critical (3%), Very important (34/), Important (31%),
Little importance (17%), No importance (14%).

32.0 Student organization benefits and/or opportunities should be extend-
ed to career exploration and/or middle school (junior high) students
by adding a division of FBLA/PBL/OEA for these students.
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a. Agree.

b. Agree with some stipulations and/or reservations.
c. Disagree.

d. Undecided.

e. Other.

T

33.0 How effective and/or efficient would it be to have one student or-
ganization for all business-related vocational programs (i.e., mar-
keting and distribution; business and office education)?

a. Very effective.

b. Effective.

c. Undecided.

d. Not effective for the most part.
e. Very ineffective.

f. Other.

LT

Importance of the issue:
Critical (297%), Very important (31%), Important 23%),
Little importance (1i%), No importance (6%).

34.0 How effective and/or efficient would it be to have one student or-
ganization for all vocational education programs (i.e, marketing and
distributive education, business and office education, health
careers, agriculture, etc.)?

a. Very effective.

b. Effective.

¢. Undecided.

d. Not effective for the most part.
e. Very ineffective.

f. Other.

Importance of the issue:
Critical (29%), Very important (317%), Important (23%),
Little importance (11%), No importance 6%).
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