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PREFACE

Using data from a random sample of 400 academic libraries, this
study constructs profiles of freshman 1ibrary use instruction programs
in four types of academic institutions--two-year, four-year, five-year,
and doctoral degree-granting institutions. The profiles are compared
to the Association of College and Research Libraries "Guidelines for
Bibliographic Instruction in Academic Libraries.”
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CHAPTER I
PURPOSE AND ORGANIZATION OF THE STUDY
Introduction

Academic libraries in the United States are in the midst of a
technological revolution that will greatly affect their traditional
patterns of operation. By utilizing the advances in computerization,
telecommunication, and minaturization, libraries have the opportunity
and the ability to become more service-oriented and user-oriented than
ever before.

Historically, academic libraries were founded for two chief pur-
poses: (1) to preserve library materia]é, and (2) to establish a
collection for scholarly research (Pugh, 1970, p. 267). The concept
of providing reference service to users began in the last quarter of
the nineteenth century (Brough, 1953, p. 145), the formative period
of American librarianship, and included two overlapping spheres of
activity: one is the actual provision of information for an inquirer
and the second is teaching the academic library user how to locate
the information available in Tibrary resources. Not until the
twentieth century was the first activity--the provision of informa-
tion to users--generally practiced in academic libraries. Today,
most academic libraries have a reference department staffed with one

or more librarians who specialize in finding and providing information



upon request or in directing the library user to an information
source. But not all academic libraries provide the second reference
activity, which is conducting active and comprehensive library use
instruction programs designed to teach their users how to devise
search strategies to locate information sources. The ultimate goal
of such programs is to produce library patrons who can use library
resources effectively and efficiently.

In the past fifteen years there has been a resurgence of inter-
est in the second sphere of reference activity--educating the academic
library user in how to use library resources in a systematic fashion.
Since 1977 over 3,000 Tibrarians have joined the'Association of Col-
lege and Research Librarigs Bibliographic Instruction Section (Roberts,
1982, p. 21). The number of artic]és on bibliographic instruction
has increased tremendously.

Between 1876 and 1921 an average of eight citations a year

were indexed; between 1921 and 1945 an average of 18 per

year were indexed; and between 1945 and 1958 an average

of 26 per year were indexed (Bonn, 1960, p. 1).

From 1958 to 1971 there were an average of 35 per year and from 1974

to 1979 an average of 70.references per year (Morris, 1979, p. 7).
Project LOEX (Library Orientation Exchange), established by a grant
from the Council on Library Resources in 1972 and now supported by

over 450 libraries, serves as a clearinghouse for instructional
matgria]s and ideas and sponsors an annual conference devoted to
bibliographic instruction. Many other Tibrary conferences have devoted
all or a portion of their meetings to Tibrary instruction topics. In
some cases, instruction activity is used as a criterion in granting

promotions or tenure and some libraries have created positions for



full-time instruction librarians.
Library instruction, long the neglected stepchild of
Tibrarianship, now seems likely to develop, along with
networking and resource sharing, as a focus of profes-
sional interest and activity in the next several years
(Galvin, 1978, p. vii).
Libraries that were almost exclusively "materials-centered" seem to be
moving towards a "client-centered mode of operation" (Galvin, 1978,
p. vii).
Despite all the reports in the lTiterature and the interest shown
through professional association activities, there are concerns that

not enough is being accomplished in library use instruction on college

campuses. An article in the Chronicle for Higher Education highlights

the problem.

The sad fact is that on many campuses there are those
who rarely venture farther than the Tibrary lobby. Stu-
dents have been known to boast about never walking beyond
the reserve-book desk. At more than a few colleges and
universities there are administrators, faculty members,
and students who have never browsed in the stacks. Why
browse in the stacks when they are dark and overwhelming?
In some libraries they are actually dangerous.

This is a grim picture. Even in good years, access
to information housed in this country's academic libraries
is difficult. For users, there are simply too many paper-
and-pencil tasks and too many shelves to contend with, and
the buildings, built to impress, are generally uncomfort-
able (Cohen, 1981, p. 56).

The need for library use instruction has been documented time
and time again in the Titerature. Melum (1971a) outlines some of

the reasons:

The phenomenal increase in source materials and their
indexes, new methods of bibliographic control and the
introduction of new media of communication, the increased
emphasis on individual study, the widespread adoption of
the Library of Congress classification system--these fac-
tors confuse and bewilder many students to the point where



"they avoid the library, totally unaware of the wealth of
materials which could be of use and of interest to them.
Yes, good students usually find their way around but often
inefficiently; students who lack initiative or are easily
discouraged often flounder and give up (p. 59).
The ideal solution to the problem of effective use of academic 1i-
braries is a comprehensive library use instruction program for all
levels of users, from freshmen to faculty. The level where most
academic libraries initiate a library use instruction program is at

the freshman Tevel.
Purpose of Study

An extensive review of the literature indicates that many
academic libraries provide some type of orientation or library use
instruction for entering freshmen. However, past surveys have not
attempted to assess these programs in terms of the norms and guide-
lines for the development of successful programs as described in
the Titerature. Nor have previous surveys been comprehensive enough
to give a complete picture of orientation and library use instruction
for freshmen in the United States in four tyﬁes of institutions--
the two-year, four-year, five-year, and doctoral-granting institu-
tions.

The purpose of this study is to assess library instruction
programs for college freshmen in the United States. With academic
libraries in the United States as the universe, data was collected
and analyzed from a random sample of these libraries to:

1. determine the extent of library administrative support for

library orientation and instruction activities and programs for



college freshmen and

2. determine the program elements, i.e., the ways in which
these activities and programs are implemented.

The components identified in the data were utilized to construct
a profile for each of four typés of academic institutions: two-year,
four-year, five-year, and doctoral institutions. These profiles were
compared to the nationally-recognized norm for developing a success-
ful program, the "Guidelines for Bibliographic Instruction in Academic
Libraries" prepared by the Association of College and Research Libra-
ries (ACRL) of the American Library Association. The ACRL Guidelines,
reprinted in Appendix A, appeared in the April, 1977 issue of College

and Research Libraries News. The comparison provided an assessment of

freshman Tibrary use instruction programs and activities in the United
States by showing the percentage of institutions in each of the four
categories that met the ACRL Guidelines.

The study answered these questijons:

1. What is the extent of administrative support for freshman
library use instruction programs in the four types of academic
institutions?

2. Which program elements of freshman 1library use instruction
are employed in the four types of academic institutions?

3. How does a profile for each type of institution compare to
the established guidelines, the "ACRL Guidelines for Bibliographic

Instruction in Academic Libraries"?



Definitions of Terms

The definitions of key terms used in this study are given below:

Library orientation is an introduction to the physical layout of
a particular academic library, emphasizing the location of service
areas. During a library orientation, the location of the most used
reference sources, such as the card catalog and the periodical in-
dexes, may be shown. The orientation may also include a brief des-
cription of the library's policies, such as stating the rules govern-
ing the circulation of books and other library materials. Library
orientation is the most elementary kind of library use instruction.
The types of library orientation are a tour conducted by a tour guide,
a se]f—guided tour with a cassette tape, a printed walking tour, or
an audio-visual presentation. A system of graphics and signs designed
to orient the user to library facilities may also be considered a
part of a library orientation program. In addition to giving factual
information, library orientation activities may be designed from a
public relations point of view with the idea of eliciting a positive
response to the library from the users by making them feel comfortable
and welcome.

Library use instruction is a broader term than library orienta-
tion and includes a wide variety of activities designed to teach
users how to use library resources effectively. It includes library
orientation as described above. Two synonymous terms for library use
instruction are bibliographic instruction, the term used by the

Association of College and Research Libraries and by many academic



librarians in the United States, and user education, a term frequent-
1y used in Great Britain.

Library use instruction can be given on a very basic Tlevel,
such as instructing freshman students in the use of the Readers'

‘Guide to Periodical Literature and the card catalog. It can also

include more in-depth instruction that teaches students how to
evaluate the information they find or gives them specific knowledge
of Tibrary sources used in the study of a particular discipline. At
the graduate level, instruction can include the most sophisticated
library resources and an explanation of the bibliographic structure
of a specific discipline showing the relationship between the ref-
erence sources and the structure of information in that discipline.

In addition to levels of library use instruction, there are
the basic types of Tibrary use instruction--individualized instruc-
tion, separate courses, course-related instruction, and course-
integrated instruction.

Individualized instruction includes the use of workbooks,
computer assisted instruction, worksheets, and point of use equipment.

A second type of library use instruction is the separate course,
which is an introduction to library resources. The course may be
for credit or non-credit, may be for one or more hours per week or
semester, and is usually taught by a Tibrarian.

Course-related library use instruction is instruction given to
answer the needs of a particular class assignment. The assignment

is usually designed by a faculty member in an academic department



outside the Tibrary. The librarian gives a brief lecture or designs
a handout that explains how to use library resources to complete the
assignment. For example, an English class is given the assignment
to find three critical sources for a particular short story. The
library use instruction would be 1imited to providing information

on how to find criticism on short stories.

A fourth type of library use instruction is course-integrated
library use instruction in which the Tearning objectives are devised
by librarian and facuity planning together. The learning objectives
are designed to support the subject content of the course as well as
develop certain library skills or knowledge. For example, an intro-
ductory class in the humanities might have a weekly assignment to
read a book and compile an annotated bibliography on the subject of
the book. This type of assignment provides an experience which
satifies the objectives of the library use instruction program and
the course.

In all of these cases the purpose of library use instruction is
to provide the knowledge and skills needed to help users identify
and retrieve relevant information using library resources.

Search strategy is the term used to describe the process of how
one devises  the most efficient and effective methods to collect all
of the pertinent information needed to answer a question or to re-
search a topic. A typical search strategy for a freshman term paper
is to find an overview of the topic in a general or specialized
encyclopedia in order to find a bibliography and a 1ist of terms on

the topic, then to consult periodical indexes, the card catalog, and



other library sources, such as government documents, as needed. The
purpose of devising a search strategy is a dual one--to save time,
i.e., promote efficiency, and to find all the pertinent information,
i.e., promote effectiveness. To sum up, search strategy is choosing
"the approach that appears most likely to yield the best results in
the Teast time" (Gore, 1969, p. 117).

The administrative elements of Tibrary use instruction programs
are the activities at the 1ibrary's highest administrative levels
which provide for the establishment of the library use instruction
program. These activities include the provision of a mechanism for
establishing the overall goals of the program, funds and personnel
for the program, and a mechanism for evaluation of the program.

The program elements of Tibrary use instruction are the activi-
ties involved in implementing the broad goals of the Tibrary use in-
struction program. Normally the implementation of a freshman Tibrary
use instruction program is carried out by librarians below the high-
est administrative levels. The librarians charged with implementing
the program have a wide range of program elements which must be
examined. They must decide how much emphasis and time to give to
each element. These program elements are defined as the following:

1. an assessment of the academic community's need for library
orientation and instruction

2. a written profile of the information needs of the students
and faculty on campus

3. specific written program objectives for implementing the

broad goals of the program
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4. specific written instructional objectives which can be
measured to indicate learning achieved by the student

5. the types of programs or activities

6. the disciplines or subject areas in which the orientation
and instruction is offered

7. instructional content

8. instructional methods

9. instructional materials

10. publicity for promotion of the program to faculty, students,
and the administration

11. record keeping and

12. specific evaluation methods to evaluate program and instruc-
tional objectives.

The norm for the development of successful freshman Tibrary use
instruction programs is the "Guidelines for Bibliographic Instruction
in Academic Libraries" published by the Association of College and
Research Libraries. As a general rule in the academic Tibrary world
in the United States, the guidelines and standards issued through the
auspices of the American Library Association's Association of College
and Research Libraries are considered the most authoritative guide-
Tines for the assessment of academic library programs. Appendix A
contains the "Guidelines for Bibliographic Instruction in Academic

Libraries" published in April, 1977 in the College and Research

Library News. These guidelines outline the administration's role in

and the program elements of a successful library use instruction

program. While these guidelines are to be used in planning a
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comprehensive library use instruction program for all levels of users,
they are applicable to this study because a well planned program of
library use instruction for college freshmen includes by necessity

all the planning and activities that a comprehensive library use

instruction program includes.
Summary of the Organization of the Study

The first chapter introduces the topic and states the purpose,
defines the terms, and summarizes the organization of the study.
Chapter II is a review of the relevant literature on the topic and
describes how this study differs from previous studies. Chapter
IIT describes the research design, the data collection instrument,
pretesting procedures, and the methods used to collect and analyze
the data. Chapter IV displays the survey data which show. the ex-
tent of administrative support for freshman library use instruction
programs. Chapter V displays the survey data which describe the
program elements used in freshman library use instruction programs.
In Chapter VI, profiles for four types of academic institutions are
constructed using the data displayed in Chapters IV and V. Chapter
VII is a comparison between the institutional profiles and the norm
for the development of successful programs, i.e., the Association of
College and Reseakch Libraries' "Guidelines for Bibliographic Instruc-
tion in Academic Libraries." (See Appendix A.) Chapter VIII sum-
marizes the results of the study, describes the implications of the
research, and suggests further areas for investigation. The bibliog-

raphy and appendices follow Chapter VIII.



CHAPTER II
LITERATURE REVIEW
Introduction

A multitude of sources in the literature deals with the general
topic of Tibrary use instruction. The most pertinent articles,
essays, books, government publications, and ERIC (Educational Re-
sources Information Center) documents are discussed in the following
sequence. First, the major bibliographies and bibliographic essays
are described. Second]y, literature on the history and the rationale
of library use instruction is reviewed. A third section reviews the
literature on the philosophy and practice of library use instruction.
The fourth section is a discussion of the most significant articles
describing the special problems of instructing freshmen. In the
fifth section, previous surveys of library use instruction activities
are compared and, in the last seétion, an indication is given of how
the present study will contribute to the previously published work.

The following types of materials are excluded from the litera-
ture review: descriptions of Tibrary use instruction for students in
e]ementary and secondary schools, descriptions of library use instruc-
tion designed solely for college students above the freshman 1eve1,

literature that describes programs in countries other than the United

12
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States unless the history or rationale of library use instruction is
included, non-English language materials, brief articles describing
typical library use programs or activities, unpublished reports,

textbooks for the college students, and directories of programs.
B. Bibliographies and Bibliographic Essays

The most useful bibliography is Lockwood's (1979) Library In-

struction; & Bibliography which Tists 934 items,:is we11=annbtated, and

is comprehensive in subject scope citing Titerature on school, public,
special, and academic libraries. The Titerature on library use in-
struction is covered comprehensively for items published during 1970
to 1978. For publications prior to 1970 the coverage is selective
and includes only classical statements of philosophy or those items
which describe innovative, unusual ideas. The bibliography is
divided into three sections for convenience of use--general philoso-
phy, types of libraries, and teaching methods--and includes an index
and generous cross references for items that fé]] into more than one
of the three categories. The in-depth coverage of the literature
from the philosophical as well as the practical point of view and
the easy-to-use format make Lockwood's bibliography an excellent
starting point for any research on the topic of library use instruc-
tion or for any librarian designing Tibrary use programs and activi-
ties.

Rader's (1974) annual annotated bibliographes, which serve as
a supplement and update to Lockwood's bibliography are entitled

"Library Orientation and Instruction." They have appeared in the
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Reference Services Review since 1974 with the first bibliography

listing items published during 1973. For the most current materials,
Project LOEX (Library Orientation Exchange) includes a bibliography
in each quarterly issue of the Loex News. Current awareness

searches in the computerized data bases such as LISA (Library and In-
formation Science Abstracts) and ERIC (Educational Resources Informa-

tion Center) as well as current issues of Library Literature also

provide access to current publications.

Another excellent bibliography is The Education of Users of

Library and Information Services: an International Bibliography,

1926-1976 (Taylor, 1979) published in England. The bibliography is
a compilation of the references from 20 bibliograpnies and biblio-
graphic essays with additional material from other sources. The year
1926 was chosen as a starting date in part because the first paper
"concerned entirely with user education" (Taylor, 1979, p. 2) was
delivered at the 1926 Aslib Conference in England and this date
"usually forms the starting point in surveys of user education ac-
tivities in Britain" (Taylor, 1979, p. 2). The chronological ar-
rangement makes it possible to trace trends and documents the growing
interest in library use instruction. This unannotated bibtiiography
1ists 1,578 references on all types of libraries and includes a num-
ber of non-English language and British publications.

A bibiiography covering.the very recent past is-Morris's

(1979) Bib]iOgraphic Instruction in Academic Libraries with 174

entires covering materials published from 1975 to 1979. Most of

the entries are briefly annotated. Mirwis's (1971) "Academic
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Library Instruction; a Bibliography, 1960-1970" covers a time period
when interest in academic library use instruction began to grow.
Miller's (1978) highly selective but extremely useful bibliography,
compiled in connection with a survey of 13 Tibraries, lists 84 items,
is Timited to items published prior to December, 1977 and is a selec-
tion of the most significant publications available.

Two books, which are collections of very useful essays on 1i-

brary use instruction--Educating the Library User (Lubans, 1974) and

' Progress in Educating the Library User (Lubans, 1978)--contain two

unannotated bibliographies. A third unannotated bibliography compiled

by Cammack (1979) appears in Community College Library Instruction

and Tists items published from 1965 to 1978 on library use instruction
at the college and university level.

For historical coverage of library use instruction in all types
of Tibraries, Krier's (1976) chronological checklist contains 362
references to articles published between 1931 and 1975. For coverage
of the historical formations of academic 1ibrary use instruction,
Tucker's (1980b) "Articles on Library Instruction in Colleges and
Universities, 1876-1932" provides the most complete coverage.
Chronologically arranged, this bibliography is so well annotated that
it reads like a history itself and provides access to literature on
the origins, growth, philosophy, and rationale of library use instruc-
tion from the late 1800s to the early 1930s.

There are a number of outstanding bibliographical essays which
survey the Titerature of library use instruction and discuss the most

significant publications. These essays are discussed below in the
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chronological order of the date of publication of the essay.

Butler (1942) reviews research on all types of libraries in
relation to the educational setting. She notes a new trend in school
and college libraries of the early 1940s to become an integrated part
of the institutions they serve rather than to remain as separate
entities. |

The purpose of Bonn's (1960) essay, "Training Laymen in the Use
of the Library" was

to review some of the significant contributions from the

wealth of literature in the general area of training in

the use of the Tibrary; to indicate trends, advances,

problems, and prospects in the area; and to suggest fur-

ther studies that may be useful in making a more substan-

tial assessment of the problem (p. 1).

In his essay Bonn uses the word "training" to mean library use instruc-
tion and describes the Titerature on library use instruction in all
types of schools--elementary, high schools, colleges and universities,
public Tibraries, and non-academic 11braf1es. The essay has 448 foot-
notes and is particularly helpful because it provides comprehensive
coverage of library use instruction programs, is international in
coverage, and provides a section on evaluation.

Tidmarsh's (1968) essay compares the development of Tibrary use
instruction in Great Britain and the United States. For the purposes
of this study, the most useful section is entitled, "The American

Scene," and traces the historical development of library use instruc-
tion in the United States, describing programs at different types of
higher education institutions, the teaching methods used, and the
librarian/faculty relationship.

An update of Bonn's review is Given's (1974) essay, "The Use of



17

Resources in the Learning Experience," which reviews the state of

the art of library use instruction as of the early 1970s. The essay
explores the development and progress of the concept that "learning

to use the resources of a library effectively in the learning/teaching
experience is somewhat different from learning to master Tibrary
skills" (p. 151). The essay briefly reviews the history of library
use instruction; demonstrates how lTibrary use instruction was affected
by the educational climate of the 1960s; describes changing objectives,
organizational patterns, and programs as the 1960s decade ended; and
makes predictions for the future development of library use instruc-
tion. Givens found that most instructional programs were planned
without the knowledge of what others had been doing. She stated that
librarians must become more familiar with modern technology, educa-
tional psychology, and management theory in order to construct better
library use instruction programs.

Scrivener's (1972) essay treats a number of issues. He outlines
the development of the theory and practice of library instruction in
academic libraries, summarizes the growth of the different levels of
instruction, describes a variety of programs, discusses the Tibrary/
faculty relationship, and outlines the major problems in giving Ti-
brary use instruction.

The purpose of Stevenson's (1977, p. 54) essay is to "illuminate
the present state of the art of user education in Britain, by refer-
ence to recent contributions from the Titerature." He lists 167
references, most published between 1965 to 1976. Despite the stated

intent to concentrate on British libraries, this essay is useful
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because it includes a section on user education in the United States
and a long section on the current status of various developments in
user education, which apply to the United States as well. He dis-
cusses the literature that describes on what Tevel instruction should
begin, the Tibrarian/faculty relationship, library buildings, problems
in designing signage systems, printed library guides, publicity for
library use instruction programs, reinforcement of skills learned,
teaching aids, exchange of information, use of learning objectives,
eva]uatibn methods, and alternative methods of user education.

A recent bibliographical essay is Young's (1980) "And Gladly
Teach: Bibliographic Instruction and the Library." His purpose is
to chronicle and assess "the strivings, accomplishments, and failures
of bibliographic instruction . . . with special reference to the past
10 years" (p. 64). Principal topics encompass Titerature reviews
and bibliographies; assumptions and rationale; research findings
related to attitudinal factors, measures of library competence and
educational variables; eva]uation; and the strengths and shortcomings
of various instructional strategies. All types of libraries are
considered; more literature on academic and school libraries is in-
cluded than any other types of library. The review is "selective and
highlights that portion of the literature that stresses hypothesis
testing, statistical inference, generalizability, and analyses of pri-
mary source material" (p. 64). This bibliographic essay is built on

two previously published review essays (Young, 1974, 1978).
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History and Rationale of Library

Use Instruction

The history of academic library use instruction in the United
States can be traced back to at least two sources in the nineteenth
century. The first is the Harvard University regulation in the
1820s stating that the librarian was to give occasional Tectures
to the students to acquaint them with the valuable and rare books
in the library (Brough, 1953, p. 152). The second source, Emerson's
(1881) essay, "Books," recommends that colleges include a Professor
of Books whose primary responsibi]ity would be the encouragement
of systematic, fruitful, and evaluative reading.

