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CHAPTER I
INTRODUCTION

Scientific, technological, and political explosions in
this century have caused individuals to recognize that learn-
ing is a continuous, permanent, lifelong pursuit (Cohen,
1979). The concept of "commencement" in its traditional
sense of marking the end of formal education and beginning a
life of uninterrupted work might disappear. Many people
want to pursue further education, including courses on
coping with pressures of modern life, consumer awareness,
and money management (Kavanaugh, 1979). Therefore, educa-
tional institutions must become much more flexible to meet
the needs of these persons.

The need to expand the range of student purposes and
human potential served by postsecondary educ;tion has been
widely recognized (Chickering, 1979). "A two-year college
has increasingly accepted its new role of community services
since the World War II" (Monroe, 1977, p. 128). A college
that is committed to a program of maximum services to the
local community seeks to build many bridges with the commu-
nity. No longer is the two-year college to serve only the
college-age youth by offering only formal instructicn in

college-level credit courses, but it is extending



educational opportunities to the adult population of the
entire community, and these opportunities are not neces-
sarily confined to the physical limits of the college campus
(Monroe, 1977).

Continuing education and community services have and
are providing opportunities for community colleges to expand
their enrollment base and to meet the needs of the commun-
ities (Glass and Andrew, 1979). The impact of the college's
educational program reaches out into the community in a
number of ways. Adults may be enrolled in the regular col-
lege credit courses or in a variety of short-term courses,
some with credit and some without. The public may also have
access to the activities of the college which provide recrea-
tional, cultural, and informational benefits (Monroe, 1977).
Today, service is also a fundamental purpose of the
institution of higher education. The need for services
brought colleges and universities into existence, and it
will be through their services that they will survive

(Martin, 1977).

Statement of the Problem

Service has been enshrined as one of the principal mis-
sions of most colleges and universisties and has been seen
as one of a nation's greatest resources. Accordingly,
Thailand teachers' colleges have responsibility for provid-
ing educational services to the community. The colleges

have provided the services to the community and public by



some degree but the nature and scope of the services have
not been clearly identified. Nor have the perceptions of
presidents, other administrators, and faculty members been
determined and analyzed with regard to the nature ahd scope,
the strengths and weaknesses, and effectiveness of the com-
munity service programs provided by Thailand teachers' col-
leges which is needed to further improve the community

service programs.
Purpose of the Study

The main purpose of the study was to investigate and
analyze the perceptions of presidents, other administrators,
and faculty members in Thailand teachers' colleges in regard
to their colleges'community service programs. A secondary
purpose was to develop a suggested guide for community ser-
vice programs based on perception analysis and related

literature.
Specific Objectives

Specifically, the researcher identified the perceptions
of presidents, other administrators, and faculty members in
Thailand teachers' colleges toward the community service
programs in terms of:

1. Nature and scope of the programs

2. Strengths and the weaknesses of the programs

3. B8Suggestions for improving the programs

After analyzing these perceptions and reviewing related



literature, the researcher could then develop a suggested
guide for community service programs in Thailand teachers'
colleges.

Need for the Study

Despite the widespread acceptance of community services
as one of the major funcitons of colleges and universities,
and the demand to improve programs, very little can be found
in the literature relative to the administration of such
programs. Houle (1960, p. 551) stated that "the chief
obstacle to the development of community service programs
was the attitudes of presidents, deans, other administra-
tors, and the faculty." It is hoped that through this
research, the administrator of community service programs in
Thailand teachers' colleges or in other appropriate institu-
tions will utilize the suggested guide for improving their

programs.
Scope and Limitations of the Study

1. This study was limited to the 11 randomly selected
teachers' colleges from each teacher education region in
Thailand.

2. A suggested guide for community service programs
was developed based upon an analysis of presidents, other
administrators, and faculty members in the 11 selected
Thailand teachers' colleges, and upon a review of related

literature.



Definitions

The following selected terms are used throughout this
study:

Adult Education: A process whereby persons whose

major social roles are characteristic of adult status under-
take systematic and sustained learning activities for the
purpose of bringing about changes in knowledge, attitudes,
values, or skills.

Community: "The organization of various social activ-
ities and units in such a manner that the daily living of a
certain set of people is facilitated" (Hiemstra, 1972, p.
16).

Community College, Junior College, Community-Junior

College:

These terms are used interchangeably to designate
institutions of higher education authorized to
offer courses no higher than sophomore level.
These two-year programs would normally include
transfer, vocational, remedial, adult and con-
tinuing education (Price, 1981, p. 6).

Community Services:

Those efforts of the community college, often
undertaken in cooperation with other community
groups or agencies, which are directed toward
serving personal and community educational needs
not met by formal collegiate degree or certificate
programs (Myran, 1969, p. 12). The terms "commun-
ity services" and "community service programs" are
used interchangeable.

Continuing Education:

The formal educational programs provided by the
community college which may not be directly
applicable to, but do not exclude, certificate and
degree programs. These programs are directed
toward those adult persons who desire to develop



personal potential or resolve problems encountered
in their lives and community. Continuing Educa-
tion consists of credit and noncredit courses or
activities offered for an adult population
(Sutherland, 1977, pp. 38-39).

Faculty Members: Those individuals employed as teach-

ing personnel in teachers' colleges,

Other Administrators: Persons with the titles of-

assistant to the dean, director, chairman, dean, or vice
president.

Teachers' Colleges: Teacher training institutions

that offer two-year and four-year programs at the post-
secondary level, which prepare teachers for elementary and

secondary schools.

Organization of the Study

Chapter I introduces the study, presents the problem,
purpose and specific objectives, need for the study, scope
and limitations, definitions, and organization of the study.

Chapter II includes a review of related literature
focusing on: (1) the historical perspective of community
sevices in community colleges; (2) definitions, functions,

concept, nature and scope; (3) organizational and administra-

tive patterns of community service programs; (4) problems of
community services in community colleges; (5) a guide for an
effective planning of community service programs; (6) personal

interviews; (7) community services in Thailand teachers' col-
leges; and (8) summary.

Chapter III presents information about the population



and sample, instrumental design and development, data
collection procedures, and data analysis. Chapter IV
consists of an analysis of the data collected. Chapter V
includes a summary of the study, findings, conclusions, and
the recommendations based on the results of the study which
consist of a suggested guide for community service programs

and recommendations for further study.



CHAPTER II
REVIEW OF RELATED LITERATURE

The literature is presented in eight sections of infor-
mation related to the central theme of this study. These
sections are presented as follows: (1) Community Services
in Community Colleges: A Brief Historical Perspective; (2)
Community Services in Community Colleges: A Profile; (3)
Organizational and Administrative Patterns of Community Ser-
vice Programs; (4) Problems of Community Services in Commu-
nity Colleges; (5) A Guide for Effective Planning of
Community Service Programs (6) Community Services Provided
by South Oklahoma City Junior College and Continuing Educa-
tion Provided by Tulsa Junior College: Personal Interviews;

(7) Community Services in Thailand Teachers' Colleges; and

(8) Summary.

Community Services in Community Colleges:

A Brief Historical Perspective

By the eighteenth century, the idea of providing higher
education for all people had been abandoned, and the univer-
sities became storehouses for factual knowledge. The first
step toward providing such services was taken in 1826 by

Holbrook of Derby, Connecticut, when he established



the American Lyceum, dedicated to the principle of citizen
participation in community development. After the Lyceum
died out, the Chautauqua, initiated in 1874, carried forward
the Lyceum "spirit" and became a symbol of education and
culture until its peak year in 1924. By that time, the
American junior college had already entered its second stage
of development (Harlacher, 1969). During the early 1960's
community junior colleges, through their community service
programs, began to reach out to their communities to meet
needs for noncredit learning experiences. By the late
1960's and early 1970's some community Jjunior colleges began
to take more seriously their roles in delivering services
based on the diversified needs of their communities
(Scigliano and Scigliano, 1979).

Changes in society cause educational leaders to point
to increase emphasis on lifelong learning as the dominant
impact on higher education through the 1980's. Community
colleges claim to be meeting the educational needs of their
respective communities. The scope and depth of the services
varies from institution to institution, but little coopera-
tion exists among colleges and agencies within the community

(Scigliano and Scigliano, 1979).

