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CHAPTER I
INTRODUCTION

Inservice teacher education (ISTE) has recently been
a topic of considerable interest in the education pro-
fessions (Hite and Howey, 1977). The importance of
inservice education for all educational personnel is
recognized throughout the literature of the teaching
profession. The rapid expansion of knowledge, which has
been reported extensively over the past several years;
. and its effect on changing methods and in developing
technology utilized in the classroom are major factors
in making the inservice education necessary. The inservice
system offers excellent opportunities for providing teachers
with continued updating of their professional skills.
Theoretically, in service education is an effort on the
part of public and private school systems to provide
useful enrichment experiences for teachers through exten-
sion courses, curriéulum committees, educational lecturés,
college courses and workshops, visits to other schools,
visits to other classes and travel (Harris and Bessent,
1969).

The higher educatiqn institution has traditionally

played the primary leadership role in the professional



development of teachers. The mission of colleges and
universities is to assist in the continuing education of
the professional educators‘employed in elementary and
secondary schools. They are becoming more receptive

to working with public school‘teachers on inservice edu-
cation. Now, college professors and administrators have
begun to realize the potential market in programs of
inservice teacher education (Kersh, 1979).

Recent changes in regulations governing the Department
of Teacher Education in Thailand has focused increasing
attention on inservice teacher education. Teachers'
colleges have an opportunity to demonstrate leadership
in planning, and conducting the ISTE for schocl personnel.
Each teachers' college is concerned with the effectiveness
of the program offerings, therefore, it seems appropriate
to investigate the perceptions of individuals involved in

the ISTE program.
Statement of Problems

Because of the focus on accountability in education a
consideration of evaluating inservice prdgrams more system-
atically is imperative. The ISTE program must utilize
evaluation feedback system which provides formative and
- summative data useful to program planners. The program
must be capable of assessing how well it has achieved its
objectives and must be éapable of changing itself based on

the data gathered in the assessment.



There is insufficient information concerning the ISTE
program provided by Thailand teacher colleges, therefore,
it was important to conduct a study of the perceptions of
individuals (participants, administrators, and college

faculty members) involved in the program.
Purpose of the Study

The purpose of the study was to collect and analyze
the perceptions of participants, administrators, and college
faculty members about the inservice teacher education (ISTE)

at Phra Nakhon Si Ayutthya Teachers' College, Thailand.
Specific Objectives

The séecific objectives of the study were:

1. To investigate the perceptions of participants,
administrators, and college fgculty members regarding the
professional development of the participants after they
have completed the ISTE program.

2. To identify the strengths and the weaknesses of
the ISTE program as perceived by participants, administra-
tors, and college faculty members.

3. To investigate the perceptions of participants and
college faculty members regarding the quality of the ISTE
program.

4. To determine the perceptions . of participants and
college faculty members regarding the support service compo-

nents of the ISTE program such as instructional materials,



staff, faculty, and the library.

5. To compare the perceptions of the participants by
fields of specialization regarding the reasons of enrolling
in the ISTE program.

In order to accomplish the purposes of this study, the
following questions were investigated:

1. How do participants, administrators, and college
faculty members view the professional development of the
participants?

2. How do participants, administrators, and college
faculty members view the strengths and the weaknesses of
the ISTE program?

3. How do participants and college faculty members
view the quality of the ISTE program? ' '

4., How do participants and college faculty members
view the support service components of the ISTE program?

5. What are the perceived reasons for enrolling?
Need of Study

ISTE has been receiving increasing attention in terms
of educational priorities. Meanwhile, many inservice
programs are not designed for the individual needs of the
teachers who attend the meetings. The failure to relate
inservice plans and activities to the genuine needs of
staff participants, failure to select appropriate activities
for implementing program plans, and the failure to imple-

ment inservice program activities-with sufficient staff



and other resources are the serious mistakes which led
the ISTE program to be ineffective (Harris and Bessent,
1969) .

Through this educational research, the researcher
expects that the program planners or individuals involved
in the ISTE program development at Phra Nakhon Si Ayutthya
Teachers' College will give a unique consideration to the
perceptions, opinions, concern, interests and expressed
needs of the participants. Moreover, through the results
of this study insight was gained into the evaluation

feedback of the ISTE program in Thailand teachers' colleges.
Scope and Limitations of the Study

The study was limited to the identification of obtain-
able data as perceived by participants, administrators, and
college faculty members. And the study was limited to
collection of summative data on the Phra Nakhon Si Ayutthya
Teachers' College baccalaureate degree program graduates
who enrolled in the ISTE program from June, 1978 to May,
1981. .

Definition of Terms

Definition of selected terms used in this study are as
the following:

Administrators: School personnel charged with the
day-to-day operation of the school and those who have

authority over teachers and curriculum in the local school



districts.

College Faculty Members: Those individuals employed
as teaching personnel in Phra Nakhon Si Ayutthya Teachers'
College.

Inservice Teacher Education (ISTE): This term refers
to the formal preparation programs for teachers directed
toward instructional improvement, and advanced degrees.

ISTE Centers: Remote sites where instructors and
professors from the main campus conduct an inservice teacher
education program.

Participants: 1Individuals who are identified as
teachers, or staff personnel, or administrators.

Staff Personnel: 1Individuals who are employed in daily
‘contact with students on an instructional basis.

Teachers: 1Individuals who are employed as teaching
personnel in local schools from grades K-15.

Teachers' Colleges: Teacher training institutions that
offer a two year program and a four year program at the post-

secondary level.
Organization of the Study

Chapter I introduces the study, presents the problem,
purpose and specific objectives, needs of the study, scope
and limitations, and definition of terms used in this
study.

Chapter II includes a review of related literature

dealing with the three major areas: the historical



development of ISTE in the United States and Thailénd;
ISTE in general; and research studies conducted ISTE.
Chapter III presents the population, instrumental
design and development, data collection procedures, and
data analysis.
Chapter IV consists of the presentation of findings
along with discussion of the findings.
Chapter V provides a summary of the study, conclusions

and recommendation based on the results of the study.



CHAPTER II
REVIEW OF RELATED LITERATURE

The purpose of the study was to collect and analyze
the perceptions of participants, administrators, and
college faculty members about the ISTE at Phra Nakhon Si
Ayutthya Teachers' College. In keeping with the purpose
of the study, this chapter deals with the three major
areas: historical development of ISTE in the United
States and Thailand; literature examination related to

ISTE in general; and research studies conducted ISTE.

Historical Development of ISTE in the

United States and Thailand

Inservice Teacher Education in

the United States

The development of Teachers' Institutes for the pur-
poses of inservice training became widespread in the
mid-nineteenth century. ''The early correspondence education
for teachers developed in the last of the nineteenth century
as a part of inservice activity" (Zandi, 1980, p. 32).
Summer schools for instructional methods developed as a
part of the schedule of summer teachers' activities at the

same period of time.



The early twentieth century brought with it a growing
recognition of teaching as a distinguished profession.
Colleges and teacher training institutions recognized their
intension programs, raised the standards for admission, and
granted college credit for work successfully completed.
Thus those institutions permitted teachers to earn credit
toward degrees without loss of salary (Richey, 1957).

After 1918, until twenty years later, inservice courses

were mainly designed to assist teachers in filling gaps

in their college degree requirement rather than to help
teachers meet new problems. In 1930, workshops began to

be recognized as an approach of inservice programs (Edelfelt
and Lawrance, 1975). Since 1950, the number of inservice
"training programs has increased throughout the states. In
the 1960's, there were numerous studies of inservice
education.

The need for programs to upgrade the performance

of teachers has been stated throughout such work

as Moffit's where emphasis was placed upon the

continuing obsolescenceof knowledge and methods
of teaching (Childress, 1969, p. 645).

. The Present Status of Inservice

Teacher Education

From 1960 until recently, the federal government spent
millions of dollars on inservice education, most of the
funds going to National Defense Education Act and National
- Science Foundation Institutes. Unfortunately, the institute

effort suffered a fate similar to the university and school
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district programs. There have been many attempts to
improve inservice education, but few successes (Edelfelt
and Lawrance, 1975).

"ISTE today bears a close resemblance to the concepts
that have shaped it historically" (Edelfelt and Lawrance,
1975, p. 14). Teachers achieve advanced degrees, credits
for salary increments, and high levels of certification,
but the effort yields too little in the improvement of
teaching or school program. Moreover, ISTE takes place
on the teacher's own time and frequently at his or her
own expense. Edelfelt and Lawrance pointed out that the
ISTE content and approach are prescribed by universities
and school districts, course credits are mandated by
state department regulations and school district policies.
They also have seen that the ISTE is seldom based on the
teacher need and is often conducted in a manner that
negates the principles of good teaching and learning.

In fact, the ISTE does not often deal directly with helping

teachers improve their skills in instruction.

Inservice Teacher Education in Thailand

Thailand has made a major effort to improve and up-
grade her educational system. In any educational system,
the teacher still is the most important factor in the
educational process.

| There is a pressing need to increase inservice

education, to achieve further curricular revisions on a
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broad scale, and to strengthen and expand teacher
education (United States Overseas Mission, 1971). As
pointed out in the Working Document of the Third Regional
Conference of Ministers of Education of Asian Member
States (Singapore, 31 May - 7 June 1971):

As long as education is needed and knowledge

about education and children continues to

increase, the teacher has always something

new to learn. Learning to teach is a life-

long pursuit, and a teacher's education is

a continuous education; otherwise it is no

more than certification (UNESCO, 1973, pp.

9-10).

Inservice education is regarded as a function of the
teacher training institutions. To encourage teachers to
continue their education, higher professional status and

higher salary grades are given to those who possess higher

qualifications (UNESCO, 1973).

Organization of Teacher Education

in Thailand

The Department of Teacher Education was formerly
called the Department of Teacher Training. It was estab-
lished in 1954. Prior to this date, the task of teacher
education was the responsibility of the division attached
to the Department of Primary Education (Department of
General Education in present time). The elevation from
the status bf a division to that of a department was to
respond to the need and demand for qualified teachers, and

also to set the stage for a major reorganization of the
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teacher education system. The work began with the expan-
sion of teacher colleges already in existence as well as
the establishment of new ones (External Relations Division,
1980).

