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CHAPTER I 

NATURE AND PURPOSE OF STUDY 

Introduction 

Background 

It is generally accepted that in rapidly developing nations, such as 

Thailand, there is a frequent need to assess various facets of that soci

ety to determine if these are consistent with the goals established for 

the nation's development. One facet considered to have a major influence 

in a developing nation is education. The support and encouragement of 

education, both financially and morally, deserve full government consid

eration. 

It is also believed that the development of any country is dependent 

upon the standard of education of its citizens. Education is not simply 

the ability to read and to write or to acquire scientific and technologi

cal knowledge, but it is also a good introduction to culture, socializa

tion, and is conducive to a healthy mentality. Education plays a very 

important role in forming the character of young people to enable them to 

adapt themselves to various situations in order to serve the social, eco

nomic, and other needs of the nation. 

With regard to Thailand, its government is a constitutional monarchy. 

The 1976 Constitution elaborately defined the structure of the government 

and set forth the process and duties of each state ministry. Specifically, 
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education was described as a national function; the authority to create 

and administer a school system naturally rests with the national govern

ment. According to constitutional law, though, in some cases, other na

tional agencies were authorized to operate schools and a local school sys

tem was permitted. However, the Ministry of Education exercised a de-jure 

power to administer the national educational system. In effect, the 

general powe~ and duties of the Ministry of Education are concerned with 

governmental activities in public education at all levels. The Ministry 

of Education decides and controls the policies and expenditures of the 

national system of education. As the only national administrative agency 

for public education, it exercises administrative control over all aspects 

of public education. This control of education makes it one of the most 

important ministries of the country. The evolution of the ministerial 

organization and the eventual establishment of various national agencies 

to work in conjunction with the Ministry were the natural results of the 

control of the Ministry over public education. 

The public school is perceived as a social institution where individ

uals are able to attain education. In order to provide an effective edu

cation for citizens, various kinds of personnel who would perform differ

ent tasks must function consistently. Two important groups who are 

accordingly required to carry out such concerned educational responsibili

ties in a school are teachers and principals. 

In the same manner, the principalship is a specified job which re

quires special skills, techniques, and knowledge. This study deals with 

only one aspect of the society, that of the educational system which con

sists of secondary education, more specifically that aspect which focuses 
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on the function of secondary school principals. Consequently,the present 

educational system should be generally pointed out (see Appendix B). 

As a result of this educational development, the secondary school 

principals are still faced with administrative hindrances. On one hand, 

hindrances result from pressure toward both decentralization and central

ization in the Thai educational system. There are expressed intentions 

to delegate much more authority from the central level to the local level. 

With the context of Thai education, national policy is expressed by the 

Ministry of Education (1977, p. 5): "the state shall make unity as its 

guiding principle in educational administration and adopt decentraliza

tion in its approach. In addition, the administration and decentraliza

tion will be delegated as appropriate.'' According to this policy, in 

secondary schools a certain amount of freedom is allowed to directors or 

principals of schools to organize their administrative and teaching 

staffs to suit the local situation (Department of General Education and 

Faculty of Education, 1980). Leadership roles in the schools are carried 

out by the principal and by two or three assistant principals. The prin

cipals delegate authority to assistant principals and teachers in line 

with the latter's training and ability (Department of General Education 

and Faculty of Education, 1980). While much responsibility is presently 

being delegated to schools, substantial authority over the resources and 

services that would be necessary to implement local decisions is being 

centralized by the Ministry of Education. Besides, long-range planning 

in curriculum and budget development have become the prerogative of the 

Department of General Education, thi Ministry of Education. Buripakdi 

(1980) indicated that within the Ministry of Education, the Department of 

General Education supervises all government secondary general schools 
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within the kingdom. Budget preparation, contractual arrangements for the 

construction of schools, provisions of supplies, legal matters, collec

tion of statistical information, maintenance of official records, supervi

sion of curriculum, and methods of instruction are assigned to this de

partment. This makes the educational administration sti 11 look highly 

centralized (Buripakdi, 1980). 

Second, with respect to instruction, it was expressed in 1977 that 

the content and learning process are to be self-sufficient and self

contained. The learner is to be trained to think for himself, know how 

to solve problems, enjoy working,. and take an active interest in the work 

of the community (Ministry of Education, 1977). At the secondary level, 

education aims at providing the learner with knowledge and working skills 

suitable to his age, needs, interests, and aptitude (Ministry of Educa

tion, 1977). To accomplish this policy, the new secondary school curricu

lum emphasizes the encouragement and development of each student with a 

wide variety of academic and vocational programs suitable to the age, 

needs, interests, abilities, and aptitude of the students (Department of 

General Education and Faculty of Education, 1980). This means that the 

secondary schools in Thailand are required to become more student-centered. 

They must stress individualization and flexibility, with students actively 

choosing and shaping their own experiences. 

At present, schooling is not seen as an opportunity for self-develop

ment and growth into a self-actualized individual (Buripakdi, 1980). 

Buripakdi noted that the present teaching-learning process generally fos

ters passivity on the part of the learner rather than activity. The 

learners normally sit still in class and listen to the teacher or read 

books, having little opportunity to discuss what is being learned. 
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Instruction is teacher-centered. It is apparent that the policy of the 

Ministry of Education and the goals of secondary curriculum are still far 

from being implemented. 

Additionally, since the new National Scheme of Education (NSE) con

stituted a substantial change both in practice and in philosophy and since 

the schools have begun using the diversified curriculum, the role of prin

cipals has shifted toward one of implementing the new curriculum from one 

of monitoring an unchanging program. The traditional role of the princi

pal as a stabilizer in society, as the master-teacher supervising, teach

ing, and learning, as well as the preserver of national heritage, is gone. 

A more complex role for the principal has emerged with new and different 

expectations. Today, principals spend much of their time on the job en

gaged in implementation of new educational policies, such as those illus

trated in the 1977 NSE. Implementation is seldom an easy task, yet it 

will be difficult for the principals to resist the pressures for greater 

decentralization and a more student-centered instructional style. The 

gap between the present condition of schools and where they should be is 

a formidable one. 

However, a more thorough understanding of the previous changes that 

took place in the educational system of Thailand would not be possible if 

a reference to more detail of the recent background of the previous educa

tional system were not mentioned. As a result, the details about the 

previous educational system were included in this study as follows. 

The structure of the previous educational system of Thailand was con

ventional in its design and basically like that of some of the neighboring 

countries. This system of administration was a result of the successful 

revolt of the military coup d'etat of 1958. The trend seemed to be 
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toward modifying the existing system of public education and achieving 

more centralization of control to attain its effective educational pro

gram. A royal decree was issued in August, 1959, to transplant all exist

ing universities scattered under various ministries to the National Coun

ci 1 of Universities, a division of the Council of Ministries (Cabinet 

Council, Royal Decree, 1959). 

In August, 1959, the National Council of Education Act was enacted 

in order to replace the National Council of Universities. By virtue of 

this statute, the former seemed to be far more powerful than the latter. 

As a result, this law provided that the National Council of Education 

would have the following duties and responsibilities: (1) to plan the 

improvement of the national educational policies in accordance with the 

national economic and government system; (2) to solve problems in public 

education and to propose actions to be taken by the government; (3) to 

analyze the annual report of public education; (4) to recommend to the 

Council of·Ministers the methods of recurring governmental revenues for 

the support of public education; (5) to plan the annual budget for all 

universities; and (6) to approve the establishment,_merger, and dissolu

tion of the universities. Plangkul (1961), the Acting Secretary-General 

of the National Council of Education, stated that though the organization 

was primarily concerned with higher education, it would also contribute 

to the progress of public education as the organization was greatly inter

ested in many serious problems in public education, such as school build

ing shortaqe and teacher preparation. 

Subsequently, the National Council of Education submitted a draft on 

a new plan of education to the Council of Ministers. This plan was later 

called the 1960 National Scheme of Education and it was effected on 



April 1, 1961. The four-year primary education program was changed to a 

seven-year primary program. Secondary education consisted of two pro

grams: a five-year general education program and a six-year vocational 

program. 
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After reviewing the 1980 National Scheme of Education had been made, 

it seems appropriate to state that the Ministry of Education was formerly 

a central.ized, controlling system. Vasinsarakorn (1976) agreed thatafter 

the 1960 National Scheme of Education, the administration system was high

ly centralized since the Ministry of Education controlled all schools 

from kindergarten up to college. It supervised all school activities, 

set tuition rates, and approved textbooks. 

In addition, Ketudat (1977) also indicated the main difference be

tween the two mentioned national schemes of education was that the Minis

try of Education employed a decentralization plan which delegated minis

terial authority to local control by establishing a Board of Education as 

a representative of the local schools. By so doing, the local residents 

could be elected to carry out the ministerial educational job according 

to the demand of local needs. This was a departure from the former and 

centralized policy of the Ministry that had been employed from 1966 to 

1977. 

In the same manner, Raksasatay (1976) indicated that the administra

tive structure sometimes depended heavily on management tradition or the 

administrator's habits. For instance, in theory, the central offices in 

Bangkok were supposed to coordinate policies which the provincial units 

operated. But in reality the central units either took over the operation 

completely or they sent some representatives to control the provincial 

units meticulously. Raksasatay also confirmed that in Thailand, the 
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system of superior-subordinate relations was different from that of other 

countries. With respect to the educational relations there were four 

groups of people: superiors, subordinates, students, and people. In 

theory, officials were supposed to serve the people, but in practice it 

seemed the people were told to follow orders. Additionally, there were 

myriads of formalities and regulations to be followed, that regulations 

were there in order to grant exception to those likely to be helped, and 

to enforce against those unlikely to be helped. Therefore, one of the 

most pressing problems was negligence in complying with rules and regula-

tions. In turn, these caused significant educational problems, especial-

ly secondary school administration. In effect, these were the reasons 

the 1977 National Scheme of Education was initiated. 

Under the 1977 National Scheme of Education the school system was 

reorganized on a 6-3-3 pattern rather than the 7-3-2 pattern of the 1960 

National Scheme of Education (illustrated .in Appendices A and B). Buri-

pakdi (1980) summarized the main difference between the two educational 

schemes as follows: 

1. The length of the primary cycle was reduced from seven to 
six years. This also involved an increase from 180 days to 
200 days per school year. 

2. The two streams of academic and vocational secondary educa
tion remain, with the academic-stream modified to provide 
elective subjects at the lower secondary level for students 
to explore their abilities and aptitudes, while at the 
upper level the emphasis was on preparing them for their 
future careers. This emphasis was assigned to improve the 
transition from school to work. 

3. The upper-secondary cycle was increased from two to three 
years to allow students to master sufficient vocational 
skills to get a job or to provide a sound academic basis 
for those who wished to pursue higher education. 

4. There was more flexibility throughout the system, with stu
dents being allowed to enter and leave school when they 



wanted and graduate when they amassed a sufficient number 
of credits, which could be gained either through formal or 
nonformal education (pp. 19-20). 

Statement of the Problem 

Thailand's educational system is a dichotomy. On the one hand, it 

is centralized with the power emanating from the federal government. On 

the other hand, there is a move toward decentralization. Hence, this 

study focused on the effect that this dichotomy was having on the role 

of the secondary school principal. 

The purposes of this study were to: 
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1. Determine if there were any differences in the principal 's func-

tion based on school size. 

2. Determine if the length of experience affects the effectiveness 

of principals. 

3. Determine if principals with different numbers of assistant prin-

cipals function differently under the 1977 NSE. 

4. Analyze self-perceptions of secondary school principals in the 

Educational Region 10, Thailand, concerning their performance under the 

1960 and 1977 National Schemes of Education. 

Assumptions 

It was assumed in this study that: 
~ 

1. The secondary school administration improved under the 1977 Na-

tional Scheme of Education. 

2. Under the 1977 National Scheme of Education, in secondary 

schools, principals would perform the roles and assume responsibilities 
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with more effectiveness than they did under the administration of the 

1960 National Scheme of Education. 

3. The secondary school principals in the Educational Region 10, 

Thailand, would respond honestly to the survey instrument. 

Hypotheses 

With respect to the functions of secondary school principals in 

Region 10, Thailand, the following hypotheses were established fqr test-

ing: 

Ho 1--There will be no difference among principals' satisfaction 

based on school size. 

Ho --There will be no difference among principals' satisfaction 
2 

based on length of experience. 

Ho --There will be no difference among principals' satisfaction 
3 

based on the number of assistant principals. 

Definitions of Terms Used 

For easier reading, and to avoid possibility of misinterpreting the 

intent of this study, the following terms are included: 

Constitutional Monarchy: Funk et al. (1963, p. 1600) state that 

"Constitutional monarchy is a monarchy in which the power and prerogative 

of the sovereign are limited by constitutional provisions." 

Centralization: Monroe et al. (1978, p. 557) employ this term 11 to 

designate the tendency in school administration to concentrate authority 

and to reduce management by laymen. 11 

Decentralization: Hanson (1975, p. 35) defines this term as the 

11delegation of authority over specified decisions to a subunit. 11 
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Function: Monroe (1978, p. 723) defines this term as "any process, 

sufficiently complex to involve an arrangement or coordination of minor 

processes, which fulfills a specific end in such a way as to conserve it

self." 

Experience: Monroe (1978, p. 546) explains that this term "means 

the cumulative effect, intellectual and practical, of a repeated series 

of acts and sufferings of like nature," and "this cumulative effect cover

ing what was handed down in tradition from a previous generation as well 

as from previous acts of the same individual." 

Role: Collins et al. (1973, p. 176) defines role as the 11way of be

having which is expected of any individual who occupies a certain posi

tion (status) in the social scale. 11 

Responsibility: Dewey (1959, p. 114) defines this term as the 11dis

position to consider in advance the probable consequences of any projected 

step and deliberately to accept them: to accept them in the sense of tak

ing them into account, acknowledging them in action, not yielding or mere 

verbal assent • 11 

Authority: Dewey (1959, p. 5) says that "Authority stands for stabil

ity of social organization by means of which direction and support are 

given to ind iv i duals. 11 

Duty: Good (1973, p. 199) states that "duty means what one is under 

obligation to do, such obligation being usually moral but sometimes legal 

or contractual. 11 

Goal: Good (1973, p. 262) defines goal as a "substance, object, or 

situation capable of satisfying a need and toward which motivated behavior 

is directed; achievement of the goal (sometimes called a reward or incen

tive) completes the motivated act. 11 



National Scheme of Education: It is the National Educational Plan 

promulgated by the Education Act of 1977, which became effective as of 

February 9, 1977. Previously, a 1960 National Scheme and Education had 

been established. 
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EducatJonal Regions: As established by the Ministry of Education 

(1977, p. 3), this refers 11 to the regions into which the country is divid

ed for the purpose of education. These roughly correspond to a large 

school district in the United States. Thailand is divided into 73 pro

vinces and 12 educational. regions. 

National Economic and Social Development Plan: It is the fourth 

country development plan previously issued by the Cabinet Council. 

Limitations of the Study 

The scope of this study was limited to and conducted in 65 secondary 

schools in Thailand's Educational Region 10; they were selected to pro

vide a representative sample of secondary schools of varying sizes--small, 

medium, and large. All of the selected schools had principals with at 

least five years of experience in residence. 

The principals were asked to complete the survey concerning the roles 

and responsibilities of secondary school principals. The questionnaire 

included the Administration of Academic Affairs, Personnel Administration, 

and Office Administration. Besides background information, additional in

formation concerning these principals was sought. 

As a result, findings of this study were generalized only to the 65 

secondary schools in Educational Region 10 of Thailand which were included 

in this study. 



Organization of the Study 

Chapter I describes the nature and purpose of the study which com

prises the general background of the study, statement of the problem 

needed to be examined, hypotheses and assumptions of the study, defini

tions of the terms used, and limitations of the study. 
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Chapter II provides the background of Thailand's educational system 

and the review of literature related to the concepts of conventional 

secondary school principal roles and responsibilities. 

Chapter II I describes the research design and includes the princi

pals' questionnaire, translation of the questionnaire, and procedure of 

the pilot project of this study. The population of the sample, distribu

tion, and collection of the questionnaires will subsequently be stated. 

In turn, this chapter will conclude the description of the statistical 

procedures used to analyze the data. 

Chapter IV summarizes the presentation and provides an analysis of 

data related to each hypothesis. 

Chapter V consists of results and findings, and reports the conclu

sions and recommendations based on this study. 



CHAPTER I I 

AN OVERALL VIEW OF THE THAI EDUCATIONAL SYSTEM AND 

A REVIEW OF RELATED LITERATURE 

This chapter is divided into two sections. Section I encompasses 

the educational system, educational administrative structure, and summary 

of functions of secondary school principals in Thailand. Section I I pro

vides a reivew of the literature related to the concepts of roles and re

sponsibilities of secondary school principals in terms of administration 

of academic affairs, personnel, and business administration based upon 

job satisfaction, school size, length of experience, and number of assis

tant principals. 

Introduction 

Section I: The Thai Educational 

System and Its Structure 

Thailand is considered as a developing country and as such its socio

economic level is low. Among the factors that are considered to have a 

great impact and influence in the socio-economic and cultural life of the 

people is education. 

It is also believed that the country•s development is dependent upon 

the standard of education of its citizens. Education, however, is not 

simply the ability to read and write, and acquire scientific and techno

logical knowledge; it is also a good introduction to culture, a better 
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socio-economic level, socialization, and conducive to a healthy mental-

ity. Additionally, education plays a very important role in forming the 

character of young people to enable them to adapt themselves to various 

situations in order to serve the social, economic, and military needs of 

the country. By the same token, Grambs (1965) stated that 

public education is the 'growth industry• of the nation today. 
Next to defense, education is the single largest enterprise in 
our political econ0my and unlike even defense, it is the one 
American activity that in some way or at some time directly 
involves every single citizen (p. l). 

Furthermore, Kandel (1957, p. 3) consistently confirmed that 11 the end of 

education is to develop the whole personality of the pupil and to prepare 

him to meet his imperative needs through an education for life adjust-

ment. 11 

In order to achieve educational goals, the national leaders of Thai-

land, both lay and educational, are making a major effort to strengthen 

the schools at all levels by revising old educational plans and introduc-

ing new ones. Large sums are being borrowed, grants are being sought, 

and budgetary increases are being made to bring about this needed im-

provement of education in keeping with the demands of a rapidly expanding 

economy. Specifically, secondary education has been one phase of educa-

tion that has been affected by this national effort. 

In order to understand the educational system in Thailand better, it 

is inevitable that one know four factors of education: evolution of gov-

ernmental administration, religious influence, socio-economic background, 

and philosophy of education. In effect, these factors heavily influence 

the Thai educational system. Accordingly, each of these aspects was re-

viewed as follows. 
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With respect to the evolution of governmental administration, 

Yuwabun (1963) noted that in 1894, King Chulalongkorn initiated the re-

organization of the national administration by dividing the country into 

circles and placing them under the jurisdiction of the Ministry of the 

Interior. Each circle had a number of provinces or towns in its area 

and each province was again subdivided into districts, which was further 

divided into village groups. Bangkok was apparently excepted from the 

system as the king was its supreme head. The Thai theory of monarchial 

absolutism held that the monarch stood at the peak of all pyramids of 

power: civil, military, and religious. Accordingly, there was a rigid-

ly centralized administration in Thailand under the absolute monarchy. 

According to the Office of Public Relations Attache, Thailand was 

ruled by an absolute monarchy uritil 1932. On June 24, 1932, a group of 

army officers staged a coup~ etat and were granted a constitution by 

King Prajadhipok which provided for a parliament with one-half of its 

members to be elected and hhe other half appointed. King Prajadhipok 

abdicated in 1935, and was succeeded by King Ananda Mahidol, who died 

suddenly on June 9, 1946. King Ananda Mahidol was succeeded by his 

younger brother, King 6humibol Adulyadat. 

By virtue of the constitution, the supreme power rested with the 

people. The king exercised legislative power by and with the consent of 

Parliament, executive power through the Council of Ministers, and judi-

cial power through the courts. In effect, the constitution introduced 

in 1932 made the king secondary to the national parliament. Many coups 

d' etat took place during the last three decades and a number of written 

constitutions were created. In March of 1978, the latest operative con-

stitution was suspended and the government was placed under military 
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control. Although a new constitution was being formulated, most fea

tures of the present government administration from the absolute monar

chy to the constitutional monarchy in 1932 did not eliminate the influ

ence of the former on the social and educational institutions of the 

twentieth century. 

With respect to the religious influence, Thailand is a Buddhist 

country. The influence of Buddhism on Thai society was remarkable. 

There was_ a blending of Buddhism and public education from the thir

teenth century to the present. Many religious practices and school 

activities influenced by Buddhism were proof of its effect on the social 

and educational life of the country. While the people in general observ

ed such rites as daily food offering, weekly sermon attendance, and or

dination, many school activities related to Buddhism were encouraged. 

These religious school activities were daily prayer, weekly prayer, and 

the teacher-worship ceremony. The sociological influence of Buddhism in

evitably affected the administrative behavior of the government. A good 

example of this influence was a royal decree issued in 1956 to grant a 

leave of temporary absence with full salary payment to all government 

officials including public school teachers to spend some time in a monas

tery as Buddhist monks (Satheirakoses, 1972). 

Johnson (1978) advised that Buddhist temples (Wats) in Thailand are 

not only places of worship but community centers as well.· Reading and 

writing were taught in the Wats and many modern schools have been con

structed adjacent to ancient Wats. Virtually_all males become monks for 

three months, usually during their teenage years. He further indicated 

that Buddhism is more a philosophy of life than a religion because, 
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unlike Christianity and Islam, Buddhism stresses reward for doing good 

rather than punishment for evil. 

As the importance of Buddhism in education cannot be denied, the 

Ministry of Education (1972) considers it proper to have daily prayer 

and weekly prayer in schools in order to promote devotion of Thai stu-

dents to Buddhism. This devotion enables students to appreciate morals 

to a greater extent and causes them to be good Buddhists and hence bet-

ter citizens who contribute to the prosperity of the country. 

The socio-economic background of Thailand has been an agricultural 

one for centuries. The social and political life of the country is cen-

tered in the capital, which is regarded as the economic and cultural 

heart of the country. 

With respect to socio-economic concerns, Unakul (1976) noted that: 

During the past few decades, under ordinary conditions there 
was no regular foreign demand for rice and other agricultural 
products and they had practically no value as an object of 
foreign trade. Thus, there was no other stimulus for cultiva
tion of rice than the local demand. Presently, foreign demand 
for rice and other commodities have considerably increased. In 
turn, these foreign demands helped enlarge the total product 
of the country. 

The socio-economic development of the country occurred 
during the same time that the national government reform took 
place. Though a conclusion cannot be drawn here that it was a 
principal cause of dramatic change of national organization 
and administrative system of public education, it is obvious 
that there was some relationship between the economic evolu
tion and the national educational reform. Because of changes 
in the system of production ensuing from the socio-economic 
development, including an increasing tendency toward special
ization, great alternations occurred in the whole social fab
ric of the country. This increase of national production effi
ciently provided a sound economic base which was sufficiently 
productive and diversified to enhance the progress of public 
education in the nineteenth century (pp. 14-25). 

Before describing the Thai philosophy of education, the determinants 

and limitations of the present structure of education must be understood. 

