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CHAPTER I

INTRODUCTION

Aging is inescapable; we cannot control it. Aging is a process
which is physical, mental, and social, and can be a time of social
interaction or a time of social isolation. Individuals may decide not
to be socially active because they prefer to spend their time and
energy alone. Many times the individuals do not have a choice; their
isolation is dictated by their social, psychological, or physical
conditions.

Bennett (1980) defined social isolation as the absence of the
specific role relationship which is usually activated and sustained
through direct personal face-to-face interaction. This definition can
be translated into absence of purposeful social interaction. Programs
enhancing social interaction could reduce social isolation.

Life satisfaction is a measurement of quality of life. When an
individual's social, psychological, and physical conditions are
optimum, he/she has an optimum quality of life and is satisfied with
life.

Aging may be a time of transition for senior citizens. Many
senior citizens move into shelter housing for security and financial
reasons. Socially isolated individuals find this transition more
difficult than those individuals who are socially active.

Discussions about well-being and quality of life often treat



education as one of the resources of well-being (Sihvola, 1985).
Educational intervention can be viewed as a social, psychological, and
physical support system for the senior citizens residing in government
subsidized congregate housing. Many of these individuals are socially
isolated and have a need for improved quality of life (MacLean, 1982).
The need for this study‘developed as a result of prior research in the
areas of social isolation, qua}ity of life, lifelong learning, and the
present and future demographics of the senior citizens. Educational
intervention has a place in the treatment of socially isolated senior

citizens.

Statement of the Problem

1

Oklahoma's senior citizen population, those aged 62 and over, will
increase 35 percent between 1980 and 2010, from 376,000 to 502,000, as
stated in the demographic report to the governor of Oklahoma (Selland,
1987). At the present time, the State of Oklahoma has a variety of
housing opportunities available for low-income families, including
senior citizens. Senior citizen apartments are occupied by those
individuals 62 years old or older who qualify for low-income housing.

In the Tulsa area, a total of five high-rise dwellings are
occupied by over 900 senior citizens. There are many excellent
programs for the socially active individuals. However, many of the
senior citizens have become socially isolated before or after entry
into public housing residence. There are no educational programs
designated specifically for the socially isolated senior citizens

living in the public housing.



The Lifelong Learning Act of 1976, Public Law 94-482, has as an
ultimate goal to maintain and improve the quality of life for all
American citizens regardless of age, race, sex, previous education or
training, handicapping condition, social or ethnic background, or
economic conditions. Under the 1978 Amendments to the Older Americans
Act, the greatest social need was defined as:

. . . those noneconomic factors such as cultural or social

isolation, physical or mental limitations, race or ethnic

status, cultural obstacles or language barriers which

restricts individual ability to carry out activities of

daily living and which threaten an individual's capacity to

live an independent life (np).

Section 306 (a) (5) (A) of the 1984 Amendments to the Act added the
phrase "with particular attention to low-income minority individuals"
(p. 5).

The socially isolated senior citizens in Oklahoma's public housing
have a right to an educational program as stated in the Lifelong
Learning Act (1976). The problem statement that this research
addressed was: The quality of life for senior citizens who demonstrate

social isolation in public housing is not being addressed by

educational intervention.
Purpose of the Study

The purpose of this study was to determine if an educational
intervention, specifically a workshop on reminiscing, could affect life
satisfaction for the socially isolated senior citizens residing in
public housing as measured by the Life Satisfaction in the Elderly

Scale (LSES).



The following objectives were addressed in this study:

1. To increase knowledge of the socially isolated senior citizens
residing in public housing.

2. To determine if there is a relationship between improved life
satisfaction and educational intervention for the socially isolated

senior citizen.

Hypotheses

Hypothesis 1

There is no significant difference in scores on the Life
Satisfaction in the Elderly Scale between those exposed to the
educational workshops and those who were not exposed to the educational

workshops.

Hypothesis 2

There is no significant difference on the Life Satisfaction in the
Elderly Scale between the amount of change from pretest to posttest for
the group exposed to the educational workshops and the amount of change
from pretest to posttest for the group not exposed to the educational

workshops.

Definition of Terms

The following definition of terms were used throughout this study:

Social Isolation - The absence of specific role relationship

through direct personal face-to-face interaction.

Quality of Life - The social, psychological, and physical




conditions where the needs and expectation from life are met (Campbell,
1971). This was measured on the Salamon-Conte Life Satisfaction in
the Elderly Scale (1984).

Life Satisfaction - The eight categories included in the

Salamon-Conte Life Satisfaction in the Elderly Scale (1984):

(1) taking pleasure in daily activities; (2) regarding life as
meaningful; (3) goodness of fit between desired and achieved goals;
(4) positive mood tone; (5) positive self-concept; (6) perceived
health; (7) financial security; and (8) social contacts.

Senior Citizens - An individual over 62 years of age and residing

in public housing.

Educational Intervention - An educational program for the senior

citizens given in a workshop setting. The title for the educational

program in this study was "Reminiscing Workshop."
Assumptions

The following assumptions were relevant to this study:

1. Due to the confidentiality for the tenants, the tenant
associations who drew the random samples were accurate in following
directions for the initial random sampling selection.

2. The senior citizens who took part in the Life Satisfaction in
the Elderly Scale were accurate and honest in their responses.

3. The educational intervention delivered in a workshop setting

was appropriate for the senior citizens' needs.
Limitations

The study was limited to the senior citizens residing in two of



the five public housing facilities in Tulsa, Oklahoma.

The health of the subjects of this study was declining in many
cases due to age-related illness. This could have had a possible
effect on the learning and teaching.

The educational intervention used‘in this study was not field
tested prior to use in this study. Rather, it was designed

specifically for this study.
Subjects

The subjects of this study were male and female senior citizens
identified as socially isolated. These senior citizens were residing

in public housing within the Tulsa city limits.

Summary

The socially isolated senior citizens living in two of the public
housing facilities in Tulsa were not being served by a specific program
dealing with the problem of social isolation. The purpose of this
study was to determine if educational intervention in the form of a
reminiscing workshop could affect the quality of life as measured by
the Life Satisfaction in the Elderly Scale (LSES) for the socially
isolated senior citizens residing in public housing.

The Lifelong Learning Act specifies that all individuals have a
right for opportunities to improve their quality of life. Educational
intervention was a legitimate potential treatment for the socially

isolated. Improved quality of life was a need for the socially



isolated. The Life Satisfaction in the Elderly Scale (LSES) offered a

measurement of quality of life.
Reporting the Study

This study was designed to examine an educational intervention,
specifically a reminiscing workshop to find its effect on the elderly,
socially isolated individual.

Chapter II reviewe& the literature since 1950 concerning
demographical information of the elderly, social isolation related to
the elderly, quality of life for the elderly, lifelong learning, and
reminiscing for senior citizens.

Chapter III discussed in more detail the design of the study, the
treatment of the study, random selection of the sample and location.
The chapter also described the instrument for gathering data and the
procedure used in analyzing data and testing hypotheses.

Chapter IV presented findings from testing the two null
hypotheses.

Chapter V summarized major findings and conclusions.
Recommendations were based on findings and comparisons with other

similar studies.



CHAPTER II
REVIEW OF LITERATURE

This study concerned the socially isolated senior citizens in
public housing. The review of literature on areas pertinent to this
study concerned the elderly as to (a) demographical information,

(b) social isolation, (c) quality of life, (d) lifelong learning, and

(e) reminiscing.
Demographical Information About the Elderly

In 1909, I. L. Nascher coined the word "geriatrics'", he envisioned
a new field which would parallel pediatrics. There was little
response, probably because the specialty by its very nature remains
ambiguous. Theorists have yet to define precisely the parameters of
the field or to distinguish clearly between normal aging and
pathological aging (Haber, 1977).

The New York Times (1987) carried an article which credited the

baby boom generation with fascination for the graying of America nad a
more positive attitude toward the elderly and aging because they wanted
to know the effect of aging on them. On the other hand, the baby boom
was seen as only one of the factors in the demographical information.
Human life expectancy for the year 2000 was projected to increase four
years for men to 74.3 years and to increase eight years for women to

86.2 years (Dennis, 1948).



Important implications of American population growth were
associated with an increase of aging due to medical advancements and a
decline in the birth rate. Funding of benefits for the aged were
predicted to increase to more than 40 percent of the federal budget by
early in the next century. Rosewaike (1985) predicted that funding the
increase would be a major challenge for the goverﬁment.

Neugarten (1982) did not see all older people as economically and
socially needy. On most socioeconomic measures it was the minority,
mainly the very old, who had been severely disadvantaged with regard to
education, occupational skills, pension systems, and medical care
earlier in their lives.

As for aging itself, Riley (1978) stated that the definition of
aging had always changed. She viewed individuals who belonged to the
same generation as cohorts representing a changing definition of age at
any given point in historical time.

In summary, the demographic information about the population of
older Americans presented the picture of increased numbers due to the
baby boom, the result of medical advancements and decline in the birth
rate, the probable increasing drain on the federal budget, regard for a
minority of severely disadvantaged very old citizens, and the changing

definition of aging.
Social Isolation Related to the Elderly

Social isolation of the elderly has been studied and described by
various researchers. In Hancock's (1986) definition of social
isolation, alienation was identified as one of the factors.

Conversely, Urick (1970) identified social isolation as one of the
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factors of alienation.

Bennett (1980) stated that aging could be accompanied by social
isolation, voluntary or involuntary. In the voluntary process, as the
individual's energy level diminished, the individual was seen to
disengage from society. As an involuntary process, social isolation
resulted from the simultaneous and successive occurrences of physical
deterioration, death of peers, enforced retirement, and predominance of
the mobile family. In regard to the loss of these supportive ties,
Dunlop (1973) and Pillsak (1980) discussed the importance of being able
to estimate the incidence of social isolation or social loss in order
to direct a social support network to counteract the effects of such
social isolation and social loss.

Delmar (1986) found that the level of loneliness in older
individuals appeared to be related to the number of social contacts
reported. In this respect, when Felton (1981) researched the
habitability of the city for older people, urban older people reported
more frequent interactions with friends. Rathbone-McCuan (1982)
consideréd environmental isolators which included the hazards of
deteriorating housing and/or neighborhoods or forced relocation to new
and unfamiliar areas.

The importance of the number of social contacts was tangentially
referenced in Keith (1986). The future aged population was projected
to include more unmarried persons since many individuals do not marry,
and he found that divorced and never married men were more isolated
from family than were widowed men. Levitt (1985-86) found older men in
poor health and without supportive relationships were targeted as a

high risk group for life satisfaction.
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Curry (1973) found that significantly more residents in large
nursing homes were isolated from friends and relatives than was true of
those in smaller nursing homes. In general, smaller nursing homes were
in smaller towns or cities where families were nearby, and many tenants
were known to the caretakers,

Phillipson (1986) stated that the Grey Panthers had promoted the
idea of interdependence between older and younger people instead of
dependence and independence.

In summary, social isolation was described as an identifiable
condition in the elderly which occurred voluntarily or involuntarily.
Social isolation was recognized as an impairment to the quality of life

for the elderly.

Quality of Life for the Elderly

Various life conditions have been identified which affect the
quality of life for the elderly. Research designed to measure the
quality of life for the elderly, as developed by several researchers,
touched on a variety of approaches.

Campbell (1971) reported The Quality of American Life Survey. The
survey was designed to measure respondents' perceptions of their
social-psychological condition, their needs and expectations from life,
and the degree to which these needs were satisfied.

An earlier survey titled, National Survey of the Aged (1957),
included medical care and attitudes of the elderly concerning health
and living arrangements.

A transition from independent living to a residential home or to a

sheltered housing challenged the resilience of all elderly people,
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according to Mertens and Wimmers (1987). They found that attitudes to
dependency were central to the maintenance of self-esteem and well
being. The focus of their study was on preparedness for adaptation to
the experience of relocation to a dependent setting.

Leonard (1982) found that older persons were not a homogeneous
social category. They differed form each other in life styles,
experience, values, social class, ethnicity, health, and income status.
Consequently these differences became the key variables in
understanding the elderly.

Dowd (1978) did a study on variables which measured life
satisfaction on frequency of contact with relatives. The extent of
ethnic variation declined across age strata, indicating some support
for the age-as-leveler hypothesis when studying the quality of life of
the elderly.

The study by Hurst (1981) was similar to past studies as it found
that higher status satisfaction was associated with quality of life.
Hurst found that different status factors correlated with life
satisfaction depending on the older person's involvement in
organizations.

Lawton (1982) developed a multilevel assessment instrument for
measurement of well being of the aged. It included behavioral
competence in the domains of health, activities of daily living and
perceived environmental quality.

Lohr's (1988) findings emphasized the importance of
multidimensional conceptualization of physical health status in
understanding its relationship with life satisfaction. She also found

that the specific function of coping at different points in life aided
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in the quality of life.