Community Services in Community Colleges:

A Profile

Definitions of Community Services

Community services are one of the five major functions
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-

of the community college. These functions are described as
(1) the transfer function; (2) the vocational/technical func-
tion; (3) the student personnel services function; (4) the
general education function; and (5) the community service
function (Harlacher, 1969). Service to the community,
beyond offering collegiate degrees and certificate programs,
has long been a major objective of the community college.
The terms "community services," "continuing education,”
and "adult education" are often confused with one another.
The terms "continuing education" and "community services"
are often used in juxtaposition. Harlacher (1969)defines
community services as educational, cultural, and recrea-
tional services which an educational institution may provide
for its community in addition to its regularly scheduled day
and evening classes. Reynold (1960) views community ser-
vices as involving both college and community resources and
conducted for the purpose of meeting specified educational
needs of individuals or enterprises within the college or
the community. Medsker (1960) defines community services as
the various special services an educational institution may
provide for its community over and beyond formalized class-
room instruction. Myran (1971) defines community services
as those action programs of the community colleges, under-
taken independently or in cooperation with other community
groups and agencies which direct the educational resources
of the college toward serving individual, group, and commu-

nity needs.
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Kleis (1967) defines continuing education as any delib-
erate effort of an individual, whose principal occupation
has ceased to be that of student, to seek learning as a
means of developing potential or resolving problems for him-
self, his institutions, or his community. Community ser-
vices and continuing education are not mutually exclusive.
Community services may be provided to all age groups in the
community, whereas continuing education implies service to
adults. Community services are also somewhat more closely
identified with community development activities. A common
form of continuing education in the community college is of-
fering on-campus classes for adults in the evening. Where
these offerings enhance personal and local community develop-
ment in the social, economic, cultural, and civic areas,
they may clearly be regarded as community services:

Whether called adult education, continuing educa-

tion, public service, community education, or com-

munity services, the objective has been to serve

the community through credit and non-credit

courses, counseling services, cultural activities,

and a wide range of educational services which are

directed toward specific personal or community

needs rather than toward the attainment of degrees

or certificates (Myran, 1969, p. 10).

It was concluded that the terms "community services"
and "continuing education" were mutually inclusive. Commu-
nity services are those various special services provided by
an educational institution, directed toward all age groups
in the community. Continuing education are the formal edu-

cational programs provided by community college, directed

toward adult persons.
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Community Service Functions

Community services are now widely recognized as one of
the major functions or purposes of colleges and univer-
sities. The genesis of the community service function in
the community college can be traced to the two movements in
American education, the community school concept in thé
public schools and the community development concept in the
four-year institutions of higher education (Harlacher,
1967).

Community School Concept. The character of the com-

munity school was initially known as: (1) to provide ser-
vice to the entire community, not merely to the children of
school age; and (2) to use the resources of the community as
part of the educational facilities of the school (Seay and
Crawford, 1954).

Community Development Concept. Community development

in four-year institutions of higher education, is usually
administered as a part of the university extension.
It was conceived to be a process of community
education and action democratically organized and
carried through by the people themselves to reach
goals they hold in common for the improvement of
the entire community (Lackey, 1960, p. 14).
Community services are concerned with identifying
unrealized pctential and unmet needs in drawing together
resources in the college and in the community, and creating
appropriate educational programs. Any of the resources

available within the college can be utilized in community

services (Myran, 1969). Community services encompass a
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continuum of service from self-development to community
development.

Self-development describes those community ser-

vices designed to change and improve the lives of

participants through planned educational and coun-

seling experiences. Community development

describes those efforts of the community college,

in cooperation with organizations and citizen

groups to improve the physical and social environ-

ment of the community (Myran, 1969, pp. 13-14).

Raines (1969) describes self-development functions
as those activities of the college which focus upon the
needs, aspirations, and potentialities of individuals or
informal groups of individuals to help them achieve a
greater degree of personal self-realization and fulfillment.
Among the activities in this category are: (1) personal
counseling (career information, job placement), (2) educa-
tional extension (evening classes, TV courses, weekend col-
lege, neighborhood extension centers), (3) educational
expansion (seminars, tours, short courses), (4) social out-
reach (educationally deprived youth, welfare recipients),
(5) cultural development (art festivals, community theatre),
and (6) leisure-time activities (sports instruction, outdoor
education, youth programs, senior citizens' activities).

Community development functions, described by Raines
(1969), are primarily focused upon cooperative efforts with
community organizations, agencies, and institutions to im-
prove the physical, social, economic, and political environ-
ment of the community. Activities in this category include:

(1) community analysis (analyzing manpower data, conducting

problem-oriented studies), (2) interagency cooperation
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(coordination, information exchange, joint committee work),
(3) advisory liaison (community services advisory council,
ad hoc advisory committee), (4) public forum (public affairs
pamphlets, town meetings, TV symposiums), (5) civic action
(community self-studies, air pollution).

An additional function of community services is program
development. Program development functions relate to those
activities of the community services staff, designed to pro-
cure and to allocate resources, coordinate activities, estab-
lish objectives and evaluate outcomes. Included are: (1)
public information (interpreting programs and activities of
community services to the college staff as well as to the
community at large), (2) professional development (providing
opportunities and encouragement for staff members to upgrade
their skills in program development and evaluation), (3) pro-
gram management (establishing procedures for procuring and
allocating the physical and human rescurces necessary to
implement the community service programs), (4) conference
planning (providing professional assistance to community
groups in the planning of conferences and workshops), (5)
facility utilization (encouraging community use of college
facililties by making them readily accessible, by facilitat-
ing the scheduling process, and by designing them for multi-
purpose activities when appropriate), (6) program evaluation
(developing the staff with a basis of specific objectives of
the program, identifying sources of data, and establishing

procedures for gathering data to appraise the probable
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effectiveness of various facets of the program) (Raines,
1969).

Hamrick (1970) studied the perception of administrators
regarding the relative importance of community service func-
tions. Those functions were: educational expansion, public
information, college-community relations, counseling, commu-
nity analysis, cultural development, facility utilization,
educational extension, public forum, social outreach, pro-

gram evaluation, and leisure/recreation.

A Concept of Community Services

"A concept of community services is based on three
generalizations. They are: permeation, penetration, and
education" (Myran, 1969, p.23). A brief summary of these
three terms is as follows:

1. Permeation: Community services are viewed as the
responsibility, not of a single administrator or division,
but of all areas of the college. Community service programs
are based on strong, comprehensive, community-oriented
programs in the liberal arts, vocational- technical areas,
student personnel services, and general education.

2. Penetration: The community service programs

should be the "cutting edge" through which the college
penetrates into community life, and attempts to meet the
current needs of the people it serves.

3. Education: Community services should not attempt

to become the "super government of tomorrow", instead its
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role may often be a supportive or cocrdinative one. Commu-
nity services in the community college are legitimate only
to the extent that they are an extension or expansion of
educational resources directed toward the social, economic,

cultural, and civic needs of the community.

Nature and Scope of the

Community Service Programs

The activities in community services are varied and
generally reflect an entire college's operations. The pri-
mary concern of the college should be to ascertain the com-
munity's needs and insure that an action program is
initiated to meet these needs. Cohen (1969) studied the com-
munity service activities in California community colleges.
He classified the activities into seven categories. They
were: (1) cultural services, (2) recreational services, (3)
community research, (4) public relations, (5) short courses
and seminars, (6) faculty services, and (7) central ser-
vices. "It is not necessary, however, nor even wise, for
the college to attempt to sponsor and personally manage all
activities" (Harlacher, 1967, p. 19).

In 1965, Harlacher, conducted a nation-wide survey of
objectives and categories of community services provided by
junior colleges in the United States. The following four
objectives and 15 categories would seem to warrant parti-
cular attention in establishing an effective program of

community service:
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1. Community Use of College Faculties.

To make the college a center of community life
by encouraging the use of college facilities
by community groups when such use does not
interfere with the college's instructional and
curriculum program (Harlacher, 1967, p.23).
In achieving this objective, the distributed categories
are:
Provision of physical facilities for meetings
and events,

Cosponsorship of community events.

2. Community Educational Services.

To provide educational services which utilize
the special skills and knowledge of the col-
lege staff and other experts. They are design-~
ed to assist groups and the college district
community-at-large in long-range planning to
solve their problems (Harlacher, 1967, p.23).
In achieving this objective, the distributed categories
are:
Short courses,
Community leadership and development,

Community counseling.

3. Cultural and Recreational Activities. “To contri-

bute to and promote the cultural, intellectual, and social
life of the college district community and tc develop skills

for the profitable use of leisure time ' (Harlacher,1967,p.23),

In achieving this objective, the distributed categories
are:

Lecture series,

Fine arts series,

Recreation activties ,
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Gallery,
Community theater,
Festival of the arts.

Institutional Development.

To interpret the college and its program
to the college district community and
elicit the active interest, support and
application of its citizens (Harlacher,
1967, p.23).

In achieving this objective, the distributed categories

are:

Special events,
Citizen participation groups,
Community information service,

Fund raising.