Harvard's requirement of an occasional lecture was not the usual
situation on other campuses. During the first half of the nineteenth
century, most college Tibraries ‘were small, open only a few hours
a week, and staffed by part-time and untrained personnel (Brough, 1953,
p. 13) whose primary duty was to keep the books from harm rather than
promote their use (Rothstein, 1955, p. 21). Most colleges required
an annual inventory of books which included a count of volumes as
well as an inspection of their physical condition. Preservation
rather than use of library materials was the primary goal (Brough,
1953, p. 17). Obivously these conditions did not encourage the
people in charge of libraries to try to stimulate students to use
library materials. In addition, students made few demands on the
library because the teaching methods of the time--recitation and

lectures--did not require use of Tibrary resources nor was the idea
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of students doing research accepted as a norm (Rothstein, 1955, p. 20).

Several landmark events and trends of the latter half of the
nineteenth century resulted in Tibraries assuming a broader educa-
tional role in colleges and universities. The Morrill Land Grant
Act of 1862 established publicly-supported institutions that offered
technical and practical courses. At Johns Hopkins University, which
was established in 1876, the idea of "the university as a community
of scholars engaged in thé equiva]ent'activities of teaching and
research" (Tucker, 1980a, p. 10) became a reality. The seminar
method of teaching which required extensive use of library resources,
and the new elective course system all gave impetus to the concept
of offering instruction and courses in how to use Tibrary resources.
As early as 1879 Raymond C. Davis, librarian at the University of
Michigan, was offering an elective course in bibliography (Bonn, 1960,
p. 28).

Along with these developments, the profession of librarianship
began to grow in significance. In 1876, the first annual conference
of the American Library Association was held, the first issue of the

American Library Journal appeared, and the historic and comprehensive

report, Public Libraries in the United States of America, was issued

by the U. S. Bureau of Education (Tucker, 1980a, p. 11).

During this time period severaT prominent librarians, among
them Justin Winsor, Otis Robinson, and Frederic Beecher Perkins,
eagerly embraced Emerson's idea of a professor of books, using it to
construct a rationale for establishing the rudiments of academic

library use instruction programs. The comprehensive report on public
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Tibraries (which included public college libraries as well) published
by the U. S. Bureau of Education recommended establishing a chair at
the leading colleges for a professor whose duty was to teach students
what and how to read. At the smaller colleges the chair could be
held by an English literature professor "or by an accomplished 1i-
brarian" (Mathews, 1876, p. 251). The content of the course would

be the science and art of reading for a purpose and would involve
teaching "a method for investigating any subject in the printed
records of human thought" (Perkins, 1876, p. 231).

Otis Robinson (1876b), librarian of the University of Rochester,
stated that with the growth of library collections "special instruc-
tion should be given in method of investigation " (Robinson, 1876b,
p. 15). He believed that the librarian's chief concern should be to
see that books are "used most extensively, most intelligently"
(Robinson, 1876b, p. 15). As early as a century ago, his Tectures
to classes and his Saturday morning sessions with students show a
high regard for bibliographic instruction. He commented that

I sometimes think students get most from me when they

inquire about subjects that I know least about. They

learn how to chase down a subject in a library. They

get some facts, but especially a method . . . if we

can send students out self-reliant in their investiga-

tions, we have accomplished very much (p. 124).

By 1880 the librarian at Harvard University, Justin Winsor.(1880)
took up a related theme, proposing that the college library should
assume its rightful function as "the central agency of our college

methods, and not remain a subordinate one, which it too often is"

(p. 7). He proposed to accomplish this by making the Tibrarian into
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a teacher who acquainted students with a wide range of books. He
believed that students needed to go beyond their textbooks which are
only one author's view of knowledge and investigate many authors in
order to get at the subject "from many angles" (p. 8). He saw the
library "as the great rendezvous of the college for teacher and pupil
alike" (p. 9) and the Tibrarian's role as the student's "counsellor
in research, supplementing but not gainsaying the professor's advice"
(p. 9). He describes how the Tibrarian should take the students
through the library section by section explaining the use of various
reference sources--a concrete example of Emerson's Professor of
Books concept. Winsor voices a lament that echoes throughout 17-
brary Titerature--that students suffer from

generally a great lack of knowledge of the most common

books of reference, with Tittle understanding of the

help they can be in Titerary research for the sources

of knowledge (p. 11).

Several college presidents also promoted instruction in how to
use the library. President Barnard of Columbia College in his annual
report for 1883 states:

The average college student, not to say graduate, is

ignorant of the great part of the bibliographical

apparatus which the skilled librarian has in hourly

use . . . . A Tittle systematic instruction would so

start our students in the right methods, that for the

rest of their Tives all their work in libraries would

be more expeditiously accomplished and vastly more

efficient (Columbia University, 1883, p. 26).

In 1902 President William Rainey Harper (1902) of Chicago advocated
full-time instruction Tibrarians.
. the equipment of the library will not be finished

Qn%i] it shall have upon its staff men and women whose
entire works shall be, not the care of books, not the
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cataloguing of books, but the giving of instruction
concerning their use (p. 458).

Another renowned librarian who believed firmly in the necessity
of library use instruction was Azariah Root, Chief Librarian at
Oberlin College from 1887 to 1927. He designed three practical
courses in librarianship that would "develop systematically library
skills as part of the liberal arts curriculum" (Rubin, 1977, p. 254)
because he viewed "bibliographical training as another requisite of
a well-rounded student" (Rubin, 1977, p. 255).

Required library use instruction programs were recommended by
Babcock (1913) who said

there is great need for systematic bibliographic in-

struction. It should be individual, differentitated to

fit the tastes of the student, free from special fees,

required, not elective, and accredited toward a degree

(p. 136).

A 1914 U. S. Bureau of Education survey of university and col-
lege Tibraries showed the growth in library use instruction activi-
ties from the late 1870s (Evans, 1914). Of the 446 libraries
responding to the 1914 survey, 91 (20 percent) offered courses in
bibliographic instruction; of the 166 normal schools reporting, 93
(56 percent) offered instruction in library methods and bibliography
(Evans, 1914, p. 5).

The next survey of library use instruction, although not as
comprehensive, was published by the American Library Association
in 1926 and showed that "about half the colleges and universities
with large Tibraries were offering some sort of instruction in the

use of libraries" (Bonn, 1960, p. 28).
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During the period between World War I and World War II, Tibrary
use instruction activities continued to grow. Peyton Hurt, librarian
at the University of California at Los Angeles, was "one of the first
people to advocate bibliographic instruction as a graduated process,
spread through the whole of an undergraduate course" (Tidmarsh, 1968,
p. 44).

The year 1937 saw the publication of Branscomb's Teaching with

Books, a report of a study commissioned by the Association of Ameri-
can Colleges which investigated "the library educational effectiveness
and . . . the extent to which the efforts of the library are integrated
with those of the institution as a whole" (Breivik, 1977, p. 23).
While Branscomb did not actually propose library use instruction, his
argument that the library should assume a chief role in undergraduate
education and that the entire academic community should be concerned
with Tibrary use has been the basis for the rationale of much of the
later activity (Kirk, 1977a, p. 16).

During the 1930s the library-college concept was promoted by
Louis Shores (1970) and others. In a library-college as envisioned
by Shores, the 1ibrary becomes the classroom and the independent
learning of the student is guided by a Tibrarian who is also an
academic faculty member and who. shows the student how to take full
advantage of all of the possible sources of information (Miller,
1978, p. 7). Although the library-college has been Tabeled "impracti-
cal, expensive, non-specific and totally unrealistic" (Miller, 1978,
p. 8) and although it has never been fully achieved, it has emphasized

the potential of the academic Tibrary to hold a truly central role
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in the educational gcals of higher education institutions.

A more practical blending of Tibrary and course goals was achieved
by B. Lamar Johnson, the librarian at Stephens College. He designed
and implemented integrated library use instruction for courses through-
out the college curriculum at Stephens College (Tucker, 1980, p. 15).

White (1938) summarized the trends in library use instruction
in the early part of the twentieth century, noting that academic
standards were higher, methods of instruction had improved, the cur-
ricula had been revised drastically, and the increasing size and
complexity of libraries made them more difficult to use. "University
librarians recognize this problem and are assuming the role of instruc-
tor more than formerly" (p. 675). He noted a trend toward increased
library budgets and new buildings. He also reiterated Winsor's

complaint.

On the whole, the rank and file of university students,

from graduate to freshmen, appear to be rather poorly

equipped to find their way about in a modern library

(p. 674). '

In reviews of the literature, Givens (1974) and Tucker (1980a)
stated that the programs reported in the 1940s developed in isolation
with Tittle sharing of ideas among librarians and institutions. #Most
programs were limited to orientation activities.\

One important event of the mid-1940s was the work of the Ameri-
can Library Association's Committee on Postwar Planning (1946) which
recommended that academic Tibraries divert funds from the book
budget, if necessary, to fund library instruction programs that would
result in a true integration of library instruction with regular

classroom activities. The Committee recommended that academic
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libraries should “forhu]éte é detailed and well-supported plan,
closely integrated with the work of its faculty, for instruction in
the use of the library" (p. 48).

The two major events of the 1950s that affected academic libra-
ries and ultimately library use instruction were the 1954 Brown v.
Board of Education of Topeka Supreme Court decision which outlawed
state-imposed racial discrimination and the launching of a Soviet
satellite in 1957. Sputnik led to the National Defense Education
Act and the Higher Education Act of 1965 (Tucker, 1980a, pp. 17-18).
With the admittance of minority students and the increased emphasis
on higher education, academic Tibraries were flooded with students
needing assistance in using library resources.

In the 1950s academic libraries concentrated on orientation
programs and brief introductions to basic library tools, "generally
offered as part of freshman composition" (Givens, 1974, p. 158).
Planned instruction beyond that level generally did not exist (Knapp,
1956, p. 224).

A third important event of the 1950s was the initiation of the
Monteith College Library experiment designed by Patricia Knapp, one
of the most, if not the most, influential and creative conceptualists
in the library instruction field. Her work has undoubtedly given
impetus to the increased interest in library use instruction in the
last 20 years and her study is cited many times in the literature,
although it was in operation for only three years, from 1959 to 1962.
Knapp and her associates "attempted to design and evaluate a program

of instruction for a four-year liberal arts curriculum that
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integrated library use assignments with the regular course work"
(Morris, 1979, p. 6). This program has been described as "the most
thorough-going attempt at a comprehensive and fully integrated ap-
proach to Tibrary instruction" (Scrivener, 1972, p. 99). A detailed

description of the program appears in The Monteith Project (Knapp,

1966).

In the 1960s academic libraries were affected by the changing
teaching methods, such as more honors programs, independent study
projects, tutorials, mini-courses, and modular learning. During this
time of expansion, library collections continued to increase greatly
in size along with the numbers of students (Givens, 1974, pp. 161-
162). Knapp (1968) summarized the trends of the 1960s by stating
that the academic Tibrary was

coping, in a rather remarkable fashion, I believe, with

.the changing demands placed on us as higher education has

moved from the role of a cultural adornment, a transmitter

of the heritage, to that of a major industry in our

society (p. 142).

The 1970s were a time of accelerating interest in academic
library use instruction in the United Statgs. A survey by Melum
"corroborated the commitment to instruction, and also confirmed
the rise of audiovisual technology" (Hacker, 1978, p. 106) as a
means of library use instruction. With the establishment of the
Association of College and Research Libraries Bibliographic Instruc-
tion Section and Project LOEX (Library Orientation Exchange) and
the proliferation of publications and conference, interest in the

library use instruction field has visibly increased. Dyson (1975,

p. 9) observed that "librarians are taking a more aggressive view of
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their campus role. Throughout the country, librarians are committing
staff time to library instruction." Kirk (1977b, p. 37) noted the
continuing "acceleration in the rate of changé in undergraduate
curricula." With more independent study projects and with under-
graduates conducting actual research projects "these methods have
significant implications for libraries and library use, for they

make the need for library use more immediate and obvious" (p. 37).
Veit (1976, p. 374) notes the trend toward "establishing and improving
contact between the student and his library." Stevenson (1977, p. 53)
found that the field of library use instruction was "approaching a
critical period of reappraisal and rethinking of methods." The
Carnegie Foundation for the Advancement of Teaching (1977, p. 11)
noted that "skill in using Tibrary resources is becoming more and

more essential." Hacker (1978, p. 106) noted that in the mid-1970s
"duplication of effort has been and still is a fundamental issue" in
Tibrary use instruction. She believes there had been a "small but
detectab]e shift toward teaching concepts and values in library
instruction" (p. 106).

Carolyn Kirkendall (1980, p. 31), Director of Project LOEX, the
national clearinghouse of library instruction materials, described
the trends evident in library use instruction in the Tate 1970s in
libraries which belonged to Project LOEX. She found that "required
units of Tibrary units in beginning-Tevel English composition, and
communication courses are more prevalent than in years past." She
also found interest in computer assisted instruction, widespread use

of self-paced workbooks, installation of library signage systems,
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point of use audio-visual tools, and instruction in computerized data-
base searching.

Several authors have discussed the rationale for library use
instruction. Miller (1978, p. 2) believes there are two basic as-
sumptions which provide the rationale for Tibrary use instruction--
that students do not use library resources often enough and that,
when they do use library resources, they do not use them efficiently.
The purposes of library use instruction, which grew out of these two
basic assumptions, have been stated a number of ways. Rader (1978,
p. 279) says the purpose is "to help students become independent re-
searchers and independent library users." Breivik (1977, p. 13)
states the purpose of library use instruction is to show students
“that using the library is a necessary and meaningful part of educa-
tion, and they must be able to function independently and effectively
in these pursuits." Knapp (1956, p. 225) notes that ]ibfary use
instruction is needed because of "the quantity and diversity of
library materials." The financial constraints of the 1970s produced
several reasons for giving Tibrary use instruction that are tied to
economics. Mqrris (1979, p. 5) sees "the need to maximize the use
of the existing collection.” The traditional one to one service is
expensive and should not be the only method of reaching library
users. Instruction can reach the non-users as well as those students
who use libraries bud do not ask questions when they should. Hodgin
(1978, p. vii) writes that "dollar for dollar, the library can be the
most economical and effective learning tool in existence, the perfect

laboratory for independent learning."
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Two purposes for library use instruction involve the future.
Garlock (1942, p. 128) states that libraries should give Tibrary use
instruction to the future teachers and professors so that libraries
would be given a more central role in the educational institutions
of the future. Another future-oriented purpose is that the students
of today are the taxpayers and voting citizens of the future; there-
fore, libraries need to be involved in educating well-informed
citizens who will support libraries (Dickinson, 1981, p. 855).

Young (1980, p. 68) has advanced the idea that one of the pur-
poses of Tibrary use instruction is to give librarians who desire
faculty status the opportunity to identify more closely with the
teaching professions and to allow librarians to be judged on the
same criteria as the regular collegiate faculty in questions of

promotion and tenure.

Philosophy and Practice of Library

Use Instruction

From this brief discussion of the rationale for library use
instruction, let us turn to the philosophy underlying the concept
of library use instruction. In a much-quoted article, Schiller
(1965, p. 53) presents two opposing views of the functions of reference
service: one is the information function which is to provide the
needed information to an inquirer and the other is the instruction
function which is showing the patron how to find information. She
be]ieves that the two functions are incompatible and "when incorporated

within reference service, often reduce overall effectiveness of this
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service." She views library use instruction as a secondary goal and
not necessarily a reference function.

Katz (1974, p. 62) presents an even more strongly worded philos-
ophy of reference service claiming that many users "do not want to
know any more about the library than where to find the reference 1i-
brarian." He believes users "want information, not instruction"

(p. 64) and recommends that libraries give users a choice of being pro-
vided with information or receiving instruction in how to obtain
information.

Veit (1976, p. 370) summarizes the different viewpoints by placing
the two points of view on a continuum of thinking on the philosophy
of reference service--from mere guidance to providing information.
Berry (1977) states that these two functions--either providing informa-
tion or instructing users in how to find information--are

not really in conflict . . . . Society will always need

information specialists, if not to deliver the informa-

tion, to teach others how to get it, and to acquire and

organize the resources for that task (p. 1699).

The philosophy of Tibrary use instruction also involves the
different theories concerning the best methods of instruction. As
Scrivener (1972, p. 93) points out, Tibrary use instruction is two
distinct but overlapping activities--one part of instruction efforts
is "“teaching the use of libraries, the other is teaching . . . the
use of subject literature." Kobelski (1981) discusses the conceptual
frameworks that can be used in teaching Tibrary use. Theories of

Bibliographic Education (Oberman, 1982) is a collection of essays

which discuss the application of edcuational and bibliographic

instruction theory to current instructional practices. The essays



32

reinforce the current thinking that teaching the use of concepts,
how to devise a search strategy, and problem-solving techniques are
more productive than concentrating solely on teaching the use of
specific library reference sources.

McGinnis (1978) argues that library research methods can be
better integrated into the classroom by showing students how to use
the structured inquiry approach. This approach demonstrates the
structure of a discipline, stressing the two main components--
bibliographic and substantive structure--and describes the character-
istic processes and practices of inquiry in that discipline. He uses
various disciplines in the social sciences to demonstrate his ideas.

As yet there appears to be no general agreement among the
theorists on whether Tibrary use instruction is simply teaching a
set of skills, is one of the liberal arts, is a science, or is part
of an emerging discipline. Stevenson (1977, p. 57) sees library use
instruction simply as a practical skill "that is acquired through
practice, not by being taught." Gwynn (1954), Knapp (1956), and
Rader (1978) believe learning to use library resources is one of
the 1iberal arts that every educated person should possess.

The ability to use a library effectively, Tike the ability

to write and read effectively, ought to be one of the at-

tributes of a Tiberally educated person and should be one

of the prerequisites for graduating from college (Rader,

1978, p. 279).

Knapp has written that "competence in the use of the library is one
of the liberal arts. It deserves recognition and acceptance as such

in the college curriculum" (Knapp, 1956, p. 230).

Holler (1975, p. 301) defines reference theory as "a cohesive
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set of postulates for linking the user to needed information in
documents provided by Tibraries and other documentation centres."
Learning how to use a Tibrary is "nothing Tess than a full-fledged
discipline and not simply a minor skill acquirable as a byproduct of
other studies" (p. 308). |

Hopkins (1981) suggests that library use instruction is part of
an emerging discipline, which is the theory and research "about the
patterns of production, communication, synthesis, and use of knowledge
within various fields of inquiry" (p. 19). This new discipline has
been ca]]ed informatics, social epistemology, or simply the science
of research.

Turning to the practice of library use instruction, Knapp (1970a)
outlined some basic principles that Tibrarians must keep in mind
when planning library use programs or activities. The first is that
a suitable grade point average is "the single most important influence
on the student's academic behavior" (p. 40). Other principles are the
tendency of faculty to identify with their disciplinary peer group
rather than the local administrative hierarchy, the indifference to
learning theory and instruction methods on the part of many librarians
and non-Tibrary faculty, and the fact that faculty view Tibrary use
instruction as a means to an end, which is "the achievement of their
own teaching objectives" (p. 39). Some faculty have a "Timited under-
standing of the intellectual processes involved in sophisticated 1ibra-
ry competence" (p. 39). Some disciplines and some individual faculty
members are more amenable to library use instruction than others.

Often faculty see the library as playing a subsidiary part rather than
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a central part in the educational process. Because library activities
have to be coordinated, the autonomy of any individual Tibrarian is
1limited, which means that the "academic style" of the non-Tibrary
faculty compared to the "professional style" of the librarian may be
an "obstacle to the achievement of a colleague relationship" (p. 38)
between librarians and faculty.

In the last five years, a number of books have been published
which are geared to the needs of the practicing instruction librarian.
The Association of College and Research Libraries' (1979) Bibliogra-

phic Instruction Handbook was the first to appear. Produced by the

ACRL Bibliographic Instruction Task Force's Policy and Planning Com-
mittee, the purpose of the handbook is to provide an elaboration of
the ACRL Guide]ines for Bibliographic Instruction by including check-
lists and models as illustrations of how the guidelines could be
implemented. The HandbOok also includes a glossary of bibliographic
instruction terminology and a guide to Tocating materials on biblio-
graphic instruction.

Roberts (1982) Library Instruction for Librarians is a well-

organized discussion of the modes and methods of academic library use
instruction and a description of how to plan a library use instruction

program in an academic library. Learning the Library; Concepts and

Methods for'Effeétive Bibliographic Instruction (Beaubien, 1982)

concentrates on the concepts underlying Tibrary research and the plan-
ning of an academic library use instruction program. Two chapters
describe how to plan and use effectively the single Tecture and the

separate course as instructional methods. Another guide for the
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practicing librarian is Rice's (1981) Teaching Library Use: A Guide

for Library Instruction. Designed to be used by Tibrarians and teach-
ers responsiB]e for Tibrary use instruction at any level, the book
could also be used as a text in a library science source. In addition
to covering instructional planning, instructional design, teaching
techniques, and instructional materials, there are chapters on evalua-
tion techniques and on the role of building design and signage in

library use instruction. Bibliographic Instruction; a Handbook

(Renford, 1980) concentrates on the advantages and disadvantages of
various instructional methods with an introduction on how to plan a

Tibrary use instruction program. Breivik's (1982) Planning the Li-

brary Instruction Program is a guide to the appropriate methods in-

volved in the planning and practical implementation of a library use
instruction program. The book relates the library instruction pro-
gram to its campus setting by discussing the politics involved in
initiating an instruction program and how to set priorities in de-

ciding which campus groups to give the instruction.
College Freshmen and Library Use Instruction

The special problems of orienting college freshmen to the
library are mentioned in several sources. Orvitz (1913, p. 150)
noted that freshmen "spend more time in looking up a reference than
in reading it after they find it" and most freshmen "know nothing of
the resources of the library." Elbridge (1928) stated that

the question of teaching the freshmen of a large uni-

versity to use the Tibrary is no Tonger Why? and When?
but How? . . . . We stand armed with plenty of good
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aﬁd sane reasons why we should teach freshmen to use the

library but we are not so sure as to how we can go about

it (p. 986).

