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THE SCOPE AND NATURE OF QUASI-SUPERVISION IN THE
STATE OF OKLAHOMA WITH FOCUS UPON THE STATUS
AND ROLE OF QUASI-SUPERVISORS OF SECONDARY

SCIENCE AND MATBEMATICS
CHAPTER I
INTRODUCTION

In the last decade over one billion dollars worth of school
issues have been lost et the polls. Operating millage, building and
maintenance bonds, and new revenues to serve the expanding populations
have been losing with devastating regularity. Though no accurate
figures are available, it has been estimated that approximately 40
per cent of the school elections are now defeated by the voters; and

unfortunately the number of losses seems to be growing.l

In this connection it should be emphasized that other municipal
functions are msking stronger claims against the tax dollar than ever
before. Pressures to keep school expenditures down come not only from
taxpayers' wishes to buy autcmoblles and medical services, but also

from communities' wishes to buy public services other than education.

lJoseph A. Kershaw and Roneld N. McKean, Teacher Shortages end
Salary Schedules, (New York: McGraw-Hill Book Company, Inc., 1962),
p. 14,
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As the growth and proliferation of urban areass take place, demands
multiply for preventive medicine, police protection, traffic controls,
streets and highways, parks and playgrounds, control of juvenile
deliquency, and scores of other municipal activities. State progrems
are expanding, too, and Federal functions are still on the increase,
all competing indirectly with educational programs and making it less
easy to railse school budgets.l

The reduction in Federal income taxes last year is being off-
set by the increase in_other state and local taxes. This spring, the
State of Oklehoma passed legislation increasing cigarette taxes and
is contemplating en increase in state income taxes. Needless to say,
this trend is not confined to Oklehoma.

The outlines of the teacher shortage have been gone over many
times in print. In part, the rather gloomy outlook stems from the
gradual decline of the birth rate in the 1930's to the lowest level
in our history snd the sudden reversal of this trend in the 1940's.
In consequence, we have a relatively small number of young adults (not
enough children were born in the 1930's) from whom teachers are
normally recruited, and a huge growing number of children aged 5 to
18 who are straining the limits of our schools. As with so many demo-
graphic developments, it will take & long time before the so-called
normal distribution among the ages will return. For example, the
children born in the population bulge of the 1940's are reaching

child-bearing age, and if they have as many children as their parents

lrpia., p. 1k.
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did, they will produce another bumper crop of children that will begin
to enter schools about two years hence.l

One way to see the difficulty is to estimate our teacher needs
in 1970. Simple extrapolation tells us that if we hold the present
pupil-teacher ratio constant, our present number of 1.5 million teachers
will have to increase to 2.1 million by 1970. If we then assume an
attrition rate, we can calculate how many teachers we need each year
both to replace those who leave snd to provide for the growing enroll-
ment. Thls total comes out to between 150,000 and 200,000 new teachers
per year, depending on the replacement rate assumed. These are im-
pressive numbers and the public is properly concerned about our ability
to meet this need year after year. In particular, the situation appears
blesk when it is pointed out that in 1960 barely 400,000 bachelor's
degrees were awarded by all U.S. colleges and universities, and of
these only 130,000 were "prepared to teach," that is, eligible for
state teacher certification.2

To get fully certified teachers we have accepted, into teachers
colleges esnd other colleges which prepare teachers, & great many
individuels of such limited endownment that no amount of education can
make them anything but trained mediocrites. To expect such persons
to be all things to all pupils 1s again expecting the impossible. If
we continue to insist on fully certified teachers with the present
certification laws in the face of a greatly increased demand, we shall

have to lower the standards within the program still further.3

ESE-r

lIbid., p. 1k,
2
Ibid., pp. 9-10.

3Alvin C. Euich, "Our Goal: Better Education for More Pupils,”
Educational Leadership, Vol. 14, No. 7, April, 1957, pp. 430-43k.
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The issue then 1s really this: Will we persist in our efforts
to keep pupil-teacher ratios low by hiring mediocre teachers, and
thereby lower the quality of education, or will we seek new ways of
increesing the effectiveness and broadening the reach of our really
outstanding teachers, so that more young people can receive a better

education in the years ahead?1
In the light of the fofe-going discussion on populetion trends

and the rising cost of educaetion, it is obvious that we will continue
to employ teachers of less than ideal endownments. However, even if
we doubled all teachers' salaries throughout the nation, we wouwld not
by this move and the subsequent selection of only the best of the
ensulng abundance of teacher candidates significantly increase the
effectiveness of classroom instruction. Stinnett approaches this idea
in the following passage:

« .Furtbermore, it seems clear to me that the cardinal
weakness of teachers has not been, as the critics generally
assert, the lack of mastery of the basic disciplines and the
lack of ability to marshal factual materiel,.as great as this
lack has quite often been. The crucial weakness has been the
fallure to keep abreast and to be able to apply the available
and validated research in human values--of growth and develop-
ment, of motivation, of the principles of learning. Sometimes
this weakness resulted fram lack of competence, but quite as
often from stultifying conditions which prevented the competent
teacher from functioning at optimum capacity. This weekness will
not be corrected but will be made more tragically apparent by
assuming that machines and asides can compensate for a vastly in-
creased losd for each professional teacher.2

The first part of Stinnett's statement is the one which is of most

concern in this investigation. Most graduaste students and educators are

lIbid.

2T. M. Stinnett, "A Master Teacher in Every Classroom," Educational

Leadership, Vol. 14, No. 7, Apr., 1957, pp. 435-550.




familiar with the many staff utilization and technological approaches
to curriculum improvement designed to provide released teacher time
from burdensome "housekeeping" functions. Some of these innovations
have been aptly described by Kershaw,1 Partridge? end many others.3

The greatest problem envisioned here is that of retaining our
most compotent teachers and increasing the skills of our less compe-
tent teachers. 1t is common knowledge that many of our better teachers
seek better paying positions and quite often engage in “moonlighting."
It is herein hypothesigzed that the greatest and least costly contri-
bution to instruction rests in the retention and better utiligation of
these more competent teachers who quite frequently possess more than
mediocre leadership abllities and are in a sense master teachers,

Teachers as a whole have traditionally lagged behind other
college-educated citizens in salary. It is no wonder that teachers
with high intelligence end innovative gbilities are the first and
most apt ones to muster initiative sufficient to leave a somewhat un-
rewarding profession.

To the salary picture must be added the current status of
economic benefits in addition to salary. It has generally been ac-

knowledged in the past that, although salaries in education were not

lKershaw, op. cit., pp. 11-15.

“Arthur R. Pertridge, "Staff Utilization in Senior High School,"
Educetional Leadership, Vol. 18, No. 4, Jan., 1957, pp. 217-221.

3National Assoclation of Secondary School Prinecipals Bulletin,
Locus of Change: Staff Utiliration Studies, Vol. 46, No. 270, Jan., 1962

pp. 1-372.
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among the highest offered in our economy, one of the most attractive
aspects of teaching was the fact that it provided its personnel with
many benefits that were not generslly offered elsewhere. All availsble
evidence, however, points to the fact that the situation has greatly
altered in recent years. As Wermel has stated:

Wages alone, however, no longer measure total compensation
either in public or in private employment. The various kinds of
employee benefits provided in sddition to cash have added com-
plexities to computations of labor costs. The wide spread
development of these benefits in recent years, together with
the extension of Federal income tax to the majority of employees,
has created & considerable discrepancy between what the employee
received in money wages and what the employer pays as labor cost.1

As teachers struggle for higher salaries, more fringe benefits
and better working conditions, end &s educators responsible for in-
structional improvement continuelly volce their scmewhat dichotomous

proposals, the question of merit pay and merit ratings is regularly

raised by the latter and rejected by the former.2

Lindley J. Stiles, Dean of the School of Educetlon, University
of Wisconsin, wrote in School and Society, April 23, 1960:

Community efforts to reward excellence in teaching by
promotional policies are met by almost mass resistance from
the rank and file of teachers who oppose the freedom of
school systems to recognize individuals' accomplishments.
The resulting equal treatment of unequal professional
performances tends to debase professional integrity amd to
turn from teaching meny individuals who are not content to
be "organizional men," "mass status seekers,” or "group
directed conformists."” Uniform salaries awarded without

1

Michsel T. Wermel, "The Outlook for Labor Costs in Local Govern-
ment," Benefits and Insurance Research Center Publication No. 8 (Pasadensa:
California Institute of Technology, 1958), p. 10.

2

Virgil M. Rogers, ed., "Merit Rating" or Effective Personnel
Policles, Report of Third Annusl Workshop on Merit Rasting in Teachers'
Salary Schedules, (Syracuse: Syracuse University Press, 1960), p. 16.
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benefit of appraisal of individual achievement, repress initiative,
reduce creativity and originality, and undermine the "self" of
human beings.1

The Lakeland, Wisconsin, Board of Education hsas held that scme
way must be found to differentiate between salaries on the basis of
individual contribution to the totsl school program. The program
instituted by them appears to do this while eliminating many of the
obJections commonly associated with the merit type schedule,

There are three basic distinctions, ebility, time, and respon-
sibility, between the classroom level, professional level, and the
master level teachers. The classroom level teachers are expected to
receive at least average ratings on & continuing basis and to assume
no leadership roles while accomplishing most of their work during the
regular 8 to 4 school day.

The professional level teachers are rated above average to
superior in classroom effectiveness and assume major responsibilities
in some academic or co-curricular functions. These teacﬁers often work
more than a 40-hour week (excluding paper grading, lesson plans, etc.)
and function in such activities as accelerated student projects, cur-
riculum study and co-ordination, in-service leadership, athletic
director, head coach of activities, etec.

Master level teachers are holders of ihe Master's degree and
fulfill the requiremnts of the professional teacher. 1In addition, they
can be relied upon to act as department heads, assist young teachers,

and assume leadership functions 1in their areas of education. They must

1
Tbid.



8

be available for 200 deys rather than the regular 190 day contract.l

At the bachelor's level, the state of Okleshoma has the highest
percentage of degree holding teachers in the United States. A highly
significant per cent of Oklahoma teachers have advanced certificates
and degrees. If there are such people as professional level and
master teachers, Oklahoma has its share. It is reasonable to assume
that a substantial number of these teachers are engaged in some form
of supervision since, in an effective system, local school supervision

must be performed.

Need for the Study

A study is needed to answer the following questions with regard
to "quasi-supervisors” in Oklahoma's Public High Schools and the functions
they perform:

(1) To what extent are the more competent Oklahome teachers
performing part-time supervisory functians?

(2) What are the general scope and nature of part-time super-
visory functions performed by Oklahoma teachers?

(3) what sre the general characteristics, the status and role
of part-time supervisors in the state of Oklahoma?

(4) What are the administrative practices and other attitudes
toward quasi-supervisors and the functions they perform?

The above questions provide an approach to the clarification of the
role of the quasi-supervisor and assume that his role will vary according
to the size of the school in which he works. Therefore, the study sample

will be divided into small, medium, snd large schools.

1
Carl Eisemann, "A Job Rated Schedule for Teacher Salaries,"
School Board Journal, Vol. 143, July, 1961, pp. 15-16.
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Statement of the Problem

The problem of this study was to develop a profile of the quasi-
supervisor of science-msthemastics in Oklahoma public high schools.
A sub-problem of the study was to determine the extent to which

quasi-supervisors think they should be performing selected supervisory

functions.

A second sub-problem of the study was to determine the extent
to which selected high school principals agree to the utilization of
competent classroom teachers for the performance of selected supervisory

functions.

Purpose of the Study

The purpose of the study was to investigate the extent to which
Oklahoma classroom teachers, on a part-time basis, engage in supervisory-
type activities. A second purpose was to determine the extent to which
high school principals recognize, encourage, and reward quasi-supervisory
practices and their attitude toward the performance of certain non-

teaching professional functions by teachers.

Significance of the Study

The identificetion of this either formally or informally defined
quasi-supervisory role and the determination of the extenﬁ to which it
is being performed is seen as contributing to a better understanding
of school organization and administration. Such an understanding should
point the way toward more workable educationel practices regarding the
emerging role specializations, status, and compensation of the classroom

teacher. In essence, it may be possible to retain our more competent
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teachers by involving them in more responsible tasks which would permit
a satisfactory Justification for increesing their incomes. In turn,
their contribution to the improvement of instruction might conceivably
be derived through their assistance and leadership provided for the
new and the less competent teachers in the various subject areas.

These subject area teachers by working more than the normal
hours that teachers work or by working during the summer months or
by being granted released time from teaching (teaching less classes
than other teachers), could spend more time in keeping up with the
latest curriculum developments and serving as an on-the-spot liaison
person between state and district level curriculum workers and the

classroom teachers.

Design of the Investigation

As g first approximation, a generél survey of Oklahoma high
schools was made in order to ascertain numerically the general scope
of quasi~supervisory practices of high school teachers. Questionnaires
were mailed to 424 high school principals and 332 or 78.30 per cent were
returned.

Focusing upon quasi-supervisors of science and mathematics, a
survey was made to determine the various duties, responsibilities, com-
pensations, etc., which characterize their status and role. There wvere
94 quasi-supervisors included in the survey. Their names had been sub-
mitted by the 332 principels who participated in the general survey. Of
the 94 questionnaires mailed to quasi-supervisors, 53 or 56.38 per cent

were returned. Primarily, the quasi-supervisory functions of these teachers
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were grouped into six duty categories. These categories were:
(1) Planning, (2) Administration, (3) Supervision, (4) Curriculum
Development, (5) Demonstration Teaching, (6) Research.

The sclence and mathematics teachers who responded to the mailed
questionnaire were placed into groups according to the total number of
teachers who teach grades 7-12 in their respective schools (mounting
evidence indicated that this grouping was superior to one based on
school district size). Eleven quasi-supervisors were interviewed at
their respective schools. They were selected on the basis of their
responses to the questionnaire items and according to school size. The
purpose of the interviews was to gather more specific information
relative to the organization and administration of the respective
schools and the status and role of the quasi-supervisors.

The data from the questionnaires and interviews were analyzed
and presented with respect to school size. In essence, these presen-
tations constitute a profile of the quasi-supervisor of science-
mathematics with respect to the six duty categories and with respect
to school size. Condensatlon of these analyses resulted in the develop-
ment of a profile of the quasi-supervisor of science-mathematics in
Oklahoma public high schools.

Science and/or mathematics quasi-supervisors were chosen on the
assumption that the efforts toward curriculum change in these areas
would be most likely to require the performaence of the quasi-supervisory
role. However, the lack of uniqueness of the functions around which the
questionnaires were constructed allowed for the adoption of the quasi-

supervisory profile of the sample as an approximation of the profile of
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all quasi-supervisors in Oklshoma public high schools.
Diagramatically, the design of the investigation tekes the form

shown on page 13.

Data Collection

The data collected in the investigation were obtalned from
three mailed questionnaires. Subsequent data in addition to that
gathered from questionnaires were obtained through visits to several
high schools and follow-up interviews with qussi-supervisors. Further
details of datas collection and data collection techingques are given
in Chapter III where the data collection instruments are explained

in grester detsil.

Limitations
The investigation was limited to Oklahoma public high schools
employing at least five teachers in grades 7-12 and located in school

districts which contained st least two attendance units.

Definition of Terms

Quasi-supervisor.-- A term that refers to a classroom teacher

who teaches at least two classes per day in additlon to engaging in
certain other activities which might come under one or more of the
broad concepts of planning, adminlstration, supervision, curriculum
development, demonstration teaching, or reseasrch. Since all classroom
teachers engage in some of these activities to some degree, it should
be pointed out that the quasi-supervisor does so in an effort to
improve instruction in classrooms other than his own and on a teacher-

for-teacher level as distinguished from a teacher-for-pupil level.



SCOPE OF QUASI-SUPERVISORS IN OKLAHOMA PUBLIC SCHOOLS

SCOPE OF QUASI-SUPERVISORS OF SCIENCE-MATHEMATICS

ACCORDING TO SCHOOL SIZE

Small Schools Medium Schools
1
1. Planning Administration
' 2
2. Administration Plenning

3
3. Supervision Supervision
' L

Large Schools

1. Planning
2. Admipistration

3. Supervision

4, Curriculum Development Curriculum L. Curriculum Development

Development

5. Demonstration Teachlng 5 5. Demonstration Teaching

Demonstration

6. Research Teaching
6

Research

Profile of Profile Profile of

Quasi-Supervisor of Quasi- Quasi-Supervisor

of Scilence- Supervisor of of Science-

6. Research
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B Small, Schools .. Medium Schools ... > Large Schools

PROFILE OF THE QUASI-SUPERVISOR OF SCIENCE-MATHEMATICS IN OKLAHOMA

PROFILE OF THE QUASI.SUPERVISOR IN OKLAHOMA

€T
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Quasi-supervision.--The non-teaching, professional activities

of quasi-supervisors which might come under one or more of the broad
concepts listed above.

Part-time supervisor.--This term is used interchangeebly with

the term quasi-supervisor.

Part-time supervision.--This term is used interchangeably with

the term quasi-supervision.

Status.--Used here, the status of quasi-supervisors refers
their position in the orgenizational structure of their respective
schools with regard to titles, line and staff relationships and com-
pensations.

Role.--Used here, the role of quasi-supervisors refers to their
functioning with regard to the twenty-seven activities contasined in the
questionnaire mailed to them.

Science.~-This term loosely refers to all high school courses
commonly taught as science courses, the earth sciences, the biologicel
sclences, and the physical sciences.

Mathematics.--This term refers to all computational courses
taught in high school and includes arithmetic through the celculus
course. Courses taught by business educetion teachers would normally
be excluded.

Classroom teacher,--A teacher who is assigned classroom teaching

responsibilities.

Quési-supervisor of science or methematics.--A classroom teacher

who teaches at least two classes in science or in mathematics and is by

definition a quasi-supervisor.
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Semi-or official capacity.--A working arrangement whereby special

consideration may or may not be granted but the teacher involved is directly
responsible to a high school principal for his teaching assignment.

High school.--Any school that caters to pupils in any grade
distribution of K-12 but specifically including grade twelve.

Small high school.--A high school which has fewer than thirteen

teachers for grades 7-12.

Medium high school.--A high school that has at least thirteen

but fewer than thirty-five teachers for grades 7-12.

Large high school.--A high school that has more than thirty-

four teachers for grades 7-12.



CHAPTER II
REVIEW OF RELATED LITERATURE AND RESEARCH

The abundance of litersture on supervision makes a comprehensive
review somewhat prohibitive for presentation here. Yet, it was felt
that a truly contributive investigation could not be conducted unless
the whole area of teaching were thoroughly perused. For these reasons,
an attempt has been made to relate only a few of the confounding con-
siderations which must be made in order to approach en understanding of
orgenizationel and administrative as well as the supervisory aspects of
public educstion.

Beginning with a brief historical citetion, articles are reviewed
which give a very brief overview of organizational snd administrative
practiceé and issues concerning supervision at the state level, district

level, school level, and teacher level.

Related Literature

Just as the superintendency evolved from a lay position, ofﬁen
of an elective nature, to a position of professional status, so the
position of supervisor of instruction has grown with an increasing
avareness of the professionel nature of teeching. During that period
of time when & teacher was one who had Just graduated from high school,

or at most from a one-year post-high-school treining class, 1t was

16
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felt that supervisors were needed to direct the teacher's classroom
activity. Thus, the decede of the 1920's saw instructionel supervision
gs the practice of directing people of less than professional grade in
the daily activities involved in providing instruction.’t

The publication of.the Fourth Yearbook of the Department of

Supervisors and Directors of Instruction in 1931, was & bench merk in

the professionalization of supervisory personnel. That yearbook brought
together information ebout the studies of supervisory effectiveness and
proposed criteria for guidence in the further eveslustion of supervision:

1. It incresses the amount of pupil progress toward desired
educeational objectives.

2. It increases the amount of progress of the community toward
recognized objectives,

3. It increases the amount of progress of teachers toward
recognized objectives,

L, Tt increases the amount of progress of principals toward
recognized objectlves,

5. It increases the amount of progress of superviéors them-
selves toward recognized objectives.

6. It results in instructional materials that approach more
nearly the accepted standards.

T. It results in instructional methods that approach more nearly
the accepted standards.?

Time and an overriding concern for the vrofessionalizetion of
the teacher has brought about scme shifts in emphasis 1n the role of

the supervisor. While these shifts may be subtle in nesture, they are

1John Wilcox, "Another Look at Supervision," The Bulletin of the
National Association of Secondary School Principals, XLVII, No. 280,
(February, 1963), pp. 92-91.

2
Ibid.
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-real, and it could be thet they may lead toward organizational activity
rather than toward activity that produces results in terms of those

1
envisioned by those who prepared the Fourth Yearbook.

On the subject of practices of the various states in providing
supervisory personnel, Cox wrote that:

Some states provide little supervision of individual subjects
while aothers exert considerable effort in thils direction. Thus
the influence of the stetes in improving the quality of instructilon
in the various subject-areas varies from almost no aid in some
states to a substantial amount in other states. At the present
time there appears to be a trend in the direction of more super-
vision at the state level, especially in certain aress. The future
may bring additional increases as more than half of the states
reported plans for more supervision in 1959-60 and again in 1962-63;
many have indicated e willingness to utilize outside assistance
when state department supervision is not available.

Busch3 reported that up to 1958, only four or five state depart-
ments of education had on their staff a person with special training
and responsibility in the field of scilence education, and that even
fewer had any such person in methematics education.

In 1961,vnearly every state had one or more persons so assigned.
In general, at the local district level, this same situation holds true
with respect to personnel with similar responsibilities. Whereas
several years ago only the largest districts were likely to have a
special supervisor in any academic area, today some of our smaller

districts have been able to assign a qualified person at least on a

part-time basis for the coordination or supervision of science and/or

lIbid.