In 1974 Teacher Training Colleges under the Teacher
Training Department, which were offering the Certificate
of Education and the Higher Certification of Education in
their programs of study, were granted the right to further
train teachers to the degree level. The purpose was to
upgrade school education at all levels, includiﬁg teachers
education. A decision to revise the teacher training
curriculum was then made in the academic year 1975 with
the aim of developing teacher education together with
other academic levels, in line with national economic
and social development. The national standard of univer-
sity education was also taken into consideration in
drafting this new teacher education curriculum (Johnson,
1978).

In 1975 the College of Education, a degree granting
institution which prepared teachers for teaching in the high
school level, was transferred to the Office of the University
Affairs. Since then, the Department of Teacher Education
has had, under its jurisdiction, 36 teacher colleges located
in various parts of Thailand. According to both population
distribution and geography, teacher education curricular at
different program levels are developed by the Teacher

Education Council and implemented by the authorized teacher
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colleges whose aim is to produce teachers with sufficient
knowledge, ability and skills for their roles in society
and for their own and others' development in the national
context. The Department is primarily responsible for
producing teachers for primary and secondary schools,
providing inservice training for teachers and upgrading
teachers with little or no professional qualifications.
It conducts reseafch on teacher education and other
related fields as well as providing educational services
to the community (External Relations Division, 1980).

The Department of Teacher Education is divided into
seven divisions:
. Office of the Secretary
Personnel Division
Finance Division
Planning Division
Inservice Training Division

Teacher Training Division

~N o o L NN+

Supervisory Unit.

The Inservice Training Division is responsible for
organizing inservice training programs for primary and
secondary school teachers who wish to upgrade their academic
and professional status. It also organizes external exam-
ination for teachers who study on their own. Successful
candidates are awarded the Certificate of Education or
Higher Certification of Education, depending on the level

of the examination (External Relations Division, 1980).
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Even though the Inservice Training Division plays the
important role in organizing the inservice teacher edu-
cation programs, the Teacher Training Division is in charge
of sponsoring the programs. The teachers' colleges work
closely, during the year preceeding the inservice program,
with the local educational leaders in order to discover
the educational problems, the educational needs of the
community, the professional problems and needs of the
teachers, and the possible resources for solving the
problems. Teachers' colleges have a real opportunity to
demonstrate leadership in these program planning activities
(Wongsayan, 1977). The specific objectives of the ISTE
program provided by Thailand teachers' colleges are as
follows:

* 1. To proﬁote professional growth of teachers,
administrators, and staff personnel in local
schools and districts; |

2. To improve job performance of teachers, admin-
istrators, and staff personnel;

3. To provide educational services for teachers,
administrators, and staff personnel;

4. To provide teachers, administrators, and staff
personnel with opportunities to obtain an
advanced degree;

5. To utilize the educational resources in the
local areas to further support the professional

growth of teachers, administrators, and staff
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personnel.
Inservice Teacher Education in General

Today's challenge to education places upon educators
responsibility to provide opportunity for growth within
the profession. One of the most effective methods for the
continuing development of the professional staff is the
inservice education program. Inservice education becomes
the medium for professional growth of the staff and for
the realization of goals determined by the staff. It is
of no value unless it gets into the classroom and actually
results in improving teaching. Moreover, inservice programs
must be challenging and interesting, and meet the needs of
teachers (Stoops and Johnson, 1967).

It is thus necessary to get rid of some confusion
which exists among members of the teaching profession and
in the minds of some administrators. - Johnston (1971)
stated:

There are two main stages of education for the

modern teaching profession: the first, is pre-

service education and takes place before the

future teacher is appointed to his initial

post. The second is inservice education and

may take place at any time, either as full-time

or as part-time study, during the potentially

continuous professional life of the teacher
(p. 9).

Johnston also pointed out that the ISTE may consist
of carefully planned, sustained work over a lengthy period
leading to further qualification\in_the form of an advanced

certificate, diploma, or higher degree; it may lead to
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measurable recognition for purposes of salary or of promo-
tion.

Inservice training of teachers is initiated as a means
of providing pedagogical methods and subject matter content
to teachers. Edelfelt and Lawrance (1975) defined inservice
education of teachers (or staff development, continuing
education, professional development) as any:

professional development activity that a

teacher undertakes singly or with other teachers

after receiving her or his initial teaching

certificate and after beginning professional

practice (p. 5).

It is recommended that the approach to developing and
maintaining effective inservice programs be through a con-
sortium of teacher organizations, local and intermediate
school districts, and colleges/universities; and that such
professional development focus on identified and specific
curriculum and instructional needs of ]local teachers,
classrooms, schools, and districts in order to advance the
quality of learning for students (Edelfelt, 1977).

Mike Van Ryn, chief of the Bureau of Inservice Edu-
cation of the New York State Education Department, defined
inservice education as the following:

Inservice education is that portion of pro-

fessional development that should be publicly

supported and includes a program of systematic-

ally designed activities planned to increase

the competencies - knowledge, skills and

attitudes - needed by school personnel in the

performance of their assigned responsibilities
(Orrange and Van Ryn, 1975, p. 47).
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Need for Inservice Teacher Education

There is at least one additional reason for the
resurgence of inservice education. Accountability has
become a concern throughout all education. School dis-
tricts need to devise ways to improve the instructional
competencies of fheir teachers to promote confidence in
their public (Wilen and Kindsvatter, 1978). Inservice
education is necessary for all educators, whether they are
employed by local school systems, state departments of
education, institutions of higher education, or profes-
sional organizations. A modern and rdpidly changing
society has to have a diverse and a rapidly changing
educational system (Bottoms, 1975).

"Teachers apparently still want inservice edﬁcation”
(Edelfelt, 1974, p. 250). For example, in a 1973-1974 NEA
assessment of teachers' needs in 20 widely different local
associations, inservice education was one of three needs
that surfaced in every instance. Teachers wanted to con-
tinue to improve; they wanted to be current. The teacher's
need in general education, of course, was not limited to
culture and artistic things. The teacher had to be current
in economics, political science, sociology, psychology,
social criticism, and almost all other aspects of living
and being. There was, then, a need among teachers for

general education that continues career long (Edelfelt,

1974) .
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Cooper and Hunt (1978) identified these reasons as
needs for continued inservice programs for school teachers:

Changes in education technology, methodology,
and equipment;

Advent of new techniques for daily instruc-
tion;

Dissemination to facilitate adoption of
innovations and new programs;

Discrepancy between preservice preparation
and professional expectancies; and

Changes in the roles of the teacher as

occasioned by a rapidly changing culture
(p. 61).

v N~ W N

The Purposes of Inservice Teacher

Education

According to Harris's definition, inservice education
is:

... any planned program of learning opportunities
afforded staff members of schools, colleges, or
other educational agencies for purposes of
improving the performance of the individual in
already assigned positions (Harris, 1980, p. 21).

It is apparent that the primary purpose of inservice
education is to upgrade and update the skills and competen-
cies needed by educators at all levels. Hass (1957) stated:

The major reason for inservice education is to
promote the continuous improvement of the total
professional staff of the school system. All
teachers, administrators, and supervisors must
constantly study in order to keep up with
advances in subject matter and in the theory
and practice of teaching professional abreast
of new knowledge and to release creative
abilities (p. 13).

To enable educators to acquire the competencies needed,
inservice education must have at least three purposes:

(a) to implement Education Improvement Activities directed
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toward specified student needs; (b) to improve their own
or expected goals of Professional Development, which may
or may not lead to higher levels of certification; and
(c) to meet their own goals of Personal Growth (Bottoms,

1975).

General Principles Based on Inservice

Teacher Education

For making ISTE program more effective, the program
éhould be based upon some general principles. Hite and
Howey (1977) recommended some generalization about
effective practices in ISTE:

1. Decisions should be made through a collaborative
Vprocess involving all the agencieé that will
participate in the program. It is particularly
important that the teachers who will be clients
of the program are involved in the planning
stages.

2. Program objectives which are very specific tend
to be realized more often than those which are
broadly stated; for example, specific teaching
performances are outcomes more often than are
changes in teachers' attitudes.

3. Alternatives should be designed which make allow-
ances for teachers who differ in experience and
other traits.

4. Resources should be adequate to complete the tasks
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which are planned. It is particularly important
to provide sufficient time for teachers to carry
out the projected activities.

There should be intrinsic and extrinsic rewards
for teachers. )

Evaluation should include measures of both teacher
growth and effects upon pupils. At least, there

should be some systematic evaluation of inservice

education.

Character and the Value of Inservice

Teacher Education

Content of ISTE. Teachers learn best and accomplish

more when they are involved in deciding what and how they

learn.

Most people agreed that the responsibility for

determining what inservice education should be provided,

as well as the delivery system to be used and by whom

delivered, should be primarily that of the receiver

(Sandefur, 1979). Bottoms (1975) stated:

There are at least four primary sources from
which the content of inservice education is
derived: student needs; new knowledge, prac-
tices, procedures, and materials; required
competencies; and the assessed needs of
individual educator (p. 41),

He alsoc noted that the content for inservice education

must grow out of the fabric of needs in a school system or

school.

The first step in formulating the content of in-

service programs for either education improvement or



21

professional development must be specification of student
expectations and student needs. Student outcomes, assessed.
needs, validated practices, professional standards, and new
knowledge must then be translated into desired competencies,
against which each educator can be assessed to identify
appropriate content for his or her inservice education.

Stoops and Johnson (1967) recommended that the content
of the inservice education program should be molded by
teachers and by administrators, working together, to fit
the needs of the teachers. The content should include the
following components:

1. Studies of growth and devélopment

Steps in the learning process

Methods of motivating pupils

2
3
4. Adaptation of instruction to individual differences
5 Purposes of the school and the curriculum
6 Community resources and their use
7 Interpretation and use of tests and evaluation
instruments
Increase of competence in special subject areas
9. Recognition of maladjusted pupils and the methods
which can be used to successfully meet their needs
10. Methods of extending and enriching the program for
the more capable learners
11. Arrangements for and conducting of parent con-

ferences

12. Use of textbooks, supplementary books, workbooks,
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and other similar materials
13. Learning expectancies
14, Methods of teaching extra large classes or double

sessions.

Forms and Activities of ISTE. Teachers' involvement

in ISTE programs can take different forms and different
activities such as: seminars, conferences, workshops,
lectures, demonstration lessons, case study, role-playing,
study circles, short courses, as well as long courses,
correspondence courses, general staff meetings, departmental
meetings, grade-level meetings, subject-area meetings, use
of consultants, inter-visitation, research project, develop-
ment of curriculum guides, and development of resource units.
According to Harris and Bessent (1969), the experience
impact is an interaction between a learner and a learning
situation, in such a way that the experience would have

some impact that might affect his later behavior. In their
study they ranked the basic learning activities from the
highest experience impact to the lowest experience impact

as follows: guided practice, role-playing, buzz sessions,
group discussions, brain-storming, interviewing, observation,

demonstration, illustrated lecture, and lecture.