Reker (1987) found the importance of various life attitudes in
promoting health and wellness. He suggested that coping skills were
based on one's attitude of life.

MacLean (1982) stated that close attention must be paid to
physical, mental, and social support systems in order to have optimum
quality of 1life in the later years. Her study implied that quality of
life could be controlled to a degree.

Sihvola (1985) recognized education as a resource which could
improve an individual's quality of life and well-being. Sihvola's
goals for an educational policy for the elderly included satisfying the
basic needs of the elderly and creating conditions for personal growth,
self-realization, self-determination, and social participation.

In summary, the quality of life for the elderly was affected by
attitudes concerning health and living arrangements, by ability to
cope, by control over the quality of life exerted by the individual,

and by use of education as resource affecting quality of life.

Lifelong Learning

The concepts of learning as a lifelong process, ability of the
elderly to learn, and education as a valuable resource for the elderly
appeared frequently in the literature on lifelong learning.

Steps to keep the mind active in later years were listed by
Hallowell (1985). These steps included: keep involved socially; keep
up friendships; make an effort to meet people; keep the mind
stimulated; be flexible; be open to new experiences, new types of

people and new places. All of these steps required motivation that
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stretched the mind and allowed it to grow well into old age.

Wain (1987) stated that the ultimate goal of lifelong education
was to maintain and improve the quality of life. Life itself was seen
as the major source of learning. Education was seen as not restricted
to a particular period of life but as a lifelong process which covered
the entire life-span of the individual.

A new dimension of learning that could bring change, renewal,
restructuring and problem reformulation was referred to by Knowles
(1986). Knowles called this innovative learning and thought it would
help one through long-term survival.

Erikson (1986) stated that elders needed the support of training
in order to be able to transmit skills effectively. He suggested the
development in everyone of an attitude that acknowledged contributions
of elders as a worthy and valued gift. Erikson also supported a
continued upgrading of all facilities for the health care and education
of people at all stages of life. He challenged education to prepare
the individual not only for the tasks of early and middle age but for
those of old age as well.

Mowsesian (1986) defined informational education as the lifelong
process by which every person acquired and accumulated knowledge,
skill, attitudes, and insights from daily experiences. From an
institutional standpoint, informal education is often unsystematic and
unorganized learning.

Pifer (1986) and Wharples (1979) discussed the different fields
that the older learners find interesting. The range of interests was
wide: from the arts, to methods of coping with social change, to

programs that teach information about hobbies, physical health needs,
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and personal growth. Both researchers found that the most effective
programs were those that addressed directly the needs or special
interests of the older learner. Wharples referred also to the
personality of the instructor and to the convenience of location and
time as decided by the participants. He also suggested that some
written certificate of completion should be awarded. Pifer (1986)
found there was a preference for the kind of participative learning
that allowed active involvement as opposed to courses presented in the
typical lecture format. Pifer stated that interest in lifelong
learning could be expected to grow in the future.

McPherson-Turner (1980) stated two major implications for health
education based on the increasing proportion of older adults within the
population. The first provision was the likelihood of a new generation
of older adults able to enjoy an improved quality of life during the
later years. The second provision was self-esteem. Positive emotional
health can be enhanced through programs emphasizing positive attitudes
regarding this stage of life development cycle.

When Flanagan (1980) studied the Project TALENT survey of 1960, he
analyzed the importance assigned to learning by persons with varying
amounts of education within each of three age groups, 30 years, 50
years, and 70 years. He found indication of a definite tendency in all
three age groups for those with more education to give learning greater
importance.

Kowalski (1979) commented on several aspects of the aging process
in an effort to address the numerous strengths older individuals tend
to possess., More critical changes seem to take place toward the end of

the developmental continuum of 1life. It appears that advancing age
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becomes a time when an individual's identity is threatened as a
productive, self-reliant citizen due to cultural stereotypes,
practices, and available opportunities.

Sihvola (1985) discussed the Committee on Education for the
Elderly. He reported their goals of educational policy as being "to
satisfy the basic needs of the elderly and to create conditions for
personal growth, self-realization, self-determination and social
participation on the part of older people" (p. 59). Based on these
goals, Sihvola stressed the need for creating better conditions for
interaction between generations within the framework of adult education
organizations and cultural and other recreational activities.

Knowles (1977) stated one of the purposes of adult education was
to help Americans become more aware of the importance of lifelong
learning and to assist in identifying national trends and problems that
have implications for adult education. Along with this identification
would be new programs for older adults.

In summary, lifelong learning was a fully accepted concept, with
various researchers suggesting variations of the same general

principles of enhancing quality of life through never ending education.

Reminiscing for Senior Citizens

Fducational content for the elderly was presented in many forms.
One form was reminiscing, which seemed to offer many valuable support
features for the elderly.

For instance, Lieberman (1983) questioned why relocation
constituted such a profound crisis in the lives of the elderly and why

some were able to adapt successfully where others failed. The move
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from one environment to another constituted a severe stress, wreaking
havoc among a large proportion of the elderly people Lieberman studied.
The most compelling evidence for the maintenance of coherent valued
self was found in reminiscence. There he found that for the majority
of these elderly individuals, the reconstructive efforts directed
toward the past more often than not were focused on creating a
self-in-the-past that reflected positively on the present self.
Personal history was redrawn, not in the service of resolving conflicts
and reorganizing one's life prior to death, but for the creation of an
enduring and affirming self. Lieberman viewed reminiscence as a coping
skill for the elderly.

Cowley (1980) addressed coping as an 80 year old individual. He
stated thaf among the aged, fear was not of death but of becoming
helpless. It was a fear of being as dependent as a young child, while
not being loved as a child, but merely being kept alive against one's
will., Cowley saw it as a play passing judgment on each person's
performance. He said to untangle the plot of the play, each person had
to gather together the materials that composed their lives. In other
words, the first step was simple remembering. Tangible aids to
remember were letters, old snapshots, daybooks, and mentos of the past,
to help each person say or feel, "I really was", or even, with greater
self-confidence, "I was and am this."

Monk (1985) discussed coping and old age. He viewed old age as a
time that individuals had to confront losses. These losses included
loss of a socially esteemed job and death of mate and peers. He
stressed that coping is behavior directed toward dealing with feelings

and problem-solving.
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Krause (1987) studied the support systems of the elderly. He
found that increases in social support tended to increase feelings of
control, but only up to a certain threshold. Beyond that point,
additional support tended to decrease feelings of personal control.
This nonlinear relationship was observed with emotional support and
integration (support provided to others) but not with informational or
tangible support. Only emotional support and integration were found to
influence feelings of control, suggesting that it is important to
examine specific types or dimensions of support.

Darkenwald (1982) stated that meaningful material and tasks are
more easily learned and longer remembered than nonmeaningful or
nonsensical material, especially for older adult learners. The
challenge to a facilitator of adult learning is to find ways in which
material can be significantly related to the experiences and needs of
the learners.

Revere (1980) hypothesized that the elderly would not only be more
involved in their past but also mythicize their past as reflected in
ratings of dramatization, consistency and certainty. He found that
later in life the past became unique, and in the myth was the reality
of one's life,

Aubell (1986) studied the effect of a guided program of life
review with elderly clients in relation to the presence and degree of
loneliness while living in an apartment complex. She found that life
review can improve the quality of life as a result of better adjustment
to geriatric apartment living.

Huber and Miller (1984) recommended starting and maintaining a

reminiscence group. Based on their experience of using reminiscing
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with a small group at a health center, they found it to be a learning
experience for all who took part. It also created humor and allowed
for sadness and joy in the lives of the leader and the group.

Another enriching outcome of reminiscing is the history tale
waiting to be told. In his research for writing a book on reminiscing,
Kaminsky (1984) learned that the elderly were talking about both
personal and. public events. Life review was not only a ground to
discover their integrity but also a place to discover what history had
taken place.

Coleman (1986) raised the question "Does reminiscence promote
ad justment in late life?" He stated that this question was too naive.
Coleman recommended the need to determine the conditions under which
reminiscence is adaptive, and to relate such findings to our
understanding of human personality.

Norris (1987) viewed reminiscing as a positive contribution of the
elderly. It can be fun and adds to the quality of life of elderly
people involved in it. Maintaining an elderly person's self image is
important and can be educational using the art of reminiscing.

In summary, reminiscing was credited with providing powerful
skills for coping with certain problems and improving the quality of
life. Reminiscing was also seen as support for maintaining self-esteem
and as a way of adding humor, reviewing sadness, and adding joy to the
quality of life. Among its enhancements to life is the source of
history uncovered through reminiscing. Researchers were also
challenged to determine methods or conditions for improving the power

of reminiscing.
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Summary

The review of literature related to the aging population showed
that the population and condition of the elderly was a major concern of
research. The demographic information presented the increasing
" numbers due to the baby boom, the effect of medical advancements and
decline in birth rate, the rising demands on the federal budget,
concern for the severely disadvantaged very old citizens, and the
reasons for the changing definition of aging. The amount of research
on problems unique to the elderly from 1957 to 1988 identified social
isolation as a problem for the elderly. The fact that relocation can
cause social isolation for many individuals led this researcher to
choose the public housing environments as an area of research.

The quality of life issue was well researched since 1950. The
studies in the review found that quality of life for the elderly was
affected by ability to cope, by attitudes of the elderly concerning
adaptation to living arrangements and other life stresses, by control
over the quality of life which the individual could exert, and by use
of education as an effect on quality of life.

Lifelong learning was a fully referenced concept, with researchers
suggesting variations of the same general principles of enhancing
quality of life through never ending education.

Reminiscing was credited with providing powerful skills for coping
with problems and improving the quality of life. Reminiscing was also
seen as support for maintaining self-esteem and a way of adding humor,
reviewing sadness, and adding joy to the quality of life. Among its

enhancements to life was its role as a source of history uncovered



through reminiscing. Researchers were also challenged to determine

methods or conditions for improving the power of reminiscing.
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CHAPTER III1

METHODOLOGY

Purpose of the Study

The purpose of this study was to determine if an educational
intervention, specifically a workshop on reminiscing, could affect life
satisfaction for the socially isolated senior citizens residing in
public housing as measured by the Life Satisfaction in the Elderly

Scale (LSES).

Research Design

The design used in this study was described by Campbell and
Stanley (1963, p. 13) as a true experimental design. Campbell and
Stanley's code for graphic presentation of the design was:

An X will represent the exposure of a group to an experi-
mental variable or event, the effects of which are to be
measured: O will refer to some process of observation or
measurement; the Xs and Os in a given row are applied to
the same specific persons. The left-to-right dimension
indicates the temporal order, and Xs and Os vertical to

one another are simultaneously. To make certain important
distinctions . . . a symbol R, indicating random assignment
to separate treatment groups, is necessary (p. 6).

Their code explained their Design 4, THE PRETEST-POSTTEST CONTROL

GROUP DESIGN, used for this study:

22
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Campbell and Stanley (1963) further noted that the comparison of X
with no X is an oversimplification; that

the comparison is actually with the specific activities of

the control group which have filled the time period

corresponding to that in which the experimental group

received the X. Thus the comparison might better be between

%' and .« « . That these control group activities are often

unspecified adds an undesirable ambiguity to the interpreta-

tion of the contribution of X (p. 13).

Campbell and Stanley showed the internal validity of this design
was controlled for history, maturation, testing, instrumentation,
regression, selection, mortality, and interaction of selection. The
external validity showed a weakness for the interaction of testing and
X.

Dependent variables were the individual scores obtained from the
pretest and posttest of Life Satisfaction in the Elderly Scale (LSES).
The independent variable was treatment considered on two levels-—-

treatment (Xl), and no treatment (XO), Treatment was withheld from

the control group and given to the experimental group.
Public Housing Settings

The two Tulsa Housing Authority (THA) sites randomly selected by
the Tulsa City County Health Department (TCCHD) and recruited by the
researcher, were both built within five years of each other. These
sites were approximately 15 to 20 years old and both sites had 11
floors., Elevators and handrails had been installed to assist the
senior citizens. The first level had a lobby and activity room. The
activity room was used for the testing and treatment in this study.
The activity room had dividers to partition the large area in half for

smaller groups. Both sites looked similar from the outside as well as
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the inside. The furnishings in the activity room included
comfortable chairs and tables, and the large windows which made up the
outside walls were adequately draped.

The Tulsa Housing Authority was created to provide good quality
housing to families who could not afford to pay for adequate housing on
the private market. The tenant's eligibility to live in public housing
was determined by income and by age of 62 or older.

One of the two randomly selected sites for this study was located
in the western part of the city, the other in the northern part. They
were identified in this study as Site A for the western and Site B for

the northern complex.