Prior to this, one is required to know what kind of functions a particular 
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structure is supposed to perform. In effect, the function is dictated 

by a certain philosophy of education. In practice, a philosophy of edu-

cation in most developed countries is well established. The educational 

philosophy is developed from the basic philosophies such as idealism, 

realism, pragmatism, religious philosophies, and so on. According to 

Buasri (1978), 

Previously, there was no formal educational philosophy in Thai
land. As a result, this makes it difficult to determine wheth
er the present system achieves its original purposes. Accord
ingly, Thai educators are trying to introduce educational 
philosophy in order to implement a lacking one. In Thailand, 
the majority of people believe in Buddhist philosophy. Perhaps 
Thai educators, if they want to build an indigenous educational 
system, should consider Buddhist wisdom in forming the Thai 
educational philosophy (p. 10). 

However, Buasri 's idea of educational philosophy based on Buddhist phil-

osophy has not been formally implemented in the Thai educational system 

yet. In other words, the Thai educational system still goes without a 

philosophy of education. 

Present Structure of Thai Education 

In Thailand, providing education for its citizens is of ~he highest 

importance. Thus, four educational systems are of vital concern. Sitti-

ronnarit (1979) explains these four systems: 

Under the direction of the 1977 National Scheme of Education, 
education is a continuing life-long activity, whether it be 
formal or out of school education. With respect to the struc
ture of the educational system of Thailand, it is divided into 
four levels, consisting of pre-school education, elementary 
education, secondary education, and higher education. 

1. Pre-School Education 
Pre-school education refers to the stage or level of educa

tion which aims at teaching the child before compulsory educa
tion, laying a suitable foundation for him to go on to the next 
stage of his education. 



Pre-school education may be arranged as formal or out-of
school education. It may take the form of a nursery home, a 
child center, and in certain cases a class for small children 
or a kindergarten. 

2. Elementary Education 
Elementary education aims at proving the learner with basic 

knowledge and skills, teaching him how to read and write and do 
arithmetic, enabling him to be a good citizen under the demo
cratic constitutional monarchy. In addition, elementary educa
tion will form one single unit, taking 6 years to complete the 
course. 

3. Secondary Education 
Secondary education follows elementary education and aims 

at providing the learner with knowledge and working skills 
suitable to his age, needs, interests and aptitudes. Each in
dividual will then be able to comprehend and select work which 
will be useful both to himself and society. 

This educational level is divided into two parts, i.e., 
lower secondary education and upper secondary education, each 
lasting about 3 years. At the lower level, the learner will 
choose from a wide range of subjects a group of subjects, both 
academic and vocational~ according to his aptitude and inter
est~ while at the upper level he will pay more attention to a 
group of subjects that will eventually become his line of em
ployment. 

4. Higher Education 
Higher education follows upper secondary education, and 

aims at cultivating and developing his intellect and ideas for 
academic advancement. It also aims at creating a task force 
at higher academic and vocational levels for development of 
the country. At the same time, it aims at endowing him with 
high morals, ethics, knowledge and appreciation of art and cul
ture. This will enable him to live a life valuable to other 
individuals, society, and finally the nation. 

In addition, higher education may take the form of a col
lege, a university, or a special institute. The teaching me
thod may be in diverse forms to such an extent that the learner 
need not attend the institute enrolled (pp. 39-45). 

The goal of Thai education, then, is that each learner will be 

trained to think for himself, act for himself, know how to solve prob-
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lems, enjoy working, and take an active interest in the work of the com-

munity--in accordance with rules set out under the democratic constitu-

tional monarchy: pledging allegiance to the institutions of the nation, 

religion, and monarch showing di sci pl ine; being a person of culture and 
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morals; and knowing how to exercise his rights and duties within limits 

of the law. 

The foregoing was a short historical perspective of the present 

structure of the Thai educational system. A detailed presentation of 

the organization and administration of the Thai ·educational system is 

presented below. 

Organization and Administration of the Thai Edu-

cational System and Its Secondary School System 

To provide a clearer conception of the Thai educational system and 

its secondary school system, it is necessary to divide educational admin-

istration into three levels: national, regional, and local, respective-

ly. In practice, the relationship among them provides flexibility for 

the coordination of national, regional, and local needs. (Appendix D 

illustrates the organization of coordinating agencies.) 

National Level. According to Johnson (1978), 

There are four different ministry level entities responsible 
for the various levels of education in Thailand. In general, 
the Ministry of Interior is responsible for elementary school; 
the Ministry of Education for secondary, teacher, vocational 
and technical education; the Office of University Affairs for 
both public and private higher education; the Office of the 
Prime Minister for long-term policy and planning at all levels 
of education (p. 4). 

However, as the purpose of this study is to focus on secondary 

school principals, it seems relevant that more details of organization 

and administration of the Ministry of Education should be illustrated. 

Accordingly, the organization of the Ministry of Education can be best 

understood with the presentation of various offices and departments of 

which it is composed. The basic organization is composed of two offices 
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and eleven departmental units (Sittironnarith, 1979). The Department of 

General Education, under which secondary education belongs, is one of 

these units. Appendix E presents the organizational setup, headed by 

the Ministry of Education. 

Office of the Secretary--Directly under the Minister's Office is 

the Office of the Secretary. This office is responsible for assisting 

the Minister with the duties of his office. The numerous occasions on 

which the Minister must be assisted in representing the Ministry of Edu-

cation, both domestically and internationally, require many hours. The 

correspondence of the Minister and reports and speeches required of the 

office take the time of a well-balanced staff. The relationship of the 

Ministry of Education with other divisions of government is normally 

handled through the Office of the Secretary. 

Office of the Under-Secretary--The Office of the Under-Secretary is 

headed by the under-secretary and one or more assistant under-secre-

taries. Its chief functions are overall management of the Ministry of 

Education through the coordination of the work of all departmental, pro-

vincial, and regional offices; districts; and individual schools. It 

coordinates the program of activities within the educational system and 

between other divisions of government. Additionally, it may be consid-

ered the sole public relations office of the Ministry. Through the Divi-

sion of External Relations and the Division of Public Relations, it pub-.. 
lishes and distributes information about public education inside and 

outside the country in Thai and in English. 

Khuru-Sapha--All teachers in Thailand are required to become members 

of an organization named 11 Khuru-Sapha. 11 A primary responsibility of the 

Khuru-Sapha is to advise the Minister of Education on matters dealing 
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with curriculum, teacher welfare, etc. Such activity is conducted 

through an executive board. The board approves the appointment, promo

tion, transfer, and resignation of teacher-members. It is in charge of 

raising academic standards among teachers, organizing in-service train

ing courses, and promoting teacher status and welfare. 

Departmental Organizations--The basic responsibilities of depart

ments consist of meeting professional needs of regional, provincial, dis

trict, and local levels. The specialized professional staffs of the 

separate departments are organized to provide the technical services 

needed and required. The department provides the educational leadership 

and business management necessary for lower level operations. The plan

ning of innovations, curriculum, adjustment, financial management, per

sonnel administration, record collection, and analysis are among the 

numerous responsibilities of the departments. 

1. Department of General Education--This department administers 

and supervises all public and private secondary schools throughout the 

kingdom. It prepares, administers, and supervises the curriculum and 

method of instruction to provide instructional content most suitable for 

the needs of students and to assist teachers to give qualified instruc

tion. The customary functions of budget preparation, contractual arrange

ments, legal matters, gathering of statistical data, and maintenance of 

official records are included in the daily activities of the General Edu

cation Department. 

The five main divisions of the Department of General Education are: 

a. Office of the Secretary 

b. Division of Government Schools 

c. Division of Private Schools 
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4. Division of School Finance 

5. Supervisory Unit. 

In order to help achieve the objectives of education as embodied in 

the 1977 National Scheme of Education, secondary education is divided 

into two levels: lower secondary education and upper secondary educa

tion, each lasting about three years. 

2. Department of Vocational Education--The chief responsibility of 

this department is to develop and promote vocational education, to pre

pare young people for citizenship and train semi-skilled workers for a 

changing agricultural and industrial economy. It cooperates with other 

government agencies and professional groups in establishing vocational 

education programs. It is responsible for counseling prospective and en

rolled students and for assisting students in job placement. Training 

is offered in specialized areas that range from farming, homemaking, 

women 1 s trades, and skilled industrial crafts, to the full range of man

power requirements of a developing country. 

There are three levels of instruction provided in the vocational 

schools, namely, lower vocational level (for grades 8-10), upper voca

tional level (for grades 11-13), and technical institutions or junior 

college level (grades 14-15). 

3. Department of Physical Education--The responsibilities of this 

department, which relate to secondary education, can be stated as fol

lows: it provides physical education activities in al 1 types of educa

tional institutions below the college level. It also operates the col

leges of physical education in order to train teachers for teaching 

physical education. 
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4. Department of Teacher Training--The responsibilities of this de

partment, which relate to secondary education, are: train prospective 

teachers to provide instruction in particular aspects of the secondary 

curriculum; organize and supervise in-service training programs for 

teachers already employed in secondary schools; and conduct qualifying 

examinations for those who wish to upgrade their academic and profession

al status. This department also offers undergraduate degrees and en

courages research among faculty in the College of Teacher Training. 

5. Department of Religious Affairs--This department has authority 

over the ecclesiastical affairs. It controls the education of Buddhist 

monks, the preservation of monasticism, and relations between the monk

hood and the national government and lay organizations. Through its 

Division of Religious Instruction, it promotes the Buddhist teaching and 

religious activities in primary and secondary schools. 

6. Department of Fine Arts--This department has six functioning 

divisions: The Division of Literature and History, which conducts a 

nationwide research in Thai history and literature; it also operates the 

National Library in Bangkok and its affiliated libraries. The Archaeo

logical Division, which conducts nationwide archeaological studies and 

operates the National Museum and other affiliated museums. Other divi

sions are the Divisions of National Archives, Architecture, Manual Arts, 

and Musicology. 

7, Department of Out-of-School Education--The responsibilities of 

this department, which relate to secondary education, are: provide out

of-school public education which includes secondary education; research 

and develop the out-of-school education curriculum; provide educational 
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mobile units in regional, provincial, and local areas; and appropriately 

coordinate with the concerned governmental agencies. 

8. Department of Academic Affairs--The responsibilities of this de

partment, which relate to secondary education, are: improve and develop 

curriculum, textbooks, and instructional aid in both elementary and sec

ondary education; assist educational and vocational counseling service 

as well as educational research; apply scientific and technological meth

ods to educational areas; and provide radio and television education as 

well as educational materials and educational measurement services. 

9. Institute of Technology and Vocational Education--This insti

tute is a departmental status and is responsible for: providing a bache

lor degree and certificate in vocational education as well as under

graduate study in teacher training in vocational education; and research

ing and developing vocational education. 

10. Office of Youth Development--This office is responsible for co

ordinating and managing youth promotion and development according to the 

national youth policy. 

11. Office of Private Education Committee--This office is responsi

ble for supervising the private elementary, secondary, vocational, and 

higher education institutions and inspecting to insure they are fulfill

ing the required regulations. It is also in charge of allocating govern

mental subsidies to these schools and providing other assistance that 

might be needed to improve educational quality. 

General Powers and Duties of the Ministry of Education--According 

to constitutional law, the general powers and duties of the Ministry of 

Education were concerned with governmental activities in public educa

tion. Accordingly, the Ministry of Education decided and controlled the 
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policies and objectives of the educational system. Its vast control of 

education made it one of the most important ministries of the country. 

Second only to the Ministry of Defense, it was the largest national ad

ministrative organization with the largest number of governmental employ

ees (Satorn, 1980). 

The Ministry of Education (1978), like other ministries, was organ

ized in pyramidal form after the system common to the most modern states. 

The control maintained by the government over metropolitan and provin

cial educational administrations was delegated to the Ministry of Educa

tion. Within the Ministry, power and function flowed along clearly 

drawn lines and responsibilities were definitely prescribed. The Minis

try is assisted by one or more deputy ministers in the framing of policy 

and conduct of the Ministry. He also has a few political assistants in 

his office. The under-secretaries and a personnel staff handle non

political matters. 

Regional Level. Educational administration at the regional level 

consists of administrative bodies at three sub-levels: regional, pro

vincial, and district education offices (Buripakdi, 1980). 

l. Regional Education Office--The purpose of establishing 12 re

gional educational divisions in the country was to better adapt educa

tion to local needs as well as to geographical, occupational, and cul

tural background in particular reg1ons of the country. 

The main functions of each regional office are to develop education

al responsibilities, improve education in the area, provide appropriate 

channels of control, and coordinate the work of central departments and 

regional offices. In order to carry out the idea of adapting education 

to better fit local needs, the general curricula prepared by the Ministry 



of Education have been supplemented by syllabi prepared by the respec

tive regions as particular needs seem to dictate. 
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There is a coordination of effort between the departments of the 

Ministry of Education as well as regional and provincial authorities in 

the distribution of manuals, pamphlets, and teaching materials. Adminis

trators, supervisors, and teachers cooperate for the fullest development 

of the educational program within the region. 

There are 12 regional education offices in the kingdom which serve 

several provinces as a center of coordination and source of supervisory 

services. The staff is composed of various representatives of the sever

al departments of the Ministry of Education. The executive officer is 

the regional education officer who is responsible to the Office of the 

Under-Secretary of Education. 

2. Provincial and District Education Offices--Both offices are re

sponsible for assisting with administrative details with individual 

schools--both public and private, developing teaching materials, and con

trolling finances. The district education offices are responsible to 

the provincial education officer. They receive routine requests and com

munications from the provincial office with regard to disbursement of 

funds, personnel matters, and other administrative details. 

Additionally, the responsibilities of the regional and provincial 

offices of education which relate to secondary education should be men

tioned. The supervision of secondary education is carried out by a net

work of regional and provincial supervisors. These officers hold the 

title of regional education officers and their offices serve provinces 

as the centers of coordination and sources of supervisory services. 
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These officers are responsible to the Office of the Under-Secretary of 

Education. 

Attached to the General Education Department are central supervis-

ors who form the supervisory unit. They coordinate their efforts with 

regional and provincial officers. In the provinces, secondary schools 

are supervised through the Provincial Education Office. The principal 

is the sole authority in the secondary school. If any problems arise 

which are too difficult for local decisions or for other reasons, the 

principal may call upon provincial and departmental assistance (Ministry 

of Education, 1978). 

Local Level. Local government and control of public education were 

combined in 1908. The government enlisted the cooperation of the Minis-

try of Interior to effectively enforce the national system of education 

both in Bangkok and in the provinces. More effective steps in enforcing 

the national system of public education have accordingly been taken. In 

1935, municipal schools were established. It may be seen in the Primary 

Education Act of 1935 that the policy of the government was to enhance 

the influence of local administrators upon public education by setting 

up a municipal committee to administer primary education in the rural 

area. The committee is composed of five members, including the mayor as 

chairman ex-officio. The mayor and other members of the committee are 

elected by the people of the community. 

With regard to the local government control of public education, 

Buripakdi (1980) noted that 

For the community where there is a municipality, the municipal
ity is responsible for local public primary schools in its area. 
It receives financial support from the government through the 
Ministry of Interior. For other areas where there is no muni
cipality, the Organization of Provincial Administration is the 



unit that is in charge of administering public primary schools 
except for Bangkok metropolis in place of the organization. 
However, the Ministry of Education through the provincial and 
district education officers as well as the academic supervisors 
still controls academic aspects of public primary education 
(p. 32). 

The National Education Policy and the Fourth 

National Economic and Social Development 

Plan (1977-1981) 

One of the most important factors in the successful attainment of 
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Thailand's development objective i~ education. Traditionally, the Thai 

educational system has been administered by governmental policy. As a 

result, it is necessary to present the National Education Policy and the 

National Economic and Social Development Plan (1977-1981) (Johnson, 1978). 

The Ministry of Education (1978), under the current National Educa-

ti on ·Pol icy and Fourth National Economic and Social Development Plan 

(1977-1931), has produced a written assessment of the Third Plan (1972-

1976), as well as a discussion of educational problems and some proposals 

for solving these problems. The major emphasis under the Third Plan was 

to increase educational access through the expansion of compulsory educa-

tion and the improvement and expansion of secondary education in the pro-

vinces. 

Among the other problems addressed in the Fourth Plan are the fol-

lowing: inequity of educational opportunity between rural and urban 

areas, as well as the rich and the poor; lack of places for children of 

all ages, especially at the secondary level; overcentralization of educa-

tional administration; the unpopularity of non-formal/out-of-school edu-

cational programs; the shortage of teachers in rural areas; and the 
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waste in educational investment through the repetition of school years 

(Ministry of Education, 1978). 

Buripadki (1980, p. 32) also noted that in the Fourth Economic and 

Social Development Plan (1977-1981) 11 the view of using education as an 

instrument for the nation's socio-economic development became clearer, 

although there was still some confusion between taking education as the 

means or the end. 11 This can be seen in the following policy statement 

taken from the fourth five-year plan (Buripadki, 1980): 

The objective of educational development in the Plan is 
to make an intensive effort to develop every educational level 
and type appropriate to the nation's real social needs and for 
the general benefit of the national development. It is accept
ed that education plays a role in the promotion of human qual
ity and the solving of the manpower problems. At the same 
time, education helps develop knowledge, skills, and attitudes 
in order to direct society toward a better future. Efforts 
will be made to organize the educational system effectively 
and efficiently (p. 36). 

In order to meet the objectives, the educational development policy 

is as follows: 

l. To organize the in-school educational system into four levels: 

the pre-compulsory level, the primary education level, the secondary edu-

cation level, and the higher education level. The primary and secondary 

education systems will also be changed from 4-3-3-2(3) to 6-3-3. 

2. To make a better provision for educational opportunity. This 

will be met by providing compulsory education; the government will sup-

port the efforts to expand education in order to provide equal education-

al opportunities for the people. 

3. To improv~ the quality of every educational level in both urban 

and rural areas, and in both government and non-government organi.zations. 

Special emphasi·s will be given to the low quality schools. 
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4. To improve the education system to be consistent with the na

tional social and economic development plan, by organizing the education 

system appropriately to provincial conditions, and to make it more free 

and flexible. Also, to accommodate the in- and out-of-school education

al programs consistently and appropriately to the labor market. 

5. To improve and change the content and process in every level 

and type of the education system, including the population education pro

gram, in order to make it appropriate to the reality of specific areas 

and of the nation. To provide for theoretical and practical studies, 

and to readjust the organization of the educational content and processes 

in a way that will help create integration of moral, ethical, intellec

tual, and material development. 

6. To improve the teacher-training system so that it will meet the 

needs of the nation by improving in terms of quality and quantity. 

In conclusion, Buripadki (1980) pointed out that just as the policy 

of the nation has been undergoing a struggle for transformation from 

absolute monarchy to self-sustained democracy, so the education policy 

has been evolving from king-sponsored to people-sponsored and from being 

sacred to being common. Accordingly, this transformation of the educa

tion policy has been consistent with that of the government pol icy it

self. 

Civil Service and Educational Personnel 

Despite the fact that the Ministry of Education was established as 

a central organ of governmental control of public education, there were 

a few other national agencies which directly or indirectly exercised 

control over the Ministry and public education. In some instances, the 
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control was exercised through their partnership with the Ministry in the 

administration and supervision of public education. 

Foremost of these agencies were the legislature and the civil ser

vice administration. The Ministry of Interior also had some authority 

over the early administration of public education and it still retains 

this authority over certain areas of public education. 

Specifically, since this study focuses on secondary school princi

pals, it seems consistent to present information about the civil service 

and educational personnel in Thai land. The control maintained by the 

government over public education was remarkably illustrated in its admin

istration of educational personnel. The initiation of the merit system 

was essentially the basis for the development of absolute control of the 

national government over educational personnel in all types of institu

tions of public education. 

The Merit System of the Educational 

Personnel Administration 

According to the Civil Service Act in 1980, a civil service commis

sion was organized and consisted of the prime minister as chairman, the 

deputy prime minister as vice-chairman, and between five and seven mem

bers appointed for a two-year term. The routine work of the commission 

was executed by a permanent secretariat under a secretary-general, who 

is also a civil servant. A sub-commission was established in every 

ministry, every department of the ministry, and every province, headed 

by the minister, director-general, and governor, respectively. Members 

of a sub-commission were appointed from senior members of the particular 

government unit (Teerapong, 1980). 
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The civil service system distinguishes all civilian personnel under 

national government service from military to judicial personnel. Both 

instructional and non-instructional personnel under the Ministry of Edu

cation were placed under the jurisdiction of the civil service law.· How

ever, due to its peculiar nature of administration, the Ministry had 

established a special agency to work cooperatively with the Civil Ser

vice Commission in government personnel administration. This agency was 

the Teacher's Institute. The board of the Institute was composed of the 

Minister of Education as chairman, the Under-Secretary of Education as 

vice-chairman, the General-Director of every department under the Minis

try as ex-officio members, and other members elected for a four-year 

term by the teachers themselves, teachers with at least ten years of ex

perience. The number of members in the second category would be three 

more than that of the first category. 

The authority of the Teacher's Institute was extensive. Besides 

its power over personnel administration under the Ministry of Education, 

it also advised the Ministry concerning the national policy of public 

education and its administration and supervision. With regard to its 

power over personnel administration, the 1980 Civil Service Act clearly 

pointed out that it had the authority to act in the place of the Civil 

Service Commission and to appoint a civil service sub-commission within 

every department under the Ministry. It could also perform various 

duties for these sub-commissions when it was deemed necessary. 

All civilian personnel under the government service were classified 

into four categories: (1) political official, (2) ordinary permanent 

civil servant, (3) extraordinary civil servant, and (4) government em

ployee. Of these four categories, only those classified as ordinary 
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permanent civil servants were entitled to full civil service tenure and 

privileges. The third and fourth classes included the non-established 

grades, members of which were subject to dismissal at a week's or a 

month's notice, such as daily- and weekly-paid employees and clerks. 

Some of them might be promoted to the ordinary category according to 

regulations established by the Commission. 

The ordinary permanent civil personnel were grouped into the follow-

ing five graded ranks ranging from the highest to the lowest: (1) spe-

cial grade, (2) fourth grade, (3) third grade, (4) second grade, and (5) 

first grade. Each grade was further subdivided into a series of levels 

and steps according to a fixed salary scale. 

Recruitment into the rank of the ordinary permanent service was 

done through competitive or selective examinations according to the type 

of job required. A sub-commission of each provincial education office 

arranged open competitive examinations for first and second grade offi-

cials on an annual basis. Each sub-commission required different levels 

of minimum academic qualifications for different types of jobs. It was 

not unusual for a sub-commission to be granted a special authorization 

by the Civil Service Commission to establish certain qualifications and 

methods of examination to meet special testing needs. Success in an 

examination placed a candidate's name on a list of persons eligible for 

appointment with the priority of the rank determined by his test score . .. 
Promotion from one grade to another grade was also based on results 

from competitive examinations. Promotion to a higher salary scale was 

made on the basis of merit rating and higher academic achievements. Pro-

motion to the special grades was made under the domination of the king 



with the recommendation of the chairman of the Commission, the Prime 

Minister. 
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Related literature concerning government agencies which influenced 

the Thai educational system has been generally illustrated. Therefore, 

as this study focuses on secondary school principals, it seems appropri

ate that literature related to developmental background, organization, 

and administration of secondary schools should be presented. 

Developmental Background, Organization, and Admin

istration of Secondary Schools in Thailand 

The organization and administration of secondary schools under such 

mixed dimensions as decentralization and centralization reflect the com

plexity of diversification and the complementing of its underlying prin

ciples. 