Incentives. Incentives are important aspects of the
teachers' involvement in ISTE programs. Incentives or
inducements are commonly provided for teachers to partici-

pate in inservice programs. Incentives can be the best
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alternative to compulsory participation. Typically,
benefits are provided in the form of released time, credit
and degree recognition, and advancement on the salary

schedule (Hite and Howey, 1977).

Validity of ISTE. There have been a number of

criteria for evaluating inservice education. Those in-
volved in teacher effectiveness research demand that
inservice education be related to increased student achieve-
ment. Therefore, inservice education should stress teacher
practices which lead most effectively to pupil learning.

The list of criteria for validating the effectiveness of
inservice programs developed by Houston and Frieberg (1979)
were:

1. Validity may be judged simply by the extent to
participants use ideas from the inservice program.
The greater the number of ideas subsequently used
in the classroom, the more effective the program
is judged to be.

2. Validity may be drawn from the substance of the
discipline being taught. In this approach, it is
assumed that more knowledgeable teéchers are
better. Inservice programs which are designed to
increase participant knowledge are judged effective
by comparing post-test with pretest achievement
scores.

Another approach is based on a theoretical con-
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ception, typically related to practical outcomes.
Inservice validity is judged in terms of congruence
of subsequent participant behavior to that advo-

cated in the theory.

3. Validity is also judged by user satisfaction,
referred to by some as the "happiness coefficient."
If participants like the inservice program, the
program is judged valid.

4. Validity is also based on attendance; validity may
be judged by the number of occupied seats.

5. Finally, some programs are judged valid or not valid
simply by the creditability of the individual
delivering the inservice. 1If a teacher delivers
the ﬁrogram to teachers, the effort is declared
effective.

Ryor (1979) stated;

Inservice education has been in ill health for

a long time. A major reason for that malady is

that teachers who know most about their own needs

have had too little to say about it. As such, it

is especially unfortunate that the program, in

practice, often fails to live up to expectations

(p. 14).

In a summary of interview studies of beginning teachers
conducted in twelve states, Hermanowicz (1966) found a
general dissatisfaction with inservice programs. Most of
those interviewed teachers believed that inservice programs
were greatly needed, but that existing programs were severely

inadequate. Some frequently expressed criticisms were that

programs were dull and useless because they were too general,



poorly timed, or devoted mainly to administrative house-
keeping.

There was a number of areas in which serious mistakes
occurred in inservice programs. Those were:

1. Failure to relate inservice programs

plans to genuine needs of staff partici-
pants.

2. Failure to select appropriate activities
for implementing program plans.

3. Failure to implement inservice program
activities with sufficient staff and
other resources to assure effective-
ness (Harris and Bessent, 1969, p. 4).

As increasing numbers of colleges of education join
forces with school systems in the design and implementation
of inservice teacher programs, it is imperative that pro-
visions be made to avoid the three underlying causes of
most inservice failures. Those were: irrelevancy,
ineffectiveness, and inefficiency (Mangirei and McWilliams,
1976).

Moreover, there have been severe constraints to
teachers' effective participation in inservice. Lack of
time and lack of recognition in the form of monetary reim-
bursements are very real concerns to many classroom
teachers. Gourley (1977) concluded some constraints within
the Portland Consortium Training Complex (PCTC):

A first constraint is what might be called conventional
wisdom. Rules, regulations, and expectations from the
school district, the university, the teacher association,

and the community put constraints on effective inservice

activities. There is a need for creative thinking and



openness to changes.

A second constraint is the limited availability of
personnel with time and flexible schedules to work in
classrooms. There is a need for new roles based on
functions in inservice education.

A third constraint is methods of providing release
time for inservice education. Institutions must recognize
their responsibility for providing optional patterns for
the organization of inservice education.

A fourth constraint is methods of providing incentives
for inservice education. Curriculum development activities
need to be recognized as forms of inservice education, and
appropriate incentives must be provided.

Finally, the lack of adequate incentives for field
work by university personnel is constraining. The univer-
sity needs to recognize district inservice needs and provide
for more effective ways of meeting those needs, including

incentives for those working '"off campus."

The Guidelines to Improve the Inservice

Teacher Education Program

Effectiveness

The Ohio University Teacher Corps Project, based upon
educational theory and also the successful inservice
strategies utilized during the initial year of operation,

made the following recommendations:
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Staff Involvement: Staff involvement plays

a significant role in the success of any
inservice program. In reality, most inser-
vice programs have been planned on the basis
of one or two factors: (a) the adminis-
trator's personal perceptions of the
district's inservice needs; and/or, (b) the
availability of resources at the local
college of education level. The success of
any inservice program depends upon the
commitment of the district's staff to the
goals and objectives of that program.

Needs Assessment: Virtually every inservice
program planned for teachers is based upon
some type of needs assessment. Traditionally,
needs assessment techniques have taken one

of two forms: (a) the administrator, respon-
sible for planning the inservice, bases the
needs assessment upon personal perceptions

of staff deficiencies or a combination of

his or her views and those of other adminis-
trators; or (b) a needs assessment survey
is sent to every teacher once per year, in
an attempt to assess the felt professional
needs of each district teacher. The results
procured from this needs assessment pur-
portedly are used to determine the shape and
scope of the district's inservice program.
One-Shot Consulting: Inservice programs
traditionally have utilized eminent educators
employed on a daily consulting basis, with
the objective of sharing expertise with
district staff members. Since employment of
a consultant is a relatively substantial
investment, it has been the practice for a
school district to have this consultant share
the '"'message'" with the total district staff.
Inservice Competency-Based Teacher Education
(CBTE) Modules: The inservice offerings
provided by the Ohio University Teacher Corps
Project are characterized by a competency-
based teacher education (CBTE) format around
which each unit was designed. Within the
context of a given module, each teacher was
given the opportunity to progress through

the module at a rate and degree commensurate
with the entry level of professional compe-
tence. Due to the CBTE nature of the courses,
the professor did not '"'lecture at'" the teachers
on a weekly basis. Rather the professor was
responsible for the assessment of the compe-
tencies which formed the inservice content.
When problems relative to implementation of
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course content arose, the professor was
responsible for assisting the teachers in
the utilization of these techniques

(Mangieri and McWilliams, 1976; pp. 110-112).

Recent reported research on inservice education

(Wilen and Kindsvatter, 1978) suggested guidelines that

needed to be considered if such education programs are to

be successful. The guidelines suggested significant ways

by which inservice education can be improved:

1.

School districts must allocate specific
funds for inservice education sufficient

to maintain comprehensive and continuous
programs.

The needs of teachers must directly
influence the nature and design of inservice
education programs.

Teachers need to be directly involved in
planning the goals, content, and instruc-
tional approach of inservice education
programs.

Objectives of inservice education programs
must be written and specified clearly.

Area colleges and universities should serve
as a major source for program directors and
consultants.

Inservice education programs should be held
during the regular school day when possible;
teachers should be financially compensated
for their participation.

Inservice education program evaluation must
be assessed immediately upon completion based
on objectives and again later to determine
the extent to which objectives have been
translated into teacher behaviors in the
classroom (pp. 393-395).

Research in Inservice Teacher Education

Teacher Perceptions of ISTE

In 1974, Ainsworth conducted a research on the topic

of "How Do Teachers Feel About Inservice Program?'" Teachers

in Prince George's County, Maryland, were asked to share
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their feelings about inservice programs. Sixty percent of
the 732 participating teachers indicated a greater concern
for quality inservice presentations than about the possi-
bility of pay or credit for their attendance. The
qualities determined by the teachers were: practicality
(79.5%), support and encouragement (56.2%), systematic
program (48.6%), variety (45.9%), and teacher-sharing
(42.5%). Least frequently mentioned by the interviewed
teachers were choice (19.9%) and self-direction (24.0%).
The implication of the study was that those teachers wanted
a structured program of other teachers presenting new and
different ideas in a situation where choice and self-
direction were not necessarily available.

The first fwo highlights of the findings showed that
the specific qualities had different interpretations by
different teachers. So when the 79.5 percent of the
interviewed teachers mentioned practicality as an important
consideration in the planning of inservice, the term
"practical" referred to an individual idea of what would
be considered helpful to that particular teacher.

The most frequently mentioned quality of inservice
programming was support and encouragement. About 56 percent
of the interviewed teachers requested more time rather than
money or even credit toward certification as a major con-
sideration. Twenty-six percent of the interviewed teachers
claimed that they needed additional time for either atten-

dance at or implementation of inservice programsand the
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accompanying new ideas.

Brimm and Tollett (1974) conducted a research on the
same topic as Ainsworth (1976) did (How Do Teachers Feel
About Inservice Education?). The findings showed classroom
teachers felt strongly (90%) that one of the primary
purposes of inservice programs should be to help the
teacher up-grade his/her classroom performance. Eighty-
seven percent of the teachers indicated their approval of
inservice activities which provide the opportunity to
become acquainted with new teaching practices and innova-
tive programs. In fact, respondents (90%) indicated that
one of the important ways to judge the effectiveness of
an inservice program was its usefulness in helping
teachers to cope more successfully with their professional
tasks.

A majority of the teachers surveyed (73%) said that
too often inservice activities did not appear relevant to
any felt needs of the teacher. Among the activities which
teachers apparently judged to be more relevant were parti-
cipation in university classes, original research, and
professional reading, traveling, and writing.

Forty-four percent of the teachers thought that
generally their inservice programS'wefe not well-planned.
Only 34 percent of the teachers believed that inservice
programs usually arise from a study of the needs and
problems of teachers.

The teachers indicated that there was a remedy for the
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deficiencies in planning inservice programs. An over-
whelming majority (93%) of the respondents stated that
teachers needed to be involved in the development of
purposes, activities, and methods of evaluation for inser-
vice programs. Eighty-six percent of the respondents felt
that teachers should receive some release time for inser-
vice education activities.