Community service programs depart from traditional

approaches to nontraditional approaches. This departure

occurs when a community college develops a true commitment

to community services. Myran (1969) pointed out the major

trends in community service programs as those listed below:

Commitment to the concept of education as a
life-long process;

Movement away from semester-credit base for
instruction to noncredit or short courses;
Movement away from the campus as a single base
for instruction to extension centers and
mobile units;

Movement away from traditional instructional
approaches to informal and nontraditional
instructional appraoches;

Differentiated administration;

Creation of nontraditional positions within
the college structure such as program
planner/coordinator and project director;
Movement away from the exclusive use of
certified personnel to utilizing the human
resources available in the community;
Movement away from the formal admission
requirements to an almost total absence of
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admission requirements;

9. Consideration of community services in campus

architectural design;

10. Modification in administrative control by the
expansion of educational efforts which involve
coordination with other community groups;

11. Expansion of role of college beyond offering
organized classes such as conducting community
studies and cooperating in community-wide
improvement projects;

12. Development of a community feedback system for
curricular change;

13. Increased participation of citizens on the
college campus;

1l4. 1Initiation of programs for the development of
community groups which have not articulated
their needs in the past;

15. Public affairs (pp. 20-22).

Harlacher (1969) concluded his comprehensive analysis
of community service programs in operation by observing that
seven major trends seem to be emerging. A brief summary of
the seven trends is as follows:

1. Multiservice OQutreach Programs. Spread informal
education throughout the community.

2. Community Education. Extend the educational ser-
vices to serve the needs of all levels and all age groups.

3. Diversification of Media. Use of a variety of
educational media to provide better educational and recrea-
tional outlets for the community.

4. Community Development. Assist the community to
solve some of its basic social, political, and economic
problems.

5. College-Community Interaction. Recognize the
participation of citizens in planning and evaluation of the

program.

6. Cooperation with Other Agencies. Provide mutual



20

improvement of the total community with other agencies and
organizations.

7. Cultural Development. Show concern about the
cultural growth of its community.

Accordingly, the community service function entails a
departure from the traditional concept of a college and
acceptance of the nontraditional approaches. Harlacher
(1967) suggested the following guidelines to implement the
community service programs:

1. In a community college, the campus is the
length and breadth of the junior college dis-
trict.

2. The program of community services is designed
to bring the community to the college and take
the college program out into the community.

3. The educational program of the college must
not be limited to formalized classroom
instruction.

4., The community college recognizes its
responsibiity as a catalyst in community
development and self-improvement.

5. The program of community services meets commu-
nity needs and does not duplicate existing ser-
vices in the community (p. 20).

Staffing of Community Service Programs

Within the college, division or department, chairmen
often play a vital role in community services. Instructors
of community services are typically employed on a part-time
basis. In addition, coordinators in various areas such as
business and technical education are often responsible for
the supervision of community service programs.

In most community colleges, administrators and

faculty members in instructional divisions are

involved to some degree in suggesting, initiating,

and coordinating community services (Myran, 1969,
p. 32).
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Faculty members, however, are frequently unenthusiastic
about such assignments particularly when no provision is
made for compensation (Harlacher, 1969). Members of
advisory committees are not members of community service
staff. They will be included in a discussion of persons
involved in planning and implementing in programs (Myran,
1969).

The expectation that regular faculty participate in
evening college or community service activities was studied
by Williams and Gilham (1970). They found that in personnel
practices over 50 percent of evening college directors ex-
pected daytime faculty to participate in the evening pro-

grams as part of their regular duties.

Clientele of Community Service Programs

Community service programs are designed to serve the
whole population (Harlacher, 1969). Whether they are the
students who follow the normal progression through high
school, senior college, and possibly graduate school, or
high school dropouts, or the persons who come from the socio-
economic groups in the community, having educational defi-
ciencies, they are welcome to participate in the community
service programs. For such persons, services which reach
beyond the instructional program and which give them the con-
fidence, information, skills, and financial assistance need-
ed to reenter the educational cycle, are essential (Myran,

1969).
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Financial Support for Community

Service Programs

The community college has an obligation to commit an
equitable proportion of its own financial resources to com-
munity service programming. Community service programs are
more subject to the ups and downs of the federal budget than
other programs of the college. "In no other area of the col-
lege is the aggressive seeking of funding from all available
sources more in evidence than in community services" (Myran,
1969, p. 32).

While most states fund credit courses on an Full Time
Equivalence (FTE) basis, noncredit offerings rarely receive
full state support, relying instead on participants' fees,
local public support, co-sponsorship with other agencies,
and some grants for specific programs (Williams, 1976).
Salaries for professional and clerical staff, as well as
various office costs, are usually funded within the general
operating budget of the college. Programming costs, on the
other hand, are less predictable and are rarely self-
supporting (Myran, 1969).

Evans (1973) surveyed the sources of funding for commu-
nity service activities in seven states. He reported that
"the battle for full acceptance of the community service
dimension is far from won: the lack of funding is indica-
tive" (p. 22).

William (1976) surveyed the funding patterns for com-

munity college community services noncredit offerings in 23
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states. He found that over half of the states did not sup-
port community services noncredit courses. Two interesting
developments were noted: (1) transformation of noncredit
courses into credit courses for the purposes of securing
regular funding; and (2) emphasis on development and offer-
ing of courses around specific funding sources.

In July, 1968, the Florida Junior College at Jackson-
ville surveyed the community service function in 88 junior
colleges. The information requested in the survey consisted
of organizational structure, scope and nature, and responsi-
bilities of the director of the community serivce programs.
It was found that:

1. Community service funcﬁions are typically the
responsibility of an executive officer who reports to the
president or other college administrator.

2. The major functions of the community service pro-
grams are related to informal education offerings and public
relations promotion. The nature of the community service
programs is such that it serves a population not directly
being served by the degree program. 1In fact, whenever such
such a program is established, it broadens the educational
services available to citizens of the community. Community
service activities are organized into four categories:
instructional activities, cultural programs, informational
activities, and others.

3. The effective administrator of the community ser-

vice programs must be adept at working with faculty,
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students, other administrators and persons in the community.
The success of such a varied program depends largely on

these effective relationships (Beaudoin, 1968).

Organizational and Administrative Patterns

of Community Service Programs

"There are two kinds of activity related to the manage-
ment of a community college: strategic management and
operations management” (Dhir, 1977, p.52). Strategic
management activities focus on the establishment and main-
tenance of a set of relationships between the college and
its community. Operations management assumes the task of
providing the community with educational services in accor-
dance with the objectives of the colleges. It would seem
logical that one could identify, through analysis of commu-
nity service programs and the characteristsics of the
institutions within whiéh they operate, how colleges
organize to create the relations between the college and its

external environment.

Community Services Organizational

Patterns

In 1968, Myran studied the organizational patterns of
thirteen community colleges. Those patterns were related to
the way the college was organized to meet the needs of its
community. Those were classified into five organizational

patterns: (1) departmental extension pattern, (2) college
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centralized pattern, (3) community specialist pattern, (4)
community advisory group pattern, and (5) college affiliate
pattern (Myran, 1969). These organizational patterns are
shown in Figure 1.

Departmental Extension Pattern. The traditional

departmental organization of the college instructiocnal
program is based on disciplinary areas such as humanities,
physical science, and business. In this pattern, community
services are also generated through the departmentai
structure.

A staff member may be appointed to perform a
coordinative function in promoting and administer-
ing programs developed by departments of the col-
lege. Various departments may offer short

courses, exhibits, lectures, etc., according to

how community needs are perceived by those within
each department. According to this pattern

drawing on the strengths of subject-matter special-
ization, the possibility of poor internal articula-
tion, unbalanced emphasis, and "tunnel vision" may
exist (Myran, 1969, pp. 23-25).

College Centralized Pattern. 1In the centralized

pattern, professional staff members in a community services
division spend a portion of their time identifying needs
through meetings and professional contacts, and a portion of
their time coordinating the programs that are developed.

Emphasis is on a professional community services
staff. Division chairmen and faculty are more
likely to be "reactors" than "process initiators."
The community service programs include a speakers'
bureau, a community recreational program, a public
information program, campus tours, and community
use of college facilities. While the staff of com-
munity service specialists provide the format for
a broadly based and unified approach to community
needs, it may lack the discerning capacity and
natural communication links with various community
groups possible through the Departmental Extension
Pattern (Myran, 1969, p. 2%5).
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Community Specialist Pattern. This pattern achieves

its goal of maintaining a sensitivity to community needs by
employing staff members whose locus of operation is in the
community rather than on the college campus. Staff members
may be assigned to carry on liaison activities with business
and industry, disadvantaged groups, the professions, and
similar groups. These persons serve as the "antennae" of
the college by identifying needs in their area of special-
ities, and become process initiators for a new programs at
the community college. They may be given titles such as
community relations specialists, or counselor. This pattern
may result, due to the personal involvement of the special-
ist in the areas of need, in a lack of awareness of the
broader picture which less personal involvement permits
(Myran, 1969).