Treatment

Reminiscing was selected for the treatment in this study because
of the importance it plays in the lives of senior citizens. Havighurst
and Glasser (1972) stated the phenomenon of reminiscence intensifies
greatly in early old age. Butler (1963) viewed life review as natural
and universal, characterized by the progressive return to
consciousness of past experiences, and often resulting in revised or
expanded understanding.

Aubell (1986) did a study using treatment titled Life Review. Her
study included 30 subjects, 15 each in the experimental group and
control group. Her purpose was to explore the relationship between
life review opportunity and decrease in loneliness and improvement of
physical performance. Aubell met individually with the experimental
group members for two hours a week over a four week period. At the

conclusion of the study, the decrease in loneliness for the
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experimental group was significant at the .05 level. She found no
change in functional independence.

In contrast to Aubell (1986), this present study was designed for
a total of 80 subjects. Its purpose was to explore the relationship
between life review reminiscing and social isolation, and the
researcher met the subjects in a group workshop setting. This study
did replicate the time used in Aubell's study as well as the life
review/reminiscing approaches.

The treatment for this present study was designed especially for
this experimental design grouping by the researcher. This study was
the field test for the reminiscing curriculum used in the treatment.

The treatment consisted of four sessions of two hours each, using
reminiscing in a workshop setting. The goal of the reminiscing
workshop was to review one's life from birth to present and to share
this review within a social setting.

Workshop leaders included the researcher and three colleagues who
were certified public school teachers. Each leader served as a
facilitator and recorder for the small group activities. The large
group activities, staff and all senior citizens, were led by the
researcher., All leaders took part in all activities. FEach leader had
ten or more years of experience as an elementary school teacher and had

prior experience leading adult workshops.

Summary of Treatment

Session I: The main goal of this session was to review early
years of life. The objectives included: to get acquainted, to recall

time of birth, early childhood, and to share with others in a social
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setting. The activities included a baby shower simulation which
included the senior citizens' receiving gifts with attached related
questions to stimulate memories and conversation; for example, one gift
was play money and the attached question was "How much do you think it
cost be delivered when you were born?"; childhood songs, stories, and
nursery rhymes were recalled to stimulate early childhood memories.

Session I1: The main goal of this session was to review early
school and teen years. The objectives included: to recall school days
and first love. The activities included a simulation of a school day
and sharing with others in a social setting.

Session III: The main goal of this session was to review war
years, weddings, and work years. The objectives included: to hear
about the war times; to recount marriages, to recall past work
experiences. The activities included a history review from 1936 to
1945, visual reminders, and sharing with others in a social setting.

Session IV: The main goal of this session was to review the
present time and to apply the PMI problem solving techniques developed
by deBono (1982). The objectives included: to learn the PMI
application of P = plus or the good points, M = minus or the bad
points, I = interesting or the interesting points; to evaluate the
workshop; to bring closure. Activities included using PMI to explore
living conditions in public housing, presentation of certificates; to
meet future pen pal; and evaluation and closure to workshop (See
Appendix A for Reminiscing Workshop Curriculum.)

Each senior citizen who took part in the treatment, received a
fruit basket at the first session and brought the basket to each

session to be refilled. The fruit basket served as a reminder and
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incentive to come to the sessions. At the conclusion of the treatment
each subject was given a certificate of participation (See Appendix B

for Certificate of Participation).
Sample

Before beginning the research for this study, the researcher spoke
with the Director of Activities for Senior citizens at the Tulsa city
County Health Department. The researcher provided the purpose and
intentions of this study. The researchef was encouraged to begin the
research by the Tulsa City County Health Department (TCCHD). (See
Appendix C for Recommendation Letter.) A request application form was
submitted to the Oklahoma State University Institutional Review Board
and was granted (See Appendix D for OSU Institutional Review Board
Approval Form.)

The Tulsa City County Health Department (TCCHD) randomly selected
two Tulsa Housing Authority (THA) sites from a total of five Tulsa
Housing Authority (THA) sites for the elderly. The two sites were
referred to as Site A and Site B in the study (See Figure 1).

The researcher visited with a representative of Tulsa Housing
Authority (THA) and was given the names of the respective presidents of
the tenant associations of the two sites selected. However, the
representative stated that the Tulsa Housing Authority did not have
control over the activities within the sites and that the researcher
should contact each of the two tenant association presidents.

When the proposed study was presented by the researcher, members
of each tenant association approved it. Due to confidentiality

requirements for the tenants, the associations agreed to identify the
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Five Public Housing Facilities in City-—-
Two Sites Randomly Selected by Researcher
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Figure 1. Random Selection Procedures
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socially isolated population, using the criteria set by the researcher
(See Appendix E for the Criteria for Socially Isolated Population.)
The tenant associations also set up a sampling selection committee to
follow the researcher's criteria.

The researcher was given a list of 100 randomly selected, socially
isolated tenants, 50 from each site. The samples were drawn from each
site's total population of identified socially isolated: 87 out of a
total population of 189 senior citizens at Site A; 93 out of a total
population of 203 senior citizens at Site B. (See Figure 1 for a
representation of the subject selection process).

Due to the confidentiality requirement for the tenants, the list
did not have telephone numbers or apartment room numbers of the
randomly selected socially isolated tenants. In addition, the
researcher was not given names of the sampling selection committee.

The dnly person that the researcher had contact with during the
selection was the president of each site. The presidents were not part
of the selection committees. The presidents served only as delivery
persons for the list to protect individual confidentiality.

An invitation was carefully designed and sent by the researcher to
each of the subjects (See Appendix F for Invitation to Visit with a
Teacher.) Five dollars were promised to each tenant who came to the
Activity Room to meet the researcher. The invitations were delivered
to the subjects by the tenant associations through the intermediation
of the tenant president. Each invitation had the name of the randomly
selected socially selected tenant on the envelope. Each site had 50
invitations to deliver to the randomly selected socially isolated

tenants. A total of 100 invitations were delivered.
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After the first orientation presentation for the socially isolated
tenants, the researcher had recruited 63 subjects. The total number
who attended the first meeting was 66. Three decided not to take part
in the voluntary study. Site A had 32 at the first presentation. Two
decided not to take part in the study. Site B had 34 socially isolated
tenants at the first presentation. One decided not to take part in the
study.

Due to mortality rate, the researcher needed a larger response
from the randomly selected 100 subjects. The process was repeated for
34 who did not attend the first orientation presentation. Invitations
were sent for a second time with a new date to meet with the
researcher. Site A received 18 new invitations for those 18 who did
not come to the first orientation presentation. Site B received 16 new
invitations for those 16 who did not come to the first presentation. A
total of 34 new invitations were delivered.

After the second orientation presentation for the socially
isolated tenants, the researcher had recruited 17 additional subjects.
The total number who attended the second orientation presentation was
21 of the socially isolated. Site A had 13 socially isolated at the
second orientation presentation. Three were not interested in taking
part in the study, leaving ten who were recruited. Site B had seven
socially isolated at the second orientation presentation. Seven who
agreed to participate were recruited. The initial randomly selected
socially isolated pool was 100. After scheduling two orientation
presentations as described above to meet with the researcher, 20 of the
socially isolated had failed to attend the presentations or decided not

to take part. The researcher now had 80 subjects to carry out the
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study.

From the 80 recruited subjects, the researcher divided the
subjects by sites, and drew at random 20 names for the experimental
group at one site and 20 names for the experimental group at the other
site making a total of 40 subjects for the experimental group. The 40
left over names, 20 at each site, became the control group.

The experimental group total was 40 and the control group was 40
making a total of 80 subjects for this study. After the treatment
began, three of the original randomly selected tenants wanted to be
part of the study. They had not attended the first or second
orientation presentation. The researcher told them that the study had

started and recruitment was closed.
Collection of Data

At the first and second orientation presentations, each invited
socially isolated tenant was given a name tag with an assigned
identification number in the right corner. Site A had sign in sheets
with numbers one through 99 in numerical order on five different
‘sheets. Site B had sign in sheets with numbers 100 through 199 in
numerical order on five different sheets. Name tags had been prepared
in advance for all on the original list of 100 names. When an invited
socially isolated tenant picked up his/her name tag, an assistant wrote
the name by a number and placed it in the right corner of the name tag.
This number became the identification number for the socially isolated
tenant.

At the orientation presentation, the researcher explained the

purpose of the study. The purpose was stated from the consent form nad
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the consent form was explained to the entire group. Those interested
remained with the researcher. They signed the consent form and took
the pretest (See Appendix G for Individual's Consent for Participation
in A Research Project).

In place of a name on the Salamon-Conte Life Satisfaction in the
Elderly Scale (LSES), the subjects were asked to use their assigned
identification number for confidentiality.

The researcher trained three additional teachers to assist in
giving the test to those subjects who needed assistance. The training
for the assistants included reading the manual for the Salamon-Conte
Life Satisfaction in the Elderly Scale (LSES) and an understanding of
the purpose of the study. The training took one hour,

One assistant checked the tests for any incompleted answers before
the subjects left the area. Two nurses who serve the sites on clinic
days, helped with the name tags and identification numbers for the
study at the first presentations at both sites. The researcher and two
assistants attended thé second presentations.

A total of 80 subjects, 40 from each randomly selected site, took
the pretest before the experimental group was randomly assigned during
the second week in January.

During the third week of January, 1989 and the first three weeks
of February, 1989, identical treatments (See Appendix A for Reminiscing
Workshop) were given to the experimental group at the two randomly
selected sites. The posttest was given one week after the final
workshop in February, 1989. The same three trained assistants helped
with the posttest.

The researcher obtained telephone numbers and addresses from the
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80 subjects. This allowed reminders to be mailed or telephoned prior

to each workshop and the posttest (See Appendix H for Reminders).
Measure Instrument

The instrument used in this study was the Life Satisfaction in the
Elderly Scale (LSES) by Michael J. Salamon and Vincent A. Conte. It
was purchased from Psychological Assessment Resources (PAR), Inc. A
qualification form was required prior to purchase of the instrument
(See Appendix I for Qualification Form.) Request for permission to
enlarge copies of dissertation research to enable the elderly to more
easily read the scale (See Appendix J for Request Letter.) The letter
was followed by a permission agreement form letter from PAR. The
researcher followed each of the requirements outlined in the letter and
obtained permission from PAR (See Appendix K for Permission Agreement
Letter.)

The permission agreement granted allowed the researcher to use
information in the test manual in this dissertation and to print the
scale (See Appendix L for Life Satisfaction in the Elderly Scale
[LSES]). Salamon and Conte (1984) stated in their test manual:

The LSES is designed to be a self-report paper and pencil

examination. It can be used one-to-one in an interview

format or administered to groups with varying degrees of

supervision, depending on the functional level of the

participants. Usually the entire scale can be completed in

15 to 25 minutes. When presented to a group, the tester

should foster an atmosphere of privacy and undisturbed

attention to the task. Individuals who function at a lower

level of cognitive ability may require individual

administration. When used within an interview, the tester

should read the questions, as worded, and all five response

options. Respondents should be encouraged to listen to all

response options, and those options may be repeated as often
as necessary.
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The LSES provides a total satisfaction score and eight
subscale scores. The chosen subscales are daily activities,
meaning, goals, mood, self-concept, health, finances, and
social contacts. (See Appendix M for LSES Items by Scale.)

LSES Scores are recorded on scoring sherts. (See Appendix
N for LSES Scoring Sheets.) Scores are tabulated according
to the following formula: The response anchor to the far
left is scored as one point. The next response anchor 2 is
scored as two points. The center anchor 3 is scored as
three points. The anchor right of center (anchor 4) is
scored as four points.

Finally anchor 5 to the far right is scored as the maximum

of five points. All items use the same graphic scale regard-
less of the verbal anchor in each. The score for each item
should be entered for each line in the space provided under
the appropriate column (pp. 21-22).

Dixon (1988) reviewed the Salamon-Conte Life Satisfaction in the
Elderly Scale. He stated:

The LSES provides a total satisfaction score and eight
subscale scores. The chosen subscales are consistent with
those definitions of satisfaction found in the literature.
Five of the domains of satisfaction (daily activities,
meaning, goals, mood, and self-concept) are also assessed by
Life Satisfaction Index scales developed by Neugarten,
Hafvighurst, and Tobin (1961). The three additional sub-
scales are health, finances, and social contacts.

Reliability data support the internal consistency and
stability of the total scale. Coefficient alpha reliabili-
ties of .93 and .92 and test-re-test reliability coefficient
of .67 (6 month) and .90 (1 month) are reported. Subscale
reliabilities are adequate for most subscales; however, the
goals and self-concept subscales are questionable
(coefficient alpha reliabilities of .60, .50 and .61, .47
respectively for two different samples.

Validity data, derived by factor analysis and cluster
analysis procedures, generally support the subcale structure
of the LSED. These data also raise questions about the goals
and self-concept subscales.