Several programs specifically for college freshmen have been re-
ported in the literature. Givens (1974, p. 156) noted that in the
1940s most of the programs reported in the literature "were directed
to orienting the student to the Tibrary building and to helping him
develop skill in using the tools of a Tibrary." Many of these pro-
grams were presented in conjunction with English composition classes.

Erickson (1949, p. 446) questioned the usefulness of library
orientation for college freshmen. He suggested three methods for
instructing freshmen: a separate course, library orientation as part
of a general orientation course, or instruction given "in the regular
freshman composition classes usually preparatory to working on a term
project."

Sellers (1950) noted that the conducted tour was the least satis-
factory of all the types of instruction offered to the college fresh-
men. She believed that, although the most used instructional method
was a one-hour Tecture offered in connection with an English composi-
tion class, the best method of instruction was a separate credit
course required of all freshmen.

Hartz (1964, p. 78) predicted that libraries would have to
expand their usual freshman orientation week activities because of
increased enrollments and the increased emphasis on the students as
individuals. By the late 1960s the efficacy of the orientation tour
was still being questioned. Kaser (1967, p. 77) indicated that the

tour of the library during orientation week, "a time when the
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student's head is agog with many competing, interesting and useful
bits of information," is not successful.

Some colleges have relegated the whole problem to the English

department which has been supposed to incorporate a library

unit into the freshman course, but few have felt that these

programs have been wholly successful (p. 77).

Scrivener (1972, p. 101) found that several impressive programs
for freshmen were reported in the Titerature but they were only the
highlights "and do not represent the generality of practice." He
believed that the most general approach was a one-hour Tlecture to
freshmen during the orientation period or early in the first
semester--a talk sometimes augmented by audio-visual presentations.
He stated his belief that "most Tibrarians are dissatisfied or even
disillusioned with their attempts at user instruction" (p. 101).

More criticism of instruction programs for college freshmen is
contained in an article by Hills (1974). Many freshmen use the Ti-
brary only to satisfy requirements for assignments and have diffi-
culty understanding how learning to use library resources will have
any long-term value. The author recommends that library use instruc-
tion include the teaching of problem-solving skills rather than con-
centrating entirely on orientation and specific reference library
tools. Penland (1975, p. 114) noted that "instruction is ‘unloaded’
on students at the freshman level with 1ittle if any thought given to
the developmental approach of integrating resources instruction with
the curriculum."”

Boisse (1979) suggested that, although a separate course for
freshmen could be worthwhile, it would be better to teach basic 1i-

brary skills in connection with a freshman English course or some



38

other course in order to reach all the undergraduates.

Ford (1982a) discusses how the term paper requirement of many
English composition classes is the means for providing appropriate
library use instruction. He recommends that "library use instruction
efforts should be primarily committed to the English department writ-
ing program in most institutions" (p. 379).

Kirkendall (1980, p. 31) found that by the Tate 1970s, subject-
related Tibrary use instruction was growing and would help "solve the
universal problem of freshman-level orientation, which is often too
much too soon."

This review of the literature on library use instruction for
college freshmen indicates that historically there has been a need to
introduce college freshmen to the academic library, but there is no
agreement on the "best" method nor have librarians been wholly
satisfied with their efforts to instruct freshmen in how to use the
library. The most common orientation method mentioned in the Titera-
ture is the guided tour, although there are several statements out-
lining the reasons why this approach is not efficacious. The two
most often mentioned approaches to instructing college freshmen in
the use of basic library resources is a unit offered as part of the
freshmen English composition classes and in a separate course devoted
solely to library use instruction. The need to consider alternative
instructional modes, such as teaching problem-solving skills, and the
need to relate the library use instruction to the total curriculum

are also noted in the literature.
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Surveys of Library Use Instruction

A number of surveys of library use instruction programs have
also included information on library use instruction activities and
programs for college freshmen. The principal findings of these sur-
veys are described below.

In October, 1912, the American Library Association surveyed 200
college and university libraries to determine the extent of instruc-
tion in the use of books and libraries (Wolcott, 1913, p. 380). Of
the 149 who responded, 85 institutions or 57 percent gave some atten-
tion to library use instruction, although

no uniformity whatever exists in regard to time given to

this instruction or in importance attached to it in different

schools. It varies from occasional talks to freshmen to

systematic teaching for which credit is given (Wolcott,

1913, p. 381).

The required instruction was frequently given to freshmen "in con-
nection with English classes" (Wolcott, 1913, p. 381). Only seven
institutions offered "required courses with credit toward graduation,
designed to train all the students in effective use of books and Ti-
braries" (Wolcott, 1913, p. 382).

The most extensive survey ever conducted on library use instruc-
tion in terms of sample size was the 1914 U. S. Bureau of Education
survey (Evans, 1914) which was sent to 596 colleges and universities
and 284 normal schools. The purpose of the survey was "to obtain
statistical and other data relating to 'book arts, bibliography,

i

library economy, or any instruction in the management of Tibraries

(p. 4). Of the 446 college and university libraries which responded,
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91 or 20 percent reported that they offered "courses more or less
adequate and complete" (p. 4) in library use instruction. Of the
166 normal school libraries replying to the questionnaire, 93 or
56 percent
reported instruction in library methods and bibliography,
emphasis being Taid on the organization and administration

of school libraries and the study of children's Titerature.
Some of these courses are meager, others quite elaborate

(p. 5).

The report includes a brief two or three sentence summary of each
institution's program. A supplement and update to the survey is

found in the 1914 report of the Commissioner of Education (Utley,
1915).

Veit (1976) discusses an unpublished 1936 review of surveys by
Evelyn Little which showed

that library instruction varied widely among various

institutions. Up to 50 percent of the participants

included in some of the surveys did not have any library

instruction at all, not even brief library orientation.

The methods of instructing students in library use were

of varying scope, depth and intensity: one or two

orientation lectures explaining the layout of the facili-

ties, instruction consisting of five to six Tectures

(usually without credit), 1ibrary instruction integrated

with a subject course such as English, and independent

courses consisting of fourteen to sixteen lectures (usually

elective and for credit) (p. 371).

William Randall (1932) surveyed approximately 200 colleges and
found that one to two lectures during an orientation period was the
most usual form of instruction.

Sellers (1953) reported the results of a questionnaire sent to
200 1iberal arts colleges. Of the 151 respondents, 117 (or 77 per-
cent) of the libraries offered formal instruction in library use. In

four of these libraries, the instruction was given by a full-time
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instruction librarian. The greatest need felt by the respondents was
to establish or expand Tibrary use instruction activities.

In a study of the course catalogs of 1,900 institutions Mishoff
(1957) found four types of undergraduate library education programs.
One type was instruction in the use of libraries; the other three
involved technical training for the library profession. He found
that 233 higher education institutions in the 1956-57 academic year
offered separate library use instruction courses. Other types of
library use instruction, although not listed in the college catalogs,
were popular, such as the library tour during freshman orientation
week or a library instruction unit offered in an English course.

In a survey of 500 co]]eges and universities, Josey (1962)
found that 221 Tibraries (or 56 percent) of the 397 responding 1i-
braries offered some instruction in library use in conjunction with
freshman English classes. An additional 23 percent gave instruction
to groups other than English classes. Forty-five percent offered
some kind of orientation activity but

a growing number of librarians seem to be doing away with

the orientation week approach, because of the large en-

rollments and the helter-skelter fiesta-type affair that

characterizes most orientation periods (p. 497).

He concludes that "it is of utmost importance that college students
be given the skills to use the Tibrary at the beginning of their
college education" (p. 498).

Phipps (1968) surveyed 200 colleges in the 500 to 5,000 enroll-
ment range in 1965. The 157 returns indicated a wide range of
library use instruction activities. Lectures to freshman English

classes were given by 98 (62 percent) of the respondents. The
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increasing numbers of freshmen resulted in increased need for Tibrary
orientation and instruction. Only 29 percent of the respondents
offered lectures during orientation week which Phipps saw as an indica-
tion of the decline in popularity in this type of activity.

Larson (1969) surveyed 200 randomly selected libraries in insti-
tutions that were members of the American Association of Colleges for
Teacher Education to ascertain their orientation and library use ac-
tivities for students. From the 94 returns she found that 95 percent
of the libraries gave orientation for freshmen using a variety of
methods from guided tours to combinations of handbooks, lectures, and
tours. Once again, "few of the participants reported satisfaction
with the current method" (p. 186) and "the most effective methods
seemed to be those coordinated with the research paper; or with
problems, real or imagined, as they acquainted the student with a
larger variety of tools" (p. 186).

In 1969 Melum (1971a) visited over 50 college and university
libraries to discuss library use instruction programs. The 50 1i-
braries represented a wide geographical area as well as sizes of
institutions. She found "keen, enthusiastic interest" (p. 59) in
lTibrary instruction programs and a "search for ways of introducing
freshmen to the Tibrary" (p. 59). She found that orientation tours
of the Tibrary were still popular, despite the fact that "many libra-
rians question the value of tours" (p. 60) due to the "difficulty in
hearing the guides, misinformation given out by student guides, fatigue
and inattention" (p. 60), disturbance to other Tlibrary users, and the

staff time involved. Most importantly she found that
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librarians are forced to admit that the traditional library

orientation given to freshmen has been largely in vain.

Freshmen are not ready for library instruction until they

come to grips with an assignment requiring source materials

to be found in the library. Then--and not until then--does

the library begin to have meaning for them (p. 60).

Two years later Melum (1971b) published a survey of a sample of
107 colleges with varying enroliments and geographical locations. Of
the 74 respondents, only one indicated no library use instruction
activity. She found that "much less is being done for freshmen during
Orientation Week or in early fall than formerly" (p. 227). The trend
was to give library use instruction "to freshmen only when it can be
tied directly to term paper assignments" (p. 228).

A 1972 status report on academic Tibrary bibliographic instruc-
tion (Kirk, 1973) for the Association of College and Research Libra-
ries reviewed the status of the following types of library use
instruction activities: formal courses, library use instruction as
part of a regular class activity, self-instruction (printed, audio-
visual, and computerized), orientation activities, and other miscel-
laneous types of Tibrary use instruction. The report is based on 174
questionnaires returned from a mailing to 225 Tibrarians who had
indicated an interest in library use instruction by attending a con-
ference or who saw a notice in professional journals concerning the
study. Eighty of the respondents indicated that "library tours are in-
effective and should be given in slide-tape shown form, and more im-
portantly, bibliographic 1nstruction’1s only effective when related to
a class assignment" (p. 20).

The 1972 survey was updated five years.later (Association of Col-

Tege and Research Libraries, 1977) by a survey of libraries known
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to have active programs in several areas. The specific areas discussed
in the 1977 report were the use of printed self-guided library tours,
conducted library tours, point-of-use instructional devices, use of
cassette tapes and transparencies, computer-assisted instruction,
general library skills credit courses, upper-level subject related
credit courses, term paper clinics and consultations, and Tibrary
school courses on instruction.

Reeves (1973) sent 600 questionnaires to junior college libraries

in the United States and visited 53 junior colleges around the country.
Of the five different areas of library operations she surveyed, one
area was library use instruction. The most common approach was group
instruction to classes, most frequently English classes--a method of
instruction offered by 88 percent of the 250 respondents. Seventy-
three percent used a library handbook or manual ranging from text-
books to handout sheets. "Required orientation or class visits are
not very prevalent or popular" (p. 8). She also found that 19 percent
offered credit courses in Tibrary use and 40 percent used audio-visual
techniques in making presentations, most often a slide-tape presenta-
tion.

In 1973-1974 Dyson (1975) conducted a study of the administrative
organization of library instruction programs for undergraduates in the
United States and Great Britain. He visited ten American libraries
and twelve British ones interviewing 35 librarians involved in instruc-
tional programs. He also mailed a questionnaire to 48 United States
and Canadian libraries which "had active instructional programs and

which had enrollments of approximately 8,000 students or more" (p. 12).
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Most of the libraries were members of Project LOEX (Library Orienta-
tion Exchange). He identified four patterns of organization and
found that "those that involve a large number of library staff
members" are the most effective and the success of a program depends
upon "the extent of commitment to it by the library administration"
(p. 12).

Dyson (1978, p. 94) conducted another survey of the 25 largest
university undergraduate libraries in order to compare his earlier
results. He found "a substantial increase in the amount of time spent
on library orientation and bibliographic instruction over the past
five years."

Another survey sent to large academic libraries in 1975 (Zeidner,
1977) collected data on the administrative aspects of Tibrary use
instruction programs. Most libraries still provided tours and the
most used instruction method was the standard lecture format.

Ward (1976, p. 151) surveyed college and university Tibraries in
the ten states comprising the Southeastern Library Association. He
found that "orientation programs were presented most frequently during
the early weeks of the term" in 191 or 57 percent of the libraries
and that 21 percent of the institutions required all freshmen to
take some form of Tibrary orientation.

Rader (1976) assessed ten academic library instruction programs
in the United States and Canada, selecting libraries that represented
different geographical areas, different sizes of institutions, dif-
ferent types of institutions, and different types of library instruc-

tion methods. She found, as Dyson did, that the success of a program
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is closely related "to the degree of administrative support for 1tf

(p. 10). Other success factors are "the support of other librarians

and library staff for the 1ibrary instruction program" (p. 11). Li-
brary use instruction affected the Tibraries by increasing the use of
materials, by the need to replace reference materials more frequently,
by more difficult questions asked at the reference desks, and by a

need for more public service personnel and for funds to produce instruc-
tional materials. In some cases, personnel charts had to be reorgan-
ized. She found that "the larger libraries rely more on media to

orient and instruct students in library use" (p. 19).

In a 1975/1976 survey of 31 community college libraries, Dale
(1977b, p. 409) found that many of the libraries "produced their own
orientation programs using a variety of techniques, with a slide/tape
program being the most popular." Handbooks, credit courses, and self-
instructional materials were also in use.

Lindgren (1978) surveyed 220 undergraduate institutions, pri-
marily liberal arts colleges "to gather concrete details of the present
state of user instruction in the small academic Tlibrary" (p. 37). He
found

no overwhelming trend toward the wedding of students'

experiences in library user instruction with their

actual course work . . . no ground swell or participa-

tion and support by classroom teaching faculty and

college administrations (p. 73).

He dfscovered "an abiding sense that existing instructional programs
are modestly developed and modestly successful" (p. 73). Of the

160 responses, 85 percent indicated programs of user instruction and

99.3 percent indicated that they provided library orientation to
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individuals and groups.

Benson (1979) visited eight academic libraries which had estab-
Tished "successful, formal, course-related library instruction pro-
grams" (pp. 2-3) to determine how these programs were organized and
administered. The eight institutions included four large universi-
ties, three small and medium-sized public universities, and one private
liberal arts institution. He found that administrative support is more
apt to produce a stable and successful program; special funding may
assist a program in getting started but the program may be seriously
affected when the funding is dropped; as the number of librarians in-
volved in the program increases, the likelihood of the success of the
program increases; organizationally all Tibrary instruction programs
were located within the public services area; committed and qualified
librarians were a large factor in the success of a program; and the
librarian/faculty relationship was another factor in the success of a
program. The basic level of instruction was an intensive program
designed to reach all or most first-year students and was usually
offered in conjunction with the freshman English courses. Benson con-
jectured from the data in his study that few libraries reach more than
50 percent of their undergraduate student body with library use instruc-
tion programs.

In a survey of 397 colleges and universities to ascertain the
extent of research paper instruction in freshman English and advanced
composition courses, Ford (1982b) found that 76.09 percent of the
schools offered some library-related training to freshman composition
classes, either in the form of an orientation tour of the library and/

or a lecture by a librarian.
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A 1981 survey (Metz, 1982) of 203 directors of academic libraries
asked seven questions concerning Tibrary use instruction activities
for all levels of library users. The results indicated that although

most academic libraries are pursuing relatively active

programs of bibliographic instruction, /the majority of

academic libraries are/ still in the primitive stages

of instruction, providing what would be termed as the

'basics' (p. 125).

Justification for Present Study in Light

of Literature Review

The present study is focused on the Tibrary administrative sup-
port for the freshman library use instruction program and the program
elements, i.e., the ways in which these programs are implemented.
Previous surveys have not investigated the library administrative
support and the program elements of freshman library use instruction
programs. This study presents a valid indication of the status,
extent, and support of Tibrary use instruction programs for college
freshmen in the United States at this time. Also, it will serve as
a stimulus to the development of successful, well-coordinated programs
for library use instruction for college freshmen. These programs,
which are a concerted and conscious effort to produce knowledgeable
library users, are of vital importance to the future of libraries and
to the future educated populace. The library world is entering a new
age that will be vastly different from the old because of the rapidly
changing methods of locating and retrieving information. With the
advent of today's computerized information retrieval services and to-

morrow's even more sophisticated information access sources, the
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seeker of information will need to become eqﬁa]jy sophisticated and
knowledgeable about the means of finding information. Instruction in
the use of libraries and information retrieval methods is the first
step in producing an informed citizenry who know where and how to find
information.

This study concentrates on college freshmen because it is at the
freshman level that academic libraries have the opportunity to instruct
any student who attends college whether or not the student later trans-
fers to another institution. The freshman level is an appropriate
level for an investigation because it is the level where most academic
libraries begin their instructional efforts, if they have any formal
instructional activities at all. Instruction in library use received
by college freshmen may be the only point during a student's academic
career when he or she will receive this type of instruction.

The current study is the first comprehensive survey of freshman
library use instruction programs in the United States. Unlike earlier
surveys, this study is not limited by geographical area, by type of
institution, or by whether institutions are known to have active 1i-
brary use instruction programs. Earlier surveys have, in most cases,
utilized extremely small samples (some Timited to only eight or ten
libraries) or they have been Timited to libraries that were already
involved in library use instruction. Other surveys have been 1imited
to a certain geographical area or to certain types of institutions.

As Ward (1976) pointed out in his survey of library orientation and
instruction programs in ten southeastern states,

to date, information is somewhat incomplete regarding

the status of such programs throughout the nation--
most surveys having been confined to relatively small
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samples, individual states, or small geographic regions
(p. 148).

Tidmarsh (1968) in a bibliographical essay article gives a brief
summary of some of the Tibrary use instruction programs that have
appeared in the literature. She states that

numerous as these accounts of different academic libraries

are, the evidence is too fragmentary to draw a firm pic-

ture of the extent of Tibrary instruction in the United

States. American librarians themselves are very cautious

in drawing conclusions, and sometimes contradict one

another (p. 50).
She cautions that "one must remember that there are many institutions
in the United States, but only those who do offer instruction are
featured in the Titerature” (p. 29). Kirk (1974) points out that

although there has been a substantial increase in the

development of library instruction programs, there remain

many college libraries that do not provide library instruc-

tion and college librarians who do not recognize its value

(p. 86).
This study, then, gives a more complete picture of the extent of
library use instruction for college freshmen in the United States.

This study can also serve as a stimulus to the development of
well-coordinated, successful programs by presenting a summary of the
ways Tibrary administrators can support these programs and by Tisting
the program elements used to implement these programs. This study
produces results that can be used by four types of institutions, i.e.,

two-year, four-year, five-year, and doctoral-degree granting

institutions.



CHAPTER III
METHODOLOGY

Introduction

The purpose of this study was to survey a sample of academic 1i-
braries in the United States to examine two major components of Tibrary
use instruction programs for college freshmen--1ibrary administrative
support for the programs and the program elements, i.e., the tasks in-
volved in implementing these programs. Using the data gathered by
examining these two components in depth, a profile was drawn for four
types of academic institutions. These profiles were compared to the
nationally-recognized standard guidelines for establishing and imple-
menting library use instruction programsé-the Association of College
and Research Libraries (ACRL) "Guidelines for Bibliographic Instruc-
tion in Academic Libraries" approved by the Association of College and
Research Libraries Board of Directors on January 31, 1977. See Ap-

pendix A for a copy of the Guidelines.
Sampling Procedures

The sample was chosen in the following manner. The colleges and
universities Tisted in the American Council on Education's (1981)

1981/82 Accredited Institutions of Postsecondary Education; Programs,

Candidates were used as the universe from which to draw the sample.

51
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The following types of institutions were eliminated from the universe:
technical, professional, home study, upper-division schools, insti-
tutions offering graduate degrees only, institutions on probationary
status, and institutions which were candidates for accreditation.

The remaining colleges and universities were divided into four groups
according to the highest degree offered. The definitions below were
used to form the four groups:

Two-year institutions: Includes those institutions offering at
least two, but less than four years of work beyond Grade 12 and of-
fering the Associate degree.

Four-year institutions: Includes those institutions which offer
a course of study leading to the Bachelor of Arts or the Bachelor of
Science degree as the highest degree offered.

Five-year institutions: Includes those institutions which offer
lower and upper-division courses and which offer a course of study
leading to the master's degree as the highest degree offered.