Within the context of Thai government secondary schools, a certain 

amount of freedom was allowed directors or principals of schools to 

organize their administrative and teaching staffs to suit the local situ

ation (Department of General Education and Faculty of Education, 1980). 

Secondary School Developmental Background in Thailand. Secondary 

education was considered to be an education of individuals who were 

interested in further education and was therefore not compulsory (Hunna

kinth, 1970). The state promotes this level of education to the extent 

that resources are available, and it encourages private organizations to 

participate in organizing this level of education under the control of 

the state. Secondary education is aimed at providing students with gen

eral knowledge and skills useful for earning a living or to continue 

their studies at a higher level if they so desire. 
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However, in order to assist the reader to perceive the nature and 

background of the Thai secondary school, a sketch of the Thai historical 

background from 1960 to the present is illustrated below (Department of 

General Education, 1980): 

The year 1960 marked the announcement of the 'National 
Education Scheme, 1960.' At that time the grade organization 
of Thai schools was the 7-3-2 type--seven years of primary 
education, three years of lower secondary education, and two 
years of upper secondary education. Lower secondary grades 
were known as Matayom Suksa (MS) 1, 2, and 3. Upper secondary 
grades were MS 4 and 5 (p. 1). 

Until 1965, all academic-stream schools concentrated on academic 

subjects, while practical vocational training was left to secondary voca-

tional schools. In 1966, it was decided that this would not satisfy the 

country's need for trained middle-level manpower. Rather, the academic 

secondary schools were transformed into comprehensive schools using an 

academic/vocational combination. 

In 1966, with assistance from the Canadian International Development 

Agency, the first comprehensive school was founded. The "CIDA schools," 

as they were called, used the 1967 Comprehensive Curriculum, which abol-

ished 11streams 11 can replaced them with a variety of courses open to 

grouping by abilities, interests, and aptitudes. The unit system was es-

tablished, replacing the full-year pass-fail policy in effect at that 

time. Subjects were assigned credits and promotion was by subject rather 

than by year. 

In 1975, a revision of the Upper Secondary Curriculum (MS 4 and MS 

5) was implemented for all schools in Thailand. In 1977, a new national 

education scheme was promulgated for all schools. Under this scheme, 

grades were reorganized on a 6-3-3 basis rather than on the former 7-3-2 

plan. Primary school became six years; lower secondary became three 
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years; and upper secondary became three years. The secondary school 

grades were renamed 11 Maw 11 (M) to distinguish them from the former organ

ization and label 11MS. 11 The old grade organization was phased out in a 

process beginning in 1978, which replaced the former 11 MS 11 grades one 

year at a time with 11M11 grades. The process will be completed by 1983, 

when M6 replaces MS5 (General Education and Faculty of Education, 1980). 

In addition, Johnson (1978) accordingly ascribed that at the second

ary level the curriculum was to provide the student with knowledge and 

working skills suitable to his age, needs, interests, and aptitudes. The 

key departures from the previous system were that both working skills 

and individual interests of students were to be taken into account. 

Under the current system, the vocational stream was eliminated at the 

lower secondary level. 

According to Johnson, the lower secondary (Matayom 1-3/grades 7-9) 

consisted of the following five areas of study: 

1. Language: Thai was required for all three years; one foreign 

language was required during Matayon 1 and 2; and a second foreign lan

guage was studied during Matayom 3. 

2. Science and Mathematics: Both science and mathematics were re

quired during Matayom 1 and 2. During Matayom 3, science was required 

and mathematics was optional. 

3. Social Studies: Social studies was required for all three 

years; additional social studies electives were also available. 

4. Personal Development Education: Health, physical education, 

art, and after-school activities were required during all three years. 

5. Career/Vocational Education: This type of education was 
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required for all three years; additional career education electives were 

also available. 

According to Buripakdi (1980), the secondary curriculum in the lower 

secondary school (grades 7-9) emphasized encouragement and development 

of the following: 

l. General development of abilities and aptitudes. 

2. Habits of searching for knowledge, analytical skills, and crea

tive thinking. 

3. Good attitudes toward all honest occupations, work discipline, 

industriousness, perseverance, economy, and beneficial use of time. 

4. Honesty, self-discipline, respect for the law and social rules, 

responsibility for oneself, family, and society. 

5. Awareness of rights and duties, team work, group affiliation, 

self-sacrifice for collective benefit, and peaceful problem solving. 

6. Basic knowledge and skills for improving family life, for enter

ing an occupation, or for furthering education. 

7. Good physical and mental health; improvement of community hy

giene. 

8. Love for and a wish to remain in native area; improvement of 

surroundings for development of the community; and promotion of the Thai 

cultural heritage. 

9. Pride of being Thai; loyalty to nation, religion, and king; 

knowing and following the constitutional monarchical form of government; 

and having a collective spirit to protect the security of the country. 

10. Good understanding of Thailand; and peaceful mutual living. 

The content breakdown for lower-secondary education (grades 7-9) appears 

in Appendix F. 
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The general aims of education at the higher-secondary level (grades 

10-12) were the same as at the lower level with the addition of: 

1. Knowing how to think and make rational decisions; learning how 

to use time beneficially and to think creatively. 

2. Understanding political problems, economic problems, and socio-

cultural problems of the country today. 

For higher-secondary education {grades 10-12) in 1978 (a transition-

al stage), a total of 150 semester credits were required as follows: 

Compulsory Subjects (approximately 50 semester credits): 

Thai language c. 18 credits 
Social studies c. 18 credits 
Science c. 9 credits 
Physical education c. 5 credits 

Subtotal c. 50 credits 

Elective Subjects (approximately 100 semester credits): 

Thai 1 anguage 
Social studies 
Sciences 
Mathematics 
Vocational subjects 
Physical education 
English 
Another language 
Art education 
Other subjects 
Special activities 

Subtotal 

Grand Total 

Up to 24 cred ts 
Up to 24 cred ts 
Up to 24 cred ts 
Up to 24 cred ts 
Up to 84 cred ts 
Up to 18 cred ts 
Up to 60 credits 
Up to 24 credits 
Up to 18 credits 
Up to 12 credits 
Up to 6 credits 

Up to 100 credits 

150 semester credits 

It should be also noted that the secondary-school curriculum as shown 

above was the type geared toward vocationalization which was different 

than that offered earlier. 

Secondary School Organization in Thailand. There are five standard 

sizes of secondary schools based on number of classrooms and pupils. 

Each category of school has three types of staff: administrative, 
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school service, and teaching. The teaching/student ratio, based on the 

school's total capacity, including the three types of staff was 1 :17 in 

the lower secondary level and 1:15 in the upper secondary level (Depart

ment of General Education, 1980). 

l. Administrative Staff--The number of assigned assistant princi

pals varies as follows: 9 to 17 classrooms, 1 assistant principal; 18 

to 26 classrooms, 2 assistant principals; 27 to 41 classrooms, 3 assis

tant principals; and 42 or more classrooms, 4 assistant principals. 

2. School Service Staff--The school service staff increases by 

size of school, but consists of ten positions: finance, business, regis

tration and evaluation, education guidance, library, supplies, student 

activities, audio-visual, school health, and nutrition. The number of 

school service staff, depending on the number of classrooms and grade 

levels, were as follows: 

a. Lower secondary level--The total number of staff places for 

schools with 6 to 30 classrooms is based on 7 posts: finance, busi

ness registration and evaluation, education guidance, library, sup

plies, and student activities. For schools with 36 or more class

rooms: if the school had been allotted no more than ten places, 

once the first seven places of service staff were appointed the 

rest could be given to personnel for school health and nutrition; 

if the school had more than ten places for school service staff, 

they may be given for any post at the principal 's discretion. 

b. Upper secondary level--The total number of staff places for 

schools with 6 to 30 classrooms is based on seven position: finance, 

business registration and evaluation, education guidance, library, 

supplies, and student activities. Schools with 24 to 30 classrooms 
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may choose to give the additional places to personnel for school 

health, audio-visual services, and nutrition. If the school has 

more than 36 classrooms, once the ten obligatory positions have 

been filled the rest may be filled at the principal 1s discretion. 

3. Assignment of Teaching Staff--The Department of General Educa-

tion sets the policies related to assignment and workload of the teach

ing staff. These policies cover three broad areas: teaching assignment 

by subject, number of preparation periods, and time spent on non-teach

ing duties. 

Teaching loads were quite parallel in all departments, ranging from 

a low of 17 periods per week for science teachers to a high of 19 peri

ods per week for physical education teachers, for an average of 18 peri

ods taught per week. 

The average class size was quite consistent, with the exception of 

practical arts in which the size was about 32 students. Other classes 

ranged in size from 39 to 42, for an average of 40 students per class. 

Generally, the assignment of teachers is rational and fair, although 

classes are large as judged by conventional wisdom. 

Secondary School Administration in Thai land. The areas which are 

included in this category are: administration of the instructional pro

gram, supervision of the instructional program, staff development, and 

school finance. 

1. Administration of the instructional program--This area of the 

program includes operation of schools, the school schedule, other prac

tices, student grouping, and constructing the timetable. 

a. Operation of schools--According to the Ministry of Educa

tion1s policy, opening of the school day ranged from 7:45 a.m. to 
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8:45 a.m.; the closing hour ranged from 3:30 p.m. to 4:50 p.m. Most 

schools operated on a single-shift basis. However, some of them 

operated on a double-shift without a marked difference in opening 

and closing times. The number of teaching days over the year ranges 

from 197 days to 210 days. In all cases, the number of periods (50-

minute) in a week are identical at both the lower and upper second

ary levels. In addition, the Department ~f General Education regu

lations call for the schools to be operated for 200 days per year, 

35 periods per week, plus the possibility of five further optional 

periods per week. 

b. The school schedule--There are four major stages of school 

scheduling that have been stated by the Department of General Educa

tion regulations: planning, course selection, student grouping, 

and constructing the timetable for the school. 

The seven steps in the general procedure for timetabling were: 

(1) initial meetings with department heads and guidance counselors 

to agree upon an instructional program for the next school year; 

(2) preparation by guidance counselors of a student handbook on pro

gram offerings; (3) student meetings with department heads to ex

plain the nature of the program and courses; (4) a first try-out of 

student choice; (5) program revision, with approval of parents who 

sometimes attend registration; (6) sorting of students into homo

geneous groups; and (7) finalization of the schedule, first by fix

ing the industrial arts courses because of limited space and then 

accommodating other courses. 

c. Other practices--these include the planning and course se

lection stages. At the planning stage, the following procedures 
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were commonly used: (1) decisions concerning program by appointed 

academic staff, including guidance counselors and assistant princi-

pal for academic affairs; (2) designing of program by the academic 

assistant and guidance counselors; (3) survey of student need for 

courses; and (4) establishing program enrollments. At the course 

selection stage, there were such common practices as the following: 

(1) students make program selection rather than individual course 

selection in order to avoid timetable conflict; (2) completion of a 

form by students with subject to change by the school whenever 

necessary; and (3) individualizing choice of electives. 

d. Student grouping--This was carried out in several ways such 

as: (1) homogeneous grouping in core courses; (2) homogeneous 

grouping within program selection; (3) heterogeneous grouping by 

mixed ability in electives; (4) ability grouping by results of the 

entrance exam; and (5) grouping by individual preference and level 

of achievement. 

e. Constructing the timetable--This responsibility was usually 

assumed by the principal, assistant principals, department heads, 

and guidance counselors. The final step.was assigning students to 

homeroom teachers (Department of General Education, 1980). 

2. Supervision of the instructional program--With regard to super-

vision of the instructional program in secondary school, Satorn (1978) 

advised that principals assumed overall responsibility for supervision 

of the instructional program in their schools and delegated specific as-

pects of the supervision to assistant principals, department heads, and 

level of grade heads. In addition to the in-school supervision of the 

instructional program, it has been formally known that external 
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supervision was conducted by the Ministry of Education's central and re

gional office supervisors. 

3. Staff development--Regarding staff development in the secondary 

education school, Vasinsorakorn (1976) noted that such a wide variety of 

methods to improve teaching performances have been used as intervisita

tions between secondary schools; in-service training seminars and confer

ences organized within school clusters and by the project and regional 

offices on such topics as instructional methods, student assessment, 

curriculum materials, program development, and administration; demonstra

tion teaching by teachers and specialists; sending teachers to short

term subject area training courses ranging in length from seven days to 

four months; provision of leave for further studies for teachers and ad

ministrators, in-school staff, administration and department meetings, 

visits to school by supervisory unit and regional office staff members; 

and dissemination of information to staff through articles and by teach

ers returning from seminars and conferences. 

4. School finance--ln the complex area of school finance, the in

formation concerning such school revenues, school fees, management of 

school finance, and school budget is reported next (Department of General 

Education, 1980). 

There were such several sources of school revenues as the Ministry 

of Education budget, school fees, foundations, and others. In addition, 

sources listed under 11other 11 were cooperative activities, rent of food 

shops, donations, parent-teacher associations, and a cattle-raising pro

ject. Complete and consistent data on a school-by-school basis was not 

available from the schools or from the Department of General Education. 
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Regarding school fee rates, the rates used in any school are based 

on the curriculum and also the economic situation of the school commun

ity and with the approval of the Ministry. The Ministry has provided 

rate scales for each level and the schools make a selection with the ap

proval of the Ministry. Rate changes are possible but rarely approved. 

With regard to the management of school finance in the secondary 

school, the regulations of the Department of General Education have con

ventionally been followed by the principals in order to manage the school 

finance. 

According to the Department of General Education (1980), the follow

ing statement of department regulations can be illustrated as below: 

1. Personnel in charge of finance and budgeting. Secondary schools 

are allocated relatively small budgets. Therefore, budgeting plays a 

secondary role in school management. The staff in charge of the school 

budget is often responsible for supplementary fees as well. This staff 

includes: chief of supplies staff, assistant-principal for business af

fairs, finance and accounting staff, and supplies staff. 

2. Control of expenditures. The principal is given the following 

guidelines to make plans for spending and supervision of supplementary 

fees, and to provide for audit control. The following typical pattern 

of day-to-day financial management in the schools will be noted as fol

lows: a business assistant acts as bookkeeper, with two full-time assis

tants; a finance committee--composed of the principal, available assis

tant principals, and department heads--guides the finances of the school; 

a committee of three selected senior teachers also has authority to con

trol financial matters; the business assistant and three teachers help 

to check the accounts every day. 



Budgeting procedures and outcomes is the final step of school fi

nance in the secondary school. In a similar fashion, the principals 

oversee the budgeting procedures and outcomes according to the regula

tions of the Department of General Education. Normally, the following 

steps are taken in preparing the budget for the school: 

1. A specific sum is requested by the school from the Department 

of General Education. 
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2. School fees are budgeted by proposals received from department 

heads. 

3. Other expenditures are budgeted as specified by the donor. 

4. At the end of the school year, the following sequence of events 

occurs: 

a. Evaluation of the previous year's finances. 

b. Receipt of project proposals from departments. 

c. Screening of departmental budget plans by a special commit

tee or budget committee, chaired by the principal. If the 

department plan is not available, the committee will reduce 

the budget to bring it within the funds available. 

Summary. From the information presented in this chapter on the or

ganization and administration of the secondary school, it can be con

cluded that the organization and administration of secondary schools re

flect both Ministry policies and regulations and a measure of autonomy. 

The number of staff members is set by the Ministry but considerable free

dom exists to deploy the administrative, teaching, and service staffs in 

differing ways. Days and hours of operation are consistent throughout 

the schools, as might be expected in view of departmental regulations. 
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The general procedures in scheduling the schools appear uniform, follow

ing the basic pattern of the Department of General Education. 

Thai Secondary School Principals 

Thai secondary school principals, like any other neighboring na

tions, carry out much more sophisticated and complicated responsibili

ties than similar school personnel in other countries. Thus, it seems 

that certain qualifications should be specifically required. As a re

sult, this part of the study focuses on the qualifications, roles, and 

duties of Thai secondary school principals. 

The Thai Civil Service Commission requires the following qualifica-

tions of secondary school principals: 

l. Hold at least a diploma of education. 

2. Hold at least a college degree or equivalent. 

3. Posted as assistant principal or educational supervisor for at 

least two years. 

4. Had at least four years of teaching experience. 

5. Posted as the fourth-grade principal for at least three years. 

6. Posted as the educational supervisor for at least five years. 

?. Had at least seven years of teaching experience. 

The roles and duties of secondary school principals are listed be

low (Teerapong, 1980): 

l. Plan the school administration in the areas of academic affairs, 

staff personnel, and administrative office. 

2. Delegate responsibilities to assistant principals and faculty 

members in a way suitable to their ability and educational background. 
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3. Follow up, examine, and supervise all routine jobs in order to 

meet planning purposes and objectives. 

4. Attempt to solve different school problems in order to improve 

teaching-learning processes and school administration. 

5. Supervise teachers and all staff members. 

6. Provide suitable security and welfare to students, teachers, 

and staff members. 

7. Maintain and preserve a high quality and standard of the school 

and its activities. 

8. Develop all of the school's dimensions in a very progressive 

and satisfactory fashion. 

9. Perform miscellaneous duties. 

Since the present trend of the Thai educational system is moving 

more toward the direction of decentralization, the secondary school prin

cipals are increasingly expected to assume much more responsibility in 

such areas as organization and teaching as well as locating administra

tive staff to fit local situations. In addition, the principals are cur

rently supposed to delegate much of their conventional authority to staff 

(e.g., assistant principals, department heads) in such areas as the de

termination of course content, selection of textbooks, determination of 

teacher assignment and instructional methods, as well as student discip-

1 ine. As a result, the related study regarding the secondary school and 

the principal 's roles and responsibilities is reviewed in the next sec

tion. 



Section I I: Related Studies on the Secondary 

School Principal 's Roles and Responsi

bilities in the United States 

Origin and Development of the Secondary 

School in the United States 
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The basic purpose of this section was to provide related studies re

garding the secondary school principal 1 s roles and responsibilities in 

the United States. Accordingly, it is imperative that one should have a 

historical perspective of the American secondary school so that one may 

formulate a clear concept of its functions, purposes, and programs. 

It is accepted that in many countries there are schools which are 

administered by the people rather than by the governments. In the United 

States, the schools belong to the public. Kandel (1957) noted that in 

the United States, it was the public that determined the character of 

the school. Although executive functions were placed increasingly in 

the hands of expert officials, it was ultimately the desires and opinions 

of the public that prevailed in conduct, administration, and instruction 

in school systems. It was also noted that the public school is 11a school 

established by the public, supported by the public, and accessible to the 

public on terms of equality, without special charge for tuition 11 (Kandel, 

1957' p. 2 1 ) • .. 
Edmonson et al. (1941) confirmed that the basic principle of free 

secondary education for all youth at public expense had gained substan

tial recognition in the United States after a long period of struggle. 

They further indicated that one of the finest tributes to those who laid 
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the early foundations of American education was given in a report of the 

Educational Policies Commission: 

Distinguished founders of the Republic deemed education indis
pensable to the perpetuity of the nation, to the realization 
of its ideals, and to the smooth functioning of American soci
ety. Under the impetus of this deep conviction, they explored 
the nature of education, made plans, and urged the establish
ment of institutions of learning appropriate to the American 
setting ••.• In so doing they displayed profound insight into 
the forces requisite to the creation and operation of a great 
society. They did more. They set an impressive example to 
all those of succeeding generations who were called upon to 
make constructive efforts in education on a large scale and 
under grand conceptions of public policy. They demonstrated 
for all time that education was an enterprise worthy of the 
highest talents, inviting the boldest thought, and forever 
linked with the cultural destiny of the nation (p. 3). 

In 1635, the first permanent school--a Latin grammar school--was 

founded in Boston. The establishment of the Boston Latin School marked 

the first period of history of American secondary education. This peri-

od extended to about 1750. The second historical period--known as the 

period of the academy--extended from 1750 to the end of the nineteenth 

century. The third period was known as the period of the public high 

school. The first high school--called 11The English Classical School 11 

and later renamed the English High School--was established in Boston in 

1821. The objective of high schools at that time was to prepare youth 

to enter some form of vocation (Edmonson et al., 1941). 

Development of the American secondary school continued until the 

twentieth century. The twentieth century had been a most exciting one 

in the development of secondary education in this country. It was dur-

ing this period that the great American high school emerged as a further 

fulfillment of the democratic concept of a universal common school that 

would provide every boy and girl an opportunity to develop his or her 
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citizen of which he or she was capable. 
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In addition, the function and purpose of the American high school 

had been defined by the Commission on the reorganization of various high 

school subject fields. The best known document prepared by this Commis

sion was the statement of the Cardinal Principles of Education. Thus, 

the Commission defined the main objectives of secondary education in the 

following: (1) health, (2) command of fundamental processes, (3) worthy 

home membership, (4) vocation, (5) citizenship, (6) worthy use of lei

sure, and (7) ethical character. These, then, were the basic purposes 

to be achieved by the high school in a democracy. The Commission be-

1 ieved that education "should develop in each individual the knowledge, 

interests, ideas, habits, and powers whereby he would find his place and 

use that to shape both himself and society toward noble ends" (Alexander 

and Saylor, 1960, p. 161). 

Overview of the Roles and Responsi

bilities of Principals 

In the past, principals were perceived by students and teachers as 

short tempered brutes who used force to accomplish their objectives, and 

had little tolerance for teachers or students who disagreed with him. 

Intelligence was· seldom mentioned as a relevant factor. Now, however, 

principals can no longer depend on physical traits to fulfill their re

sponsibilities. 

The principal 1 s job today requires intelligence and tolerance. He 

is, of course, the educational and administrative leader of the school 

to which he is assigned. In this instance, he must be aware of 



expectations by the faculty and student body as well as by the public. 

For the new principal, such an awareness is very important. But most 

important, in his role he must develop effective school programs that 

will result in a positive teaching-learning environment. 
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A number of studies in the field of educational administration re

veals that the role of the principal is in a state of transition. A 

number of pertinent studies are reported below. 

Romine (1950) investigated the duties of high school administrators 

and the demands which were made in terms of time, energy, and general 

resourcefulness of those confronted by administrators. He noted that 

the duties of an administrator could be classified into many areas. The 

five areas requiring the most time were planning the school year, pupil 

activities, curriculum, pupil records and discipline, and related prob

lems. On the average, each of these duties required much time of admin

istrators. Based on school size, Romine found there was a variation of 

emphasis for certain areas. For example, school publicity, public rela

tions, and social-civic responsibilities were reported as requiring more 

time for principals in larger schools than in smaller ones. It was pos

sible that these responsibilities were performed more informally in 

smaller schools and as a result were not reported as requiring the amount 

of time that was actually spent. Also, in larger schools, administrators 

may be more alert to certain needs and may be forced to give more time to 

them. 

Thomas (1963) reported that shcool principals represent one of the 

stronger bonds that hold us together as a nation. He mentioned four im

portant points that secondary school principals should consider when cop

ing with change. First, the principal should consider the school 1 s past. 
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Second, the principal must master the tools of his administrative job. 

With respect to his role in management, Thomas noted that the principal 

could delegate responsibilities to others. Third, the principal must 

understand and communicate with the community in which he works. Fourth, 

the principal must develop a concern for teachers, students, and par

ents. Above all, Thomas indicated that in times of change, the princi

pal should be an instructional leader who presents a powerful force for 

stabilizing and improving his school. 