2
Roy L. Cox, "State Supervision of Special Subjects,"” Peabody

Journal of Fducation, XLII, No. 2 (September, 1964), pp. 91-Ok.

3James W. Busch, "Supervision of Science and Mathematics," School
Science and Mathematics, IX, No. 4 (April, 1961), pp. 297-301.
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mathematics.1

The increase in state-level science and/or mathematics super-
visors is highly attributable to the fact that the National Defense
Education Act provides the funds for their salaries. However, there
are also many other reasons why there has been an upsurge in both
state and district level supervisors not only in the science and
mathematics area but in other areas as well. Not least among these
is the increasing awareness of the part of educators and the general
public that the quality of instructlion needs improvement on a continuing
basis.

Daniel Paul, principal of Beechwood School, Holland, Michigen,
explains how his school district faced the problem of teachers' needs
and the financial and orgenization problems connected with consultant
services. Concentrating their experimental efforts in the area of
art, they sought a plan which would be of low cost, be helpful to
teachers, and keep responsibllity for lnstruction in the hands of the
classroom teachers.2

As a first step, they analyzed the reasons why classroom
teachers needed sssistance in art. ©Since the four reasons they iden-
tified were somewhat peculiar to their school district, they are not
included here. However, their solution, which involved the utili-
zation of "well qualified elementary teachers who had left the pro-

fession because of family responsibilities" on & part-time comsultive

Lrpia.

2Daniel Paul, "Consultants On & Shoestring," The National
Elementary Principal, XLII, No. 3 (January, 1963), pp. 30-31.
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basis, is highly unique.

They reasoned that many of these persons would enjoy utilizing
their professionsl skills agein, especially if the time away from their
families was limited. The principal attests that the progrem has been
highly successful and of considerable benefit to himself and the art
teachers. Although the program does not appear to be superilor to a
more costly full-time arrangement, they were very pleased with it and
planned to extend it into other subject areas.l

As we approach supervision at the local school level, the organi-
zationel and edministrative problems increase. Some earlier issues
concerned whether or not the supervisor should occupy a line position
between the teacher and the principal or between the prinéipal and the
superintendent. While these issues have been all but resolved in most
instances by the cordinate plem of supervision wherein the supervisor
occuples a staff position, the question of who has how much of the
responsibility for instructional improvement has not been satisfactorily
answered,

Messinger,2 in discussion of the purposes for supervision,
briefly states the problem thusly:

These supervisory purposes and many others long ago led to the
creation of the local school building prineipalship; the depart-
mentalization of staff, various district services and district
personnel. However, the relationship between the principasl and
the speclalist supervisor has rarely been explicitly defined, or

been very successful in operation. The inability of the principal
to know nearly as much as his faculty in terms of the various

lIbid.

Leon Messinger, "New Patterns of Supervision: District Councils,"
Jourpal of Secondary Education, XXXVIII, No. 8 (December, 1963), pp. 13k4-
37. -
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disciplines has been a major factor. But the primary source of
conflict is the manner in which the_specialist supervisor works
with the staff he wants to service.l

The principal is logically responsible for the supervision of
all instruction in his school. He cannot know as much about any one
segment as a true specialist, yet, he cannot yield concern or respon-
8ibility to any outside source completely for he is responsible for
the success of the total progrem in his school.2

While the review of related research, to be presented later
in this chapter, supports the contention that principals and super-
visors often disagree on responsibilities and methods, the major con-
cern here is that teachers are not receiving the quantity nor kind of
supervision which they need and want. Teachers' needs are intimately
related to the conditions under which they work. While the research
review identifies these needs more precisely, the question is, way do
teachers have needs for supervision.

American high school teachers gre frequently criticlzed for not
keeping up with their subject filelds; for not staying abreast of research
findings in child growth and development; for not writing and belonging
to professional organizations. In all sincerity, how can they?

The majority of secondary school teachers teach five classes
each day, with a study hell, hall duty, and an extracurriculs activity
such as coaching a play, preparing an exhibit, conducting a science

fair, etc., thrown in. For three or four minutes between classes the

l1piq.

2
Ibid.



22

teacher is expected to be stending by the door of his classroom moni-
toring entering and leaving students, and ten minutes are allowed for
a8 smoke if he gulps down lunch end is not on hall duty. Otherwise,
the high school teacher is occupied for every minute of every day.
Who can blame him for collapsing exhausted in the teachers' lounge at
3:30 for a coke and cigerette before going home? By this time, he is
mentally and physically exhuasted and must muster all his physical
reserves even to grade papers. If particularly conscientious, he may
make & few prepsrations for the next day's work.1

When evening dutles such as taking tickets at a ball geame,
chaperoning & school dance, etc., are added to the sbove conditions,
it is no wonder that even the most enthusiastic, well-prepared, and
energetic teacher falls into somewhat of & rut. This means, then; that
despite the best efforts of the National Science Foundation, consultants,
and supervisors, many of our better prepared teachers are going to fall

behind again.2

It has been suggested that school boards should hire nonpro-
fessionel personnel on a part-time basis to attend many of the clerical
and evening chaperoning duties of teachers. Concurrently, it is ad-
vocated that the working day of teachers be extended to 5:30 whilz
reducing the teaching load of the teacher from 5 of 6 periods for 4 or

5 of & or 9 class periods per day. As a result, Hedges states,

1
William D. Hedges, "A Straight Forward Plan to Reduce the Teacher’s
Load," Clearing House, XXXVIII, No. 6 (Februery, 1964), pp. 342-k45.

Ibid.
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There will be no frenetic pfessing of four or five classes
together. Instead there will be a class now and a class then.
Between classes there will be time for reading in her small
office, time for conferences with students, time for a coffee
break, time for planning with othexr teachers, time for meeting
with parents, time for preparing examinstions.
When the teacher leaves the school she will be done. There
is no bundle of papers, no tickets to take at the ball games.
She can spend a normal evening doing what she wants to do. By
spreading the classes throughout the day, she will not be ex-
hausted by 3:00 as at present, unable to think of anything but
rushing out the door to get away from it all.l
The above approach coupled with the fact that there can be
no valid Jjustification for teaching all classes for 5 days a week appears
to set the stage for instructional improvement far better than the thinly

spread supervisory practices now so highly endorsed. Partridge2 has

reviewed several plans which have been placed into practice to accomplish
better staff utilization. Among these were team teaching, schedule
modificaetion, ungraded classes, use of teacher sides, and other inno-

vations.

A study by Norton,> entitled "Teachers' Suggestions for Improv-
ing Teacher Load," closely parallels the provisions of Hedges' proposals
with the exception ¢f the lorger school day. In addition, Norton found
that sixty-eight and three-tenths per cent of the 363 responding teachers

recommended extra pay for extra work while only twenty-nine and two-tenths

1
Ibid.

Arthur R. Partridge, "Staff Utilizetion in Senior High School,"
Educational Leadership, XVIII, Mo. 4 (January, 1961), pp. 217-21).

3Monte S. Norton, "Teachers' Suggestions for Improving Teacher
Load," National Assocjation of Secondery School Principals, IXIV, No.
253 (February, 1960), pp. o4-68.
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per cent favored equal work loads without extra pay.
While teaching loads are already prohibitive, in many schools,
to the teachers' participetion in school planning and professional

growth activities, it is highly recommended that teachers should parti-

1 2 3 L
cipate in such activities. wghlert, Wiles, Cottrell, Dean, Prater,s

Littrell,6 and many others have emphasized (1) the importance of the
individual school organization, (2) the importance of teacher parti-
cipation in planning, research, and curriculum work, and (3) the need
for on-the~spot curriculum coordination and supervision.

The demand for teachers surely means that school boards will
not always be able to hire and to retain sll highly qualified personnel.
However, we know that the number of able teachers has greatly increased.
Better methods of selection for teacher educastion programs, better
programs of teacher education, more years of education prior to entry

into service, more careful selection procedures for initial employment,

1
Jennie Wahlert,"Creative Supervision for Living and Learning,"
Educational lLeadership, XLV, No. 1 (October, 1956), pp. 39-42.

2
Kimball Wiles, "Does Faculty Participation Produce Curriculum
Improvement?" FEducationsl Leadership, XV, No. 6 (March, 1958) pp. 347-50.

3Martha J. Cottrell, "Problems of Giving and Receiving Help,"

Educetional Leadership, XVI, No. 8 (May, 1959), pp. 493-49.

kStuart E. Dean, "Why Look at School Orgenization?" Educational
Leadership, XVII, No. T (April, 1960), pp. 406-409. —

5John Prater, "Improving the Skills of Teaching,” Educational
Leadership, XXI, No. 5 (November, 1961), pp. 95-89. ' .

6

J. Harvey Littrell, "Var}ed Attitudes of U488 Teachers Toward
Curriculum Development,” Clearing House, XXXVIII, No. 6 (February, 1964),
pp. 339-41.
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more supervisory attention in the early years of service, extended
programs of in-service education and more consultant help for experienced
teachers at work, more opportunities for advanced treining, and better
salary schedules--all have combined to increase the supply of able
teacherse1

In summary, it seems appropriate that the passage from the

April, 1957, editlion of Educational Leadership be stated again:

« « » Furthermore, it seems clear to me that the cardinal
weakness of teachers has not been, as the critics generally
assert, the lack of mastery of the basic disciplines and the
lack of gbility to marshal factual materisl, as great as this
lack has quite often been. The crucial weskness has been the
failure to keep sbreast and to be able to apply the available
and valideted research in human velues--of growth and develop-
ment, of motivetlion, of the principles of learning. Sometimes
this weakness resulted from alck of competence, but quite as
often from stultifying conditions which prevented the competent
teacher from functioning at optimum capacity. This weakness will
not be corrected but will be made more traglcally apparent by
assuming that machines and sides can compensete for a vastly in-
creased load for each professional teacher.

If all teachers are not immediately to be given adequate time
and guidance in instructional Improvement, what is the next best super-
visory technique? Perhaps a partiel answer is that the highly competent
teachers in the various subject areas might be given some released time
from teaching and/or extra compensation for the coordination of a small

portion of the instructional program.

Related Resesarch

A number of studies have been made to ascertain and compare the

1Alexander Frazier, "The New Teacher--And a New Kind of Supervision?"
Educational Leadership, XXI, No. 2 (November, 1963), pp. 97-100.

2
Stinnett, op. cit.
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opinions of teachers snd supervisors toward the most helpful supervisory
procedures. A number of other studies have been concerned with the
perceptions which various groups of school personnel have of the super-
visor's role. These studies have focused upon the principasl, the con-
sultant, and the specialist as a supervisor but have not treated the
subject of the classroom teacher as a part-time or quasi-supervisor.

Although the studiles presented here have overlspping conclusions,
an attempt has been made to separaste those concerned with the orgeni-
zational and administrative aspects of supervision fram those primsrily
concerned with practices. It will be noticed that most studies do not
lend themselves well to such differentistion. Likewise, functions or
services considered to be most helpful are indicative of and causually

related to perceptions of the supervisor's role.

Lindsay's 1 study was undertaken to determine whether a single
administrative officiasl, the principal, could adequately deal with the
administrative, supervisory, and curricular tasks involved in large
elementary schools; to determine whether the assignment of an assistant
principal represents an adequate solution to the problem of increased
administrative responsibility. An additional purpose was to identify
and describe administrative and supervisory practices which had been
found to be effective in the cooperating schools in his study.

Lindsay's last three conclusions are representative of findings

of most researchers in this area. He concluded:

1Donald Bryce Lindsay, "An Investigation of Current Admini-
strative and Supervisory Practices and Problems in Large Elementary
Schools in Iowa," Unpublished Doctor's dissertation, State University
of Iowa, 1960, pp. 261.
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5. The supervisory practices which were Jjudged to be out-
standing were those (a) in which teachers were involved in all
phases of plenning and conducting in-service training activities,
in maintaining communications between teachers and supervisory
personnel at all levels, and in evaluating outcomes, (b) in which
relief was provided for teachers during the school day for purposes
of holding supervisory conferences or to allow the teacher to visit
other teachers in action, (c) in which smell groups of teachers were
brought together to work out solutions to common porblems, and (4d)
where specific help was provided to teachers in the form of guides
to planning and the services of educational consultants.

6. There are a number of administrative practices in some of
the cooperating schools which are questionable but which could
be improved by reassigonment of responsibility or by addition of
more personnel. Briefly stated these practices fall into two
categories: (&) lack of & systematic plan for communicating to
teachers basic information concerning administrative responsibilities
and (b) failure to routinize and delegate responsibility for ac-
tivities which are of a recurring nature.

T. Supervisory practices in some areas are not operating satis-
factorily in some of the cooperating schools but probably could
be improved by assigning additionel personnel or by reassignment
of responsibility. These practices fit into two general categories:
(a) lack of & systematic procedure for explaining to teachers the
system-wide allocation of job responsibilities and (b) lack of suf-
ficient personnel to accomplish many of the supervisory tasks
existent in large elementary schools.l

While Lindsay's study was concerned with elementary schools in
the state of Iowa, his findings are supported by Molino.2 His con-
clusions were:

(1) No consistent pattern of supervisory orgesnization exists
in the unified school districts of California. (2) At present,
the 6-3-3 plan of orgenizetion predominates among unified school
districts of California end is becoming more prevalent as districts
continue to grow, (3) The lack of funds for supervisory services
is seriously handicapping the educational program in Celifornia.
(4) Clarification is needed regarding the person or persons

lrpia.

2Henry Semuel Molino, "Organizational Patterns for Supervisory
Services in Selected California Unified School Districts," Unpublished
Doctor's dissertation, University of Southern California, 1960, pp.419.
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actually responsible for the evaluation of teachers.l

Molino recommended that all educators should scrutinize ob-
Jectively the total orgenization for providing supervisory services
in their districts and that master teachers should be utilized as
teacher-consultants to assist elementary, Junlor, and senior high
school teachers. His findings and those of Lindsay point out that
there is a need for better communication between administrators and

2
teachers in matters of policy.

The purpose of Lott 's3 study was to statistically analyze the
concepts of the roles of the ideal supervisor and the actual supervisor
in the public schools as indicated by samples of elementary teachers,
secondary teachers, elementary principals, secondary principels, super-
visors and superintendents. He found that:

Highly significant differences existed among the six groups of
educetors in their concepts of the ideal and the actual role of the
supervisor. Statisticelly significant differences were also found
to exist in comparlsons of each group with every other group in
their concepts of both the ideal and the actual role of the super-
visor. When compared to other groups, supervisors were found to
differ significantly on more items than did other groups when
compared to each other. The greatest differences were found in
comparisons of supervisors to elementary teachers and to secon-
dary teachers. A difference of 36 per cent and 33 per cent

respectively were found in their descriptions of the actual role
of the supervisor.

11via.
21p14.

3Jurelle Gilmore Lott, "A Stetistical Study of the Concepts of
the Role of the Instructionel Supervisor," Unpublished Doctor's disser-
tation, University of Georgia, 1963, pp. 192.

thid.
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Thus far, and in many other studies, two recurring factors
have dominated the major findings and concluding marks of the inves-
tigators. It would appear that (1) there is little uniformity among
states and among school districts within states regarding supervisory
practices, and (2) superintendents, principals, and teachers often do
not agree on the role of the supervisor. From here, attention will be

directed toward teachers' attitudes toward supervisory practices.

Sandbergl conducted a study of "Beginning Teachers' and Super-
visors' Appraisals of Selected Supervisory Techniques." The purposes
of his study were to (1) determine the specific techniques employed
by elementary school supervisors whose full time responsibility is to
assist beginning teachers, (2) to identify the techniques which be-
ginning teachers and supervisors believe are effective in helping
beginning teachers succeed in their work, and (3) to compare the ideas
of beginning teachers with those of supervisors regarding the degree
of effectiveness of each of the supervisory techniques.

His study involved nine hundred forty-nine beginning teachers
who were asked to rate on a seven-point scale the degree of effectiveness
of sixty-seven supervisory techniques designed to help beginning
teachers succeed in their work. His conclusions were:

School districts throughout the United States generaslly do not
provide supervision which focuses specifically upon assistance for
beginning teachers. However, supervisors and beginning teachers
in the seven districts, which participated in this study and did

provide this assistance, regarded this assistance as effective in
helping beginning teachers succeed in their work.

1

Herbert Holmes Sandberg, "Beginning Teachers' and Supervisors'
Appraisals of Selected Supervisory Techniques," Unpublished Doctor's
dissertation, The Pennsylvania State University, 1963, pp. 207.
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The data indicated that beginning teachers in these districts
desired supervision which helped them with their day to day planning,
provided pertinent information, furnished practical suggestions,
and provided opportunities to discuss classroom problems and find
possible solutions to them.

Beginning teachers in this study rejected those techniques
of supervision which were inspectoral in nature. Disapproval
of techniques for which the purposes were not clearly understood
also was expressed by beginning teachers. Supervisors disagreed

with beginning teachers by indication that they thought inspectoral
supervision was effective.l

While Sandberg's last conslusion again points to the difference
of opinion that exists between the supervisor and the teacher, it was
also concluded that teachers want supervision which helps them in their
day to day plenning and which is beneficial to them in their own unique
classroom situstions. Before turning to a study which strongly supports
the findings of Sandberg, it should be pointed out that teachers are
not only individualilstic with regard to their supervisory needs and
wants, but schools and attendance units have a degree of uniqueness in
this regard as well. Neville's study was significantly found this to
be true.

Neville's® study was projected toward "The Supervisory Function
of the Elementary School Principel as Perceived by Teachers." Her
findings revealed that there was a significant difference in perception
among male and female teachers but not among tenure and non-tenure
teachers or among upper grade and lower grade teachers. She concluded

that:

1
Ibid.

2

Richerd Francls Neville, "The Supervisory Function of the Ele-
mentary School Principal as Perceived by Teachers," Unpublished Doctor's
dissertation, University of Connecticut, 1963, pp. 128.
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« - . Schools have distinctly different perceptions of the
supervisory function of the principal. Common perception does
not exist. It is important, therefore, that supervisory plans
be developed at the local school or "grass roots" level. 1In
this way a more accurate picture of supervisory needs could be

determined and appropriaste steps tsken to improve the quslity
of instruction through effective supervisionn1

Margaret Ven Meter2

conducted & study of "Opinions of Teachers
Concerning the Most Helpful Supervisory Procedures." Basically, her
study was designed to ascertain what supervisory procedures were most
helpful when used by the princlpal or by the consultant. Her study
consisted of the findings of a questionnaire sent to omne hundred and
seventy-one elementary teachers in Santa Barbara, California. Of the
one-hundred thirty-seven returned questionnaires, & sample of fifty
were summarized in her study.

A five-point response was sought on each supervisory technique
or procedure. The number one was to be placed by the most helpful
techniques or procedures; number two was to be placed by those very
helpful; number three, helpful; number four, slightly helpful; number
five, not helpful.

Her results indicated that teachers preferred: (1) small group
meetings, (2) bulletins, (3) scheduled and unscheduled visits, (4) per-
sonal conferences with principal and consultant, (5) demonstration

lessons, (6) intervisitation, (7) imstitutes, (8) helpful teaching

aids supplied or suggested, (9) the principal acquainting them with a

1
Ibid.

2

Margaret Van Meter, "Opinlons of Teachers Concerning the Most
Helpful Supervisory Procedures,” Educational A ministration and Super-
vision, XLIII, No. 4 (April, 1957), pp. 217-22.
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variety of teaching methods,(lo) participating in plenning school
policies, and (11) help from the principal on problems concerning

1
pupil control.

In summary, teachers appear to favor specific help in their
teaching areas by qualified personnel who understand their particular
situation and are avaeilsble in the time of need. They slso reject the
"outsider” type supervisor who seldom is available, is inspectoral in
nature, and who projects ideas and materials which are ideally based
rather than specifically related to thelr own school situation.

This summary is further supported by Meierhenry2 who conducted

a survey of the existing status of supervisory services and activities
in selected secondary schools to determine what is being offered, the
effectiveness of the offerings and the services and activities con-
sidered desireble by teachers and supervisors.

A questionnaire was submitted to LO7 secondary teachers and 26
supervisors in Colorado, Kansas, Iowa, South Dakota, and Wyoming in
towns of 10,000 to 20,000 population. Meierhenry's conclusions were:

(1) Teachers and supervisors are generally favorable toward
some type of supervisory program and to the nature of the services
currently being offered. (2) Male and female teachers were ordi-
narily in close agreement as to the kinds of supervisory activities
considered desirsble and in evaluating programs. (3) Teachers
place considerably less value on classroom visitations by the
supervisor than do supervisory personnel. (4) A majority of
classroom teachers in secondary schools receive most of their ideas
for the improvement of instruction from "books and periodicals”

1
Ibid.

2Wesley C. Meierhenry, "A Study of Supervisory Services and
Activities of Selected Secondary Schools for the Improvement of Instruction,”
Unpublished Doctor's dissertation, Unilversity of Nebraska Teachers College,
1964, pp. 204,
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and "other teachers." (5) Classroom teachers do not feel that
the teachers' professional library is valuable as a source of
information for the improvement of instruction. (6) The
Principal is the school official that administers supervisory
services in most of the schools. (7) Nearly one-half of the
classroom teachers dislike classroom visitations. (8) Super-
visors place considerably less value on the supervisor's
bulletin than do classroom teachers. (9) Departmental meet-.
ings are very popular with secondary classroom teachers. (10)
Consultant services, demonstration teaching and inter-school
visitations are offered too infrequently in supervisory pro-
grams. (11) Of the supervisory activities being used, teachers
ranked departmental meetings, staff meetings, and individual
teacher conferences the highest. (12) Teachers ranked classroom
visitations, consultant services, demonstration teaching and
inter-school visitations the lowest when ranking activities
being used in their systems. (13) Seconmdary schools hold, on

an average, twelve staff meetings per year. (1%) Each teacher
is visited by the supervisor, on an average, once each year.
(15) Each teacher has an opportunity for two principal-teacher
conferences each year. (16) Teachers desire workshops but are
somewhat dissatisfied with the methods used and the results
obtained. (17) Teachers and supervisors generally agree to the
rating of "average" for supervisory programs. (18) Classroom
research and experimentation 1s encouraged in secondary schools.
(19) Teachers have opportunity for informel visits with supervisors.
(20) Many supervisory progrems are considered "below average" and
"poor" by teachers and supervisors. (21) Beginning teachers and
experienced teachers generally agree as to type of supervisory
activities considered desirable. (22) Supervisors cannot devote
enough time to supervision due to other assigned duties. (23)
Supervisors rate classroom visitetions and teacher conferences
as the most desirable supervisory sctivities, (24) Supervisors
consider staff meetings and the supervisor's bulletin as the
least valuasble of the supervisory activities. (25) Classroom
teachers and supervisors generally approve of the supervisory
services as suggested by suthorities in the field. (26) Teachers
do want supervision of the right kind.l

The original expectation in the present investigetion was that
part-time supervisors of subject aress would usually have some title
such as, department head or chairmen. However, a search of the litera-

ture revealed that most studies concerned with the status and role of
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department heads gnd chalrmen have been directed toward college and
university administration. Cook's1 study proved to be & valid ex-
ception.