No criterion-related validity is presented in the manual.
Minimally, it would be useful to know how the LSES correlates
with other measures of life satisfaction (pp. 170-171).
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Analysis of Data

Upon completion of the Life Satisfaction in the Elderly Scale
(LSES), both pre-posttest scores for the subscales and totals were hand
scored and recorded on the Life Satisfaction in the Elderly Scale
(LSES) Scoring Sheets by the researcher. The demographic variables
were age, sex, marital status, and race. The Statistical Package for
the Social Sciences (SPSS) computer program was used in this study.

The following information gathered from each pre-posttest for each
subject was entered into the computer in the following order:

1. Subject assigned identification number

2. Group (1 = control, 2 = experimental)

3. Location (1 = western site, 2 northern site)

]

4, Age of each subject
5. Sex (1 = male, 2 = female)

6. Marital status (1 = single, 2 = married, 3 = widowed, 4 =

divorced)

7. Subscale scores (8 on the pre-test)

8. Total for pre-test subscale scores

9. Subscale scores (8 on the posttest)

10. Total for posttest sub scale scores

Descriptive and inferential statistics were used in the analysis
of data. One way analysis of variance for mixed effects where there
were two levels of the independent variable were used for analysis.
Values for main effects and interaction were computed at the .050 level
of significance to determine if the hypotheses were rejected or failed

to be rejected.
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Summary

The researcher was encouraged by the Tulsa City County Health
Department to develop and execute the study for treatment for the
socially isolated senior citizens residing in public housing. Approval
was obtained from the OSU Institutional Review Board and the public
housing tenant associations. In summary the procedure was:

1. The purpose was to test treatment.

2. The research design used was an experimental PRETEST-POSTTEST
CONTROL GROUP DESIGN: R 0 X 0

1 2
R 0 0

3 4
Dependent variables were the individual pretest and posttest scores on
the Life Satisfaction In the Elderly Scale. Independent variable was
treatment.

3. Random selection of locations by Tulsa City County Health
Department. They were identified as Site A and Site B.

4. Random selection of subjects by tenant association selection
committees. Eighty subjects were selected.

5. An orientation presentation was given to subjects to explain
the purpose of study, to have consent forms signed, and to administer
the pretest.

6. After the pretest there was random assignment to control group
and to experimental group by researcher: the 40 subjects in the control
group included 20 from Site A and 20 from Site B; the 40 subjects in
the experimental group included 20 from Site A and 20 from Site B.

7. Treatment was given to the experimental group titled

Reminiscing Workshop, four sessions, two hours each. Total treatment
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= eight hours.

8. Posttest was given to the control group and the experimental
group at both sites.

9. The Measurement Instrument used was the Life Satisfaction in
{ the Elderly Scale (LSES), which had eight subscales: Daily Activities,
Meaning, Goals, Mood, Self-Concept, Health, Finances, and Social
Contacts.

10. Pretest and posttest scores were hand scored and recorded on
scoring sheets by reseércher.

11. Statistical Package for The Social Sciences (SPSS) computer
program was used to run Analysis of Variance.

Each of the steps which were delineated throughout this chapter
were part of the true experimental design used for the findings

presented in Chapter IV,



CHAPTER IV
FINDINGS.

Description of Dependent and Independent

Variables

The purpose of this study was to determine if an educational
intervention, specifically a workshop on reminiscing, could effect life
satisfaction for the elderly as measured by the Life Satisfaction in
the Elderly Scale (LSES).

Hol stated: There is no significant difference in scores on the
Life Satisfaction in the Elderly Scale between those exposed to the
educational workshops and those who were not exposed to the educational
workshops.

HbZ stated: There is no significant difference in scores on the
Life Satisfaction in the Elderly Scale between the amount of change
form pretest to posttest for the group exposed to the educational
workshops and the amount of change from pretest to posttest for the
group not exposed to the educational workshops.

The scores on the pretest and posttest represented the dependent
variables in this study. The treatment (Xl) and no treatment (X2)
represented the two levels of the independent variable. The

experimental group was manipulated with the presentation of treatment

(Xl)' The control group was manipulated by withholding treatment (XO).

38
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Description of Demographic Variables

The randomly selected subjects were the socially isolated senior
citizens residing in two public housing sites. The demographic
variables for the subjects included age, sex, marital status, and race.
The grouping variables for the subjects included Site A and Site B for
location of subjects. Additional grouping variables were control and
experimental groups related to this experiment. The subjects in the
study were N = 80 on the pretest and N = 72 on the posttest.

The age variable of the subjects depicted in Table I included all
80 subjects who took the pretest. Obviously, it does not indicate
which subjects dropped out of the study.

The three other demographic variables included with age were sex,
marital status, and race. Table II represented the 80 subjects who

took the pretest.

Description of Demographic Variable

Comparisons

Table III represented the comparison of the grouping variable
location with the demographic variables of sex, marital status, and
race.

Table IV represented the comparison of sample by age means and
standard deviations with demographic variables. The sample was listed

by the demographic variables of sex, marital status, and race.

Description of Mortality Rate

The dropout was ten percent; eight subjects did not take the
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TABLE I

PRETEST FREQUENCIES AND PERCENTILES BY AGE

Age Valid Cumulative
Years Frequency Percentile Percentile Percentile
62 1 1.2 1.2 1.2
65 1 1.2 1.2 2.5
66 6 7.5 7.5 10.0
67 7 8.7 8.7 18.8
68 9 11.2 11.2 30.0
69 3 3.7 3.7 33.7
70 3 3.7 3.7 37.5
71 1 1.2 1.2 38.7
73 4 5.0 5.0 43.8
74 2 2.5 2.5 46.2
75 2 2.5 2.5 48.7
76 4 5.0 5.0 53.7
77 2 2.5 2.5 56.3
78 4 5.0 5.0 61.2
79 4 5.0 5.0 66.2
80 2 2.5 2.5 68.8
81 3 3.7 3.7 72.5
82 3 3.7 3.7 76.2
83 7 8.7 8.7 85.0
84 2 2.5 2.5 87.5
85 4 5.0 5.0 92.5
87 1 1.2 1.2 93.8
89 1 1.2 1.2 95.0
90 1 1.2 1.2 96.2
91 1 1.2 1.2 97.5
92 1 1.2 1.2 98.7
95 1 1.2 1.2 100.0
Total 80 100.0 100.0
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PRETEST FREQUENCIES AND PERCENTILES BY SEX/MARITAL STATUS/RACE

Valid Cumulative
Variable Frequency Percent Percentile Percent
Sex
Male 21 26.2 26.2 26.2
Female 59 73.7 73.7 100.0
Total 80 100.0 100.0
Marital Status
Single 22 27.5 27.5 27.5
Married 2 2.5 2.5 30.0
Widowed 50 62.5 62.5 92.5
Divorced 6 7.5 7.5 100.0
Total 80 100.0 100.0
Race
White 46 57.5 57.5 57.5
Black 33 41.2 41.2 98.7
Indian 1 1.2 1.2 100.0
Total 80 100.0 100.0

N = 80
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COMPARISON OF SITE A AND SITE B BY
GENDER, MARITAL STATUS, AND RACE
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Gender

Site A
Site B

Total

Marital Status

Site A
Site B

Total

Race

Site A

Site B

Total

Male Female
8 32
13 27
21 59

Single Married Widowed Divorced

8 1 30
14 1 20
22 2 50
White Black Indian
26 13 1
20 20 _
46 33 1

|

Total

40

Total

40

Total




SAMPLE COMPARISON OF AGES WITH DEMOGRAPHIC VARIABLES

TABLE IV
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Demographic Variable N Age Mean Age S. D.
Gender
Males 21 73.23 6.9
Females 59 76.47 7.9
Marital Status
Singles 22 73.72 7.5
Married 2 67.50 .7
Widowed 50 77.30 7.6
Divorced 6 71.33 6.4
Race
White 46 75.41 7.3
Blacks 33 75.75 8.5
Indian 1 81.00
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posttest due to the following reasons: illness , five subjects; moved,
one subject; did not want to be part of the study, one subject; and
death, one subject. Site A had a dropout of one in the experimental
group and four in the control group. Site B had a dropout of one in
experimental group and two in the control group.

The ages of the eight dropouts were: illness, 87 years, 84 years,
70 years, and 62 years; moved, 65 years; did not want to be part of the
study, 79 years; death, 76 years.

The male variable remained at 21 after the dropout. The female
variable changed from 59 to 51 after the dropout. The marital status
variable for single changed from 22 to 21; married remained at two;
widowed changed from 50 to 43; and divorced remained at six after the
dropout. The race variable for White changed from 46 to 39; Black

changed from 33 to 32; and Indian remained at one after the dropout.

Statistics on the Dependent Variable

Descriptive Statistics of Scores

Table V describes the means and ranges of the pretest and posttest
scores. The eight subscales had a possible score of 25 each.

Table VI illustrated the frequency distribution of total scores on
the pretest and posttest. The total possible score was 200. The range
of total scores was 101 to 166 on the pretest and 86 to 171 on

posttest.

Testing for Significance_gﬁlﬂol

The t-test values in Table VII compared pretest scores between the



TABLE V

COMPARISON OF PRETEST/POSTTEST SUBSCALE AND COMPOSITE SCORES
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72

Subscale Range Mean
Pretest
Daily Activities 9 - 24 16.80
Meaning 12 - 25 18.33
Goals 9 - 24 16.45
Mood 13 - 25 18.84
Self Concept 13 - 24 17.75 -
Health 6 - 25 13.00
Finances 5-21 14,39
Social Contacts 11 - 25 19.44
Composite Score 101 - 166 134.91
80
Posttest
Daily Activities 7 - 25 17.67
Meaning 11 - 24 18.51
Goals 10 - 22 16.37
Mood 13 - 25 18.99
Self Concept 10 - 24 17.88
Health 6 - 22 13.20
Finances 5 - 24 15.32
Social Contacts 11 - 25 19.50
Composite Score 86 - 171 137.44




46

TABLE VI

COMPARISONS OF PRETEST/POSTTEST TOTAL SCORES OF COMBINED GROUPS

Score Frequency Score Frequency Score Frequency
Pretest
101 1 104 2 105 1
106 1 111 2 112 1
113 2 116 2 117 3
118 2 120 2 121 1
122 2 123 2 124
125 1 126 2 127 1
128 1 129 2 130 1
131 2 132 1 133 3
134 1 135 2 136 1
137 3 140 1 141 2
142 1 143 3 144 2
145 1 146 1 149 2
150 2 151 1 152 3
154 1 156 1 158 2
159 1 160 2 161 2
159 1 164 2 166 2
163 1 1
167
Total 24 Total 28 Total 28
N = 80 Mean = 134.91 Mode = 117.00 SD = 17.36
Posttest
86 1 102 2 105 1
113 2 115 1 116 1
118 1 119 1 120 2
121 4 122 1 125 3
126 1 127 1 128 2
129 1 130 2 132 1
133 1 134 2 137 4
138 1 139 1 140 4
141 1 142 4 143 2
144 1 146 2 148 4
149 1 150 2 153 1
158 1 160 3 161 1
163 1 164 1 165 1
166 1 167 1 171 2
179 1
Total 19 Total 24 Total 29
N =72 Mean = 137.44 Mode = 121.00 SD = 18.37

(8 drop out)
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TABLE VII

T-TEST VALUES FOR PRETEST ONLY ON THE LIFE SATISFACTION IN THE
ELDERLY SCALE (LSES) CONTROL GROUP VERSUS EXPERIMENTAL GROUP

Subscale N t df P
Daily Activities 40 .58 78.00 .391
Meaning 40 - .12 77.35 .903
Goals | 40 1.05 73.86 .298
Mood 40 .35 74.53 .730
Self-Concept 40 .86 73.67 .391
Health 40 .60 77.89 .551
Finances 40 .94 77.96 .348
Social Contacts 40 - .24 75.72 .813

Composite Scores 40 .75 77.59 .455

p = <.050
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control group and the experimental group. The t-test value .75,
p <.455, for the composite score comparison found no significant
difference between the two groups on the pretest écores at p.<.050.

The t-test values in Table VIII compared posﬁtest scores only
between control group and experimental group. Thé t-test value, -.53,
p.598, for composite score comparison found no siénificant difference
between the two groups on the posttest scores at p.<.050

Using a one-way analysis of variance, ANOVA,Eprocedure as shown in
Table IX, the control group and experimental group were compared on
overall performance on composite scores. The ¥ value, .03, p.87, for

composite score comparison (first column) revealed no significant

i
difference between the two groups on the overall performance scores at

p.<.050. Hol failed to be rejected.

Testing for Significance of Hy2

The t-test values in Table X for the control group only compared
the scores on the pretest and posttest for the amount of change. The
t-test value .44, p.659, for the comparison of amaunt of change in
scores from the pretest to the posttest found no significant difference
between the amount of change in scores for the experimental group at

p.<.050.