The literature during 1965 to 1967 emphasized that the principal 1 s 

primary role was as instructional leader. It could be clearly seen that 

writers were repeatedly stating this position because of past failures. 

For example, Skelton (1965) indicated that improvement of instruction 

should always be uppermost in the mind of the secondary school adminis

trator no matter how busy he was. Gibb (1967) illustrated the dramatic

ally changing role of the high school principal in five general trends: 

1. The administrator is becoming less a controller and disciplin

arian and more a team builder and cooperative problem solver. 

2. The administrator is ~ecoming less a motivator and persuader 

and more a gardener and climate builder. 

3. The administrator is becoming less a fire fighter and more a 

planner. 

4. The administrator is becoming less a conservator, resister, and 

preserver of the culture, and more an innovator, a creator, and a quiet 

revolutionary. 

5. The administrator is becoming less a role and more a person. 

Penticost (1971) employed a case study method which attempted to 

identify factors that might cause the principal difficulty in 
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satisfactorily completing his responsibilities. He decided to seek an

swers to the following questions relative to the role of the principal: 

1. What were the functions that the principal normally performs in 

his school on a daily basis? 

2. What was the nature of his activity? 

3. With whom did the principal conduct his affairs? 

4. Could the principal shape his position in a manner as to enhance 

his role as the educational leader in his school? 

The research indicated that the principal had extreme difficulty in assum

ing a leadership role in curriculum development. The study also illus

trated a preponderance of the activities performed by the principal were 

initiated from outside the attendance center; thus the principal was a 

reactor and not an actor. Finally, and perhaps most discouraging, was 

that the principal could not of his own accord significantly redirect 

the role which he performed. 

Landers and Silverman (1974) summarized the principal 1 s changing 

role. They concluded it was still within the power of the principal to 

determine to a great extent the nature of his role. The principal who 

realized this and recognized that his success depended upon leadership 

skills rather than positive power would increase his effectiveness. Thus 

he introduced the role of the productive principal who was to exert dyna

mic leadership in the school by: 

1. Recruiting the most proficient teachers and staff personnel 

available. 

2. Delegating routine administrative details to appropriate staff 

personne 1. 



56 

3. Developing his assistant principals by sharing with them appro

priate responsibility and authority. 

4. Procuring necessary supportive equipment, materials, and cleri

c a 1 ass i s tan ce • 

5. Promoting innovations in classroom teaching. 

6. Motivating teachers to work toward improvement of their instruc-

ti on. 

7, Maintaining effective community relations. 

8. Assuming responsibility for whatever went wrong in the school. 

9. Communicating with the superintendent to ensure school objec

tives were aligned with local objectives. 

10. Keeping up with new theories and practices through participation 

in professional organizations. 

It could be concluded that the development of good dynamic skills of the 

group appeared to be the only solution for the principal at this time. 

Vetter (1976) related two important forces caused increased role 

pressures on the principal. First was an increasing need for coordinated 

effort in order to achieve effective results, and second were attitudes 

and expectations of individuals. He also pointed out that when role be

havior was judged as proper by others, their expectations were reinforced 

and they could be expected to continue to make these role demands and 

perhaps would be encouraged to make additional demands. Vetter concluded 

that systems and procedures could also be used to administer the manage

rial environment in order to reduce the pressure. For example, delega

tion of responsibility was important to every role manager. However, 

delegation was difficult for some because it involved sharing of and not 

avoidance of responsibility. 
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Krajewski (1977) attempted to acquire a more realistic comprehen

sion of the importance of the role of the secondary school principal as 

perceived by principals and teachers. He found that: 

l. Both teachers and principals perceived the principal 1 s primary 

role as administrator, and expected the principal to maintain this pri

mary role. 

2. Both teachers and principals saw the principal 1 s role of discip

linarian as important, but ideally both groups would like to see this 

role become much less important. 

3, Neither teachers nor principals saw the principal •s role as a 

curriculum supervisor as too important, but ideally both groups believe 

it should be a priority role. 

4. The principal 1 s role as instructional supervisor is regarded as 

only mildly important, but ideally both groups believe it should be a 

priority role. 

fn conclusion, Krajewski found that the principals wished to become most 

involved in the instructional and curriculum leadership roles for the 

sake of improvement in teaching and learning. 

Zechman (1977) found the principal to be the most vrsible of all 

school administrators who confronted the challenge of an era in which the 

pace and scope of change was unprecedented. The principal was perceived 

as a school ~nager and an instructional leader. He found the principal 

must serve as a change agent to help insure that the process of change 

functioned to the advantage of the instructional process. To do this, 

the principal had to be competent in a variety of areas on a continuing 

basis. 
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Cobb (1978) investigated the level of agreement among principals, 

teachers, and prospective teachers concerning the role of a principal in 

the performance of his/her duties. In dealing with the question of 

whether the principal should be an educational leader or merely a mana

ger, he observed that: 

1. Principals saw themselves primarily as instructional leaders 

and as being highly concerned with matters of curriculum. 

2. Prospective teachers wanted a principal who would guide and 

assist them in matters of curriculum and in improving their teaching 

skills, who would handle interpersonal relationships with skill, who 

would clearly communicate what was expected of them, and who would see 

that goals agreed upon were carried through to completion. 

Krajewski (1980) determined that administrative theory and rapport 

nurturance form the foundation for effective carrying out of the princi

pal 1 s role, regardless of agreement or disagreement of what that role 

encompasses otherwise. He concluded that implementation of a manageable 

structure was indeed difficult and time consuming; nevertheless, it would 

be successful if the principal effected it properly. To do that, both 

the knowledge base and rapport nurturance were needed by the principal. 

Mcintyre and Grant (1980) compared how principals viewed their own 

performance with teachers' and superintendents' views. Eighteen senior 

high school principals participated in the study: six from large schools 

enrolling 1 ,200 to 1,500 students; six from medium schools enrolling 501 

to 2,100 students; and six from small schools enrolling fewer than 500 

students. The findings indicated that there were significant differences 

in the three groups' perceptions of the performance of the principals in 

the eight key areas of responsibility. 



59 

In general, the writer reviewed the emergence of the secondary 

school principal 1 s role from 1935 to 1981, in an attempt to assist and 

prepare the reader to comprehend the nature and development of the second-

ary school principal 1 s role. Additionally, it seemed compatible to con-

fine the review literature to four hypotheses of the present study. 

Different Sizes of Secondary School Influence Principal 1 s Duty and 

Responsibility. A number of studies by Love (1980) revealed the size of 

the secondary school does affect the principal 1 s duties and responsibili-

ties in different reflections. For example, there were advantages and 

disadvantages related to small or large secondary schools, which in turn 

affected the principal 1 s duties and responsibilities in one way or an-

other. 

Surprisingly) one study indicated that the size of a school is not 

necessarily the determining factor for the principal to produce quality 

students. When it did, Love held that it was due to teachers and prin-

cipals failing to manage the schools effectively. In a similar manner, 

Love found that school size does not affect school quality, but that com-

petent teaching, sensitive administration, innovative courses, and so on 

were the major elements. 

By contrast, in another study Love concluded that there was a rela-

tionship between high school size, student participation, and alienation 

which cause th~ principal to become either a disciplinarian or academic 

manager and even both. Likewise, one study indicated that high schools 

face a number of special problems that affect education when certain en-

rollment sizes are exceeded. Also, numerous studies and recommendations 

have been introduced concerning the minimum, maximum, optimum, and best 
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size for secondary schools. In effect, the following literature relates 

school size and its effect on the roles and responsibilities of princi

pals. 

Beckner and 0 1 Neal (1980) held that size of a school is not neces

sarily the determining factor for the principal to produce quality stu

dents. They argued that if it did, it was because teachers and princi

pals failed to use the modern knowledge about learning, current teaching 

techniques and materials, effective management and organizational proce

dures, and creative processes for school improvement which are available 

today. 

Similarly, Coleman (1972) posited that the possibility of creating 

and maintaining educational opportunities of high quality seemed much 

more real and close at hand in small and medium sized secondary schools 

than in the case of very large schools. He further noted that school 

size does not cause such problems. The problem seemd to relate to com

petent teaching, sensitive administration of principals, innovative 

courses, and these are by no means rare in larger high schools. 

Beckner (1979) believed that a small school provides greater oppor

tunity for each student to participate in the total school activity pro

gram. Mchaffie (1973) presented the best feature of small schools. One 

of the five most popular responses to this item was "Students have oppor

tunity for wide participation. 11 Consistent with those cited above, 

Kleinert (1969) reflected that a very large high school, with its insti

tutional character and impersonal masses, was less likely than the small 

school to help the average individual student with problems of personal 

identification. It failed to provide the student with opportunities to 
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honor and glory. 
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Nevertheless, many of the potential strengths of small schools 

could prove to be deterrents to effective school administration if the 

principals do not approach them creatively. Becker and 0 1 Neal (1980) 

held that a small school can become a weakness rather than a strength if 

the principal persists in managing in a manner typical of a large school 

administration. 

Huling (1980) concluded that school size affects student participa

tion and alienation as shown below: 

l. Students in small schools become involved in a greater number 

and variety of activities than students in large schools. 

2. Students in small schools assume a greater number of positions 

of responsibility than students in large schools. 

3. Students in small schools are less alienated than students in 

large schools. 

4. Student participation in co-curricular activities and student ' 

alienation are negatively correlated. 

It can be concluded that school size affects the principal 's responsibil

ity with regard to student affairs. Consequently, the generalization 

mentioned above requires principals in different sized schools to manage 

student affairs differently according to a certain school size. 

Williamson and Campbell (1980-81) confirmed that administrators in 

large schools were more receptive to change than were administrators in 

small schools. They also noted that administrators in large schools ex

pressed significantly greater agreement than did administrators in small 

schools that high school principals should be required to file a detailed 
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report of all serious assaults in the schools with local law enforcement 

officials. Therefore, it was concluded that reception to change and re

porting of serious assaults by high school principals will differ accord

ing to school size. 

Romine (1958) determined duties of administrators of different size 

schools and concluded there was variation for certain areas. For exam

ple, school publicity, public relations, and social-civic responsibili

ties were reported as requiring more time among larger schools than among 

smaller ones. He indicated it was possible that these responsibilities 

were not reported as requiring the amount of time actually spent on them. 

Also, in larger schools, administrators may be more aware of needs in 

these areas and may be forced to give more time to them. 

Conant (1969) confirmed it is poss]ble that high schools face a num

ber of special problems that affect administration of principals when 

certain enrollment sizes are exceeded. This finding indicates that in 

order to solve problems, the principal's responsibility should be adapt

able based on school sizes. 

It appears that the principal 's duties and responsibilites have been 

changed in order to keep up with increasing enrollment. Redmond et al. 

(1972) state that teachers in large city high schools now have a stronger 

academic background than formerly, and communities are aware that they 

must become more involved with all institutions that affect their lives. 

Hence the urban school principal, the educational leader of the school, 

must be able to work with his new constituents. In view of the quality 

of the academic background many teachers now possess and the increasing 

wealth of knowledge available to so many, few principals can be expected 

to be more knowledgeable in all subject matter fields than members of 
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their staffs who are specialists in particular fields. The principal 's 

responsibility as a resource person in the urban area has been changed; 

therefore, the principal must possess leadership ability. He must be 

able to work with a team to create and carry out an effective education

al program. Today's principal must be a catalyst in the introduction of 

new programs and must be able to follow them through to fruition. 

Hosler (1977) pointed out that achievement is more related to the 

quality and type of student or school than to the size of school or spe

cific educational policies or practices. Furthermore, he concluded that 

graduates from larger schools do not achieve significantly higher grade 

point averages nor higher scores on standardized achievement tests than 

graduates from small schools. 

It is evident that when enrollment sizes in large high schools are 

overcrowded, it affects the principal 's duties and responsibilities in 

one way or another. Conant (1959) pointed out that approximately one

thi rd (35%) of the large city high schools reported their physical facil

ities were below what could reasonably be expected in terms of the dis

trict's financial ability. Almost as many (31%) reported they had been 

substantially constrained by limitations in their physical facilities 

during the past five years in designing new educational programs. Final

ly, 14 percent of them reported their schools' physical facilities were 

severely inadequate for presenting an appropriate program. In general, 

schools indicated their plant and equipment were more nearly adequate 

for the traditional academic programs than for offerings in vocational, 

industrial arts, and fine arts areas. Conant concluded that in addition 

to schools having more students than space for them, must be included 26 

percent of the large city high schools who said that their enrollment 
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was below the stated capacity. On a regional basis, overcrowding is 

least frequent in secondary schools in the southwest (49% incidence of 

less-than-capacity enrollments); but is most frequent in the northeast, 

where 36 percent of the schools were overcrowded to the extent of 521 or 

more students. 

Numerous studies and recommendations have been made concerning the 

ideal size for secondary schools. Most investigators have looked for an 

ideal size in terms of quality of programs and/or economy in cost, and 

resulting recommendations have varied considerably. 

Stemnook (1974) summarized research on size of schools and school 

districts in 1974, and revealed minimum size recommendations for junior 

high schools ranged from 90 to 1 ,500, optimum size recommendations rang

ed from 521 to 1 ,200, and maximum size recommendations ranged from 900 

to 1 ,400. Size recommendations for senior high schools ranged from 100 

to 1 ,600 as a minimum, 290 to 2,000 as an optimum, and 1,700 to 3,000 as 

a maximum. Recommendations in the last 15 to 20 years have been made 

for larger minimum enrollments. 

As mentioned before, the most influential recommendations on school 

size were made in 1959 by Conant as a result of nationwide studies. His 

recommendations for improving high schools and junior high schools in

cluded 20 different aspects of curriculum, staff, facilities, and other 

features. To provide these services at a reasonable cost was obviously 

impossible in smaller schools. Conant (1959) therefore recommended that 

no high school should have fewer than 100 in the graduating class. At 

that time about 30 percent of the high schools in the country were in 

this category, but Conant supported the recommendations because he was 

convinced small high schools can be satisfactory only at great expense. 
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In Thailand, according to the regulations of the Ministry of Educa

tion (1978) the secondary school principals were grouped into five grad

ed ranks. They are listed from high to low: (1) special grade, (2) 

fourth grade, (3) third grade, (4) second grade, and (5) first grade. 

The different grade principals were responsible for jobs which differed 

in scope of duties and responsibilities. For example, the special grade 

principals had more duties and responsibilities than the lower grade 

principals. The special grade principals operated large schools with 

more than 42 classrooms and more than 1680 students, while the first 

grade principals operated schools with not more than 6 to 17 classrooms 

and 240 to 680 students. 

The Department of General Education (1980) has suggested more appro

priate sizes for secondary schools. These are as follows: a minimum 

size for the lower secondary level ranged from 240 to 680, an optimum 

size from 960 to l ,200, and a maximum size from 1,200 to 1 ,440. For the 

upper secondary level, a minimum size ranged from 240 to 720, an optimum 

size ranged from 960 to l ,200, and a maximum size ranged from l ,490 to 

2,160. 

Length of Experience Influences Principal 's Duties and Responsibili

ties. In the American educational system in general, state law requires 

that one who seeks a position as a secondary school principal must re

ceive a certificate or license for the position. Some types of certifi

cates require a teaching background, while others require an administra

tive background. Extra criteria such as an approved program, an intern

ship, and a written and oral examination in the credential area have been 

added as a qualification. It can therefore be assumed that secondary 

school principals were appointed based on the above criteria. The 
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portance of and length of experience influence the principal 1 s duties 

and responsibilities. 

66 

The secondary school principals and assistant principals determine 

more than anyone else the nature and extent of a school's services. What 

superintendents and teachers accomplish is restricted or enhanced by 

what principals do. Although some principals are ineffective in their 

primary role of instructional leader, it would be unwise to abandon the 

position (Trump, 1972). 

As the importance of the principal 's roles and responsibilities 

have been shown, both experience and certification become major factors 

which the American educational organization considers when appointing 

principals. These criteria indicate that both experience and certifica

tion affect the principal 1 s duties and responsibilities. The following 

section includes the procedures for screening the prospective principals 

using experience and certification as criteria. 

In terms of training, the master's degree was considered a minimum 

requirement. Applicants with graduate degrees in education were requir

ed to present at least 15 semester hours in education, including 6 semes

ter hours of supervision and 6 semester hours in administration at both 

the elementary and secondary school levels. Other hours could have been 

earned in curriculum, finance, law, instructional materials, guidance, 

special education, research, tests and measurements, and transportation. 

Degrees from other fields were acceptable, provided the candidate had 

earned 24 semester hours in education of which 20 were in the graduate 

school. These candidates also had to meet the supervision and adminis-

tration hours listed above. In Illinois, assignment to secondary schools 
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requires 15 semester hours of additional work beyond the master's degree 

to meet regional accrediting standards. Experience requirements includ

ed six years of full-time work on a standard certificate as a teacher or 

school administrator, with the last two years rated as 11excellent 11 or 

11superior 11 (Redmond et al., 1972). 

Bobroff et al. (1974) conducted a survey to determine options of 

selected principals concerning pragmatism, characteristics, and competen

cies desirable for principals of junior high and middle schools. The 

study surveyed 350 randomly selected principals of selected junior high 

and middle schools. Of the 233 respondents, 160 reported they were 

junior high school principals, 66 reported they were principals of mid

dle schools, and 7 did not respond to this question. In addition, only 

3 of the 933 responding principals reported previous experience as a 

junior high or middle school principal, 40 had no previous administrative 

experience, and the remainder reported a variety of experience. It is 

encouraging to note that 68 principals had been assistant junior high 

or middle school principals before accepting their present position. 

According to the data, Bobroff et al. (1974) concluded that many 

teachers and counselors moved directly into the position of principal 

in junior high and middle schools: 102 principals reported the position 

they held immediately before accepting their present position was as 

teacher and counselor, while 55 were junior high teachers. When asked 

what qualities, competencies, and experiences they considered to be de

sirable for junior high and middle school principals, 210 strongly agreed 

that principals should have the skill to diagnose and prescribe as well 

as to develop and adapt materials for these schools; 206 respondents be-

1 ieved there should be more emphasis placed upon securing principals who 
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are especially trained for junior high and middle schools; 175 believed 

prospective junior high and middle school principals should be required 

to teach at this level; and 162 recommended a required internship for 

the junior high or middle school principals. 

The final question in the survey by Bobroff et al. (1974) asked how 

institutions of higher learning could make important contributions to

ward providing better prepared junior high and middle school principals 

and assistant principals. A telling, and probably valid, statement 

occurring most frequently was: 11 Professors of junior high and middle 

school education courses should have had recent experience in junior 

high and middle schools 11 (p. 59). 

Many persons aspire to become principals. Some make it by luck, 

others by influence. Most, however, become principals because they have 

the ability to remain calm in the midst of confusion. They usually can 

solve problems instead of being part of the problem. Principals eventu

ally learn to function effectively in the center of conflict and confron

tation. The ability to maintain an atmosphere of objectivity in a time 

of confusion is not easily acquired. Thomas (1979) admits that such 

ability is mastered only with years of experience and large amounts of 

fear, uncertainty, and insecurity. Once it is acquired, however, it 

gives the principal the peace and tranquility needed to be prepared for 

the next challenge. 

Findley and Hales (1974) found that for years certification was con

tingent upon the approval of local persons or committees. This method 

was replaced by another in which administrative competence was associated 

with knowledge of educational principles and practices, and written or 

oral examinations were used. Presently, certification is still acquired 
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tification can be attained. They further determined that standards for 

certification of administrators in education are in constant flux, and 

apparently the only characteristic certification requirements have in 

common is a lack of unifor~ity. Currently, certification options for 

the secondary school principal depend on his state of residence, since 

experience and preparation requirements vary considerably among states. 

According to the University Council for Educational Administration 

(UCEA), the model teaching experience for principals among states is 

three years, with the minimum required by any state being five years. As 

of 1979, 49 states (including Washington, D.C.) required at least five 

years of preparation; 3 states required six years; and only 2 states re

quired less than five years of preparation. 

These requirements compare favorably with the recommendations of 

regional and national associations. The recommendations of the North 

Central Association of Colleges and Secondary Schools for secondary 

school principals include: (1) 45 semester hours of graduate credit, in

clusive of the master's degree; (2) not less than 20 semester hours of 

graduate credit must be in administration, curriculum, supervision, and 

related fields; and (3) two years of successful teaching experience. The 

Northwest Association of Secondary and Higher Schools recommends a mas

ter's degree which includes 14 semester hours of graduate work in educa

tion, or 38 semester hours of graduate credits, 16 of which must be in 

education. The Southern Association of Colleges and Universities recom

mends a graduate degree from an approved institution and 15 semester 

hours of graduate credit with emphasis on administration. 
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Findley and Hales (1974) cited other certification options. For 

example, Michigan is the only state that does not issue any type of ad-

ministrative certificate. Administrators are considered teachers and 

must hold a valid Michigan teaching certification for the level of their 

administrative assignment. Recognizing that the status of reciprocity 

agreements in administrative certification between states is currently 

inconsistent, administrative experience without the accompanying certifi-

cate might be a distinct disadvantage to the administrator who values 

mobility to other states. With regard to trends in certification, 

Findley and Hales stated that one obvious trend in certification is 

flexibility. It is probable that the rigid traditional approach will de-

cline as more states adopt approved programs and other experimental ap-

proaches. These programs provide tne necessary flexibility to facilitate 

the 11 reality-oriented 11 preparation procedures currently being used in 

many institutions. Internships, either as a certification requirement or 

an option under an approved program, will increase as greater emphasis i? 

placed on field experience and on-the-job performance. Increased flexi-

bility may pervade experience requirements as well. Prerequisites such 

as teacher certification and teaching experience may be dropped, thus en-

abling individuals from outside the area of education to enter the field 

of educational administration. Those in education, however, are likely 

to oppose such action on the basis that an administrator is expected to 

provide leadership in improving instruction, and that teaching experience 

and a background in the field of education are necessary qualifications. 

In California, Bybauts (1973) found a unique multi-option certifica-

tion which was issued by the 1970 Ryan Credentialing Act. The bi 11 
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tial: (1) an approved program, (2) an internship, and (3) an examina

tion in the credential area. 

71 

Merullo (1974) stated that the role of the high school principal is 

changing: personal experiences, size of school, community served, and 

type of setting are all factors which contribute to the organizational 

structure of the school, the distribution of responsibilities for 

decision-making, and even the style of leadership whic~ is acceptable in 

a community. Merullo described his personal background: he came to his 

position with 20 years of experience in a relatively large school--12 

years as a mathematics teacher and 8 years as an assistant principal. 

Along the way he was exposed to myriad experiences common to most prin

cipals of his vintage. He suspected that his ascendance to this position 

was due more to his charismatic personality, sense of social mission, 

circumstances of timing, ambition, and industry than to his academic prep

aration. 

In his research on the principal's experience impact on the school, 

Wiggins (1975) was unable to establish a strong correlation between the 

behavior of principals and climate of the school. What Wiggins' findings 

clearly underscore is the need for principals to have the expertise to 

influence the system to a significant degree, rather than merely to react 

to mounting pressures within the school and the larger community. More

over, he noted that the principal is in a uniquely advantageous position 

to lead, because he has the preparation and first-hand experience to 

clearly perceive the complexities of the educational setting and to de

termine what will or will not work. A school can be no better than its 

teachers, but it is the leadership with adequate experience of the 
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principal that determines the extent to which the best of what teachers 

have to contribute is released within the school. He concluded that 

leadership through ideas will neither replace nor diminish the need for 

other lines of authority and enrich not only our solutions but our ex

periences as educational administrators. It can help place those with 

the best potential for solving educational problems--the principals--in 

a position to lead rather than to react to pressures and proposals from 

outside the profession. Accordingly, it could be presented that the 

school principal could be more effective with an increased amount of ad

ministrative experience. 