Cook sought to examine and snalyze the background, the dutiles,
the functions, and the organizational status of the department headship
in public secondary schools in the light of current concepts of the
purposes and organization of the comprehensive high school as practiced
in secondary educetion today. Though some of Cook's conclusions do
not support the findings of other investigators in this area, it should
be pointed out that his conclusions were based upon an interpretation
of the aveilable literature rather than upon personal experimentation.
His conclusions were lengthy but since any attempt at deletion would
result in misrepresentation, they are cited below in their entirety:

Past practice and experience tend to indicete that process-
centered organizations lend themselves to specialization. Speciali-
zatlon divides lgbor and develops workers into specielists whose
skills become limited to & single process or activity. The depart-
ment head originsted in this type of organization end has served
with credit as & supervisory medium where clese supervision or in-
spection of process is necessary to insure strict conformity.

Evidence points to the department head as an adoption from
industry into the secondery school orgenization as early as the
middle 1800's. In education, this position has contributed to
subject supervision by maintaining excellence in the mastery of
subject matter. In the past this procedure has been considered as
standard practice for all students, in particular, those desiring
to enter college.

The department head, properly equipped, and usually an expert
in his subject, has been prone to direct his interest and efforts
toward engendering proficiency in his subject in both teachers and
students. His position, according to organizaetional structure, was

o . .

1

Benjamin J. Cook, "An Analysis of the Role of the Department Head
in Achileving the Aims of Secondary Education in the Comprehensive High
School," Unpublished Doctor's dissertation, Rutgers University, 1960, pp. 238.
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that of a line officer with responsibility for building a program
in his field.

Expressed opinions and observation of practice recorded in this
study indicate that successful supervision by department heads in s
subject-centered curriculum has been limited by lack of time, in-
adequate direction by administration, poor selection of candidates,
lack of concept of the position, weak definition of the duties and
responsibilities, and lack of training in leadership and techniques
of supervision. Even though there appear to be many points of
questionable performance the records indicate that in many schools
the department head has been instrumental in bringing students to
mastery of his subject with a view of preparation for continued
training end study in the field.

Survey date and record of practice tend to support the claim
that the subject-centered curriculum does not meet the needs of youth
as they prepare to become citizens, parents, and wage earners.

The findings of this study menifest an increasing and positive
movement toward the purpose-centered curriculum. It is an expressed
preference for instruction which will prepare youth for life. It
is based on a broad or major purpose-centered curriculum offerins
greater learning possibilitdes for the "whole child" and cares : :.
his immediate needs as well as those of the future. The findings
record, since 1910, a continued trend away from the departmentalized
organizational structure with the depaertment head in charaze. There
is supporting evidence that the department head organization does

not foster a major purpose concept in the secondary school progrem.

Supervision, as conceived today, ir & coordinating-helping
procedure which does not need expert knowledge of each subject
supervised. This change in supervisory need and the major purpose
grouping of subjects tend to minimize subject and departmental
lines. Practice hes shown that the department head can serve well
in this situation as a consultant in curriculum matters which de-
mand expert informaetion on subject matter.

Where major purpose group coordinators are employed, they tend
to be generalists rather than specialists, and as such have no
preferences in subJect offerings other thea the contribution a
subject can make to the achievement of purpose. The full time
curriculun and instruction specialist, with no assigned teaching,
is more accessible to teachers for help then the department head.

Since a purpose-centered curriculum does not need the close
inspectoral supervision of the subject specialist, the span of
control has possibilities of being increased. The use of major
purpose committees composed of teachers from all subject areas
can provide a means of fostering the purpose-centered instructional
pattern and a medium of curriculum direction end control in the
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1
comprehensive high school.

Cook recommended that a study be made of:

(1) The relative costs of department head supervision as
compared to improvement of instruction by means of subject ares
chairmen, purpose-centered chairmen, and/or curriculum coordinators.

(2) A further look into special training applicable for
those now carrying on the responsibilities of department heads with

a view to broadening thelr activities in terms of the msjor purposes
of secondary education.

The review of the literature has revealed that: states and
school districts differ greatly in their efforts to provide supervisory
and consultent help to the local schools; there is little agreement at
all levels regarding how much of what kind of supervisory services
should be provided; school districts have experimented successfully
with a varlety of approaches to supervision; teachers desire supervision
which focuses upon their own unique instructional settings and problems;
teachers are not recelving the quantity nor kind of supervision they
desire from supervisors and consultants.

It has been assumed that some Oklshama teachers are working longer
than the normal school hours and that supervision is being performed at
the local school level. The teachers who performthese functions are the
subjgcts of this investigation. The literature led the investigator to
conclude thst the identification of this either formally or informally
defined role and the determination of the extent to which it is being

performed should contribute to a better understanding of school

1
Ibid.

2
Ibid.
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organization and edministration. This investigation was initisted

with this view in mind.



CHAPTER III

QUESTIONNAIRE DESIGN: SELECTION AND

DESCRIPTION OF THE SAMPLES

There were three structured questionnaires used in this study,
labeled respectively: SURVEY OF THE EXTENT TO WHICH OKLAHOMA CLASSROOM
TEACHERS SERVE AS PART-TIME SUPERVISORS, FORM I, FORM II, AND FORM III.l

The interviews and school visitations did not employ an instru-
ment which wes specifically developed for thet phase of the study. The
informal nature of thet phase of the study and the procedures used are
to be discussed later in this chapter.

The term "part-time supervisor" rather than "quasi-supervisor”
was used on the questionnaires because it would be more femiliar to
the participants in the study. In addition, the introductory stastement
contained on Forms I and II further elucidated the concept of part-time
supervislion as used in the study.

The introductory statement which formed & part of the respective
instruments constituted the only formal contact made with the parti-
cipants in the survey. Willing cooperation was & criterion consistently
sought throughout the study, therefore, those who did not respond to

the mailed questionneire were not sent follow-up letters or otherwise

ey = - " N 5 . N adai =

lA copy of each of the three instruments is included in Appendix A.
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contacted. The reasons for this approach were based upon the state of
unrest which existed in the staste among teachers and school officilals.
Oklahome taxpayers had earlier in the year rejected, at the
polls, seversl bond issues designed to reduce class size, consolidate
small school districts, hire more teachers, and give every teacher a
one-thousand dollar pay lncrease. The National Education Association
had sent representatives to evaluste Oklahoma's public school system
at the request of the Oklahoma Education Association. The N. E. A,
had subsequently issued & statement virtually condemning public education
conditions in Oklashoma, imposed natlonsl sanctions, and offered to help
Oklahoma teachers find positions in other states while discouraging
the reverse trend.
Several "professional holidays" had been declared by teachers
in several areas of the state to protest the non-support of the bond
issues, and teachers were threatening snything from a strike to refusing
to sign contracts for the 1965-66 school year. The rumor of a mass
exodus of teachers has not yet been supported nor denied. These con-
ditions were in existence during the period of this invest:zation; and

at the tilme of this writing, most of the issues had not been resolved.

Survey Instrument--Form I

The first instrument (Form I) was specifically designed to (1)
provide information relative to the scope of quasi-supervision in the
state of Oklshoma, (2) identify the sample to be used in the second
phase of the study, and (3) to identify the sample to be used in the

third phase of the study.



Lo

Form I was deliberately designed to be as simple and as easy
to respond to as possible, since a high per cent of return was very
essential to the success of the study. It consisted of a single-page,
structured questionnaire which was accompanied by a self-addressed,
stamped envelope.

The questionnaire contasined eight response items. The first
item requested the name of the school; the second, the location of
the school; and the third, the number of teachers assigned to teach
in grades 7-12. Item number four was a request for the names, subject
areas, and titles of teachers who were performing part-time supervisory
functions. Items one, two, and four were necessasry for the identification
of quasi-supervisors of sclence and mathematics and for other aspects of
the survey. Responses to item number three were to be wused to group
the schools into sizes of small, medium, snd large according to the
differentiations made in Chapter I.

Item number five asked the question: "Do you personally perform
practically all of the supervision within your school?" Those principals
who answered yes to item five constituted the sample used in phase three
of the study. Item number six sought to determine the extent to which
state level, district level, and other supervisors or consultants visited
the schools in the sample on a regular basis.

Item number seven sought the permission of the respondents to
contact the pert-time supervisors listed under item number four. Item
number eight solicited any additional remarks the respondents might wish

to make.
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The sample consisted of all Oklshoma high school principals
located in school districts supporting two or more sttendance units and
having five or more teachers for grades 7-12. Sample selection was

based on the Oklahoma Educsational Directoryl which lists the names of

all cities and villages in Oklshome employing as many as four teachers,
together with the names of the superintendents; also the names of the

high school, junior high, and elementary principals are listed together

with the name, location, and number of teachers employed at each school.
Sample selection was further alded by the Oklehoma Education
Association through their contribution of postage-paid envelopes ad-

dressed to every high school principal in the state.

Survey Instrument--Form II1

Form II was sent to all part-time supervisors of science and/or
methematics whose nemes were submitted under item number four on Form I.
Thus, the criterion for selection was the principals' submitting of their
nemes gnd the subject areass in which they work.

The problem was to design @ questionnsire which was not too lengthy
yet long enough to gather sufficient information for the study without
crowding the questions together or presenting a monotonous task to the
participants. Form II represents the investigator's efforts in this
direction.

The Form II instrument was a structured questionnaire consisting

of fifty-three items. Despite an attempt at dbrevity, the questionnaire

1
Oklshoma Educational Directory, 1964-65 Oklahoma State Department
of Education Bulletin No. 109-N ZOklahoma City: Oklahoma State Depart-
ment of Education, 1964).
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was four pages in length and was divided into four general sections.

The first section, General School Information, consisted of five
response items. The second section, Genersl Background Informsation,
consisted of twelve response items. Section three, General Supervisory
Information, consisted of nine response items and the fourth section,
Supervisory Functions was composed of twenty-seven response items. The
fourth section was further sub-divided into (a) Planning (b) Admini-
stration, (c) Supervision, (d) Curriculum Development, (e) Demonstration
Teaching, and (f) Research.

Although the design and contents of Form II are original, the
content divisions of Planning, Administration, Supervision, Curriculum
Development, Demonstration Teaching, and Research, around which much of
the design for this investigation was built is from Lucio and McNeil.l

According to Lucio and McNell, the supervisor is generally
responsible for six kinds of duties:

1. Plenning--individually and in groups; he helps to develop
policies and programs in his field.

2. Administration--he makes decisions, coordinates the work of
others and issues necessary directions.

3. Suggrvision--through conferences and consultations, he seeks
to improve the quality of instruction.

Lk, Curriculum development--he participates directly in the
Tormulation of objectives, selection of school experiences, pre-
paration of curriculum guides, and selection of instructional ailds.

5. Demonstration teaching--he gives and arranges for class-
room demonstrations of teaching methods, use of aids, and other
direct help to classroom teachers.

1

Williem H. Iucio and John D. McNeil, Supervision: A Synthesgis
of Thought end Action (New York: McGraw-Hill Book Company, Inc., 1962),
p. 26.
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6. Research--through systematic, experiments, and studies, he
explores current conditions and recommends changes in practice.1

Specifically, the Form II instrument was used to gather infor-
mation relastive to the status and role of the quasi-supervisors of
scilence and mathematics who constituted the sample to whom it was sent.
There were no indicstions given either on Form I or in Form II that the
focus of the status and role phase of the study was upon science and
mathematics teachers. The twenty-seven items under Supervisory
Functions required only & yes or no check mark, and details of the
respondents' functioning in this area were not sought in this phase of
the study. However, each item was followed by the question, "Do you
think you should?"

Quasi-supervisors' opinions as to whether or not they felt they
should be functioning according to the twenty-seven items listed under
Supervisory Functions were elicited for two reasons: (1) discrepancies
between what the respondents' reported to be actual practice and what
they felt should be the actual practice was to open the way for probing
into orgenizational and administrative causual factors during subsequent
interviews, and (2) these opinions are indicative of the respondents’
personal assessments of their status and roles and their attitudes toward
their position in their respective schools.

Quasi-supervisors' opinions as to what they thought they should
be doing is treated separately in Chapter IV, under Phase Two: Status
and Role of Qussi-Supervisors in Oklahoma. However, this data was
more thoroughiy utilized in the construction of profiles, &nd as s

besis for concluding remarks in Chapter V.

1
Ibid.
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Teachers who indicated on Form II that they were performing at
least twenty of the twenty-seven supervisory functions constituted the
sample to be included in the fourth phase of the study. This phase is

discussed lester in this chapter and in Chapters IV and V.

Survey Instrument--Form III

Prior to the initiation of the study, the original plan concerned
the quasi-supervisory functions being performed and the performers!
opinions as to whether or not they thought they should be performing
certain functions. Concurrently, principals' opinions concerning the
role of quasi-supervisors were envisioned as a mesns of contributing to
a better understending of the quasi-supervisory role, the status of
the quasi-supervisor, and the gttitude of school principals toward
quasi-supervisors. Form III was mailed to 97 high school principals
and, sixty four or 65.9 per cent were returned.

The sample consisted of those high school principals who
answered "yes" to the question, "Do you perform practically all of
the supervision within your school?" on Form I. ‘The decision to in-
clude only those principals who indicated thaet they perform practically
all of the supervision in their schools was based upon the rationale
thet principals who indicated otherwise are not likely to subsume re-
sponsibilities which they have already delegated, whereas principals
who now perform practically all of the supervision within their schools
may or may not be favorable toward the delegation of some of their re-
sponsibility. If the quasi-supervisory function 1s to be performed in

all Oklahome high schools, it would be helpful to know the extent to

1]
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which those principals who perform practically all the supervision in
their schools are in favor of or resistant to the quasi-supervisory role.

Form III might better be referred to as an opionnaire designed
to carry out the third phase of the study which involved the ascertasining
of principals' opinions toward the utilization of highly competent class-
room teachers with leedership potentiel as quasi-supervisors. This
instrument was to represent the final contact with the principals in-
volved and no attempt was to be made to have principals explain or
otherwise qualify their responses.

Form IIT consisted of a three-page instrument which was composed
of thirty response items under two msjor headings: General Opinion and
Supervisory Functions. There were six response items under the General
Opinion section and twenty-four items under the Supervisory Functions
section.

The general opinion items were designed to elicit the principsals’
general attitudes toward the quasi-supervisory idea. The Supervisory
Functions items were identical in concept 1f not in wording to twenty-
four of the twenty-seven items listed under Supervisory Functions on
Form II. With respect to all items on Form III, the respondent was
asked to check after each statement whether he strongly agreed, agreed,
had no opinion, disagreed, or strongly dlsagreed.

The findings based on Form III returns are reported in Chapter IV,
Though this date is related to the data gathered from Form II, it is
reported separately. However, all data were utilized in developing

profiles.
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School Visitations ~- Interviews

As stated earlier, eleven quasi-supervisors were interviewed at
their respective schools. They were selected on the bases of their
responses to the questionnaire items end according to school size.
Those respondents who answered "yes" to more supervisory functions than
other respondents from their school size category, or whose remsrks
were particularly interesting, were included in the interview schedule.

The purpose of the school visitations and interviews were three-
fold; namely, (1) to gather more information from quesi-supervisors
who responded to Form II relative to their status and role, (2) to
gather specific informetion regerding the organizational structure of
the schools, and (3) to gain other information based on observations
of the school itself, the personnel, and the students.

Materiaels used in the interview process were two copies of the
Form II questionnaire and a note pad. The procedure was to hand the
intervievwee a blank copy of the Form II questionnasire and to inform
him that the interviewer was holding his completed copy as a guide to
his previous responses. Usually, the completed copy was placed so that
the person being interviewed could also read his responses.

To prevent embarrassment to the person being interviewed, his
previous response o each item, for which more informastion was sought,
was revealed to him before he was asked to explain his response. Before
beginning each interview and throughout the interview, a conscientious
attempt was made to establish a high degree of rapport and to maintain

an air of total informality.
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In this informel setting, the quasi-supervisor was encouraged to
talk freely about any of the items for which more informstion was sought
and eny additional items which he volunteered to talk sbout. Intermit-
tently, the interviewer would stray from the subject at hand and
enthusiastically discuss some other aspects of public education. When-
ever the quasi-supervisor eppeared to be apologetic with regerd to any
of the items, an attempt et complete understanding was made. This
approach was felt to be one which might elicit the highest degree of
cooperation and provide information which had not been previously con-

sidered or thought to be important.



CHAPTER IV
DATA ANALYSIS AND PRESENTATION OF THE FINDINGS

The analysis and presentation of data is in four parts. These
divisions were selected because, in addition to attempting to answer
one or more of the questions previously reised on page eight, they
constitute a trestment of the problem and the sub-problems of the study.
For convenience. the questlons ralsed are restated here:

(1) To what extent are the more competent Oklahoms teachers
performing part-time supervisory functions?

(2) What are the general scope and nature of part-time super-
visory functions performed by Okleahoma teachers?

(3) What are the general characteristics, the status and role
of part-time supervisors in the state of Oklahoma?

(4) What are the administrative practices and other attitudes
toward quasi-supervisors and the functions they perform?

Phase One: Scope of Quasi-Supervision in Oklehoma--primarily
addresses itself to the findings relative to the question, "To what
extent are the more competent Oklahoma teachers performing part-time
supervisory functions?" and, is mainly a numerical reporting of the
findings based solely on the Survey Instrument--Form I data.

Phase Two: Status and Role of Quasi-Supervisors in Oklahoma--
includes the analysis and presentation of the findings from Survey
Instrument--Form II. The data is presented in such a way as to present
a detailed, segmented picture of the general status and role of the

48
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quasi-supervisor of science-mathematics according to school size. The
above questions (1) and (2) are answered in this section.

Phase Three: Profile of Quasi-Supervision in Oklahomsa-~-draws
neavily upon the data derived from Forms I and II. In addition, the
school visitation and interview data are consolidated with the Form I
and II findings and refocused to conform with the study design so as
to develop and present a summary of all three phases in the form of a
profile. In essence, then, Phase Three treats the major and first sub-
problem of the study and answers the first three questions previously
posed.

Phase Four: Principals' Attitudes Toward Quasi-Supervision--
answers question four above and is addressed to the second sub-problem
of the study. In addition, comparisons are made among principals'
attitudes, quasi-supervisors' attitudes and actual performance by quasi-

supervisors with regard to selected supervisory functions.

Phase One: Scope of Quasi-~Supervision in Oklahoma

Form I was mailed to four hundred twenty-four school’s which
included 198 small schools, 170 medium schools, and 56 large schools.
Thus, small schools represented 46.09 per cent of the total sample,
medium schools represented 40.09 per cent, and large schools accounted
for 13.21 per cent of the totel sample.

Of the 424 questionnaires mailed, 332 were returned. This repre-
sented a return of 78.30 per cent. The small schools returned 120 question-
naires which accounted for 28.30 per cent of the 424 meiled to all schools,

60.60 per cent of those mailed to the small schools, or 36.14k per cent
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of the total returns. Medium schools returned 138 questionnaires which
accounted for 32.55 per cent of the 424 mailed to all schools, 81.18
per cent of those mailed to the medium schools, or 41.57 per cent of the
tctal returns. Large schools returned 51 questionnaires which accounted
for 12.03 per cent of the 424 mailed to all schools, 91.07 per cent of
those mailed to large schools, or 15.36 per cent of the total returns.
In addition, there were 23 questionnasires returned which were not used
in the deta anslysis for one or more reasons. These 23 questionnaires
accounted for 5.42 per cent of those mailed and 6.93 per cent of those
returned. All subsequent date are based upon the 309 usable question-
nsires.

Questionnaires were received from all 77 Oklshoma counties. The
smallest schools (2) participating in the study employed only five
teachers for grades 7-12, and the largest school employed 112 teachers
for grades 10-12.

Item number four on Form I requested principsls to list the names,
subject areas, and titles of &ll classroom teachers who perform super-
visory functions on & part-time basis in theilr respective schools or in
other schools. Responses to this item resulted in the identification of
528 quasi-supervisors. One hundred twenty were in small schools, 134
were in medium schools, and 240 were in large schools. In sddition, 106
schools reported "none" or principal and/or superintendent only. Since
all principels &and superintendents might well be classified as super-
visors, and we can assume that they all perform supervisory functions,
those schools so reporting were counted as heving no quasi-supervisors,

by definition. Of the 120 small schools reporting, 45 or 37.5 per cent
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reported no quasi-supervisors. The 138 medium schools reporting in-
cluded 56 or 40.6 per cent that reported no quasi-supervisors, and §
or 9.8 per cent of the large schools reported no quasi-supervisors.