However, the weaknesses of inservice education
described by teachers apparently were not due to lack of
financial support. Apparently little or no follow-up of
inservice activities were used to determine if they were
effective or if objectives had been met. Only 13 percent
of the teachers surveyed stated there was adequate follow-up
to determine the effects of inservice activities in their
system. A majority (567%) of the teachers disagreed with
the statement that, 'Most inservice programs are virtually

useless,"

and that 63 percent of the teachers agreed with
the statement that, ''"Most teachers do not like to attend
inservice activities."

In 1975, the Departmént of Education in Pennsylvania
studied the participant perceptions of the quality of
inservice programs on a state-wide level. Reardon (1977)
found that school district support of the course participant
in terms of providing release time was minimal. On the
other hand, more than half of the participants reported

that their school districts were willing to pay part or

all‘of the cost of their courses, a fact which should
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encourage high participation. An additional incentive was
that inservice credits might count toward salary incre-
ments. A more subtle incentive was the relationship of
the course to the teacher's actual needs. Numerous
respondents mentioned courses being tailored to meet
their special needs by their school district or by an
institution which had assessed their needs and interests.

Overall evaluation of the courses was highly positive.
People taking inservice courses offered in Pennsylvania
were extrémely impressed with the quality of those courses.
Ratings of instructors, materials and equipment were equally
high. The overall rating is closely related to the rating
of the instructor's ability to communicate and the degree '
to which competenéies to be acquired in the course ére
identified and related to course activities.

An additional way to investigate respondents' percep-
tion of the quality of inservice courses was to ask them
if they were willing to take more courses. Over half would
take quite a few more. Further investigation showed a
declining trend in the desire to take more courses as
amount of experience increased. A second way of indirectly
approaching the quality rating of inservice was to request
a comparison with traditional college or university graduate
courses. Sixty-one percent of those who felt inservice
courses were more valuable and an additional 34 percent
found them equal in value to traditional courses. The

chief factors favoring inservice courses seemed to be a
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closer relation to teachers' needs, immediate application,
and convenience of time and place.

In 1976, a Teacher Education Council (TEC), School of
Education, University of Massachusetts sfudied 21 inservice
programs, and 310 participants currently enrolled for
1975-76. The study conducted by Reed and Rindone (1976)
was designated to gain information from inservice enrollees
on how well the programs were implementing the TEC inservice
guidelines. The overall finding was the TEC guidelines were
being carried out with a high level of success by the staff
of most programs. Participants generally rated programs
quite highly on almost all items (TEC guidelines). The
lowest item was referring to '"utilization of preservice
teachers as a help for inservice programs." The higﬁest
item was referring to '"helps to fulfill your personal
goals."

Other information of a demographic nature showed that
almost all participants were enrolled for academic credit
(98%). The most significant reasons for being involved in
an inservice program were: professional career (n=87),
personal development (n=86), academic degree (n=79),
enlarge work dimensions (n=68), salary increase (n=57),
academic credit (n=55), school goals (n=48), change to
different position (n=39), increased job responsibility
‘(n==33), employer recognition (n=19), obtain certificate
(n=17), and peer recognition (n=12).

In April 1976, the Experimental Schools Program (ESP)
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project staff in northern New Hampshire conducted a
research for obtaining evaluative feedback regarding the
character and value of inservice training workshops. The
. questionnaire (opinionnaire) was administered to teachers/
staff and to administrators/supervisors in School Union
#58. Peters and Schnare (1976)‘found that the workshops
were perceived by classroom teachers as generally being
an effective inservice training vehicle. Both elementary
and secondary teachers perceived the most crucial charac-
teristic to the success of a given workshop as being
""subject matter and content."

Both teachers and administrators/supervisors felt
that it was important for classroom teachers to continue
inservice training. They also were of the opinion that
workshops were an effective way to learn new methods,
techniques or skills. The teachers stated that "they try
techniques learned at workshops in their classrooms."

In June 1976, groups of eiementary and secondary grade

teachers enrolled in the Spring 1976 Underachievers Workshop

were surveyed (by the ESP) to determine the success of
inservice training workshops. They indicated that the
instructors' understanding of the character, capabilities
and needs of students was most crucial to the success of
the workshop.

While the elementary grade teacher (K-6) felt that
"subject matter/content'" and '"relevance of content to daily

teaching tasks' were the next most crucial variables, the
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secondary teachers indicated that '"the location of the
workshop" was as important as instructor expertise and
insights.

Both groups agreed that "workshop methods' was a
crucial variable (50% response for K-6 teachers and 50%
response for grades 7-12 teachers), but only the elementary
teachers indicated that '"skills, methods, or techniques
taught'" at the workshop was a crucial variable.

In 1978, Howey studied the perceptions of teachers,
professors, and parents in California, Michigan, Georgia,
and 21 Urban/Rural Projects across the United States. He
found that all three groups had unanimous agreement that
there was not enough inservice currently provided for
teachers in their respective parts of the country. The
great majority of teachers and professors reported inser-
vice generally as ''mot very' effective. Parents were
generally more positive than those two groups. Professors
believed college courses as most commonly providing inno-
vative content but teachers saw district workshops and
interactions with their peers as more innovative.

There were differences in perception as to who the
most effective inservice instructors were. In general,
teachers perceived teachers to be the most effective
instructors, while professors believed professors as most
effective.

Both teachers and professors perceived major problems

constraining against them and their ability to cooperate in
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decisions about inservice. Parents viewed themselves as
having a very active role in decisions about each and every
aspect of inservice.

Teachers preferred that strategies be instituted to
free them from instructional responsibilities to engage in
inservice or even that schools be closed for such activity
periodically. Those professors were even more supportive
of such strategies while, as might be expected, parents

were less positive about such proposals.
Summary

Accountability has become a concern throughout educa-
tion. One of the most important obligations of the teaching
professional is to keep up-to-date in the subject or skill
taught. Obviously, there is a great need for teachers to
continue learning in a society where social problems abound
and values are in rapid transition. The rapid expansion of
knowledge, the technological advancement, and the inadequate
preservice education make an inservice teacher education
necessary for all levels of education.

The basics of inéervice education require that inser-
vice be defined broadly to include those activities that
can be provided to insure that new technology and creative
alternative instructional strategies are infused into the
institution. The organization of inservice programs should
give adequate consideration to such factors as continuity,

time of meeting, resources, and participation of the
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professional staff in program planning, operation, and
evaluation. Careful consideration should be given to the
relationship of inservice education efforts to the improve-
ment of instruction. Inservice education is virtually
certain to become an increasingly importanﬁ consideration
of teacher education institutions in realizing their

priorities.



CHAPTER III
METHODOLOGY
Introduction

The primary purpose of the study was to collect and
analyze the perceptions of participants, administrators,
and college faculty members about the ISTE program at Phra
Nakhon Si Ayutthya Teachers' College, Thailand. The ISTE
program is provided for teachers, administrators, and staff
personnel in local schools located in the cities and
changwads (counties) of Angthong, Nakhon Nayoke, and
Ayutthya. The ISTE program was originally planned for
teachers of grades K-15 who were interested in improving
their job performance, and those who wanted to pursue
advanced degrees. The teachers, administrators, and staff
personnel, with preference for the ISTE program, were
selected by the educational advisory council of each city.

The methodology used in the study is separated into
a description of the population; instrumental design and
development, data collection procedures, and data analysis.
The first priority in the selection of participants was the
total number of years they have worked for one or more

public school system.

38
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The Study Population

The population consisted of all 448 ISTE program
participants (318 teachers, 88 school and local adminis-
trators, and 42 school staff personnel) who had entered
the ISTE program from June, 1978 to May, 1981. 1In addition,
150 district educational administrators, and 130 college
faculty members at Phra Nakhon Si Ayutthya Teachers'
college were included in the study. The 448 participants
enrolled in five different concurrent specific programs:

56 in home economics, 134 in social science, 37 in science,

91 in Thai language, and 130 in educational administration.
" Instrumental Design and Development

This study utilized the questionnaires to obtain data
from the ISTE program participants, administrators, and
college faculty members. In formulating the statements
used on the questionnaires the investigator reviewed
related literature and several evaluation forms for
assessing educational inservice program such as those
used in studies by Edelfelt (1977), Reardon (1977), Howey
(1978), TEC (Teacher Education Council) at thé University
of Massachusetts (1976), and ESP (Experimental Schools
Program) in northern New Hampshire (1976). The question-
naires were constructed through several trial drafts. The
instructors of Thailand teachers' colleges who were

attending the Oklahoma State University were also used as
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one resource for ideas. Further ideas and refinements were
supplied through the contributions of the researcher's
doctoral program advisory committee and doctoral Thai
students enrolled in the College of Education at the
Oklahoma State University.

The questionnaires, aimed largely at gathering infor-
mation about the effectiveness of the current ISTE program,
were developed into three forms: Form A for the partici-
pants (see Appendix A for a copy of the final participant
questionnaire in English, and Appendix E for the Thai
version), Form B for the college faculty members (see
Appendix B for a copy of the final college faculty member
questionnaire in English, and Appendix F for the Thai
versioﬁ), and Form C for the administrators (see Appendix’
C for a copy of the final adminiétrator questionnaire in
English, and Appendix G for the Thai version).

The questionnaire developed for the participants wés
divided into five parts. Part I related to the general
information which included one demographic item. Part II
related to the professional development of the ISTE program
participants which included 12 rating items. Part III
dealing with the strengths and weaknesses of the ISTE
program consisted of three open-ended questions and one
checking item. Part IV dealing with the quality of the
ISTE program consisted of 12 rating items. Part V related
to the participant information regarding the reasons for

enrolling and some additional support service components
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of the ISTE program which included one open-ended question
and five demographic items.

The questionnaire developed for the participants was
also used to obtain the information from the college
faculty members and the administrators. The questionnaire
used to obtain the information from the college faculty
members consisted of four parts (part I through part IV),
and from the administrators consisted of three parts

(part I through part III).
Data Collection Procedures

The questionnaires were administered to the 448
participants in the five specific programs and the 130
college faculty members on the last day of the ISTE program
meeting (May, 1981l) at Phra Nakhon Si Ayutthya Teachers'
College and the three cities in which an ISTE Center is located
(see map in Appendix H). The 150 questionnaires were
handed out by the educational supervisors of Phra Nakhon
Si Ayutthya Teachers' college in early May, 1981, to the
local educational administrators whose teachers enrolled
in the ISTE program. A two-day period was allowed for
return of the questionnaires to the teachers' college

supervisors when they visited schools.
Data Analysis

The primary purpose of the study was to collect and

analyze the perceptions of participants, administrators,
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and college faculty members about the ISTE program at Phra
Nakhon Si Ayutthya Teachers' College, Thailand. The data
were analyzed in a descriptive manner. The results were
representative of the total population at this particular
college and is reflective of the total ISTE program.

