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PREFACE

This study is primarily concerned with the use of art in public
schools to enhance curriculum currently required by the State Depart-
ment of Education. It is an attempt to incorporate some personal
expressions of relevant experiences of children into their education,
making the learning process easier and more enjoyable to both children
and teachers. . Too often children are bored with the way subject matter
is presented and become indifferent about learning. Using techniques
and applications of art to teach subject matter arouses interest in
subjects and learning tends to become a process of which students are
not even aware.

- It is hoped that the implications of this study may be applied to
a more effective and enjoyable education for students. The desire for
increased personal experience with art as an aid in the learning proc-
ess, was also fulfilled through this study.

I would like to express my sincere appreciation to my advisor,
Christine F. Salmon, Associate Professor of Housing Design and Consumer
Resources for her competent guidance, and encouragement throughout this
study. Also I would like to thank Dr. Kay Stewart and Dr. Larry
Perkins for their willingness to spend time on and give support to
this idea.

A special thanks goes to the children at Tryon Elementary, who
participated so happily in this expleration. Without their cooperation

this study would not have been possible.
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CHAPTER I
- INTRODUCTION

The climate in today's schools seems to be more intense than ever
before. Children‘in elementary schools are being '"processed" with a
minimum of trouble or bother to the "system'". . However, something seems
to be missing in the education of younger people. There is a lack of
opportunity for developing the ''real person" that is in each of us.

Peter Marin states that:

One knows there is something else altogether: a way of
feeling, access to the soul, a way of speaking and embracing,

that lies at the heart of all yearning, for wisdom or real 1
revolution., It is that, precisely, that has been left out.

Values of society determine what is ''mecessary"

to be taught in
schools. These values are expressed by and aimed toward the benefit
of adults who have apparently forgotten what was once important to them
in their childhood.

Peter Marin also states that:

What seems truly untouchable is the basic, irredeemable
assumptions about what is necessary, human, or good; the
treatment of the person, time, choice, energy, work, commu-
nity, and pleasure. It is a world view so monolithic and
murderous that it becomes a part of us even while we portest
against it.2
In most educational systems today, reading, writing, math,

science, English; and social studies are deemed the most important

subjects to be taught in elementary schools. Art, in elementary

school, is commonly viewed as a form of play, thus quite dispensable.



" However, art is one subject that has a great potential to incorporate a
sense of person. - If art is taught more than once or twice a week, the
student's time is said to be wasted. Art is a subject that is to take
place in the last hour of Friday afternoon. Ironically it is the
subject that may be most enjoyable to the majority of students.

Viktor Lowenfeld states:

. It is only through the senses that learning can take

place. . . . Schools have done very little to educate these

senses after nursery school and kindergarten. Learaning in

later years becomes abstract in nature.

A student may be careful to complete an art object because he
enjoys it. It is real or concrete to him.. It is an expression of
self. Yet when it comes to math or science, concepts are abstract and
therefore more difficult to grasp and may not be so immediately appli-

cable.

Need for the Study

Art needs to be recognized as a subject that can be integrated
with other subject areas to make learning more meaningful, and also as
a tool to be used to help incorporate a feeling of caring and warmth.
Art can be the means to the whole learning process. Art can be a
method of teaching.

Mary Richards4 states that an opportunity to respond to an organic
material is an opportunity to care. Caring comes from our bodies and
their sensations--the pleasures of making and doing.

Art, when used as honest expression, can also create learning
_experiences that are needed to meet the present "curriculum require-

ments'". . The writer was in a teaching situation where children were



‘having "art" on Friday afternoons only. These particular children were
more excited about art.'period" than any other time throughout the
whole week. They loved art. . This attitude seems to be a typical one
with children. Art helps to foster a pride of accomplishment as a
child can see and cherish the end result.

The use of art with other subjects can help transfer a sense of
joy of creating and make the learning of other subject matter more
interesting. Using art as a teaching method with other subjects helps
to make facts and concepts from textbooks become concrete instead of
abstract, real instead of vague.

Conventional methods of teaching are not challenging today's
children and consequently they are not learning what they are "supposed
to'". Textbooks are full of facts and ideas, but before a child can
learn these, he needs to be intereSted or motivated enough to want to

learn,. to be curious and develop creative ability in all areas.
Methodology

In many elementary school systems, all subject areas are taught by
one elementary teacher. Set "curriculum requirements'" have to be met
in each subject.  1If there is enough time left from meeting these tradi-
tional requirements, then "art" can be taught.

. It was the experience of the writer to be in this type of educa-
tional system.  Subjects being taught during the period of experimenta-
tion were science, geography, social studies, language arts, and mathe-
matics.  One or more art experiences were conducted in each of these
subject areas. Art was used to stimulate, motivate, or interest the

children while accomplishing the required curriculum objectives.