Doctoral institutions: Includes those institutions which offer
a course of study leading to a Doctorate of Philosophy or equivalent
degree and which offer lower and upper-division courses.

Table I gives the number of institutions in each of the four
categories included in the typology of colleges and universities in
the United States.

In order to receive as representative a return as possible, 100
institutions were chosen at random from each of the four categories
of institutions to receive the questionnaire. Since most of the data

are displayed by the four categories of institutions described above,
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it was felt that the separate characteristics were more important than
the combined characteristics of all four groups, so an equivalent
number rather than a proportionate sample was drawn from each of the

categories.

TABLE 1

NUMBER OF INSTITUTIONS IN EACH CATEGORY
OF THE TYPOLOGY

Category Number of Institutions
Two-Year 769
Four-Year 627
Five-Year 487
Doctoral 249

Date Collection Instrument

A data collection instrument was developed, which was a survey
form consisting of 33 questions plus three optional questions. The
data collection instrument asked for specific data which would demon-
strate the administrative support and the program elements in a 1i-
brary use instruction program for college freshmen. The survey was

sent to the libraries of the institutions drawn for the sample.
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Pre-Testing of the Data Collection Instrument

The survey instrument was pre-tested in December, 1982 by sending
it to a small sample of 20 Tibrarians who are active practitioners in
Tibrary use instruction programs for freshmen and who work in a variety
of academic institutions in various geographical regions of the United
States. These 20 librarians were asked to respond to the survey in-
strument and to critique it in terms of its efficacy in gathering
appropriate data to use in this study. After receiving the replies
from the pre-test respondents and after consu]tétion with the advisory
committee, the survey instrument was modified according to the sug-

gestions made.
Data Collection

The survey 1nstrument was mailed on February 10, 1983 to the
selected sample of 400 academic libraries with a return date of
February 25, 1983. A cover letter explaining the purpose of the
survey was addressed to the bibliographic instruction librarian or

coordinator if one was listed in the 1982 American Library Directory.

If no instruction Tibrarian or coordinator was listed, the survey

was sent to the Head of the Reference Department or, in the case of
those libraries that had no separate Reference Department, the
Director of the Library with a request that the survey be given to
the appropriate person. The cover letter requested the return of the
questionnaire within two weeks. Appendix B contains a copy of the

cover letter and the data collection instrument.
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The data were analyzed in March, 1983. Of the 400 surveys that
were mailed, 302 surveys were returned, a 75.5% return rate. Seven-
teen of the surveys were received too late to be included in the data
analysis. Of the remaining 285 surveys, 14 or approximately 5.0% of
the libraries were unable to complete the survey because none of their
library use instruction activities were geared specifically or solely
for college freshmen. In general, these Tibraries offered instruction
to any student or instructor who requested it but did not have a
planned program for freshmen. Of these 15 Tibraries, five were at
five-year institutions, five were at doctoral institutions, three were
at four-year institutions, and one was at a two-year institution.

From the remaining 271 surveys, the return rate by institution type
was the following: 68 returns from two-year institutions, 70 returns
from four-year institutions, 70 returns from five-year institutions,

and 63 returns from doctoral institutions.
Data Analysis Procedures

The data were analyzed by tabulating the responses and recording
the data by number and percentage of libraries in the appropriate
tables in Chapters IV, V, VI, and VII. The results were compiled
for each of the four types of institutions--two-year, four-year, five-
year, and doctoral degree-granting institutions. A profile for each
type of institution's activities in library use instruction for college
freshmen appears in Chapter VI. Each profile was then compared to the
Association of'Coi]ege and Research Library's "Guidelines for Biblio-

graphic Instruction in Academic Libraries" in Chapter VII.
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Limitations of Study

One limitation of the data collection instrument was the possibil-
ity that not all respondents interpreted the questions in the same con-
text as the surveyor intended. Another Timitation was that those
academic libraries which do not have active library use instruction
programs for college freshmen might be unwilling to return the
instrument even though space was provided to indicate that they did
not have an active program. A third Timitation was that the study
focused specifically on first-time freshmen as a homogenous group and
did not attempt to focus on the special problems of transfer students,
older returning students who might be first-time freshmen, or the
special needs of international students who are freshmen. A fourth
limitation was that the surveys were filled out by the person respon-
sible for the success or failure of the activities described in the
survey. Although it can be assumed that the respondents were as
accurate as possible in their replies, there might be some instances

of positive bias on the part of the person filling out the survey.



CHAPTER IV

LIBRARY ADMINISTRATIVE SUPPORT FOR FRESHMAN
LIBRARY USE INSTRUCTION PROGRAMS

Introduction

One way to measure library administrative support for a freshman
library use instruction program is to ascertain the existence or lack
of certain activities at the 1ibrary's highest administrative levels
which establish programs and encourage their implementation. These
activities can be categorized into four major areas: goal setting,
funding, personnel, and evaluation. Survey questions 3 through 15
elicited responses concerning Tibrary administrative activities in
these four areas, which are described in more detail below.

The Tibrary administration supports freshman library use instruc-
tion programs by initiating goal-setting activities, such as the
following:

a. involving the academic cqmmunity in the formulation of
broad goals for the program

b. ensuring that written long-range goals and short-range
objectives with a timetable for implementation are provided.

Funding is another crucial area in which the library administra-

tion supports the freshman library use instruction program by:
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a. providing within the library's budget clearly identifiable
funds to carry out the program

b. assigning appropriate funds for the program in order to
provide the personnel, equipment, teaching materials, and facilities
to implement the objectives of the program.

Administrative decisions concerning several personnel-related
matters can affirm administrative support for a library use instruc-
tion program. For example, the Tibrary administration shows support
for the program by:

a. assigning appropriately-trained personnel to the program

b. designating the place of these personnel in the organiza-
tional structure of the library

c. providing job descriptions that include Tibrary use in-
struction as an expected responsibility

d. using library instruction activities as a criterion for
promotion, tenure, and/or merit raises for librarians involved in
the program

e. providing funds and opportunities for the librarians in-
volved in the program to participate in continuing education
activities.

Evaluation is a fourth area where the Tibrary administration can
support freshman library use instruction programs by providing a
monitoring mechanism to ensure:

a. the overall evaluation of the program

b. the evaluation of the individual components of the program.
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Goal Setting

Involving the Academic Community in the Formula-

The support of faculty outside the Tibrary for library use in-
struction activities is extremely important, if not absolutely
necessary. In order for librarians to succeed in their efforts to
teach students how to use more effectively and efficiently the 1i-
brary's resources, librarians are dependent oﬁ faculty outside the
1ibrary to provide the appropriate student motivation to use Tibrary
resources. The Tibrary's administrators in their role as interpreters
of the Tlibrary's programs and services to the institution's adminis-
tration are in a position to involve the faculty outside the library
in the formulation of broad goals for the library use instruction
program. In the case of a freshman library use instruction program,
this may mean that the Tibrary administration arranges a meeting to
discuss common goals between the English Department's composition
faculty and the librarians responsible for implementing Tibrary use
instruction programs for freshmen. In a broader context, the library
administfation may involve an advisory committee of outside faculty
in the formu]a%ion of broad library use instruction goals.

Table II displays the results of survey question three which
elicited responses concerning the involvement of the academic com-
munity in the formulation of goals for the library use instruction

program for college freshmen.
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TABLE TII

INVOLVEMENT OF ACADEMIC COMMUNITY IN FORMULATION OF GOALS FOR
LIBRARY USE INSTRUCTION PROGRAMS BY NUMBER AND PERCENT-
AGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =170 N =170 N =63
No. % No. 2% No. %  MNo. %
Involved 29 42.6 31 44.2 25 35.7 24 38.1
Not 29 42.6 31 44,2 34 48.6 37 58.7
involved
Other 3 4.4 -0- -0- 2 2.9 1 1.6
No response Zv_ 10,3_ 8 11.4 9 12.9 1 1.6

‘Ensuring that Written Long-Range Goals and

Short-Range Objectives with a Timetable

for Implementation are Provided

Establishing long-range goals and writing short-range objectives
for the library use instruction program contribute to the success of
the program. The Tibrary administration can demonstrate its
commitment to the program by ensuring that these goals and objectives
along with a timetable for implementation are established.

Table III displays the results of survey question four concern-

ing the existence of written goals and objectives. Table IV displays
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TABLE ITI

EXISTENCE OF WRITTEN GOALS AND OBJECTIVES FOR FRESHMAN LIBRARY
USE INSTRUCTION PROGRAMS BY NUMBER AND PERCENTAGE OF
TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N=70 N=70 N =163
No. % No. % No. % No. %
Have goals and 13 19.1 13 18.6 13 18.6 17 27.0
objectives
Goals only 5 7.4 1 1.4 4 5.7 3 4.8
Objectives 5 7.4 5 7.1 6 8.6 8 12.7
only
Do not have 39 57.4 43  61.4 41 58.6 34 54.0
No response 6 8.8 8 11.4 6 8.6 1 1.6

the results of survey question five concerning the existence of a
timetable for implementation of goals and objectives. A timetable
for implementation of goals and objectives indicates that the
1ibrary administration and the librarian or librarians responsible
for implementing the freshman library use instruction program

have given careful consideration to the time frame involved and
the steps involved in carrying out short-range objectives and

long-range goals.
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TABLE IV

EXISTENCE OF TIMETABLES FOR IMPLEMENTATION OF WRITTEN GOALS
AND OBJECTIVES OF FRESHMAN LIBRARY USE INSTRUCTION
PROGRAMS BY NUMBER AND PERCENTAGE OF
TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =170 N=170 N =63
No. % No. % No. % MNo. 3
Have timetable 10 14.7 9 12.9 5 7.1 6 9.5
Do not have 43  63.2 34 48.6 41 58.6 43  68.3
timetable
No response 15 _22.0 27 38.6 24 34.3' 14 22.2
Funding

Providing within the Library's Budget Clearly

Identifiable Funds to Carry out the Program

One way the library administration can demonstrate support for a
freshman 1ibrary use instruction program is to clearly identify the
funding source for the program. Table V displays the results of
survey question six concerning the existence of a separate budget for

freshman Tibrary use instruction programs.
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TABLE V

SOURCE OF FUNDS FOR FRESHMAN LIBRARY USE INSTRUCTION PROGRAMS
BY NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

.Two-Year Four-Year Five-Year Doctoral
N = 68 N =170 N=70 N = 63
No. % No. 2 No. % No. %
Separate funds 3 4.4 1 1.4 1 1.4 6 - 9.5
General 1i- 50 73.5 b5 78.6 61 87.1 57  90.5
brary budget
Grant from 3 4.4 1 1.4 -0- -0- -0- -0-
institution
Grant from -0- -0- 1 1.4 -0- -0- -0- -0-
outside source
Other 6 8.8 5 7.1 2 2.9 -0- -0-
No response 6 8.8 7 10.0 6 8.6 1 1.6

Assigning Appropriate Funds for the Program in

Order to Provide the Personnel, Equipment, Ma-

terials, and Facilities to Implement the

Program

Another way the Tibrary administration can demonstrate support
for the program is to provide sufficient funds for professional staff,
support staff, equipment, instructional materials, and facilities.

Table VI displays the-results of survey question seven concerning the



TABLE VI

64

SUFFICIENCY OF FUNDS FOR VARIOUS COMPONENTS OF FRESHMAN

LIBRARY USE INSTRUCTION PROGRAMS BY NUMBER AND
PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N =170 N =63
No. % No. % No. % M. %
Professional 36 52.9 37 52.9 40 57.1 37 58.7
staff
Suppoft staff 18 26.5 17 24.3 26 37.1 22  34.9
Equipment 26 38.2 19 27.1 28 40.0 27 42.9
Materials 36 52.9 31 44.3 37 52.9 35 55.6
Facilities 32 47.1 28 40.0 28 29 46.0

40.0

sufficiency of funds for the various components of the program.

Assigning Appropriately-Trained Persannel to

the Program

Personnel

The 1ibrary administration supports library use instruction for

freshmen by providing professional staff who are knowledgeable about

various disciplines and who have had training in teaching skills, the

preparation and use of audio-visual materials, and the preparation
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Table VII displays the results of

survey question eight concerning the prior training and qualifications

of instruction librarians.

PRIOR TRAINING OF LIBRARIANS INVOLVED IN FRESHMAN LIBRARY

TABLE VII

USE INSTRUCTION PROGRAMS BY NUMBER AND PERCENTAGE OF

TYPE OF INSTITUTION

Twonear v Four-Year vFive-Year Doctoral
N =68 N =170 N =70 N =63
No. % No. % No. 2% No. 2
Various 49 72,1 55 78.6 56 80.0 60 95.2
disciplines
Teaching 41 60.3 38 54.3 30 42.9 31 49.2
skills
Preparation of 46 67.6 33 47.1 28 40.0 25 39.7
audio-visual
material
Preparation 22 32.4 21 30.0 14  20.0 18 28.6
and use of
evaluation

techniques
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A personnel issue important to the success of a freshman library
use instruction program is the location of the library use instruc-
tion program within the Tibrary's organizational structure. The 1i-
brary administration can demonstrate support for the program by
clearly designating which position or positions are responsible for
implementing the program. Table VIII displays the results of survey
question nine concerning the place in the organizational structure of
the 1ibrary of the Tibrarians who are responsible for implementing
the freshman 1ibrary use instruction program,

A related personnel issue that has an affect on the success of
a freshman Tihrary use instruction program is the reporting responsi-
bility of those librarians who are designated as part-time or full-
time instruction librarians. It is assumed that the higher the
official to whom these Tibrarians report the closer their access to
top library administrators. There is a strong likelihood that the
director perceives library instruction as a high priority if the
librarian reports to the library director. Table IX displays the
results of survey question ten concerning the reporting responsibilities

of part-time and full-time instruction librarians.

Providing Job Descriptions that Include Library

Use Instruction as an Expected Responsibility

Another way to show the commitment of the library's administration
to library use instruction is to include instructional activities in
the job descriptions of librarians. Table X shows the responses to sur-

vey question 11 concerning job descriptions.
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PLACE OF INSTRUCTIONAL PERSONNEL IN THE LIBRARY'S ORGANIZATIONAL
STRUCTURE BY NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N=70 N =70 N =63
No. % No. % No. % No. %
Appointed 2 2.9 2 2.9 -0- -0- 2 3.2
committee
Volunteer -0- -0- 1 1.4 1 1.4 1 1.6
committee
Public service 9 13.2 7 10.0 9 12.9 21 33.3
Tibrarians
Ad hoc 4 5.6 4 5.7 5 7.1 2 3.2
Part-time 4 5.6 5 7.1 7 10.0 11 17.5
instruction
librarians
Full-time 2 2.9 1 1.4 6 8.6 13 20.6
instruction
librarians
Reference De- 11 16.2 20 28.6 16 22.9 6 9.5
partment Head
Public Ser- 2 2.9 8 11.4 7 10.0 2 3.2
vices Head
Library Di- 27  39.7 12 17.1 6 8.6 -0- -0-
rector
Other 1 1.5 3 4.3 6 8.6 4 6.3
No response 6 8.8 7 10.0 7 10.0 1 1.6
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TABLE IX

REPORTING RESPONSIBILITIES OF PART-TIME AND FULL-TIME INSTRUCTION
LIBRARIANS BY NUMBER AND PERCENTAGE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N==6 N=6 N =13 N =24

Reference De- 1 16.7 -0- -0- 3 23.1 15 62.5
partment Head
Public Services -0- -0- -0- -0- 2 15.4 4 16.7
Head
Director 4 66.7 5 83.3 6 46.1 5 20.8
Subject De- 1 16.7 -0- -0- 2 15.4 -0- -0-
partment Head
Collection -0- -0- -0- -0- -0- -0- -0- -0-
Development
Head
Technical -0- -0- -0- -0- -0- -0- -0- -0-
Processing
Head
Other | -O- _-O— 1 16.7 -0- -0- -0- -0-

Using Library Instruction Activities as a Cri-

terion for Promotion, Tenure, or Merit Raises

In addition to hiring staff with the understanding that instruc-

tion is one of the duties, library administrators can use activity in
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PROVISION OF JOB DESCRIPTIONS THAT INCLUDE LIBRARY USE INSTRUCTION
AS AN EXPECTED RESPONSIBILITY BY NUMBER AND PERCENTAGE

OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N =70 N =63
No. % No. % No. 2 No. %
Instruction 46 67.6 42 60.0 54 - 77.1 55  87.3
included 1in
job descrip-
tion
Instruction 10 14.7 11 15.7 5 7.1 4 6.3
not included ‘ :
in job des-
cription
No job des- 4 5.9 9 12.9 3 4.3 2 3.2
criptions
available
No response 8 _1178 8 11.4 8 11.4 2 3.2

instruction as a consideration in decisions on tenure, promotion, and/

or merit raises.

Table XI shows the responses to survey question 12

concerning the use of library use instruction as a criterion for pro-

motion, tenure, and/or merit raises.

Providing Continuing Education Opportunities

Another way the library administration can support library use
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USE OF LIBRARY INSTRUCTION ACTIVITIES AS A CRITERION FOR DECISIONS
ON PROMOTION, TENURE, AND/OR MERIT RAISES BY NUMBER AND
PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral

N = 68 N=70 N =170 N =63

No. % No. % No. % MNo. %
Is used 10 14.7 14 20.0 30 42.9 43  68.3
Not used 48 70.6 44  62.9 30 42.9 18 28.6
No response 10 14.7 12 17.1 10 14.3 2 3.2

instruction is to provide opportunities and funds for the librarians

involved in the freshman program to participate in continuing educa-

tion activities.

Librarians who have not taught previously need to

learn the basics of curriculum design, writing objectives, planning

teaching activities, learning how to sequence these activities, and

how to conduct evaluations.

In response to survey gquestion 13,

Table XII shows the number of Tibraries where librarians engaged in

some type of continuing education activity within the past 12 months.
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TABLE XII

LIBRARIES WHERE LIBRARIANS PARTICIPATED IN SOME TYPE OF CONTINUING
EDUCATION ACTIVITY BY NUMBER AND PERCENTAGE
OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =170 N=70 N =63
No. % No. % No. % MNo. %
Did partici- 24  35.3 18 25.7 37 52.9 4?2  66.7
pate
Did not par- 35 51.5 44  62.9 27 38.6 20  31.7
ticipate
No response 9 13.2 8 11.4 6 8.6 1 1.6
Evaluation

Evaluation of a freshman Tibrary use instruction program takes
two forms. One is a detailed evaluation of the various components of
the program and the second is an assessment of the program as a whole
in order to monitor progress and decide whether or not to modify or
continue the program. The Library administrator's role in evaluation
is to ensure that a mechanism exists for both types of evaluation.

Table XIII displays the results of survey question 14 concerning
the 1ibrary administration's encouragement to establish evaluation
procedures to monitor the overall program, the various parts of the

program, and the teaching objectives.
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TABLE XIII

KINDS OF EVALUATION OF FRESHMAN LIBRARY USE INSTRUCTION PROGRAMS
BY NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =170 N=70 N =63
No. % No. 2 No. % No. %
Evaluate entire 27  39.7 27 38.6 30 42.9 32 50.8
program
Evaluate vari- 16 23.5 15 21.4 18 25.7 16 25.4
ous parts ‘ '
Evaluate teach- 8 11.8 12 17.1 12 17.1 12 19,0
ing objectives f
Evaluation 20 29.4 30 42.9 26  37.1 23 36.5
not done '
Other 1 1.5 1 1.4 1 1.4 -0- -0-

Table XIV displays the resu]ts of survey question 15 concerning
the participation of the academic community, i.e., the non-library
faculty and the students, in evaluating the goals and objectives of
the freshman 1library use instruction program. The role of the Tibrary
administration in this case is to encourage the academic community

to participate in the evaluation of the program.
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TABLE XIV

PARTICIPATION OF THE ACADEMIC COMMUNITY IN EVALUATING THE GOALS AND
OBJECTIVES OF FRESHMAN LIBRARY USE INSTRUCTION PROGRAMS BY
NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N =68 N=170 N =170 N =63
No. % No. % No. % No. %
Academic 31 45.6 26  37.1 24  34.3 24  38.1
community
participates
Academic com- 30 44.1 37 52.9 37 52.9 37 58.7

munity does
not partici-
pate

No response 7 10.3 7 10.0 9 12.9 2 3.2




CHAPTER V

PROGRAM ELEMENTS IN A FRESHMAN LIBRARY
USE INSTRUCTION PROGRAM

Introduction

The program elements of a library use instruction program for

college freshmen are the activities involved in implementing the

broad goals of the program. In order to fully implement a freshman

library use instruction program, the reference or instruction libra-

rians charged with the responsibility for implementation of the pro-

gram must make decisions involving the following areas:

a. needs assessment techniques
b. the specific objectives of the program
c. the type of program or activities to implement
d. the disciplines or subject areas in which to offer the
instruction
e, the instructional materials
f. the content of the instruction
~g. public relations techniques to promote.the program
h. record keeping and statistics

i.

evaluation methods.

Survey questions 16 to 29 elicited responses to questions concerning

the program elements of freshman library use instruction programs.

74
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Needs Assessment

A needs assessment of library use instruction includes a written
profile of the needs of each group of type of library user or poten- -
tial library user for library orientation and instruction. Freshman
students are a group of library users with special needs and should
be included in a needs assessment. Table XV displays the results of

survey question 16 concerning the existence of needs assessments.

TABLE XV

EXISTENCE OF NEEDS ASSESSMENT OF THE ACADEMIC COMMUNITY FOR
LIBRARY USE INSTRUCTION BY NUMBER AND PERCENTAGE -
OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N =68 N=70 N=70 N =63
Needs Assess- 15 22.0 14 20.0 13 18.6 17 27.0
ment conducted
No needs as- 47  69.1 49 70.0 48  68.6 45 71.4

sessment

No response 6 8.2 7 10.0 9 12.9 1 1.6
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Table XVI shows the results of survey question 17 concerning the
existence of a written profile of the institution's needs assessment

for library orientation and instruction.