The data were examined to determine the effectiveness
in improving job performance of the participants; providing
‘educational services to teachers, administrators, and staff
personnel; and utilizing the educational resources to
support the professional growth of teachers, administrators,
and staff personnel. In order to ascertain similarities
and differences of the perceptions of individuals who were
involved in the ISTE program, comparisons of the responses
were made among participants, college faculty members, and
administrators.

In analyzing the data, mean, percentage, and frequency
count methods were computed. Mean and percentage methods
were used on the rating responses. A frequency count
method was used for the questions that required written
responses. The written responses by the three groups of
respondents. were grouped in common categories prior to the
final written narrative forms. )

To permit calculating the total mean for the data,
numerical values were assigned to the response categories

according to the following pattern:
5
4

Excellent

Il

Above Average
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= Average
= Below Average

= Poor

The total mean was calculated utilizing the following

formula:
Total Mean = S(Nl) + 4(N2) + 3(N3) + 2(N4) + (NS)
N

N = The total number of respondents

N1 = The number of respondents who marked excellent

N2 = The number of respondents who marked above
average

N3 = The number of respondents who marked average

N4 = The number of respondents who marked below
average

N5 = The number of respondents who marked poor.



CHAPTER IV
PRESENTATION AND ANALYSIS OF THE DATA
Introduction

The primary purpose of the study was to collect and
analyze the perceptions of participants, administrators,
and college faculty members about the ISTE program at Phra
Nakhon Si Ayutthya Teachers' College. The initial investi-
gations concerned with the effectiveness of the current
ISTE program. In order to accomplish the purpose of the
study, the following specific investigations were explored:

1. To investigate the perceptions of participants,
administrators, and college faculty members regarding the
professional development of the participants after they
have completed the ISTE program.

2. To identify the strengths and the weaknesses of
the ISTE program as perceived by participants, administra-
tors, and college faculty memberé.

3. To investigate the perceptions of participants and
college faculty members regarding the quality of the ISTE
program.

4. To determine the perceptions of participants and
college facult& members regarding the support service compo-

nents of the ISTE program such as instructional materials,

44
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staff, faculty, and the library.

5. To compare the perceptions of the participants by
fields of specialization regarding the reasons for enrolling
in the ISTE program.

In order to accomplish the purpose of this study, the
following questions were investigated:

1. How do participants, administrators, and college
faculty members view the professional development of the
ISTE program?

2. How do participants, administrators, and college
faculty members view the strengths and the weaknesses of
the ISTE program?

3. How do participants and college faculty members
view the quality of the ISTE program?

4. How do participants and college faculty members
view the support service components of the ISTE program?

5. What are the perceived reasons for enrolling?

The purpose of this chapter is to present data
received from 330 participants, 101 administrators, and
94 college faculty'members. The tables were designed to
provide for more effective communication aﬁd to aid in
promoting understanding of data analysis. Collected data
were arranged and presented in the tables in order to
facilitate comparisons and analysis. .

Simple statistical techniques, i.e., frequency counts,
percentages, and means were used for data.analysis; descrip-

tive terms indicating breaking points for separation of
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means into categories were also used. The relationship

between mean categories and descriptive terms is shown in

Figure 1.
Response Numerical Range of Actual
Categories Values Limits of Categories
Excellent | 5 4.50 - 5.00
Above Average 4 3.50 - 4.49
Average 3 2.50 - 3.49
Below Average 2 1.50 - 2.49
Poor 1 1.00 - 1.49

Figure 1. Numerical Values and Range of Actual Limits
Assigned Categories

Answer-type questions and Likert scale statements were
developed to obtain the data from the respondents. They
were categorized according to the specific investigations
of the study. Therefore, it is appropriate to report the
findings of the study in sections related to the specific

investigations.

General‘Information About the

Respondents

A group of statements was designed to determine the

number of respondents and to classify them into groups.
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The findings of this part of the study are reported in this
section.

Data presented in Table I show the return rates by
respondenﬁ groups. The total number of respondents were
525 out of 728 questionnaires distributed for a return

rate of 72.11 percent.

TABLE I

TOTAL NUMBER OF RESPONDENTS BY GROUPS

Number of

Respondent Distributed Numbey Percent
Groups Questionnaires Responding Responding
Participants 448 330 73.66
College Faculty Members 130 94 72.30
Administrators 150 101 67.33
TOTAL 728 525 72.11

Data presented in Table II show the total enrollments
and return rates by specific programs. There were 330
respondents out of 448 teacher enrollments for a return
rate of 73.66 percent.

Considering the data shown in Table II, it should be

noted that the participants enrolled in five specific
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programs. They were: home economics, social study,
science, Thai language, and educational administration.
The data show the number of the enrollees in each program
but the data do not show the number of college faculty
members who taught in each program. The college faculty

~members indicated that they taught in almost every program.

TABLE II

TOTAL ENROLLMENTS AND RETURN RATES BY SPECIFIC PROGRAMS

Programs Total Number Percent
Represented Enrollment Responding Responding

Home Eéonomics ' 56 - 45 80.35
Social Study 134 101 75.37
Science 37 26 70.27
Thai Language 91 68 74.72
Educational Administration 130 90 69.23
TOTAL 448 330 73.66

Perceptions of Participants, College

Faculty Members, and Administrators

Regarding the Professional Devel-

opment of the Participants

A second group of statements was designed to determine
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the professional development of the partiéipants. Mean
"responses to these statements are reported in Table III.
Data presented in Table III show the ISTE progranm
helped the parficipants improve their professional develop-
ment. ' The mean responses by all groups were all "above
average.'" The item that received the highest rating of
3.82 given by all respondent groups was ''developing better
personal qualities as a teacher,'" while the lowest rating
of 3.56 was '"'understanding extracurricular activities."
It should be noted that "above average' ratings given among
the highest ratings by each of the three respondent groups
were: understanding and using courses of study and curric-
ulum guides by the participant group (X = 3.92), 'personal
development as a teacher" Ey the college faculty group (X =
3.75), and "knowledge of subject matter' by the administra-
tor group (X=3.96). The lowest ratings were: ''understand-
ing extracurricular activities' rated by the participant
group (X = 3.49), "knpwledge of subject matter'" rated by
the college faculty group (X = 3.40), and "handling disci-
plinary problems" rated by the administrator group (X =

3.77).

Perceptions of Participants, College

Faculty Members, and Administrators

Regarding the Strengths and the

Weaknesses of the ISTE Program

In order to identify the strengths and the weaknesses



TABLE III

MEAN RESPONSES OF PERCEPTIONS REGARDING PARTICIPANTS' PROFESSIONAL
DEVELOPMENT BY RESPONDENT GROUPS

X Responses by Groups*

Professional Development Partici- College Faculty Adminis- All¥*¥*

pants Members trators Groups
1. Developing better personal qualities as a 3.85 3.75 , 3.80 3.82
teacher (poise, emotional control, self- '
confidence, initiative and punctuality)
2. Knowledge of subject matter 3.85 3.40_ 3.96 » 3.79
3. Understanding and using courses of study 3.92 . 3.43 3.78 3.80
and curriculum guides
4. Planning learning activities with students 3.79 3.48 3.87 3.75
5. Evaluating pupil progress 3.78 3.69 3.87 3.78
6. Concern for individual differences 3.78 3.58 3.87 3.76
7. Handling disciplinary problems 3.78 3.42 3.77, 3.70
8. Motivating pupils that seem disinterested 3.75 3.45 3.80 3.71
9. Use of teaching materials 3.87 3.49 3.84 '3.79
10. Use of a variety of teaching methods 3.89 3.51 3.91 3.73
11. Understanding extracurricular activities 3.49¢ 3.52 +3.82 3.56
12. Adapting to community 3.89 3.47 3.88 3.81

*Score limits given on page 44.
5(N1) + 4(Ng) + 3(N3) + 2(Ngy) + (Ng)
N

**Total Mean =

0¢



51

of the ISTE program, participants, college faculty members,
and administrators were asked four questions concerning the
effectiveness of the ISTE program. Their responses are
summarized in Table IV through Table XIII.

Data in Table IV show the number of responses by the
participants to the question: '"What do you like best about
the ISTE program?' It should be noted that 143 partici-
pants commented "improving teaching skills' was the best
liked while the next highest response indicated ''receiving
support and encouragement from the instructors.'" All
responses were grouped under the six comments indicated

in Table IV.

TABLE IV

PARTICIPANTS' RESPONSES TO THE QUESTION CONCERNING
WHAT THEY LIKED BEST ABOUT THE ISTE PROGRAM

Comments N
Improving teaching skills _ 143
Receiving support and encouragement of instructors 69
Learning how to develop instructional materials | 47
Meeting new people 26
Sharing ideas and experiences 19
Developing a more desirable personality as a good 10

teacher
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Data in Table V show the number of responses by the
college faculty members to the question: 'What do you like
best about the ISTE program?'" It should be noted that
""'sharing ideas and experiences' was the majority of respon-
ses while "fulfilling the function of an instructor in a
teachers' college'" was the second highest response. All
responses were grouped under the five comments indicated

in Table V.

TABLE V

COLLEGE FACULTY MEMBERS' RESPONSES TO THE QUESTION
CONCERNING WHAT THEY LIKED BEST ABOUT
THE ISTE PROGRAM

Comments N

Sharing ideas and experiences 38

Fulfilling the function of an instructor in a 27
teachers' college

Having a good experience working with teachers 11

Identification of problems of the preservice 5

(regular) program

Professional recognition 3

Data in Table VI show the number of responses by the
administrators whose teachers, staff personnel and/or
administrative staff participated in the ISTE program to

the question: ''What do you like best about the ISTE



53

program?'" As indicated, most administrators stated that
""the teachers gained more knowledge and teaching skills."
The second most frequent answer was ''upgrading and updating
of the staff personnel.'" All responses were grouped under

the five commenté indicated in Table VI.

TABLE VI

ADMINISTRATORS' RESPONSES TO THE QUESTION CONCERNING WHAT
THEY LIKED BEST ABOUT THE ISTE PROGRAM

Comments N

The teachers gained more knowledge and teaching skills 33

Upgrading and updating the skills and competencies of

the staff personnel 25
The ISTE program served the school goals 18
Teachers improved personal skills 7
Convenient meeting location for teachers to participate 3

in the ISTE program

Data in Table VII show the number of responses by the
participants to the question: '"What do you like least about
the ISTE program?' It should be noted that the highest
responses included "high expenses,'" "limited number of

1

course offerings," and '"too many difficult assignments."