Community Advisory Group Pattern. The majority of

community colleges have the services of advisory committees,
typically using them in designing courses of instruction.

In this pattern, however, advisory committees play a more
crucial role in sensing community needs in their area of
specialities, in planning, promoting, and carrying out
programs.

The college may have a staff member who is a co-
ordinator of the various advisory committees.

This pattern also includes ad hoc committees deal-
ing with critical issues. Acutally, advisory
groups are likely to be experts in their particu-
lar area, it is possible that they represent best
the "establishment" of the structure of the
community (Myran, 1969, p. 26).
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College Affiliate Pattern. This pattern moves basic

units of community services beyond the administrative

structure of the college.

Administrators of these units will have a direct
responsibility to organizations in the community
other than the college, and will have an "affil-
iate" relationship with the college. Minimal.
financial support will come from the college.
Through this pattern, the college gets feedback on
community needs from a variety of perspectives,
and the efficiency in terms of finances is obvious
(Myran, 1969, pp. 27-28).

No college is likely to fit one of those five organiza-
tional patterns in any exact way but many combine parts of
several patterns. "Each college organizes its relations
with external conditions in ways it perceives will best
utilize the available resources to attain its goals" (Myran,

1969, p. 28).

Administrative Organizational Structures

The function of community services consists of a
variety of responsibilities. 1In 1967, Myran studied the
administrative organizational structures that existed in
the community colleges. The placement of the person
responsible for community services in each institution was
obtained through a review of administrative organization
charts. These thirteen organization charts indicate that,
at seven colleges, the person responsible for community
services reports directly to the president of the college or
campus, or to the chief executive officer of the community

college district (in six of these cases, the community
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services administrator holds a line position in the second
level of administration; the seventh holds a staff
position). At three colleges, the person responsible for
community services reports to the dean of instruction or the
equivalent; and at one college this person reports to the
dean of the evening college and adult education (Myran,
1969). Examples of organizational structures, including the
placement of the person responsible for community services,

are shown in Figure 2.

Problems Facing the Community

Service Programs

"There are some serious problems facing the growth of
the community service function of the community college"

(Thigpin, 1980, p. 61). Included are:

1. Lack of the Community Involvement. There is only
a certain segment of the commﬁnity which participates in the
programs. The programs never reach the target population in
the community who need or desire services (Thigpin, 1980).

2. Lack of Agreement on Definitions and Objectives.

Talmadge and Harlacher (cited in Thigpin, 1980, p.63)
commented that:

Inherent in the problem of definitions is the fact
that community service programs are nontraditional
in nature. They involve changes in ways of think-
ing about education. They require a distinction
between education (man's learning experiences) and
schooling (man's formal education). The program
of community service forces an acceptance of the
broader definitions of education.
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3. Lack of Support, Understanding, and Commitment by

Community College Professionals. Actually, the professors

are hired to teach courses, not to provide services. "Their
roles moving toward community services tend to be too slow"

(Cohen, 1975, p. 85).

One reason for the slow emergence of community
services is that many community college educators
do not accept the community service concept.
Presidents, deans, other administrators and
faculty frequently regard the program of community
services as secondary, not as a separate function
(Harlacher, 1969, p. 42).

4., Lack of Funding. Charges to participants in com-

munity service programs and activities are generally low.
"Courses and activities are organized on a "pay-as-you-go"
basis with administrative and indirect costs absorbed by the
general operating funds of the college" (Myran, 1969, p.

32).

5. Complexity in Agency Collaboration and Coordina-

tion. 1In every community there are numerous agencies,
each with its own organizational structure, goals, target,
population, facilities, personnel, and mandates. "It is not
difficult to perceive that conflicts, duplication, and
fragmentation are bound to occur" (Thigpin, 1980, p. 64).
"The existence, scope and gquality of the pregram
depended to a great extent on the vision and commitment of
the president of the college” (Traicoff, 1970, p. 7).
However , the success of such a varied program depends
largely on the effective administrator. Harlacher (1969)

pcints out the effective administrator of the community
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service programs Must possess:

1. Sufficient educational background to work with
staff;

2. Professional experiences in community
services, community development, community
action, university extension and/or adult
education;

3. Ability to work with leaders of all types; and

4. Knowledge of the college community( p . 59).

A Guide for Effective Planning of

Community Service Programs

In developing effective community service programs, the
administrator must assign priorities to programs which are
most beneficial to the college's constituency, most com-
patible with the human resources available to carry out the
programs, most compatible with the goals and philosophy of
the institution itself. Xeim (cited in Kinzer, 1973, pp.
9-10) suggests the administrator of the community service
programs should consider the following gquestions:

A. Organization and Administration

1. 1Is the staff adequate?

2. 1Is there office separation between the
function and other duties?

3. Are objectives clearly established?

4. What are the patterns of finance and what
help does the administrator receive from
his president in matters of finance?

5. What use is made of Citizens Advisory
Committees?

6. What measures are taken to assure the
college that its program of community
services reflects the characteristics and
needs of the community?

E. Use of College Facillities and Services

1. What is the practice concerning noncredit
short courses, seminars, workshops, etc.?

2. What leadership is demonstrated by the
college in the area of community research?
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Is there office separation between the
function and other duties?

Are objectives clearly established?

What are the patterns of finance and what
help does the administrator receive from
his president in matters of finance?

What use is made of Citizens Advisory
Committees?

What measures are taken to assure the
college that its program of community
services reflects the characteristics and
needs of the community?

of College Facilities and Services

What is the practice concerning noncredit
short courses, seminars, workshops, etc.?
What leadership is demonstrated by the
college in the area of community research?
What effort is made, through community
services, to counsel adults in the commu-
nity regarding educational needs?

wWhat classes and workshops are offered to
train local governmental and social wel-
fare agencies?

Is use of T.V. and radio made to bring
educational programming to a broad base of
community participation?

What specific community problems have been
attacked by the college through the pro-
gram of community services?

In what way has the college demonstrated
that it is the intellectual and physical
resource of the communities which it
serves?

Cultural and Recreational Services

1.

How has the college coordinated efforts to
produce a well-founded program of cultural
and recreational events for all segments
of the population of the community?

33
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Community Services Provided by South
Oklahoma City Junior College and
Continuing Education Provided by

Tulsa Junior College:

Personal Interviews

Introduction to South Oklahoma City

Junior College

The following information under the next several
headings was obtained from an interview with Dudley
Freeman,the Director of community Services Center, at South
Oklahoma City Junior College.

South Oklahoma City Junior College (SOCJC) opened for
classes for the first time on September 25, 1972, with an
enrollment of 1049 students, and was formally dedicated on
October 8, 1972, SOCJC is a community college, sensitive to
the needs and aspirations of the community it serves. This
sensitivity is demonstrated by its commitment to accessi-
bililty, comprehensiveness, flexibility, quality, and
accountability.

The functions of South Oklahoma City Junior College are
those of a comprehensive community college, namely, to make
available to residents of the college service area educa-
tional opportunities of less than baccalaureate degree

length.



35

Mission of Commﬁnity Service Center

The Community Service Center links the college to the
community by providing lifelong learning experiences which
meet the social, cultural, and educational needs of the com-
munity. It is the flexibility and rapidity with which the
Community Service Center can respond to expressed community
needs that makes the Center an important part of the col-
lege's emphasis on accessibility.

The community aids the college in identifying the
activities which the Center needs to offer. This input
comes from participants, advisory groups and cooperating
agencies. Once it is determined that a particular activity
is to be offered, the times and locations are selected and a
decision made whether it is to be for credit or noncredit.

The college has a clear commitment to community-based
education as well as lifelong learning. Activities are
offered on a regular basis at numerous locations throughout
the metropolitan area and for persons of all ages. This pro-
motes accessibility by allowing participants to attend learn-
ing activities near their homes and a greater utilization of
community resources.

A comprehensive schedule of offerings is provided at
least six times each year in response to known needs. The
format of these activities may be in the form of courses of
various lengths, seminars, workshops or special events that

provide a service to the community.



How Quality Is Assured and Maintained

In order to maintain quality Community Services will:

1. PFollow college policy when hiring instructors.

2. Conduct periodic visits to the classroom to monitor
activities.

3. Visit with instructors during the duration of a
class.

4. Continue the instructor evaluation by the students.

5. When the class is off-campus, visit periodically
with the fesponsible agency.

6. When heeded, maintain an up-to-date file containing
course descriptions, objectives, and grading criteria.

7. As required, keep an up-to-date file containing

supply lists and/or book titles.

