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CHAPTER I
THE NATURE OF THE PROBLEM

As a contributing factor in the development of college students,
the experience of residence hall living can exert a great influence.
College age young adults are faced with the need to develop personal
competencies directly related to self and others. The residence hall
setting offers a rich opportunity for the provision of student personnel
services. The potential impact of meaningful service programing is
underscored by findings which indicate that resident students spend some
sixty to sixty-five percent of their time in. the residence hall environ-
ment (Greenleaf, 1969).

The recent secondary school graduate who makes the decision. to
attend a residential college most often finds an environment remarkably
different from that of the high school years. In addition to being in
a different geographic location, familiar routines are supplanted by
new, often complex and demanding schedules. A difficuié area of adjust-
ment invelves the need to structure additional interpersonal relation-
ships. Social contact now comes through new acquaintances who possess
diverse kinds of backgrounds, a decided contrast to one's family mem-
bers, neighborhood friends, and familiar classmates.

A strong student personnel involvement in coellege housing can be
designed to assist the transitional adjustment process of residents.

Furthermore, the experience of group living can and should be utilized



to promote the more basic social and psychological development of stu-
dents. The opportunity to associate with different kinds of persons
can contribute to increased ease and freedom in interpersonal relation-
ships. In these interactions the student observes his impact on others
and in turn feels the force of peer norms and behavior standards, and
is thereby able to develop a more unified and complete value system
(Chickering, 1967).

During the period of young adulthood, the development of several
specific interpersonal coping behaviors is expected. These include

. . . trusting, sharing, fulfilling promises, keeping con-

fidences, responding positively to supervision and criticism,

meeting others' needs as well as one's own, and accepting

responsibility in joint projects (Blocher, 1966, p. 59).

It is the function of student personnel work in residence halls to fa-
cilitate these kinds of student development by providing meaningful
opportunities for human interactions.

Those personnel workers who will provide services to students in
residence halls need to be carefully selected for potential effective-
ness. In many institutions, especially the larger ones, it may be that
the only meaningful contact a student is likely to have with the stu-
dent personnel organization will be -through the student assistant as-
signed to his floor (Murphy and Ortenzi, 1966). Certainly, no student
personnel worker is likely to have more opportunity for daily inter-

“action with resident students than will the student assistant.

In the case of the university where this study was conducted, se-

lection of student assistants is ordinarily handled by a committee made

up of head residents, students, and other staff members of the Division

of Single Student Housing. Selection criteria for student assistants



indicate the intent of the university is that the resident hall environ-
ment be one of individual concern for each student. This point of view
is evidenced by the following statement from the job description pub-
lished by the Division.of Single Student Housing.

A Student Assistant is an undergraduate, available in the

residence hall to be of assistance to students. The Student

Assistant is selected on the basis of a display of sensi-

tivity to and interest in people; objectivity and respect

for the worth and dignity of the individual; open mindedness

on issues; empathy; and the ability to handle autonomy and

make decisions (Appendix A).

An application form and interviews usually constitute the extent
of formalized investigation into the characteristics of the applicant.
At the time of hiring, little is known about the personality factors
possessed by the individual which may lead to successful or unsuccessful
interaction with the students who are to be served.

The position of student assistant, as described, is one of con-
siderable responsibility. The establishment of sound interpersonal re-
lationships which facilitate the personal and social development of
residents is expected. In the event the assistant does not meet expec-
tations, the delivery of personnel services is weakened. Not only are
students penalized, housing administrators find themselves involved in
time consuming corrective procedures. The identification and utiliza-
tion of appropriate indicators of probable effectiveness at the selec-
tion phase will allow administrators to concentrate attention on de-
veloping student assistant competencies rather than correcting defi-
ciencies (Hoyt and Davidson, 1967).

The means of selecting more effective student personnel assistants

is a matter of unresolved concern among housing administrators. A

dearth of conclusive research evidence exists with regard to both the



identification of desirable characteristics of student assistants and
methods for adequately measuring performance effectiveness (Biggs,
1971). 1If college housing is to make a maximum contribution as an in-
strument of student development, procedures need to be determined and
implemented which will identify characteristics possessed by those

applicants who will become the more effective student assistants.