All responses were grouped under the nine comments indicated

in Table VII.
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TABLE VII

PARTICIPANTS' RESPONSES TO THE QUESTION CONCERNING WHAT
THEY LIKED LEAST ABOUT THE ISTE PROGRAM

Comments : N

High expenses: tuition and fees, and instructional

supplies 88
Limited number of course offerings 59
Too many difficult assignments 47
Tiring: too much material covered in too short of 39

a time period
Inadequate textbooks in the library ~ 30
Inadequate instructional materials 26
Unsanitary dormitory room 17
Faculty professionally unprepared to teach in the 11

classroom ,

Difficult to make a good grade in science courses 7
Data in Table VIII show the number of responses by

the college faculty members to the question: 'What do you

like least about the ISTE program?'" As indicated, most

college faculty members stated '"prior knowledge of some

teachers was so poor that the new knowledge was hard to

transfer." The second most frequent answer was ''teachers

lacked time to do the assignments.'" All responses were

grouped under the eight comments indicated in Table VIIT.
Data in Table IX show the number of responses by the

administrators whose teachers, staff personnel and/or

administrative staff participated in the ISTE program to



55

the question: '"What do you like least about the ISTE
program?' As indicated, most administrators pointed out
that "ISTE curriculum not relevant to the needs of schools."
The second most frequent answer was the fact that their
teachers had '"too many difficult assignments,' therefore
they did not have time to pay attention to daily work in
school. All responses were grouped under the five comments

indicated in Table IX.

TABLE VIII

COLLEGE FACULTY MEMBERS' RESPONSES TO THE QUESTION
CONCERNING WHAT THEY LIKED LEAST ABOUT
THE ISTE PROGRAM

Comments N
Prior knowledge of some teachers was poor 31
Teachers lacked time to do assignments 26
Teachers rarely used the library for self-study 13
Ingdequate'and inapprgpriate textbooks and 11

instructional materials

Inadequate and inappropriate student services 10
Inappropriate evaluation techniques 7

Class schedules distributed late
Over crowded conditions in classes 3

Data in Table X show the number of responses by the

participants to the question: '"How could the ISTE program



56

be improved?'" As indicated, most participants stated that
"expand course offerings.'" The second highest response
was ''consider partipants' finances and time in making
assignments.'" All responses were grouped under the nine

comments indicated in Table X.

TABLE IX

ADMINISTRATORS' RESPONSES TO THE QUESTION CONCERNING
WHAT THEY LIKED LEAST ABOUT THE ISTE PROGRAM

Comments N

ISTE curriculum not relevant to the needs of schools 37

Too many difficult assignments 29

Some tegghers were not giyen the oPportunity to 13
study in the area in which they instruct

Emphasis on theory rather than practice 10

Scheduling of classes 7

Data iﬁ Table XI show the number of responses by the
college faculty members to the question: '"'How could the
ISTE program be improved?" As indicated, most college
faculty members pointed out thaﬁ ""'select new participants
carefully." The second highest response was ''provide
release time from schools for participants.'" All responses

were grouped under the four comments indicated in Table XI.



TABLE X

PARTICIPANTS' RESPONSES TO THE QUESTION CONCERNING HOW
THE ISTE PROGRAM COULD BE IMPROVED

Comments N
Expand course offerings 89
Consi@er participants' finances and time in making 66

assignments
Emphasis on practice rather than theory 48
Give consideration to the participants' needs 43
Shorten  total program time 37
Conduct conferences for participants 24
Prevent cheating on examinations 19
Be more selective in choosing ISTE program instructors 16
Accept participant applications only once a year 10
TABLE XI

COLLEGE FACULTY MEMBERS' RESPONSES TO THE QUESTION
CONCERNING HOW THE ISTE PROGRAM COULD BE IMPROVED

Comments N
Select new participants carefully 32
Provide release time from schools for participants 25
Decrease teaching loads of the participants during 16
the program
Improge student services to serve the participants' 9
needs

Data in Table XII show the number of responses by the
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administrators whose teachers, staff personnel and/or
administrative staff participated in the ISTE program to
the question: '"How could the ISTE program be improved?"
Most administrators pointed out that, 'consider partici-
pants' work loads and available time in making assignments."
The second highest response was ''emphasize practice rather

than theory." All responses were grouped under the five

comments indicated in Table XII.

TABLE XTI

ADMINISTRATORS' RESPONSES TO THE QUESTION CONCERNING HOW
THE ISTE PROGRAM COULD BE IMPROVED

Comments N
Consider participants' work loads and available time 52
in making assignments ‘
Emphasize practice rather than theory 29
Schedule the meeting times of ISTE classes for the
convenience of the participants 23
Expand number of course offerings to meet the 10

teachers' and schools' needs

Set up meeting between administrators and program )
-planners for ISTE program improvement

Data in Table XIII show responses by all three groups
of respondents to the ISTE program overall evaluation. It

should be noted that 65.52 percent of the total respondents
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reported the ISTE program was ''satisfactory'" and an addi-
tional 33.33 percent indicated the ISTE program ''meeds
improvement'" while less than two percent of the respondents

pointed out the ISTE program was ''unsatisfactory."

Perceptions of Participants and College

Faculty Members Regarding the Quality

of the ISTE Program

A fourth group of statements was developed to deter-
mine the quality of the ISTE program. Mean responses to
these statements are reported in Table XIV.

Data presented in Table XIV reveal that participants
and college faculty members rated the quality of the ISTE
program moderately high with "above average" ratingé for
almost all items with the exception of one "average"
rating. The highest rating of 4.17 was given by the total
respondents to ''the ISTE program being of value to the
participants.'" It should be noted that both groups had
strong agreement on that statement. The lowest rating
of 3.48 given by the total respondents was ''the evaluation
technique being reasonable and appropriate.'" '"Time
schedule of the ISTE program being convenient“for the

1

learners,'" and 'the classroom climate being conducive to
learning' received the lowest ratings by the participant
group (3.45), and by the college faculty member group

(3.40).



TABLE XIII

ALL RESPONDENTS' RESPONSES TO THE QUESTION CONCERNING THE OVERALL EVALUATION
OF THE ISTE PROGRAM

Needs
Respondent Groups Satisfactory Improvement Unsatisfactory Numbe;
Responding
N % N % N %o
Participants 231 70 97 29.39 2 0.62 330
College faculty members 35 37.23 55 58.51 4 4.25 94
Administrators 78 77.23 23 22.77 - - 101
TOTAL 344 65.52 175 33.33 6 1.14 525

09



TABLE XIV

MEAN OF PERCEPTIONS OF PARTICIPANTS AND COLLEGE FACULTY MEMBERS REGARDING THE
QUALITY OF THE ISTE PROGRAM

X Responses by Groups*

Categories College Faculty All

Participants Members Groups
1. ISTE program is of value to the learners 4,26 3.87 4.17
2. ISTE is directly related to instructional L 02 3 58 ' 3 93
improvement : ’ :
3. ISTE is based on the needs and interests of the 3.69 3 58 3 67
learners ) ) )
4. The techniques and methods used in ITSE are con- 383 3 68 3 .80
sistent with fundamental principles of ‘ ' ’
effective teaching and learning
5. The curriculum content are adequate and . 3 91 3 55 3 83
appropriate ’ ) )
6. Time schedule of the ISTE program is convenient 3 45 3 68 3 50
for the learners . ' ) )
7. Adequate instructional materials are available 3.60 3.59 3.55
8. Adequate educational resources are available 3.86 3.85 3.85
The college faculty have teaching competencies 4.17 3.72 4.07
10. The classroom climate is conducive to learning 3.70 3.40 3.64
11. The evaluation technique is reasonable and appropriate 3.68 3.45 3.48

12. Most support services (library, guidance, remedial)
help faculty and participants to achieve the 3.85 3.55 3.78
objective of the ISTE program

*Score limits given on page 44.

19



62

Perceptions of Participants and College

Faculty Members Regarding the Support

Service Components of the

ISTE Program

These statements were developed to determine the
quality of the support service components as perceived
by participants and college faculty members. Number,
percentage, and mean responses to these statements are
reported in Table XV through Table XVIII.

Overall rating of the adequacy of instructional
materials was given "'above average.'' The participant group
gave '"'above average' to this statement while the college
faculty member group felt that the adequacy of instructional
materials was ''average.'" This is presented in Table XV.

The overall rating presented in Table XVI shows that
the mean response was ''above average.'" The participant
group and the college faculty member group agreed with the
statement related to the adequate faculty.

Teaching competencies of the college faculty members
received 4.07 overall agree mean response. The mean
responses by the participant group and by the college
faculty member group were all "above average.'" The data
are presented in Table XVII.

The overall findings from information presented in
Table XVIII show the mean responses by the respondent groups

to the helpfulness of most support services. The perceived



TABLE XV

PERCEPTIONS OF PARTICIPANTS AND COLLEGE FACULTY MEMBERS REGARDING THE ADEQUACY
OF INSTRUCTIONAL MATERIALS

Above Below
Respondent Groups Excellent Average Average Average Poor N %
n % n % n A n % A
Participants 38 11.51 151 45.75 117 35.45 19 5.75 1.51 330 3.60
College Faculty Members 11 11.70 27 28.72 44 46.80 12 12.76 - 94 3.39
TOTAL 49 11.56 178 41.99 161 37.98 31 7.31 1.18 424 3.55

€9



TABLE XVI
PERCEPTIONS OF PARTICIPANTS AND COLLEGE FACULTY MEMBERS REGARDING THE ADEQUACY OF FACULTY

Above Below
Respondent Groups Excellent Average Average Average | Poor N g
n yA n % n % n % n PA
Participants 51 15.45 201 60.90 62 18.78 12 3.63 4 1.21 330 3.86
College Faculty Members 17 18.08 50 53.19 23 24.46 4 4.25 - - 94 3.85
TOTAL 68 16.04 251 59.20 85 20.05 16 3.77 4 0.94 424 3.85

%79



TABLE XVII

PERCEPTIONS OF PARTICIPANTS AND COLLEGE FACULTY MEMBERS REGARDING TEACHING COMPETENCIES
OF THE COLLEGE FACULTY MEMBERS

Above Below _
Respondent Groups Excellent Average Average Average Poor N X
n % n o n To n % n %
Participants 94 28.48 200 60.60 36 10.90 - - - - 330 4.17
College Faculty Members 12 12.76 47 50 32 34.04 3 3.19 - - 94 3.72
TOTAL 106 25 247 58.25 68 16.04 3 - 426 407

0.71 -

G9



TABLE XVITII

PERCEPTIONS OF PARTICIPANTS AND COLLEGE FACULTY MEMBERS REGARDING THE HELPFULNESS
OF THE SUPPORTIVE SERVICES

Above Below
Respondent Groups Excellent Average Average Average Poor N Z
n A n %o n %o n %o n o
Participants 69 20.90 155 46.96 97 29.39 6 1.81 3 0.9 330 3.85
College Faculty Members 11 11.70 37 39.36 40 42.55 5 5.31 1 1.06 94 3.55
TOTAL 80 18.87 192 45.28 137 32.31 11 2.59 4 0.94 424 3.78

99
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support services given by both groups were '"above average."