\
Table XI presented the t-test values for experimental group only

|
comparing the scores on the pretest and posttest for the amount of

change. The t-test value, -4.17, p.00l, for the comparison of amount
\
of change in scores from the pretest to the posttest found significant

difference between the amount of change in scores for the experiumental

group at p.<050.



TABLE VIIT

T-TEST VALUES FOR POSTTEST ONLY ON THE LIFE SATISFACTION IN THE
ELDERLY SCALE (LSES) CONTROL GROUP VERSUS EXPERIMENTAL GROUP

Subscale N t daf P
Daily Activities 34/38 - .83 63.06 415
Meaning | 34/38 - .53 62.04 .603
Goals 34/38 - .38 | 65.50 .705
Mood 34/38 .30 67.25 .766
Self-Concept 34/38 40 59.92 .692
Health 34/38 - .01 64.61 .996
Finances 34/38 - .91 68.37 .368
Social Contacts 34/38 - .85 | 66.58 .400

Composite Scores 34/38 - .53 | 66.58 .598

p = <.050



TABLE IX

ANALYSIS OF VARIANCE ON THE LIFE SATISFACTION IN
THE ELDERLY SCALE (LSES)
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Between Within Interaction

Subscale F P F P F P
Daily Activities .0006 .98 4,73 .03 4,23 .04
Meaning .006 .93 .06 .79 .86 .36
Goals .21 .65 .15 .70 3.81 .055
Mood .27 .61 .008 .93 Jd4 0 L71
Self-Concept .79 .38 .12 .73 .80 .38
Health .001 .97 1.70 .20 .82 .88
Finances .000 .99 6.27 .02 5.25 .03
Social Contacts .38 .54 .00 1.00 .49 .49
Composite Scores .03 .87 2.18 .14 4,81 .03

p = .050
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TABLE X

T-TEST VALUES FOR CONTROL GROUP ONLY ON THE LIFE SATISFACTION
IN THE ELDERLY SCALE (LSES) PRETEST VERSUS POSTTEST

Subscale N t daf b
Daily Activities 34 .01 33 1.000
Meaning 34 .45 33 .655
Goals 34 1.36 33 .182
Mood 34 .30 33 .765
Self-Concept 34 4l 33 .682
Health 34 - .74 33 462
Finances 34 - .05 33 .958
Social Contacts 34 47 33 .638

Composite Score 34 A4 33 .659

p = <.050



TABLE XI
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T-TEST VALUES FOR EXPERIMENTAL GROUP ONLY ON THE LIFE SATISFACTION

IN THE ELDERLY SCALE (LSES) PRETEST VER3US POSTTEST

Subscale

N t df 2

Daily Activities 38 -3.71 37 .001
Meaning 38 - .92 37 .363
Goals 38 -1.46 37 .153
Mood 38 - .21 37 .831
Self-Concept 38 - .86 37 .393
Health 38 -1.11 37 274
Finances 38 -3.56 37 .001
Social Contacts 38 - .52 37 .608

Composite Score 38 -4.17 37 .001

p = <.050
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The one-way analysis of variance, ANOVA, was used for the mixed
model 2 x 2 (experimental/control groups x pre/posttest). The
interaction with the main effect of treatment (X1 ) and no treatment
(XO) was significant at the p.<.050 level. Table XII represented the
value of F.4.81, p.03, significant at p.<.050 for the total
interaction. HOZ was rejected.

To better understand the patterns of differences in interaction,
Tables XIII and XIV illustrated the cell means for the Life
Satisfaction in the Elderly Scale (LSES). The marginal numbers were
the means of the means in the horizontal rows (within) and vertical
columns (between). The number located on the corner of the right
margin represented the grand mean of the rows and columns. The
experimental group pretest means were lower than the control group in
all eight (8) subscales. The experimental group posttest means
increased. The control group posttest means decreased in five of the
subscales, remained the same in one subscale, and increased in two
subscales. Table XIV compared the means of composite scores for the
control group and experimental group.

To further illustrate the effect shown in Table XIV, the data were
presented pictorially in Figure 2. Comparison of Control and
Experimental Groups on Pretest and Posttest on Life Satisfaction in the
Elderly Scores (LSES). The interaction of these values did not reveal
which group was interacting. The figure more clearly illustrates that
the control group change between the pretest and posttest. The
difference in improvement between the two groups was represented by the

interaction in ANOVA.



TABLE XII

ANALYSTS OF VARIANCE ON THE LIFE SATISFACTION IN
THE ELDERLY SCALE (LSES)
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Between Within Interaction

Subscale F P F P F P
Daily Activities .0006 .98 4.73 .03 4.23 .04
Meaning .006 .93 .06 .79 .86 .36
Goals .21 .65 .15 .70 3.81 .055
Mood .27 .61 .008 .93 14 0 V71
Self-Concept .79 .38 .12 .73 .80 .38
Health .001 .97 1.70 .20 .02 .88
Finances .001 .99 6.27 .02 5.25 .03
Social Contacts .38 .54 .00 1.00 49 .49
Composite Scores .03 .87 2.18 14 4,81 .03

p = <.050
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TABLE XIIT

COMPARISON OF MEANS ON LTIFE SATISFACTION IN TEE ELDERLY SCALE (LSES)

Means for Subscale 1
Daily Activities
Pretest Posttest

Control 17.32 17.32 17
Experimental 16.71 17.97 17.
17.0 17.65 17

Means for Subscale 3
Goals
Pretest Posttest

Control 16.94 16.24 16.
Experimental 16.08 16.50 16.
16.51 16.37 16.

Means for Subscale 5
Self-Concept
Pretest Posttest

Control 18.15 18.00 18.
Experimental 17.47 17.76 17
17.81 17.88 17.

Means for Subscale 7
Finances
Pretest Posttest

Control 14.85 14.88 14.
Experimental 14.03 15.71 15,
14.44 15.30 15.

.32

34

.33

59

29

44

08

.62

85

88

71

30

Means for Subscale 2
Meaning
Pretest Posttest

Control 18.55 18.32 18
Experimental 18.32 18.68 18
18.44 18.50 18.

Means for Subscale 4
Mood
Pretest Posttest

Control 19.24 19.09 19.
Experimental 18.82 18.89 18.
19.03 18.99 19.

Means for Subscale 6
Health
Pretest Posttest

Control 12.91 13.20 13
Experimental 12.84 13.21 13.
12.38 13.21 13.
Means for Subscale 8
Social Contacts
Pretest Posttest
Control 19.38 19.15 19.
Experimental 19.61 19.8 19.
19.50 19.49 19

44

.50

51

17

86

01

.06

03

05

72

.50
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TABLE XTIV

COMPARISON OF MEANS FOR COMPOSITE SCORE ON LIFE SATISFACTION
IN THE ELDERLY SCALE (LSES)

Means for Composite Score

Pretest Posttest Total
Control 137.35 136.21 273.55
Experimental 133.71 138.55 272.21

Total 271.06 274.70 272.86
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Composite Scores

o— Control Group
139

O Experimental Group
138
137
136
135

13k

133
132

131

——
‘IT 1 |
T I

Pretest Posttest

Figure 2. Comparison of Control and Experimental Groups
on Pretest and Posttest on Life Satisfaction
in the Elderly Scale (LSES)
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Supplementary Analysis

Several demographic variables were considered to cause potential
interference, therefore, an ANOVA of covariance was used to remove the
effect of these variables. Table XV summarized the findings of the
analysis of covariance. As can be seen, F values are quite similar to
those of the original ANOVA. This supported the conclusion that
differences found were not due to race, sex, or age at the p.<.050

level of significance.

Qualitative Findings From Treatment

Although this experimental design was not intended to measure
qualitative findings, the wide scope of qualitative comments, affective
reactions, and the informal networks which formed during the
reminiscing workshop treatment merit reporting.

The identical curriculum treatment was followed for the
experimental group at each site. Attendance from Site A was 100
percent for the first session; 85 percent for the second session; 90
percent for the third session; and 90 percent for the fourth session.
Attendance from Site B was 95 percent for the first session; 95 percent
for the second session; 90 percent for the third and fourth sessions.
The combined locations made up the experimental group of 40. The
combined attendance was 97 percent for the first session; 90 percent
for the second, third, and fourth sessions.

At the end of the fourth session, the researcher asked the senior
citizens what prompted them to attend all four sessions. The senior
citizens' answers fell into three categories: (1) Social Reasons,

(2) Mental Reasons; and (3) Workshop Activities and Teaching Reasons.



TABLE XV
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ANALYSTS OF COVARIANCE (COVARIATES: AGE, RACE, GENDER) ON
THE LIFE SATISFACTION IN THE ELDERLY SCALE (LSES)

Between Within Interaction

Subscale F P F P F P
Daily Activities .03 .86 .40 .53 5.48 .02
Meaning .11 74 .24 .63 .64 .43
Goals .27 .61 .88 .35 4.06 .05
Mood .20 .66 .26 .61 .29 .59
Self-Concept .96 .33 .06 .81 .38 .54
Health 47 .50 1.36 .25 .01 .92
Finances .18 .67 .12 .73 4.83 03
Social Contacts .39 .54 1.27 .14 .90 .35
Composite Scores .01 .91 .23 .63 5.00 .03

p + <.050



Social Reasons

1. "I enjoyed the conversation."

60

2. "Fellowship, looked forward to seeing everyone."

3. '"We were all here together."

4. "I 1liked to be involved."

5. "Tired of sitting alone in the apartment."

6. "Something to do out of the apartment."

7. '"Friendship!"

8. "Getting to know other tenants at the workshop."

9. "Enjoyed the company and participation."

Mental Reasons

1. " Made you think

back."

2. "Made me think back on a whole lot of things that happened a

. "
long time ago.

3. "I wanted to keep learning."

4. "It's wonderful to see human psychology working."

5. "I learned a lot.

"

6. "Learned from each other."

7. '"Learned history.

8. '"Learned how others grew up and lived."

"

9. '"Learned how to be thankful for things we take and took for

granted."
10. "Interesting . .
week days."

11. "Having pen pals

. something to have on my mind during the

will be wonderful .

. having children and
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the children having us will cause learning to happen."

12. "I learned that reminiscing is life."

Workshop Activities and Teaching Reasons

1. "Sponsors and helpers great!"
2. "This was something special."

3. "Please give another time for those tenants who wanted to be

4, "I loved it!"

5. "Interesting."

6. "Wonderful job; we were all teachers."

7. "We appreciated the fruit and the five dollars but that is
not why we came."

8. "I enjoyed the teaching and learning."

The researcher and three other leaders saw friendships grow within
the workshop. Tenants who did not know each other became friends
living in the same building. The shy seniors started talking,
laughing, and became open. Learning took place and was recorded on

tapes and pictures.

Summary

The findings reported in this chapter were related to the two null
hypotheses on which this experiment was based are as follow:

Hypothesis 1. There is no significant difference in scores on

the Life Satisfaction in the Elderly Scale between those exposed to the
educational workshops and those who were not exposed to the educational

workshops.
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This hypothesis failed to be rejected based on the t-test and
one-way analysis of variance values. Both found no significant
difference between the two groups on the pretest and posttest scores at
p.<.050.

Hypothesis 2. There is no significant difference on the Life

Satisfaction in the Elderly Scale between the amount of change from
pretest to posttest for the group exposed to the educational workshops
and the amount of change from pretest tb.posttest for the group not
exposed to the educational workshops.

This hypothesis was rejected based on the t-test and one-way
analysis of variance values. Both found significant difference between
the amount of change for the experimental group at the p.<.050 level.

Qualitative Findings. - The affirmative comments from the socially

isolated senior citizens in attendance at the reminiscing workshops
demonstrated the affective success of the treatment.
These findings and other studies were used in Chapter V to make

recommendations for the future.



CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The demographical information in the literature review forecasted
increase of the geriatrics population. Aging was viewed as a physical,
process. Social isolation was seen as occurring at any age. Aging was
noted to be a time when some senior citizens moved into sheltered
housing for security and financial reasons. Socially isolated
individuals found this transition more difficult than those who were
active socially. Quality of life was seen to be affected by
educational intervention.

Oklahoma's senior citizens who were 62 or older and qualified for
low-income housing found a variety of public housing opportunities. 1In
the Tulsa area there were five high-rise dwellings occupied by more
than 900 senior citizens. Many of the tenants were socially isolated
and there were no educational programs designated specifically for
them. The problem that this research addressed was: The quality of
life for senior citizens who demonstrated social isolation in public
housing was not being addressed by educational intervention. The
lifelong learning concept indicated that an educational interaction
could be planned for the improvement of quality of life.

The purpose of this study was to determine if an educational
intervention, specifically a workshop on reminiscing, could affect life

satisfaction for the socially isolated senior citizens residing in

63
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public housing as measured by the Life Satisfaction in the Elderly
Scale (LSES).