On the whole, the extent of the practice of quasi-supervision
was not found to be dependent upon school size. However, the per cent
of large schools reporting no quasi-supervisors was considerably smsller
than for small and medium schools. For all 309 schools, the mesn number
of quasi-supervisior per school was 1.71 (See Table I). For small schools
the meesn was 1.31, for medium schools, 0.95, and for large schools, 4.71.
Thus, it is also seen that the number of quasi-supervisors per school is
not dependent upon school size but, at the seme time, large schools re-
ported more quasi-supervisors per school than did small and medium schools.

Quasi-supervisors were reported to have a variety of titles. How-
ever, the titles of department head and department chsirman were the most
common. Those quasi-supervisors who were reported to be supervising in
all areas or who were designated as "coordinator" or "supervisor" with-
out specification of subject areas are reported in Table I under "all
areas."

Teble I is a summary of quasi-supervisors identified with respect
to the subject areas in which.they were reported to heve been working
and with respect to school size. In all, quasi-supervisors were reported
to be working in 34 different subject areas and/or combinations. Small
schools reported quasi-supervisors working in 31 different areas and
combinations, whereas the medium schools reported 19 and the large schools
18. Thus, as school size increases the number of subject areas and/or

combinations of subjects in which quasi-supervisors work becomes smaller
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TABLE I

SUBJECT-AREA DISTRIBUTION FOR ALL OKLAHOMA QUASI-SUPERVISORS

ACCORDING TO SCHOCL SIZE

Subject Areas Small | Medium Large
and Combinations Schools | Schools| Schools TOTAL
n=120{n =138 n = 31 n - 309

1. All Areas 9 7 8 24
2. Art 2 13 15
3. Audio Visuals 1 5 6
4, Business Education 15 11 21 L7
5. Business Educ, & Math. 2 2
6. Commerce & Phy. Educ. 2 2
T. Drivers Training 3 2 5
8. English 19 27 24 70
9. English & Speech 1 2 3
10. English-Speech & Lang. 2 2
1. English & History 2 1l 3
12. English & Lang. Arts 2 2
i3. English-Ind. Arts & Soc. Stu. 1 1
ik, Fine Arts 2 2
15. Foreign Language 3 5 19 27
16. History 5 5 8 18
17. History-Coach 1 1
18. History & Commerce 1 1
19. History & Phy. Educ. 1 1
20. Home Economics 12 7 15 34
21. Industrilal Arts & Coach 2 2
22. Ind. Arts & Vocational 10 5 21 36
23. Librarian 1 1
2k, Librarian & Commerce 1 1
25. Mathematics 14 10 18 L2
26. Music b b 13 21
27. Physicel Educsation 10 5 29 Ly
28. Science 11 10 19 40
29. Science & History 1 1
30, Science & Mathematics 2 7 2 11
31. Social Studies 10 13 16 39
32. Speech 1 L 5 10
33. Speech & Mech. Drawing 1 1
3k, Vocational Agriculture 9 L 13
TOTAL 157 131 2ko 528
Average No. Per School 1.31 0.95 L,71 1.71
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in number.

In summary, it can be stated that: (1) 65.7 per cent of all
Oklshoma public high schools employing 5 or more teachers have quasi-
supervisors, (2) whether or not a school has quasi-supervisors is not
dependent upon school size, but a higher percentage of large schools
have quasi-supervisors than do smsll or medium schools, (3) the number
of quasi-supervisors per school is not dependent upon school size, but
large schools have a higher mean number of quasi-supervisors per school
than small and medium schools, (4) the number of different subject areas
and subject area combinations in which quasi-supervisors work decreases
with 1ncreasing school size.

On the basis of responses to item number four, Form I, there
were 42 quasi-supervisors of mathematics, 40 quasi-supervisors of science,
one quasi-supervisor of science-history, and 11 quasi-supervisors of
science-mathematics working in the 309 reporting schools. These ol
quasi-supervisors constituted the selected semple to which Form II was
mailed., Responses to the Form II questionnaire are reported in Phases
II and_IIi of this chapter.

Item number five on Form I asked the question, "Do you perform
practically all of the supervision within your school?" Ninety seven

of the 309 respondents ansvered "

yes" to the question. Included were

33 or 27.5 per cent of the small school respondents, 49 or 35.5 per cent
of the medium school respondents, and 15 or 29.4 per cent of the large
school respondents. These principals constituted the sample to which
Form III was sent. Responses to Form III are reported in the fourth
phase of this chapter. Responses to item number five indicate that,

whether or not the principal performs practically all the supervision
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within his school 1s not related to school size.

Item Number six on Form I sought to determine the extent to which
subject area consultants or supervisors visit Oklshoma high schools on a
regular basis. Responses to this item revealed that small and medium
schools received a greater number of visits from state department of
education personnel than from central office personnel. This was not
found to be true for large schools. Table II is & summary of the re-
sponses to this item.

Item number seven, Form I, was & request for permission to con-
tact any of the part-time supervisors listed under item number four.
All respondents to whom this item was applicable responded postivitely

The following remarks are representative of those made by prin-
cipals under the last item, "Remarks," on Form I.

"Peachers listed under (4) do their supervision in an informal
manner."

"The school is a single building and isn't large enough to have
subject supervisors."

"In a Jr.-Sr. high school of 235-250 pupils in the six grades,
the superintendent and principal do 811 of the supervision. Other
teachers are seldom used.”

"We are a very small school.”

"All of these teachers whose names are listed under item (L)
only participate within our school as consultants in their respective
subject areas.”

"All of our teachers sponsor classes, organize money raising
projects, supervise hall, lunch room, and ball games, etc., at
regular intervals."

"We do not have supervisory teachers as such."

"Department chairmen, nemed above, with the exception of the
Supervisor of Trade and Industrisl Education, and the Athletic
Director, receive no monetary reward for their duties. They are
given a period deily in which to perform their services. Con-
sequently, their supervisory activities are somewhat limited."



EXTENT TO WHICH SUPERVISORS OR COUNSULTANTS VISIT OKLAHOMA

TABLE II

HIGH SCHOOLS ON A REGULAR BASIS

Question

Small Schools

Yes

No

No
Answer

Medium Schools

Yes

No

No
Answer

Large Schools

Yes

No

No
Answer

ITOTAL

Do subject area super
visors or consultants
visgit your school on a
regular basis? If so,
from the central office?

91

22

103

16

30

309

Do subject ares super-
visors or consultants

visit your school on a
regular basis? If so,
from other schools or

colleges

gk

22

11

97

30

43

309

Do subject area super-
visors or consultants

visit your school on s
regular basis? If so,
from the stete depart-
ment of education?

23

>

22

38

T0

30

15

31

309

TOTAL

34

260

66

Sk

270

90

3k

104

15

927

4
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Phase Two: Status and Role of Quasi-Supervisors

In Oklshoma

The Form II questionneire was masiled with a self-addressed
stamped envelope to the 9% quasi-supervisors of science and/or mathe-
matics whose nemes were submitted on the Form I returns. Twenty-eight
were located iIn small schools, 27 in medium schools, and 39 in large
schools.

The returns included 6 from small schools, 14 from medium schools,
and 24 from large schools. This represented & total per cent return of
47.86 per cent, or 45 questionnaires.

In addition to the above, eight returns were unusable. When
these are counted, the total return becomes 53 or 56.38 per cent. These
eight additional returns were unusable becasuse six were fram principals
(not previously identified) and two respondents disqualified themselves

by submitting a statement and not completing the form.

Generel School Information

The items under General School Information revealed that the
small schools responding had from 5 to 12 teachers employed, held
classes for an average of six perilods per day, and asveraged 1.17 teachers
in the respondent's teaching arsa. Medium schools hed from 13 to 34
teachers, held classes for an average of 5.75 perlods per day, and
averaged 1.46 teachers in the respondent's teaching area. large
schools had fram 36 to 112 teachers, held classes for an average of

5.75 periods per day, and had 4.25 teachers in the respondent's teach-

1
ing area.

1Ta'bles III, IV, end V in Appendix B contein itemized data on
General School Information and General Background Information.
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General Background Information

Small school quasi-supervisors taught from 3 of 6 to 6 of 6
class periods per day. The mean for classes taught was 4.60. While
two-thirds did all of their teaching in their main teaching area, the
others taught from one to two classes in some other area. Teaching
experience ranged from 3 to 22 years, with a medisn of 5 years, and a
mean of 9 years. Time spent as a part-time supervisor ranged from less
than one year up to two years, with a mean of 1.33 years. Fifty per
cent had earned Master's degrees and fifty per cent had earned Bachelor's
degrees., The amount of preparation in either science or mathematics
varied from ss little as a minor at the undergraduste level to both &
ma jor and minor at the grsduate level. All small school quasi-super-
visors had earned at least two graduate credit hours either in admini-
stration, supervision, curriculum development, or audlo-visual education.
The range of credits earned was from 2 to 12 with a medisn of 4.5 and a
mean of 5.9.

Medium school quasi-supervisors taught from 2 of 6 to 6 of 6
class periods per day. The mean for classes taught was 4.80. While
two-thirds did all of their teaching in their main teaching areas, the
others taught from one to three classes in some other area. Teaching
experience ranged from 2 to 29 years; with s median of 5 years and a mesn
of 16 years. Time spent as a part-time supervisor ranged from less than
one year up to 26 years with a medien of 3 years and & mean of 7.9 years.
Seventy-three and three tenths per cent had easrned Master's degrees and

20 per cent had earned Bachelor's degrees. The amount of preparation in
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either science or mathematics varied from as little as a minor st both

the undergraduaste and graduate levels to majors and minors st both levels.

Two or 13.5 per cent had earned nc graduate credits in administrstion,
supervision, curriculum development,; or audio-visual education. The other

- 86.5 per cent hed esrned from 4 to 48 credits in these areas. The median
number of credits earngd was 9 and the mean was 14.8 for all 15 respondents,

Large school quasi-supervisors taught from 3 of 6 to 6 of 6 class
periods per day. The mean for classes taught was 4.62. Seventy-nine
per cent did all of their teaching in their msin teaching area, but one
taught only 2 of six of his classes in his main teaching area. Teaching

"experilence ranged from 3 to 39 years, with a median of 12.5 years and

a mean of 17.7 years. Time spent as a part-time supervisor ranged from
one to 20 years with a median of 2.5 and & mean of 3.7 years. Seventy-
nine per cent had earned Master's degrees.and 21 per cent had esrned
Bachelor's degrees. The amount of preparation in either science or
mathematics varied from as little as - minor at the undergraduate level
to both a major and minor st the graduate level. Seven, or 29.1 per cent
had earned no graduate credits in administration, supervision, curriculum
development, or audio-visuasl education. The other 70.9 per cent hsad
earned from 3 to 37 credits in these areas. The médiaﬁ number of credits
earned was 10 credits and the mean was 11.2 for all 2L respondents.

School size determines bo£h the total number of -teachers a school
will have and the number of teachers who will have & background in thé
same subject area. School size does not affect the number of class peridds
in & school day nor the number of periods quasi-supervisors teach. To

some extent, school size does help to determine whether or not a quasi-

supervisor will do all of his teaching in his major teaching srea. As
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scheol size increases, the teaching experience of quasi-supervisors
becomes somewhat longer, asnd so does their experience as quasl-supervisors.
These Tindings suggest that large schools practice a greater degree of
specialization and thast the quasi-supervisory role has been practiced

for a longer period of time in the larger schools.

The percentage of quasi-supervisors with Master's degrees in-
creases with increasing school sire, but the amount of academic study
devoted to either science or mathematics did not follow this trend. The
amount of study devoted to courses in edministration, supervision, cur-
riculum development, and sudio-visuasl education likewise was not found to
be related to school size. This suggests that principals and superin-
tendents in large schools are somewhat more selective with regard to the
highest degree earned; but while being attentive to quantity of preparation,

they are somewhat less selective with regard to quality.

General Supervisory Information

Attention to Form II will reveal that there were nine items in
the section on General Supervisory Functions. However, eighteen responses
vere required since several of the items had two or three parts. Re-
spondents were somewhat prone to answer some parts of each item but often
would not answer the parts requiring an opinion or recommendation. This
behavior on the part of the respondents, fram all school sizes, signifi-
cantly increased the difficulty of enalysis and reporting in this section.
Certain trends and patterns were revesled which are to be treated later

in this chapter and interpreted in Chapter V.

Small Schools

The six small schools revealed that 66.6 per cent of the
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quasi-supervisors perform supervisory functions in schools other thean
their own. Respondents reported that they spend an average of 8.33 hours
per week in the performance of supervisory functions and felt that this
quantity of time was what is needed for the performance of these functions.

Four or 66.6 per cent reported that they work more hours per
week than other teachers in their schools. The average number of
additional hours worked was five. This number of hours was identical
to the number they felt they should work.

Three or 50.00 per cent, reported that they teach an average of
two classes less than other ﬁeachers in theilr school and indicated that
they should be teaching an average of three classes less. Two or
33.33 per cent reported that they work for their school systems during
the summer months. However, three or 50.00 per cent reported that they
thought they should be offered summer employment.

Two thirds reported that they receive extra pasy for theilr part-
time supervision. The lowest amount received was one hundred dollars
per year. This amount was followed by $150, $200, and $1,300 respec-
tively. Only one of the six respondents indicated how much he thought
he should receive in sdditional wages, currently receiving $100, he
thought he should receive $200.

All respondents reported that they did not receive asny additionsl
materisl compensation for their part-time supervisidn. Only one re-
spondent reportéd that he receives clericel or student help, but all

six respondents reported that such help should be provided.

Medium Schools

None of the fifteen medium school respondents reported that théy
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perform part;time supervisory functions in schoois other than their own.
They spent an average of 7.69 hours per week in part-time supervision
and felt that they should be spending an average of 9.07 hours performing
in this capacity. Eight respondents reported that they worked an average
of T7.16 more hours per week than other teachers in their schools. The
recommendations of six of these were that they work an average of 8.33
hours in excess of the normsl teacher's losd. Two respondents reported
that they were not and did not think they should work more hours then
other teachers. These two were among those that receive no additional
compensation and no clerical or student help.

Only five, or 33.33 per cent of the respondents reported that
they teach less classes per week than other teachers. The average
teaching load reduction was 1.60 classes per day. With ten teachers
responding, it was recommended that quaesi-supervisors should teach 3.1
less classes than other teachers.

One-third of the respondents reported that they are employed by
their school systems during the summer months and this seme number (not
the identical ome-third) indicated that they should be offered summer
employment .

Five or 33.33 per cent of the respondents reported that they
receive additional income for their supervisory services. The amounts
were $50, $300, $500, $600, and $2,400 respectively. One of these
recipients responded to the inquiry as to how much should be paid.
Currently receiving $600, the respondent felt that he should receive
$1,000. In addition, four of the ten who reported that they receive
no additional compensation recommended $2 per hour, $200 per year, $500

per year, and one-fourth of the regular pay rate, respectively as the



62

additional compensstion they should receive. Other respondents either
indicated that the additional pay should depend on their duties and
responsibilities or did not reply to this item.

All of the respondents answered "No" to the question, "Do you
receive any other material compensation for your supervisory services?"
and only six or 40 per cent reported that they are afforded clerical or
student help. Eleven reported that they felt that such help should be

provided; two felt that it should not; and two abstained.

Laerge Schools

Questionnaires returned from large‘schools revealed that four
of the twenty-four respondents engage in part-time supervision in schools
other than their own. The twenty-one respondents who answered the
inquiry as to how many hours per week they spend in part-time supervision,
spert an average of 5.14% hours per week in this activity. Sixteen recom-
mendations revealed that an average of 9.75 hours per week should be
spent .

Sixteen, or two-thirds of the respondents, reported that they
wvorked an average of 6.00 hours per week more than other teachers. The
average of nineteen recommendstions was that quasi-supervisors should
work U4.32 hours per week in excess of the normal teaching loasd. Four
respondents reported that they teach an average of two less classes
than other teachers. However, responses from sixteen contained recom-
mendations that quasi-supervisors should teach an average of 3.50 less
classes than teachers who asre not quasi-supervisors.

Four quasi-supervisors reported that they work for their school
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system during the summer months, while fourteen expressed the opinion
that summer employment should be extended to them. Eleven respondents
reported that they receive additioﬁal wages for thelr supervisory ac-
tivities. The smallest amount reported was $100 annually and the largest
amount was $1,100. With most respondents receiving around $200, the
average amount received was $250.

None of the large school respondents reported receiving eny
additional material compensation other than money. Nine, or slightly
over one-third, were provided with clericel help or student help, and

fourteen indicated that such help should be provided.

Summary

Quasi-supervisors in small schools are more apt to perform
supervisory functions in schools other than their own than sre medium
or lerge school quasi-supervisors. While the range of time spent in
supervision varied from two hours per week to as many as twenty, the
average for all three school sizes was approximately eight hours. Re-
spondents from all schools suggested that they should be spending from
two to thirty hours in this activity. However, the average of the
recommendations was that they should spend approximately nine hours
in supervision per week.

Approximately two-thirds of all quasi-supervisors reported that
they work more hours per week than other teachers in their schools.
Neither the extra time worked nor the extra time they think should be
worked was found to be attributable to school size.

Other factors not affected by school size were the reduction in
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class load, whether or not the quasi-supervisor works for his school
system during the summer months, whether or not the quasi-supervisor is
pald additionsl wages for his supervision or the amount paid, and whether
or not the quasi-supervisor receives clerical or student help. Thirty-
seven and eight-tenths per cent more of them recommended that they should
have reduced class loads than the number who reported the existence of
the practice. In most instances, those who currently hsve reduced class
loads thought they should be further reduced. In general, quasi-super-
visors think their class loads should be reduced by one-half. This amount
of class reduction was presently being granted to less than seven per
cent of the respondents.

In general, the status of the quasi-supervisor is highly depen-
dent upon several factors which are independent with respect to school
size. The supervisory status of a quasi-supervisor is individuslistically
determined by the somewhat unigue situation which exists at the individual

school where he is employed.

Supervisory Functions
The fourth section of the Form II questionnaire was entitled

Supervisory Functions. There were twenty-seven response items in this
section, divided into six duty categories. The first four duty categories,
Planning, Administration, Supervision, and Curriculum Development con-
tained five response items each. The last two categories, Demonstration
Teaching and Research, contained three and four response items respec-
tively. In eddition to responding to the twenty-seven items, the respon-

dent was asked to respond to the question, "Do you think you should?"
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which followed each of the twenty-seven items. These data are reported
here, both generally and by school size with respect to each of the duty
categories above.

Quasi-supervisors' responses to the twenty-seven items have been
recorded in Tables VI end VII1 according to school size. In addition,
the per cent of respondents who answered yes to each of the items has
been recorded for each school size. These tables are in Appendix C.

Tables VIII &nd IX 1 are compilations of Tebles VI and VII. They
report the ssme date efter it had been grouped according to the six duty
categories. 1In addition to giving the total responses to the items con-
tained in each duty category, the total per cent of yes responses has
been calculated and reported. Whereas quasi-supervisors actually perform
less than 60 per cent of the selected 27 functions, they think they
should be performing more than 7O per cent. The discrepancies indicated
here were investigeted during the interviews and are reported in the
next phase of this chapter.

The foregoing report of functions performed and functions quasi-
supervisors think should be performed asre discussed in terms of those most
performed, those that should be performed most (as indicated by the re-
spondents), those least performed, and those which should be performed
least. Percentages reported asre based on the number of respondents in-
dicating yes or no, rather than an actusl degree to which a function is
being or should be performed. A function was considered to be performed

most when 75 per cent or more of the respondents indicated that they

1
Tables VII and IX';eport teachers' responses to the question:
"Do you think you should. See Appendix C.
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perform the function. A function was considered to be least performed
when less than 50 per cent of the respondents indicated that they perform
the function. This saeme criterion was used to differentiste between
furctions which were designated as "should be performed." Data contained
in Tebles VI through IX were used in the following analysis and presen-

tation.

Small Schools

There were five functions which were performed by 75 per cent
or more of the quasi-supervisors in small schools. These were: (1)
helping to determine where certain courses are to be taught, (2) serving
as a cansultant to other teachers in their teachiﬁg area when the teachers
have instructional problems, (3) providing leadership in the selection of
textbooks, audio-visual aids, and other teaching materials, (4) keeping
themselves well informed of the latest surveys, experiments and other
activities in their fields, (5) based upon current research findings,
they initiste or recommend changes in programs or practices.

More then 75 per cent felt that they should be performing 14 of
the 27 supervisory functions. These included the five functions gbove
and the following nine: (1) help to determine what courses are
to be taught in their subject areas, (2) help in the formulation of rules
and reguletions concerning how courses asre to be taught (3) help to
formulate policies dealing with what pupils should be allowed to enroll
in certeain courses, (4) help to plan the total school program at their
school or at other schools where they may work, (5) remain aware and

keep other teachers informed of the professional organizations that
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cater to teachers in their teaching area, (6) provide leadership for
other teachers in the formuleticn of course objectives, (7) provide
leadership for other teachers in the selection of school experiences
such as exhibits, field trips, etc., (8) subscribe to at least two pro-
fessional journals devoted to their teaching area (excluding the NEA
and OEA Journals), (9) keep other teachers informed of the latest find-
ings and programs in their teaching ares.