With respect to length of experience of secondary school principals 

in Thailand, it was formally stated that administrative experience was a 

very important requirement in consideration of promoting and appointing 

school principals. All school principals must have at least two years 

of administrative experience as assistant principal to become a principal 

(Ministry of Education, 1980). 

The Number of Assistant Principals Influences Principal 1 s Duties 

and Responsibilities. Gaslin (1974) believed a principal is responsible 

for his school's programs, but his effectiveness is bound to and influ

enced by the effectiveness of his assistant principals. Trump (1972) 

agreed that the secondary school principal and assistant principals more 

than anyone else determine the nature and extent of a school's services. 

Nick (1980) concluded that the assistant principal, an important member 

of the administrative staff of the school, is directly responsible to 

the principal. He or she is expected to maintain an effective working 

relationship with other administrators, teachers, maintenance and cleri

cal staff, and student personnel. 
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Austin and Brown (1970) are convinced the assistant principal is 

the binding agent--the man who makes the school successful. The princi-

pal is the figurehead who can communicate upward, but the assistant prin

cipal is the connection to the outside as well as the connection to the 

principal for most teachers. It appears that the position of assistant 

principal is imperative in the secondary school. 

Burgess (1976) disclosed that he is a principal of a city high 

school with an enrollment of 2,500 students. He worked with three men 

who were experienced assistant principals with a vast array of education

al talents among them. He assigned three assistant principals into the 

areas of instructional management, personnel management, and building 

and equipment management, respectively. He was convinced that every 

assistant principal is an important member of the school staff. Further

more, he believed that each assistant principal must find satisfaction 

in his job if he is to function effectively. 

Trump (1972) asserted that school improvement demands principals 

with high priorities for improving instruction with proper techniques. A 

school's organization for supervision and management needs to reflect 

these priorities. A smaller school would combine some positions and a 

larger one would separate them. He further noted that four auxiliary 

positions--building administrator, external relations director, personnel 

administrator, and activities--are handled by two persons ina school with 

1 ,260 pupils or four persons in a school with 2,000 or more. The quali

fications for these positions need to be quite different from qualifica

tions of assistant principals and principals. He added that while the 

roles of the assistant principal and principal are similar, the latter 

has added responsibilities for supervising auxiliary personnel; this 
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supervision requires one-fourth of his time and energy. Having the re

sponsibility of improving instruction, the assistant principal comple

ments the principal, thus strengthening the leadership function and 

potential. Trump concluded that the number of assistant principals will 

vary with the size of school. For example, a school with fewer than 500 

students would not require an assistant principal with full-time respon

sibility for instruction. However, a school with more than 500 students 

would require a full-time assistant principal working with the principal 

on instructional improvement. It can be assumed that the secondary 

school principal would manage the school more effectively with a comple

ment of assistant principals. Moreover, the number of assistant princi

pals are likely to increase accordingly as the number of enrollments in-

crease. 

Reed and Conners (1982) presented data on Fremont High School, a~ 

integrated four-year secondary school with a student enrollment of ap

proximately 1 ,900. A loosely structured administrative team, composed 

of Principal Williams and Vice Principals Andrews and Cunningham, has 

been formed. The principal oversees the school management in general; 

Andrews directs instructional and personnel management; and Cunningham 

directs office and discipline management. As a result of team manage

ment these three administrators support one another, and they appear to 

develop and maintain personal alliances which make the school successful. 

Gross et al. (1980) found that three administrators at Unionville 

High School, a school of 1 ,000 students in grades 9 through 12, are dedi

cated to the concept of teamwork as a logical and variable approach to 

the management of a dynamic school. This concept of teamwork is the re

sult of two factors. First, the three administrators had very few, if 



75 

any, preconceived notions concerning the roles to be filled by the prin

cipal and assistant principals. There was flexibility in role defini

tions--a willingness to shift roles and responsibilities where necessary. 

Second, they believed the entire team should be involved as much as pos

sible in the total running of the school, and that each administrator 

should be given autonomy in areas in which he expressed a special affin

ity. In the individual 1 s area, work is done independently but the final 

decision is made by the principal. This results in capable managers: if 

two administrators are away, the third feels capable of assuming certain 

responsibilities. Gross et al. concluded that with the longer tenure of 

many principals in their jobs, there is appropriate time for the princi

pal and assistant principal to take a fresh look at their jobs and at 

each other. It is hoped there will be some rethinking with regard to 

job descriptions and working relationships. The attitude of flexibility 

in job functions, open communication, and commitment of the entire school 

to the disciplinary process can benefit all schools. The rewards accru

ing from a teamwork approach have proven to be substantial at Unionville. 

Stoner and Voorhies (1981) determined the roles and functions of the 

assistant principal. They employed a questionnaire to gather data from 

principals, assistant principals, and teachers randomly selected from 106 

high schools. They concluded that of the 106 assistant principals, only 

about 10 percent served in schools with enrollment under 600; about 35 

percent served in schools with enrollment between 600 and 1 ,200; 45 per

cent served in schools with enrollment of 1 ,200 or more. The figures in

dicated that the number of assistant principals increases with the in

creasing number of enrollments. In other words, it can be said that the 
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number of assistant principals influences the principal •s duties and re

sponsibi 1 ities. 

Regarding the regulations of the Ministry of Education (1980) in 

Thailand, according to the procedure of appointment of secondary school 

assistant principals there are one to four positions with the following 

criteria: 

1. One assistant principal could be appointed ina secondary school 

with 9 to 17 classrooms. 

2. Two assistant principals could be appointed in a secondary school 

with 18 to 26 classrooms. 

3. Three assistant principals could be appointed in a secondary 

school with 27 to 41 classrooms. 

4. Four assistant principals could be appointed in a secondary 

school with more than 41 classrooms. 

Furthermore, in a small secondary school having only one assistant prin

cipal, he was likely to assist the principal mainly in such areas as aca

demic affairs, personnel administration, and office administration. In 

the four larger secondary schools, each of the assistant principals was 

assigned to a specific area. 

Related studies concerning roles and responsibilities of the second

ary school principal in the United States and Thailand have been illus

trated; therefore, the concept of roles and responsibilities of the 

secondary school principal are summarized below. 

The position of the secondary school principal in recent years has 

become increasingly complex after a period of rapid change in Thailand 

and the United States. Moreover, the secondary school principal •s posi

tion is concomitantly one of the most demanding and least understood in 
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all of education. Certain questions have been posed to secondary school 

principals: How effectively do secondary school principals work as they 

attempt to meet the increasing demands of their role? Do principals per

ceive themselves as capable of carrying out the multiple tasks associat

ed with the position? Are they experiencing job satisfaction? Addition

ally, recent research in the field of educational administration reveals 

that the role of principal is in a state of transition. This is support

ed by the following studies. 

Rice (1976} and Jenkins (1972) believed the high school principal 's 

job is impossible, if not absurd. According to Koener (1973) the second

ary school principal is required to make realistic budgets, act as curri

culum expert, personnel manager, contract negotiator, public relations 

expert, disciplinarian, planner, and instructional leader. These duties, 

along with ever-increasing demands and pressures from community groups, 

teacher unions, and significant others, are causing the principal 's job 

to become more involved and subject to continued change (Landers and 

Silverman, 1974). It is not surprising that many secondary school prin

cipals may be confused as to what should be emphasized in their position. 

As a result, it seemed appropriate to conduct a study to analyze how 

secondary school principals themselves perceived their roles. 

This chapter dealt with an overall view of the Thai educational ad

ministration and a review of related literature in the United States and 

Thailand regarding concepts of roles and responsibilities of secondary 

school principals. Opinions and research of different individuals and 

groups have been incorporated to establish a framework for this study. 



CHAPTER I I I 

METHODOLOGY AND RESEARCH DESIGN 

Introduction 

The purposes of this study were to: 

l. Analyze the roles and responsibilities of selected secondary 

school principals in the Educational Region 10, Thailand, to determine 

if there were any differences in job satisfaction among principals with 

respect to their perceptions of the two national schemes of education 

(1960 and 1977, respectively). 

2. Determine if there were any differences in the principal 1 s func

tion based on school size. 

3. Determine if principals with long experience function different

ly under this 1977 NSE than recently employed principals. 

4. Determine if principals with a different number of assistant 

principals function differently under the 1977 NSE. 

This was done by sending questionnaires to selected secondary school 

principals in the Educational Region 10, Thailand, to determine if there 

were differences between job sati.sfaction and the two national schemes of 

education; and to determine if the effect of school size, principal 1 s 

length of experience, and number of assistant principals were influenced 

by the 1977 National Scheme of Education. 

The statistical format utilized to address these issues were de

scriptive rather than predictive, in that the sample was limited to 
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principals within Region 10, and thus a generalization to other areas of 

predictions would be inappropriate. 

Description of the Sample 

The respondents of this study were secondary school principals who 

were incumbents in their positions for at least five years from 1973 

through 1977. According to the secondary school educational record, pub-

1 i shed by the Department of General Education, there are 127 secondary 

schools listed as being in Region 10. Of this number, 38 of the schools 

were considered to be small (enrollment of 360 to 380 students, 9 to 17 

classrooms), 64 were classified as being of medium size (enrollments of 

720 to 1040 students, 18 to 26 classrooms), and 25 were large (enrol 1-

ments of 1080 to 1680 students, 27 to 42 classrooms). 

From the population of 127 principals of secondary schools in Region 

10, those principals who had less than five years experience were elimi

nated. Since these principals were not serving in that capacity prior 

to the introduction of the 1977 National Scheme of Education, it was felt 

they could not compare the two schemes of education (1960 and 1977). 

The remaining principals were surveyed; this population consisted 

of 65 principals. Table I shows the distribution by school size of the 

original population and the population as adjusted for term of service. 

The rationale for selection Region 10 is as follows: 

1. Representation of all geographical sections of the tenth Educa

tional Region (see Appendix C). 

2. Representation of such three different school principals as 

large, medium, and small. 
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3. Representation of all of at least five years' experience in resi-

dence principals. 

Furthermore, the selection of Region 10 for this study was to provide a 

defined geographical area from which to draw the sample. Also, the Sri-

Nakharinwirot University (where the writer is an instructor) provides as 

an educational center for most of the schools within Region 10, thereby 

adding to the common relationship of the principals. 

TABLE I 

DISTRIBUTION OF POPULATION AND SAMPLE 

Number of Percent Percent 
School Schools in of Sample of 

Size Population Sample Size Sample 

Srna 11 38 30.0 31 47.7 

Medi urn· 64 50.3 18 27.7 

Large 25 19.7 16 29.6 

Total 127 100.0 65 100.0 

Collection of Data 

Construction of the Questionnaire 

The questionnaires were the sole source for gathering data. The 

process of determining the adequacy of information to be requested in 

these questionnaires was to: 
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1. Compile a preliminary list of questions in three areas: admin

istration of academic affairs, personnel administration, and office ad

ministration. 

2. Consult with the chairman of the writer 1 s dissertation commit-

tee. 

3. Administer the questionnaire to Thai graduate students in Still

water residence. 

4. Make revisions on the basis of the sample 1 s suggestions and ex

amine the items. 

5. Review the translation of questionnaires by Thai graduate stu

dents (their names and qualifications are presented in Appendix G). 

6. Make revisions based upon this group 1 s recommendations. 

Submission of Questionnaire to Participants 

Prior to submitting questionnaires to participating principals, let

ters were sent to Aumnoui Uted, the Regional Education Officer in the 

tenth region (see Appendix G). The purposes for these letters were to 

introduce him to the study and to solicit his support in encouraging the 

principals to respond to the questionnaire. It was felt that by follow

ing this procedure, a more complete survey could be undertaken. 

Additionally, another letter was sent to Ritth Sitthikarn, the Cen

tral District Educational Officer of the Ministry of Education. His co

operation was solicited in the distribution of the questionnaires to 

those principals included in the study. Ritth Sitthikarn was also asked 

to collect the completed questionnaires and return them to the writer. 

He agreed to cooperate in this study and returned all completed question

naires to the writer. 
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Validity and Reliability of the Questionnaire 

In order that the reliability and validity of parts of the question

naire can be carefully examined, a pilot study.was conducted during the 

development of the questionnaire. To evaluate the items in the question

naire, the completed questionnaire (in draft form) was reviewed for trans

lation error by six Thai graduate students (see Appendix G) whose quali

fications are presented in this appendix and who resided in Stillwater, 

Oklahoma. 

All of these students were asked to review and evaluate the items. 

After evaluations and suggestions were made, the items were revised ac

cordingly. Upon review of the questionnaire, these students were subse

quently retested. The scores of the test-retest process were compared 

to determine if there were any significant shifts in the scores of the 

participants. None was observed; therefore, the test reliability was 

established by the test-retest procedure. 

Reliability was also established by an R-factor analysis between 

the individual items within the variables: academic administration, per

sonnel administration, and office administration. Use of the R-factor 

analysis showed the correlation coefficients to be very close using both 

the technique of 11 No Rotation 11 and 11Varimax. 11 

The ranges for these correlation coefficients run from 0.012 on 

questions l and 6 in academic administration, to 0.518 between question 

2 in office administration with question 9 in personnel administration. 

This indicates a very high reliability within and between the question

naire items. There is a high degree of internal reliability in that all 

of the correlations are closely related. 



Validity was established through an examination of the content of 

each item on the questionnaire. The examination was conducted by the 

writer's dissertation adviser and by the six Thai graduate students 

listed in Appendix G. The suggestions made by these evaluators were in

corporated into the final draft of the questionnaire. 

Translation of the questionnaire items from English to Thai posed 

another difficulty concerning the validity of this instrument. In order 

to assure accurate and clear translation of the questionnaire, the group 

of Thai students with fluency in English (see Appendix G) were asked to 

review both English and Thai versions to make certain the translations 

were accurate. 

Method of Analyzing Data 

The statistical methods utilized in this study were the following: 

the initial step in~olved establishing frequency counts for each item in 

the questionnaire. This technique provided the needed demographic infor

mation on principals surveyed and nature of the school environment. 

Through the frequency statistic, means for each item within the catego

ries of academic, personnel, and office administration were found. 

The second step was to determine means for the areas of academic, 

personnel, and office administration. This was accomplished through a 

statistical technique which allowe~ for the computation of individual 

items to form a single statistic. This technique was also utilized to 

provide information relative to overall job satisfaction. In this com

putational step, scores for each item within the areas of academic, per

sonnel, and office administration were combined into a single, separate 

score for job satisfaction. 
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The final step was to take the independent variables of years of ex

perience, school size, and number of assistant principals and compare 

each with the matrix format by the dependent variables of academic admin

istration, personnel administration, office administration, and job sat

sifaction. This was done by utilization of a one-way analysis of vari-

ance. 



CHAPTER IV 

PRESENTATION AND STATISTICAL 

ANALYSIS OF THE DATA 

Introduction 

In this chapter the data will be presented and analyzed. Data and 

statistical techniques used in this study were derived from the Statisti

cal Package for the Social Sciences (SPSS), a computer program available 

at the Oklahoma State University Computer Center. The statistics to be 

reported will be frequencies, computations, and one-way analysis of vari

ance of the interaction of the independent variables upon the dependent 

variables. The statistical practice used was to accept (or could not re

ject, or failed to reject) the null hypothesis at the .05 level of signi

ficance. This practice is preferred by statisticians. 

Frequencies 

In this first section, an analysis of the frequency information wi 11 

be presented which yields data about principals surveyed, schools in the 

study, and principals' responses to specific items on the questionnaire. 

The first item on the questionnaire dealt with the sex of the prin

cipals. The responses showed that 96.9 percent of the respondents were 

male. The second item dealt with the age of the principals being survey

ed (see Table II). 
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TABLE 11 

AGE OF PRINCIPALS 

Cumulative 
Age Number Frequency Frequency 

25-30 
31-35 9 13.8 13.8 
36-40 16 24.6 38.5 
41-45 27 41. 5 80.0 
46-50 13 20.0 100.0 
51-55 100.0 
56 and 
over 100.0 

Total 65 100.0 100.0 

Table 11 indicates that all principals included in the survey were 

between 31 and 50 years of age. The mode was in the 41- to 45-year-old 

range. Approximately 67 percent of all principals in the survey were be-

tween the ages of 36 and 45 years of age. While it is not surprising to 

find no representatives in the 25- to 30-year-old category, because of 

the limitation of the study the absence of representatives 51 years old 

and older is somewhat surprising. 

Table I I I provides a breakdown of the level of training of the pr in-

cipals. This was accomplished by analyzing the highest degree held by 

the principals. This table shows that approximately 74 percent of the 

principals surveyed held a bachelor's degree or higher teacher certifi-

cate or equivalent. 

The next item on the questionnaire dealt with the years of experi-

ence the respondents had as a principal. The responses are shown in 

Table IV. As shown in the table, 60 percent of the principals in the 
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TABLE 111 

HIGHEST DEGREE HELD BY PRINCIPALS 

Cumulative 
Highest Degree Held Number Percent Percent 

Higher Teacher's Certi-
f icate or Equivalent 16 24.6 24.6 
Bachelor's Degree 48 73.8 98.5 
Specialist's Certificate 98.5 
Master's Degree 1. 5 100.0 

Total 65 100.0 100.0 

TABLE IV 

YEARS OF EXPERIENCE AS A PRINCIPAL 

Cumulative 
Years of Experience Number Percent Percent 

5-10 39 60.0 60.0 

11-15 16 24.6 84.7 

16-20 8 12. 3 96.3 
21-25 1. 5 98.5 
26-30 1 • 5 100.0 

31 and over 100.0 
Total 65 100.0 100.0 



88 

population had between 5 and 10 years of experience. Approximately 96 

percent of the respondents had between 5 and 20 years of experience. The 

fact that so few principals had more than 21 years of experience and 

none had over 30 years of experience is not surprising in light of the 

information of the age of the respondents (see Table I 1). 

From the information presented in Table V, it can be seen that ap-

proximately half of the respondents have teaching and administrative re-

sponsibilities while half of them do not. 

TABLE V 

REGULARLY SCHEDULED TEACHING EXPERIENCE 

Cumulative 
Responsibilities Number Percent Frequency 

1. Have teaching 
responsibilities 33 50.8 50.8 

2. Do not have teach-
ing responsibili-
ties 32 49.2 100.0 

Total 65 100.0 100.0 

The next section of the questionnaire sought information about the 

characteristics of the schools. The data on the level of the schools 

are presented in Table VI. Almost 71 percent of the schools in the sur-

vey were classified as being lower secondary schools. The remainder 

were categorized as being both lower and upper level schools. There were 

no representatives from the sample of higher secondary schools. 



TABLE VI 

SCHOOL LEVEL 

Cumulative 
Level Number Percent Frequency 

Lower Secondary School 46 70.8 70.8 

Higher Secondary School 70.8 

Lower and Upper Level in 
the Same School 19 29.2 100.0 

Total 65 100.0 100.0 

School size was determined by the number of classrooms in the 

schools. By utilizing this criterion, the following material was gather-

ed (see Table VI I). Approximately one-half of the respondents indicated 

that their schools had from 9 to 17 classrooms (small size), 26 percent 

indicated their schools had from 18 to 26 classrooms (medium size), and 

approximately 75 percent indicated they had from 27 to 42 classrooms 

(large size) . 

TABLE VI I 

SCHOOL SIZE 

Number of Cumulative 
Classrooms Number Percent Frequency 

9-17 32 49.2 49.2 
18-26 17 26.2 75.4 
27-42 

and over 16 24.6 100.0 

Total 65 100.0 100.0 
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The next item dealt with the types of schools included in the sur-

vey. The information is presented in Table VII I. The population survey-

ed consisted primarily of coeducational schools (95.4%). The number of 

single-sex schools was very small, less than 5 percent. 

TABLE V 111 

TYPE OF SCHOOL 

Cumulative 
Type Number Percent Frequency 

Boys 1 Schools 2 3. 1 3. 1 

G i r 1s 1 Schools l. 5 4.6 

Coeducational 
Schools 62 95.4 100.0 

Tota 1 65 100.0 100.0 

The school location was the next item assessed. These were divided 

into categories of urban, district, and sub-district schools. Table IX 

shows the school location by these categories. As can be seen in Table 

IX, approximately 72 percent of the schools were district schools. The 

categories of urban and district schools comprise almost 97 percent of 

the sample. 

Table X shows the number of teachers at all schools included in the 

survey. This distribution shows the minimum number of teachers was 7 

with a maximum of 156 teachers in the largest school. The most common 

size (mode) was 12 teachers with a mean number of almost 39 teachers 

(38.925). 
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TABLE IX 

SCHOOL LOCATION 

Cumulative 
Location Number Percent Frequency 

Urban Area 16 24.6 24.6 

District Area 47 72.3 96.9 

Sub-District Area 2 3. 1 100.0 

Total 65 100.0 100.0 

.. 



TABLE X 

NUMBER OF TEACHERS 

No. of No. of Adj. Cum. 
Teachers Schools Percent Percent 

7 l 2 2 
8 2 3 5 

l l 3- 5 9 
12 9 14 23 
13 3 5 28 
14 6 9 37 
15 4 6 43 
16 3 5 48 
18 l 2 49 
24 l 2 51 
26 3 5 55 
28 l 2 57 
30 l 2 58 
32 2 3 62 
35. l 2 63 
36 2 3 66 
37 l 2 68 
38 l 2 69 
40 l 2 71 
42 2 3 74 
43 l 2 75 
45 l 2 77 
72 l 2 78. 
76 l 2 80 
79 l 2 82 
80 l 2 83 
81 l 2 85 
92 l 2 86 
95 2 3 89 
96 l 2 91 
98 l 2 92 

106 l 2 94 
115 l 2 95 
116 l 2 97 
142 1 2 98 
156 l 2 100 
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Table XI shows the number of assistant principals working in each 

school. The number ranges from none to four assistant principals in the 

largest schools. Approximately two-thirds of the schools in the survey 

had one or more assistant principals (63. 1%). Almost 37 percent did not 

indicate they had any assistant principals, and this was the largest 

single category. 

TABLE XI 

NUMBER OF ASSISTANT PRINCIPALS 

No. of Relative Cumulative 
Assistant Absolute Frequency Frequency 
Principals Frequency (Percent) (Percent) 

0 24 36.9 36.9 
1 l l 16.9 53.8 
2 13 20.0 73. 8 
3 5 7.7 81. 5 
4 12 18. 5 100.0 

Total 65 100.0 

The next sections of the questionnaire consisted of nine questions 

in each area of academic, personnel, and office administration. These 

questions were placed on a Likert scale from a low of l to a high of 5. 

The following section will provide the specific response pattern of each 

questionnaire item. 

Academic Administration 

The nine questionnaire items for academic administration follow with 
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a statistical analysis. The range of this questionnaire was from aver-

age to very high, with almost 74 percent of the respondents rating this 

item as high. The mean for this item was 4.077 with a standard devia-

tion of 0.510. It would appear that the principals believe their abil-

ity to administer their academic affairs was high under the 1977 NSE 

(see Table XI I). 