TABLE XVI

LIBRARIES WITH WRITTEN NEEDS ASSESSMENTS BY NUMBER AND
PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N =70 N = 63
No. % No. % No. 3 No. 3
Written needs 7 10.3 6 8.6 8 11.4 7 11.1
assessment
No written 55 80.9 55 78.6 49 70.0 53  84.1
needs assess-
ment
No response 6 8.8 9 12.9 13 18.6 3 4.8
Objectives

In the previous chapter, the existence of broad 1ong-rahge goals
and immediate objectives for the library use instruction program were

discussed. This section concentrates on the specific instructional
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objectives of a freshman library use instruction program, which are
defined as measurable objectives that indicate what students are
expected to learn. Table XVII displays the results of survey question
18 which ascertains the existence of instructional objectives in

freshman library use instruction programs.

TABLE XVII

LIBRARIES USING INSTRUCTIONAL OBJECTIVES IN FRESHMAN LIBRARY
USE INSTRUCTION PROGRAMS BY NUMBER AND PERCENTAGE
OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N =170 N = 63
No. 2 No. 2 No. 2% No. 2%
Use instruc- 25 36.8 19 27.1 11 15.7 19  30.1
tional objec-
tives
Do not use in- 35 51.5 44  62.9 49 70.0 42  66.7
structional
objectives
Other -0- -0- -0- -0- -0- -0- 1 1.6

No response 8 11.8 7 10.0 10 143 1 1.6
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Types of Programs and Activities

One of the major tasks in implementing a library orientation and
instruction program for college freshmen is determining the type of
activity or program to implement. Basically, there are four major
types of instruction that are applicable to freshman library use in-
struction programs. The first is orientation to the building and
physical facilities. The second is course-related or course-integrated
instruction. Either orientation or instruction can include the third
type of library program which is individualized instruction, such as
self-paced workbooks. A fourth major type of instruction is a sep-
arate course designed to teach basic Tibrary skills. The next three
tables display the results of survey questions 19 through 21 concern-
ing these four major activities. Table XVIII displays the results of
survey question 19 concerning the kinds of orientation activities
offered to college freshmen. Table XIX displays the results of
survey question 20 concerning the use of course-related, course-
integrated, and individualized instruction. Table XX displays the
results of survey question 21 concerning the characteristics of

credit courses in library use instruction.

Discipline in Which Instruction is Offered

In the literature, one of the most often mentioned types of
library use instruction for freshmen is course-related instruction
offered in conjunction with English composition classes. There are

two reasons why English composition is the most popular class in
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TABLE XVIII

TYPES OF LIBRARY ORIENTATION ACTIVITIES FOR COLLEGE FRESHMEN BY
NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year - Five-Year Doctoral
N = 68 N =170 N =170 N =63

Conducted tour 50 73.5 53 75.7 52 74.3 47 74.6
Slide/tape to 19 27.9 8 11.4 13 18.6 23  36.5
large groups
STlide/tape for 13 19.1 7 10.0 10 14.3 8 12.7
individuals
Self-quided 4 5.9 2 2.9 6 8.6 6 9.5
tour with audio
equipment
Self-quided 8 11.8 4 5.7 16 22.9 25 39.7
printed tour
Videotape 3 4.4 3 4.3 5 7.1 4 6.3
Signage system 7 10.3 9 12.9 18 25.7 16 25.4
Handbook 38 55.9 44  62.9 34 48.6 28 44.4
Tabloid handout 4 5.9 3 4.3 12 17.1 8 12.7
Other 12 17.6 9 12.9 11 15.7 13 20.6

which to offer course-related library use instruction. Because

English compositicn students are often required to use and quote
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TABLE XIX

TYPES OF LIBRARY USE INSTRUCTION FOR COLLEGE FRESHMEN BY
NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N=70 N =63
No. % No. % No. 3 No. %
Course-related 55 80.9 53 75.7 55 78.6 54 85,7
Course- 35 51.5 30 42.9 25 35.7 25 39.7
integrated ‘
MNon-credit 12 17.6 10 14.3 14  20.0 18 28.6
Credit course 23  33.8 5 7.1 20 28.6 16 25.4
Point-of-use 20 29.4 18 25.7 31 44 .3 31 49,2
printed
materials
Point-of-use 14  20.6 9 12.9 11 15.7 9 14.3
audio-visual
materials
Computer- 2 2.9 2 2.9 -0- -0- 2 3.2
assisted in-
struction
Self-paced 23  33.8 11 15.7 16 -~ 22.9 27 42.9
workbook or
worksheets
Other 4 5.9 2 2.9 1 1.4 1 1.6

library resources as part of term paper assignments, the objectives of

basic Tibrary use instruction are closely related to the objectives of
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CHARACTERISTICS OF CREDIT COURSES IN LIBRARY USE INSTRUCTION BY

NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N =170 N =63
No. % No. % No. % No. %
Number of 23 33.8 5 7.1 20 28.6 16 25.4
credit courses
Required 3 2 3 2
Optional 18 3 17 11
No response 2 -0- -0- 3
Hours credit
One hour 11 1 4 10
One and one- -0- -0- 2 -0-
half hour
Two hours 5 -0- 5 -0-
Three hours 4 1 3 3
Four hours -0- 1 -0- 1
Other -0- -0- 1 -0-
No response 3 2 5 2
Duration
One term 19 5 14 15
One year -0- -0- -0- -0-
Other 2 -0- 6 -0-
No response 2 -0- -0- 1
Instructor
Librarian 19 4 16 13
Non-1ibrarian -0- -0- 3 -0-
Librarian and 1 ] 1 1
non-librarian
Other -0- -0- -0- 2
No response 3 -0~ -0- -0-
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the English composition course. Since English composition is usually a
required course, the instruction offered by the 1ibrary through this
coﬁrse will reach virtually all freshmen. Table XXI displays the re-
sults of survey question 22 concerning the disciplines in which course-

related 1ibrary use instruction for freshmen is offered.

TABLE XXI

DISCIPLINES IN WHICH COURSE-RELATED LIBRARY USE INSTRUCTION IS
OFFERED BY NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N =70 N =63
No. No. % No. % No. %
English com- 51 75.0 51 72.9 46  65.7 51 81.0
position
Other English 31 45.6 19  27.1 16 22.9 10 15.9
course
Business 29 42.6 14 20.0 16 22.9 10 15.9
Education 7 10.3 10 14.3 16 22.9 7 11.1
Journalism 9 13.2 7 10.0 11 15.7 10 15.9
Humanities 14 20.6 15 21.4 17 24.3 10 15.9
Social science 20  29.4 21  30.0 21 30.0 13 20.6
2

Sciences 13 19.1 13 18.6 12 17.1 14  22.
Other 19 27.9 17  24.3 11 15.7 8 12.7
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Instructional Materials

A wide range of instructional materials are used in conjunction
with freshman Tibrary use instruction. Table XXII displays the re-
sults of survey question 23 concerning the types of instructional

materials used.
Content of Instruction

The amount of material to cover in a freshman library orientation
and instruction program has been a question of debate among librarians.
Some believe freshmen should be given a basic knowledge of how to use
the card catalog and one or more periodical indexes and nothing more.
Others believe that freshmen should receive more in-depth instruction,
especially a method for conducting a search strategy or skills in
solving information retrieval problems. A variety of topics are
listed in Table XXIII which displays the results of survey question 24

concerning the content of the freshman Tibrary use instruction.
PubTic Relations and Publicity

Freshman library use instruction programs are promoted and
publicized in a variety of ways to the faculty and students. Table
XXIV displays the results of survey question 25 concerning the methods
and techniques used to market the freshman library use instruction

program to the academic community.
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INSTRUCTIONAL MATERIALS USED IN FRESHMAN LIBRARY USE INSTRUCTION PRO-
GRAMS BY NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N =70 N =63

No. % No. % No. % No. %
Worksheets 36 52.9 30 42.9 33 47.1 36 57.1
Workbook 18  26.5 7 10.0 10 14.3 17 27.0
Textbook 13 19.1 3 4.3 8 11.4 3 4.8
Slide/tape 21 30.9 7 10.0 15  21.4 15 23.8
Slides 6 8.8 3 4.3 9 12.9 13 20.6
Transparencies 19 27.9 21 30.0 18 25.7 29 46.0
Videotape or 7 10.3 4 5.7 3 4.3 6 9.5
television
Motion picture 1 1.5 -0- -0- 1 1.4 -0- -0-
Filmstrips 7 10.3 4 5.7 5 7.1 -0- -0-
Videodisc -0- -0- -0- -0- -0- -0- -0- -0-
Other audio- 1 1.5 1 1.4 3 4.3 2 3.2
visual
Computer-assisted
instruction 3 4.4 2 2.9 -0- -0- 3 4.8
Chalkboard 19 27.9 20 28.6 26 37.1 32 50.8
Large note pad 5 7.4 4 5.7 3 4.3 6 9.5
Handbook 35 51.5 38 54.3 34 48.6 28 44.4
Floor plans 29 42.6 25 35.7 35 50.0 37 58.7
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TABLE XXII (continued)

Two-Year Four-Year Five-Year Doctoral
No. % No. % No. % No. %
Printed 26 38.2 28 40.0 33 47.1 30 47.6
bibTiographies
Handouts 38 55.9 41 58.6 51 72.9 48 76.2
Sample pages 18 26.5 20 28.6 21 30.0 13 20.6
from super-
seded ref-
erence
sources
Other 2 2.9 6 8.6 3 4.3 1 1.6
Statistics

Keeping statistics and documenting activities on an annual basis
is one way to demonstrate the worth and extent of the freshman library
use instruction program over a period of years to the library and the
university administration. Table XXV displays the results of survey
question 26 concerning the production of an annual report on library
use instruction.

Table XXVI displays the results of survey question 27 concerning
the kinds of statistics of freshman Tibrary use instruction activities

recorded by libraries.
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TABLE XXIII

CONTENT OF LIBRARY USE INSTRUCTION FOR COLLEGE FRESHMEN BY
NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N=70 N =170 N =63
No. 2 No. 2 No. 2 No. 2
How to use:
card catalog 56 82.4 61 87.1 61  87.1 58  92.1
online catalog 4 5.9 2 2.9 4 5.7 10 15.9
online circula- 2 2.9 -0- -0- 2 2.9 6 9.5
tion system
computer out- 9 13.2 2 2.9 7 10.0 8 12.7
put microfilm
catalog
subject head- 41 60.3 46  65.7 52 74.3 52 82.5
ings list
Readers' Guide 59 86.8 55 78.6 58 82.9 49 77.8
Other periodi- 46 67.6 48 68.6 56 80.0 56 88.9
cal indexes
1ist of per- 21  30.9 18  25.7 29 41.4 33 52.4
jodical nholdings
read a call 59 86.8 57 81.4 57 81.4 49 77.8
number
locate ma- 55 80.9 54 77.1 54 77.1 52 82.5
terial on :
shelves
use audio- 36 52.9 27 38.6 29 41.4 19  30.2
visual equip-
ment
take notes 4 5.9 10 14.3 12 17.1 1 1.6
prepare a 19 27.9 13 18.6 20 28.6 11 17.5

bibliography
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Two-Year Four-Year Five-Year Doctoral
No. % No. % No. % No. %
choose a topic 21  30.9 23 32.9 23  32.9 22  34.9
for a paper
narrow a topic 22 32.4 24  34.3 26  37.1 25 39.7
devise a 30 44.1 35 50.0 27  38.6 38 60.0
search
strategy
specialized 43  63.2 41 58.6 41 58.6 35 55.6
reference tools
government 11 16.2 20 28.6 29 41.4 28 44.4
pubTications
newspaper 39 57.4 33  47.1 43  61.4 46 73.0
indexes
library poli- 49 72.1 43  61.4 43  61.4 42  66.7
cies and regu-
lations
Other | 2 _2.9 2 _2.9 7 10.0 4 6.3

Evaluation Methods

Evaluation of freshman Tibrary use instruction is undertaken for

two purposes. One is to assess the quality and effectiveness of the

entire program. The second is to improve the components of the pro-

gram and includes an evaluation of the instructional methods used in
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TABLE XXIV

PUBLICITY METHODS USED TO PROMOTE FRESHMAN LIBRARY USE INSTRUCTION
PROGRAMS BY NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =170 N =70 N = 63
No. 2 No. % No. 2 No. 2
Fliers to fac- 9 13.2 12 17.1 21 30.0 24  38.
ulty and/or
students
Bulletin 10 14.7 2 2.9 8 11.4 14 22.
boards
Course cata- 20 29.4 8 11.4 16 22.9 12 19.
logs
Campus news- 9 13.2 3 4.3 7 10.0 14 22.
paper
Campus radio or 1 1.5 -0- -0- -0- -0- 5 7.
television
Library news- 5 7.4 7 10.0 7 10.0 14  22.
letter
Personal con- 46 67.6 50 71.4 53 75.7 47 74,
tact
Faculty meet- 12 17.6 11 15.7 18  25.7 18  28.
ings
Word of mouth 27 39.7 20 28.6 38 .34.3 31 49,
Poster and 10 14.7 5 7.1 8 11.4 15  23.
signs

Other 9 13.2 8 11.4 6 8.6 8 12.
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TABLE XXV

PRODUCTION OF ANNUAL REPORTS ON LIBRARY USE INSTRUCTION BY
NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N=70 N=70 N =63
No. % No. % No. 2 No. 2
Have annual 10 14.7 13 18.6 - 23 32.9 23  36.5
reports
Do not have 44  64.7 37 52.9 32 45.7 19 30.2
annual reports
Included in 8 11.8 12 17.1 9 12.9 20  31.7
other report
No response 6 8.8 8 11.4 6 8.6 1 1.6

specific classroom situations or other activities.

The previous chapter contains a discussion of the Tibrary admin-
istration's role in setting up a mechanism to monitor the program
as a whole as well as evaluate the individual components. This chapter
concentrates on the role of the librarian responsible for implementing
the program. The librarian must decide which evaluation techniques to
employ to evaluate the components of the program and to evaluate the
success in attaining overall goals. Tables XXVII and XXVIII display
the results of survey question 28 concerning the informal and formal

techniques used to evaluate the components of a program. Table XXIX
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TABLE XXVI

KINDS OF STATISTICS RECORDED FOR FRESHMAN LIBRARY USE INSTRUCTION
PROGRAMS BY NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N=70 N=170 N = 63
No. % No. % No. % MNo. %
Number of 22 32.4 33 47.1 360 51.4 48 76.2
freshmen
Professional 9 13.2 12 17.1 19 27.1 18 28.6
staff time
Number of 30 44.1 33 47.1 45 64.3 53 84,1
sassions
Overall cost 1 1.5 ] 1.4 1 1.4 -0- -0-
of program
Cost per -0- -0- -0- -0- -0- -0- -0- -0-
freshman
student
Other -0- -0- ] 1.4 4 5.7 4 6.3
Statistics 28 41.2 24  34.3 14 20.0 5 7.9

not recorded

displays the results of survey question 29 concerning the ability of
libraries to document a substantial attainment of their written

program goals.
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INFORMAL EVALUATION TECHNIQUES USED TO EVALUATE THE COMPONENTS OF
FRESHMAN LIBRARY USE INSTRUCTION PROGRAMS BY HUMBER

AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year

Four-

Year

Five-Year

Doctoral

Observing stu-
dents during
presentations

Observing stu-
dents' use of
resources

Questionnaire
of students'
opinions of
usefulness of
instruction

Conversation
with students
and instructors
after presenta-
tion

Videotape of a
session for
feedback to
librarian

Other

N =
No..
41

50

14

-0-

68
%
60.3

73.5

20.6

60.3

N =
No.
43

47

14

49

70
%
61.4

67.1

20.0

70.0

37

20

40

64.3

52.9

28.6

57.1

1.4

5.7

N:
No.

50

37

20

43

63
%

79.4

58.7

68.3
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TABLE XXVIII

FORMAL EVALUATTION TECHNIQUES USED TO EVALUATF THE COMPONENTS OF
FRESHMAN -LIBRARY USE INSTRUCTION PROGRAMS BY NUMBER AND
PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral

N = 68 N =70 N=70 N =63

No. % MNo. % MNo. % No. %
In-house test 19 27.9 14 20.0 13 18.6 22 34.9
Standard test 2 2.9 2 2.9 1 1.4 1 1.6
Evaluation of 2 2.9 1 1.4 3 4.3 2 3.2

research diaries

Evaluation of 8 11.8 6 8.6 12 17.1 7 11.1
student bib-
Tiographies

Evaluation of 24  35.3 13 18.6 13 18.6 21 33.3
worksheets or
workbooks

Measure of stu- 5 7.4 2 2.9 3 4.3 8 12.7
dents' attitude
change

Measure of 4 5.9 2 2.9 3 4.3 5 7.9
achievement of

behavioral

objectives

Comparison of 3 4.4 1 1.4 1 1.4 3 4.8
control and

experimental

groups

Other -0- -0- -0- -0- 1 1.4 -0- -0-
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TABLE XXIX

LIBRARIES WHICH CAN DOCUMENT THE SUBSTANTIAL ATTAINMENT OF THE WRITTEN
PROGRAM OBJECTIVES FOR FRESHMAN LIBRARY USE INSTRUCTION PROGRAMS
BY NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N=170 N = 63

Can document 7 10.3 3 4.3 5 7.1 11 17.5
Cannot docu- 23  33.8 17 24.3 18 25.7 26 41.3
ment
No program 30 44.1 40 57.1 39 55.7 24  38.1
objectives
available

No response 8 11.8 10 14.3 8 11.4 2 3.2




CHAPTER VI

PROFILES OF FRESHMAN LIBRARY USE INSTRUCTION
PROGRAMS IN FOUR TYPES OF
ACADEMIC INSTITUTIONS

Introduction

This chapter contains a profile of freshman 1ibrary use instruc-
tion activities in each type of institution using the data displayed
in Chapters IV and V concerning library administrative support and
the program elements and the data obtained from survey questions 30
through 33.

Survey questions 30 through 33 were designed to elicit responses
that would summarize the results of the programs by describing the
problems and benefits of freshman Tibrary use instruction, estimate
the number of freshmen reached by the programs, and state the future
disposition of the programs. An additional optional question asked
the respondents to rate the effectiveness of their programs on a
scale of one to five, one being the least effective and five the most
effective and to state the reasons for the rating.

Table XXX displays the results of survey question 30 concerning
the problems encountered in freshman library use instruction programs.
Table XXXI displays the results of survey question 31 concerning the

benefits of freshman 1library use instruction programs.

94
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TABLE XXX

PROBLEMS ENCOUNTERED IN FRESHMAN LIBRARY USE INSTRUCTION PROGRAMS
BY NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N =68 N =170 N =70 N = 63

Lack of:
funds 7 10.3 10 14.3 7 10.0 16 25.4
professional 19 27.9 21  30.0 28 40.0 35 55.6
staff
clerical staff 10 14.7 9 12.9 7 10.0 17  27.0
cooperation 16 23.5 20 28.2 14 20.0 22 34.9
from faculty
outside the
library
library admin- -0- -0- 1 1.4 1 1.4 6 9.5
istration :
support
administrative 5§ 7.4 11 15.7 3 4.3 9 14.3

support outside
the Tibrary

support from 1 1.5 1 1.4 1 1.4 3 4.8
library faculty

and staff

Program does 37 54.4 31 44 .3 29  41.4 37 58.7
not reach all

freshmen -

Too much infor- 4 5.9 12 17.1 12 17.1 3 4.8
mation too soon

Space 16 23.5 14 20.0 11 15.7 22 34.9
Personnel 1 1.5 -0- -0- 4 5.7 6 9.5
changes

Other 1 1.5 4 5.7 7 10.0 4 6.3




TABLE XXXI

BENEFITS OF FRESHMAN LIBRARY USE INSTRUCTION PROGRAMS BY

NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION
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Two-Year Four-Year Five-Year Doctoral
N = 68 N =170 N =170 N = 63

Increased stu- 53 77.9 55 78.6 55 78.6 53  84.1
dent use of
Tibrary
Librarians' 29 42.6 23 32.9 29 41.4 25 40.0
knowledge of
resources
increased
Good publicity 34 50 29 41.4 31 44 .3 42  66.7
Enhanced stand- 29 42.6 26  37.1 24 34,3 24  38.1
ing for Tibrarians
More Tibrary 30 44,1 20 28.6 23 32.9 31 49.2
staff interaction
Increase in 1 1.5 -0- -0- 1 1.4 3 4.8
funding
Improved 9 13.2 10 14.3 7- 10.0 4 6.3
collection
development
Improved 1i- 35 51.5 36 51.4 33 47.1 38 60.3
brarian/faculty
relationship
Other 3 4.4 5 7.1 2 2.9 4 6.3
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Table XXXII displays the results of survey question 33 concerning
an estimation of the percentage of freshmen reached by 1library use
instruction programs and activities in each of the four types of

institutions.