There were 11 functions performed by less than 50 per cent of
the quassi-supervisors In small schools. Iess than 50 per cent indicated
that they (1) are consulted or otherwise involved in the selection of
new teachers in their teaching area, (2) make any kind of progress report
or evaluation report to the principal or other schocl officiels concerning
the work of other teachers, (3) assume most of the responsibility for the
orientation of new teachers in their subject area, (4) are reported to
by other teachers, review records and requisitions, (5) hold individual
or group conferences with other teachers in other schools where they
function as part-time supervisors, (6) observe other teachers in the
classroom for the purpose of improving instruction, (7) provide leader-
ship for other teachers in the formulation of course objectives, (8)
prepare teaching guides, course outlines, etc., for other teachers or
help them to prepare such materials, (9) give classroom demonstrations
for other teachers, (10) arrange for consultants or other outside enter-
prises to give classroom demonstrations for other teachers, and (11) keep
other teachers informed of the latest findings and programs in their
teaching areas.

There were three functions which less than one-half of the respondents
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indicated should be performed. These three functions are identical to
numbers 2, 9, and 10 above. Thus, it 1s seen that very few quasi-
supervisors in small schools think they should evaluate the work of other
teachers, give classroom demonstrations; or arrange for classroom demon-
strations to be given by other resource persons. Only 16.6 per cent of
the respondents indicated that they did perform these functions, and one-

third or less indicated that these functions should be performed by them.

Medium Schools

There were four functions performed by 75 per cent or more of
the quasi-supervisors in medium schools. Three of these were identicsl
to three of the five functions most performed by smell school quasi-
supervisors. These were: (1) providing leadership in the selection of
textbooks, audio-visual aids, and other teaching materials, (2) keeping
themselves well informed of the latest surveys, experiments, and other
activity in their fields, (3) based upon current research findings, they
initiste or recommend program changes or changes in practices. In addition,
they help to determine what courses are to be taught in their subject aress.
More than 75 per cent of the respondents indicated that they should
be performing 5 of the 27 supervisory functions. All 5 functions sre in-
cluded among the 11 that quasi-supervisors from small schools indicated
that they should be performing. In addition, the 5 functions that quasi-
supervisors indicated that they should be performing includes 3 of the
4 functions they perform most. Although 83.3 per cent indicated that
they initiste or recommend program changes or changes in practices,

based on current resesrch findings, only 73.3 per cent indicated that
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they think they should be performing the function. Excluding this
function, and including the other three that more than 75 per cent of
the respondents indicated they were performing, in addition, they in-
dicated that they should (1) help to formulete policies dealing with
what pupils should be sllowed to enroll in certain courses, and (2) sub-
scribe to at leasst two professional journels devoted to their teaching
area (excluding the OEA and NEA Journals).

There were 13 functions performed by less than 50 per cent of
the quasi-supervisors in medium schools. Nine of these thirteen least
rerformed functions were among the eleven functions least performed by
the small school respondents. Functions least performed by quasi-
supervisors in medium schools, listing the 9 functions common to the
small schools first, were: (1) consulted or other wise involved in the
selection of new teachers in their teaching areas, (2) make any kind
of progress report or evaluation report to the principal or other
school officials concerning the work of other teachers, (3) are
reported to by other teachers, review records and requisitions, (4) observe
other teachers in the classroom fér the purpose of improving instruction,
(5) provide lesdership for other teachers in the formulation of course ob-
jectives, (6) prepare teaching guides, course outlines, etc., for other
teachers or help other teachers to prepare them, (7) give classroom
demonstrations for other teachers, (8) hold individual‘and/or group con-
ferences with teachers in other schools where they function as part-time
supervisors, (9) arrange for consultants or other outside enterprises
to give classroom demonstrations for other teachers, (1) help to plen

the total school program at their school or other schools where they
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serve as part-time supervisors, (11) help to prepare the class schedules
and/or teaching assignments of other teachers in their teaching sarea,
(12) hold individual and/or group conferences with other teachers in
their schools, (13) demonstrate new teaching methods, audio-visual
equipment, etc., for other teachers.

There were five functions which were designated as should be
performed by less than 50 per cent of the quasi-supervisors in medium
schools. Three of these functions were indicated to be least performed,
and as those which should be least performed, by both the small 222
medium school quasi-supervisors. These were: (1) making any kind of
progress report or evaluation report to the school principel or other
school officials, (2) giving classroom demonstration for other teachers,
(3) arranging for consultants or other outside enterprises to gtve
classroom demonstrations for other teachers. The other two functions,
which less than 50 per cent of the medium school quasi-supervisors
indicated that they think should be performed, were among the 13 functions
performed by less than 50 per cent of them, These were (1) holding in-
dividual and/or group conferences with other teachers in other schools
where they function as part-time supervisors, and (2) preparing teaching
guides, course outlines, etc., for other teachers or helping them to

prepare such materiels,

Large Schools

Nine functions were performed by 75 per cent or more of the quasi-
supervisors in large schools. Providing lesdership in the selection of

textbooks, audio-visual aids, and other teaching materials, and keeping
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themselves well Informed of the latest surveys, experiments, aud other
activities in their filelds, were the two functions both being performed
by 75 per cent or more of the quasi-supervisors in small, medium, and
large schools, snd indicated as ones which should be performed. A third
function, initisting or recommending changes in programs or practices
based on current research, was performed by 75 per cent or more of the
quasi-supervisors in all three school sizes, and a fourth function,
helping to determine what courses are to be taught in thelr subject
ereas. was performed by 75 per cent or more of the medium and large
school quasi-supervisors, while a fifth function, serving as & consultant
to other teachers in their subject area on instructionsl problems, was
performed by more than 75 per cent of the small and large school quasi-
supervisors.,

The remaining four functions performed by 75 per cent or more of
the quasi-supervisors in large schools were not listed as being performed
by 75 per cent or more of either the quasil-supervisors in small schools
or in medium schools. They were: (1) providing leadership for other
teachers in the formulation of course objectives, (2) subscribing to at
least two professional journals devoted to their teaching area (excluding
NEA and OEA Journals), (4) assuming most of the respoﬁsibility for the
orientation of new teachers in their subject area, (4) hold individual
and/or group conferences with other teachers in their schools. The first
of these four functions was the only one which was designated as should
be performed by 75 per cent of elither of the other two responding groups.

There were thirteen functions designated as should be performed

by 75 per cent or more of the quesli-supervisors in large schools. These
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included the nine functions listed above as being performed; snd four
others. These four functions were: (1) helping in the formulastion of
rules sand regulations concerning how courses are to be taught, (2) help-
ing in the formuletion of policles dealing with what pupils shall be
allowed to enroll in certain courses, (3) remaining aware and informing
other teachers of the professionel orgenizastions that cater to teachers
in their teaching area, (4) keeping other teachers informed of the latest
findings and programs in their tesasching area. Seventy-five per cent of
the quasi-supervisors in the small schools also indicated that these four
functions should be performed; however, none of them were included as
functions which should be performed by the respondents in medium schools.
Of the ten functions performed by less than 50 per cent of the
quasi-supervisors in large schools, six were performed by less than 50
per cent of both the small and medium school respondents. Three others
were among the functions least performed by quasli-supervisors in medium
schools, and one was uniquely performed by less than 50 per cent of the
large school respondents. The ten functions are listed in the above
order., Thgy were: (1) being consulted or otherwise involved in the
selection of new teachers in their teaching areas. (%) ueiki~g sny kind
of progress report or evaeluation report to the r.rncipal or ~ther school
officials concerning the work of other teachers, (3) ho.ding individual
and/or group conferences with other teachers in other schools where they
function as part-time supervisors, (4) observing other teachers in the
class room for the purpose of improving instruction, (5) preparing course
outlines or teaching guides for other teachers or helping other teachers

to prepare them, (6) giving classroom demonstrations for other teachers,
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(7) helping to plan the total school program in their own schools and/or
in other schools where they serve as part-time supervisors, (8) helping
to prepare class schedules and/or teaching assigmments for other teachers
in their teaching areas, (9) providing leadership for other teachers in
the selection of school experiences such as exhibits, field trips, etc.,
(10) demonstrating new teaching methods, audio-visuasl equipment, etc.,
for other teachers.

The four functions which were designasted as should be performed
by less than 50 per cent of the quasi-supervisors in large schools were
ldentical to four of those least performed by quasi-supervisors in all
schools. Two of these, in addition to the above distinction, were
selected by less than 50 per cent of the respondents in each group ss
functions which should be performed. Listing these two first, the four
least popular functions were: (1) msking sny kind of progress report or
other evaluation report to principals or other school officials concerning
the work of other teachers, (2) giving classroom demonstrations for other
teachers, (3) holding individual and/or group conferences with other
teachers in other schools where they function as part-time supervisors,
(4) preparing teaching guides or course outlines for other teachers or

helping other teachers to prepare them.

Summarz

The foregoing analyses has revealed that 75 per cent or more of
the quasi-supervisors in large schools perform nine of the twenty-seven
selected functions. This is compared to four end five functions per-

formed by quesi-supervisors in medium end small schools respectively.
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Also, three-fourths or more of the large school respondents indicated
that they think they should be performing thirteen of the twenty-seven
functions, which is compared to four and fourteen respectively for medium
and small school respondents. Thus, it is seen that quasi-supervisors

in medium schools not only do not perform as many functions as quaesi-
supervisors in other schools but they think they should be performing
less than one-third as many.

When attention is turned to functions performed by less than 50
per cent of the quasi-supervisors, there were thirteen such items for
medium school respondents, ten for large school respondents, and eleven
for small school respondents. The significance of these differences
becomes somewhat clearer when it 1s pointed out that the number of
functions designeted as should be performed by less than 50 per cent
of the respondents was five for medium schools, four for lsrge schools,
and three for small schools.

Although these differences cannot be definitely attributed to
school éize,it has been shown the quasi-supervisors in medium schools
do not perform as many functions as quasi-supervisors in other schools,
and at the same time, they are least favorable toward expanding their
present roles.

Three functions were performed by more than 75 per cent of the
respondents in all school size groups. These most performed functions
wvere the providing of lesdership in the selectlon of curricular materialg,
remaining gbreast of the literature in their fields, and initisting or
recommending changes in programs and practices based on current literature

and research. The most recommended functions were identicael to the first
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two listed above, and included two others. Quasi-supervisors also think
they should help to determine what courses are to be taught in their
subject area and help to formulate policies dealing with what pupils
should e allowed to enroll in certain courses.

Those least performed functions and the ones quasi-supervisors
thing should be least performed were concerned with (1) the evaluation
of teachers and subsequent reporting to the principal, (2) holding
individual or group conferences with teachers in ofher schdbls where
they may perform part-time supervisory functions, (3) giving classroom
demonatrations for other teachers, and (4) preparing teaching guides,
of course outlines for other teachers or helping other teachers to pre-
pare such materiasls. It is suspected that the low'positive response for
number (2) ebove, is due to the minimal extent to which quasi-supervisors
perform supervisory functions In schools other than their own.

The groupingl of all twenty-seven of the supervisory functions
into the six duty categories of planning, administration, curriculum
development, demonstration teaching, and research allowed the investigator
to isolate certain other facts. Firstly, the order of performance with
respect to the six duties was resesrch, planning, curriculum development,
supervision,Ta&ﬁinistration, and demonstration teaching, from most per-
formed to least performed. This same order was found to exist for duties
which should be performed with a slight veriation--supervision end curri-
culum development were interchanged.

The importance of a complete analyses of the date in Tables VIII

1
See Tables VIII end IX in Appendix C.
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and IX is highly diminished by the itemized trestment given to super-
visory functions previously and by the tables themselves. However, at-
tention is directed tc the fact that quasl-supervisors in large schools
more often perform edministrative ,supervision; curriculum development,
and research functions than do other quasi-supervisors. At the same
time, they were lowest in the performance of planning functions and tied
for lowest in performing demonstration teaching functions.

When the complexity of the physical plent, the curriculum, and
scheduling is considered, it 1s understandable that the nature of the
planning functions makes them somewhat less subject to the purview of
quasi-supervisors in large schools. Since the medium schools range in
size from 13 to 34 teachers, it is suspected that a degree of clarity

has been lost in attributing organization variebles to superviéory role

differences based on school size.

Phase Three: Profile of the Quasl-Supervisor of

Science-Mathematics in Oklahoma

The purpose of this phase of the reporting is to construct a
profile of the quasi-supervisor of sclence-methematics in Oklshoma. A
general summary of the school visitations is included, and this is followed
by a general discussion of the interviews held with quasi-supervisors.
Finelly, & composite profile of the quasi-supervisor of science-mathematics
in Oklehoma high schools 1s developed.

While the previous section was primarily devcted to &an analysis
of the status and role differences smong quasi-supervisors with respect
to the size of the schools which they work, the profile presented in this

section condenses these differences and serves as an overview. The
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differences which could be clearly attributed to school size and certailn
other differences made clear through the interviews have been included.
The profile is built around four general topics, they are (1)
general working environment, (é) general background informastion (3)
general supervisory status, and (4) general supervisory role. Each repre-
sents a condensation of the dats previously presented in this chapter
and in Appendixes A, B, and C. In addition, observetions and information

obtained through the school visitations and interviews are included.

Visitations

A total ‘of ten schools were viéited. These schools were selected
because each one employed one or two of the quasi-supervisors selected for
interviewing. Included were four large schools, three medium schools,
and three small schools.

A general characteristic of the small schools was that they
were located in small spersely populsted towns. In one instance, as
many as four school district consolidations had been made before the
resulting school had emerged. The principals in these schools were
varm, friendly, and relastively informal. They appeared to be highly
confident in themselves and their teachers. They reacted to the
impromptu visit understendingly and gave their full cooperation.

The schools themselves appeared to be‘operating in an informsl,
yet smooth and effective manner. The atmosphere was one of mutual
cooperation and respect, and in;erviews wvere arranged and conducted

without hesitation or delay.

The medium schools were located in slightly larger towns than
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were the small schools. The principals of these schools varied in
their degree of friendliness and appeared to be scomewhat less receptive
to the impromptu visit than smell school principasls. There sppesred to
be a degree of informality among teachers and students;, but the principal
did not eppear to share in these relationships. In general, the impression
galned was that the principasl was not highly autocrstlc but that teachers
were negligibly sutonomous. In other words, the principal appesred to be
highly anxious to know all that was going on in the school and to manifest
a deslire to share in it s8ll.

With the aid end cooperation of the principals, interviews were
arranged and conducted with the selected persons. Howéver, the nature of
these interviews differed somewhat from those held in small and large
schools in that all but one was conducted in the classroom while a class
vas 1n session.

The large schools were locasted in Oklehoma's largest cities,
and were either four-year or three-yesr high schools. The principals
in these schools were somewhat more formal than those in smaller schoois.
In all but one school, the principsl was highly receptive to the visit
and appeared to regerd their teachers very highly.

The atmosphere was generally a busy one, well-ordered snd formal.
The principals arranged for the selected teachers to be seen personally,
in most cases, in order for arrangements to be made for the interview.

In one case, the principal made the arrangement via the intercom system.
There was no hesitation on the part of the principals in arranging for
direct contact with the teachers. Principals did not sttempt to

influence when or where interviews were to be held. Apparently; they
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made no assumptions concerning the teachers' willingness tc be inter-

viewed and left all decisions to the feachers.

Interviews

A total of eleven teachers were interviewed, two were at small
schools, three were st medium schools, and six were at large schools.
The average length of the interviews varied with school size. Normally,
the larger the school, the longer the interview seemed to last. The
shortest interview lasted for twenty minutes, and the longest consumed
one hour and thirty-five minutes. The length of time spent at a given
school was mostly dependent upon the quasi-supervisors' avallability
and contribution rather than upon school size. All quasil-~-supervisors
agreed readily to the interview and very little time expired between the
request for an interview and its occurrence.

As explained in Chapter III, the interview was non-structured
but followed the general outlines of items 18-53 on the Form II instru-
ment. Each person interviewed was asked to elaborate upcn or otherwise
clarify the responses he had previously given to some of these items.
Thus, the questions asked were selected on an individual basis. The
technique of "free discussion" was used throughout the interview snd
frequently, the topic under discussion was not suggested by Form 11

responses.

General Working Environment

The quesi-supervisor of science-mathematics in Oklehoma mey be
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found vorking in schools ranglng in size from as few as five teachers

in grades T7-12 to as many as 112 teachers in grades 10-12. Usually,

the school will have six class periods per day and the quasi-supervisor
will be the only tescher teaching in his subject area in the smsall

schools. As school size increases, the number of teachers teaching in

the quasi-supervisor's main teaching area increases proprotionately. These
data and that for general background information are included in Tables

IIT, IV, and V of Appendix B.

General Background Profile

The quasi-supervisor of scilence-mathematics will have been teach-
ing for 16 years. The range of his teaching experience is from 3 to 38
years. He will have earned a Master's degree in most cases with a major
or minor in science or mathematics at the undergraduste level. Also, he
may have a major or minor in science or mathematics at the Master's
degree level. In instances where he has not earned the Master's degree,
he will either have been teaching for more than 20 years, or he will be
pursuing the degree. On the whole, the quasi-supervisor will have com-
pleted three or more graduate credit hours in at lesst two of the fol-
lovwing: eadministration, supervision, curriculum development, sudio-
visual education. Tt would not be unususl, however, if he were found
to have studied none of these. While 15.3 per cent of all quasi-super-
visors have had no courses in these areas and 17.5 per cent have studied
in only one of the areass, the experience of some is impressive to the
extent of 30 or more hours in the combined aress.

School size is somewhat more deterministic in relation to genersl

school environment than in relation to the general background profile.
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While school size definitely determines the number of teachers who will
teach in the quasi-supervisor's main teaching ares, it also affects the
degree of specialization of the quasi-supervisor. That is to say, that
the small school quasi-superviscr is more likely to teach one class out-
side of his main teaching area then are medium and large school quasi-
supervisors. The general background of the quasi-supervisor is not
dependent upon nor distinguishably related to school size with the ex-
ception that the mean number of years of teaching experience increased
from small to large schools, being 9 years, 16.06 years, and 17.70 years

respectively.

General Status Profile

The quasi-supervisor of science-mathematics will have a title
such as department head or chairmen and will have served in this capscity
for an average number of 4.8 years. He will teach one less class per
day than the number of class periods. When he serves as a part-time
supervisor in schools other than his own, hls class load will be reduced
by one-half. Approximately 50 per cent of the quasi-supervisors will
receive additional pay for their supervisory services. And they will
all work more hours than other teachers who are not quasi-supervisors.
The mesn number of extra hours worked will be 6.25 hours. The range of
extra hours worked is from one to thirty. As a general rule, the quasi-

supervisor will not receive clerical or student help.
General Role Profile

In & sense, all quasi-supervisors are assistants to the principal.
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However, the kind of assistance provided is indicative of the status of
the quasi-supervisor and helps to determine his role. The interviews
were used to help clarify both the status end the role of the quasi-
supervisor.

The status and role of the quasi-supervisor in small schools
is highly dependent upon whether or not he works in schools other than
his own. When he does, it is because of mutual cooperative agreements
which exist among the principasls, the teachers, and the superintendent
involved. In the small school system, the superintendent, the principsals,
and the teachers usually know one enother and respect one another's
position.

When the quasi-supervisor works in other schools, his primary
duties are to assist elementary teachers in the selection and acquisition
of curriculs materials and supplies. To some extent, he coordinstes the
science and/or mathematics progrem between the elementary and secondary
school. This role does not differ significantly with school size.

When confined to his own school, the quasi-supervisor in the
small school is most apt to serve as a helping teacher to teachers in
various subject areas. He will be the cooperating teacher for student
internship teachers and will perform various cother supervisory functions
which will vary from school to school.

Interviews with quasi-supervisors in medium schools revealed that
their duties and responsibilities are more managerial in nature then
those of other quasi-supervisors. They seemed not to enjoy the close
cooperation and respect that quasi-supervisors in small schools have,

Managerial functions are those which must be performed if the school is
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to remain in operation. Whether or not these functions improve instruc-
tion is by consequence rather than by design. Other than helping to
determine the courses to be taught in his subject area, selecting text-
books and materials, and serving as a consultant to other teachers, the
medium school quasi-supervisor is not likely to do much else in the area
of supervision.

Interviews with quasi-supervisors in large schools revealed that
their positions are far more formel then those in smaller schools. In
addition to performing the same functions as the small and medium school
quasi-supervisors; they enjoy a high degree of autonomy, have more re-
sponsibility, and have more authority. Those interviewed were active in
such areas as making finaltextbbok decisions, holding regular depart-
mental meetings, interviewing prospective teachers, and the orientation
of new teachers.

In summary it might be said thet the status of the quasi-
supervisor is dependent upon two factors. The first of these is whether
or not he works in schools other then his own, and the second is whether
or not he works in a large school. If his supervisory activities extend
into other schools, he is probaebly paid an additional salary and his
teaching losd is reduced by one-half. Also, the effectiveness of his
activities i1s related to the above factors. As a general rule, he is
not offered summer employment by his superintendent.

The role of the quasi-supervisor is paralleled by his status.

Both are dependent upon the organizational structure which controls
their status and role. The attitude of the building principal toward

the quasi-supervisor and the role he performs is the most active and
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important variable., The attitude of the bullding principal can be a
determining factor as to whether or not the quasi-supervisor works in
schools other then his own.

If we suspend & prior assumption thet supervision must be per-
formed at the local school level, then it can be said that the quasi-
supervisor performs those functions which would have to be performed by
someone, if not by him. That 1s to say, that his activities are more
manageriél than edministrative or supervisory. When located in a large
school, he performs more of the functions that require specialized
knowledge and leadership skill.

He invariably feels that he should be performing more super-
visory functions than he 1s presently performing. Be blames this lack
of effectiveness on the paucity of time allowed for quasi-supervisory
functioning during the normal school day, the principal’'s attitude
toward his role, and the inadequacy or absence of a salary commensurate

with his duties and responsibilities.