Perception of Participants Regarding

Some Additional Support Service

Components of the ISTE

Program

As part of the analysis of the participants' percep-
tion toward some additional support service components, six
tébles are utilized for the presentation of findings in this
section. The data in Table XIX reveal the respbnses of the
participants to the question: '"Do you have any problems
about the following services?" Overall, it was found that
39.45 percent of the total participants reported they had
problems about some supportive services. It should be'
noted that about 83 percent of the participants had
cafeteria service problems. The data in Table XX reveal
the participants' perception of the ISTE center services.
As indicated, "time schedule'" and ''registration' were the
major problems. Information in Table XXI reveals the
participants' perception of‘the library services. As
indicated, "textbooks" and '"allowance system' were the
major problems. The data in Table XXII indicate that

"dining tables and chairs,'" and '"dining area'" were the
major problems of the cafeteria services. Information in
Table XXIII indicates that '"lack of information' and

"inadequate academic guidance services'" were the major

problems of the guidance and counseling services. Finally,



TABLE XIX

PARTICIPANTS' RESPONSES TO THE QUESTION CONCERNING THE

PROBLEMS OF ADDITIONAL PARTICIPANT SERVICES

68

PARTICIPANTS' COMMENTS ABOUT ISTE CENTER SERVICES

Yes No
. Number
Service Areas Respondine
n % n % P S
ISTE Center ' 39 11.81 291 88.18 330
Library 63 19.09 267 80.91 330
Cafeteria ' 274 83.03 56 16.96 330
- Guidance and Counseling 94 28.48 236 71.52 330
Other services: school 181 54.84 149 45.15 330
facilities and supplies,
social areas, health
center, clerk, registration
and transportation
TOTAL PERCENT 39.45 60.55
TABLE XX

Comments

Time schedule not available on time

Inconvenient registration

Cooperation and coordination between the

college and the center not well-organized

27
18
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TABLE XXI

PARTICIPANTS' COMMENTS ABOUT LIBRARY SERVICES

Comments N
Insufficient number of textbooks 63
Books can be checked out for only a short time 31
Inaccurate record keeping 16

TABLE XXII

PARTICIPANTS' COMMENTS ABOUT CAFETERIA SERVICES

Comments ' : N
Insufficient number of dining tables and chairs 181
Unclean dining area 149
Food expensive ' 92
Unsanitary conditions such as: uncovered food, 12

and unsanitary dining ware
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the data in Table XXIV reveal the participants' perception
of the other services. As indicated, the major problems
were: unclean drinking water (n=109), unconcerned college

employees (n=95), and unsanitary restrooms (n=62).

TABLE XXIII
PARTICIPANTS' COMMENTS ABOUT GUIDANCE AND COUNSELING
SERVICES
Comments N

Lack of information about guidance and counseling

. 49
services

Inadequate academic guidance services 28

Insufficient number of guidance counselors 22

Perception of Participants by Fields of

Specialization Regarding the Reasons

for Enrolling in the ISTE Program

In ordef to investigate the reasons for enrolling in
the ISTE program, the participants were asked why they
enrolled. A summary of the findings to this question are
reported in Table XXV.

Data presented in Table XXV reveal the number of

responses by the participants to theé question: '"What was
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TABLE XXIV

PARTICIPANTS' COMMENTS ABOUT OTHER SERVICES

Comments N
Unclean drinking water 109
Unconcerned college employees 95
Unsanitary restrooms 62
Insufficient number of study tables and chairs 54
Lack of sufficient automobile parking lots 43
Insufficient light on walk-way to the library 21

Inadequate and insufficient number of

instructional aids and equipment 19
Unsanitary dormitory rooms 15
Insufficient number of nurse-aids and types of

medicine in health center 9

TABLE XXV
PARTICIPANTS' RESPONSES TO THE QUESTION CONCERNING

THE REASONS FOR ENROLLING IN THE ISTE PROGRAM

Reasons N
Advanced degree ' 279
Instructional improvement 127
Increase of knowledge of subject matter content 105
Occupational advancement 99
Personality development ' 53
Improve job performance 24
Increased self-respect 19

Supervisor and peer recognition - 12
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your reason for enrolling in the ISTE program?'" The
highest responses to the major reasons for enrolling
were: advanced degree (n=279), instructional improvement
(n=127), and increase of knowledge of subject matter

content (n=105). All responses were grouped under the

eight comments indicated in Table XXV.



CHAPTER V

SUMMARY, FINDINGS AND CONCLUSIONS,

AND RECOMMENDATIONS

This chapter consists of three major sections: a
summary of the study, conclusions drawn from findings, and

recommendations that evolved from the study.
Summary

The purpose of the study was to collect and analyze
the perceptions of participants, administrators, and college
faculty members about the inservice teacher education (ISTE)
program at Phra Nakhon Si Ayutthya Teachers' College,
Thailand. 1In order to accomplish the purpose of this
study, the following questions were investigated:

1. How do participants, administrators, and college
faculty members view the professional development of the
participants?

2. How do participants, administrators, and college
faculty members view the strengths and the weaknesses of
the ISTE program?

3. How do participants and college faculty members
view the quality of the ISTE program?

4. How do participants and college faculty members

73
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view the support service components of the ISTE program?

5. What are the perceived reasons for enrolling?

The population of the study consisted of all 448 ISTE
program participants who had entered the program from June,
1978 to May, 1981l. The study also included 150 district
educational administrators and 130 college faculty members
connected with the ISTE program.

Three questionnaires were developed by utilizing many
sources for ideas. They were constructed into three forms:
Form A for the participants which consisted of five parts;
Form B for the college faculty members which consisted of
four parts; and Form C for the administrators which con-
sisted of three parts.

The'questionnaires were administered to past partici--
pants via air mail and the college faculty members by hand
at three ISTE Centers on the last day of the program
meeting. Administrators questionnaires were also hand
delivered.

Data were analyzed using the mean and percentage methods
on the rating responses. A frequency count method was used

for the questions that required written responses.
Findings and Conclusions

The following conclusions were drawn from the following

findings of the study to the questions asked:
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How Do Participants, Administrators, and

College Faculty Members View the

Professional Development of

the Participants?

It was concluded that the perceived professional
development of the participants was effective for job
performance improvement. Rank ordering of mean
responses indicates that all respondents viewed the most
professional development of the participants was the

development of better personal qualities as a teacher.

How Do Participants, Administrators, and

College Faculty Members View the

Strengths and the Weaknesses

of the ISTE Program?

In order to identify the strengths and the weaknesses
of the ISTE program, participants, college faculty members,
and administrators were asked four questions. The first
question asked the respondents what they liked best about
the ISTE program. The participants and the administrators
felt the ISTE program helped the participants improve in
knowledge and teaching skills while the college faculty
members felt sharing the ideas and experiences was best
liked. The second question asked the respondents what they
liked least about the ISTE program. The participants and

the administrators felt the programs were costly, and were
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limited in course offerings, and irrelevant to the needs of
schools while the college faculty members felt the previous
knowledge of some teachers was so poor that the new knowl-
edge was hard to transfer. The next question asked the
respondents for suggestions to improve the ISTE program.
Most participants suggested that the program should empha-
size practice rather than theory. The college faculty
members recommended that the selection of new participants
must be improved. The administrators pointed out that,
giving an assignment, careful consideration should be given
to the available time and work loads of the teachers. The
final question asked the respondents for indicating the
overall evaluation of the ISTE program. A large percentage
in the participant group and the administrator group
indicated that the ISTE program was satisfactory. However,
a high percentage of the college faculty member group
viewed the ISTE program as needing improvement.

Based upon these responses three conclusions were
drawn. The strengths of the ISTE program were its useful-
ness in helping teachers to improve their job performance

~and providing the opportunity for instructors and teachers
to share their ideas. The major weaknessés of the ISTE.
program were judged by the respondents to be deficiency in
pfogram planning, and the irrelevance of the ISTE curriculum
to meet the needs of teachers and schools. And the overall
evaluation of the ISTE program was judged to be ''satis-

factory".
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How Do Participants and College Faculty

Members View the Quality of the ISTE

Program?

It was concluded that participants and college faculty
members felt very positive toward the quality of the ISTE
program. Both groups had strong agreement on the point

that the ISTE program was of wvalue to the learners.

How Do Participants and College Faculty

Members View the Support Service Com-

poneﬁts of the ISTE Program?

It was concluded that participants and college faculty
members had a positive view toward the support service
components.' The participants basically felt the support
service components were effective with the exception of
the additional services such as cafeteria, guidance and

counseling, and some miscellaneous components.

What Are the Perceived Reasons

for Enrolling?

The perceived reasons for enrolling as indicated by
participants, in the order of importance, were: advanced
degree, instructional improvement, increasing of knowledge
and subject matter content, and change to higher position.
It was concluded that the ISTE program served the felt needs
of the participants.

Based on the results of the overall study, a conceptual



78

conclusion can be made. The ISTE program at Phra Nakhon Si
Ayutthya Teachers' College, Thailand was effective in that

it has and is achieving its objectives.
Recommendations

Based on this study, the following recommendations are
made which could improve the ISTE program at Phra Nakhon Si
Ayutthya Teachers' College, Thailand.

1. Establish a consortium of representatives from
local school administrators, local school teachers, and
Phra Nakhon Si Ayutthya Teachers' College administrators
and faculty. The consortium should make recommendations
to the ISTE on the following topics: local school goals,
teachers' needs, quality and quantity of the program, and
the expectations from the schools and from the college.
Also, they should consider recruitment, time scheduling,
and the evaluation procedure.