Statement of the Problem and Purpose

Housing administrators who must hire student assistants lack con-
clusive research evidence which will identify the potentially more ef-
fective applicant. Student assistants are most often employed on the
basis of limited information drawn from application forms and personal
interviews. The major concern of this study is this problem of lack of
information about personal characteristics which are requisite to ef-
fective student assistant performance in residence halls.

This investigation will attempt to identify and study some charac-
teristics that are related to student assistant effectiveness. Hope-
fully, information will result which may be incorporated into the
screening process by housing administrators as they seek to employ stu-
dent assistants who will later perform effectively. If such information
can be successfully identified, this aid in selecting student assistants
may be beneficial to residence hall students and housing administrators

at the university where this study was done.

Significance of This Study

As a result of this study, some important benefits may be gained.

The selection process for student assistants at the university studied



will be closely reviewed. If a more valid method for assessment of
applicants can be shown, modifications of screening and hiring proce-
dures may be made by housing administrators. Student assistants cur-
rently employed will be evaluated for interpersonal interaction effec-
tiveness by their residents, thus norms may be produced against which
future student assistant effectiveness may be compared. More accurate
and valid means of determining potential for effectiveness among stu-
dent assistant applicants may resu}t in a stronger, more viable student
personnel program in the residence halls of the university studied.

In addition, information may be gained about the relationship be-
tween certain personal characteristics which are possessed by "helpers."
As a stimulus for further investigation, this information may be valu-
able not only to housing administrators, but also to others in the

helping professions who are charged with the selection of effective

staff members.
Hypotheses

Stated in the null, the following hypotheses were tested:
Hl: There is no significant relationship between any of the sub-

scores of the Tennessee Self Concept Scale (ISCS) and the level of

interaction effectiveness of student assistants as measured by the

Interaction Scale (IS).

H2: There is no significant relationship between dogmatism as

measured by the Dogmatism Scale (DS) and the level of interaction

effectiveness of student assistants as measured by the Interaction
Scale.

H3: There is no significant relationship between scholarship



(GPA), number of college hours completed, chronological age, number of
months of student assistant employment experience, birth order, or sex
and the level of interaction effectiveness of student assistants as

measured by the Interaction Scale.,

H4: There are no significant differences between male and female
student assistants on any of the variables of this study (IS score,
TSCS scores, DS score, grade point average, college semester hours com-

pleted, age, months of student assistant experience, birth order).
Definition of Terms

For the purpose of this investigation, the following terms and
definitions are employed.
Birth Order: the-ordinal position of birth into the family. First-
borns and only children are grouped together, with all others identified
as later-borns.
Interaction: this term describes the interpersonal relationship expe-
rience in which feelings are expressed and perceived. English and
English (1958) define interaction as "mutual or reciprocal influence
between two or more systems."

Interaction Effectiveness: the mean rating on the Interaction Scale.

A high rating suggests a high degree of effectiveness; low. rating sug-
gests a.low degree of effectiveness.

Interaction Scale (IS): an instrument developed by the Regional Reha-

bilitation Research Institute at the University of Utah which purports
to assess interaction within the counselor-client dyad (Appendix D).

Open-mindedness: indicates the openness of belief systems, the opposite

-of which is closed-mindedness. Open-mindedness will be represented by



low scores on the Rokeach Dogmatism Scale, closed-mindedness by high

scores.,

Rokeach Dogmatism Scale (DS): an instrument developed by Rokeach

which purports to measure differences in openness and closedness of be-
lief systems. Form E of this scale is used (Appendix C).

Self Concept: English and English (1958) define self concept as "a

person's view of himself; the fullest description of himself of which
a person is capable at any given time." Self concept is represented by

scores derived from the Tennessee Self Concept Scale.

Student: this term is used to identify the college undergraduate who
resides in university operated residence halls and who is not employed
as a student assistant. A synonymous term is resident.

Student Assistant: an undergraduate student, usually an upperclassman,

who is employed by the Division of Single Student Housing for the pur-
pose of providing supervision, guidance, and support to the residents
on his wing or floor. He reports to the head resident of his hall, and
assists him in carrying out housing policies. Synonymous terms include
student counselor, floor counselor, resident assistant, and personnel
assistant,

Tennessee Self Concept Scale (TSCS): a scale which purports to measure

perceived self concept. The Clinical and Research Form yields 29 scores

(see Appendix B).
Assumptions

This study is based upon the following assumptions. Student
assistants vary in job performance and students who rate their student

assistants will be able to distinguish between those who are effective



and those who are ineffective through the use of an instrument such as
the IS. Personal characteristics such as self concept and open-
mindedness can be identified and measured and individual differences
determined by rating scales such as the TSCS and the DS. Demographic

data will be reported accurately by student assistants.