Instructor Selection

Instructors are selected on their ability to conduct an
effective class on a particular subject. A degree is not
required for most subject areas, but instructors should have
a proven record of expertise in the subject area as evi-
denced by certification in that area or by teaching ex-
perience in that area. New instructors are recruited by the
following methods:

1. Referrals from existing instructors.

2. Referrals from other agencies offering community
education activities.

3. Referrals from advisory committees.
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4. Replies to reéruitment flyers and letters.

5. Utilization of full-time South Oklahoma City Junior
College employees.

6. Refe:rals from professional groups and organiza-
tions.

7. Referrals from business and industry.

8. Referrals from students and the community at large.

Financial Support

Monitary considerations are approached with the student
in mind. Quality offerings at low cost to participants are
always preferred. Community Service personnel should con-
tinually endeavor to help reach the institutional goals for
Full-Time Equivalency (FTE) and noncredit headcount. They
should be aware of the institutional as well as Community

Service Marketing plan and follow these as guides.

Administrative Structure of the Community

Service Center

The various Community Service Center functions are
supervised directly or indirectly by the Dean of Community
Service. Other professional persons coordinate activities
in specific areas, are referred to as coordinators. The Com-
munity Service Center is an integral part of the Instruc-
tional Affairs Division whose chief administrator is the
Vice President of Instructional Affairs.

There are four Community Service coordinators in South
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Oklahoma City Junior College. The Coordinator is
responsible for planning, implementing, monitoring, and
evaluating a comprehensive program of credit and noncredit
activities directed toward meeting the identified learning
needs and wants of the area. The Community Service
Coordinator is accountable to the Dean of Community Service.

The Community Service Coordinator should have at least
a bachelor's degree or its equivalent. Preference is given
applicants who have completed training and are experienced
in coﬁmunity service/community education concepts and
operations. Specific skills are:

1. Thoroughness and accuracy in planning and meeting
schedules.

2. Ability to develop and carry out several projects
simultaneously.

3. Ability to speak effectively before groups.

4., Positive human relations skills.

5. Positive oral and written communications skills.

6. Flexibility to maintain a varied work schedule when

necessary.

Cooperative Arrangements

Community Service Center has and will continually be
involved in numerous cooperative arrangements. These
arrangements should be cleared through the Dean of Community‘
Service. Structured processes have been devised to foster a

positive interaction and communication between the Center
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and the various institutes. These processes which were
designed to assure offerings from the entire institution are
in concert and are directed toward meeting community and

individual needs (Freeman, 1982).

Introduction to Tulsa Junior College

The following information under the next several
headings was obtained from an interview with Sue Wilson, the
Assistant Dean of Continuing Education at Tulsa Junior
College.

Tulsa Junior College (TJC) first opened its door in
September, 1970, initial enrollment was 2,800 students. Ten
years later, TJC has provided quality educational services
to mofe than 80,000 persons. The college offers classes at
the two main campuses and also at the public schools. TJcC
is recognized as the leader in Oklahoma in the offering of
college level telecourses in the home via cable television.
TJC programs are designed to prepare students for advanced
studies or careers in their chosen fields of interest. For
many students, the college remains an on-going source of
continuing education. The college provides programs of
study for people are:

l. Preparing to transfer to the junior 1level at a
senior college or university,

2. Preparing for specific occupational careers,

3. Seeking continuing education opportunities,

4. In need of developmental or remedial programs in

basic skills, and
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5. In need of retraining or updating in specific career

skills.

Growth of Special Programs

Although TJC has served Tulsa and the surrounding com-
munity for a relatively short time, a tradition has been
established in fact that an education is designed to be
practical and useful. The primary reasons for TJC rapid
growth are:

1. Wide variety of course offerings,

2. Low cost,

3. Convenience of times and locations,

4. Career guidance and advisor program,

5. Job placement service, and

6. Comprehensive services.

Instructors

Instructors for Special Programs are gquite diverse in
background. Leading professional men and women, TJC faculty
members, and other educators who bring to Tulsa community
exciting learning opportunities, regardless of the student's

age or previous educational experience are involved.

Financial Support

Noncredit continuing education classes are instruction-
ally self-supporting through tuition and fees. Fees are

determined by the length of the course.
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Administrative Structure of

the Special Programs Division

The noncredit continuing education programs are super-
vised by the Associate Dean of Continuing Education. Other
professional persons coordinate activities in specific
areas, are referred to as the Directors of Special Programs.
The Continuing Education Division is an integral part of the
Instructional Affairs Division whose chief administrator is
the Vice President of Instructional Affairs.

The Directors of Special Programs at the TJC Metro
Campus and Northeast Campus are responsible for planning,
implementing, monitoring, and evaluating a comprehensive
program of noncredit courses directed toward the identified
learning needs and wants of the area. The Director of
Special Progrms is accountable to the Associate Dean of

Continuing Education (Wilson, 1982).

Community Services in Thailand

Teachers' Colleges

The major roles of Thailand teachers' colleges are:
(1) to conduct research for improving educational quality,
(2) to teach according to the pedagogical curriculum, (3) to
extend educational services to the surrounding society, and
(4) to maintain to and contribute the cultural events
(Teacher Education Department, 1975). Community services
were initiated to be one of the four major functions of

Thailand teachers' colleges by the announcement of Teacher



42

Education Act in 1975 (External Relations Division, 1980).
Since then, the colleges have provided the services to the
community and public by their own aspects and approach. The
nature and scope of the community service programs are
significantly different.

According to the National Education Scheme of Thailand,
education is conceived as a continuing lifelong process
which promotes the quality of life of the citizens and
enables them to lead a useful life in a society. fhe empha -
sis is thus laid upon education primarily as a means to
survival, security, and happiness for all. With such a
challenging demand made on education, the two individual
services are given more attention: community educational
services and cultural recreational activities (Teacher

Education Department, 1975).
Summary

Community services have emerged as an identifiable com-
ponent of the community college in the decade of the 1960's.
Problems related to technological advance, poverty, and
urbanization have mandated a broadening of the college mis-
sion to provide a more comprehensive base for the develop-
ment of human resources in the community.

Community services are now widely recognized as one of
the major functions or purposes of the colleges and univer-
sities. It is based on the idea of providing educational

services to individuals and groups without being wed to
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traditional academic forms such as credits and grades. It
encompasses a continuum of services from self-development to
community development. Permeate, penetrate, and educate

are the key words of a concept of community services. The
nature and scope of community services is dictated by the
environment in which the community college is located. The
programs, courses, and activities administered under commu-
nity services are varied and generally reflect the entire
college operation. Actually, community service programs are
classified under the four major objectives. They are: (1)
community use of college facilities, (2) community educa-
tional services, (3) cultural and recreational activities,
and (4) institutional development.

There are some serious problems facing the growth of
the community services function of the community college.
The administrator must assign priorities to programs which
are most beneficial to the college's constituency, most
compatible with the human resources available to cafry.out
the programs, and most compatible with the goals and

philosophy of the institution itself.



CHAPTER III
METHODOLOGY

The primary purpose of the study was to investigate and
analyze the perceptions of presidents, other administrators,
and faculty members in Thailand teachers' colleges regarding
the community service programs. A secondary purpose was to
develop a suggested guide for community service programs in
Thailand teachers' colleges. This chapter outlines the
methodology used in the study and presents information on
the population and sample involved in the study, development
of the questionnaire, collection of the data, and analysis

of the data.
Population and Sample

The Department of Teacher Education in Thailand has 36
teachers' colleges located throughout the six teacher educa-
tion regions of the country (Johnson, 1978, and External
Relations Division, 1980). Each région contains a different
number of teachers' colleges: eight teachers' colleges are
located in the northern region; five colleges in the south-
ern region; eight colleges in the north-eastern region; four
cclleges in the western region; five colleges in the central

region; and six colleges in the metropclitan region.
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See Appendix A for a map of Thailand with the locations of
teachers' colleges.,

In order to get a representative sample, the researcher
used the "proportional stratified sampling® technique.

Based on a minimum of one-fourth of the teachers' colleges
in each region, the representative sample was selected
randomly for this study. A table of random numbers was used
to select a stratified sample. The sample, therefore, con-
sisted of two representative colleges from each of the six
regions except in the western region where only one college
was selected.

The sample from each teachers' college consisted of one
president, three vice presidents, three deans, one director
of the planning division, one director of educational ser-
vices, one director of guidance and counseling, and five ran-
domly selected faculty members. In selecting faculty
members, the following strategy was adopted: the president
handed out the questionnaires to the first five faculty mem-
bers who came to the college in the morning of a specific

day determined by the president.