Phase Four: Administrative Attitudes Toward

Quasi-Supervision in Oklahoma

The sample used in this phase of the study consisted of those
high school principals who indicated on Form I that they perform practi-
cally all of the supervision within their schools. There were 97 prin-
cipals who so indicated; 33 were in small schools, 49 were in medium
schools, and 15 were in large schools. Each of these principals was
mailed a Form III questionnaire and a self-addressed, stamped, return

envelope.
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There were 64 questionnaires returned. This represented a per
cent return of 65.9. Twelve were returned from small schools, 42 from
medium schools, and 10 from large schools. The data gathered from the
Form III returns are reported with respect to school size and summarized
at the end of the chapter. All dats used in the analyses and presentation
has been included in Appendix D, Tables X-XV,.

There was a total of 30 statements on Form III, and the respon-
dents were asked to check whether they strongly agree, agree, have no
oplnion, disagree, or strongly disagree with such stetement. The sum of
those strongly agreeing and those agreeing with each statement were
totaled and the per cent agreeing was calculated.

On the whole, principals were more highly agreesble to the use
of quasi-supervisors in the performance of supervisory functions than -
quasi-supervisors indicated that they thought they should be performing
them, In dividing the functions into those most agreed upon end those
least agreed upon, those agreed upon by 90 per cent or more of the
principals were considered to be the ones most agreed upon and those
agreed upon by 75 per cent or less of the principals were considered

to be least agreed upon.

Funétions Highly Agreed Upon
Using the above criteria, it was found that principals in small
schools were highly agreed upon nine functions and least agreed upon
twelve functions. Medium school principaels were highly agreed upon
eleven functions and least agreed upon eight. Large school principals

were highly agreed upon seventeen functions and least agreed upon eight.
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There were four statements highly agreed upon by principals from
schools of all three sizes. These were: (1) teachers -should be given
extra salary for carrying on part-time supervisory functions, (2) teachers
should help in the formulation of rules and regulations concerning how
courses are to be taught, (3) teachers should keep themselves well in-
formed of the latest surveys, experiments, and other activities in
their fields, (h) teachers should keep other teachers informed of the
latest findings and programs in tﬁeir teaching fields. By comparison,
only 50 per cent of the quasi-supervisors reported that they were re-
ceiving extra pay for their supervisory services; 66.6 per cent indi-
cated that they help in the formulation of rules and regulations concern-
ing how courses are to be taught; and 82.2 and 62.2 per cent of all
quasi-supervisors respectively performed functions (3) and (4) above.

Only the principals in small schools highly agreed that teachers
with supervisory responsibilities should be given reduced teaching loads.
Actusl class loasd reductions for teachers in small schools were also
found to be gréater than those 'in médium and large schools. In addition,
the small school principals were-highly agreed that teachers with super-
visory responsibilities should (1) help to plen what subjects are to be
taught in their subject ares, (2) meke progress or evaluation reports to
the principal concerning the work of other teachers, (3) hold individual
or group conferences with other teachers in their school, and (4) be
consulted by other teachers in their subject area when the teachers have
instructional problems. Previous responses from quasi-supervisors indi-
cated that 66.6, 16.6, 66.6 and 33.3 per cent of those in small schools

perform the above functions, respectively. Thus, it 1s seen that the
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quasli-supervisors in small schcols do not perform these functions to
nearly ass great an extent as principals agree that they should be per-
formed. At the same time, quasi-supervisors in small schools agreed 100
per cent that they should be performing (1) above while 16.6, 66.6, and
66.6 per cent respectively had indicated thet they think they should be
performing the other three functions.

The difference of 33.3 per cent between what quasi-supervisors
think they should do end what quasi-supervisors do with regard to (1)
above, was investigated during the interviews previously discﬁssed. A
lack of communication appears to sccount for most of this difference--
principals have not invited quasi-supervisors to perform this role, and
quasi-supervisors have not requested that they do sc. However, it is
noted that the responding principals were not matched with the responding
quasl-supervisors, and consequently the two groups represent two indepen-
dent samples. At the same time, 1t was assumed that principals who uti-
lize qgasi-supervisors are at least as favorable towaerd their performance
of the selected functions as are principals who do practically all the
supervision themselves. The interviews did reveal that the quasi-super-
visors 4o not normelly request that their roles be extended.

In addition to the four statements highly agreed upon by all
principals, there were seven additional functions highly agreed upon by
‘principals in medium schools. These eleven functions include one which
was also highly agreed upon by the small school principsls, but not by
large school principals, five of which were also highly agreed upon by
large school principals, but not by small school principals, and one

function which was highly agreed upon by the medium school principals
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only. These seven functions are discussed below in the order Jjust
presented.

More than 90 per cent of the principals responding from medium
schools agreed that teachers with supervisory responsibilities should
help to plan what subjects are to be taught in their subject area., This
percentage is in line with the 93.3 per cent of the quasi-supervisors who
reported that they do perform this function, and the 86.6 per cent who
indiceted that they think they should. The fact that a smaller per-
centage of the quasi-supervisors think they should be performing this
function then actuvally are, raised the question as to whether or not
quasl-supervisors are willing to assume as much retponsibility as
principals ere willing to delegate. Unfortunately, this question was
not applicable to any of the quasi-supervisors interviewed. However,
Phase II data in the preceding section of this chapter revealed that
quasi-supervisors in medium schools perform the least number of super-
visory functions and also indicated that they think they should perform
the least number.

Ninety per cent or more of the principals in medium schools also
agreed that competent. teachers should be selected to perform part-time
supervisory functions. While this was also true of large school respon-
dents, only 75 per cent of the small school principals highly agreed.

Other statements highly agreed upon by principsls in medium
schools were that teachers with supervisory responsibilities should: (1)
be given special assistance such as secretarial or student help, (2) be
aware of and inform other teachers of the professional orgenizations that

cater to teachers in their teaching area, (3) provide leadership in the
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formulation of course objectives, (4) provide leadership in the selection
of textbooks, audio-visusl aids, and other teaching materials, (5) help
to formulste policies dealing with what pupils should be allowed to
enroll in certain courses.

With respect to item (1) above, only 40 per cent of the quasi-
supervisors in medium schools indicated that they do receive secretarial
or student help. The per cent who indicated that they do perform func-
tions (2), (3), (4), and (5) above were 73.3, 46.6, 80.0, and 66.6,
respectively. The corresponding percentages for those that think they
should be performing the function were 60.0, 66.6, 80.0, and 93.3. Here
it should be noted that principals are considerably more agreeable to
having quasi-supervisors perform these functions than were quasi-super-
visors performing them. Also, quasi-supervisors did not think they
should perform these functions to the extent that principals are agreed
that they should, with the exception of number (5),

In eddition to the four functions highly agreed upon by princi-
pals 1n 8ll schools, the principals in large schools were 90 per cent or
more agreed upon thirteen other supervisory functions. Three of these
were also highly agreed upon by the small school principals, while five
others of these were highly agreed upon by medium school principals.

The remaining five were hlghly agreed upon by the respondents from large
schools only. These thirteen functions are discussed below in the same
order.

Principals in large schools were highly agreed that teachers with
part-time supervisory responsibilities should: (1) make some kind of

progress report or evaluation report to the principal concerning the
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work of other teachers, (2) hold individual or group conferences with
other teachers in their schools, (3) be consulted by other teachers in
their subject area when the teachers have instructional problems. Item
(1) above, was not only the least performed function for quasi-supervisors
in large schools but was also ldentified by less then 50 per cent of the
respondents as a function which should be performed. The per cents were
29.1 and 62.5, respectively. Item number (2) above was one which was
both highly performed and highly thought to be one which should be per-
formed, whereas, (3) was performed by only 29.1 per cent of the quasi-
supervisors in large schools and less than three-fourths of the indi-
cated that it should be performed. Similar differences were also found
between quasi-supervisors and principsls in small schools with respect
to these functions.

The five statements which were highly agreed upon principals
in both large and medium schools but not by principsls in small schools
were that: (1) competent teachers should be selected to perform part-
time supervisory functions, and that teachers with supervisory respon-
sibilities should, (2) be given special assistance such as secretarial
and student help, (3) be avare of and inform other teachers of the pro-
fessional organizations that cater to teachers in their teaching area,
(4) provide leadership in the formulation of course objectives (5)
provide leadership in the selection of textbooks, audio-visuel aids, and
other teaching materials. The extent to which the quasi-supervisors
in large schoolé perform and think they should perform functions (3-5)
above were correspondingly high, with all of them receiving more than

79 per cent yes responses.
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The following five functions were highly agreed upon by the
large school principals, but not by either the medium or small school
principals, teachers with superviépry responsibilities should: (1)
observe other teachers in the classroom for the purpose of improving
instruction, (2) provide leadership for other teachers in the selection
of school experiences such as exhibits, field trips, etc., (3) prepare
teaching guides, course outlines, etc., for other teachers or help them
to prepafe such materials, (4) subscribe to at least two professional
journals devoted to their teaching areas (excluding the OEA and NEA
Journals), (5) based upon current research findings, initiate or recom-
mend prograsm changes or changes in practices. While less than 50 per
cent of the quasi-supervisors in large schools indicated that they per-
form functions (1-3), less than two-thirds thought that they should
perform them. Functions (4-5) were highly performed and also highly
thought to be functions which should be performed.

In summarizing the principals' attitudes toward the utilizestion
of competent teachers in the performance of selected supervisory func-
tions, it can be said that principals, on the whole, are considerably
more favorable toward having quasi-supervisors perform the functions

than the extent to which quasi-supervisors perforﬁ or think they should

e performing the functions. While principals as a whole highly agreed

that competent teachers should be utilized in performing some of the

selected functions, principals in large schools were highly favorable

toward qpasi-suﬁervisors performing more than 50 per cent of the functionms.
School size does affect the attitude of the school principal

toward the desirability of having quasi-supervisors end toward the roles
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they perform. Small school principals were least agreed upon the utili-
zation of competent classroom teachers as part-time supervisors. This
same statement can be applied to medium schools when compared to large
schools.

While all principals highly agree on four of the thirty items on
Form III, there were certain other items highly agreed upon by small and
medium school principels, by small and large school principals, or by
medlum end large school principals. In aeddition, there was one or more

functions highly agreed upon by principasls from only one school size.

Functions least Agreed Upon

As stated before, the criterion used to denote least agreed upon
functions was that 75 per cent or less of the principasls had agreed upon
its being performed. Included, of course, are the six general opinion
statements. In this regard, there vere twelve functions least agreed
upon by small school principals, elght for medium school principsls and
eight for 1arge.school principals._ Theré'were five functions least
agreed upon by principels in all schoolé, both by school size eand collec-
tively. Only these least agfeed upon'functions are discassed here.
Tables X, XI, a;d XII were uéed in identifying these functions, and Tables
VI and VII were used in making comparisons between quasi-supervisors'
responses asnd principals' responses.

‘While principals as & whole were generally favorable toward the
guasi-supervisory ldeas, less than three-fourths were agreeable to the
statement that: Teachers with supervisory responsibilities should be

employed during the summer with an additlonal salary. This compares
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somewhat favorabley to the 33.3 per cent of smell school respondents who
are employed during the summer months and the 50.0 per cent who think
they should be offered summer employment. Likewise, the quasi-supervisors
in medium schools had percentages of 33.3 and 33.3 respectively regarding
this issue, and the large school quasi-supervisors' percentages were 16.6
and 66.6 respectively with regard to whether or not they are employed by
their school systems during the summer months and whether or not they
think they should be offered summer employment.

Other least agreed upon items were that classroom teachers with
supervisory responsibilities should: (1) help to plan where (in what
rooms) or when certain courses are to be offered, (2) be consulted or
othervise involved in the selection of new teachers who are to teach in
their subject 'area, (3) help to prepare the class schedules and/or
teaching assignments of other teachers whom they supervise, (4) collect
reports or records and requisitions from other teachers for the quasi-
supervisors' approval.

Less than 55 per cent of all quasi-supervisors reported that they
perform any one of the above four functions, and less than TO per cent
indicated that they think they should be performing any one of the above
functions. All but one of these functions were in the administration duty
category.on Forms II and III.

When principals are highly agreed upon a function, it does not
necessarily follow that quasi-supervisors will be performing the function
to a compatible extent or even that they think they should be performing
the function to a campatible extent. On the other hand, functions per-

formed most by quasi-supervisors were in most cases among those that
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principals highly sgree should be performed by them. Functlons least
performed by quasi-supervisors were more evenly matched with those least
agreed upon by principals.

There were twenty-seven supervisory functions listed on the Form
IT questionnaire, and these were grouped into six duty cetegories--planning,
administration, supervision, curriculum development, demonstration teach-
ing, and research. Tables VIII and IX were used to group the responses
to the twenty-seven supervisory functions on Form II into the six duty
categories according to school size. Twenty-four of the twenty-seven
functions included on Form II were used on Form III. Similarly, they
were grouped into flve duty categories--plasnning, adninistration, super-
vision, curriculum development, and research. Tables XIII, XIV, and XV
were used to group the responses to the twenty-four supervisory functions
on Form III into five duty categoriles according to school size. The
following discussion compares the extent to which quasi-supervisors
perform and think they should perform the latter five duties to the
extent to which principals agree that they should be performing the
duties.

- The research functions were the ones performed most by quasi-
supervisors, the ones quasi-supervisors think should be performed most,
and also, the ones‘most highly zgre=d upon by princlpals as functions
which quasi-supervisors should perform.

From highest té lovest, the order of per cent agreeing for smail
school principals with regard to the six duties was research, planning,
supervision, curriculum de&elopment, and administration. This was the

identical order in which quasi-supervisors in small schools reported
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that they were performing these five duties. However, the order in
which quasi-supervisors indicated that they think they should be per-
forming the five duties was research, planning, curriculum development,
supervision, and administration. Thus, quasi-supervisors and princi-
pels in small schools appear to have only slight differences regarding
the duties of the quasi-supervisor. As was pointed out earlier, however,
when the duties are broken down into functions, the amount of concurrence
decreases.

From highest to lowest, the order of per cent agreeing for medium
school principals with regard to the five duties was research, supervision,
curriculum development, planning,snd administration. The order of per-
formaqqe of the five duties by quasi-supervisors in medium schools, from
highest to lowest was research, planning, curriculum development,
supervision, and administration. Lastly, the order in which quasi-
supervisors in medium schools indicated that they think they should be
performing the five duties, fram highest to lowest was research, curricu-
lum development, supervision, administration, and planning.

It is seen then, that even when functions are grouped into duty
categories, there are noticeable differences between whet the principals
in medium schools highly agree that quasi-supervisors should do and what
they actually do. Alsc, there are noticeable differences between what
the quasi-superfisors are doing and what they themselves think they
should be doing. Finally, what principals agree to and what quasi-

supervisors think they should be doing with regard to the five duties

is noticeably different.

From highest to lowest, the order of per cent agreeing for large
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school principals with regard to the five duties was research, curriculum
development, supervisiocn, administiration, and planning. The order of
performance of the five duties by quasi-supervisors in large schools
was research, supervision, curriculum development, planning, and admini-
stration. And, the order in which quasi-supervisors in large schools
indicated that they think they should be performing the five duties
was research, planning, supervision, administration, and curriculum
development .

Again, it 1s noted that conslderable differences exist among
the duties thet principals agree should be performed, those being
performed, and those that quasi-supervisors think should be performed.
A possible explesnation for these findings with regard to medium and
large schools, and one partially supported by the interviews held with
quasi-supervisors. 1In small schools where principals and teachers work
more closely together and informally, the barrier to adequate communi-
cations does not exist.

When the order of per cent agreeing on the five duty categories
is compared for the responding principals with respect to school size,
it is seen that school size does affect the principals' sttitudes toward
the quasi-supervisory role. This was previously found to be true when

per cent agreement on the fuanctilons themselves were compared.



CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Teachers are not receiving the quantity nor kind of supervisory
asslstance that 1s now more than ever before, essentiasl to an effective
system of education. If quality instruction is to prevail, teachers
must receive supervision from some qualified person who is not only
competent in his area of speclalization, but who also understands and
is thoroughly familiar with the specific challenges at the local school.
Teachers need and want supervision which is of & helping nature snd which
is particularly designed to improve instruction in their particular
classroom situation. The most probable source for this kind of super-
vision is the competent classroom teacher.

Two basic assumptions of this study were (1) that in an effective
educational system, local school supervision must be performed, end (2)
a substantiel number of competent Oklahoma high school teachers are en-
gaged in some form of supervision. These part—timé supervisors have
herein been defined as "quasi-supervisors" and their either formally
or informally defined role as the (uasi-supervisory role or quasi-
supervision.

The problem of this study was to develop a profile of the quasi-

supervisor of science-mathematics in Oklshoma public high schools.

97
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A sub-problem of the study was to determine the extent to which

quasi-supervisors think they should be performing selected supervisory

functions. A second sub-problem of the study was to determine the extent
to which selected high school principals agree to the utilization of
competent classroom teachers for the performance of selected supervisory
functions.

The purpose of the study was to investigate the extent to which
Oklahoma classroom teachers, on & part-time basis engage in supervisory-
type activities. A second purpose was to determine the extent to which
high school principals recognize, encourage, and reward quasi-supervisory
practices and their attitudes towerd the performance of certsin non-
teaching professional functions by teachers.

It was asssumed that the role of the quaesi-supervisor would vary
according to school size. Therefore, the study sample was divided into
small, medium, and large. Small schools have from five to twelve teachers,
medium schools have from thirteen to thirty-four teachers, and large
schools have thirty-five or more teachers.

The study was limited to Oklshome public high schools employing
at least five teeschers in grades 7-12 and located in school districts
vhich contained at least two attendance units. From a mailing list of
s8ix hundred eight-three Oklehoma high schools supplizd by the Oklahoma
Education Association, four hundred twenty-four were selected for parti-
cipation in the study.

The general procedure of the study consisted of the development

of three survey instruments which were meiled to three selected samples.

In addition, schools were visited and quasi-supervisors were interviewed.
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The instruments were designed so as to provide data pertinent to the
problem of the study. Specifically, answers were sought to the following
four questions:

(1) To what extent are the more competent Oklshoma teachers
performing part-time supervisory functions?

(2) what are the general scope and nature of part-time super-
visory functions performed by teachers?

(3) What are the general status and role of part-time super-
visors in the state of Oklahoma?

(4) whet are administrative practices and other attitudes toward
quasi-supervisors and the functicns they perform?

The first questionnaire, Form I, was designed to (1) provide
information relative to the scope of quasi-supervision in the state of
Oklahoma, (2) identify the semple to which the second questionnaire,

Form II, was to be sent, and (3) identify the sample to which Form III
was to be sent. Form I was mailed to four hundred twenty-four high school
principals and three hundred thirty-two or 78.1 per cent were returned.

The fourth item asked the principals to list the names, titles
(if any), and subject areas of teachers who were functioning as part-
time supexrvisors. In response to this item, principals submitted the
names of ninety-four part-time supervisors of science and/or mathematics.
These ninety-four quasi-supervisors constituted the sample to which the
Form I questionnaire was mailed. Fifty-three or 56.4 per cent of the
questionnaires were returned. These returns provided data relative to
the general background, status, and role of the quasi-supervisors.

Item number five on the Form I questionnaire asked the question:
"Do you perform practically all of the supervision within your school?"

Ninety-seven of the responding principals gave & positive reply to the
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question. These principals constituted the sample to which Form III

was mailed. This third questionnsire wes designed to elicit the princi-
pals' attitudes and cpinions regarding the quasi-supervisory rcle and
the quasi-supervisor. Sixty-four or 65.9 per cent of the questionnaires
were returned.

The quasi-supervisors selected for interview purposes were
selected on the basls of thelr respcnses to the supervisor; function
items on the Form II questionnaire. Eleven quasi~-supervisors in ten
schools were selected and interviewed. The purpose of the interview
was to gether data in depth relative to the status and role of the quasi-
supervisor.

Compasrisons were made between what quasi-supervisors indicated
that they do and what they indiceted that they think they should do.
Comparisons were made between the responses of quasi-supervisors with
respect to the size of the schools in which they work. Comparisons
were made between the responses of quasi-supervisors and those of princi-

pals.

Major Findings
In designing the study, the investigator addressed himself to
four questions which were used as a major guide in the collection,
snelyses, end presentatlon of deta. The major findings of the study
are presented here with respect to the afore-menticned questionms.
To what extent are the more competent
Oklshoma teachers performing part-time

supervisory functions?

1. Sixty-five and seven-tenths of the three hundred nine responding
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principals whose returned guestionneires were used in the sanalyses
of dats indicated that they had one or more part-time supervisers in
their schools. There were one hundred six, or thirty-four and three-
tenths per cent of the three hundred nine returns that included the
names of no quasi-supervisors.

2. As schools become larger, the probability of finding quasi-
supervisors in the schools increases.

3. The number of quasi-supervisors in a single school ranged
from one to fourteen, and large schools generally have more quasi-
supervisors than smaller schools.

What are the general scope and nature
of part-time supervisory functions
performed by Oklahoma teachers?

L. The functions performed by quasi-supervisors are directed
more toward maintenance and implementation of instruction than toward
improving instruction.

5. The scope and nature of part-time supervisory functions per-
formed by -Oklehoms classroom teachers is dependent upon the size of the
school in which the teachers work.

a. Responses from quasi-supervisors in large schools indi-
cated that they perform a greater number of the twenty-
seven selected functions than did responses from quasi-
supervisors in smaller schools.

b. Responses from quasi-supervisors in small schools indi-
cated that they perform a greater number of the twenty-
seven selected supervisory functions than responses from

quasi-supervisors in medium schools.
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6. The scope snd nature of part-time supervisory functions per-
formed by Oklahoma quesi-supervisors does not include responsibilities
for participetion in major decision meking, In regerd to the selection
of new staff members, helping to plan the total school progrem, and
helping to determine what pupils should be allowed to enroll in certain
courses. However, there were some exceptions.