Score 

3 
4 
5 

Total 

TABLE XI I 

PRINCIPAL 1 S ABILITY TO ADMINISTER 
ACADEMIC AFFAIRS 

Number Relative 
of Frequency 

Responses (Percent) 

6 9.2 
48 73.8 
1 1 16.5 
65 100.0 

Cumulative 
Frequency 
(Percent) 

9.2 
83. 1 

100.0 

Table XI I I reveals that two-thirds of the principals believed this 

area to be higher under the 1977 NSE. Almost 25 percent (24.6) believed 

this area to be average. The mean for this question was 3.831 with a 

standard deviation of 0.547. 

Table XIV concerns the question related to the delegation of author-

ity. The data reflected that almost half of the principals (47.7%) be-

lieved this area to be average with approximately 52 percent indicating 

it was high to very high under the 1977 NSE. The mean was 3.708 with a 

standard deviation of 0.765. 



Score 

3 
4 

5 
Total 

Score 

3 
4 

5 
Total 

TABLE X 11 I 

PRINCIPAL 1 S ABILITY TO IDENTIFY TASKS AND ASSIGN 
RESPONSIBILITIES TO MEMBERS OF THE ACADEMIC 

STAFF BASED ON THEIR SKILLS AND ABILITIES 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

16 24.6 24.6 
44 67.7 92.3 

5 7.7 100.0 
65 100.0 

TABLE XIV 

PRINCIPAL 1 S ABILITY TO DELEGATE AUTHORITY AND 
RESPONSIBILITY TO MEMBERS OF THE ACADEMIC 

STAFF BASED ON THEIR SKILLS 
AND ABILITIES 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

31 47.7 47.7 
22 33.8 81. 5 
12 18. 5 100.0 

65 100.0 

35 



In Table XV, the range for this question was wider than those previ-

ously reported; one principal indicated that his/her ability to assist 

the academic staff was lower under the 1977 NSE. Over half of the re-

spondents indicated that this area was average. The mean for this item 

was 3.523 with a standard deviation of 0.709. 

Score 

2 
3 
4 
5 

Total 

TABLE XV 

PRINCIPAL 1 S ABILITY TO ASSIST THE ACADEMIC 
STAFF IN ACADEMIC AFFAIRS 

Number Relative 
of Frequency 

Responses (Percent) 

1 1. 5 
36 55.4 
21 32.4 
7 10.8 

65 100.0 

Cumulative 
Frequency 
(Percent) 

1. 5 
56.9 
89.2 

100.0 

In Table XVI, once again one principal indicated there was a low 

rank in the preparation of the academic staff for changing responsibili-

ties. Approximately 92 percent of the principals ranked this item from 

average to high. The mean was 3.569 with a standard deviation of 0.637. 

In Table XVI I, the principals indicated that this area was average 

to high under the 1977 NSE. This question was rated as average to high 

by 95 percent of the respondents, with slightly over half indicating it 

was high. The mean was 3.600 with a standard deviation of 0.581. 



Score 

2 

3 
4 

5 
Total 

Score 

3 
4 

5 
Total 

TABLE XVI 

PRINCIPAL 1 ~ ABILITY TO PREPARE THE ACADEMIC STAFF 
TO ASSUME CHANGING RESPONSIBILITIES 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

l 1. 5 1. 5 
30 46.2 47.7 
30 46.2 93.8 
4 6.2 100.0 

65 100.0 

TABLE XV 11 

PRINCIPAL 1 S ABILITY TO OBSERVE AND SUPERVISE 
TEACHERS ACCORDING TO MINISTRY 

INSTRUCTIONS AND REGULATIONS 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

.. 
29 44.6 44.6 

33 50.8 95.4 

3 4.6 100.0 

65 100.0 

'37 
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As indicated in Table XVII I, over half the principals ranked this 

area as high (66.2%) and almost 97 percent (96.9) saw it as being aver-

age or high. The mean was 3.723 with a standard deviation of 0.516. 

Score 

3 
4 
5 

Total 

TABLE XVI 11 

PRINCIPAL'S ABILITY TO PROVIDE LEADERSHIP EXPERTISE 
AND PARTICIPATION FOR ACADEMIC STAFF 

IN ACADEMIC AFFAIRS 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

20 30.8 30.8 
43 66.2 96.9 

2 3. l 100.0 
65 100.0 

In Table XIX, 72 percent of the respondents ranked this area as be-

ing high under the 1977 NSE. All respondents believed it to be average 

or higher. The mean was 3.877 with a standard deviation of 0.516. 

In Table XX, the responses to this item demonstrated the principals' 

perceptions that this area was high under the 1977 NSE. Over 86 percent 

of those responding ranked this item as being high. The mean for this 

question was 4.015, with a standard deviation of 0.315. 

In addition to the means and standard deviation statistics for each 

individual question, an analysis was computed for all nine questions in 

the areas of academic, personnel, and office administration. The mean of 



Score 

3 
4· 

5 

Total 

Score 

3 

4 

5 
Total 

TABLE XIX 

PR I NC I PAL 1 S ABILITY TO .SUPPORT EXTRA-CURRICULAR 
ACTIVITIES WHICH ENABLE TEACHERS 

TO MEET EDUCATIONAL GOALS 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

13 20.0 20.0 

47 72. 3 92.3 

5 7.7 100.0 

65 100.0 

TABLE XX 

PRINCIPAL'S ABILITY TO COORDINATE WITH CENTRAL 
OFFICE ON ACADEMIC MATTERS WHICH 

INCREASES JOB EFFECTIVENESS 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

4 6.2 6.2 

56 86.2 92.3 

5 7.7 100.0 

65 100.0 

99 
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this composite of all scores for academic administration was 3,769, with 

a standard deviation of 0.350. 

Personnel Administration 

As indicated in Table XXI, this question generated the most positive 

response from the principals, with a mean of 4.215 and a standard devia-

tion of 0.573. Ninety-two percent of the principals felt this area was 

either high or very high under the 1977 NSE. 

TABLE XXI 

PRINCIPAL'S ABILITY TO IDENTIFY AND ASSIGN RESPONSIBILI
TIES TO MEMBERS OF THE PERSONNEL ADMINISTRATION STAFF 

ACCORDING TO THEIR ABILITIES AND THE 
CHANGING JOB DESCRIPTION 

Number Relative Cumulative 
of Frequency Frequency 

Score Responses (Percent) (Percent) 

3 5 7,7 7,7 
4 41 63. l 70.8 
5 19 29.2 100.0 

Total 65 100.0 

In Table XXI I, approximately 85 percent of the principals believed 

this item to be high or very high under the 1977 NSE. The majority, 

64.6 percent, felt this area was high. The mean was 4.046 with a stan-

dard deviation of 0.598. 



TABLE XX I I 

PRINCIPAL'S ABILITY TO DELEGATE AUTHORITY AND RESPONSI
BILITIES TO MEMBERS OF PERSONNEL ADMINISTRATION 

STAFF BASED ON THEIR ABILITIES AND 
THE CHANGING JOB DESCRIPTION 

Number Relative Cumulative 
of Frequency Frequency 

Score Responses (Percent) (Percent) 

3 10 15. 4 15. 4 
4 42 64.6 80.0 
5 13 20.0 100.0 

Total 65 100.0 
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In Table XXI I I, 83 percent of the respondents indicated this item 

was either ~verage or high, with slightly over half (52.3%) scoring the 

item as high under the 1977 NSE. The mean on this item was 3.862 with a 

standard deviation of 0.682. 

TABLE XX I I I 

PRINCIPAL'S ABILITY TO PERFORM IN THREE ADMINISTRATIVE 
AREAS: ACADEMIC AFFAIRS, PERSONNEL ADMINI

STRATION AND OFFICE ADMINISTRATION 

Number Relative Cumulative 
of Frequency Frequency 

Score Responses (Percent) (Percent) 

3 20 30.8 30.8 
4 34 52.3 83. 1 
5 l l 16.9 100.0 

Total 65 100.0 



102 

In Table XXIV, one respondent scored this item as being low, while 

the remaining principals ranked it as average (37%), high (42%), and low 

(20%). The mean was 3.800 with a standard deviation of 0.775. 

TABLE XXIV 

PRINCIPAL 1 S ABILITY TO PREPARE THE SCHOOL PERSON
NEL FOR CHANGING RESPONSIBILITIES 

Number Re 1 at i ve Cumulative 
of Frequency Frequency 

Score Responses (Percent) (Percent) 

2 1 1. 5 1 .5 
3 24 36.9 38.5 
4 27 41. 5 80.0 
5 13 20.0 100.0 

Total 65 100.0 

In Table XXV, 80 percent of the principals rated this item as being 

high or very high. Approximately 62 percent believed the item was high 

under the 1977 NSE. The mean was 3.985 with a standard deviation of 

0.625. 

In Table XXVI, almost 70 percent of the respondents agreed this item 

was high under the 1977 NSE. The mean was 3.908 and the standard devia-

tion was 0.551. 

In Table XXVll, approximately 71 percent of the principals scored 

this item as high under the 1977 NSE. The mean was 3.954 with a standard 

deviation of 0.543. 



Score 

3 

4 

5 

Total 

Score 

3 

4 

5 

Total 

TABLE XXV 

PRINCIPAL 1 S ABILITY TO APPROPRIATELY MAKE 
DECISIONS AND FOLLOW UP INSTRUCTIONS 

Number Relative 
of Frequency 

Responses (Percent) 

13 20.0 

40 61. 5 

12 18.5 

65 100.0 

TABLE XXVI 

Cumulative 
Frequency 
(Percent) 

20.0 

81. 0 

100.0 

PRINCIPAL 1 S ABILITY TO ADMINISTER DEMOCRATICALLY 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

13 20.0 20.0 

45 69.2 89.2 

7 10.8 100.0 

65 100.0 

T03 
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TABLE XXV I I 

PRINCIPAL 1 S ABILITY TO RELATE TO SCHOOL PERSONNEL 

Number Relative Cumulative 
of Frequency Frequency 

Score Responses (Percent) (Percent) 

3 1 1 16.9 16.9 
4 46 70.9 87.7 
5 8 12.3 100.0 

Total 65 100.0 

Table XXVI I I reveals over 80 percent of the respondents rated this 

item as being high under the 1977 NSE. This consistency is reflected in 

the mean of 4.000 and standard deviation of 0.433. 

Score 

3 
4 
5 .. 

Total 

TABLE XXV I I I 

PRINCIPAL'S ABILITY TO ACHIEVE UNITY, COOPERATION, 
AND FULL PRODUCTIVITY AMONG PERSONNEL 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

6 9.2 9.2 
53 81. 5 90.8 
6 9.2 100.0 

65 100.0 

Table XXIX indicates a high degree of agreement existed on this item 

with approximately 90 percent of the principals relating their ability to 



encourage, support, and aid was high under the 1977 NSE. The mean on 

this item was 4.01·5 with a standard deviation of 0.330. 

Score 

3 
4 
5 

Total 

TABLE XXIX 

PRINCIPAL 1 S ABILITY TO ENCOURAGE, SUPPORT, 
AND AID IN PERSONNEL DEVELOPMENT 

Number Relative 
of Frequency 

Responses (Percent) 

3 4.6 
58 89.2 
4 6.2 

65 100.0 

Cumulative 
Frequency 
(Percent) 

4.6 
93.8 

100.0 
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As was done in the preceding section, a composite was run for all 

nine questions to establish a mean for the area of personnel administra-

tion. This mean was 3.976 with a standard deviation of 0.324. This was 

the highest mean composite for all items surveyed. 

Office Adm~nistration 

In Table XXX, over 75 percent of the principals indicated that the 

1977 NSE rated as high in their ability to plan and prepare the annual 

school calendar. This item had a mean of 4.000 with a standard deviation 

of 0.500. 

In Table XXXI, 87 percent of the respondents rated this item as be-

ing average or high. Approximately 71 percent ranked this area as high. 

The mean was 3-954 with a standard deviation of 0.543. 



Score 

3 

4 

5 

Total 

Score 

3 

4 

5 
Total 

TABLE XXX 

PRINCIPAL 1 S ABILITY TO PLAN AND PREPARE 
THE ANNUAL SCHOOL CALENDAR 

Number Relative 
of Frequency 

Responses (Percent) 

8 12.3 

49 75.4 

8 12. 3 

65 100.0 

TABLE XXXI 

Cumulative 
Frequency 
(Percent) 

12. 3 

87.7 

100.0 

PRINCIPAL 1 S ABILITY TO PREPARE OFFICE ADMINISTRA
TION STAFF FOR CHANGING RESPONSIBILITIES 

Number Re 1 at i ve Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

11 16.9 16.9 

46 70.8 87.7 

8 12. 3 100.0 

65 100.0 

106 



107 

Table XXXll shows that two principals rated this area as being low 

under the 1977 NSE. Almost 79 percent believed this item to be average 

or high. The mean was 3.723 with a standard deviation of 0.801. 

Score 

2 
3 
4 
5 

Total 

TABLE XXX 11 

PRINCIPAL 1 S ABILITY TO SURVEY AND PREPARE SCHOOL 
BUILDING AND FACILITIES 

Number Relative Cumulative 
of Frequency Frequency 

Responses (Percent) (Percent) 

2 3. 1 3.0 
26 40.0 43. 1 
25 38,5 81. 5 
12 18.5 100.0 
65 100.0 

Table XXXI I I indicates this item was the most negatively ranked of 

all items. Slightly over half of the principals rated this as average 

or low under the 1977 NSE. While 40 percent rated this item as high, 

47 percent gave it an average rating. The mean also reflects this with 

a score of 3.554 and a standard deviation of 0.708. 

Table XXXIV shows that slightly over half of the principals (50.8%) 

rated this item as being high and 92 percent ranked it as being average 

or high. The mean was 3.615 with a standard deviation of 0.764. 

Table XXXV shows that 95 percent of the respondents believe the 1977 

NSE to be average or high in this area. Approximately 62 percent rated 

this area as high. The mean was 3.708 with a standard deviation of 0.551. 



Score 

2 

3 

4 

5 

Total 

Score 

3 

4 

5 

Tota 1 

TABLE XXXI I I 

PRINCIPAL'S ABILITY TO ASSIST AND SUPERVISE 
SCHOOL PLANT PERSONNEL 

Number Relative 
of Frequency 

Responses (Percent) 

2 3. l 

31 47.7 

26 40.0 

6 9,2 

65 100.0 

TABLE XXXIV 

PRINCIPAL'S ABILITY TO FORMULATE A WORKING 
SCHEDULE FOR SCHOOL PLANT PERSONNEL 

AND OFFICE PERSONNEL 

Number Relative 
of Frequency 

Responses (Percent) 

27 41. 5 

33 50.8 

5 7.7 

65 100.0 

Cumulative 
Frequency 
(Percent) 

3, l 

50.8 

90.8 

100.0 

Cumulative 
Frequency 
(Percent) 

41. 5 

92.3 

100.0 
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Score 

3 
4 
5 

Total 

TABLE XXXV 

PRINCIPAL'S ABILITY TO PROVIDE INFORMATION 
TO BUILDING USERS 

Number Relative 
of Frequency 

Responses (Percent) 

22 33.8 
40 61. 5 

3 4.6 
65 100.0 

Cumulative 
Frequency 
(Percent) 

33.8 
95.4 

100.0 

In Table XXXVI, the principals showed this item as being either 
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average or high in 92 percent of the cases; 60 percent rated this item 

as high under the 1977 NSE. The mean was 3.754 with a standard devia-

tion of 0.587. 

Score 

3 
4 
5 

Total 

TABLE XXXVI 

PRINCIPAL'S ABILITY TO OFFER PUBLIC USE OF 
BUILDING AND BUSINESS OFFICE SERVICES 

Number Relative 
of Frequency 

Responses (Percent) 

21 32.3 
39 60.0 

5 7.7 
65 100.0 

Cumulative 
Frequency 
(Percent) 

32.3 
92.3 

100.0 
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In Table XXXVI I, 75 percent of the respondents rated this item as 

high under the 1977 NSE, with approximately 94 percent rating it as aver-

age or high. The mean for this item was 3.877 with a standard deviation 

of o.484. 

TABLE XXXV I I 

PRINCIPAL'S ABILITY TO PROVIDE HEALTH SERVICES 
TO SCHOOL PERSONNEL AND STUDENTS 

Number Relative Cumulative 
of Frequency Frequency 

Score Responses (Percent) (Percent) 

3 12 18.5 18.5 
4 49 75.4 93.8 
5 4 6.2 100.0 

Tota 1 65 100.0 

In Table XXXVI I I, 83 percent of the principals rated this item as 

being high under the 1977 NSE. This item had a mean of 3.923 with a 

standard deviation of 0.259. 

The computation of the responses for the items in office administra-

tion yielded a mean of 3.790 with a standard deviation of 0.329. 

At this point, an additional statistical computation was derived. 

This statistic was the determination of the mean and standard deviation 

for each item listed in academic, personnel, and office administration. 

This is shown in Table XXXIX. 



TABLE XXXV I I I 

PRINCIPAL 1 S ABILITY TO PROVIDE AND SHARE 
THE SCHOOL BUDGET SUFFICIENTLY 

Number Relative 
of Frequency 

Cumulative 
Frequency 

Score Responses (Percent) (Percent) 

3 8 12.3 12. 3 

4 54 83. 1 95.4 

5 3 4.6 100.0 

Tota 1 65 100.0 

TABLE XXXIX 

MEANS AND STANDARD DEVIATIONS FOR ACADEMIC, 
PERSONNEL, AND OFFICE ADMINISTRATION 

WITH A COMPOSITE SCORE 

Standard 
Name Mean Deviation 

Academic Administration 3.769 0.350 

Personnel Administration 3.976 0.324 

Off ice Administration 3.790 0.329 
Composite 3.845 0.277 

1 1 1 
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Analysis of Variance 

The next step in this study was to determine the relationships be-

tween the independent variables of experience, school size, and number of 

assistant principals on the dependent variables of academic, personnel, 

and office administration, and the composite score of all dependent vari-

ables. This was done by a one-way analysis of variance technique. 

Hypotheses 

l H0--There would be no significant difference in the means of scores 

for academic administration on the dimension of years of experience. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.5820. The Scheffe ranges 

for the 0.05 level of significance were computed to be 4.49; therefore, 

no two groups are significant at the 0.05 level and the hypothesis (H 1) 0 

could not be rejected (see Table XL). 

2 
H0--There would be no significant difference in the means of scores 

for personnel administration on the dimension of years of experience. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.8586. The Scheffe ranges 

for the 0.05 level of significance were computed to be 4.49; therefore, 

no two groups are significant at the 0.05 level and the hypothesis (H~) 

could not be rejected (see Table XLI). 

H6--There would be no significant difference in means of scores for 

office administration on the dimension of years of experience. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.5860. The Scheffe ranges 



TABLE XL 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF YEARS OF EXPERIENCE 

AND ACADEMIC ADMINISTRATION 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 4 0.3597 0.0899 0. 719 9.5820 
~/ithin Groups 60 7.4999 0. 1250 
Total 64 7.8596 

Group Count Mean Standard Deviation Standard Error 

GRPOl 39 3,7208 0.3419 0.0547 
GRP02 16 3.8750 0.4034 0. 1009 
GRP03 8 3.8333 0.2970 0. 1050 
GRP04 1 3.5566 
GRP05 l 3.6667 
Tota 1 · 65 3,7692 0.3504 

TABLE XLI 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF YEARS OF EXPERIENCE 

AND PERSONNEL ADMINISTRATION 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 4 0. 1437 0.0359 0.327 0.8586 
Within Groups 60 6.5847 0. 1097 
Total 64 6.7283 

Group Count Mean Standard Deviation Standard Error 

GRPOl 39 3.9744 0.3308 0.0530 
GRP02 16 4.0208 0.3276 0.0819 
GRP03 8 3.9444 0.3412 o. 1206 
GRP04 l 3.8889 
GRP05 1 3.6667 
Total 65 3.9761 0.3242 0.0402 
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were computed to be 4.49; therefore, no two groups are significant at 

the 0.05 level and the hypothesis (H~) could not be rejected (see Table 

XL I I). 

TABLE XL 11 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF YEARS OF EXPERIENCE 

AND OFFICE ADMINISTRATION 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 4 0.3140 0.0785 0.713 0.5860 
Within Groups 60 6.6026 0. 11 00 
Total 64 6.9166 

Group Count Mean Standard Deviation Standard Error 

GRPOl 39 3. 7778 0.3069 0.0492 
GRP02 16 3. 7708 0.3838 0.0959 
GRP03 8 3.8194 0.3409 0. 1205 
GRP04 l 4.3333 
GRP05 l 3. 7778 
Tota 1 65 3.7897 0.3287 0.0408 

H~--There would be no significant difference in means of score for 

the total administrative score on the dimension of years of experience. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.9146. The Scheffe ranges 

were computed to be 4.49. No two groups are significant at the 0.05 

level; therefore, the hypothesis (H4) could not be rejected (see Table 
0 

XL 111). 



TABLE XL 111 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF ACADEMIC, PERSONNEL, AND OFFICE 

ADMINISTRATION COMBINED TO REFLECT TOTAL 
ADMINISTRATIVE SCORE AND 

YEARS OF EXPERIENCE 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 4 0. 0776 0.0194 0.240 0.9146 
Within Groups 60 4.8495 0.0808 
Total 64 4.9271 

Group Count Mean Standard Deviation Standard Error 

GRPOl 39 3.8243 0.2546 0.0408 
GRP02 16 3.8889 0.3519 0.0880 
GRP03 8 3.8657 0.2750 0. 0972 
GRP04 l 3.9259 
GRP05 1 3.7037 
Total 65 3.8450 0.2775 0.0344 
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H~--There would be no significant difference in the means of scores 

for school size on the dimension of academic administration. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.5817. The Scheffe ranges 

were computed to be 3.55. No two groups were significantly different at 

the 0.05 level of significance; therefore, the hypothesis (H~) could not 

be rejected (see Table XLIV). 

H~--There would be no significant difference in the means of scores 

for school size on the dimension of personnel administration. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.2752. The Scheffe ranges 



TABLE XLIV 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES -OF SCHOOL SIZE AND 

ACADEMIC ADMINISTRATION 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 2 0. 1362 0.0681 0.547 0.5817 
Within Groups 62 7. 7232 0. 1246 
Tota 1 64 7.8594 

Group Count Mean Standard Deviation Standard Error 

GRPOl 32 3.7326 0.3909 0.0691 
GRP02 17 3.8431 0.3311 0.0803 
GRP03 16 3.7639 0.2865 0.0716 
Tota 1 65 3.7692 0.3504 0.0435 

TABLE XLV 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF SCHOOL SIZE AND 

PERSONNEL ADMINISTRATION 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 2 0.2743 0. 1371 1 . 317 0.2752 
Within Groups. 62 6.4540 0. 1041 
Tota 1 64 6.7283 

Group Count Mean Standard Deviation Standard Error 

GRPOl 32 3.9410 0.3398 0.0601 
GRP02 17 4.0850 0.3322 0.0806 
GRP03 16 3.9306 0.2718 0.0679 
Tota 1 65 3.9761 0.3242 0.0402 

116 



117 

were computed to be 3.55. No two groups were significantly different at 

the 0.05 level of significance; therefore, the hypothesis (H6) could not 
0 

be rejected (see Table XLV, page 116). 