Sample

The children in the sample for this study were from Tryon,. Okla-
homa, a small low-income community located in central Oklahoma. In the
Tryon Elementary schcol system, the third and fourth grades are com-
bined in one classroom and taught by one teacher. The classrocom con-
tained an average of 22 children for the three semesters during which
this study was conducted. There were 11 third graders and 9 fourth

graders, 12 were girls and 10 were boys.



FOOINOTES

1Peter Marin, "Children of the Apocalypse,' Saturday Review,
Vol. LIII, No. 38 (September 19, 1970), p. 73.

2Ibid., p. 72.

3Viktor Lowenfeld and W. Lambert Brittain, Creative and Mental
Growth (5th ed., London, 1970), pp. 10-11.

4Mary Richards, Centering (Middletown, Connecticut, 1969).



CHAPTER 1II

REVIEW OF LITERATURE

Literature relating to the use of art education has increased in
the past few years. Art expression has been used as a means to explore
a child's self-concept or "hang-ups" he might have about certain sub-
jects, 1t seems that more and more current literature deals seriously
with the integration of art and the human being in education for the
whole person.

Education has generally been conceived as a process for
training and strengthening the faculty of reasoning, on the
supposition that rational or discursive thinking gives man
the best control of himself and of his environment. It has
for long been obvious that such a rational bias in education
involves a suppression of the instinctual and emotional com-
ponents of the human personality, and although this has been
accepted as a necessary social safeguard, even by such a
champion of the unconscious as Freud, it is now realized that
no progress is made, even in the moral sphere, by a bird with
one wing.

Education in itself with all the books and facts is the "wing"
deemed most important.  Education, as it now stands, is not directly
concerned with the person. -All that is expected or wanted from a
student is a rehashing of the "in put" from the school. No personal
"input" is called for from the student. Personal experience in the
school system is not relevant to the curriculum.

Mary Caroline Richards, author of the book Centering, believes

that "Education is a part of a centering process which seeks to bring

. . 2
into wholeness a picture of Person."



- In the introduction of Foxfire 2, Wigginton says also that
". . . the purpose of our school then must be to help kids discover who
they are, their loves and hates, and the stance they are going to take
in the face of the world."3 This seems to agree with the process of
centering discussed by Richards. Wigginton believes that ". . . teach-
ers should be responsible for putting children in situations giving
them 'memorable experiences'.“4 According to observations made by the
researcher, art provides such experiences.

In an article, "The Open Truth and Fiery Vehemence of Youth',
Peter Marin states that ". . . we deprive the student of mobility and
experience. . . . we empty the school of all vivid 1ife."5 One of the
reasons seemingly relied upon for this deprivation is for the "sake of
order". Another is that "Art is not a subject where there are specific
answers, for here the teacher does not have a book with the right solu-
tion to every problem on his desk."6 " However, contrary to some be-

liefs, art classes can be as quiet and "orderly" as any other class.

Lowenfeld, author of Creative and Mental Growth, states that '"Sometimes

a whole class will become so involved in an activity that a classroom
will be surprisingly quiet."7

In The Integrated School Art Program, Winslow suggests that maybe

", . . we should seek neither the traditional nor the radical point of

view in education but seek, rather, to advocate and to exemplify a
balanced offering."8. He goes further to say this about art in educa-
tion.

Art should serve to motivate and enrich the entire
curriculum and it should contribute generously to integra-
tion of school experience. Art in the modern school should
aim both to stimulate in the child the experience of creating
and to help him improve the manner in which he expresses
himself through creative process.



Marin emphasizes that '""The natural process of learning seems to
move naturally from experience through perception to abstraction in a
fluid continuous process that cannot be clearly divided into stages."lo

Mr. John Rice, founder of Black Mountain College in North Caro-
lina, started the college with the intentions of experimenting with the
arts as an aid in the learning process. The first announcement from

the college on their results was,

We have found that often, through working in one of the
arts, students are led to an intellectual awakening more
effectively than in any other way. . . . The resourcefulness
and enjoyment characteristic in arts, were discovered to be
equally relevant to intellectual and social aims.-

In The Meaning of Crafts, Mattil describes many art projects to be
used in elementary schools to provide opportunity for creativeness. He
suggests that "It is important to master skills and information, but
more important is the use of such skills and information for creative

I 12
living."

Coping and cooperation with others is a very important aspect
involved in art experiences. Interaction, cooperation, and individual-
ism are all involved with art experiences, school as it is, and living.