Development of the Instrument

The questicnnaire used in the study was developed
largely from information in questionnaires, "Survey of
Critical Incidents in the Establishment and Supervision of
Junior College Community Services" developed by Harlacher,

and the "Continuing Education Questionnaire" developed by
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the Academy for Educational Development in Denver, Colorado.
The instructors of Thailand teachers' colleges who were
attending the Oklahoma State University were also used as a
source of information in the development of the question-
naire. Further ideas and refinements were supplied through
the contributions of the researcher's doctoral program
advisory committee and doctoral Thai students enrolled in
the College of Education at the Oklahoma State University.

The questionnaire consisted of two parts: Part I was
concerned with demographic and background information of the
institutions and the respondents; Part II requested the per-
ceptions of the respondents about the administrative prac-
tices and the suggestions for improving the program. See
Appendix B for the final copy of the questionnaire.

The questionnaire was translated into the Thai lan-
guage. See Appendix C for the Thai version. The instruc-
tors of Thailand teachers' colleges who were at the time
studying at Oklahoma State University assisted in transla-
ting the English version into Thai. A doctoral Thai student
in the English Department at Oklahoma State University was

also used to review the translation for accuracy.

Collection of the Data

On January 18, 1982, the researcher mailed a letter of
the program advisory committee and a list of selected col-
leges tc the Director General of the Teacher Education

Department in the Ministry of Education. See Appendix D for
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a copy of the letter and a list of selected colleges. The
purpose of the letter was to request the endorsement of the
Director General to conduct the study. After approximately
two weeks from the time the request was mailed overseas,
permission was granted.

The researcher then mailed a letter to each of the pres-
idents of the 11 selected teachers' colleges to regquest
their participation and cooperation. Enclosed with the
letter was the endorsement of the initial request by the
Director General of the Teacher Education Department. See
appendix E for a copy of the endorsement letter and a copy
of the letter to presidents.

The questionnaires, with a cover letter and self-
addressed stamped envelope for return of the question=-
naires, were included with the letter to the president for
distribution to the nine other administrators, and five
faculty members of each randomly selected teachers' college.

A three-day period was given for the return of the
questionnaires to the coordinators, and the rationale behind
the idea of a three-day period was to allow the researcher
to receive the information as socon as possible. Since a few
of those who received the gquestionnaires did not answer with-
in the three days, the coordinators called the non-respon-
dents to remind them of the importance of completing and
returning the questionnaires. Copies of the same guestion-
nalras were sent again to the non-respondents, and an addi-

tional two-week period was allowed for the return of the
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questionnaires. The resﬁlt was not satisfactory, consequent-
ly the same process was repeated for the third time: copies
of the questionnaires were sent again, calls made as a
reminder of the significance of the research, and a two-week
period allowed for the return of the questionnaires. After
the third hand out of the questionnaires, 10 out of 11
colleges responded. A fourth attempt was planned in order
to receive questionnaires from the eleventh. Unfortuantely,
because of time-pressure (the data needed to be analyzed in
time, and thus further delays were not possible) the attempt
to collect the questionnaires from the eleventh college was
given up. See Appendix F for a list of colleges which

responded to the questionnaire.
Analysis of the Data

In analyzing the data, the percentage method was used
on the objective-type statements and the frequency count
method was used on the written responses. Questions that
required written responses were analyzed in the narrative
form. These narrative responses were grouped in common cate-
gories prior to the final written narrative form. The data
and findings are presented in both tabular and descriptive

form.



CHAPTER IV

PRESENTATION AND ANALYSIS

OF THE DATA

The primary purpose of the study was to investigate and
analyze the perceptions of presidents, other administrators,
and faculty members in Thailand teachers' colleges regarding
the community service programs. A secondary purpose was to
develop a suggested guide for community service programs in
Thailand teachers' colleges.

This chapter is organized to present the preceptions of
the respondents of the study and how they felt abbut the
community service programs. Suggestions and comments are
categorized, and the results are given. The material is
organized as follows: (1) return rates, (2) profile of
respondents, and (3) analysis of the responses of the

presidents, other administrators, and faculty members.
Return Rates

Data presented in Table I show the return rates by
respondent groups. The total number of respondents were 118
from ten colleges out of 165 total population from the 11
colleges for an overall return rate of 71.51 percent. Of

the 165 questionnaires sent out, 72.72 percent of the
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presidents, 65.65 percent of the other administrators, and

81.82 percent of the faculty members responded.

TABLE I
TOTAL NUMBER OF RESPONDENTS BY GROUP

Respondent Number of Distributed Number Percent
Group Questionnaires Responding Responding
Presidents 11 8 72.72
Other Administrators 99 65 65.65
Facg}ty Members 55 45 81.82
Total 165 118 71.51

Profile of Respondents

Part I of the Community Service Questionnaire solicited
information on the profile of the respondents. The raw data
were compiled on each of the respondents which consisted of
the following institutional information: work place of the
respondent} job title, sex, age, previous degree, and work
experience. The responses are summarized in Tables II
through VIII.

There were 97 men and 21 women from the 10 teachers'
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colleges for a total of 118 respondents. In the president
group, seven men and one woman responded. In the other
administrator group, 57 men and eight women returned
questionnaires . In the faculty member group, 33 men and 12
women returned questionnaire5=- Their responses are presented

in Table IT.

TABLE II

NUMBER OF RESPONDENTS BY SEX AND GROUP

Number  Responding

Respondent Group Male Female Total
N N N
Presidents 7 1 8
Other Administrators 57 8 65
Faculty Members 33 12 45
Total 97 21 118

Data in Table III reveal the number of college faculty
members who were employed in the different teachers' col-
leges. According to groups, there was one college with less
than 100 faculty members, three colleges with 100-149

faculty members, three colleges with 150-199 faculty
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members, and finally three colleges with 200-249 faculty

members.

TABLE III

NUMBER OF INSTITUTIONS BY NUMBER
OF FACULTY MEMBERS

Number of Faculty Members

Under 100 100-149 150-199 200-249 Total
N N N N N

Number of
Institutions 1 3 3 3 10

Data in Table IV show the estimated number of full-
time students enrolled in the 10 different teachers' col-
leges. According to student groups, there were five
colleges with a student enrollment of 1,000-1,499, one col-
lege with an enrollment of 1,500-1,999, and finally four col-
leges with an enrollment of 2,000 or over.

Data in Table V show the estimated citizen population
of the college district or service area. According to
groups, there was one college with the population of
100,000-249, 999, six colleges with the population of
250,000 to 499,999, and three colleges with the population

of 500,000 or over.
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TABLE IV

NUMBER OF FULL-TIME STUDENTS

Number of Students

Under 1,000 1,000- 1,500- 2,000 Total
1,499 1,999 or more
N N N N N

Number of
Institutions 5 1 4 10

TABLE V

CITIZEN POPULATION OF THE COLLEGE DISTRICT
OR SERVICE AREA

Number of Citizens

Under 100,000 100,000- 250,000- 500,000 Total
249,999 499,999 or over
N N N N N

Number of
Institutions - 1 6 3 10
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In the president group, there were two respondents in
the age group of 35-44, five in the age group of 45-49, and
one in the age group of 50 or over. In the other adminis-
trator group, there were 30 respondents in the age group of
25-34, 25 in the age group of 35-44, seven in the age group
of 45-49, and three in the age group of 50 or over. In the
faculty member group, there were two respondents in the age
group of under 25, 21 in the age group of 25-34, 17 in the
age group of 35-44, four in the age group of 45-49, and one
respondent in the age group of 50 or over. These data are

presented in Table VI.

TABLE VI

NUMBER OF RESPONDENTS BY AGE AND GROUP

Age Group

Respondent Under 25 25-34 35-44 45-49 50 or Total

Group Over

N N N N N N

Presidents - - 2 5 1 8
Other

Administrators - 30 25 7 3 65
Faculty Members 2 21 17 4 1 45

Total 2 54 44 16 5 118
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In the p:esident group, the study indicated that three
respondents held a Master's degree and five held the doc-
toral degree. In the other administrator group, 16 respon-
dents had a Bachelor's degree, one respondent had a Post
Bachelor's degree, and 48 had a Master's degree. In the
faculty membe; group, 10 respondents had a Bachelor's degree,
33 had a Master's degree, and two had the doctoral degree.

These data are presented in Table VII.

TABLE VII

NUMBER OF RESPONDENTS BY DEGREE HELD AND GROUP

Degree

Respondent Bachelor's Master's Doctoral Post Bachelor Total

Group N N N N N
Presidents - 3 5 - 8
Other

Administrators 16 48 - 1 65
Faculty Members 10 33 2 - 45
Total 26 84 7 1 118

In order to identify the number of years of working

experience in different positions, the respondents were asked



the question: "How many years have you been employed in:
administrative position, community service programs, and
teachers' college as a faculty member?" Their responses are
varied from "no experience" through "10 years or over."