T. With the exception of functions such as observing other
teachers in the classroom, evaluating the work of other teachers, and
preparing teaching guides, etc., for other teachers, quasi-supervisors
overwhelmingly indicated that they think they should be performing
more supervisory functlions than they were performing.

What are the general characteristics, the
status and role of part-time supervisors
in the state of Oklahoma?

8. Part-time supervisors asre clessroom teachers who have in most
cases been teaching for nine years or longer.

a. The average number of years of teaching experience of the
respondents increased with increasing school size. The
range in experience was from three to thirty-eight years.

b. The average number of years of teaching experience for
quasi-supervisors in large schools was seventeen years.

9. On the average, part-time supervisors in medium schools have
been serving ss part-time supervisors longer than part-time supervisors
in large schecols, who in turn have been serving in this capacity longer
than part-time supervisors in small schools.

10. The per cent of quasi-supervisors having asdvanced degrees

increases with increasing school size. Fifty per cent of the
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quasi-supervisors in small schools had advanced degrees while slightly
under eighty per cent of the quasi-supervisors responding from large
schools indicated that they had earned advenced degrees., The highest
degree earned was the Master's degree.

11. There are no uniform criterias with regard to salary differ-
entiels for part-time supervisors. The range is from no ircrease in
salary tc substantial increases,

12. Part-time supervisors who have supervisory responsibilities
in more than one school are formally recognized by an incresse in salary.

13. KNone of the quasi-supervisors from the medium school sample
indicated that they perform supervisory functions in schools other than
their own.

14, A mejority of the quasi-supervisors indicated that they are
limited in the role they perform by a lack of adequate time during the
normel séhool day.

What are administrative practices and
other attitudes toward quasi-supervisors
and the functions they perform?

15. The responding Oklahoma high school principals were highly
favorable toward the utilization of competent classroom teachers as
part-time supervisors.

a. Principals in large schools were more favorsble toward
the quasi-supervisory role than were principals in smsller
schools.

16. While principals were highly sgreed that quasi-supervisors

should observe other teachers in the classroom end maeke reports concern-

ing the work of other teachers; less than fifty per cent of the responding
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quasi-supervisors indicated that they think they should perform these
functions.

17. In genersl, the responding principals were highly agreeable
to the assumption of additional duties by competent teachers but were

less agreeable to the delegaetion of suthority and responsibility.

Conclusions

l. Competent Oklahama high school teachers are engaged in part-
time supervisory activities to some extent in scme Oklahoma public schools.

2. The role of the quasi-supervisor in Oklshoma public high
schools has not been well defined.

3. Nelther the status nor role of the majority of the quasi-
supervisors indicetes that administrators recognize the practice of
quasi-supervision as a valusble and desirable asset.

L, The extent of the practice of quasi-supervision in Oklahoma
high schools indicates that the potential far exceeds the practice.

5. The quasi-supervisor has not been recognized by the principsl
as a person who is at least as qualified as himself to participate in
major decision-maeking, regardless of the quasi-supervisori's professional

background.

Profile
The quasi-supervisor of science-mathematics in Oklshoma high
schools 1is usually one of the older more experienced teachers. He
elther has a Master's degree, is pursuing one, or has been teaching
for more than twenty years. His academic background in science and/or

methematics may be very impressive or it may be mediocre. Ususlly, he
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has only one "free" class period during the school day in which to
function as a part-time supervisor .Often he will teach & class every
period but, sometimes, he may teach only half time. It is possible

for him toi be receiving a salary differentiel and, if he works in more
than one school, he probably does. He usually does not have the time,
authoriﬁy, end responsibility that he needs to assume the role he thinks
he should haeve., He 1s enthusiastic and willing to utilize his talents
for the improvement of Instruction and enjoys helping other teachers, but
he does not like to inspect the work of other teachers, evaluate other
teachers, or extend help which may be resented, such as helping teachers

prepare teaching guides.

Recommendations

Teachers for too long have been thought of and trested as a
group rather than as individuals. The same "educators" who perpetuate
a uniform salary scale for teachers often support rigorously the -challenge
that teachers must think of their pupils as 1ndividuals and provide for
the individual differences that students have.

The contention that all teschers are equally as competent and
are making equitable contributions to the educational program is com-
pareble to saying that all students should receive the same grade, or
better, be graded according to the number of years they have spent in
school and the number of units they have earned. Typically, the surest
way for a competent teacher to advance himself financiallj has been to
seek an administrative position, move to a more lucrative teaching

position, or leave the profession.
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While there is considereble differentiation emong college
teachers with regard to rank and salery, and while there is considersable
differentiation in the administrative ranks of public school officials,
school administrators have been pathetically slow to recognize an inter-
mediate level between that of the principal or supervisor and that of
the classroom teacher.

It is a reasonable assumption that there are classroom teachers
who possess knowledge, skills, and abilities which quelify them to
participate in the planning of the total school program, assist in the
selection of new teaching personnel, and make final school-level decisions
concerning teaching materials, class assignments, etc. These teachers
have been found to be generally negative toward the inspectoral, evalua-
tive roles that the principals in the study sample so highly favor for
them. These teachers went to be identified with other teachers rather
then wlth the administration. They have lesdership skills, are highly
competent in their subject areas, and they sre willing and able to
assist other teachers in the continuous quest for instructionsl improve-
ment. With these thoughts in mind, the following recommendaetions sare
made :

1. That the quasi-supervisory role be officlally recognized
and clearly defined by state and local school officials.

2. That the position of quasi-supervisor be made a permanent
teacher position in the organizational structure of the schools, and
that the'extent to which quasi-supervisors are being utilized be
measurably increased.

3. That the cless loads of quasi-supervisors be, at most,
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one-half of the normal teaching losad.

4, That salary scales be developed which will allow for the
compensation of quasi-supervisors commensuraste with their duties and
responsibilities.

Suggestions for Future Research

The findings of the study have shown that the quasi-supervisory
role has not been well-defined, the extent of the practice of quasi-
supervision is considerably less than the potentisl for increasing
the practice, and the status and role of the quasi-supervisor needs to
be reeveluated and improved. The following suggestions are coffered as
preliminary steps toward more effective utilization of competent teachers
as quasi-supervisors.

1. A study should be made to sscertain superintendents' asttitudes
toward the quasi-supervisory role to determine whether or not there are
administrative barriers at that level which discourage the utilization
of quasi-supervisors and the elevation of their status snd role.

2., State and district level supervisors should be queried to
ascertain what they are doing and how the quasi-supervisory role could
supplement and complement their roles.

3. A study should be made to ascertain the opinions and suggestions
of teachers with regard to the guasi-supervisory role.

L, A study should be made to ascertain if there are legasl or
other barriers which prevent the meturing of the quasi-supervisory role,

and if so, to find ways to removing these barriers.
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SURVEY OF THE EXTENT TO WHICE OKLAHOMA CLASSROOM
TEACHERS SERVE AS PART -TIME SUPERVISORS---FORM I

Dear Principsal:

Under the general direction of Dr. Robert E. Ohm of the University of Oklahoma, a
survey 1s being initiated to determine the extent to which the generally competent
teachers with leadership potential are performing part-time supervisory functions for
the imporvement of instruction in the schools of Oklshoma. The identificetion of this
either formally or informally defined quasi-supervisory role and the determination of
the extent to which it is being performed is seen as contributing to & better under-
standing of school organization and sdministration. The questions that follow have
been confined to a single page so that you cen respond immediastely and return it in
the enclosed, self-sddressed, stamped envelope. Your participstion in this study is
earnestly solicited and would be very much appreciated. Please return this form even
1f you have no teachers performing supervisory functions.

Please note that the Oklehama Education Association is not connected with the
survey herein submitted. However, I wish to express my appreciation for the use of the
malling list prepared by the Oklahome Education Association for the
purpose of Initiating this survey.

(1) Neme of your school

(2) Location of your school

(3) Number of teachers in your school (grades 7-12)

(4) Please list below the names, subject area, and title (if any) of &ll classroom
teachers in your school who either officially or unofficially perform supervisory
or helping-teacher functions in your school or in other schools in your school
district. Please include all part-time supervisors such as department cheirmen,
etc.

Name Subject Area Title

(5) Do you personslly perform prectically all of the supervision within your school?

(6) Do subject area supervisors or consultants visit your school on & reguler basie?
If 80, from the central office? From other schools or colleges? From
the steste department of education?

(7) Do we have your permission to write to sny of the teachers listed under (4) above
should they be selected for participstion in this study?

(8) Remarks-
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SURVEY OF THE EXTENT TO WHICH OKLAHOMA CLASSROCM
TEACHERS SERVE AS PART-TIME SUPERVISORS--FORM 11

Dear Teacher:

Under the general direction of Dr. Robert E. Ohm of the University of Oklsahoma,
e survey has been initiated to determipe the extent to which the generally competent
teachers with leadership potential sre performing part-time supervisory functions for
the improvement of instruction in the schools of Oklahoma.

Your school principel is coopersting in this survey and has submitted your name
as & person who is serving in the ebove capacity. He also has granted permission to
write to you. Your participation in this study 1s earunestily solicited end would be
greatly eppreciasted. A self-addressed, stamped envelope has been enclosed so that
you mey respond immedlately. Your response will be kept strictly confidential.

Tillman V. Jackson
Norman, Oklehome

GENERAL SCHOOL INFORMATION

Neme of your school

Number of teachers in your school. . . . o« o s
What grades are taught in your school (i e. 8- 12)? ..
How many other teachers in your school teach classes

in your mein teaching fleld?. . . . . . . . . . . .
How meny class periods are there in a regular high
school day at your school?. . . . ¢« . « &+ & « ¢« ¢« &« « &

W

wn

GENERAL BACKGROUND INFORMATION

. Title of your teaching position (i.e. Art Teacher).
Supervisory title, if any (i.e. Chairman of Art Dept.).
How many classes do you teach per dey?.. . . . . . . . &
How many classes do you teach per dey in your major
teaching area? . . ¢« ¢ ¢« ¢ o ¢ ¢ o ¢ 4 4 e s e .

°

O @ o

¢ o o

10. How many years of teaching experience do you have . . .
i1l. How long nhave you been a part-time supervisor?. . . . .
12. What is the highest degree you have earmed?. . . . . . .

13. What was your undergraduate major?. . . . . . . . . . .
14. What was your undergraduate minor?. . . . . . . ¢ . . .
15. What 1s your graduate major?. . . . « « « ¢ o v o o« .
16. What is your greduste minor?. . . . . . .

17. How many semester hours of graduate credit do you have in
(8) administration.. . « « v ¢ « ¢ ¢ e 4 4 4w w0 .
(b) supervision . . +. « ¢ + . 4 e 4 e e ...
(c) curriculum development . . . « + « « + o « « 4 o . .
(d) audio-visual education . . . .« .o ¢ . 4 o0 . 4. o4 .




18.

19.

20.

21.

225

23.

2k,

25.

26.

Please check (X) for yes or no in answer to each of the following questions.

A.
27.

e8.
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GENERAL SUPERVISORY INFORMATION

Do you engage in part-time supervision in school buildings
other than your own?. . . . . ¢ ¢« v ¢ ¢ o « ¢ & o o o &

How many hours per week do you spend in supervision?.

How meny hours should be spent?. . . . . . . . . . .

Do you work more hours per week than other teachers in your
school who do not have supervision responsibllities? .

If 80, howmany more?. . « ¢ v v ¢ o & o o o « ¢ o o« o 4

How many hours do you think a teacher-supervisor should
work in excess of the normel teasching load?. . . . . . .

Do you teach fewer clesses per day than teachers who do
not have supervision responsibilities?. . . . . . . .

If so, by how many classes is your load reduced? . . . .

What should be the class load for a teacher supervisor .

Do you work for your school system during the summer
months. . . . . . . o o e e o e o e 0 0 e s

Do you feel that part-time subaect area supervisors
should be given summer employment? . . . . . . . . .

Do you receive extra pay for your part-time supervision?

If so, how much do you receive?. . . . . . . . . . .
How much, if any, extra pay should be paid for part-time
supervision? . . . . . . . . e e e e e e e e

Do you receive any other materiel compensation for your
supervision services?. . . . . . . . . . . ..

If so, pleasse specify. . . . . . . . . . . . o 0. .,

Does your school provide you with clericael help or student
help?. . . . . .« e . ¢ e e

Do you feel that teacher supervisors should be provided

with such help?. . . . . & ¢ ¢ & ¢ v o o o o 4o o o o & &

SUPERVISORY FUNCTIONS

PLANNING ' YES
Do you help to determine what courses are to be taught in your
SChool area?. . « ¢« o o &+ « o« o o s o o o ¢ o o o & o o o . e
Do you think you should . . . « v ¢ v ¢ ¢ v 4 ¢ o o ¢ ¢ s o o o :::
Do you help in the formulation of rules and regulations

concerning how courses are to be taught?. . . . . . . . . . . .
Do you think you should? . . ¢« . v ¢ « ¢ ¢ ¢ 4 ¢ ¢ « « « « o &



29.

30.

31.

32.

33.

34,

35.

36.

37.

38.

39.

Lo.
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Do you help to formulate policies dealing with what pupils shall

be allowed to enroll in certain courses?. . . . . . . . . . . .
Do you think you should?. . . . « « . ¢ ¢ 4« ¢« ¢ o ¢« o o &

Do you help to plan the total school program at your school or at
other 8chools? . . ¢ ¢ & & o v o v ¢ o o o o 4 o o o e o o o o o

Do you think you should?. . « ¢ ¢ ¢ ¢ & ¢ o 4 4 ¢ « « o« o« & @ .
Do you help to determine where {in what rocms) or when certain
courses are to be taught? . . . . . . . . . . . 0 . 0000 0.
Do you think you should? .. . . . « « + ¢« v ¢« v v o « o o . . . .
ADMINISTRATION

Are you consulted or otherwise involved in the selection of new
teachers in your teesching area? . . . . . . . . . . . .

Do you think you should be? . . . . . . . . . .

Do you meke any kind of progress report or evaluation report to
your school principal or other school officials concerning the work
of other teachers?. . . e e s s 4 e 4 e e e e e e
Do you think you should? e e e e e e e e e

Do you help to prepare the class schedules and/or teaching assign-
ments of other teachers in your teaching area?. . . . . .
Do you think you should? e 6 e s e 8 e e e e e e

. . L} . -

Do you assume most of the responsibility for the orientation of new
teach2rs 1n your subject area? . . . . . . . . . . .
Do you think you should? . . . . . + ¢« ¢ & « o .

Do other teachers in your teaching area report to you or submit
records or requisitions to you for your approval?. . . . . « . &
Do you think they shoudd? . . . . . . . . . . . .+ .

° o e o o e

SUPERVISION

Do you hold individual and/or group conferences with other teachers
in your 8chool? . « ¢« ¢ o ¢ ¢ o ¢« 4 o o s o o

Do you think you shOULA? o ¢ ¢ ¢ ¢ v 4 4 o o o o

Do you hold individual and/or group conferences with other teachers
in other schools where you function as a part-time supervisor? . .
Do you think you should? . . . « &+ ¢ ¢ ¢ 4 o « o s & & o ¢« s s + o
Do other teachers in your teaching area cqnsult you vwhen they have
instructional problems? . . . . . . . . e e 4 4 e e e e 0 6 o e
Do you think they should? . . . . . « + ¢« ¢« ¢ v & o &

Are you aware snd do you inform other teachers of the professional
orgenizations that cater to teachers in your teaching srea? . . .

NI
1

NN ||
||

||

NO

N
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Do you think you 8hould? . o + = o & « o o o o o s o o« o o s o

Do you observe other teachers in the classroom for the purpose of
improving instruction? . . . . ¢ . ¢ 6 0 e 4 e e e e s 6 e 6 o6 s
Do you think you should? . . . ¢ ¢« ¢« ¢« « ¢ ¢ ¢ 4 o ¢ & o o o o o

CURRICULUM DEVELOPMENT

Do you provide leadership for other teachers in the formulation of

course objectives? . . . ¢ . . ¢ 0 e e 0 e e e e e e e e
Do you think you should? . . . . . ¢« . « « ¢« ¢« « ¢ o o« o &

Do you provide lesdership for other teachers in the selection of
school experiences such as, exhibits, field trips, etc.? . . .
Do you think you should? . . . . . « ¢« . ¢ o ¢« v 4 & & &

. . o

Do you prepare teaching guldes, course outlines, etc. for other
teachers or help them to prepare such materisls? . . . . . .
Do you think you should? . . . ¢« ¢« ¢« ¢ 4 ¢« ¢« 4 & o o o o &

. ° 9

Do you provide leadership in the selection of textbooks, audio-
visual aids, and other teaching materials? . . . . . . . .
Do you think you should? . « « « ¢ s v ¢« o « o « o+ &

° o .

. ° ° ° o e

Do you make final declsions concerning teaching materiasls before
submitting your requisition to the principal or superintendent?
Do you think you should? . « . « &+ ¢ ¢« ¢ ¢ 4« o o « ¢ o o o

° o o

DEMONSTRATION TEACHING

Do you give classroom demonstrations for other teachers? . . . .
Do you think you should? . . .« « ¢ ¢« ¢ &« « 4 o o o o & o &

o o

Do ydu arrange for consultants or other outside enterprises to give

classroom demonstrations for other teachers? . . . . . « + o « &
Do you think you s8hould? « o« ¢ ¢ o ¢ ¢ o o o o « « o o o o o« o o

Do you demonstrate new teaching methods, audio~visual equipment,

etc., for other teachers? . . . . . . . . . « ¢ ¢ ¢« v e 4 o o W
Do you think you should? . . . . . ¢« v v ¢« v ¢ o « o & e e
" RESEARCH

Do you subscribe to at least two professional Journmals devoted to
your teaching area (excluding the NEA end the OEA Journals)? . .
Do you think you should? . . . . . ¢ v ¢« v v ¢ ¢ ¢« o« @ o o o o
Do you keep yourself well informed of the latest surveys,
experiments, and other activities in your field? . . . . . . . .
Do you think you should? . . . ¢« « ¢« ¢« « « ¢ ¢ ¢ + &

. ° - °

|| N N N N R N N
NIy

N

N

NO
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°3.

Based upon current research findings do you initiaste or recommend

114

program changes or changes in practices? . .

Do you think you should? . .

Do you keep other teachers informed of the latest finding and

.

programs in your teaching area? . . .

Do you think you should? . .

REMARKS

.

.

.

.

.

NO

||



SURVEY OF THE EXTENT TO WHICH OKLAHOMA CLASSROOM
TEACHERS SERVE AS PART-TIME SUPERVISCRS--FORM III

Dear Principal:

Thank you very much for the prompt return of the questionneire mailed to you on
April 14, That questionnaire was mailed to over four-hundred Oklahoma high school
principals and the response has been very good--we are very grateful. To complete
this phase of the study, certain principals whom it was felt could mske a most
significent additional contribution are being asked to respond to this final question-
naire. Although this questionnaire is somewhat longer than the first, it has been
structured so as to regquire only an (X) in the appropriste space, thereby consuming
as little of your time as possible. All responses will be kept confidential. Your
continued cooperation will be very much appreciated.

Tillmen V. Jackson
Normen, Oklshoma

GENERAL OPINION

1. Competent teachers should be selected to perform part-time supervisory functions.
Strongly agree Agree No Opinion Disagree Strongly Disagree

2. BSublect teachers should be selected to provide subject coordination between the
elementery and secondary program.

Strongly agree Agree No Opinion Disagree Strongly Disagree

3. Teachers should be given extras salary for carrying on part-time supervisory func-
tions.

Strongly agree  Agree  No Opinion__ Disagree  Strongly Disagree

k. Teachers with supervis¢ry responsibilities should be employed during the summer
with an additional salary.

Strongly agree Agree No Opinion Disagree Strongly Disagree

5. Teachers with supervisory responsibilities should be given a reduced teaching
loed as compensation for their work.

Strongly sgree Agree No Opinion Disagree Strongly Disagree
6. Teachers with supervisory regponsibilities should be given special assistance

such &8s secretarial and student help.
Strongly agree Agree No Opinion Disagree Strongly Disagree

SUPERVISORY FUNCTIONS

(A) PLANNING
Teachers with supervisory responsibilities should:

T. Help to plan what subjects are to be taught in their subject area.
Strongly agree__ Agree__ Disagree__ Strongly Disagree__ No Opinion
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Help in the formulation of rules and regulations concerning how courses are to
be taught.
Strongly agree Agree No opinion Disagree Strongly disagree

Help in the formualtion of policles dealing with what pupils should be allowed
to enrcll in certain courses.
Strongly agree Agree No opinion Disagree Strongly disagree

Help to plan the total school program at their school or at other schools.
Strongly agree Agree No opinlon Disagree Strongly disagree

Help to plan where (in what rocms) or when certain courses are to be taught.
Strongly egree Agree No opinion Disagree Strongly disagree

ADMINISTRATION
Teachers with supervisory responsibilities should:

Be consulted or otherwise involved in the selection of new teachers who are to
teach in their subject areas.
Strongly agree  Agree No opinion Disagree Strongly disagree

Make any kind of progress report or evaluation report to the principal con-
cerning the work of teachers they supervise.
Strongly agree Agree No opinion Disagree Strongly disagree

Help to prepare the class schedules and/or teaching assignments of other
teachers whom they supervise.

Strongly agree Agree No opinion Disagree Strongly disagree

Be given most of the responsibllity for the orientation of new teachers in
their teaching field.