Art has a greater potential in the development of chil-

dren than is now accorded to it. Until we can shake loose

from tradition, until we can stop giving approval to what we,

as adults, would like to do, until we can shake ourselves out

of the grasp of habit and the status quo,
art in education will not reach its full potential in the development

of children.13
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4Ibid.
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CHAPTER III

PROCEDURE

Introduction

Explorations were made while I was teaching in a school system
where required curriculum objectives had to be met. All efforts in
class were dedicated to reaching these goals. Art was included in
the curriculum for a brief period on Friday afternoons. The partici-
pating third and fourth graders looked forward to, and were enthusias-
tic about art time every week. . The thought that other subjects were
not so exciting was bothersome to me. It seemed logical that if art
could be integrated into other subjects, they also would be more
interesting and learning would become easier for the students. The
same educational goals would be attained while simultaneously increas-
ing the children's incentive to learn. These experiences in art would
be used in all subject areas. Included on the following pages are
some of the results of works of the students as they explored with me

a. method of teaching required subjects through expressions with art.

Science

"You cannot put the same shoe
on every foot."
--Publilius Syrus

10
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Pottery

In science class the children were beginning to learn about the
layers of the earth and what each layer was made of.:. Since clay is one
of the layers, this opportunity was taken to let the children familiar-
ize themselves with this material. The children knew that clay was a
layer in the earth,  After the composition of clay was discussed--that
it was composed of leaves, twigs, silt, and other matter from
riverbeds--the children made comments about the clay that they had
found on the playground, in creek beds, on their farms, and near their
homes.

In order to let the children get the feel of the clay, we began
our exploration into the field of pottery. With the help of a potter
showing the children different techniques that could be used with the
clay, they eagerly started to mold their clay until they had finished
their product. The potter informed the children that he would fire
their clay objects in a kiln, explaining the process necessary to
harden it. The children later referred to the kiln as the "oven",
which suggested that the children did know how the objects were proc-
essed.

After firing was completed, the ceramic products were returned to
the children. Painting the pottery followed immediately. . It was
sealed with an application of spray plastic. - Their "prized posses-
sions'" turned out to be everything from flower pots, wind chimes, and
necklaces, to a fake bar of soap and a snake with babies (Figure 1)

(Illustration 1).
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This was a very inexpensive project. The materials for the major
part were furnished by nature. The children brought as many kinds of
leaves to school as they could find, and of course they competed on who
could bring the most different kinds. Powdered tempera paint was mixed
and old toothbrushes and knives were used to spatter the paint. . One of
the hardest things for them to learn was which way to move the tooth-
brush against the knife. Before they learned the proper way, there
were blue, green, and red speckled children walking around the room.

When the childrén were finished, they were asked to place their
leaves in boxes labeled '"serrated" and "unserrated". The following
day, after the painting had dried, the children were to use their
paintings again.  They were to try and find out what kind of leaf they
had spattered by their paintings. They had to use their own paintings.
The children took their paintings to the library to use as a reference
of identification. . This also gave them a chance to show off their
products. By the time the children had finished using their product,
they had been exposed to spatter painting, leaf serration, classifica-
tion, and three or four tree leaf types. These discoveries were real

and joyful (Figure 2) (Illustration 2).

Leaf Rubbings

When rubbings of leaves were mentioned to the class, none of the
children knew what rubbings were; The first step was to explain what
a rubbing was and how it was made. Leaves had already been collected
by the students, and using thém for rubbings was a lesson on the vena-

tion of leaves.
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The children then mixed their own substance to line the walls of
their caves and to make stalactites and stalagmites. The mixture was
made of flour, salt, and water. After mixing the dough, the children
started lining their caves and produced all kinds of formations. The
ca&es were left to dry for two days, until their formations were hard.

Powdered tempera paint and water were mixed to make -all kinds of
browns, yellows, oranges, and grays. The students then carefully
painted their caves and added special touches including bats hanging
from the ceilings of some of the caves.

Throughout the cave-making, children were discussing the differ-
ence between stalactites and stalagmites and how they were formed.
After the caves were completed, each chose the longest formation in
his shoebox and individually figured out how long it would have taken
it to form if it were real.

By the enthusiasm shown by the children, it seems unlikely they
will forget this experience and the facts they learned because of it

(Figures 6 and 7) (Illustration 5).
Geography

"It is a bad plan that admits of
no modification."
--Publilius Syrus

Dough Map of the United States

Many of the children in the third and fourth grades at Tryon have
not been out of the state of Oklahoma, so it is naturally difficult for

them to visualize the entire United States. This is one of the reasons
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Trash Art

A lesson on ecology was the subject of an experiment in trash
art, The class had discussions about littering the highways and other
areas, and the hazards caused by the littering problem. The class
listed ways that some companies are helping to fight litter, and dis-
cussed the pick-up of litter along the highways, and the costs of our
thoughtlessness.

Since the school was in a rural area, the teacher allowed the
children to walk along the highway beside the school, and pick up all
the litter they could find. The children were asked if they thought
they could make something pretty or useful out of this old '"useless
trash", or recycle it. They were determined that they could and imme-
diately began the process of transforming old newspapers, bottles,
jars, cans, wire, and many other items that had been found. Such
things as a "Trash Cat'", with wire eyes, and a "Google-Eyed Crushed
Can" were created.