TABLE XXXII

MEAN AND MEDIAN PERCENTAGE OF FRESHMEN REACHED BY LIBRARY USE INSTRUC-
TION AS ESTIMATED BY RESPONDENTS FROM FOUR TYPES .OF INSTITUTIONS

Two-Year Four-Year Five-Year Doctoral

N =33 N = 42 N =41 N = 48
Mean percentage 62.0 80.2 68.2 69.1
Median percent= 75.0 87.5 80.0 75.0

age

Table XXXIII. displays the results of survey question 33 concern-
ing the future disposition of the freshman Tibrary use instruction

program.
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FUTURE DISPOSITION OF FRESHMAN LIBRARY USE INSTRUCTION PROGRAMS BY
NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

Two-Year Four-Year Five-Year Doctoral
N = 68 N =70 N =70 N =63

No. % No. % No. % No. %
Continue as is 17 25.0 27  38.6 19 27.1 24 38.1
Continue but 16 23.5 15 21.4 19 27.1 23 36.5
modify
Reduce -0- -0- -0- -0- -0- -0- 1 1.6
Expand 23 33.8 17 24.3 24 34.3 11 17.5
Discontinue -0- -0- -0- -0- 1 1.4 -0- -0-
Other 3 4.4 1 1.4 1 1.4 -0- -0-
No response 9 13.2 10 14.3 6 8.6 4 6.3

Table XXXIV displays the results of optional survey question 34

on the effectiveness of the freshman Tibrary use instruction program.

The respondents were asked to rate the effectiveness of their 1i-

brary use instruction activities and programs for college freshmen

on a scale of one to five.

A one rating indicates the least effec-

tive program and a five rating indicates the most effective program.
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TABLE XXXIV

EFFECTIVENESS OF FRESHMAN LIBRARY USE INSTRUCTION PROGRAM BY
NUMBER AND PERCENTAGE OF TYPE OF INSTITUTION

1

Rating Two-Year Four-Year Five-Year Doctoral

N= 43 N = 43 N =45 N = 41

No. % No. % No. % No. %
One 3 7.0 -0- -0- 1 2.2 1 2.4
Two 6 14.0 14 32.6 13 28.9 - 8 19.5
Three 21  48.8 16 37.2 18 40.0 18  43.9
Four 9 20.9 11 25.6 11 24.4 12 29.3
Five 4 9.3 2 4.7 2 4.4 2 4.9

Profile of Freshman Library Use Instruction

Programs in Two-Year.Academic Institutions

Introduction

Of the 68 two-year academic institutions that responded to survey
question two, six (9%) libraries indicated that they do not have an
orientation and Tibrary use instruction program for freshmen. Of the

remaining two-year institutions, 34 (50%) have a formal program and

]The rating of one indicates the least effective; five indicates
the most effective.
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28 (41%) have an informal program.

Library Administrative Support

The responses to survey questions 3 through 15 concerning library
administrative support for freshman library use instruction programs by

the two-year institutions are outlined below.

Goal-Setting Activities. Twenty-nine Tibraries (42.6%) include
the academic community in the formulation of goals for their program,
13 (15.1%) have written goals and objectives, and 10 (14.7%) have a

timetable for implementing the goals and objectives.

Funding. A majority of the freshman programs (50 libraries or
73.5%) are funded from the general library budget. Three (4.4%)
programs have budgets that are clearly separate from the general 1i-
brary budget, three programs (4.4%) are funded by a special grant
from within the institution. Six (8.8%) libraries indicate that
other sources of funding are used. In these cases, the program ex-
penses are charged to another budget within the institution, such as
a general orientation budget or an instructional budget. Other 1i-
braries explained that students bear part of the cost of the program
by purchasing workbooks or other materials. In terms of having
sufficient staff and materials to carry out the program, about half
of the two-year institutions indicated that they have sufficient funds
for professional staff (36 or 52.9%), instructional materials (36 or
52.9%), and facilities (32 or 47.1%). Only 18 libraries (26.5%)
indicated that they have sufficient clerical staff and 26 (38.2%)
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Personnel. More than 70 percent of the Tibraries have instruction
Tibrarians who have training in various disciplines (49 or 72.1%),
teaching skills (41 or 60.3%), and the preparation and use of audio-
visual material (46 or 67.6%). Twenty-two (32.4%) of the libraries
have librarians who are trained in evaluation techniques.

Organizationally, the library director (27 or 39.7% libraries)
is the one most 1ikely to be in charge of implementing the instruction
program. Six libraries have a part-time or full-time instruction 1i-
brarian. Of these six 1ibraries, four of the instruction Tibrarians
report to the 1ibrary director, one to the reference department head,
and one to a subject department head. Many two-year schools indicated
that they have only one or two Tibrarians, all of whom are involved
in library orientation and instruction.

In terms of job descriptions, 46 (67.6%) libraries include 1i-
brary instruction as an expected responsibility but only 10 (14.7%)
libraries include instruction as a criterion in administrative deci-
sions regarding promotion, tenure, and merit raises.

Librarians at 24 (35.3%) of the institutions participated in the
past 12 months in continuing education activities. Several of the
35 librarians who indicated no participation in continuing education

activities also indicated that funds for travel are very limited.

Evaluation. In terms of types of evaluation undertaken, 27
(39.7%) libraries evaluate their entire program and 16 (23.5%) 1i-

braries evaluate parts of the program. Twenty (29.4%) libraries do
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not conduct any evaluation of their programs. The academic community
participates in evaluation of the goals and objectives of the program

in 31 (45.6%) libraries.

Program Elements

In response to survey questions 16 through 29 concerning the
program elements of freshman library use instruction, the two-year
institutions indicated that their programs are implemented in the

following manner.

Needs Assessment. Needs assessments were conducted by 15 (22.0%)

lTibraries. Seven (10.3%) libraries prepared a written report of the

needs assessment.

Instructional Objectives. Twenty-five (36.8%) libraries use

instructional objectives that can be measured.

Types of Programs. The two most popular orientation methods at

two-year institutions are the guided tour (50 or 73.5%) and the hand-
book (38 or 55.9%). Lesser used methods are the éTide/tape presen-
tation to large groups (19 or 27.9%), the slide/tape for individuals
(13 or 19.1%), the self-guided printed tour (8 or 11.3%), a signage
system (7 or 10.3%), the self-guided audio tour (4 or 5.9%), a
tabloid-type handout (4 or 5.9%), and a videotape (3 or 4.4%).

Twelve of the libraries (17.6%) indicated other methods of orientation,
such as a brief lecture sometimes accompanied by handouts of a library
exercise.

The type of library use instruction most offered in the two-year
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institution is course-related instruction (55 or 80.9% of the libra-
ries). In descending order of use, the other types of instruction are
course-integrated (35 or 51.5%), self-paced workbooks (23 or 33.8%),
point-of-use printed materials (20 or 29.4%), credit courses (23 or
33.8%), point-of-use audio-visual materials (14 or 20.6%), and non-
credit instruction (12 or 17.6%). Computer-assisted instruction is
offered at only 2 or 2.9% of the libraries.

Of the 23 Tibraries that offer credit courses in Tibrary use
instruction to freshmen, three of the courses are required. Twelve
libraries offer a one-credit course, five offer a two-credit course,
and four offer a three-credit course. Most of the credit courses meet
for one term, one meets for one-third of the year; another for eight

weeks. Al1 of the courses except one are taught by librarians.

Disciplines or Subject Areas. The subject most likely to re-

ceive course-related Tibrary use instruction is English. Fifty-one

or 75% of the libraries have course-related instruction offered through
English composition classes and 31 (45.6%) offer instruction in other
English classes. Other disciplines that receive course-related 1i-
brary use instruction are business (29 or 42.6%), the social sciences
(20 or 29.4%), the humanities (14 or 20.6%), the sciences (13 or 19.1%),
journalism (9 or 13.2%), and education (7 or 10.3%). Other course-
related instruction is given to classes in career planning nursing,

data processing, and study skills.

Instructional Materials. The types of instructional materials

most popular in the two-year institution are handouts (38 or 55.9%),
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worksheets (36 or 52.9%), library handbooks (35 or 51.5%), floor plans
and maps (29 or 42.6%), printed bibliographies (26 or 38.2%), work-
books (18 or 26.5), sample pages from superseded reference sources

(18 or 26.5%), and textbooks (13 or 19.1%).

The most used audio-visual instructional materials are the slide-
tape presentation (21 or 30.9%), transparencies (19 or 27.9%), and the
chalkboard (19 or 27.9%). Other less used audio-visual materials are
videotape or television (7 or 10.3%), filmstrips (7 or 10.3%), slides
(6 or 8.8%), notepad and easel (5 or 7.4%), computer-assisted instruc-
tion (3 or 4.4%), and motion pictures (1 or 1.5%). One library uses
large catalog cards as a visual device. None of the libraries uses

videodiscs.

Content of the Instruction. In the two-year institutions, the

content of freshman library use instruction emphasizes instruction in

how to use the Readers' Guide to Periodical Literature (59 or 86.8%),

how to read a call number (59 or 86.8%), how to use the card catalog
(56 or 82.4%), and how to locate material on the shelves (55 or 80.9%).
At least 50% of the libraries also give instruction in Tibrary policies
and regulations (49 or 72.1%), specialized reference tools (43 or
63.2%), major periodical indexes (46 or 67.6%), subject headings lists
(41 or 60.3%), newspaper indexes (39 or 57.4%), and the use of audio-
visual equipment, such as microfilm readers (36 or 52.9%).

Less than 50% of the libraries give instruction in how to con-
struct a search strategy (30 or 44.1%), how to choose (21 or 30.9%)

and narrow (22 or 32.5%) a topic, and how to write a bibliography and
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footnotes (19 or 27.9%).

Because computer-based equipment is not generally available in
the majority of libraries, the survey data discussed below indicates
the number of libraries that have this equipment available and give
instruction in its use. Twenty-one (20.9%) libraries give instruc-
tion in the use of computer-produced Tists of periodicals. Other
types of instruction offered are instruction in the use of online
catalogs (4 or 5.9%), online circulation éystems (2 or 2.9%), and COM
(computer output on microfilm) catalogs (9 or 13.2%).

Libraries in two-year institutions are least Tikely to give in-
struction in the use of government publications (11 or 16.2%) and
instruction in how to take notes (4 or 5.9%).

Other types of instruction mentioned by the respondents include
an introduction to the Library of Congress classification system, a
description of the parts of a book, an introduction to the library's

vertical files, and how to order articles via interlibrary loan.

Public Relations and Publicity. The programs are most likely to

be publicized via personal contact with faculty (46 or 67.6%) and

word of mouth (27 or 39.7%). Other methods include information in

the college bulletin (20 or 29.4%), faculty meetingé (12 or 17.6%),
bulletin boards (10 or 14.7%), posters or signs (10 or 14.7%), fliers
mailed to faculty or students (9 or 13.2%), notices in the campus news-
paper (9 or 13.2%), and library newsletters (5 or 7.4%). Only one
(1.5%) library advertises on a campus radio or television station.
Other sources of publicity mentioned by the respondents include

publicity during orientation week activities and information given to
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counselors and advisors,

Record Keeping and Statistics. Forty-four (71.0%) libraries do

not produce an annual report on Tibrary use instruction. Ten (14.7%)
libraries produce an annual report and eight (11.8%) include informa-
tion on the program in a library or other type of annual report.
Statistics are not recorded by 28 or 41.2% of the Tibraries. Of
the 1ibraries who do record statiétics, the types of statistics re-
corded are the number of sessions of instruction (30 or 44.1%), the
number of freshmen reached through the program (22 or 32.5%), and the
professional staff time involved in the program (9 or 13.2%). Only

one (1.5%) library could determine the overall costs of the program.

Evaluation Methods. Informal evaluation techniques include ob-

serving whether students could use the resources (50 or 73.5%), ob-
serving students during presentations (41 or 60.3%), and conversation
with the instructor and students after presentations (41 or 60.3%).
Questionnaires to assess the students' opinions of the usefulness of
the instruction are used by 14 (20.6%) libraries.

Formal evaluation techniqueé are used by Tess than 40% of the
libraries. The most used formal technique is evaluation of worksheets
or workbooks (24 or 35.3%). Other less frequently used methods are
a test designed by librarians (19 or 27.9%), evaluation of bibliogra-
phies produced by students (8 or 11.8%), questionnaires to measure
attitude change (5 or 7.5%), measurement of achievement of behavioral
objectives (4 or 5.9%), a comparison of control and experimental

groups (3 or 4.4%), a standardized Tibrary test (2 or 2.9%), and
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evaluation of research diaries (2 or 2.9%).

Thirty (44.1%) libraries indicated that they have no wpitten
program objectives. Twenty-three (33.8%) cannot document the substan-
tial achievement of their program objectives. Only 7 (10.3%) libraries
can provide documentation to prove the attainment of their program

objectives.
Summary

The major problem encountered by two-year institutions is that
the programs do not reach all freshmen in a majority of the libraries
(37 or 54.4%). Other problems are lack of professional staff (19 or
27.9%), lack of support from faculty outside the library (16 or 23.5%),
lack of sufficient space (16 or 23.5%), lack of clerical support (10
or 14.7%), lack of sufficient funds (7 or 10.3%), lack of support from
the institution's administration (5 or 7.4%), and attempting to teach
the freshmen more than they need‘to know (4 or 5.9%). Lack of support
from Tibrary faculty and changes in personne1'were checked by one 1i-
brary as problems.

The three top benefits of the program as indicated by more than
50% of the Tibraries are increased student use of the library (53 or
77.9%), improvement in the librarian's relationship with faculty out-
side the library (35 or 51.5%), and good publicity for the Tibrary (34
or 50%). Other benefits mentioned by at least 40% of the libraries
are more interaction among library staff (30 or 44.1%), an increase in
the Tlibrarians' knowledge of library resources (39 or 42.6%), and

enhanced standing for Tibrarians in the eyes of non-library faculty
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(29 or 42.6%). Another benefit reported by 9 (13.2%) libraries is im-
proved collection development activities. Only one library (1.5%)
reported increased funds for the library as a result of the programs.
Other benefits noted by the respondents are that effective use of the
library increased and that students became more aware and appreciative
of library resources.

Of the 33 Tibraries that were able to estimate the percentage of
freshmen reached through their programs, the median percentage was
75.0% and the mean was 62.0%.

In response to the survey question on the future disposition of
the program, 23 (33.8%) libraries indicated the would expand their
programs, 17 (25.0%) will continue their programs as they are, and
16 or 23.5% will continue their programs but modify them slightly.
Several libraries indicated that, although they had indicated they
would expand their programs, the expansion was based more on hope
than an established reality. Three libraries (4.4%) indicated they
were uncertain of future plans as they were expecting changes in
personnel.

Forty-three libraries responded to an optional question concern-
ing a rating of the effectiveness of their freshman library use in-
struction program on a scale of one to five, one being the least
effective and five the most effective. The highest number of libraries
(21 or 48.8%) rated their programs as average (a three rating). Four
libraries (9.3%) rated their programs as highly effective with a five
rating. Nine libraries (20.9%) rated their programs a four. Six

libraries (14.0%) gave their programs a two rating, and three
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libraries (7.0%) rated their programs a one.

The comments following the optional survey question on a rating
of the effectiveness of the program are summarized below.

The comments from libraries that gave their programs a one or two
(i.e., a low) rating centered around the lack of a formal, p]anneq
instruction program and the lack of class time available for library
use instruction. Others commented that many faculty do not take 1i-
brary instruction seriously, perhaps because they believe their students
already know enough about Tibrary use. One librarian commented about
faculty: "they don't seem to care if their students know anything
about the Tibrary, yet at term paper time the students are expected to

Took up materials and use the Readers' Guide." Several Tibrarians men-

tioned that instruction was not high on their priority 1list. One
commented that their program is only an improvisation until they "can
work through our priorities and put together a formal program."

Several libraries that gave their programs a three (or average)
rating commented that their programs deserve an average rating because
they do not reach all freshmen, the content of the instruction is too
superficial, the students need more practice devising search strategies,
the Tibrary needs written program objectives and way to evaluate
presentations, or the wide range of student abilities is a handicap.
Many respondents commented on the lack of staff to plan and implement
a program. "Not enough students are being reached. Because our staff
is very small and library use by students and faculty is very heavy,
we feel a bit helpless about expanding our efforts."

The comments from the Tibraries that gave their programs an
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above average (four or five) rating centered around the ability of
these 1ibraries to reach a high percentage of students and a good rela-

tionship with faculty.

Profile of Freshman Library Use Instruction

Programs in Four-Year Academic Institutions

Introduction

O0f the 70 libraries from four-year institutions that responded to
the survey, 7 or 10.0% of these Tibraries have no program at all for
freshmen, 21 (30.0%) have formal programs, and 42 (60.0%) have infor-

mal programs.

Library Administrative Support

The responses to survey questions 3 through 15 concerning library

administrative support are outlined below.

Goal-Setting Activities. The academic community is involved in

formulating the goals of the freshman library use instruction program
in 31 (44.2%) libraries. Thirteen (18.6%) libraries indicated they
have formal goals and objectives, and only 9 (12.9%) Tibraries have a

timetable for implementing the written goals and objectives.

Funding. The largest number of Tibraries (55 or 78.6%) reported
that funding for the freshman program is part of the general library
budget. Only one (1.4%) library reported a separate library fund for

the program; one library (1.4%) has a grant from outside the college;
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and one Tibrary (1.4%) has a grant from within the institution. The
libraries that indicated other sources of funding noted that the fresh-
man programs are funded from such sources as an orientation budget, a
study skills budget, a humanities budget, or a special budget for
freshman topics.

Support staff and equipment are the two items less likely to be
checked as sufficient by Tibraries in four-year institutions. Support
staff is deemed sufficient in 17 (24.3%) libraries, equipment by 19
(27.1%), facilities by 28 (40.0%), materials by 31 (44.3%), and pro-
fessional staff by 37 (52.9%) libraries.

Personnel. The pricr training of instruction librarians includes
training in various disciplines in 55 or 78.6% of the libraries,
teaching skills in 38 or 54.3% of the libraries, preparation and use
of audio-visual material in 33 or 47.1% of the libraries, and prepara-
tion and use of evaluation techniques in 21 or 30.0% of the libraries.

The reference department head (20 or 28.6%) or the library
director (12 or 17.1%) are more likely to be responsible for imple-
menting the program. Public service librarians (7 or 10.0%) and the
public services head (8 or 11.4%) are also responsible for implement-
ing the program. Several of the respondents who checked "other" on
this survey question indicated that their institution had one reference
librarian who implemented the program.

Of the five (7.1%) part-time and one (1.4%) full-time instruction
librarians, five or 83.3% report to the library director. The sixth

librarian reports to the chair of the humanities division.
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Forty-two (60.0%) Tibraries include instruction in job descrip-
tions. Eleven (15.7%) libraries do not include instruction in job
descriptions.

Library use instruction is used as a criterion for merit raises,
promotion, and/or tenure decisions in 14 (20.0%) libraries. In 18
(25.7%) libraries, one or more librarians participated in some type of

continuing education activity in the past 12 months.

Evaluation. In terms of evaluation activities, the Tibrary ad-
ministration encourages librarians to evaluate the entire program in
27 (38.6%) libraries. Fifteen (21.4%) libraries evaluate various com-
ponents of the program and 12 (17.1%) libraries evaluate teaching ob-
jectives. The highest number of libraries, 30 or 42.9%, do not evaluate
their programs. 1In 37 (52.9%) Tibraries the academic community does

not participate in the evaluation of the goals and objectives of the

programs.

Program Elements

The responses to survey questions 16 through 29 concerning the
program elements of freshman library use instruction are outlined

below.

Needs Assessment. Fourteen (20.0%) libraries have conducted a

needs assessment of the academic community for Tibrary orientation and
instruction. Six libraries (8.6%) have produced a written needs
assessment. Nineteen (27.1%) libraries have written instructional

objectives.
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Types of Programs. The two most popular types of orientation

activities in the four-year institutions are the guided tour offered
by 53 (75.7%) libraries and handbooks by 44 (62.9%) libraries. The

other types of orientation mentioned in the survey are used by fewer
than 13.0% of the libraries.

Course-related instruction is done by 53 (75.7%) libraries and
course-integrated by 30 (42.9%) libraries. Non-credit instruction,
such as term paper clinics, is offered by 10 (14.3%) libraries. Point-
of-use printed materials are used by 18 (25.7%) libraries, self-paced
workbooks by 11 (15.7%) libraries, and point-of-use audio-visual ma-
terials by 9 (12.9%) libraries. Only 2 (2.9%) libraries offer
computer-assisted instruction.

Five (8.3%) libraries offer credit courses. Two of the courses
are required; three are optional. All of the five courses last one
term. Only three libraries reported the number of credit hours re-
ceived for the course. One course is for four hours of credit,
another is three hours of credit, and another is one hour of credit.
Four of the courses are taught by a librarian; one is co-taught by a

librarian and a non-1library instructor.

Disciplines or Subject Areas. English composition is the subject

most Tikely to receive course-related instruction in four-year institu-
tions. Fifty-one (72.9%) libraries offer course-related instruction
to English composition classes. In descending order of use, the sub-
ject areas that receive course-related library use instruction are the

social sciences in 21 (30.0%) libraries, other English classes in
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19 (27.1%) libraries, the humanities in 15 (21.4%) libraries, business
in 14 (20.0%) libraries, the sciences in 13 (18.6%) libraries, educa-
tion in 10 (14.3%) libraries, and journalism in 7 (10.0%) libraries.
Course-related instruction is also given to classes in computer
science, drama, music, occupational therapy, reading development,

nursing, study skills, and physical education.

Instructional Matérials. The three most popular types of instruc-

tional materials in four-year institutions are handouts (used by 41 or
58.6% of the libraries), library handbooks (38 or 54.3%), and work-
sheets (30 or 42.9%). Other types of instructional materials are
printed bibliographies used by 28 (40.0%) libraries, floor plans and
maps used by 25 (35.7%) libraries, transparencies used by 21 (30.0%)
libraries, a chalkboard used by 20 (28.6%) libraries, and sample pages
from superseded reference sources used by 20 (28.6%) libraries. The
types of instructional materials which are Tittle used in four-year
institutions are workbooks (7 or 10.0%), slide/tape (7 or 10.0%), large
note pad and easel (4 or 5.7%), filmstrips (4 or 5.7%), videotape or
television (4 or 5.7%), slides (3 or 4.3%), textbooks (3 or 4.3%), and
computer-assisted instruction (2 or 2.9%). Other types of instructional
materials mentioned by respondents are reference materials, mimeographed

lecture notes, and a poster board replica of a catalog card.