Limitations

This study is concerned with effectiveness in same-sex relation-
ships. Conclusions regarding indicators of effectiveness or ineffec-
tiveness should not be generalized to settings which involve opposite-
sex interactions.

Characteristics of effective student assistants who were included
in this study may differ from effective student assistants at other
colleges and universities. The applicability of any conclusions drawn
should not be generalized beyond the university and population of this

study.

Summary

The residence hall environment plays an important part in student
development. It is the student assistant who is the first line staff
representing the student personnel commitment to serve resident stu-
dents. It is very important to students and to the success of the
housing program that student assistants be hired who are effective in
their interpersonal interactions.

The selection of student assistants at the university where this
study was conducted is based upon an application form and personal

interviews. The lack of information about identifiable characteristics



of effective student assistants and how to select those applicants who

will later perform effectively is a basic problem.

This study investigates relationships between a number of selected
student assistant characteristics and student assistant effectiveness
as assessed by students., Hopefully, the results will provide informa-
tion to assist housing administrators in selecting those applicants who

will later perform effectively.,



CHAPTER II

A SELECTED REVIEW OF THE LITERATURE

Introduction

This review presents information and findings from the literature
that appear to contribute to a more complete understanding of factors
involved in this study. To provide a measure of organizational struc-
ture, the chapter is divided into the following sections: residence
halls and student development, the utilization and effectiveness of
student assistants, the selection of student assistants, and the selec-
tion of variables for study. The major findings of the review are pre-

sented in the summary.

Residence Halls and Student Development

In America, the founders of the earliest colonial colleges sought
to emulate Oxford and Cambridge Universities by providing what was
known as the residential college. Residence halls were central to this
concept where faculty and students were housed together. The residen-
tial college was designed to provide, for students and faculty, an in-
tellectual and moral lifestyle in common. This plan did not prosper in
America as it had in England, and soon disappeared. By the nineteenth
century, American dormitories ''were little more than places for students

to sleep, eat, and study" (Brubacher and Rudy, 1968, p. 42).

10
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Throughout the years, a major determinant of the form of college
housing in the United States has been the philosophic commitment to
higher education which the nation was willing to make. The advancement”
of the twentieth-century idea that higher education should be available
to all who are academically able has helped focus attention upon the
necessity of meeting student developmental needs through resident
housing (Powell, 1969, p. 4).

Although the traditional philosophy of student housing, to furnish
shelter, is still professed by administrators of many colleges and uni-
versities, an educational philosophy of housing is being implemented in
increasing numbers of institutions. The application of this philosophy
is accomplished through residence hall programs which seek to enhance
the quality of student life both socially and intellectually (Williams
and Reilley, 1972).

This more modern emphasis on personal development as an objective
of student housing is seen to parallel and be a part of the movement
based upon what is known as the 'personnel point of view." The state-
ment advancing this philosophy was first formally presented in 1938 by
the Committee on College Personnel of the American Council on Education
(Mueller, 1961, p. 56). This humanistic approach to dealing with stu-
dents incorporates the conceptiof individual uniqueness of interests
and needs. Each individual is regarded as being a functioning whole
with physical, intellectual, emotional and social elements which must
be considered.

The role college housing plays on student life is significant. The
degree to which this influence is positive will depend upon the philo-

sophical viewpoint of the housing administrator. Strang has pointed
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out the relative educational value of programs which emphasize social
aspects of residence hall living when she said: ''These experiences
constitute a common 'major' for all students . . . . The environment,
itself is an instrument of guidance'" (Wrenn, 1951, p. 318).

As we have seen, the earliest residence halls in America were de-
signed to provide an educational atmosphere for student development.
During the eighteenth, nineteenth, and early twentieth centuries, the
prevailing philosophy of student housing was to provide shelter., Mod-
ern educational thought embraces a commitment to provide opportunity as
well as consideration for the development of each student as a unique

individual. Based on these concepts, college housing can serve as ''an

instrument of guidance'" in meeting student developmental needs.