Imaginations were really working. Many children with the aid of
a little glue and paint made vases from old bottles, and one student
made Frankenstein. From some old newspapers and some paint, a boy made
a giraffe. We were all amazed at the results of their efforts. The
students had not been aware that they could be so creative. They
realized that, given a little thought, things were reusable. One
objective of the lesson was to instill in the children a consciousness
and a health attitude toward conservation. This was accomplished

(Figure 10).
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Illustrated Poems

‘Many children, it seems, do not like reading poetry, but using
poetry as part of an art experience helped them to willingly expose
themselves to the reading of poetry even if it had been written by
themselves. The children in this study did not like to read poetry,
but after the class discussed rhyming words and the form of some
poetry, they Weré willing to express themselves by means of poetry.

These poems were typed by the teacher and corrections were made
in spelling. The students mounted their poems on construction paper
and then illustrated them. The children gladly illustrated poems that
they had written themselves. Some drew classmates which were the sub-
ject of their poem. - Others drew monsters and wierd-looking animals
that had been concocted by these children.

-Each child was given an opbortunity to read his poem, and most of
the children took this opportunity.  The poems were then made into a
book: so that everyone could read and see the work of art. The teacher
was asked by the children to read and re-read the poems aloud. (Figure

17) (Illustration 11)
Mathematics

"Go as far as you can see, and when you
get there you will see farther."
--Elbert Hubbard

Astheometry

This exercise was conducted as a learning experience in the area

of mathematics. The name of this particular experience is astheometry.
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The children were asked to look carefully at their design and to
decide whether they thought their design would balance or fall over.
This suggestion hopefully helped them to correlate balance in design
with that in physical objects.

After the astheometry designs were completed, the products were
used in math class. - Each child used his own design and figured how
many feet and inches of string he had used. Many children had to
review the use of the ruler. All children used either multiplication
or addition.

The next concept the children were exposed to was how the string
was made from cotton. - Having had a previous lesson, they all knew how
string was made long ago, but they weren't sure how it was made today.

After learning how their string had been made, many of them took
a closer look at the strands. Something was being experienced and
learned and the children were motivated by their own initiative.

(Figure 18)






CHAPTER IV
- SUMMARY AND CONCLUSIONS
Summary

- This study was undertaken to explore the possibility of using art
as an avenue to the learning process for elementary children, making
learning more enjoyable, meaningful, and therefore an easier task.

The writér was in a teaching situation that presented a problem
dealing with the tradition of having art only on Friday afternoons.

- This third and fourth grade class from Tryon, however, enjoyed art more
than any other subject.

- In dealing with this problem, the teacher used art experiences in
all the subject areas. At the same time, predetermined curriculum
objectives, which‘were required, were also acquired.

These experiences were used to motivate, and to intreoduce the
students to new subject matter. They were also used to help in devel-
oping a concern or an awareness in the children which would initiate
further interest and learning. These experiences also allowed the
student to expand according to his own ability.

While using art with each subject, the teacher asked questions to
initiate thinking and promote class discussion. Students were provided
an opportunity to interact with class members and also to cooperate

with them.
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Materials that were used in the art projects were those available
through the school. One exception was the clay used in making the
pottery. - All materials used in the experiences were either free or
inexpensive and easily accessible.

- Evaluations consisted of observations made by the experimenter and
photographs which are included in this thesis. - Periodic teacher-made
tests were also given to measure the attainment of the required curric-

ulum objectives.
Conclusions

After experiencing the type of teaching described in this thesis,
it would be hard to be satisfied compietely with teaching without using
art experiences. Art experiences enrich and intensify subject matter
areas which are required and too often boring to children and teachers.
However, that is not the only résult found in this exploration.

The children participating in this art exploration were happier
with school in general. - Learning became easier for the children and
became a process of which the children were not even aware. Learning
became easier also because the children were truly interested and were
dealing with something that was concrete and real to them. The chil-
dren had a concrete object about which they could ask pertinent
questions,

The motivation produced in these children, caused by these art
experiences, created a more relaxed atmosphere in the classroom which
provided even better learning conditions. This relaxed atmosphere was
a product of a deeper involvement of the students with their learning

experiences. Contrary to the belief that having art creates unruly and
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noisy classrooms, the students became more attentive, happier, and
therefore easier to control and direct toward other studies. The
students exerted self-discipline and disciplined others too, so each
would be able to acquire '"their share" of learning.

Every teacher knows that it is impossible to make a child learn if
he does not want to, yet these children were responsible for their own
learning and were anxious for more. The most important factor, in the
opinion of the writer, was that the children were learning and working

at it, yet were having too much fun to realize it.
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