Content of the Instruction. In the four-year institutions the

content of the instruction focuses on the use of the card catalog (61
or 87.1% of the libraries), how to read a call number (57 or 81.4%),

the use of the Readers' Guide to Periodical Literature (55 or 78.6%),
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and how to locate material on the shelves (54 or 77.1%).
At Teast 50% of the Tibraries give instruction in the use of

major periodical indexes other than Readers' Guide (48 or 68.6%),

how to use a subject headings 1list (46 or 65.7%), library policies
and regulations (43 or 61.4%), specialized reference tools (41 or
58.6%), and search strategy (35 or 50.0%).

Less than 50% of the libraries give instruction in how to use
newspaper indexes (33 or 47.1%), how to use audio-visual equipment
(27 or 38.6%), how to narrow a topic (24 or 34.3%), how to choose a
topic (23 or 32.9%), how to write a bibliography (13 or 18.6%), and
how to take notes (10 or 14.3%).

The number of libraries in four-year institutions that offer
instruction in the use of computer-based equipmenf is small in three
specific areas. Two (2.9%) libraries give instruction in how to use
an online catalog, two (2.9%) give instruction in the use of COM
(computer output on microfilm) catalogs, and no library gives in-
struction in the use of an online circulation system. In a fourth
computer-based area, 18 Tibraries (25.7%) give instruction in how to
use a computer-produced 1ist of periodical holdings.

Other instruction mentioned by the respondents are an introduc-
tion to the use of the Tibrary's reserve section, the names of 1i-
brarians and the Tocation of their offices, how to find bibliographies,

and how to use interlibrary loan.

Public Relations and Publicity. The programs are most likely to

be publicized through personal contact (50 or 71.4% of the libraries).
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Other less frequently used methods in descending order of use are word
of mouth publicity (20 or 28.6%), fliers mailed to faculty (12 or
17.1%), and faculty meetings (11 or 15.7%). Al1 of the other types of
publicity are used by less than 15% of the libraries. Other sources
of publicity mentioned by the respondents who checked "other" are
publicity in the library handbook for faculty and informing student

advisors of the program.

Record Keeping and Statistics. Over 50% of the four-year insti-

tutions do not produce an annual report on Tibrary use instruction

(37 or 52.9% of the libraries). Thirteen (18.6%) libraries do produce
an annual report and 12 (17.1%) include the information about instruc-
tion in another report.

Statistics are not recorded by 24 (34.3%) libraries. Of the
libraries who do record statistics, 33 (47.1%) record the number of
freshmen reached through the program, 12 (17.1%) libraries record pro-
fessional staff time involved in the program, and 33 (47.1%) libraries
record the number of sessions of instruction. Only one library re-
cords the overall cost of the program and no library records the cost

per student.

Evaluation Methods. Three kinds of informal evaluation methods

are used by more than 60% of the four-year institutions. Forty-nine
(70.0%) libraries converse with instructors and students to gain feed-
back after a presentation, 47 (67.1%) libraries observe whether or not

students can use resources described in the instruction, and 43 (61.4%)
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libraries observe students during the presentations. A simple
questionnaire designed to assess students' opinions on the usefulness
of the instruction is used by 14 (20.0%) 1ibraries. One respondent re-
marked in the comments that questionnaires are sent to faculty whose
classes have received library use instruction in order to gain feed-
back on the value of the presentation.

Formal evaluation techniques are used in very few of the four-year
institutions. An in-house test is used by 14 (20.0%) of the libraries
and the evaluation of worksheets in 13 (18.6%) libraries. The other
types of formal evaluation techniques listed in the survey are used by
less than 15% of the respondents.

Forty (57.1%) libraries have no written program objectives and
only 3 (4.3%) libraries can substantiate the achievement of their

program objectives.

Summary

The major problem encountered in four-year institutions is that
the program does not reach all freshmen. Thirty-one or 44.3% of the
libraries mentioned this fact as a problem. Other problems are lack
of professional staff (21 or 30.0% of the libraries), lack of coopera-
tion from faculty outside the library (20 or 28.2%), insufficient
space for the program (14 or 20.0%), too much information is given to
the freshmen before it is really needed (12 or 17.1%), lack of support
from the institution's administration (11 or 15.7%), insufficient
funds (10 or 14.3%), and insufficient clerical support (9 or 12.9%).

Only one Tibrary checked lack of support from the library administration
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as a problem. Three other problems mentioned in the comments are the
large number of students with negative attitudes towards the library,
the lack of a planned program, and the lack of time slots for the
program.

More four-year institutions listed benefits of the programs than
listed problems. The chief benefit is increased student use of the
library (reported by 55 of 78.6% of the libraries). Other benefits
are an improved Tibrarian and fécu]ty relationship (36 or 51.4%),
good publicity for the library (29 or 41.4%), enchanced standing for
librarians in the eyes of non-library faculty (26 or 37.1%), increased
knowledge of library resources by librarians (23 or 32.9%), more
interaction among library staff (20 or 28.6%), and improved collection
development (10 or 14.3%). In the comments, three libraries noted
improvement in student/librarian relationships and one library noted
that faculty use of the Tlibrary increased as a result of the program.

Forty-two four-year institutions responded to the survey question
asking the libraries to estimate the percentage of freshmen reached
through their library use instruction programs. These estimates reveal
that the median percentage of freshmen reached by the programs is
87.5% and the mean percentage of freshmen reached by the programs is
80.2%.

In response to the survey question concerning the future disposi-
tion of the program, the highest number of libraries (27 or 38.6%)
indicated that they would continue their programs as they presently
are. Seventeen (24.3%) will expand their programs and 15 (21.4%) will

modify their programs somewhat. None of the libraries who responded
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to this question plans to reduce or discontinue its program.

Forty-three libraries responded to an optional question asking
the Tibraries to rate the effectiveness of their freshman library use
instruction program on a scale of one to five, one being the Teast
effective program and five being the most effective program. Of the
43 libraries which responded, 16 (37.2%) rated their program as
average (a three rating). Fourteen (32.6%) libraries gave their pro-
grams a below average rating (a two rating) and 11 (25.6%) libraries
gave their programs an above average (a four) rating. Two libraries
(4.7%) rated their programs as very effective (a five rating) and no
library gave its program a one rating.

The comments following this'optiona1 quéstion are summarized
below. The reasons given for a Tow (a one or two) rating centered
around the lack of cooperation from faculty outside the Tibrary, lack
of professional staff, the inability of the students to relate the in-
struction to future assignments, and the fact that library use instruc-
tion is not a high priority. One respondent commented, "we Tack space
and staff enough for ah effective program and acquiring such is low
priority."

The Tibraries that gave their program an average or three rating
commented that their programs are average because the programs do not
reach all freshmen, the lack of time on the part of the librarian to
formulate objectives and evaluation methods, or the lack of classroom
time to present material. One librarian wrote, "I think our program is
effective in terms of our own goals. However, in terms of what

larger, richer, and better-staffed libraries are doing, we probably
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suffer by comparison."

Librarians that gave their programs an above average (four or
five) rating credited their success to the fact that they reach almost
all freshmen and/or their instruction is immediately followed by a
library assignment. Some libraries commented that their programs were
rated higher because the freshmen after taking the instruction know

who the librarians are and go to them for assistance.

Profile of Freshman Library Use Instruction

Programs in Five-Year Institutions

Introduction

Of the 70 libraries from five-year institutions that responded to
the survey, 6 or 8.6% of these libraries had no program at all for
freshmen, 32 (45.7%) had formal programs, and 32 (45.7%) had informal

programs.

Library Administrative Support

The responses to survey questions 3 through 15 concerning Tibrary

administrative support are gutlined below.

Goal-Setting Activities. The academic community is involved in
formulating the goals of the freshman library use instruction program
in 25 (35.7%) libraries. FortyQOne (58.6%) libraries do not have
formal goals and objectives and only 5 (7.1%) libraries have a time-

table for implementing the written goals and objectives.
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Funding. Nearly all (61 or 87.1%) of the Tibraries reported
that funding for the freshman program is part of the general library
budget. Only one (1.4%) library reported a separate library budget
for the program. Two libraries reported other sources of funds, such
as the Tibrary science budget and the institution's orientation budget.

Support staff is sufficient in 26 (37.1%) libraries. Equipment
and facilities are sufficient in 28 (40.0%) libraries. There are
sufficient ihstructiona] materials in 37 (52.9%) libraries and

sufficient professional personnel in 40 (57.1%) libraries.

Personnel. The prior training of instruction librarians includes
training in various disciplines in 56 (80.0%) libraries, teaching
skills in 30 (42.9%) libraries, preparation and use of audio-visual
equipment and material in 28 (40.0%) libraries, and preparation and
use of evaluation techniques in 14 (20.0%) libraries.

The reference department head (16 or 22.9% of the libraries) or
the public service Tibrarians (9 or 12.9% of the libraries) are most
1ikely to be responsible for implementing the program. Of the 13
part-time and full-time instruction Tibrarians who are responsible
for implementing the programs in four-year institutions, six report to
the library director, three report to the reference department head,
two report to the public services head, and two report to a subject
department head.

Fifty-four (77.1%) libraries include instruction in job descrip-
tions. Instruction is not included in the job descriptions of Tibrari-

ans at 5 (7.1%) institutions; three (4.3%) libraries do not have job
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descriptions, and 8 (11.4%) libraries did not respond to this question.
Library use instruction is used as a criterion for merit raises,

promotion, and/or tenure decisions in 30 (42.9%) libraries. In 37

(52.9%) libraries, one or more librarians participated in some type of

continuing education activity in the past 12 months.

~Evaluation. The Tibrary administration encourages librarians to
evaluate the entire program in 30 (42.9%) libraries. Eighteen (25.7%)
libraries evaluate various components of the program and 12 (17.1%)
evaluate teaching objectives. Programs are not evaluated in 26
(37.1%) libraries. 1In 24 (34.3%) libraries the academic community
does participate in the evaluation of the goals and objectives of the

program.

Program Elements

The responses to survey question 16 through 29 concerning the
program elements of freshman library use instruction are outlined

below.

Needs Assessment. Thirteen (18.6%) libraries have conducted a

needs assessment of the academic community for library orientation and
instruction. Eight (11.4%) libraries have produced a written needs

assessment.

Instructional Objectives. Eleven (15.7%) libraries use instruc-

tional objectives.

‘Types of Programs. The two most popular types of orientation
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activities are the guided tour offered by 52 (74.3%) libraries and the
library handbook offered by 34 (48.6%) libraries. Less frequently
used orientation activities are signage systems (18 or 25.7% of the
libraries), self-guided printed tours (16 or 22.9% of the libraries),
a slide/tape presentation to large groups (13 or 18,6%), and a
tabloid-1ike handout (12 or 17.1%). The other types of orientation
activities listed in the survey are used by less than 15% of the five-
year institutions. In the comments the reépondents noted additional
types of orientation, such as a brief lecture with handouts, informa-
tion on bookmarks, and information in the general student handbook.

Course-related instruction is done by 55 (78.6%) libraries and
course-integrated instruction by 25 (35.7%) libraries. Other types
of 1ibrary instruction are the credit course (20 or 28.6% of the 1i-
braries), point-of-use printed materials (31 or 44.3%), non-credit
instruction (14 or 20.0%), self-paced workbooks (16 or 22.9%), and
point-of-use audio-visual instruction (11 or 15.7%).

0f the 20 libraries that offer credit courses, 3 of the courses
are required and 17 are optional. Of the 15 libraries who reported
the number of credit hours for the course, five reported the course
is for two hours credit, four reported one hour credit, three reported
three hours credit, and two reported one and one-half hours credit.
Fourteen of the courses last one semester. Sixteen courses are taught
by Tibrarians, three by non-librarians, and one jointly by librarians

and non-librarians.

Disciplines or Subject Areas. English composition is the subject
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most Tikely to receive course-related library use instruction in five-
year institutions. Forty-six (65.7%) libraries offer course-related
library use instruction to English composition classes. Other subject
areas that receive course-related library use instruction are the
social sciences (21 or 30.0% of the Tibraries); English courses other
than freshman composition, business, and education (16 or 22.9% of the
libraries); the humanities (17 or 24.3%); and journalism (11 or 15.7%).
Course-related instruction is also given to classes in health educa-

tion, speech, and home economics.

Instructional Materials. The most popular instructional materials

in five-year institutions are handouts (used by 51 or 72.9% of the
libraries), floor plans and maps (35 or 50.0%), handbooks (34 or 48.6%),
printed bibliographies (33 or 47.1%), and worksheets (33 or 47.1%).
Lesser used instructional materials are the chalkboard (26 or 37.1%),
sample pages from superseded reference sources (21 or 30.0%), trans-
parencies (18 or 25.7%), slide/tape (15 or 21.4%), workbooks (10 or
14.3%), slides (9 or 12.9%), and textbooks (8 or 11.4%). The other
instructional materials listed in the survey were used by less than

10% of the Tibraries. In the comments the respondents noted that
additional instructional materials used are examples of microforms,

reference materials, and a large chart depicting a search strategy.

Content of the Instruction. In the five-year institutions, the

content of the freshman library use instruction focuses on six areas:
how to use the card catalog (61 or 87.1% of the libraries), how to

use the Readers' Guide to Periodical Literature (58 or 82.9%), how
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to read a call number (57 or 81.4%), how to use major periodical

indexes other than Readers' Guide (56 or 80.0%), how to locate ma-

terial on the shelves (54 or 77.1%), and how to use a subject headings
list (52 or 74.3%).

At Teast 50% of the libraries give instruction in how to use
newspaper indexes (43 or 61.4% of the libraries), library policies
and regulations (43 or 61.4%), and how to use specialized reference
tools (41 or 58.6%).

Less than 50% of the libraries give instruction in the use of
government publications, audio-visual equipment, and a computer-
produced Tist of periodical holdings (29 or 41.4% of the Tibraries);
how to devise a search strategy (27 or 38.6%); how to narrow a topic
(26 or 37.1%); how to choose a topic (23 or 32.9%); how to prepare a
bibliography (20 or 28.6%); and how to take notes (12 or 17.1%).

Instruction in the use of cbmputer-based equipment includes
instruction in the use of a COM (computer output on microfilm) cata-
log given by 7 (10.0%) libraries, instruction in the use of an online
catalog given by 4 (5.7%) libraries, and instruction in the use ofA
an online circulation system given by 2 (2.9%) libraries.

In the comments, respondents noted that they aTso gave instruc-
tion in how to use the library's reserve section, the location of book
drops, the library's hours of opening, their Tibrary's history, the
history of Tibraries, the development and importance of literacy,
how to evaluate a reference source for its usefulness to the student's
topic, academic integrity (i.e., plagiarism), and how to translate key

words into search terms. One library offered demonstrations of online



126

information retrieval and the computerized OCLC (Online Computer

Library Center) catalog.

Public Relations and Publicity. The programs are most Tikely to

be publicized through personal contact with faculty (53 or 75.7% of

the 1ibraries). Other less frequently used publicity methods in des-
cending order of use are word of mouth (38 or 34.3%), fliers mailed to
faculty and/or students (21 or 30.0%), faculty meetings (18 or 25.7%),
and course catalogs (16 or 22.9%). A1l of the other types of publicity
are used by less than 15% of the libraries. One other type of publi-

city noted by some respondents is publicity by counselors and advisors.

Record Keeping and Statistics. Annual reports are produced by

23 (32.9%) libraries or information about instruction is included in
another annual report by 9 (12.9%) Tlibraries.

Statistics are not recorded by 14 (20.0%) libraries. O0f the Ti-
braries who do record statistics, 36 (51.4%) record the number of
freshmen reached through the program, 19 (27.1%) record the amount of
professional staff time spent on the program, and 45 (64.3%) record
the number of sessions. Only one library records the overall cost of

the program.

Evaluation Methods. Three kinds of informal evaluation methods
are used by more than 50% of the five-year institutions. Forty-five
(64.3%) libraries observe students during presentations, 40 (57.1%)
converse with instructors and students to gain feedback after a

presentation, and 37 (52.9%) observe whether or not students can
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use the Tibrary resources after a presentation. A simple questionnaire
designed to assess students' opinions on the usefulness of the instruc-
tion is used by 20 (28.6%) libraries.  One library (1.4%) videotapes
librarians giving presentations for feedback to the librarians. In

the comments, several respondehts noted othér forms of informal evalua-
tion, such as faculty response and thank you notes received.

The most used formal evaluation techniques are the in-house test
designed by librarians used in 13 or 18.6% of the 1ibraries and evalua-
tion of worksheets or workbooks used by 13 or 18.6% of the libraries.
Evaluation of student bibliographies is used by 12 or 17.1% of the
Tibraries. A1l other types of formal evaluation listed in the survey
are used by Tess than 5% of the Tibraries. In the comments, one 1li-
brary identified an additional formal evaluation technique, which is
an oral review and oral questions of the students.

Thirty-nine (55.7%) libraries have no written program objectives
and only 5 (7.1%) libraries cah document the substantial attainment of

program objectives.

Summary

The two major problems encountered in five-year institutions are
that the program does not reach all freshmen (29 or 41.4% of the T1i-
braries) and insufficient professional staff (28 or 40.0%). Other
problems encountered in the program are lack of cooperation from
faculty outside the Tibrary (14 or 20.0%), the inundation of freshmen
with more information than they need (12 or 17.1%), insufficient space

(11 or 15.7%), lack of funds (7 or 10.0%), lack of clerical staff
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(7 or 10.0%), personnel changes that were detrimental to the success
of the program (4 or 5.7%), and lack of administrative support from
the institution (3 or 4.3%). One library checked lack of support

from the library administration as a problem. Another library checked
lack of support from library faculty and staff as a problem. In the
cbmments, respondents noted as problems the lack of interest on the
students' part and the lack of a carefully planned and integrated
program.

The principal benefit of the programs is the increased student
use of the library, a benefit mentioned by 55 or 78.6% of the libra-
ries. Other benefits are improved librarian and faculty relationships
(33 or 47.1%), good publicity for the 1ibrary (31 or 44.3%), increased

knowledge of library resources by Tibrarians (29 or 41.4%), enhanced

standing for librarians in the eyes of non-library faculty (24 or
34.3%), and more interaction among library staff (23 or 32.9%).

Forty-one libraries in five-year institutions responded to the
survey question asking for an estimate of the percentage of freshmen
reached by the library use instruction program. These estimates show
that the median estimated percentage of freshmen reached by the pro-
grams is 80.0% and the mean percentage of freshmen reached by the
programs is 68.2%.

In response to the survey question concerning the future disposi-
tion of the program, 24 (34.3%) libraries plan to expand their pro-
grams, 19 (27.1%) libraries will continue the programs as they are,
19 (27.1%) libraries will modify the program, and one Tibrary will

discontinue the program.
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Forty-five libraries responded to an optional question asking the
libraries to rate the effectiveness of their freshman library use in-
struction program on a scale of one to five, one being the least
effective program and five being the most effective program. Of the
45 libraries that responded, 18 (40.0%) rated their program as
average (a three rating). Thirteen (28.9%) libraries rated their
program as below average (a two rating) and 11 (24.4%) libraries gave
their programs an above average (a four) rating. Two libraries (4.4%)
rated their programs as very effective (a five rating) and one 1i-
brary rated its program as very ineffective (a one rating).

Comments from the libraries that gave their program a one or two
(below average) rating centered around lack of staff; lack of coopera-
tion between Tibrarians and faculty outside the library, especially
English department faculty; inability to reach all freshmen; the
superficiality of the guided tour and the lack of graded library as-
signments; not putting instruction as a high priority in the library;
and the lack of a formal program.

The reasons for a three or average rating were the lack of con-
sistency, the need for written goals, and the large number of fresh-
men. One librarian commented, "what we do, we do well--but the sheer
fact of the numbers per year bogs us down."

The reasons given by 1libraries for an above average (a four or
five) rating were that the program accomplishes the broad objectives,
a large number of freshmen are reached, or the program focuses on

simple basic skills and does not attempt to cover too much material.
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Profile of Freshman Library Use Instruction

Programs in Doctoral Institutions

Introduction

Of the 63 libraries from doctoral institutions that responded to
the survey, one (1.6%) had no program at all for freshmen, 40 (63.4%)

had formal programs, and 22 (34.9%) had informal programs.

Library Administrative Support

The responses to survey questions 3 through 15 concerning 1i-
brary administrative support for freshmen library use instruction

programs are outlined below.

Goal-Setting Activities. The academic community is involved in

formulating the goals of the freshman Tibrary use instruction program
in 24 (38.1%) libraries. Seventeen (27.0%) libraries have goals
and objectives and 6 (9.5%) libraries have a timetable for implement-

ing the written goals and objectives.

Funding. Funding for the freshman program is from the general
library budget in 56 (88.8%) libraries. Six (9.5%) libraries have
a separate library budget for the program.

Less than 50% of the libraries have sufficient support staff
(22 or 34.9% of the Tibraries), equipment (27 or 42.9%), and
facilities (29 or 26.0%). Over 50% of the libraries reported
sufficient professional staff (37 or 58.7% of the libraries) and

materials (35 or 55.6%).
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Personnel. The prior training of instruction librarians includes
training in various disciplines in 60 or 95.2% of the libraries,
teaching skills in 31 or 49.2% of the libraries, preparation and use
of audio-visual materials in 25 or 39.7% of the Tibraries, and prep-
aration and use of evaluation techniques in 18 or 28.6% of the 1ibra-
ries.