Strongly agree  Agree No opinlon Disagree Strongly disagree

Collect reports or records end requisitions from other teachers for his
approval.

Strongly sgree Agree No opinion__ Disagree Strongly disagree

SUPERVISION
Teachers with supervisory responsibilities should:

Hold individusl or group conferences with other teachers in their school.
Strongly agree  Agree No opinion Disagree Strongly disagree

Hold conferentes with other teachers in other schools.

Strongly agree Agree No opinion Disagree Strongly disagree

Be consulted by other teachers in their subject srea when the teachers
have instructional problems. :
Strongly agree Agree No opinion Disagree Strongly disagree

Be aware of and inform other teachers of the professional organizations that
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30,

31.

32.

33.
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cater to teachers in their teaching area.
Strongly agree  Agree No opinion Disagree Strongly disagree

Observe other teachers in the classroom for the purpose of improving
instruction.
Strongly agree Agree No opinion  Disagree Strongly disagree

Provide leadership in the formulation of course objectives.
Strongly agree Agree No opinion Disagree Strongly disagree

Provide leadership for other teachers in the selection of school experiences
such as, exhlbits, fileld trips, etc.
Strongly agree Agree No opinion Disagree Strongly disagree

Prepare teaching guides, course ouilines, etc. for other teachers or help
them to prepare such materials.

Strongly agree  Agree No opinion Disagree Strongly disagree

Provide leadership in the selection of textbooks, audio-visual aids, and
other teasching materiels.
Strongly agree  Agree  No opinion__ Disagree  Strongly disagree

Mske final decisions concerning teaching materials before subtmitting
requlisitions to thelr principal or superintendent.
Strongly agree Agree  No opinion Disagree Strongly disagree

RESEARCH
Teachers with supervisory responsibilities should:

Subscribe to at least two professional Journels devoted to their teaching
areas (excluding the OEA and NEA Journels).
Strongly agree  Agree_ No opinion__ Disagree Strongly disegree

Keep themselves well informed of the latest surveys, experiments, and other
activities in their fields.

Strongly agree Agree No opinion Disagree Strongly disagree

Based upon current research findings, initiate or recommend progrem changes
or changes in practice.

Strongly agree Agree No opinion Disagree Strongly disagree

Keep other teachers informed of the latest findings and programs in their
teaching fields.

Strongly agree Agree No opinion Disagree Strongly disagree

REMARKS
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TABLE III

QUASI-SUPERVISORS' RESPONSES TO GENERAL SCHOOL INFORMATION AND GENERAL

BACKGROUND INFORMATION--ITEMS 4, 5, AND 8-17 (FORM II)

(SMALL SCHOOLS)

Code

(BS) Bachelor's Degree
(BI) Biology

(C) Chemistry

(E) English

(ED) Education

(EE) Engineering
(@) Geology
(H) History
(M) Mathematics

(0) Other Subject

(P) Physics
(PE)Physical Education
(S) Science

1
|
{

(MS) Master's Degree(SS)Social Studies

Item Description I Respondent Number
No of Item i 1 2 3 i L E 5 © %Average
7 |
L No. of other teachers in your area ; 1 2 2, 2 ! 0 i 0] I 1.17
5 | No. of class periods in school day ; 6 5 6 ’ 7' 6 ° 6 ! 6.00
8 | No. of classes taught per day i 3 5 31 5 6 5 i L.50
9 i No. of classes taught in main area | 3 3 2 3 6 Y . 3.50
10 Years of teaching experience i L 5 15 i 5 f 22 3 1 9.00
11 Years as part-time supervisor : 2 1 1, 2 0 ; 2 | 1.33
12 | Highest degree earned . BS | MS ; MS: BS i MS | BS ' .-
13 | Undergraduate major 7 M Ss BI | M| C o ' --
1k Undergraduate minor j s M BE| s' P, S | --
15 Graduate major : - ED ED| M:! P ! 8 | --
16 . Graduate minor . - |ED | BI| P ED ! S | -
17 Graduate credit hours in: ! ED | BI E P ED | S | --
Administration 3 0] o! 0 0 ! 0] 0.50
Supervision 3 0 o! 8 o 0 1.83
Curriculum Development 3 3 o' L 6 0 2.66
Audio Visusl Education 0] ] 3 0 0 2 0.83




TABLE IV
QUASI -SUPERVISORS ' RESPONSES TC GENERAL SCHOOL INFORMATION AND GENERAL
BACKGROUND INFORMATION--ITEMS 4, 5, AND 8-17 (FORM II)

(MEDIUM SCHOOLS)

Code

(BS) Bachelor's Degree (EE) Engineering (0) Other Subject

(BI) Biology (G) Geology (P) Physics

(C) Chemistry (H) History (PE) Physical Education

(E) English (M) Methematics (S) Science

(ED) Education (MS) Master's Degree(SS) Social Studies
Item Description Respondent Number
No of Item 1 2 3 b 5
4 No. of other teachers in your area 3 1 2 2 2
5 No. of class periods in school day 6 6 6 5 6
8 No. of classes taught per day 5 6 3 5 6
9 No. of classes taught in main area b 6 3 5 6
10 Years of teaching experience 26 L i9 5 9
11 Years as pert-time supervisor 1 L 12 2 -
12 Highest degree earned MS MS MS [ MS M8
13 Undergraduate major M M M M ED
14 Undergraduate minor c C C S M
15 Graduste major P ED ED | ED SS
16 Graduate minor M M ED M M
17 Graduate credit hours in:

Administration 3 2 20 0 0

Supervision 0] 3 10 0 0

Curriculum Development 3 7 8 4 o]

Audio-Visual Education 3 0 8 0 0

oct



TABLE IV--Continued
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TABLE V

QUASI-SUPERVISORS' RESPONSES TO GENERAL SCHOOL INFORMATION AND GENERAL

BACKGROUND INFORMATION--ITEMS L4, 5, AND 8-17 (FORM II)

(LARGE SCHOOLS)

Code
(BS) Bachelor's Degree (EE) Engineering (0) Other Subject
(BI) Biology (G) Geology (P) Pnysics
(C) Chemistry (H) History (PE)Physical Education

(E) English (M) Mathemathics

(ED) Education

(S) Science

(MS) Master's Degree(8S)Social Studies

Respondent Number

Item Description

No of Item
1 2 31 & 5({ 6| 7] 8| 9
L No. of other teachers in your areas 5 7 4 3 5 7 6 2 3
5 No. of class periods in school day 6 5 6 6 6 5 é 6 5
8 No. of classes taught per day 6 5 6 6 it Y 5 3 L
9 No. of classes taught in main area 6 5 6 6 4 4 L 3 4
10 Years of teaching experience 17 6 3| 39 23 | 31 [ 16 | 20 8
11 Years as part-time supervisor 4 3 1 6 2 3 2 1 2
12 Highest degree earned MS M8 BS | MS MS | MS | MS | MS | BS
13 Undergradvate major H M G c M M E M M
14 Undergraduate minor M S EE M H P M | SS c
15 Graduate major ED ED M M ED M M - -
16 Graduate minor | M - P M | ED | ED | SS H

17 Graduste credis hours in:

Administration : 6 L 3|20 22 0 L 0 0
Supervision 6 2 0 6 8 0 0 0] 3
Curriculum Development 3 b 0 6 5 0 L 6 0
Audio-Visual Education 3 0 0 0 2 0 6 6 0

ccl



TABLE V--Continued
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TABLE

Vi

EXTENT TO WHICH QUASI-SUPERVISORS PERFORM THE TWENTY-SEVEN

SUPERVISORY FUNCTIONS LISTED ON FORM II (ITEM 27-53)

Small Schools|| Medium Schools|| Large Schools TOTAL
\s,rlng-; n=6 n = 15 n = 24 n - 45
Function
Number Yes| No| #Yes|| Yes| No| %Yes || Yes| No| ¥Yes|| Yes| No| ¥Yes
27 Lt 2| 66.64 14| 1] 93.3 (21 3| 87.5|| 39 6| 86.6
28 Ll 2] 66.6)]| 10} 5| 66.6 || 161 8 | 66.6] 30| 15| 66.6
29 Ll 2| 66.61 10| 5| 66.6 17! 7| 70.8|| 31| 14| 68.8
30 31 3| 50.0 6] 9| %0.0 6118 | 25.0)] 15 | 30| 33.3
31 S| 1| 83.3 8] 7| 53.3 9|15 | 37.5|| 22 | 23| 48.8
32 2| 4| 33.3 T1 8| k6.6 7117 | 29.1ff 16 | 29| 36.4
33 1| 5| 16.6 3112 | 20.0 7117 | 29.2f| 11 | 34| 24.4
34 4| 2| 66.6 5110 | 33.3 | 1113 | 45.8)] 20| 25] 4k.k
35 21 b 33.3|} 10| 5| 66.6 | 18| 6| 75.0]l 30| 15| 66.6
36 1] 5| 16.6 71 8| 46.6 || 16| 8 | 66.6|]] 24| 21| 53.3
37 Y| 2| 66.6 7] 81 4.6 20| 4 | 83.3|] 31| 14| 68.8
38 1| 5| 16.6 3112 | 20.0 8116 | 33.3|| 12| 33| 26.6
39 6( 0 [100.0|| 21{ 4 | 73.3}| 22| 2 | 91.7|] 39 6| 86.6
4o L1 2] 66.6| 11| % | 73.3 | 21| 3 | 87.5|| 36 9{ 80.0
5] 1| 5| 16.6 71 8 | 46.6 8 116 | 33.3|] 16 | 29| 36.%
42 2 4| 33.3 71 8| 46.6 19| 5| 79.2]] 28| 17| 62.2
43 3| 3| 50.0 91 6| 60.0 9115 | 37.5)] 31| 24| k6.6
Ll of 6] 00.0 61 9| %0.0 6 {18 | 25.0|| 12 | 33| 26.6
45 5 1| 83.34 121 3| 80.0|l 20 4 | 83.3|f[ 37 81 82.2
46 bt 21 66.6 9y 6 60.04[17{ 7 | 70.8]] 30| 15| 66.6
L7 1| 5] 16.6 5110 | 33.3 3|21 | 12.5 9 { 36} 20.0
48 1| 5| 16.6 61 9 | bo.0o || 13111 | sk.2|| 20 | 25| kk.k
L9 L} 2| 66.6 71 8 | 46.6 8116 | 33.3|| 19| 26| k2.2
50 Li 2] 66.6( 11| & | 73.3 {18 6 | 75.0{l 33 | 12} 73.3
51 5[ 1| 83.3{| 12y 3 | 80.0 || 20| & | 83.31l 37 81 82.2
52 5{ 1] 83.34| 14] 1 | 93.3 20| & | 83.3| 39 6| 86.6
53 3 3| 33.3 9 6 | 60.0} 16| 8 | 66.6|| 28 | 17| 62.2
TOTAL 83 [79 51.2 ||226 179 | 55.8 |[376 (272 | 58.0{| 685 |530 | 56.4
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TABLE VII

EXTENT TO WHICH QUASI-SUPERVISORS THINK THEY SHOULD BE PERFORMING

THE TWENTY-SEVEN SUPERVISORY FUNCTIQNS LISTED ON FORM 1I

(ITEMS 27-53)
Super- Small Schools || Medium Schools|| Large Schonols TOTAL
visory n=6 - -
Function n =15 n =2k n = Ls
Number Yes| No| % Yes Yee{ No | %Yes | Yes No| %Yes|| Yes| No| %Yes
27 6| O |100.0 ) 13) 2 | 86.6| 23| 1 | 95.8 b2l 3] 93.3
28 S| 14 83.3) 11} 4| 73.3| 22} 2| 91.7 38| 7| 84.4
29 51 11 83.30 141 1| 93.3} 231 1| 95.8 k2t 31 93.3
30 6| 0 1100.0| 10{ 5| 66.6{ 14110 | 58.3 30| 15| 66.6
31 51 11} 83.3 9( 6| 6001 17] 71| T0.8 31| 14| 68.8
32 L 2 66.6 9( 6| 60.0{ 17! 71| T0.8 30{ 15| 66.6
33 1| 5| 16.6 5(10 | 33.3( 15| 9 | 62.5 21| 24| k6.6
34 i 21| 66.6 8/ 71 53.3| 17! 7| 70.8 29| 16| 64.4
35 3] 3| 50.0 9| 61 60.0f 21| 3| 87.5 33! 12] 73.3
36 h| 2| 66.6 8 71 53.3| 19{ 5| 79.2 31} 14| 68.8
37 L1 2} 66.6 8] 71 53.3] 23} 1| 95.8 35 10{ 77.7
38 3| 31 50.0 3112 | 20.0 || 13|11 | 54.2 19| 26 42.2
39 6| 0 {100.0 || 10| 5| 66.6} 21| 3| 87.5 371 8] 82.2
ko 51 1 | 83.3 9 6| 60.0{ 21| 3 { 87.5 35{ 10| 77.7
L1 3] 3| 50.0 9| 6 { 60.0] 13{11 | s5k.2 25{ 20§ 55.5
Lo 6| 0 |100.0 | 20| 5 | 66.6f 21| 3 | 87.5 371 81 82.2
43 s 1] 83.3 9| 6 | 60.0] 15| 9 | 62.5 29! 16| 64.4
Ly 3] 3| 50.0 6| 9 | 4.0 | 12|12 | 50.0 21| 2k | 46.6
4s 6! 0 |200.0 || 12| 3 | 80.0 || 19| 5| 79.2 371 81 82.2
T kit 2| 66.6 81 7 153.3]| 29! 5| 79.2 31| 14| 68.8
L7 2| 4 | 33.3 5110 | 33.3 || 11,13 | 45.8 18| 27| %0.0
48 20 4 | 33.3 61 9 | 40.0 19 5! 79.2 27| 18] 60.0
49 L{ 2| 66. 81 7 |53.3| 17: 7| 70.8{ 29| 16| 6h.k4
50 6 0 {100.0 | 12| 3 {80.01 21 3| 87.5% 39| 61 86.6
51 6| 0 [100.0 [} 13| 2 | 86.6 | 22| 2 | 91.7il 41| 4|91.1
52 6] 0 [100.0 | 12} & | 73.3 {1 22| 2| 91.7i| 39| 6186.6
53 5,1 |83.3 9| 6 | 60.0 || 22| 2 9l°7i 36 94 80.0
| i H
[ | v
TOTAL 119 43 | 73.45)2kk D61 | 60.2 ih99 1k9 | 77.0l 862{353 ! 70.9
i X | :




TABLE VIII
EXTENT TO WHICH QUASI-SUPERVISORS PERFORM THE SIX DUTIES INCLUDED AS

SUPERVISORY FUNCTIONS ON FORM II (ITEMS 27-53)

Small Schools Medium Schools Large Schools TOTAL
No. n=6 n =15 n =2l n = Ls
Duty of . .
Categories Ttems Yes| No %YES Yes No | %Yes Yes | No | %Yes Yes No| %ies
Plenning 5 20| 10| 66.6 48 27| 64.0 691 51 |57.5{ 137! 88! 60.9 '
o
Administration 5 10| 20| 33.3) 32 43 | L42.7 59! 61 | 49.2 || 10L! 124| 4k.9 !
Supervision 5 16| 1b 53.3% 39 36| 52.0 79 b1165.8 ) 134} 91] 59.6
Curriculum
Development 5 14| 16] k6.6 43 32| 57.3 71 kg |59.2 | 128 97| 56.9
Demonstration l :
Teaching 3 | 6| 12| 33.3 18| 27 k0.0 24| 148|33.3| 48| 87| 35.5
Research b 17| 7| 70.8] 46 k! 67|l 74| 22)77.1 ] 137 43| 761
TOTAL 27 83| 79| 51.2 § 226 | 179 . 55.8{| 376 | 272 58.0 | 685|530 56.4




EXTENT TC WHICH QUASI-SUPERVISORS THINK THEY SHOULD PERFORM THE SIX DUTIES

TABLE IX

INCLUDED AS SUPERVISORY FUNCTIONS ON FORM II (ITEMS 27-53)

Small Schools Medium Schools ! Large Schools TOTAL
|
No. n 6 n = 15 1 n = 2k n = s
Duty of ; |
Categories Ttems Yes| No| %Yes Yes| No | %Yes|| Yes| No| %Yes | Yes| No |%¥Yes
Planning 5 27 3| 90.0 57 18 u9.3? 99 21 | 82.51 183| 42 | 81.3
Administration| 5 16 | 14 | 53.3 39 36 | 52.0] 89 31| Th.2 | 144] 81 | 64.0
Supervision 5 21 91! 70.0 39 36 | 52.0 91 29 | 75.81{ 151 T4 | 67.2
Curriculum &
Development 5 2k | 6| 80.0 b5 | 30| 60.0f 86 | 34 71.7| 155 70 | 68.9
Demonstration i _
Teaching 3 i 8 | 10 | u4h.k 19 26 | La.2| 47 25| 65.3 T4l 61 | 54.8
Research L i 23 1{ 95.8 L5 15| 75.0( 87 | 9 | 90.6| 155 25 | 86.1
TOTAL 27 g: 119 | 43| 73.4 24y | 161 60.2' kg9 | 1k9 | 7T7.01| 862] 353| 70.9
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TABLE XI

ATITITUDES OF OKLAHOMA HIGH SCHOOL PRINCIPALS TOWARD THE QUASI-

SUPERVISORY ROLE (MEDIUM SCHOOLS)

(R = 42)

Item Per
Number Strongly No Strongly Cent
(N = 30) Agree Agree Opinion | Disagree | Disagree Agreeing

1 13 25 1 2 1 90.5
2 14 23 1 L 88.1
3 18 23 1 97.6
L4 10 12 11 7 2 52.4
5 13 19 N 5 1 76.2
6 8 30 2 2 90.5
7 17 ok | 1 97.6
8 12 28 ! 2 95.2
9 T 31 2 ! 2 90.5

10 6 22 L é 10 66.6

11 4 19 6 Y 1 56.7

12 L 22 3 P12 1 61.9

13 9 28 3 3 2 88.1

1k 5 2k 2 . 10 1 69.0

15 7 26 b : 5 78.6

16 3 24 5 ' 10 6%.3

17 6 31 3 2 88.1

18 5 27 b 6 76.2

19 6 35 1 73.8

20 10 28 b 90.5

21 6 26 2 8 76.2

22 10 31 1 97.6

23 6 28 L k 80.9

24 3 30 5 b 78.6

25 6 33 2 1 92.9

26 7 19 5 11 61.9

30 15 18 L 5 78.6

31 18 20 2 2 90,5

32 11 25 I 2 85.7

33 1k 25 1 2 92.9
TOTAL 273 756 90 133 8 81.66
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TABLE XII

ATTITUDES OF OKLAHOMA HIGE SCHOOL PRINCIPALS
TOWARD THE QUASI-SUPERVISORY ROLE
(LARGE SCHOOLS)

(N = 10)

Item
Number ] Strongly No Strongly
(N = 30% Agree Agree Opinion Disagree| Disagree
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TABLE XIII
GENERAL OPINION AND ATTITUDES OF OKLAHOMA HIGH SCHOOL
PRINCIPALS TOWARD THE QUASI-SUPERVISORY ROLE

BY DUTY CATEGORIES (SMALL SCHOOLS)

(N = 12)
!

No. .

of  Total

Items Strongly No Strongly | Per Cent
Cagegories (N = 30) Agree Agree Opinion| Disagree|Disagree | Agreeing
General Opinion 6 14 43 7 8 79.2
Planning 5 : 7 39 5 9 76.6
Administretion 5 7 29 8 16 60.0
Supervision 5 2 Lo 10 6 73.3
Curriculum ;
Developmert 5 i 3 37 T 13 66.6
Research I : 4 - 34 8 2 79.2

}

TOTAL 30 L 37 224 45 54 0 72.5
PER CENT 100.00 ' 10.28 62.22 { 12.50 | 15.00 00.00 . 72.5

€€1



TABLE XIV
GENERAL OPINION AND ATTITUDES OF OKLAHOMA HIGH SCHOOL
PRINCIPALS TOWARD THE QUASI-SUPERVISORY ROLE

BY DUTY CATEGORIES (MEDIUM SCHOOLS)

(¥ = k2)

No.

of Total

Items Strongly No Strongly| Per Cent
Cagegories (N = 30) Agree| Agree Opinion| Disagree| Disagree| Agreeing
General Opinion 6 76 132 19 21 4 82.5
Planning 5 L6 124 12 26 2 81.0
Administration 5 28 124 17 39 2 72.4
Supervision 5 33 147 14 16 85.7
Curriculun
Development 5 32 141 17 20 82.4
Research h 58 - 88 11 11 86.9
TOTAL 30 273 756 90 133 8 81.66
PER CENT 100.00 21.7 60.0 7.10 10.6 00.6 81.66

| . :

€1



TABLE XV

GENERAL OPINION AND ATTITUDES OF OKLAHOMA HIGH SCHOOL

PRINCIPALS TOWARD THE QUASI-SUPERVISORY ROLE

BY DUTY CATEGORIES (LARGE SCHOOLS)

(N = 10)
No.
of Total
Ttems Strongly No Strongly | Per Cent
Categories (N = 30) -Agree | Agree | Opinion| Disagree | Disagree | Agreeing
General Opinion 6 15 36 6 3 85.0
Planning 5 8 25 b 10 3 66.0
Administration 5 8 28 4 9 1l T2.0
Supervision 5 8 |37 4 1 90.0
Curriculum }
Development 5 18 L 30 1 1 96.0
Research 4 22 | a7 1 A 91.5
i
TOTAL 30 79 {173 20 ak L 8k.0
100.0 26.3 | 57.7 6.7 8.0 1.3 8k.0

PER CENT
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