2. The college faculty members should have inservice
training before they give inservice education to the
teachers. The main things that the faculty members should
know are: the goals and the objectives of the ISTE program,
general principles based on ISTE, character and value of
ISTE, and also the characteristics of adult learners.

3. Concerning the diversity of teachers, alternative
learning activities should be designed with allowances for
teachers who differ in experience and other traits to

succeed in their goals.
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4. 1In giving an assignment, careful consideration
should be given to the work loads, finances, available time
and resources of the participants.

5. Evaluation techniques used for the ISTE program
must be different from other regular college programs.
Various evaluative instruments such as, observation and -
written examinations to determine the subsequent changes
in professional attitudes, growth in knowledge, and
teaching competencies of the individual participant must
be used.

6. Concerning the selection of new participants, the
college should have consideration toward the program
enrollments. The teachers should be allowed to enroll in
the same programs they taught in schooll

7. Instructors of the ISTE program should be selected
on the ba§is of their competence and their potential com-

patibility with participants.

Recommendations for Further Research

Several related research areas have come to the mind
of the researcher at one point or another while conducting
the study and it is recommended they be given serious con-
sideration by interested persons. The related research
areas are:

1. In addition to a summative evaluation, it is
particularly important to conduct a formative evaluation

of the ISTE program.
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2. A study of the perceptions of parents, students,
and participants concerning the effect of the ISTE program
on the changes in students should be conducted.

3. Since the teachers' colleges throughout Thailand
have been involved in the ISTE program, a national étudy
related to the perceptions of participants, college faculty
members,’administrators, and parents would be in order.

4. A comparison of the ISTE programs provided by
urban teachers' colleges and rural teachers' colleges.

5. A regional study to compare the ISTE programs

provided by different teachers' colleges.
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A SURVEY

Perceptions of Participants, Administrators, and College
Faculty members of The Inservice Teacher Educatlon (ISTE)
Program at Phra Nakhon Si Ayutthya Teachers' College,
Thailand.

PART I. GENERAL INFORMATION
Please check (V) the space that best applies to you.

Your status in participating in the ISTE is:
College Faculty Member, area of specialization
Participant, area of specialization
Educational Administrator

PART ITI. PROFESSIONAL DEVELOPMENT INFORMATION

Whether participant, educational administrator, or
college faculty member, please indicate your perception
of the Inservice Teacher Education program by responding
to the following statements.

Using the following scale, please check (v) the appro-
priate degree that best descrlbes the profe531onal
development.

PROFESSIONAL DEVELOPMENT

(5)
Excellent
(4)
Above
Average
(3)
Average
(2)
Below
Average
(1)
Poor

1. Developing better personal quali-
ties as a teacher (poise, emotional
control, self-confidence, initia-
tive and punctuality).

N

Knowledge of subject content.

w

Understanding and using courses of
study and curriculum guides.

4. Planning learning activities with
students.

5. Evaluating pupil progress.

6. Concern for individual differences
of students.

7. Handling disciplinary problems.

8. Motivating pupils that seem dis-
interested.

9. Use of teaching materials.

10. Using a variety of teaching methods.

11. Understanding extracurricular
activities.

12. Adapting to community.
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PART III. THE STRENGTHS AND THE WEAKNESSES OF THE ISTE PROGRAM.

Please answer questionsnumber 1 to 4 in the space
provided.

1. What do you like best about the ISTE program?

2. What do you like least about the ISTE program?

3. How could the ISTE program be improved?

4. Your overall evaluation of the ISTE program is: Please
check (v¥) one which is the most appropriate.

__Satisfactory _ Needs Improvement _ Unsatisfactory
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INSERVICE TEACHER EDUCATION (ISTE) INFORMATION

Please rate the extent, degree, or quality of the

inservice teacher education program placing a check (V)
in the appropriate box.

x| o] w )
I I I I
CATEGORIES AR N N WA 538
vl << P °l o m P>
3 <] < <<
b
25
1. ISTE program is of value to the
learners.
2. ISTE is directly related to in-
structional improvement.
3. ISTE is based on the needs and
interests of the learners.
4. The techniques and methods used
-in ISTE are consistent with
fundamental principles of effec-
tive teaching and learning.
5. The curriculum content are ade-
quate and appropriate.
6. The time schedule of the ISTE progran
is convenient for the learners.
7. Adequate instructional materials
are available.
8. Adequate faculty are available.
9. The college faculty members have
teaching skills.
10. The classroom climate is conducive
to learning.
11. The evaluation technique is
reasonable and appropriate.
12. Most support services (library,

guidance, remedial) help faculty
and partitipants to achieve the

objectives of the ISTE program.
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PART V. PARTICIPANTS INFORMATION

Please check (¥) the answer to the questions in the

space provided:

1.

What was your reason to enroll in the ISTE program? If

mo

re than one, please rank in order of importance.

Do
a)
If
b)
If
c)
If
d)
If
e)

If

you have any problems about the following services?

ISTE Center: Yes No

yes, please specify:

Library: Yes No

yes, please specify:

Cafeteria: Yes No

yes, please specify:

Guidance & Counseling: Yes No

yes, please specify:

Other services such as school facilities and supplies,
social area, health center, clerk, registration and
transportation. Yes No

yes, please specify: .
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A SURVEY

Perceptions of Participants, Administrators, and College
Faculty members of The Inservice Teacher Education (ISTE)
Program at Phra Nakhon Si Ayutthya Teachers' College,
Thailand.

PART I. GENERAL INFORMATION
Please check (V) the space that best applies to you.

Your status in participating in the ISTE is:
College Faculty Member, area of specialization_
Participant, area of specizlization
Educational Administrator

PART II. PROFESSIONAL DEVELOPMENT INFOXMATION

Whether participant, educational administrator, or
college faculty member, please indicate your perception
of the Inservice Teacher Education program by responding
to the following statements.

Using the following scale, please check (V) the appro-
priate degree that best describes the profeSSional
development.

PROFESSIONAL DEVELOPMENT

(5)
Excellent
(4)
Above
Average
(3)
Average
(2)
Below

Poor

- Average
(1)

1. Developing better personal quali-
ties as a teacher (poise, emotional
control, self-confidence, initia-
tive and punctuality).

Knowledge of subject content.

WIN

Understanding and using courses oi
-study and curriculum guides.

4. Planning learning activities with
students.

Evaluating pupil progress.

N

Concern for individual differences
of students.

7. Handling disciplinary problems.

8. Motivating pupils that seem dis-
interested.

9. Use of teaching materials.

10. Using a variety of teaching methods.

11. Understanding extracurricular
activities.

12. Adapting to community.
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PART III. THE STRENGTHS AND THE WEAKNZSSES OF THE ISTE PROGRAM.

Please answer questionsnumber 1 to 4 in the space
provided.

1. What do you like best about the ISTE program?

2. What do you like least about the ISTE program?

3. How could the ISTE program be improved?

4. Your overall evaluation of the ISTE program is: Please
check (V) one which is the most appropriate.

__Satisfactory __ Needs Improvement _ Unsatisfactory
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INSERVICE TEACHER EDUCATION (ISTE) INFORMATION

Please rate the extent, degree, or quality of the

inservice teacher education program placing a check (V)
in the appropriate box.

CATECORIES

(5)
Excellent

Above

Average

(3)
Average

Below
Average

Poor

(1)

ISTE program is of wvalue to the
learners.

ISTE is directly related to in-
structional improvement.

ISTE is based on the needs and
interests of the learners.

The techniques and methods used
in ISTE are consistent with
fundamental principles of effec-
tive teaching and learning.

The curriculum content are ade-
quate and appropriate.

The time schedule of the ISTE program
is convenient for the learners.

Adequate instructional materials
are available.

Adequate faculty are available.

O |00

The college faculty members have
teaching skills.

10.

The classroom climate is conducive
to learning.

11.

The evaluation technique is
reasonable and appropriate.

12.

Most support services (library,
guidance, remedial) help faculty
and partitipants to achieve the

objectives of the ISTE pnrogram.
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A SURVEY

Perceptions of Participants, Administrators, and College
Faculty members of The Inservice Teacher Education (ISTE)
Program at Phra Nakhon Si Ayutthya Teachers' College,
Thailand.

PART I. GENERAL INFORMATION
Please check (V) the space that best applies to you.

Your status in participating in the ISTE is:
College Faculty Member, area of specialization
Participant, area of specialization

Educational Administrator

PART II. PROFESSIONAL DEVELOPMENT INFORMATION

Whether participant, educational administrator, or
college faculty member, please indicate your perception
of the Inservice Teacher Education program by responding
to the follow1ng statements.

Using the following scale, please check (V) the appro-
priate degree that best descrlbes the profe831onal
development.

" Poor

E [} [0} [
A I I
L~ L~ L~ ~ .
PROFESSIONAL DEVELOPMENT AR N S A )
ol <5 5 ab
[ig <] <t <

1. Developing better personal quali-
ties as a teacher (poise, emotional
control, self-confidence, initia-
tive and punctuality).

[\

Knowledge of subject content.

w

Understanding and using courses of
study and curriculum guides.

4., Planning learning activities with
students.

Evaluating pupil progress.

|

Concern for individual differences
of students.

7. Handling disciplinary problems.

8. Motivating pupils that seem dis-
interested.

9. Use of teaching materials.

10. Using a variety of teaching methods.

11. Understanding extracurricular
activities.

12. Adapting to community.
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PART ITI. THE STRENGTHS AND THE WEAKNESSES OF THE ISTE PROGRAM.

Please answer questionsnumber 1 to 4 in the space
provided. :

1. What do you like best about the ISTE program?

2. What do you like least about the ISTE program?

3. How could the ISTE program be improved?

4. Your overall evaluation of the ISTE program is: Please
check (V) one which is the most appropriate.

PR - ~~

__Satisfactory _ Needs Improvement _ Unsatisfactory
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APPENDIX G

ADMINISTRATOR QUESTIONNAIRE

(THAI VERSION)
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APPENDIX H

MAP OF THAILAND SHOWING THE THREE CITIES

IN WHICH AN ISTE CENTER IS LOCATED
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C Angthong
Q Ayutthya
O Nakhon NayoKe

Map of Thailand Showing the Three Cities
in Which an ISTE Center Is Located
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