H~--There would be no significant difference in the means of scores 

for school size on the dimension of office administration. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.8225. The Scheffe ranges 

were computed to be 3.55. No two groups were significantly different at 

the 0.05 level of significance; therefore, the hypothesis (H~) could not 

be rejected (see Table XLVI). 

TABLE XLVI 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF SCHOOL SIZE AND 

OFFICE ADMINISTRATION 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 2 0.0004 0.0002 0. 196 0.8225 
Within Groups 62 0.0687 0. 0011 
Total 64 0.0692 

Group Count Mean Standard Deviation Standard Error 

GRPOl 32 0.3816 0.0376 0.0066 
GRP02 17 .. 0.3765 0.0263 0.0064 
GRP03 16 0.3764 0.0303 0.0076 
Total 65 0.3790 0.0329 0.0041 
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H~--There would be no significant difference in the means of scores 

for school size and combined scores for academic, personnel, and office 

administration. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.6627. The Scheffe ranges 

were computed to be 3.55. No two groups were significantly different at 

the 0.05 level of significance; therefore, the hypothesis (H8 ) could not 
0 

be rejected (see Table XLVI I). 

TABLE XLV 11 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF SCHOOL SIZE AND COMBINED SCORES 

FOR ACADEMIC, PERSONNEL, AND 
OFFICE ADMINISTRATION 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 2 0.0650 0.0325 0.414 0.6627 
Within Groups 62 4.8621 0.0784 
Total 64 4.9271 

Group Count Mean Standard Deviation Standard Error 

GRPOl 32 3.8299 0.3055 0.0540 
GRP02 17 3.8976 0.2544 0.0617 
GRP03 16 3.8194 0.2493 0.0623 
Total 65 3.8450 0.2775 0.0344 

9 H0--There would be no significant difference in the means of scores 

for number of assistant principals and the dimension of academic adminis-

tration. 
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The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.7590. The Scheffe ranges 

were computed to be 4.14. No two groups were significantly different at 

the 0.05 level of significance; therefore, the hypothesis (H~) could not 

be rejected (see Table XLVI I I). 

TABLE XLVI 11 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF NUMBER OF ASSISTANT PRINCIPALS 

AND ACADEMIC ADMINISTRATION 

Sum of Mean of 
Source D. F. Square Square F Ratio F Prob. 

Between Groups 3 0. 1384 0.0461 0.393 0.7590 
Within Groups 47 4.3458 0. 1175 
Total 50 4.4842 

Group Count Mean Standard Devi at ion Standard Error 

GRPOl 11 3.8182 0.3858 0. 1163 
GRP02 13 3.8889 0.3685 0. 1022 
GRP03 5 3.8000 0. 1988 0. 1889 
GRP04 1 2 3.7407 0.3119 0.0900 
Total 41 3.8157 0.3348 0.0523 

10 
H0 --There would be no significant difference in the means of scores 

for the number of assistant principals and the dimension of personnel ad-

ministration. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.2597. The Scheffe ranges 

were computed to be 4. 14. No two groups were significantly different at 



the 0.05 level of significance; therefore, the hypothesis (H 10 ) could 
0 

not be rejected (see Table XLIX). 

TABLE XLIX 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF NUMBER OF ASSISTANT PRINCIPALS 

AND PERSONNEL ADMINISTRATION 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 3 0.3739 0. 1246 0.395 0.2597 
Within Groups 37 3.3058 0.0892 
Tota 1 40 3.6796 

Group Count Mean Standard Deviation Standard Error 

GRPOl l l 4.0707 0.2498 0.0753 
GRP02 13 4. 1367 0.3605 0. 1000 
GRP03 5 3.8889 0.2222 0.0994 
GRP04 12 3.9352 0.2900 0.0837 
Total 41 4.0298 0.3033 0.0474 
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l l H0 --There would be no significant difference in the means of scores 

for the number of assistant principals and the dimension of office admin-

istration. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.7369. The Scheffe ranges 

were computed to be 4. 14. No two groups were significantly different at 

the 0.05 level of significance; therefore, the hypothesis (H~ 1 ) could not 

be rejected (see Table L). 



TABLE L 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF NUMBER OF ASSISTANT PRINCIPALS 

AND OFFICE ADMINISTRATION 

Sum of Mean of 
Source D. F. Square Square F Ratio F Prob. 

Between Groups 3 o. 1274 0.0425 0.424 0. 7369 
Within Groups 37 3.7052 0. 1001 
Total 40 3.8326 

Group Count Mean Standard Deviation Standard Error 

GRPOl 11 3.8687 0. 3712 0.1119 
GRP02 13 3.9120 0.2693 0.0748 
GRP03 5 3.6889 0.2534 0. 11 33 
GRP04 12 3.7685 0.3298 0.0952 
Total 41 3.7995 0.3095 0.0483 
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H6 2--There would be no significant difference in mean scores for the 

number of assistant principals and the dimension reflected in the combin-

ed scores for academic, personnel, and office administration. 

The one-way analysis of variance was employed to test this hypothe-

sis. The F probability was computed to be 0.5299. The Scheffe ranges 

were computed to be 4. 14. No two groups were significantly different at 

the 0.05 level of significance; therefore, the hypothesis (Hb2) could not 

be rejected (see Table LI). 

The distribution of responses to the individual questions in the 

areas of academic, personnel, and office administration is presented in 

Table LI I. It shows that principals 1 self-perceptions of administrative 

ability and performance are rated high or very high in most instances in 



TABLE LI 

ANALYSIS OF VARIANCE FOR TOTAL MEAN SCORES OF THE 
VARIABLES OF NUMBER OF ASSISTANT PRINCIPALS 

AND COMBINED SCORES OF ACADEMIC, 
PERSONNEL, AND OFFICE 

ADMINISTRATION 

Sum of Mean of 
Source D.F. Square Square F Ratio F Prob. 

Between Groups 3 0. 1624 0.0541 0.749 0.5299 
Within Groups 37 2.6750 0.0723 
Total 40 2.8374 

Group Count Mean Standard Deviation Standard Error 

GRPOl 11 3.9192 0.2878 0.0868 
GRP02 1 3 3.9459 0.2712 0.0752 
GRP03 5 3.7926 0. 1988 0.0889 
GRP04 12 3.8148 0.2708 0.0782 
Total 41 3.8817 0.2663 0.0416 
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TABLE LI I 

DISTRIBUTION OF RESPONSES IN AREAS OF ACADEMIC, 
PERSONNEL, AND OFFICE ADMINISTRATION 

Very High High Average Poor 

Academic Administration 

1 1 1 48 6 
2 5 44 16 
3 12 22 31 
4 7 21 36 
5 4 30 30 
6 3 33 29 
7 2 43 20 
8 5 47 1 3 
9 5 56 4 

54 344 TBS 2 

Personnel Administration 

1 19 41 5 
2 1 3 42 10 
3 l l 34 20 
4 1 3 27 24 
5 12 40 13 
6 7 45 l 3 
7 8 46 17 
8 6 53 6 
9 4 58 3 

93 386 105 -1-

Office Administration 

1 8 49 8 
2 8 46 l l 
3 12 25 26 2 
4 6 26 31 2 
5 5 33 27 
6 3 40 22 
7 5 39 21 
8 4 49 12 
9 3 54 8 

54 361 166 -4-
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Very Poor 

0 

0 

0 
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all three categories. The category which rec~ived the greatest support 

from the principals was that of personnel administration. 

These findings are supported by the tabulation of results from an 

open-ended question which asked the principals to rate their performance 

under the 1977 NSE compared to the 1960 NSE (see Appendix K). Their com

ments also revealed satisfaction with the 1977 NSE. Two of the 65 prin

cipals, or 3 percent, indicated they did not perceive any difference be

tween the two schemes of education. Fourteen principals, representing 

almost 22 percent of the respondents, indicated they were very satisfied 

with the 1977 NSE when compared to the earlier educational plan. The re

maining 49 principals, 75 percent of the respondents, indicated they 

were satisfied under the new educational system. 

These findings are consistent with the previous findings on the one

way analysis of variance, which indicated a high degree of satisfaction 

in the principals' self-perceptions. 



CHAPTER V 

CONCLUSIONS 

The purposes of this chapter are to provide a description of the 

study and present the findings, to analyze the data, and to make appro

priate recommendations related to future research in this area. These 

three purposes are natural outcomes of research and link together to pro

vide not the end of a research project but rather the beginning of con

tinued research efforts. 

Description of the Study 

This study was undertaken to assess the effectiveness in role and 

job responsibility by high school principals in Region 10, Thailand. 

This concept of capability was assessed to be of particular importance 

since, in 1977, the Ministry of Education in Thailand instituted a new 

National Scheme of Education. By surveying those principals who had 

served as high school principals prior to the institution of the 1977 

National Scheme of Education, it was intended to determine if the satis

faction of these principals today has been affected by the 1977 NSE. 

The selection of Region 10 was made because of the diversity of 

high schools in the area, the ability of the writer to contact the popu

lation selected, and the fact that many of the principals were graduates 

from the same regional university. Region 10 also reflected a diversity 

of high schools as far as size, type of school, and location. 
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There were 127 high schools. This study was only concerned with 

those principals who had served in their principalships for five years 

or more. As a result, the principals would have had experience under 

both the 1960 NSE and the 1977 NSE. The number of principals who fit 

this criterion was 65, and these were the principals who comprised the 

population for the study. 

The instrument for the survey consisted of items related to the de

scription of the principals and a description of the schools. The remain

der of the questionnaire consisted of three sections of nine questions 

each. These three sections were designed to assess the principals 1 per

ceptions of their effectiveness in role and responsibilities in academic 

administration, personnel administration, and office administration. 

These questionnaires were evaluated for reliability, validity, and accu

racy of translation by Thai graduate students in residence in Stillwater, 

Oklahoma. 

Once developed, the questionnaire was sent to the Ministry of Educa

tion in Thailand for distribution. Upon completion, the questionnaires 

were returned to the Ministry for return to the author. The surveys 

were compiled and coded for computer input. The information was key 

punched and run through a series of statistical techniques from the pro

gram of Statistical Procedures for the Social Science (SPSS). These pro

cedures were a frequency list for all items, a computed score, and a one

way analysis of variance. 

The frequency statistic was utilized to determine the make-up of the 

population and the schools. In addition, means and standard deviations 

could be assessed for those portions of the questionnaire related to aca

demic, personnel, and office administration. Within these three areas, 
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the Likert scale was utilized to determine perceptions of capability on 

a five-point scale from very poor to very high. 

The next technique was that of computing the means and standard de

viations for the series of questions under the sections of academic, per

sonnel, and office administration. The computer function was also uti-

1 ized to develop a composite for all items included in the three main 

categories. In this manner, the scores could be viewed both separately 

and as a tota 1 score for a 11 i terns. 

The final technique used was a one-way analysis of variance for the 

pre-selected independent variables of the principal 1 s years of experi

ence, school size, and number of assistant principals employed in the 

school. These variables were tested to determine if any significant re

lationship could be found between and among academic, personnel, and 

office administration. 

Analysis of Data 

Although the statistical analysis of data was presented in Chapter 

IV, there are some additional analyses that need· to be discussed. While 

the analysis of variance correlations were not able to reject the null 

hypothesis, the frequency statistic and computed data were of interest. 

Upon comparison of the means for academic, personnel, and office adminis

tration, the highest mean was that of personnel administration, followed 

by academic administration, and office administration. While not a sta

tistically significant difference, it may be that the principals were 

more satisfied with their capability in the area of personnel administra

tion than in the other areas. 
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The means for all individual questions as well as the composite 

scores were high. The range for the scores would indicate that the prin

cipals perceived their capability in role and responsibility was "high 

average" or 11 high 11 under the 1977 NSE. 

Summary of Findings 

Introduction 

The purposes of this study were to: 

l. Analyze the roles and responsibilities of selected secondary 

school principals in the Education Region 10, Thailand, to determine if 

there are any differences in job satisfaction among principals with re

spect to their perceptions of the two National Schemes of Education (1960 

and 1977, respectively) based on school size, principal 's length of ex

perience, and number of assistant principals. In addition, the princi

pal 's job included the three major areas of academic, personnel, and 

office administration. 

2. Determine if there were any differences in the principal 's func

tion based on school size. 

3. Determine if principals with longer experience function differ

ently under this 1977 NSE than those more recently employed principals. 

4. Determine if principals with a different number of assistant 

principals function differently under the 1977 NSE. 

Accordingly, this chapter, then, will include a summary of findings 

of the study, conclusions, and suggestions for future research. 

Hypothesis 1 

The first hypothesis of the study which was tested was that there 
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will be no difference in principal satisfaction based on school size. 

Since none of the findings have rejected this hypothesis, the result in

dicated that there was no significant difference regarding job satisfac

tion among principals based on school size. 

Hypothesis 2 

The second hypothesis of the study which was tested was that there 

will be no difference among principal satisfaction based on length of ex

perience. Since none of the findings has rejected this hypothesis, the 

result indicated that there was no significant difference regarding job 

satisfaction among principals based on length of experience. 

Hypothesis 3 

The third hypothesis of this study which was tested was that there 

will be no difference among principal s·atisfaction based on the number 

of assistant principals. Since none of the findings has rejected this 

hypothesis, the result indicated that there was no significant differen~e 

regarding job satisfaction among principals based on the number of assis

tant principals. 

Conclusions 

Through the use of analysis of variance, it was statistically deter

mined that there was no significant difference in means of the response 

to the three major areas of academic, personnel, and office administra

tion as related to school size, length of principal experience, and num

ber of assistant principals. There was also no significant difference 



among the principal job satisfaction, for they were highly satisfied 

with the performance under the direction of the 1977 NSE. 
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In conclusion, the writer found that the principals were first 

satisfied in personnel administration, next satisfied in academic admin

istration, and finally satisfied in office administration. 

Recommendations and Observations 

Several recommendations and observations have emerged as a result 

of this study. These are presented below: 

1. The Educational Region 10 played a very important role in the 

study through its support and direct involvement in distributing the 

questionnaires and then collecting the completed questionnaires. These 

services were invaluable; however, it may be that the recognition of the 

Region support of the project could have led to the principals inflating 

their scores. It is therefore recommended that in future studies of 

this type, wherein the Educational Region 10 assists in the project, that 

the potential for inflation of scores be controlled. 

2. The rationale for excluding from this study those high school 

principals who had less than five years experience seemed to have logic. 

They could not have had experience with any other plan than the 1977 NSE, 

and therefore they could not compare the different schemes of education. 

It is recommended that a compa~ison of principals with experience in 

both national schemes as well as those with only experience under the 

1977 NSE might yield valuable data. 

3, If the principals were selected without regard to their length 

of service, as suggested in item 2, the population could be selected 
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randomly. Through random selection, a population more representative of 

the entire population would probably result. 

4. The use of the variable, length of experience, may have been 

misleading. Due to the process of excluding all principals with less 

than five years experience, the sample was not representative of princi

pals within Educational Region 10, Thailand. 

5. The variables of school size and number of assistant principals 

may be too closely related to provide significant results. It is likely 

that large schools would have a larger number of assistant principals 

than smaller schools. 

Suggestions for Further Study 

Upon completion of this research, it was felt there is a need to 

conduct further research with regard to the fo.llowing suggestions: 

l. A researcher should limit his research to one of the areas of 

responsibility instead of dealing with three areas, as this study had 

done. 

2. A researcher should include or base his research on the role of 

secondary school principals dealing with such different areas as public 

relations and social participation. 

3, Once the role has been identified and verified, a researcher 

should analyze how adequately the secondary school principal fits that 

role. 

4. A researcher should include the view of the students, faculty, 

and superintendents involved in secondary school of investigation con

cerning the role of secondary school principals. 
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5. The study revealed that there was general satisfaction with the 

1977 NSE in comparison with the 1960 NSE. The study did not address the 

specific issues related to why this satisfaction was evident, except in 

the areas of academic, personnel, and office administration. Other areas 

impacted by the 1977 NSE still need to be addressed. 

6. The concept of total job satisfaction was not addressed. This 

is an important area of principal perception that needs to be the sub

ject of continued research in order to determine the impact of the 1977 

NSE. 
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Periods Per Week 
Grade 7 Grade S Grade 9 

Subject Compul- Elective Compul- Elective Compul- Elective 
Cluster sory (Up To) sory (Up To) sory (Up To) 

Language 
Thai 4 4 2 4 4 
Foreign 6 6 8 

Science-Math 
Science 4 4 4 
Math 4 4 6 

Social Studies 5 5 5 4 

Personality 
Development 

Physical Edu-
cation 3 2 3 2 3 4 

Art Education 2 2 2 4 6 
Activities 3-5 2-5 3-5 

Work and Occupa-
ti on 4 6 4 6 4 12 

Total 35 35 35 

For higher-secondary education (grades 10-12) in 1978 (a transi
tional stage), the total semester credits required were approximately 
150. 

Compulsory subjects (approximately 50 semester credits): 

Thai Language c. 18 credits 
Social Studies c. 18 credits 
Science c. 9 credits 
Physical Education c. 5 credits 

Subtotal c. 50 credits 
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No. Name 

Suthep Tongpradista 

2 Kasarin Tongpradista 

3 Ritthi Sitthikarn 

4 Oumnoie Uted 

5 Phanida Suthamchai 

6 Naengnoie Promsuwansiri 

7 Siripol Kosinseri 

8 Jarungsri Kosinseri 

9 Panit Khemtong 

10 Prontip Khemtong 

Attribute and Qualification 

Ph.D. candidate (Ed. Admin.) 
University of Toronto, Canada 
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B.Ed., Srinaklarinwirot University 

Central District Education Officer 
B.Ed., Srinaklarinwirot University 

Regional Education Officer 
Region 10, Thailand 

Ph.D. candidate (English) 
Oklahoma State University 

Ph.D. candidate (English) and 
Director of English Laboratory 
Oklahoma State University 

Ph.D. candidate (Engineering) 
Oklahoma State University 

Head of Dental Section 
Rajavithi Hospital, Thailand 

Ed.D. candidate (Agri. Ed.) 
Oklahoma State University 

Teacher/College Instructor 
(Education Dept.) 
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Oklahoma State University I 
STILLWATER, OKLAHOMA 74078 
309 GUNDERSEN HALL 

DEPARTMENT OF EDUCATIONAL ADMINISTRATION 
AND HIGHER EDUCATION 

(405) 624-7244 

'!,inftU 25 2 5 

;,"Li,u,u!iplB nu'11111:i~! ll'nRntnil'cuirfl.;nu,iuuM~ Oklahama State 

University LDD~ Stillwater ua~j Oklahoma n;i~Rn~ua:Lluu,nu,G"uDL~D~ 

n,1'l Lft1,:wNa~,ut1u~ritJ-!11,1l1~ L-!wiTauu"mn fli~uitu Lt1fln,1Rn~ 10 tu,.·nuti" Lmat1iN 

~u-!tn1l1~L•uuiTauu (Self-Perceptions of Administrative Abilities and Performance 

of secondary School Principals in Education Rigion 10, Thailand Ldun,•;ftqjt!D~ 

,,,u,011uaml'ufLJun,1Rn~«~u1:i11Bn,11auwuaua:"•,u•;L4•tun,'ftl;,,,.,1.,~L•uu11u~"lt"q 

a,~,1utnq 11•aia;u•un,1 lun,'ftl111,1l1~L•wluu•,uufl,Uft•~u~~nu,u11u~uNu~6n,1Rnin

u»~u,a d 2505 l,.u,,~~~,Nail1ftiti•,n~11u,G"uaguud•:LJuu1:lunutun,1w111U,n,1Rn~t1u~-
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l~uft 5 d4u1u lul1~L1fl1.liTauu~~ s iiu,,. Ral1~L1fl1.lffut1u,,.;D~L~uu s-17 Ma~. 1a-2s ua: 

27-42 Hu~fulu 

lun,1n;'l11u,GMUaft~~d ;,,,Li,1;~Ufto,u1•uia~•uLnlatun,1L~tJ1•u1•uia~a ~ 

•,n~,uRn~qn~ lnftn,u~ Rn~~n,1u;LnuLDa~uft111uu i~R~ftuft111uu. ua:ft~u"n~na~ft; i(un1 

~ninftn,1e;LnDftDUfl,a f~niflqn,.,,,,., 

;,,,Li,~~L•fl1.lu,L~et1eft•,ue~Lft1,:i•,nn,utun,1uan11u~fau;a~Liua: ... ntun,1 

t1eu•"~"•,ut1'1lfieuu,~t~ 

(u,ui(MD MUtJ1:tiiiti) 
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Oklahoma State University 
DEPARTMENT OF EDUCATIONAL ADMINISTRATION 

AND HIGHER EDUCATION 
I 

STILLWATER, OKLAHOMA 74078 
309 GUNDERSEN HALL 

(405) 624-7244 

~,UL~UqftftaMd~ ~~Nu1;Liun1un,,M; Pilot-Project f~LJuuuuauua,ufiNu 

~:1UL~UMftSUUM,ft4,ULfiu~ft,~ua:ft4,UL~U~U1; nuufi~:-~1u1Mft&1Mq u,~,,u1Mq M;u 

~u;u•un,,1uu,:Lnft1nu LJu~ftuuuuuauua,u~ftd L~uLJu;a~a1un,,L!uu~u,uwuaL~u~ 

Self-Perceptions of Administrative Abilities and Performance of Secondary 

School Principals in Education Rigion 10, Thailand L~uJu~nUft4,ufta,ftLft~uulu 

n1,uuaft•,uMu1u~,nn,WlMd~1~LJunnn,!:t'1Md~ Nul;~ftn; Pilot-Project uu~uuuauua,u~ftd 

lu1~ul~unL~uu1nu1ui~lufta,luu1 n,un;u~a1uuuuauua,uinfunftae~ ua:u;u1un"lunuu~:s~ 

Mr. Sutti Tongpradista 

303 Gundersen, Community Education Center 

Oklahoma State University 

Stillwater, OK 74078 
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Principal's Questionnaire 

1Wu11eua,uft1iMq.e,.,,EiMqj.,1eie;u•un,,1,~L1uuuauuRntn 

UUUQ8UCl,U~fttf~,=neuft•tJUDft•,UR,~ , 37 ie 4~L~u.ii"e~riUUftU,ft ua=ft.,U;U"ft~DU 

~e~ft1LMq. e,.,,EiMqj.i•eiu;u•un,,1,~L1uuuauuRntn 4~n~n;a"";mi,,e~ticu::d '~e~M~e 

uaen ~fftLM ~eM,ulftl~,ftn,Lft~e~Mu,u 

n;Muftl-ii~d 

Range 

5 very highly capable 

4 = highly capable 

3 

2 

1 

average capability 

low capability 

very low capability 

is based on a 5 - point scale: 

5 represents very highly capable 

4 represents highly capable 

3 represents average capability 

2 represents low capability 

1 represents very low capability 

ft o,U1i1,U,,Cli~i\ft 

fto,Ull,U,,CI,~ 

fto,U1i1,u,,a~,una,~ 

ft•,u1i1,u,,11R; 

fto'1U1i1,u,,11ft';u,n 

ed~ M,nDfto,ufta,ftLftdeuLnft«u.,nn,,u~aft•,uMu,u~,nn,tne~nq1:111,L~un,tnlnu 

1~,ftu1i1ft~ft•,UftftL~u,uRe;eft•,ulu;eMd~;elft'B,nunn,,L;,1.ua=ft•,un1ti a~iMR,~riuM•ii°e 

lun,=ft,.l:t ~~UUUU,ft,tllW~Ji'DUCl,U~fttf 
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Appendix 

Principal's Questionnaire 

UUU88UO,UftltMq 8,.,,JtM~w1a~e;u.un,,1,~L~UUUGUU"n~, 

Direction (R;lu•~) 

Questionnaire contains 4 xections concerning secondary school 

principals 

uuuaeuo,uu,:naUR<uiu~a 4 AuufiL~a.ia~nuiuiw,,1,~L~uusiauu«n~ 

Section I Background information 

~"fi 1 ~Dna~ 

Affairs 

1.1 Characteristics of the Principal (L~U•nui•rtii~w,,) 

1.2 Characteristics of the School (L~a•nul,~L~uu) 

Section II Roles and Responsibilities in Administration of Academic 

~Mfl 2 UftU,ftua:ft,,u;uRRuuutun,"nJiM,,~,UM~iu,n,, 

Section III Roles and Responsibilities in Personnel Administration 

~ftfi 3 UftU,ftua:ft•,uiulftUDUtun,,uiM,,~,UR,Uqftfta 

Section IV Roles and Responsibilities in office Administration 

~~i 4 uftu,ftua:ft,,u;uNRUuutun,"1.l~M,,;,uq,n,, 

Section I Baekground Information 

~ftfl 1 ~Dna~ 

Directions (R;fu•~) 

Please Choose the mostappropri&te information for your Circumstance. 