Utilization and Effectiveness of

the Student Assistant

An important guidance resource on the campus of most four-year in-
stitutions of higher learning is the student counselor. It is reported
by Brown and Zunker (1966) that 118 of 170 responding institutions in
their random sample was utilizing student-to-student counseling. Over
eighty-eight percent of these schools reported utilization of these
peer counselors in residence halls. Spontaneous comments on the ques-
tionnéire reflected favorable reaction to the general idea and ". . .
indicated that the major value to be realized from the use of student
counselors was their effectiveness in residence hall supervision . . ."
(Brown and Zunker, 1966, p. 46).

That students may be even more effective than trained counselors in

certain activities is suggested by Zunker and Brown (1966). They
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concluded from their study that student counselors receive greater
acceptance and better results than professionals when providing certain
counseling services. These services include dealing with academic ad-
justment problems, college rewards and frustrations, personal-social
adjustment problems, and the give and take of dormitory life. In a
study of the use of students in college counseling centers, Steenland
(1973) reports several diverse assignments with the most frequent being
in the crisis center.

Increased responsibilities for counseling are being placed on resi-
dent assistants. A recent study points to these expectations by de-
scribing

. « « the resident assistant as someone to whom residents can

turn for help. He should be prepared to accept responsibility

for the guidance of his group, have an awareness of the prob-

lems typical of college students, be able to promote social

interactions on his floor, and help each resident achieve an

adequate social adjustment (Schroeder, Hill, Gormally and

Anthony, 1973, p. 313).

Thus, the use of student assistants as peer counselors on campus is
seen as the rule rather than the exception. Student counselors are
most often utilized through assignment in residence halls. Students
cast in the role of counselor are often more effective with certain
types of problem areas than are trained counselors. The student assist-
ant who is employed in the residence hall is being expected to fulfill

increasingly important responsibilities as the first line student per-

sonnel worker on his floor.

Selection of Student Assistants

It would be extremely helpful to those who must select resident

hall staff to have available standardized instruments or procedures
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with predictive power to distinguish those applicants who will be effec-
tive on the job. However, such is not the case. Biggs (1971) con-
cluded from his search of the literature that available research evi-
dence is not sufficient to establish guidelines for the selection of
residence hall assistants.  He offers the explanation that there are
~widely held oéinions as to "the appropriate roles, job duties, and
attitudes of these student personnel workers" (p. 111).

The results of a study conducted by Murphy (1964) indicated the
use of a personal interview for student assistant selection by ninety-
two percent of the schools responding. An application form or letter
was used by eighty-six percent, seventy-three percent used letters of
reference, test scores were used by twenty-two percent, and student
assistants were selected at random by seven ﬁercent.

In addition to selection based on interview, reference letters,
and application forms, a number of standardized personality tests have
been used in efforts tokpredict student assistant effectiveness. A
review of research literature indicates success has been slight in most
cases, Schroeder and Dowse (1968) concluded in their study that the

Minnesota Multiphasic Personality Inventory (MMPI) was an inadequate

selection instrument. They also discovered that neither the Strong

Vocational Interest Blank (SVIB), the Edwards Personal Preference

Schedule (EPPS), or the California Personality Inventory (CPL) was able

to discriminate between the better and poorer student assistants.

A study at another university utilizing the EPPS and the SVIB
indicated that these instruments appeared to have only minimal predic-
tive significance (Murphy and Ortenzi, 1966)., Marion (1973) reports

that the Rokeach Dogmatism Scale may be useful, along with other
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criteria, in selecting potentially successful student assistants. Other
instruments which have been used in research with varied degrees of

success include the California F Scale, the Adjective Check List, the

Overall Agreement Scale, the Bell Adjustment Inventory, the Myers-

Brige Type Indicator, and the Personal Orientation Inventory (Anthony,

1973).

A caution is urged by Schroeder and Dowse (1968) against general-
izing any results from one institution to another, Their study, pre-
viously cited, yielded conflicting data from two institutions which
were studied.