These data are presented in Table VIII.

Analysis of Responses from Presidents, Other

Administrators, and Faculty Members

Part II of the Community Service Questionnaire was
designed to investigate the following: (1) scope and nature
of the programs, (2) strengths and weaknesses of the pro-
grams, and (3) suggestions for improving the community ser-
vice programs. As part of the analysis of the responses, 31
tables are utilized for the presentation of the findings.

In order to investigate the scope and nature of the com-
munity service programs, a group of statements was developed
to obtain the information from the presidents, other adminis-
trators, and faculty members. The responses to these state-
ments are reported in Table IX through Table XXIX.

As shown in Table IX, all presidents pointed out that
"Community Educational Services" were the primary purpose of
community services. "Cultural and Recreational Services" al-
so received one response as being of first importance.
"Community Use of College Facilities, and "Institutional
Development" received responses for the second through the
fourth importance.

Information presented in Table X reveals that most other



TABLE VIII

NUMBER OF RESPONDENTS BY YEARS OF WORKING EXPERIENCE AND GROUP

Years
Respondent No Experience Under 1 year 1 -5 6 - 10 10 or Over
Group Adm.* Com.** TC.*** Adm. Com. TC. Adm. Com. TC. Adm. Com. TC. Adm. Com. TC.
N N N N N N N N N N N N N N N
Presidents - - - - - - - 2 - 2 3 - 6 3 8
Other
Administrators 20 - 2 7 3 4 7 6 19 10 23 26 7 33
Faculty
Members 21 1 - 9 - 6 5 6 12 6 9 15 4 - 12
Total 21 20 - 11 7 9 9 15 18 27 22 38 36 10 53
* Adm. = Administrative position
** Com. = Community service programs
***% TC, = Teachers' college as a faculty member

LS



PRESIDENTS'

TABLE IX

RESPONSES TO THE QUESTION CONCERNING

THE OBJECTIVES OF THE COMMUNITY SERVICE
PROGRAMS

Number Responding**

ist 2nd 3rd 4th Total
Comment Imp* Imp Imp Imp
N N N N N
Community Use of
College PFacilities - 2 2 2 6
Community Educational
Services 8 - - - 8
Cultural and
Recreational Services 1 2 3 - 6
Institutional
Development - 3 2 1 6
*Importance

** Not all respondents ranked all items;

selected more than one choice on the same rank

some respondents
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TABLE X

OTHER ADMINISTRATORS' RESPONSES TO THE QUESTION
CONCERNING THE OBJECTIVES OF THE COMMUNITY
SERVICE PROGRAMS

Number Responding**

1st 2nd 3rd 4th Total
Comment Imp* Imp Imp Imp
N N N N N
Community Use of
College Facilities 4 2 6 9 21
Community Educational
Services 35 10 3 1 49
Cultural and
Recreational Services 10 11 12 4 37
Institutional _
Development 16 19 9 3 47
*Importance
** Not all respondents ranked all items

59
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administrators indicated that "Community Educational Ser-
vices" were the first priority of community services. Other
services also were perceived by other administrators as of
first importance: "Institutional Development" (16), "Cul-
tural and Recreational Services" (10), and "Community Use of
College Facilities"™ (4).

Data in Table XI reveal that a majority of faculty
members believed that "Community Educational Services" were
the primary purpose of community services. It should be
noted that "Institutional Development", "Cultural and Recrea-
tional Services" and "Community Use of College Facilities”
received responses for the first through the fourth impor-
tance.

Data in Table XII througﬁ Table XVI present the specific
programs/activities which were provided by the 10 teachers'
colleges and the reasons why the programs were not successful
or wefe not pro?ided. Data presented in these tables reflect
the total responses of all the respondents.

The findings presented in Table XII indicate that 36.44
percent of the respondents felt that "Meetings and confer-
ences" programs were successful. Approximately 61 percent of
the respondents indicated that "Service club luncheons and
dinners" were not provided.

As shown in Table XIII, 59.32 percent of the respon-
dents felt "Educational workshops", "Seminars", and "Confer-
ences" were successful. Adult education (ABE/GED),

according to a majority of the respondents, was not
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TABLE XI

FACULTY MEMBERS' RESPONSES TO THE QUESTION CONCERNING
THE OBJECTIVES OF THE COMMUNITY SERVICE
PROGRAMS

Number Responding**

1st 2nd 3rd 4th Total
Comment Imp* Imp Imp Imp
N N N N N
Community Use of
College Facilities 3 3 4 6 16
Community Educational
Services 29 5 - 2 36
Cultural and
Recreational Services 5 7 7 2 21
Institutional
Development 8 11 4 3 26
*Importance

** Not all respondents ranked all items



TABLE XII

ALL RESPONDENTS' RESPONSES TO THE QUESTION CONCERNING THE

COMMUNITY USE OF COLLEGE FACILITIES

Degree of Success

Program not

No Response

S* NI* u* provided

Comment N % N % N % N % N %
Meetings and

conferences 43 36.44 43 36.44 6 5.08 22 18.64 4 3.38
Cultural events

(community sponsored) 24 20.34 35 29.66 19 16.10 37 31.35 3 2.54
Service club luncheons

and dinners 9 7.63 20 16.95 13 11.01 73 61.86 3 2.54
Recreational activities

(community sponsored) 27 22.88 50 42.37 12 10.16 25 21.18 4 3.38
Community use of

library facilities 23 19.49 44 37.29 21 17.79 25 21.18 5 4.34
Open and set up classroom

for evening program 17 14.40 29 24.57 19 16.10 48 40.68 5 4,34

*S = Successful, NI

Needs Improving, U = Unsuccessful

29



TABLE XIII

ALL RESPONDENTS' RESPONSES TO THE QUESTION CONCERNING THE
COMMUNITY EDUCATIONAL SERVICES

Degree of Success Program not No Response
S* NI* U* provided

Comment N % N % N % N % N %
Educational workshops,

seminars, conferences 70 59.32 37 31.35 8 6.78 3 2.54 - -
Community research and

development 20 16.95 48 60.68 32 27.12 16 13.56 2 1.69
Educational and voca-

tional counseling 29 24.57 51 43.22 21 17.79 15 12.71 1 0.84
Speakers' bureau 13 11.01 44 37.29 34 28.81 26 22.03 1 0.84
Provision of student

programs for the

cominunity (exhibitions,

productions, and

science fair) 44 37.29 54 45.76 12 10.16 7 5.93 1 0.84
Adult education (ABE/GED) 4 3.38 10 8.47 21 17.79 81 68.64 2 1.69

€9



TABLE XIII (Continued)

Degree of Success

Program not

No Response

S* NI* u* provided

Comment N 3 N 3 N % N 3 N %
Children's day school 23 19.49 19 16.10 13 11.01 60 50.85 3 2.54
Occupational resources

center 5 4.34 20 16.95 22 18.64 66 55.93 5 4.34
College radio and/or

television station 18 15.25 38 32.20 18 15.25 41 34.74 3 2.54
Non-credit program 12 10.16 29 24.57 23 19.49 52 44.07 2 1.69

*S = Successful,

NI

Needs Improving, U = Unsuccessful

¥o
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provided.

Data in Table XIV reveal that 45.76 percent of the
respondents indicated "Cultural programs" and "Current
events" were successful. Approximately 40 percent of the
respondents pointed out that "Public affairs forums" were not
provided.

Information presented in Table XV, regarding institu-
tional development, shows that "Special events" received the
highest responses (42.37%) for being a successful program.
About 45 percent of the respondents indicated "Visitor infor-
mation service" and "Citizens' advisory committees" were not
provided.

Data in Table XVI indicate that "Lack of financial sup-
port" and "Lack of personnel resources" were the leading
reasons why the programs were not successful or provided.
Several specific individual reasons are listed in Table XVI.

Data in Table XVII show the number of responses by the
presidents to the question concerning the administrators who
share responsibility in administering the community service
programs. All presidents agreed that "President" was the
first importance. "Vice President for Academic Affairs",
"Dean of College of Humanities", "Dean of College of Educa-
tion", Dean of College of Science", and "Ad Hoc Committees"
also received two responses as being of first importance.