Please Provide only one check ( ) for each item below 

1U,ftLGuniuft<,uiLnu,:auua:aaRftau~nuiuft<,uu~a:iu1Aan,,ft~D~Mu,a a~tu 

Ua~fin,Uftft~,L~Uftl,U•i~i·ft 
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1.1 Characteristics of the Principal 

1. Sex ( uu•) 

' ...... . Male 

Female 

25 - 30 

31 - 35 

36 - 40 

41 - 45 

46 - 50 

51 - 55 

••••••• 55 and aver u1nn•1 55 D 

or egui~alence (tl.n~.~~.ft.u M~a tl.u) 

••••••• Bachelor's Degree ~'i]q!1R~ 

Master's Degree tli~~11n 

Other {Specify •••••••••••• ) ~u '1 (u1iJ) ••••••••••••• 

4. Years of Experience as a prineipal 

.. 
• • • • • • • • 5 - 1 0 

•••••••• 11- 15 

•••••••• 1 &- 20 



21-25 

• • • • • • • • 26-30 

•••••••• 30 and over (3o iln~au,nn~,) 

5. Do you Do any regregeclarly-scheduled teaching 

~,unnU'.,;ln,.,~auR~un~alu 

yes 

No 

ii 

lsiii 

1.2 Charaeteristies of the school 

~iini~Lrlu~nul.,~L;uu 

6. School level .,:~ul.,~L~uu 

•••.•••••• Lower Secondary School l.,~L1uuJouuAn!nAauftU 

•••••••••• Higher Secondary School l.,~L1uuuouuMn!nAauua,u 

•••••••••• LOwer and lepper level in the same school 

L"u~~1.,~L1uuuouu"n~,Aeu;u~azAauua,u 

7. Size of Sci2ool W,fl!liNl.,~ LIJuu 

••••••••.• 9 -17 Classrooms MD~L1uu 

•••••••••• 18-26 Classrooms MB~L1uu 

•••••••••• 27-42 Classrooms and over n1au,nn~, 

B. Type of School ~Ufl!ID~l.,~L~UU 

•••••••••• Boys' school l.,~L1UU~,u 

•••••••••• Girls' school l.,~L1uun~~ 

•••••••••• Coeducational school l1~LIJuu~nAn!n 

9. Location of school n;La~~~!le~l.,~L1Uu 

••• , ••• , •• Urban area 'Luu; uia Lilil~ 

•••••••••• District area R,~e;Lne 

•••••••••• Sub-district area #~e;LnD 
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10. Please fill out the appropriate information in the blank 

1 o .1 Total number of teaci1rs •••••••••••• 

10.2 Total number of Assistant Principals •••••••••• 

Remark Information in Section II, III, and IV please apply your answers 

accordinq to tlle comparision between the 1977 and 1960 National 

Scl:eme of education Criteria for appl~;ing the answers have been 

provided as follows. 

!!!!J!!J;~~ ;u~ilLU~ftfi 2, 3 ua:: 4 lu.,MLLilft\1~~,UftftL~U~E\1ft,U lftun,.,LU19ULfiuuNan,., 

ulit-'11-;l·n 11uur;nuuNun,-.flniniL.;'1t1,ii tJuuil 2520 LLa::il 25oa Pnu 1nanin,.,LLilM'1 

5 ver~ hiill!,- capable i!'1U,n 

4 :,igillo' capahle i[\1 

3 averaqe capability u,una,_, 

2 low capability 
.. 

Pn 

1 ver~' low capability 
.. 

Pnu,n 

Ran~·e is ;.,ased on a 5 point scale: 

5 represents very highly capable 

4 represents highly capable 

3 represents average capai?ility 

2 represents low capability 

1 represents very low capabilitr; 
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Section II (~~~ 2) 

Roles and Res~>onsibilities in Administration of Academic Hffairs 

Item 
if 5 

1 I 

! 
Principal's ability to administer academic affairs 

! 

2 Principal's al;ility to identify tasks and assign 

responsibilities to members of the academic staff 

according to their skills and abilities 

3 Principal's ability to delegate autlrrority and 

responsibilit~' to men0ers of the academic staff 

based on t:1eir skills and abilities 

4 Principal's ability to assist the academic staff in 

academic affairs 

5 Principal's abil.ity to prepare the academic 

staff to take over the changing responsibilities 

I 

4 

. j 

\ 
I 
I 

I 

l~ 
I 

I I I I . I 
I 

I I 
I I I I 

I i 
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·-----i--------------···--· -·-----·--------
Item 
if 

6 Principal's ability to observe and supervise the 

teachers appropriately, according to Ministry 

instructions and regulations. 

7 Principal's ability to provide leadership expertise 

I· 
I 
I a 

I 

I 

I 9 

and participation to academic staff in academic 

I affairs 

j R•,us,u,,ane~~uin,,tun,,LJu~u~~L~U•U,q~a:~~.u~,u 
11,~;,u~:u,n,,nuqftfta,n,~,u~u,n,, 

Principal's ability to support extra-curricular 

/activities which, in turn, help 

I conduct an academic instruetion 

educational gools 

the teachers to 

to meet the 

I 

lR•,ua,u,,ana~~uin,,tun,,~~LSiun~n,,uLSiunin'R,« 
i . . 

ju•u'lM~,u;,u~:u,n,,ne~ft1U,,~LJ,"u,un,~n,,Rntn 

iPrincipal's ability to academically coordinate with 
l 
'.the Central office which, in turn, effectively 

! assisist the school job 

'R•,us,u,,ana~~uin,,tun,,11,:s~u~,ununu•u~,uMui~nR 

,ifu.u'l ;;~,u~:u,n,,:u .. ~ h~ L '!uuiJ1l,:i11BinM 
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Section III 1ftfi a 

Roles and Responsibilities in Personnel Administration 

r· -- ---,------
! ~tem 1

. 
M Lists of Job descriptions ,,un,,U,:L~U 

" I 
5 3 4 2 

1-----+--------------------+--+---+---~-t I . 
I 1 Principal' s abilit~- to identify alld assign I ~ 

responsibilitie to members of the personnel 

administration staffaccording to their abilities 

a,1d the cllangi129· job deseription. 

L~ftfta,n,~,uuiw,,qftfta1;LMu,:sunUft•,us,u,,a~a= 

anmu:::~o~~,UffLU~uu1u 

2 Principal's ability to delegate authority and 

responsibilities to members of personnel 

administration staff based on their abilities and 

the chanc;ing job description¥ 

ft•,us,u,,a~o~riu1w,,1un,,~~~,uua:uouwu,nft•,u1uuftuou 

1~ftfta,n,11,~d,ouiw,,qftfta1ftLMu,:sunuft•,uS,u,,a ua: 

Principal's ability to-coordinate 3 principle 

school jobs which concerned amang administration of 

academic affairs, personnel administration and 

Off ice Administration 

R•,us,u,,atio~~u1»,,1un,,u,:s,u~,u,:117,~qftfta,n,~o~ 

a »u•n~,u»antio~l,~Liuu RD~,uiu,n,, ~,uui11,,qftfta 

I 
I I 
I I 
I I 

I 

I 
i 

I 
I 
I 



Item 

" 
4 Principal's ability to prepare the whole school 

personnel to take over the changing 

responsibilities. 

S Principal' s abilit~' to appropriately make 

decision and follow up t11e ordered instructions 

ft1,11s,11,.,n'lla~~uiM,.,tun,.,iP1aut~i~n,.,1;qnRa~ua: 

L~at~n,.,t,., fin,.,RflR,UH~~,ULSUB 

6 Principal's ability to administer the personnel 

administration staff according to the democracy 

way, suci1 as listen to the subordinate ideas. 

ft1,us,11,.,n'lla~~u'1Jn.,1un,.,u.;n,.,~ftft~R,11'1!1''n~'lle~ 

11.,=~,6LllR!I Luu !la11-i'111i~ri•,11it,. LMu'lla~.£.;•u~,u 

7 Principal's ability to relate with the whole 

school personnel. 

8 Principal's ability to creat cohesiveness and 

cooperation among school personnel as well as to 

encourage them to work with their full attempt. 

R1,11s,u,.,n'lla~~u-t~.,tun,.,s;,~ft•,us~urinua:ri1,11.;•11ue 
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I 
I 
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I 
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Item 
Lists of Job Description .,,vrn'1tJ'1:: Liiu I 

15 4 3 2 1 
ff I 

I 

··---
9 Principal 's ability to encourage, support and aid 

in personnel development. 

I 
' 

R•,ua,u,.,a~a~~u;M,'1Lun,.,~~La;u UUUU~u~a:;fiiill.l,qftff B,TI'1 ! 
i 
' ! 

; 

Section IV (~~ff 4) 

Roles and Responsibilities in Office Administration 

·------, -----·-----------·--
( 

-~-------------,---------· 

I . i I I 
Is ; 4 a 2 I 
I ! 

Item 
t'I 

=hJ I 

i--n-~-1~-~------••n---·· 

1 Principal' s a.bility to plan, prepare all-;;ear 

calender 

2 Principal's abilit3 to prepare the Office 

i Administration staff to take over the changing 

!responsibilities. 

· R•,ua,u1'1a~a~~u;M,'11un,.,L~1vuqRna,n.,J1vq'1TI1'1 L~D 
I 

: iUNft'llDUii'n:tWJZ~il~~,urt LtJiftJu 1tJ 

3 •Principal' s ability to survey and prepare the 

school building as well as tlle school facilities 

.in order to benefit the school job in various areas 
! . 
! I 
I I 
, I 
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[-------.------- ---
Item I . f . . tJ • ~ . Lists o Job Description ,,un,, ,:Luu 

4 Principal's ability to assist and supervise the 

school plants personnel 

5 Principal's ability to make a working schudule 

for school plants personnel and Office 

AdmL1istration personnel, which in turn, this 

sc:'1edule can benefit the school jobs in various 

areas 

R•,uff,u,,a~o~~u~M,,lun,,iftft,,,~aoun,,n;~,ua;Miu 

~RR",",~,uo,R,,ffa,u~ua:~,uq,n,,\uaufi~:L~utJ,:1u~u 

ufin,,U~M,,~,UM,U~U , lu1,~L~UU 

C Principal's ability to provide information to 

the building users in order to assist them to 

use the building appropriately and safely 

R•,ua,u,,a~o~~uiM,,lun,,lMR•,uiun~liuin,,;,u 

a,R,,ffa,u~ 1Rv1an,al;aa,ufilfta9,~~nfta~u":tJaaRnu 

7 Principal's ability to offer the public to use 

the school building and business office service 

B Principal's ability to provide health service to 

t::e scl:ool personnel and students 

R,,ua,u,~a~a~tiuitt,,lun,,iftu~n,,;,u~~n,wou,uuun 

5 4 

! -----T- -., 
I ' 

13 2 

i 
I 

I 
I 
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-------·-·-----·---·----···-·-·-.,----,- -··--- -----·· ·-· 

[ -;;~m ___ T __ L_i_s~s-o_f_J_o-~Description . .,,u1n-,1Jii:: Liiu s 4 a 2 \ 1 I 
~ I I 

9 Pz:incipal's ability to provide and share the school 

budget sufficiently, which in turn, this school 

budget can benefit the school administration. 

\R•1u~1u1-,a~a~~u,M1-,1un1.,iRM'l~a::iRuu~~uu-,::u1w1; 

LMU~"aLMu1::~uua::Ltluu.,::1u~u1un1-,uiM1.,1.,~L~uu 

Principal's personnel comment and suggestion 

A. Please compare your performance under the 1977 and 1960 National Scheme 

of Education • 

. . . . . . . • ......................................................... . 

B. Suggestion ;aLSUeuu:: 

\ 

\ 
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Appendixo••••••••••••• 

Prinaipal's Questionnaire 

~,nUeft•1U 37 netu Pilot-Project d »,nn1Uftft~,;eMd~;etfte,nunn1, 

LU,t~ua:ft.,uri'ln nen,u1Mltl,RL~UU;Bft•,u f~ft,URft~1ftn~,L»U1ZSUn~, 

ua:Li,t~~,un~, a~tMR,~nuw;uene~LWusoua1u f~L~u~R1ua;ftuM•nei~Re1tld 

1. 

2. 

3. 

4. 

5. 

7. 

8. 

9 .. 

10 

11 .. 

12, 

13. 

14. 

15. 

16. 

17 0 

18 • 

. I9. 

20. 

•ooooooa"ao•a•••••••o•o••oooaaoc.ooo•oooo•ooeo••••••raoooooaaa 
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21. 

22, 

23. 

24. 

25. 

25. 

28 

29. 

30 

31. 

32. 

34. 

35 

36. 

37. 

.. 



Principal 1 s Questionnaire 

English Version 
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Principal's Questionnaire 

Criteria for testing: 

5 =Very high capability 
4 =High capability 
3 =Average capability 
2 Low capability 
1 Very low capability 

English Version 

Range is based on a 5-poi·nt scale: 

5 = Very high capability 
4 = Hiqh capability 
3 Average capability 
2 = Low capab i 1 i ty 
1 = Very low capability 

This questionnaire contains four sections concerning secondary 
school principals: 

Section !--Background Information 

I. Characteristics of the principal 
2. Characteristics of the school 

Section 11--Roles and Responsibilities in Administration of Academic 
Affairs 

Section I I 1--Roles and Responsibilities in Personnel Administration 

Section IV--Roles and Responsibilities in Office Administration 

Section !--Background Information 

181 

Directions: Please choose the most appropriate information for your 
circumstance. Please provide only one check (/) for each item below. 

Characteristics of the Principal: 

1. Sex: Male Female 

2. Age: 

25-36 46-50 
31-35 51-55 
36-40 55 and over 

- 41-45 



3. Highest degree held: 

Higher teacher certificate or equivalent 
Bachelor's degree 
Specialist's degree 
Master's degree 
Other (specify -------

4. Years of experience as a principal: 

5-10 
11-15 
16-20 
21-25 
26-30 
30 and over 

5. Do you do any regularly-scheduled teaching? 

Yes 
No 

Characteristics of the School 

6. School level: 

Lower secondary school 
Higher secondary school 
Lower and upper 1eve1 in the same schoo 1 

7. Size of school: 

9-17 classrooms 
18-26 classrooms 
27-42 classrooms and over 

8. Type of school: 

Boys' schoo 1 
Girls' school 
Coeducational school 

9. Location of school: 

Urban area 
District area 
Sub-district area 

10. Please fill out the appropriate information in the blank: 

Total number of teachers 
Total number of assistant principals 

182 

Remark: For information in Sections I I, I I I, and IV, please apply 
your answers according to the comparison between the 1977 and 1960 NSE. 
Criteria for applying the answers have been provided on page ? 



Section 11--Roles and Responsibilities in 

Administration of Academic Affairs 

Item List of Job Descriptions 

Principal 1 s ability to administer academic affairs 

2 Principal 1 s ability to identify tasks and assign re
sponsibilities to members of the academic staff 
according to their skills and abilities 

3 Principal 1 s ability to delegate authority and respon
sibility to members of the academic staff based on 
their skills and abilities 

4 Principal 1 s ability to assist the academic staff in 
academic affairs 

5 Principal 1 s ability to prepare the academic staff to 
take over changing responsibilities 

6 Principal 1 s ability to observe and supervise teachers 
appropriately, according to ministry instructions and 
regulations 

7 Principal 1 s ability to provide leadership expertise 
and participation to academic staff in academic af
fairs 

8 Principal 1 s ability to support extracurricular activi
ties which in turn help teachers to conduct academic 
instruction to meet educational goals 

9 Principal 1 s ability to academically coordinate with 
the central office which in turn effectively assists 
the school functions 
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Section I I 1--Roles and Responsibilities 

in Personnel Administration 

Item List of Job Descriptions 

Principal 1 s ability to identify and assign responsi
bilities to members of the personnel administration 
staff according to their abilities and changing job 
descriptions 

2 Principal 1 s ability to delegate authority and respon
sibilities to members of the personnel administration 
staff based on their abilities and changing job de
scriptions 

3 Principal 1 s ability to coordinate three principle 
school jobs among the administration of academic af
fairs, personnel administration, and office adminis
tration 

4 Principal 1 s ability to prepare the whole school per
sonnel to assume changing responsibilities 

5 Principal 1 s ability to appropriately make decisions 
and follow up instructions 

6 Principal 1 s ability to administer the personnel ad
ministration staff in a democratic way, such as lis
tening to ideas of subordinates 

7 Principal 1 s ability to relate with the whole school 
personnel 

8 Principal 1 s ability to create cohesiveness and coop
eration among school personnel, and to encourage them 
to work to their fullest 

9 Principal 1 s ability to encourage, support, and aid in 
personnel development 
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Section IV--Roles and Responsibilities 

of Office Administration 

Item List of Job Descriptions 

Principal 1 s ability to plan and prepare the all-year 
school calendar 

2 Principal 1 s ability to prepare the office administra
tion to assume changing res pons i b·i 1 it i es 

3 Principal 1 s ability to survey and prepare the school 
building and facilities in order to benefit the 
school in various areas 

4 Principal 's ability to assist and supervise the 
school plant personnel 

5 Principal 1 s ability to make a working schedule for 
school plant personnel and office administration 
personnel which can benefit the school in various 
areas 

6 Principal 's ability to provide information to build
ing users for assistance in using the building appro
priately and safely 

7 Principal 's ability to offer public use of the school 
building and business office service 

8 Principal's ability to provide health service to 
school personnel and students 

9 Principal 's ability to provide and share the school 
budget sufficiently, which can benefit the school 
administration 
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Principal 's Comments and Suggestions 

1. Please compare your performance under the 1960 and 1977 NSE: 

2. Suggestions: 

.. 



APPENDIX I 

NUMBER OF ADMINISTRATIVE, SCHOOL SERVICE, AND 

TEACHING STAFF PLACES, LOWER SECONDARY 

LEVEL SCHOOLS (OFFICE OF SPECIAL 

PROJECTS DOCUMENTARY DATA) 
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Type I I 2 3 ! 4 5 6 7 8 9 

Number of c I assrooms 6 12 18 24 30 36 42 48 54 

Number of students 240 480 720 960 11200 1440 1680 1920 2160 

Administrative staff 1 2 3 3 

I 
4 4 5 5 5 

Principal 1 1 I t 1 1 1 1 1 

Assistant Principal -- 1 2 2 3 3 4 4 
I 

4 

School service staff 1 2 

I 
3 5 I 7 9 10 12 14 

Finance 
t i I 

Business 

I Reg:stration and evaluation 

Edu cat i ona l guidance 1 2 3 5 7 7 

Library 

Suppl ics i 
l Student activities 

I 
10 12 14 

School health I 

Audie-visual 

I 
i 2 \ 

I I Nutrition I~ I r. 84 I 96 -,-0-8 -
Teaching ~taff 12 24 36 48 60 

Total number of personnel 14.12 28.:3 42.35 SG.47 I 10.59 I 84.70 98.83 112. 941 12i.C6 
I ' I 

Teacher/student I: 17 1: 17 1: 17 1: 17 11: 17 11: 17 1: 17 1: 17 \ 1: 17 

' 

NOTE: The CQlculation is based on the fol lowing premises: 

1. 40 students per roan. 
2. No more than 20 periods per week of teaching load. 
3. 40 class hours per week. 
4. Teacher/student ratio= 1 :17 
5. The number of school service staff is based on the total 

number of personnel, subtracted by the number of 
administrative and teaching staffs. 



APPENDIX J 

NUMBER OF ADMINISTRATIVE, SCHOOL SERVICE, AND 

TEACHING STAFF PLACES, UPPER SECONDARY 

LEVEL SCHOOLS (OFFICE OF SPECIAL 

PROJECTS DOCUMENTARY DATA) 
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Type I l 2 3 I 4 I 5 6 7 I B I 9 

Number of classrooms 6 12 18 ! 24 30 36 42 48 54 

Number of students 240 480 720 I 960 1200 1440 1680 1920 2160 

Administrative staff I 2 3 I 3 4 4 5 5 5 

Principal 1 I 1 I 1 1 1 1 1 I 

Assistant Princip•I -- I 2 2 3 3 4 4 4 

School service staff 2 3 5 8 9 12 14 

I 
16 19 

..... I'"" 
., 

,I/ I/ 
r--

? 
Finance 

) Business 

Registration and evalu•tlon 

Educational guid•nce 

lj 
2 3 7 ' 7 i 

? ) 1 I \ Library 

Supplies \ 
Student Activities ,.... ..... !"" .... 12 14 16 ~19 
School health /'"') 

~ I 1 
\ 

~ Audio-visual 1 21) \ 

1' u j Nutrition ... 
r .. achlng staff 16 32 1;8 64 ao 96 112 ;zs ! 

144 I 
Tot•I nurnber of personnel 13.33 26.67 40 53.33 66.67 80 53,33 1106.671 120 

Teacher/student ·,: 15 1: 15 1: 15 1: 15 1: 15 1: 1s i 1: 15 1: 15 I , : 15 
I 

NOTE: The calcultation is based on the following premises: 

1. 40 students per classroom. 
2. Teacher/student ration= 1:15 
3. No more than 18 periods per week of teaching load. 
4. 40 class hours per week. 



APPENDIX K 

PRINCIPALS' OPEN-ENDED COMMENTS 
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Please apply your answers in the appropriate column below, with re
gard to the comparison of your performance under the 1960 and 1970 NSE 
if the latter is more satisfied than the former. 

No. No Difference 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 x 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 x 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 

Satisfied 

x 
x 

x 
x 
x 
x 
x 

x 
x 
x 
x 

'. x 
x 
x 
x 

x 

x 
x 
x 
x 
x 

x 
x 
x 
x 

x 

x 
x 
x 
x 
x 
x 
x 
x 
x 

x 

Very Satisfied 

x 

x 

x 
x 

x 

x 

x 

x 

x 
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No. No Difference Satisfied Very Satisfied 

49 x 
50 x 
51 x 
52 x 
53 x 
54 x 
55 x 
56 x 
57 x 
58 x 
59 x 
60 x 
61 x 
62 x 
63 x 
64 x 
65 x 
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