The lack of success which has generally been experienced should
not serve to discourage a search for those characteristics and ways to
measure them which may prove to have predictive power. Bolton (1972)
gives encouragement when he makes the assertion that

« « . prediction is the central activity in. provision of

counseling and educational services, Whenever decisions

are made which involve an element of uncertainty, the de-

cisions constitute predictions. Prediction research can
help to improve decision making . . . (p. 102).

Selection of Variables for Study

Criterion Variable

Perhaps a leading element contributing to the inconsistency of
predictive research just cited is the lack of agreement on criterion
variables, Wyrick and Mitchell (1971) call attention to the existence
of contradictory evidence that students and head residents can agree on
the characteristics which define effective or ineffective student

assistants. On one hand, the head resident sees the assistant as part
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of an organizational staff which must answer collectively and individ-
ually to concerns such as efficiency and orderliness. The student, on
the other hand, sees the assistant as performing in an interaction mode.

Clearly, a criterion variable can be constructed from either point
of view as the researcher desires. Jensen, Coles, and Nestor (1955)

define a criterion

. . . as a behavior or condition which is or can be described

in terms of an ideal and which is a goal. That is, a cri-

terion is the kind of behavior which is considered desirable

and toward which one works (p. 58).

The desirable behavior of student assistants at the university
where this study was conducted is to assist students through inter-
personai interaction (Appendix A). Powell (1969, p. 25) points out that
how the student assistant relates to students in everyday interactions
will determine how they feel about bringing their problems to him.

Good interaction is essential to being an effective helper.

The question arises as to who .should determine the level of inter-
action present in a relationship between two people. There has been a
certain distrust of the validity of client assessment of interaction. by
some researchers who prefer to rely on the opinions of trained judges
(Carkhuff and Berenson, 1967) (Hansen, et al., 1968) (Shapiro, et al.,
1968) (Truax, 1966). However, in a study designed to control for the
distortion of perception which might be due to the severity of the
client's problem, Caracena and Vicory (1969) found no significant re-
lationship between judges and clients ratings, either among psychotics
or "normals.'" McWhirter (1973) also found no relationship in his study

of client vs. judges ratings, and offered a possible explanation '"that

the clients based their ratings on the total interaction, including both
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verbal and nonverbal cues" (p. 320). The basis for the judges ratings
was limited to verbal interactions on audiotape (McWhirter, 1973).

Thus, a point of controversy exists, What is seen by one re-
searcher as subjective rater bias is seen by another as accurate per-
ception. The former view is supported if the criterion can be identi-
fied as a product of one's efforts which may be set apart, dismantled
if need be, and measured by instruments whose values are known to all.
Cronbach (1970) speaks in general of rater bias when he observes that
the rating of another is often a reflection of the personal relationship
rather than the quality of the person's work. The point seems clear
that no person can precisely perceive or judge the quality of another
person's experience of human interaction.

A strong case for considering the interaction itself as criterion
is made by Miller (1972). He compares applying '"cost-benefit analysis"
criterion standards to the human experience in counseling with going
"to a symphony orchestra, expecting that tomorrow you will make more
toilet seats on your assembly line"” (p. 15). Commenting critically on
what he views as a prevailing (and false) emphasis in our culture, he
says:

Interaction is a vehicle for some other purpose, and we always

expect its validation in an external criterion. Perhaps the

only profession to escape this model is prostitution; but I

don't think they are concerned about the criterion problem
(Miller, 1972, p. 16).

Self Concept

Increasing attention in recent years has been directed to theo-
rizing and researching the self concept. The stage was set for this

scientific inquiry when William James included .a chapter on the self in
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his 1890 book, Principles of Psychology. His definition was very gen-

eral; the self being the sum total of all that a person can call his
own (Hall and Lindzey, 1957).

The origin and manifestation of the self-concept have been explored
at length by such contemporary theorists and practitioners as Rogers,
Maslow, and Combs and Snygg. Under their discussion of self theory,
Hall and Lindzey identify some twelve major theories on the self, along
with others which include formulations on self as part of a theory
(1957, pp. 467-502). This proliferation of viewpoints has encouraged
numerous approaches in the attempt to measure self concept. Wylie
(1961) identified the use of almost 200 such instruments through 1959.
For a number of years, this tendency of researchers to develop their
own instruments has made the comparison of results difficult. Limited
knowledge of reliability, validity, and norms ha