Two hypotheses were developed from the stated purpose. Hypothesis
1 compared difference in scores on the LSES between those who were
exposed to the educational workshops and those who were not.

Hypothesis 2 compared the amount of change from pretest to
posttest for the group exposed to the workshops. An experimental
design was used to test the null hypotheses. Random selection and
assignment resulted in 80 subjects, 40 in the experimental group and 40
in the control group. The experimental group received treatment in the
form of a reminiscing workshop. Treatment was withheld from the
control group. Both groups simultaneously took the Life Satisfaction
in the Elderly Scale (LSES) for a pretest and posttest.

The findings were based on the t test and ANOVA results as related
to the null hypotheses. There was no significant difference between
the two groups on the pretest and posttest scores at p.<.050. However,
there was significant difference Qf the interaction between the two
groups in the amount of change from pretest to posttest, which
indicated that change measured was due to the workshop and/or the

interaction of testing and the workshop rather than chance.
Conclusions

Derived From Quantitative Findings

The finding that no significant difference at the p.<.050 level
existed between the two groups on pretest scores indicated that at the

outset of the study the two groups had similar life satisfaction



65

scores,

There was a significant difference of the interaction between the
two groups in the amount of change from pretest to posttest, F4.81,
p = .03. The significant change that occurred may have been brought
about by the workshop and/or the interaction of testing rather than
just chance. The analysis of covariance indicated that differences in
scores were not significant due to race, age, sex, or marital status.
This implied that the change between pretest scores and posttest scores
was due to the treatment in the form of a Reminiscing Workshop rather
than the demographic variables. The possibility of the Hawthorne

effect could neither be ignored nor measured (Hoy and Miskel, 1987).

Derived From Qualitative Findings

Four conclusions were derived from the qualitative findings. The
workshop was successful in promoting social interaction, in giving
enjoyment, in soliciting participation, and in achieving a high level
of attendance among the workshop participants.

The workshop setting promoted social interaction. The
participants were able to interact freely during the small group
activities and at break times. The small group selection made by the
workshop leaders required participants to mix with new participants
each session.

The treatment in the form of a reminiscing workshop was enjoyed by
the participants. The evidence of this conclusion was the appreciation
notes from the participants. The qualitative statements made by the
participants also supported this conclusion.

All participants made a contribution. All who attended the
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workshop shared their past experiences within a small group setting.
The participants took part in all activities as offered in the
reminiscing curriculum (See Appendix A, Reminiscing Workshop
Curriculum.)

Dropout rate was exceedingly low. Of the eight dropouts, seven
were due to circumstances beyond the participant's control-—illness

(5), moving (1), and death (1).

Derived from Related Literature

The relationship between this present study and that of Aubell
(1986) showed similar findings in that the latter found a significant
difference between pretest and posttest scores when using reminiscing
for a treatment. Aubell called her treatment "Life Review"; this
researcher titled the treatment "Reminiscing Workshop."

Aubell's main purpose was to explore the relationship between life
review opportunity and decrease in loneliness and improvement of
physical performance as measured by Loneliness Rating Scale and the
Index of Independence in Activities of Daily Living. This present
study's main purpose was to determine if an educational intervention,
specifically a workshop on reminiscing, could affect life satisfaction
for the socially isolated senior citizens residing in public housing as
measured by the Life Satisfaction in the Elderly Scale.

In contrast to this study, Aubell (1986) used only 15 subjects in
the experimental group and 15 in the control group. Another difference
in her sample was its middle to upper class socioeconomic composition.
This present study used 40 subjects in the experimental group and 40 in

the control group, and the sample included lower middle to lower
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socioeconomic classes. Thus, the two studies implied that reminiscing
treatment was beneficial to both lower and higher socioeconomic
classes. This study further implied that other educational
intervention treatments would be beneficial to various socioeconomic

; classes.

Unlike Huber and Miller (1984), who used a small group for
reminiscing and found that reminiscence was a learning experience for
the participants, this researcher used both large group and small group
activities and concluded that reminiscing can be used in a large or
small group setting.

Important social dynamics were beginning to occur in this study as
reported in the findings. New friendships were developed during the
workshop. This relates to Erikson's suggestion that education should
be for old age as well as for the young. This study supported
Wharples' (1979) conclusion that nonformal education can occur with
individuals over 65 years of age. This researcher included Wharples'
suggestion to give a written certificate at the end of the treatment.
The senior citizens were appreciative of the tangible rewards.

Sihvola (1985) suggested that interaction between generations was
beneficial. Consequently the pen pal program was part of the workshop
activities delivered in the treatment. The senior citizens in the
experimental group and the elementary age children started
implementation of this part of the treatment by writing each other
within the first week. The researcher concluded this aspect of the
program implied future beneficial interactions.

This study supported Leonard's (1982) findings that older persons

were not a homogeneous social category but had different experiences
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and life styles. The treatment, Reminiscing Workshop, given in this
study gave additional proof of this finding. As senior citizens shared
their life experiences, it was evident that these experiences varied
greatly and demonstrated the heterogeneity of the group. On the
variable of social class, however, the group was very homogeneous at
the time of observation due to living in subsidized low income public

housing.

Recommendations for Further Research

Based on the assumptions stated in Chapter I, the researcher
recommended a replication of this study. The initial sampling in this
project was conducted by the tenant associations rather than under the
direct control of the researcher because of confidentiality. Further
research should attempt to find a way to gain some direct control over
sampling by the researcher. The high pretest scores indicated the
sample may not have been as socially isolated as was defined in the
sampling criteria for both groups in this study. Stricter control was
recommended for random identification of the socially isolated.

The Life Satisfaction in the Elderly Scale was easy to administer
to fully functioning elderly subjects in a large group. There was a
problem, however, with nonreaders who needed to be read the stems and
anchors., For individuals having this test read to them, the researcher
recommended reading in a small group setting.

The Reminiscing Workshop was determined to be appropriate for the
needs of the senior citizens residing in public housing as stated in
the qualitative findings. The researcher recommended use of

Reminiscing Workshops for senior citizens in other environments.
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The researcher recommended that this workshop be given in

different settings, be longer, and be offered without incentives due to
the possible influence of the Hawthorne effect. Questions to be
addressed in this further research included:

1. Would a field trip activity generate more participation?

2. Did the onsite workshop aid the attendance?

3. If there was a Hawthorne effect, would it wear off if more
sessions were given?

4. Did the éxpectation of reward influence the attendance?

The qualitative data was so informative in this study that the
researcher recommended that a qualitative study should be done on
reminiscing in order to obtain the valuable information concerning the

elderly.
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REMINISCING WORKSHOP
Location: Site A and Site B Date: Saturday, January 21, 1989 Times: Site A = 9:00 a.m. - 11:00 a.m.

Site B = 1:00 p.m. - 3:00 p.m.

Session Number: I Session Goal: to review early years of life. Attendance: Site A =

Site B =
Name Tags for each group and color coded for small groups.5-Red 5-Orange 5-Yellow 5-Green

Objective Activity Person Time Materials Needed
Responsible
to get accquainted Small group (5 plus 1 leader)leader Lead 10min. Newsprint & Markers
records place of birth, year of birth eacers
and amount of siblings. & Senior
Citizens
Total group shares recorded information Leaders 10min. Recorded Sheets
to recall time of Fach small group receives a sack of gifts. Leaders 20min. Baby gifts 4 each of
birth Baby Shower activity each Sr. Citizen & Senior diaper, bottle,spoon,
receives a gift with a question on it: Citizens Teddy bear, play money.
(each small group has the same gifts)
pamper diaper - Were your diapers diff- Newsprint & Markers
erent from todays?; plastic baby bottle -
How did you receive your milk?; baby
spoon - What kin of spoon did you use?;
Teddy bear - What kind of soft toy did
you have?; play money - How much do you
think it cost to be delivered when you
were born? Questions read by Sr.Citizen
or leader if requested. Leader records
responses from total small group for each
question.
Total group shares recorded information Leaders 10min. Recorded Sheets
to break for
refreshments Baby Shower cake, coffee, & juice All 15min. Cake,forks, cups,
and restroom juice, coffee,sugar,

and cream, Napkins & Plates
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SESSION I - Continued

Objective Activity Person Time Materials Needed
Responsible
to recall early Total group activity - Leaders 10min. Newsprint & Markers
childhood , Lead
ood songs eader asks total group Segior Citizens

nursery rhymes, stories to recall, 1 leader records
’ . Sing songs if anyone knows
the words or wants to lead.

to recall early
childhood pets ' Small group activity -

Leaders explain '"We are
going to make our early
pets out of playdough."
Leader may demonstrate.
All are given a can of
playdough. TIf no pet, make
one that you'd like to had have.

Share name of pet with small
group and share any story
about the pet.

Total group - shared pets

to close session Total group receives printed
reminders about future sessions.

Questions & Answers or Concerns
Each Senior Citizen receives a
fruit basket to fill and return

All
All 15min. Playdough for each group
All Smin. Created Pets
Leaders 15min. Printed reminders, baskets,
fruit - apples, oranges,

All Grapefruit, and Banannas

next time to re-fill.(Basket serves as a reminder and an incentive to return.)

Note: 10 extra minutes to use in any of the above objectives.

Evaluation Notes:
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REMINISCING WORKSHOP

Location: Site A and Site B DATE:

Saturday, February &4, 1989 Times: Site A

9:00 a.m. ~ 11:00 a.m.

Site B = 1:00 p.m. - 3:00 p.m.
Session Number: II Session Goal: to review early school years and teen years. Attendance: Site A =
B =

New Name Tags to mix small groups - color coded - 5 - Pink 5 - Blue 5 - Purple 5 - Dark Blue

Objective Activity Person Time Materials Needed
Responsible
to recall morning Total group says the pledge of Leader & 5 min. flag and song

exercises in early
school years

to get reacquainted

to recall arrival
to school

to recall school
and teachers

to break for refresh-
ments and restroom

allegiance and sing a song from

1st session recall list.

Naming game - Total group hears
name of a place where a person was

born (1lst session) and group will guess

which individual in the workshop.

Each individual including leaders

receive a slate and chalk.
to draw how you usually went to school.

Walk?Bus?Horse? 7777

Share with total group.

All are

_Divide into small groups - Leaders

use a "Big Chief" Tablet & Pencil

to record responses to the following:
Name your first school, tell the size
and name your fdvorite teacher & why,

Share with total group

Coffee and doughnuts.

Senior Citizens

Leader 5 min,
All 10min.
All 5 min.
Leaders & 20min.

Senior Citizens

All 10 min.

All 15 min.

list of places
from lst session.

slates and chalk

completed drawing

BigChief table, pencil

Recorded responses

Cups, napkins,
doughnuts, 0.J.coffee

YA




SESSION II - Continued

Objective

Activity Person Time Materials Needed
Responsible
to have school picture Extra person to take slides 1-2 extras During camera and film
and polaroid pictures during
session
the session in order to give
them to the senior citizens at
the end of the session.
to recall lunch time Small gr —each
at school groups—each person Leaders &
is given a brown lunch sack.
Sr. Citizens 15 min. markers and lunch
Leaders request each to write sacks
or draw their favorite ’
school lunch. Small groups
share within and create a menu
for their group.
Total group share recorded menu. All 5 min. Recorded lunch menu
to recall lst love Small group activity - use
slates to create a heart with ALl 15 min Slates and chalk
the initials of first sweetheart.
Leader demonstrates to total group.
Small groups share within. Add-
itional questions were asked in All 10 min. Newsprint to record.
the small groups: "How old on 1lst date?,
Where did you go? What was the 1st car
l"l
you drove? Leaders record & share
with total group. 5 min.
to close session Questions or Concerns, Fruit baskets 10 min. Fruit baskets,

Lvaluation Notes:

refilled.

plctures to take home.
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REMINISCING WORKSHOP

Location: Site A and Site B DATE: Saturday, February 11, 1989 Times: Site A

Site B

Session Number:II1 Session Goal:

New Name Tags to mix small groups - color coded -~ 5 -Red 5-Orange 5-Yellow 5-Green

to review war, weddings, and work years.

Attendance: Site A

Site B

Objective

Activity

1936-1945 Review

to use visual and
auditory memory

to review the war years

to break for refresh-
ments and restroom

Leader holds up large
dates one at a time

1936 through 1945 in order
and gives a brief historical
recount of each year - included

Materials Needed

Person Time
Responsible
Leader 20 min.

the big events in the world, the
heroes in sports, and styles in
America. Ending with the Marines

raising 01d Glory on Iwo Jima.

Total group stand to say pledge.

Leader demonstrates milk

bottles clinking together, Leadex 15 min.
a pair of nylons with seams,

and a uniform from the Marines.

Total group reactions shared. All

Small group activity - Leaders Leader & 20 min.

ask each small group '"What were Sr. Citizens
you doing during the war years?"