Data in Table XVIII show the number of responses by the
other administrators to the question concerning the adminis-

trators who share responsibility in administering the



TABLE XIV

ALL RESPONDENTS' RESPONSES TO THE QUESTION CONCERNING THE
CULTURAL AND RECREATIONAL SERVICES

Degree of Success Program not No Response
S* NI* u* provided

Comment N % N % N % N % N 3
Cultural programs

(drama shows, and

festivals) 54 45.76 47 39.83 13 11.01 4 3.38 - -
Community recreation

activities 21 17.79 41 34.74 18 15.25 35 29.66 3 2.54
Public affairs forums 10 8.47 35 29.66 23 19.49 48 40.68 2 1.69
Art series 37 31.35 47 39.83 16 13.56 17 14.40 1 0.84
Current events 53 44.91 44 37.29 16 13.56 4 3.38 1 0.84

*S = Successful, NI = Needs Improving, U = Unsuccessful
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TABLE XV

ALL RESPONDENTS' RESPONSES TO THE QUESTION CONCERNING THE

INSTITUTIONAL DEVELOPMENT

Degree of Success

Program not

No Response

S* NI* u* provided

Comment N % N % N % N % N %
Visitor information

service 8 6.78 32 27.12 24 20.34 53 44.91 1 0.84
News and publication

service 13 11.01 34 28.81 30 25.42 40 33.90 1 0.84
Alumni association 12 10.16 23 19.49 35 29.66 44 37.29 4 3.38
Citizen's advisory

committees 7 5.93 29 24.57 25 21.18 53 44.91 4 3.38
Utilization of physical

and human resources

of the community in

the instructional

prograia 24 20.34 42 35.59 30 25.42 22 18.64 - -
Special events 50 42.37 35 29.66 19 16.10 13 11.01

*3 = Successful, NI = Needs Improving, U = Unsuccessful
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ALL RESPONDENTS' RESPONSES TO THE QUESTION CONCERNING
THE REASONS WHY THE PROGRAMS WERE UNSUCCESSFUL

TABLE XVI

OR NOT PROVIDED

68

Comment N
Lack of financial support 35
Lack of personnel resources 34
Not related to the policy, function, or

educational objectives of the college 23
No requests or proposals from the

community 22
Not included in the projects of the

college 17
Have already been provided by the

other agencies 16
Not ready to offer 10
Not convenient to give the services to the

community, as a matter of fact the college

was located in a rural setting 9
Lack of people's interest 9
Lack of faculty members' interest 8
Lack of collaboration of the public agencies

in the community 2
Lack of data base 1




TABLE XVII

PRESIDENTS' RESPONSES TO THE QUESTION CONCERNING
THE ADMINISTRATORS OF THE COMMUNITY

SERVICE PROGRAMS

69

Number Responding*#*

1st 2nd 3rd Total
Comment Imp* Imp* Imp*

N N N N
President 8 - - 8
Vice President for Academic Affairs 2 3 - 5
Vice President for General

Administration 1 2 - 3
Vice President for Student Affairs 1 2 1 4
College of Humanities, Dean 2 - 2 4
College of Education, Dean 2 - 3 5
College of Science, Dean 2 - 2 4
Planning Division, Director 1 - - 1
Educational Services, Director 1 1 2 4
Guidance and Counseling Services,

Director 1 - - 1
Faculty Members - - 1 1
Other, please specify

Ad Hoc Committees 2 - - 2

Vice President for Development 1 - - 1

*Importance

** Not all respondents ranked all items;
selected more than one choice on the same rank

some respondents



TABLE XVIII

OTHER ADMINISTRATORS' RESPONSES TO THE QUESTION

CONCERNING THE ADMINISTRATORS OF THE
COMMUNITY SERVICE PROGRAMS

70

Number Responding**

1st 2nd 3rd Total

Comment Imp* Imp Imp

N N N N
President 34 1 1 36
Vice President for Academic Affairs 11 6 4 21
Vice President for General

Administration 7 2 4 13
Vice President for Student Affairs 9 7 2 18
College of Humanities, Dean 10 2 - 12
College of Education, Dean 5 1 3 9
College of Science, Dean 9 1 2 12
Planning Division, Director 5 - - 5
Educational Services, Director 14 8 7 29
Guidance and Counseling Services,

Director 3 - - 3
Faculty Members 8 2 6 16
Other, please specify

Vice President for Development 1 1 4 6

*Importance

** Not all respondents ranked all items;

selected more than one choice on the same rank

some respondents
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community service programs. The largest number of respon-
dents indicated that "President" was the first importance.
Other persons also were perceived by other administrators as
of first importance: "Director of Educational Services"
(14), "Vice President for Academic Affairs" (11l), and "Dean
of College of Humanities" (10).

Data in Table XIX show the number of responses by the
faculty members to the question concerning the administrators
who share responsibilty in administering the community ser-
vice programs. As indicated, the majority of faculty mem-
bers believed that "President" was the first importance.
"Director of Educational Services" also received 10 responses
as being of first importance.

Data in Table XX show the number of responses by the
presidents to the question: "What importance do you place
on the community service programs?" It should be noted that
"Equal to teaching and research”, and "A necessary require-
ment" received the highest number of responses as being of
first importance.

Data in Table XXI show the number of responses by the
other administrators to the gquestion: "What importance do
you place on the community service programs?" As indicated,
most other administrators perceived that "A necessary
requirement" was the first importance. "Egual to teaching and
research", and "A good public relations asset" received
responses for the first through the fourth importance.

Data in Table XXII show the number of responses by the



TABLE XIX

FACULTY MEMBERS' RESPONSES TO THE QUESTION CONCERNING
THE ADMINISTRATORS OF THE COMMUNITY SERVICE

PROGRAMS

72

Number Responding**

1st 2nd 3rd Total
Comment Imp* Imp Imp

N N N N
President 29 - - 29
Vice President for Academic Affairs 6 9 1 16
Vice President for General

Administration 7 3 4 14
Vice President for Student Affairs 4 1 4 9
College of Humanities, Dean 4 1 - 5
College of Education, Dean 4 1 2 7
College of Science, Dean 4 1 - 5
Planning Division, Director 2 - 1 3
Educational Services, Director 10 7 3 20
Guidance and Counseling Services,

Director 2 - - 2
Faculty Members 8 - 2 10
Other, please specify

Ad Hoc committee 2 - - 2

Vice President for Development 3 - - 3

*Importance

** Not all respondents ranked all items;
selected more than one choice on the same rank

some respondents
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TABLE XX

PRESIDENTS' RESPONSES TO THE QUESTION CONCERNING
THE IMPORTANCE OF COMMUNITY SERVICE
PROGRAMS

Number Responding**

1st 2nd 3rd 4th Total
Comment Imp * Imp Imp Imp
N N N N N
OK. if it pays its way - - 1l - 1
A good public relations
asset - - 1 - 1
A necessary requirement 4 2 - - 6
Equal to teaching
and research 5 2 - - 7

*Importance
** Not all respondents ranked all items; some respondents
selected more than one choice on the same rank
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TABLE XXI

OTHER ADMINISTRATORS' RESPONSES TO THE QUESTION
CONCERNING THE IMPORTANCE OF COMMUNITY
SERVICE PROGRAMS

Number Responding**

1st 2nd 3rd 4th Total
Comment Imp* Imp Imp Imp
N N N N N
OK. if it pays its way 3 - 6 10 19
A good public relations
asset 4 9 15 1 29
A necessary requirement 43 6 1 - 50
Equal to teaching
and research 15 22 3 1 41
*Importance

** Not all respondents ranked all items
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TABLE XXII

FACULTY MEMBERS' RESPONSES TO THE QUESTION CONCERNING
THE IMPORTANCE OF COMMUNITY SERVICE
PROGRAMS

Number Responding**

1st 2nd 3rd 4th Total

Comment Imp* Imp Imp Imp
N N N N N
OK. if it pays its way 6 4 4 - 14
A good public relations
asset 6 3 1 4 14
A necessary regquirement 19 3 - - 22

Equal to teaching
and research 14 5 2 - 21

*Importance
** Not all respondents ranked all items
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faculty members to the question: "What importance do you
place on the community sesrvice programs?" It is important
to note that "A necessary requirement" received the highest
number of responses for first importance. "Equal to teaching
and research", "OK if it pays its way", and "A good public
relations asset" also received responses as being of first
importance.

Data in Table XXIII show the number of responses by the
presidents to the question: "What is the most important
criteria for determining the kinds of specific programs/
activities to be offered?" It should be noted that all
presidents believed that "Identification of community needs"
was the first importance. "Requests from the community" re-
ceived the highest number of responses for second importance
along with "The hunches of the program administrator."

Data in Table XXIV show the number of responses by the
other administrators to the question: "What is the most
important criteria for determining the kinds of specific pro-
grams/activities to be offered?" As indicated, "Identifica-
tion of community needs", "Requests from the community", and
"The financial potentialities of the specific program" re-
ceived the highest number of responses as being of first
importance. "Faculty's<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>