Leaders record information.
Each

small group creates a scene from

the war.

Group leaders share with total group. All

Coffee and doughnuts.

All

Cards with dates

Flag

Milk bottles, nylons,
and Marine uniform.

Markers and newsprint.

Toy soldiers and clay.

War scenes

Cups, coffee, doughnuts
Napkins, cream, sugar,
Orange Juice.

18



SESSION III - Continued

Objective Activity Person Time Materials Needed
Responsible
to recall wedding Small group - marriages Leaders &
and children were recorded Sr. Citizens 15 min. Pens and plates.
on paper plates with hearts.
Family travel was discussed.
Note: Singles may state any
wedding they were in and
talk about nieces & nephews.
Share with total group. Leaders 5 min. Recorded plates.
to review work years Small group - Each group Leaders &
was given a large cylinder Sr. Citizens 15 min. Wind bags and markers.
bag to record occupations
held during life time.
These were shared by the
total group and tied into a
"W, Leaders 5 min. Occupation wind bags.
to close session Fruit baskets distributed. All 15 min.
Boxes of fruit.
Volunteers for Pen Pals Leader List of names.

were recruited.

Note: Next session is last one at the end of session time elementary students will come to meet pen pal.

Evaluation Notes:
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REMINISCING WORKSHOP

Location: Site A and Site B Date:

Saturday, February 18, 1989 Times:

Site A = 9:00 a.m. - 11:00 a.m.
Site B = 1:00 p.m. - 3:00 p.m.

Session Number: IV Session Goal:

to review present time and problem solving techniques.

Name Tags for each group and color coded for new small groups. 5-Red 5-Orange 5-Yellow 5-Green

Objective Activity Person Time Materials Needed
Responsible
to learn to apply a Leader explains a PMI to .
PMI to solve problems group. P = +'s; M = -'s; Leader 10 min. Newsprint & Marker
and 1 = It would be interesting
if.....Do one with total group
before dividing into small groups.
i.e. Let's do one about buying
food.
Small group activity - Living
in public housing. Leaders &
Leaders lead the small Sr.. Citizens 25 min. News print & marker
groups and record.
Share PMI's with total group. All 10 min. Recorded lists put on
wall - masking tape.
to evaluate Reminiscing
Workshop Small groups ranked ordered the
four sessions Leaders & 15 min. Newsprint & Marker
Share comments about the +'s
and -'s of the sessions.
Leaders recorded comments.
Leaders shared with total group
t:a;izgigzr:ecognition for Eggﬁggég gn gﬁaig%eycitizen Leader 10 min. Certificates signed.
received a certificate.
f hments
[oa:seizsizgo;e ree Coffee and doughnuts All 15 min. Juice, coffee, doughnuts
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SESSION 1V -~ Continued

Objective Activity Person Time Materials Needed
Responsible
to meet future Elementary aged students Leader 45 min. Pen pal stationary
pen pal recruited to be pen pals Children pencils - folders
arrive for meeting new envelopes
Sr.Citizens
senior citizen pen pal. stamps

Children and Sr.Citizens
have been paired by leader
prior to meeting.

Directions and decisions
are given:

How often? What are your
interests? Birthday?

Say good byes and meet parents

of pen pal, pictures taken of

pen pal and child. Fruit

baskets were distributed !
Reminders for 2nd survey - Next Saturday

ﬁé?%ggﬁments for All film and camera

fruit baskets

REMINDERS FOR 2nd SURVEY
NOTE: Senior citi

NOTE: Senior citizens who did not want to be pen pals were invited to meet the children and visit
or free to leave after 1lst break.

Evaluation Notes:
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TULSA CITY-COUNTY HEALTH DEPARTMENT

-
4616 East 15th . 918 744-1000

Tulsa, Oklshoma 74112

October 12, 1988

Dear Board Members,

1 am writing in support of a program proposed by Linda Mitchell, to serve
socially isolated elderly. As program coordinator of the Health Support Ser-
vices for the Elderly, I work with low income older people on a daily basis.
Social isolation is a profound problem among this population and contributes
greatly to mental and physical illness. Compounding the problem, of course,
is the lack of transportation which makes most of our clients home bound.
Linda's proposal to do her work on site, breaks that barrier.

I have worked with Linda on other projects and found her to be energe-
tic and creative. Her enthusiasm is contagious and I am very excited about
her proposal. Although I hope it provides her with the research data she de-
sires, 1 am more impressed with the planned activities, as they are meaning-
ful and pertinent. In fact, it is my hope that the Seniors she has touched
will continue the program after Linda has gone.

Linda is aware that she has our support and we will be available to assist
her in any way we can. We look forward to the approval and subsequent imple-
menting of this program.

Sincerely,
///r—"\
Ci' 7%1/ 4/(
Glenda Whitsett, R.N., B.S.N.
Program Coordinator

Health Support Services
Tulsa City County Health Dept.
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INSTITUTIONAL RESEARCH BOARD
FOR HUMAN SUBJECTS
OKLAHOMA STATE UNIVERSITY

Proposal Title: _Adult Education Effectiveness on the Quality of Life for

the Socially Isolated Senior Citizens Residing in Public Housing

Principle 1Investigator: _Robert Nolan/Linda Ann Mitchell

Date: November 8, 1988 IRB # _ ED-88-030

This application has been reviewed by the IRB and
Processed as: Exempt [ X] Expedite [ ] Full Boafd Review [ ]
Renewal or Continuation [ ]
Approval Status: Approved [ X}
Disapproved [ ]
Conditional { ]

Deferred [ )

Comments, Modifications/Conditions for Approval or Reason for
Disapproval:

Signature:qﬁw@ - Date: _11/14/88

Chair of University Board
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CRITERIA FOR SOCIALLY ISOLATED POPULATION

Definition of socially isolated: The absence of specific role
relationship through direct personal face-to-face interaction.

NOTE: The socially isolated are the individuals who stay in
their apartments and do not attend meetings or social
activities. They stay with themselves.

DIRECTIONS:

1. Go through the directory for the entire population of the

public housing unit and place all names of individuals who
demonstrate social isolation into a hat.

2. Draw 50 names from the hat.

3. Provide a list of the 50 randomly selected socially
isolated tennants to the researcher.

THANK YOU FOR YOUR TIME AND CONCERN.

Linda Mitchell
1717 East 61
Tulsa, Oklahoma 74136



APPENDIX F

INVITATION TO VISIT WITH A TEACHER

93



NOTE: Site A received: 1lst Meeting 3:45 pm 1/11/89

2nd Meeting 9:00 am 1/18/89

Site B received: lst Meeting 3:45 pm 1/18/89

A 6 2nd Meeting 3:45 pm 1/19/89
g 0 receive

$5 in cash | $5

U }) y To visit with a teacher
for 5 minutes

W hen: wd. fin. 18 345

U /Ze Ve 1" floor Activi by Room
of your butlding.

“"Punch and cookids vill be served...
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OKLAHOMA STATE UNIVERSITY

INDIVIDUAL'S CONSENT FOR PARTICIPATION
IN A RESEARCH PROJECT

Ms. Linda Ann Mitchell, who is a graduate student at Oklahoma State
University, has requested my participation in a research study for this
institution. The title of the research is "The Effect of Reminiscing
Workshops on Life Satisfaction for Socially Isolated Senior Citizens
Residing in Public Housing.'" The study will include 30 subjects from
Pioneer Plaza and LaFortune Towers.

I understand that the purpose of the study is to study the
effectiveness of adult education for Senior Citizens.

My participation will involve four weeks of two-hour, weekly meetings
with the researcher. A brief description is as follows:

First Week: Introduction of the group by way of reviewing birth place
and early childhood years. Each member in the group will
share experiences.

Second Week: Entire group will continue to review school years and
early young adult years.

Third Week: ~Family, occupation, and travel years will be shared.

Fourth Week: Coping skills with present will be discussed. Elementary
children will visit group and become pen pals for the
entire group.

I understand that there are no possible risks to me if I agree to take
part in this study. If I do need help because of the subject matter, I
realize that the counselor for our building will be informed and
present for the workshops.

I understand that my name will not appear on any pretest or posttest
papers. I will be assigned a number; my identity will be known only to
the researcher.

I understand that the possible benefits of my participation in this
study are resolutions for programs for our building and future
curriculum may be taught by individuals residing in our building.

I understand that my participation is voluntary and that refusal to
participate will involve no penalty to me or loss of benefits to which
I am otherwise entitled. I also understand that I may withdraw from
the research study at any time without penalty or prejudice.
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Page 2

I have read the above statement and have been able to ask questions and
express concerns, which have been satisfactorily responded to by the
investigator. I believe that I understand the purpose of the study as
well as the potential benefits and risks that are involved. I hereby
give my informed and free consent to be a participant in this study.

Date Signature of Subject

Name of Subject

(Please print)

Date Witness

I certify that I have explained to the above individual the nature and
purpose, the potential benefits and possible risks associated with
participating in this research study, have answered any questions that
have been raised, and have witnessed the above signature.

I have provided the subject a copy of this signed consent form. If the
subject has any questions or needs to report an adverse effect about
the research procedures, he/she may contact the principal investigator,
Linda Mitchell, at the following telephone numbers: 742-0782 (home) or
538-5808 (work). If the subject has any questions about their rights
as a research subject, he/she may take them to the Office of University
Research Services, Oklahoma State University, 001 Life Science East,
Stillwater, Oklahoma, 74078 or telephone the University Research
Services office at 1-405-744-991.

Date

Signature of Investigator
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WORKSHOP
DAITES:
JANUARY 2,
FEB. 4, 1], 18
900100 AM

- FREE GIFT
FRUIT BASKET



WORKSHOP
'DATES:
JANUARY 2],
- FEBAT,8
£00-3:00 PM
FREE GIFT
FRUIT BASKET



EARN $6
BY TAKING
Z2ND SURVEY

THIS SATURDAY
FEBRUARY 25

%00 AM

DOWNSTAIRS



EARN $5
BY TAKING
2ND SURVEY
THIS SATURDAY
FEBRUARY 25
100 PM
DOWNSIAIRS
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Qualification Form

~“ o e <é
<

E :] E \\3 =
Cul u Number
Name/Degree __ﬂﬁ_fmg‘éa.tﬂaaﬁc__ ,,\7
Licensed As __&&,_._A&M License Number ¥/£99 -4 /o®

Address _épu_‘z:mu_t&_eﬁgls_q — geo S. QL?_Q-_A_E_MA_
o

Yaey 7
Organization Frofegea ~ Pyrow

Type of Organization __lariserscTe Job Title __ /T ofexser

(8 g.. government. counseling. consuiting. private, other (specity)
Please describe the kinds of activities which involve the use of and interpretation of standardized tests.

Jisser7eZ.'ea for EJM/ 0.—sron
//‘c fooc?~ Tas?”

If your organization 1s non- prom, please name the sponsoring group or accrediting body.

Within your organization, who s responsible for this testing program? 6-,..‘1“ z
f.

Name L nale Ann M ¥ebel/l  Tie

Academic Training
Degree Year Institution Major Field

__,,ﬁr_.{, '(7 Hasv. 0'1‘7;/5' Eoluc,
MR 7= Ut el Edec,

Coursework taken which deals with tests and measurement:

Course Title Units/Year Ingtitution

ig,é'e.u/ - alis Q“m‘ = e tv. of 7alse
_lf_zm:zz_/u___&’.g’a.& —3—_— _niviet Tolssy
% & e Semveh Y A Y 4/04‘%/@

Experience/Training in interpretation of and use of tests:

Tests Used
Employer/Organization Position Held When (specity)

JA&L‘@@L@M P2 - !e2 D75 hennen

Professional Organizations of which you ars a member: (spell out)

p&/g, LA e, A{:@a. Tdca Cladcroen Jeachars /f“ac/-_f.'ao‘

| certify that | and/or other persons who may use the test materials being ordered by me have a general
knowledge of measurement principles and of the limitations of test Interpretations as calied for in the
APA standards for educational and psychological tests and that I/we are qualified to use and interpret the
results of these, tests being purchased as recommended in the APA standards.

Signature y Date ”/ 30/ gg/

d | am a graduate student. My professor has endorsed my order below.

1 agree to supervise shis student's use of items ordered.

Professor's Name /foéw‘f’ (. NolEn Date Lo/ 3/58
Signature L ,rﬁfu)‘ > itua
Depmmem a8 = raul (o Institution _;_AWA_EM_L_/_’_”M

é!n: Z:,,MMMW%W#M)?‘W
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PAR Psychological Assessment Resources, Inc.

106

Mailing Adgaress PO Bor 998 / Odessa. Fiondo 3355¢

Street Aodress 16102 N Flondo Ave /Lufz Flondo 33546

*

November 21, 1988 T

Linda Mitchell
1717 E. @ ¢ ST
Tulsa, OK 74136

Dear Ms.

Mitchell:

Telephone (813) 9683003

Telefox {B13) P68-250¢

In response to your recent request, permission is hereby granted
to you to enlarge 50 copies of the Life Satisfaction Scale for

your dissertation research to enable the elderly to more easily
read the scale.

This permission agreement is subject to the following
restrictions:

(1)

(2)

(3)

(4)

Any and all material used will contain the
following credit line:

"Adapted and reproduced by special permission
of the Publisher, Psychological Assessment
Resources, Inc., 16102 North Florida Avenue,
Lutz, Florida 33549, from The Salamon-Conte
Life Satisfaction Scale in the Elderly Scale
by M.J. Salamon, Ph.D., and V.A. Conte, Ph.D.
Copyright, 1984. Further reproduction is
prohibited without permission from PAR, Inc."

None of the material may be sold, given away,
or used for purposes other than those
described above without written permission of
PAR, Inc.

One copy of any of the material reproduced
will be sent to the Publisher to indicate
that the proper credit line has been used.

Payment of a royalty/license fee of §8.80.

Gddhaﬁ*fﬂﬂ,uu4¢{@adon¢aSuuaz



Linda Mitchell
November 21, 1988
Page 2

BOTH COPIES of this Permission Agreement should.be signed and
returned to me, along with your check for §8.80 to cover the
royalty/license fee, to indicate your agreement with the above
restrictions. I will return a fully executed copy to you for
your files.

Sincerely,

E;:i;lrg;i:;>7€2¥> :é%g;j%46=:;__\
President

RBS/bm

ACCEPTED AND AGREED: ACCEPTED AND AGREED:

BY:
LINDA MITCHELL
DATE: &gﬁ.g O, /78%
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November 17, 1988

Psychological Assessment Resources, Inc.
P.0. Box 998
Odessa, Florida 33549

Dear Sir:

At the present time I'm working on my dissertation for Ed.D.

in Adult Education. I plan to use the Life Satisfaction in

the Elderly Scale (LSES) for a pre/post test in an experimental
design.

Title: Adult Education Effectiveness on the Quality of
Life for the Socially Isolated Senior Citizens
Residing in Public Housing

I've received 50 yellow copies of the LSES. I need to have
permission to enlarge 50 copies so the elderly will be able
to read it easily. I'd be happy to pay the additional cost.

Please let me know as soon as possible. I need to begin the
study. My husband, Allen Mitchell, placed the original order.
The Order Number 98485 is the original order.

Thank you for your time.

Sincerely,

M”M
Linda Mitchell

1717 E. 61 st.
Tulsa, Oklahom 74136
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Life Sarisfacrion Scale

Michael J. Salamon and Vincent A. Conte

Name Date

Age Sex Marital Status

INSTRUCTIONS

Printed on the following pages are statements which tell us your feelings about life in
general. Mark an “X” over the word or phrase to the right of each statement which is
closest to the way you feel. Answer all 40 items.

CXD EXAMPLE &—n

1. My daily routine is: X
very boring boring average satisfying  very satisfying
2. | am most satisfied X
with my life situation:
never almost never sometimes often . always

"Adapted and reproduced by special permission of the Publisher,
Psychological Assessment Resources, Inc., 16102 North Florida
Avenue, Lutz, Florida 33549, from ¥he Salamon-Conte Life
Satisfaction Scale in the Elderly Scale by M.J. Salamon, Ph.D.,
and V.A. Conte, Ph.D. Copyright, ]984. Further reproduction is
prohibited without permission from PAR, Inc."

PSYCHOLOGICAL ASSESSMENT RESOURCES, INC.
IAR) P.0. Box 996/0cessa. FL 33556
Telephone 1-800-331-TEST (in Flonida 1-813-968-3003)

Copyright @ 1984 by PSYCHOLOGICAL ASSESSMENT RESOURCES, INC.
All rights reserved. Not to be reproduced in whole or in pant by any process without written permission of Psychological Assessment Resources. inc.

23456789 Pricsed in U.S.A.



1. My daily routine is:

2. | am most satisfied with
my life situation:

3. 1 think about what | would

like to accomplish:
4.1am_— in a bad mood.

5. Physically | am:

6. | take medication:

7. 1 have enough money tb
enjoy myself:

8. I try to spend tir‘ne with
people:

9. | have — friends.

10. I generally plan___
activities.

11. In general | feel:

12. I feel pain:

13. Compared to any other
time in my life, |am
now:

14. in my life ! have
achieved:

15. How important are you

to others:

very boring

never

very often

never

never

no

very
unsatisfied

always

very

unsatisfied ¥

nothing

not at

all important

boring

almost never

often

oiien

somew hat
unheaithy

oﬁen

rarely

rarely

iew

few

unsatisfied

oiien

unsatisfied

very little

offittie

importance

average

sometimes

sometimes

sometimes

average

sometimes

sometimes

sometimes

some

some

average

sometimes

average

somewhat
important

satisfying

‘often

seldom

seldom

healthy

seldom

oiien

‘often

many

many

satisfied

seiaom

satisted

n=3

important
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very satisfying

always

never

hever

very healthy

hever

always

always

a great many

a great many

very satisfied

never

very satisfied

a great deal

very
important



16. Being with other people
is pleasurable.

never

17. My current income is:

18. I find the company of
others to be:

very un-
comfortable
19. | worry about finances: _—
always
. i ial situation is:
20. My financial situation is Ve Bad
21. In looking back, | feel
that | have done __ of
the things that I've wanted
to do. —_
very few
22. My schedule of
activities is:
very un-
satisfying
23. As | look back on my
life, | am: compleiely
dissatisfied
24. The things | do every
day give me:
no
pleasure
25. My usual mood is:
severe
depression
. My intelli is:
26. My intelligence is TETow
average
27. My physical
appearance is: —_
very un-
attractive
28. | am generally: _—
quite ill

rarely

very inadequate inadequate

usually un-
comfortable

often

“bad

Tew

not really
satisfying

dissatisfied

Tittle

pleasure

mild
depression

5;|0w

average

somewhat un-
attractive

sometimes

Tairly
adequate

somewhat

comfortable
sometimes

illf

some

occasionally
satisfying

partially
satisfied

some
pleasure

sometimes
happy

average

average

in average
health

113

ohen always
adequate  very adequate
usually very
comfortable  comfortable
seldom never
good excellent
almost all all
satis?;ing very
satisfying
satisfied very
satisfied
alotof a great deal
pleasure of pleasure
usually always
happy happy
above superior
average
somew hat very
attractive attractive
healthy very healthy

PLEASE CONTINUE ON NEXT PAGE sup



29. The time | spend with

friends is:
completely
unsatisfying
30. People say that | am: -
very moody
31. My present situation is:
very
difficult
32. When it comes to taking
{ i, I:
care of myse totally BEpend
on others
. rd my life as:
33. I regard my life as S
meaning
34. People think that | am
financially well off: —_
. never
. 1 visit my doctor:
35. 1visitmy very Sfien
36. 1 am happy with the
way things tum out: —_
never
7. | consider myself to be:
37. L consi Y ‘.K.VTY-S
pessimistic
38. lam ___ withmy
outlook on life. —_—
very dis-
satisfied
39. | am satisfied with
the way things are:
never
40. | am pleased with my
daily activities: _
hever

usually un-
satisfying

often moody

difficult

often depend
on others

having Tittle
meaning

rarely

regularly

almost

never
usually

pessimistic

dissatisfied

almost ne- -

seldom

sometimes
satisfying

sometimes
\

I'getby

USUIIIY

satisfying

usually in

good spirits
pleasurable

am sometimes  am usually
independent  independent
having some meaningful
meaning
sometimes ohen
sometimes rarely
sometimes often
sometimes usually
pessimistic optimistic
somewhat satisfied
dissatisfied
sometimes often
sometimes usua"y

114

alwavs
satisfying

always in

good spirits

very
pleasurable
am always

independent

very meaning-
ful
always
almost never
very often

always

optimistic

very
satisfied

very often

always
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Table 1
LSES ltems by Scale

Scale

ftems

Daily Activities

Meaning

Goals

Mood

Self-concept

Healith

Finances

Social Contacts

01.

12.
28.
35.

07.
17.
19.
20.
34.

08.
09.
16.
18.
29.

My daily routineis . .
Igenerallyplan .________ activities.
My schedule of activities is

Things | do every day give me

| am pleased with my daily activities

| am most satisfied with my lite situation
Ingenerai lfeel
My present situation s
lregardmylifeas .

| am satisfied with the way thlngs are

| think about what | would like to accomplish

Inmy life | have achieved

Inlooking back, ifeeithatihavedone _______ ofthe
things i've wanted to do.

Asllook backonmylife.fam _ _ ..

I am happy with the way things turn out

lam__________ inabadmood.
My usual moodis
People saythatiam

I consider myselfto be

tam with rny outiook on M(.-
Compared to any other ime inmy hfe | am
now __

How important are youtoothers?

My intelligence is .

My physical appearanceis ______ .
When it comes to taking care of myself |

Physically |am

| take medication
Ifeelpain _
lamgenerally _ . _
1 visit my doctor

 have enough money to enjoy myseif
My currentincomeis . _

I worry about finances .

My financial status is

People think that | am financially weII off

Itry to spend time with people

Ihave friends.

Being with other people is ____ pleasurable.
Hind the company of otherstobe _____ _ _
Thetimelspendwithfriendsis ___ .
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Life Savisfacrion in The Eldenly Scale (LSES) Scoring Sheer

Name Age Sex Marital Status

ITEM # SCALE 1 SCALE 2 SCALE 3 SCALE 4 SCALE S SCALE 6 SCALE 7 SCALE 8

1 seranes sessses seesrns erunnns ssessese assnses ssssnes
2 ssssens sevnsns snmeans senanes sessses sensess sssases
3 sssssrs sensees senanes srssens ssssans sessses sessers
4 ssssnss esnsess ssrssns ssrnses ssesnes sessnns sersens
5 sesenss sevsnss wsensas sersses sesnney ssrsens e
6 sssssae cesssrs ssssnse srssees sssensse sensnss sevseen
7 sessers ssssens weresus snsanes PN PP weensns
8 sesnens senaess wsraany ervenes sessans ssrnses sxssens
9 ervensr srssern ssessss srssess sssrans PPN ssensns
10 senzens seesane weennes samsase sesrnae sessees sananss
1 sessses ssssevs sensers ssenaes seennee senanss eenasns
12 sensese sanssas ssnnnse sesnsey wesnnse sessesy wssnses
13 JRE—
14 sannens sessene senners sersans sessees prrrres sssaees
15 sessses Py wassnas sesssns srnsess ssxvasse sessens
16 sssssns sesssns ssesaes senvses ssesses sessnne sssssse
17 sesnses sessesns ssensese sensnes savesas sesxeee ssssasse
18 sesnees sssssne ssensss ssseses sserens sesnsnse seseses
19 sesssse sensens ssensese sensens sesnanse sensene seesnes
20 wessene PTTITT sexsens sensses sessnes senesss sessens
21 sssenss srvenses sernees sersens eennns sereens sessens

Sub-
totals

SCALE1 SCALE 2 SCALE 3 SCALE 4 SCALE 5 SCALE 6 SCALE 7 SCALE 8

Score items 22 through 40 on side 2.
(over)



Life Sarisfaction in The Eldenty Scale (LSES) Scoring Sheer (continued)

TEM# SCALE1 SCALE 2 SCALE 3 SCALE 4 SCALES SCALE 6 SCALE 7 SCALE 8
22 R
23 esesaes seenens o
24 —_—
25 - [YTTTTN
2 saveess snseees anerens _
27 cesnner conunes cssncnn sosasas -
28 . esssnne - ssvsens secnses
29 --'..'.. ssssens ) sesesse ——
10 . essenss
3 esesess - eeceves sveness ssssnss sessons sessens sssesse
32 eosuren (TSP csssnse esoress - weeeser esesass essnans
33 sensens - vesseee veenses sssanas eesunes eesnses ssvenss
34 ___ sesseee
35 - esseses PYTTTIN
36 veesees essenes . [YTTYIN esesess
37 - conasrs [YTTTTN ssssene sssssse
38 J—
39 esesees .
40 - PYPPes eesnece .
Sub-
totals
SCALE1 SCALE 2 SCALE 3 SCALE 4 SCALE S SCALE 6 SCALE 7 SCALE 8
Plus
side 1
Sub-totals
SCALE1 SCALE 2 SCALE 3 SCALE 4 SCALE 5 SCALE6 SCALE 7 SCALE 8

TOTAL
SCALE
SCORES

DAILY
ACTIVITIES

+ +
MEANING

GOALS

MOOD

SELF-
CONCEPT

+ + +
HEALTH FINANCES SOCIAL

CONTACTS

TOTAL
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