Public service librarians are more likely to be responsible
for implementing the freshman program in doctoral institutions.
Twenty-one (33.3%) libraries reported that public service librarians
implement the program. Others who are responsible for implementation
include full-time instruction librarians (13 or 20.6% of the libra-
ries), part-time instruction Tibrarians (11 or 17.5% of the libraries),
reference department head (6 or 9.5% of the libraries), an
appointed committee (2 or 3.2% of the libraries), and the public
services head (2 or 3.2% of the libraries). One (1.6%) library re-
ported that a committee of volunteers is responsible for implementing
the freshman program. The libraries that checked "other" in response
to this question indicated that the persons responsible for implemen-
tation of the program were a reference Tibrarian who coordinates
volunteers from the Tibrary's public and technical services divisions,
English Department faculty, the associate director of the library, or
the undergraduate librarian.

Of the 24 part-time or full-time instruction Tibrarians, 15 or
62.5% reported to the reference department head, 5 (20.8%) reported
to the library director, and 4 (16.7%) reported to the public services

head.
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Fifty-five (87.3%) libraries include instruction in job descrip-
tions. Four (6.3%) do not include instruction responsibilities in job
descriptions. Two (3.2%) libraries have no job descriptions and 2
(3.2%) did not respond to the question.

Library use instruction is used as a criterion for merit raises,
promotion, and/or tenure decisions in 43 (68.3%) libraries. One or
more librarians participated in some type of continuing education

activity in the past 12 months in 42 (66.7%) libraries.

Evaluation. The Tibrary administration encourages librarians
to evaluate the entire program in 32 (50.8%) libraries. Sixteen
(25.4%) libraries evaluate various components of the program and 12
(19.0%) evaluate teaching objectives. Evaluation is not done in
23 (36.5%) Tlibraries. The academic community participates in the
evaluation of the program's goals and objectives in 24 (38.1%) 1i-
braries. The academic community does not participate in the evalua-
tion of the program's goals and objectives in 37 (58.7%) libraries.

Two Tibraries (3.2%) did not respond to this question.

Program Elements

The responses to survey questions 16 through 29 concerning the
program elements of freshman library use instruction are outlined

below.

Needs Assessment. Seventeen (27.0%) libraries have conducted a

needs assessment of the academic community for library orientation
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and instruction. Seven (11.1%) libraries have produced a written

needs assessment.

Instructional Objectives. Nineteen (30.1%) libraries have

instructional objectives.

Types of Programs. The most popular type of orientation acti-

vity in the doctoral institutions is the guided tour, which is offered
by 47 (74.6%) libraries. Other orientation activities offered are a
handbook (28 or 44.4%), a self-guided printed tour (25 or 39.7%),

a slide/tape for presentation to large groups (23 or 36.5%), a sign-
age system (16 or 25.4%), a tabloid-like handout (8 or 12.7%), and a
slide/tape for individuals to view (8 or 12.7%). Only four (6.3%)
Tibraries offer orientation via videotape.

Course-related instruction is offered by 54 (85.7%) libraries
and course-integrated instruction by 25 (39.7%). Point-of-use
printed materials are used by 31 (49.2%) libraries, self-paced work-
books or worksheets are used by 27 (42.9%) libraries, non-credit
instruction is offered by 18 (28.6%) libraries, credit courses are
offered by 16 (25.4%) libraries, pdint-of—use audio-visual materials
are usea by 9 (14.3%) libraries, and computer-assisted instruction
is offered by 2 (3.2%) libraries.

Sixteen (25.4%) libraries offer credit courses. Two of the
courses are required; 11 are optional, and 3 Tibraries did not
indicate whether the course was required or not. The duration of
15 of the courses is one term (one library did not indicate the

length of the course). Most (10 courses) of the courses are for
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one hour credit. Three courses are for three hours credit, one course
is four hours credit, and two libraries did not indicate credit hours.

The instructor is a Tibrarian in 13 of the courses.

Disciplines or Subject Areas. Fifty-one (81.0%) libraries offer

course-related instruction in English composition classes. Other sub-
jects that receive course-related library use instruction are the
sciences (14 or 22.2%), English courses other than English composi-
tion (10 or 15.9%), business (10 or 15.9%), journalism (10 or 15.9%),
the humanities (10 or 15.9%), the social sciences (13 or 20.6%), and
education (7 or 11.1%). Course-related instruction is also given to

classes in engineering and in English as a second language.

Instructional Materials. The most used type of instructional

material in doctoral institutions is handouts, which are used by 48
or 76.2% of the libraries. Other types of instructional material
used by more than 50% of the libraries are worksheets (36 or 57.1%),
floor plans and maps (37 or 58.7%), and a chalkboard (32 or 50.8%).
Instructional materials used by Tess than 50% of the libraries are
printed bibliographies (30 or 47.6%), transparencies (29 or 46.0%),
handbooks (28 or 44.4%), workbooks (17 or 27.0%), slide/tape (15 or
23.8%), slides (13 or 20.6%), sample pages from superseded reference
sources (13 or 20.6%), videotape or television (6 or 9.5%), large
note pad and easel (6 or 9.5%), textbook (3 or 4.8%), computer-
assisted instruction (3 or 4.8%), and other audio-visual material

(2 or 3.2%).
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Content of the Instruction. The content of the instruction

focuses on seven areas: how to use the card catalog (58 or 92.1%),

how to use major periodical indexes other than Readers' Guide (56 or

88.9%), how to locate material on the shelves (52 or 82.%), how to
use a subject headings 1ist (52 or 82.5%), how to use the Readers'

Guide to Periodical Literature (49 or 77.8%), and how to use news-

paper indexes (46 or 73.0%). At least 50% of the libraries give
instruction in library policies and regulations (42 or 66.7%), how
to devise a search strategy (38 or 60.3%), how to use specialized
reference tools (35 or 55.6%), and how to use a computer-produced
Tist of periodical holdings (33 or 52.4%).

Less than 50% of the Tibraries give instruction in how to use
government publications (28 or 44.4%), how to narrow a topic (25 or
39.7%), how to choose a topic (22 or 34.9%), how to use audio-visual
equipment (19 or 30.2%), how to prepare a bibliography (11 or 17.5%),
and how to take notes (1 or 1.6%).

Instruction in the use of computer-based equipment includes
instruction in how to use an online catalog (10 or 15.9%), how to
use a COM (computer output on microfilm) catalog (8 or 12.7%), and
how to use an online circulation system (6 or 9.5%).

Other instruction mentioned by the respondents are instruction
in the use of the 1ibrary's vertical files, an introduction to the

categories of reference materials, and how to use interlibrary loan.

Public Relations and Publicity. The most used methods of pub-

licizing the programs are personal contact with faculty, a method
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used by 47 (74.6%) libraries and word of mouth used by 31 (49.2%)
libraries. Other less frequently used methods of publicity are fliers
mailed to faculty and/or students (24 or 38.1%), posters and signs

(15 or 23.8%), faculty meetings (18 or 28.6%), bulletin boards (14 or
22.2%), campus newspapers (14 or 22.2%), Tibrary newsletters (14 or
22.2%) course catalogs (12 or 19.0%), and campus radio or television
stations (5 or 7.9%). Other methods of publicity noted by respondents
are fliers handed out at registration, counselors and advisors, and

information given at faculty orientations to the library.

Record Keeping and Statistics. Annual reports on library use

instruction are produced by 23 (36.5%) libraries and 20 (31.7%)
Tibraries include information on instruction in other reports.

Statistics are not recorded by 4 (7.9%) libraries. O0Of the
libraries that do record statistics, 48 (76.2%), record the number of
freshmen reached through the program, 18 (28.6%) record the amount of
professional time spent on the program, and 53 (84.1%) record the
number of sessions. None of the doctoral institutions keeps statistics
on the overall cost of the program or the cost per student.

Some respondents indicated that they keep additional statistics,
such as the amount of time students spend at a computer terminal
while receiving computer-assisted instruction, statistics on test
results, the number of students who use a workbook, the number ot de-
partments who participate in course-related instruction, and the
amount of time spent at reference desks giving instruction to

individual students.
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Evaluation Methods. Fifty (79.4%) libraries use the informal

evaluation method of observing students during presentations, 43
(68.3%) Tibraries use the method of conversing with instructors and
students after presentations in order to obtain feedback, 37 (58.7%)
libraries observe students' use of library resources after presenta-
tions, and 20 (31.7%) libraries use a questionnaire to assess stu-
dents' opinions on the usefulness of the instruction.

Formal evaluation techniques used by doctoral institutions are
an in-house test designed by librarians (22 or 34.9%), evaluation of
worksheets or workbooks (21 or 33.3%), measure of student's attitude
change through questionnaire (8 or 12.7%), and evaluation of student
bibTiographies (7 or 11.1%). Other formal evaluation techniques are
measurement of achievement of behavioral objectives used by 5 (7.9%)
libraries, comparison of contfo] and experimental groups used by 3
(4.8%) libraries, and a standard library test used by one (1.6%)
library. Evaluation of research diaries is done by 2 (3.2%) libraries.

Twenty-four (38.1%) libraries have no program objectives and
26 (41.3%) libraries cannot document the attainment of program ob-
jectives. Only 11 (17.5%) libraries can document the attainment of

program objectives.

Summary

The major problems encountered in doctoral institutions in their
freshman Tibrary use instruction programs are that the program does
not reach all the freshmen (37 or 58.7%) and lack of professional

staff (35 or 55.6%). Other problem areas are insufficient space
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(22 or 34.9%), lack of cooperation from faculty outside the library
(22 or 34.9%), insufficient clerical staff (17 or 27.0%), insufficient
funds (16 or 25.4%), lack of institutional administrative support (9
or 14.3%), lack of library administrative support (6 or 9.5%), per-
sonnel changes that were detrimental to the program (6 or 9.5%), and
giving too much information to the freshmen (3 or 4.8%). Three res-
pondents Tisted other problem areas, such as a co]]ege-wide feeling
that instruction is not needed, the wear and tear on library materials,
and the fact that students who transfer to the institution after the
freshmen year do not receive the instruction.

The benefits of instruction are increased student use of the
library (53 or 84.1%), good publicity for the library (42 or 66.7%),
improved librarian and faculty relationship (38 or 60.3%), more 1i-
brary staff interaction (31 or 49.2%), increased knowledge of library
resources by librarians (25 or 40.0%), enhanced standing for libra-
rians in eyes of non-library faculty (24 or 38.1%), improved collec-
tion development (4 or 6.3%), and increased funding for the library
(3 or 4.8%). Other benefits noted by the respondents are an im-
proved Tibrarian/student relationship, more sophisticated questions
from students, and less professional time needed for basic one-on-one
instruction at the reference desk.

Forty-eight of the libraries responded to the survey question
asking the Tibraries to estimate the percentage of freshmen reached
through their Tibrary use instruction program. These estimates
reveal that the median percentage of freshmen reached by the programs

is 75.0% and the mean percentage of freshmen reached by the programs
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is 69.1%.

In response to the survey question concerning the future disposi-
tion of the program, 24 (38.1%) libraries will continue the programs
as they are, 23 (36.5%) libraries will modify the programs somewhat,
11 (17.5%) will expand the programs, and 1 (1.6%) will reduce the
program.

Forty-one libraries responded to an optional question asking the
libraries to rate the effectiveness of their freshman Tibrary use in-
struction program-on a scale of one to five, one being the Teast ef-
fective program and five being the most effective program. Of the 41
libraries that responded, 18 (43.9%) rated their programs as average
(a three rating). Twelve (29.3%) libraries rated their programs as
above average (a four rating). Eight (19.5%) libraries rated their
programs as below average (a two rating), one library gave its pro-
gram a one rating, and two libraries rated their programs as very ef-
fective (a five rating). The comments from the libraries that did
the rating are summarized below.

The reasons given for a below average (one or two rating) are the
lack of a formal plan, the lack of interesting instructional methods
and materials, lack of space, and inability to reach all freshmen.
Specific comments are "at present more harm than good is done by our
program. It gives our students a very wrong impression of library re-
search. It makes it seem both simple and unimportant." Another
commented, "no time, money, personnel to do an interesting decent

job. Emphasis has shifted to the upperclass and graduate students."
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Another respondent commented, "although a very high percentage of
freshmen are reached, I feel that our materials are confusing, boring,
and not designed with the particular Tevel of competency in mind."
Another commented that the workbook "is not effective as I'd Tike it
to be . . . it is certainly more effective than a herd-and-holler
tour around the library and a few se]thelps scattered about."

The reasons for an average rating (a three) were the inability
to reach all freshmen, lack of class time devoted to instruction, and
lack of personnel and space. One library summed up the reason for its
average rating in this manner:

Library instruction is an additional task performed by a

small reference staff. We have inadequate time to pre-

pare for talks much Tess prepare handouts, worksheets,

etc. We also do not have a meeting room for classes but

must give talks in the reference area which is quite dis-

ruptive to others. Much improvement could be made but

all in all we are doing well in getting a Targe percentage

of English composition students at the time they are doing

research papers.

Several Tibraries that gave their program an above average (a

four or five) rating credited their success to their self-paced work-

books and the improvement in the way freshmen use library resources.



CHAPTER VII

COMPARISON OF PROFILES OF FRESHMAN LIBRARY USE
INSTRUCTION PROGRAMS IN FOUR TYPES OF

INSTITUTIONS: TO' THE ACRL GUIBELINES
Introduction

The accepted standards for academic library programs and activi-
ties are the guidelines issued by the American Library Association's
Association of College and Research Libraries (ACRL). This chapter
compares the profiles of libraries' freshman orientation and instruc-
tion programs for each of the four types of institutions to the ACRL
Guidelines for Bibliographic Instruction in Academic Libraries, show-
ing the percentage of libraries in each type of institution that are

conducting their programs in adherence with the guidelines.

Comparison of Profiles

Table XXXV Tists the guidelines with an indication of which
survey question or questions provided the information to determine the
percentage of libraries in the four types of institutions that adhere
to each guideline. Table XXXVI indicates the percentage of libraries
in each type of institution that meet each of the ACRL Guidelines for
Bibliographic Instruction in Academic Libraries. See Appendix A for a

copy of the Guidelines.
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TABLE XXXV

ACRL GUIDELINES AND CORRESPONDING SURVEY QUESTIONS

142

Guideline

Survey question

Needs assessment
Written profile of needs

A-1. Written immediate and long-range goals
A-2. Implementation timetable
B. Various instruction methods
C. Instructional objectives
Learning objectives
Measures of attitude
Cost

Funding

A. Budget clearly identifiable

B. Sufficient budget for staff, equipment,
materials, facilities

Personnel

A-1. Training in four areas
A-2. Clerical skills

B Number

time instruction librarians)
C-2 Status (i.e., reporting designation)

Facilities, equipment, materials

Involvement of academic community
A. Formulation of goals
B. Evaluation of goals

Evaluation
A. Effectiveness of instructional program
B. Attainment of objectives

19,

Cll. Clearly identifiable (i.e. part-time and full-

N O

14
29




TABLE XXXVI
PERCENTAGE OF LIBRARIES IN FOUR TYPES OF ACADEMIC INSTITUTIONS THAT ADHERE TO
THE ACRL GUIDELINES FOR BIBLIOGRAPHIC INSTRUCTION IN ACADEMIC LIBRARIES

Two-Year Four-Year Five-Year Doctoral
% % % %
Needs assessment 22.0 20.0 18.6 27.0
Written profile of needs 10.3 8.6 11.4 11.1
Goals and objettives
A-1. Written immediate and long-range 19.1 18.6 18.6 27.0
goals
A-2. Implementation timetable 14.7 12.9 7.1 | 9.5
B. Various instructional methods
Orientation 73.5 75.7 74.3 74.6
Other type of instruction 80.9 75.7 78.6 85.7
Credit course 33.8 7.1 28.6 25.4
C. Instructional objectives 36.8 27.1 15.7 30.1
Learning objectives 5.9 2.9 4.3 7.9
Attitude measure 7.4 2.9 4.3 12.7
Cost 1.5 1.4 1.4 -0-

evl



TABLE XXXVI (continued)

Two-Year Four-Year - Five-Year Doctoral
% % % %
Funding
A. Budget clearly identifiable 4.4 1.4 1.4 9.5
B. Sufficient budget for
Professional personnel 52.9 52.9 57.1 58.7
Clerical staff 26.5 24.3 37.1 34.9
Equipment 38.2 27.1 40.0 42.9
Materials 52.9 44 .3 52.9 55.6
Facilities 47.1 40.0 40.0 46.0
Personnel
A-1. Training in
Different disciplines 72.1 78.6 80.0 95.2
Teaching skills 60.3 54.3 42.9 49.2
Preparation and use of audio- 67.6 47.1 40.0 39.7
visual material
Preparation and use of evalua- 32.4 30.0 20.0 28.6
tion techniques
A-2. Clerical skills 26.5 24.3 37.1 34.9

vl



TABLE XXXVI (continued)

Two-Year Four-Year Five-Year Doctoral
% % % %
B. Number
Professional personnel 52.9 52.9 57. 58.7
Clerical staff 26.5 24.3 37. 34.9
C-1. Clearly identifiable (i.e., part- 8.5 8.5 18. 38.1
time or full-time instruction
1ibrarians)
C-2. Status (i.e., reporting designa- 66.7 83.3 46. 20.8
tion for instruction librarians)
Facilities, equipment, materials
Sufficient facilities 47.1 40.0 40. 46.0
Sufficient equipment 38.2 27.1 40. 42.9
Sufficient materials 52.9 44 .3 52. 55.6
Involvement of academic community
A. Formulation of goals 42.6 44,2 35. 38.1
B. Evaluation of goals 45.6 37.1 34. 38.1

arl



TABLE XXXVI (continued)

Two-Year Four-Year Five-Year Doctoral
% % % %
8. Evaluation of the
A. Effectiveness of instructional 39.7 38.6 42.9 50.8
program
10.3 4.3 7.1 17.5

B. Attainment of program objectives

9l
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Analysis of Findings

Less than 50 percent of the Tibraries in the four types of institu-
tions adhere to most of the ACRL "Guidelines for Bibliographic Instruc-
tion in Academic Libraries." In only a few instances do more than 50
percent of the libraries show compliance with the suggested guidelines.
One relatively strong area is the number of professional personnel,
which is deemed sufficient by over 50% of the libraries. One other
area where the libraries which responded to the survey are relatively
strong is in the variety of instructional activities. More than 50% of
the libraries in all four types of institutions offer at Teast one
method of orientation and one additional method of instruction in the
use of the Tibrary.

In terms of needs.assessment, less than 30% of the Tibraries in
all types of institutions have conducted needs assessment of their
academic communities and.even fewer (less than 12%) have prepared a
written profile of the needs assessment.

Libraries are particularly weak in establishing written goals
and objectives, in establishing a timetable for implementing the
goals and objectives, in evaluating their program, and in having
librarians who are trained in the preparation and use of evaluation
techniques.

Less than 10% of the Tibraries in all types of institutions have
a clearly identifiable budget for the instruction program. A low
percentage of libraries indicated sufficient clerical staff and equip-

ment for instructional purposes.



CHAPTER VIII
SUMMARY AND CONCLUSIONS

Introduction

A review of the literature reveals that giving instruction in
basic Tibrary skills to Tibrary users has been a concern of academic
librarians for over a hundred years. In the last fifteen to twenty
years, a variety of orientation and instruction activities have been
initiated in many academic libraries. This recent interest in library
use instruction, often referred to as the bibliographic instruction
movement, is characterized by a growing body of literature, a growing
number of librarians whose duties include instruction, regional and
national conferences devoted to the topic, the establishment of a
national clearinghouse for exchange of information and instructional
materials, and considerable interest on the part of academic librari-
ans. Programs of Tibrary use instruction have been designed by librar-
ians for various levels of library users--from freshmen to faculty.
This study focused on co]Tege freshmen and their special needs in
relation to the academic library.

The two primary needs of college freshmen in relation to the
academic library are (1) an orientation to the library building and
(2) basic library skills. First of all, freshmen need an introduction

to the physical Tayout and the location of the major services in the
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library building. Secondly, freshmen need an introduction to basic
library resources, such as the card catalog and major periodical in-
dexes. Since their experience has been limited to small high school
or public libraries, freshmen are unprepared to retrieve efficiently

a variety of Tibrary resources using the complex, intricate bibliogra-
phic system that characterizes an academic library.

The purpose of this study was to provide an assessment of library
use instruction programs for college freshmen in the United States by
examining in detéi]'the Tibrary administrative support and.program
elements of these programs, preparing a profile of instructional ac-
tivities in four types of academic institutions, and comparing these
profiles to the nationally-recognized guidelines for such programs.

Using the data gathered from a 36-question survey instrument sent
to a random sample of 400 academic institutions in the United States,
profiles of freshman library use instruction in libraries in four
types of academic institutions--two-year, four-year, five-year, and
doctoral--were constructed. The profiles included information on the
kinds of administrative support from Tibrary administrators and the
specific program elements, i.e., the specific ways in which the pro-
grams were implemented. The profiles also included additional survey
data on the problems and benefits of these programs, the estimated
percentage of freshmen reached through these programs, and the future
dispositions of the programs. An optional question asked respondents
to rate the effectiveness of their programs on a scale of one to five,
one being the least effective and five the most effective. The infor-

mation from the profiles was then compared to the Association of
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College and Research Libraries "Guidelines for Bibliographic Instruc-
tion in Academic Libraries" (reprinted in Appendix A), which are the

nationally-recognized acceptable standards for academic libraries, to
determine the percentage of libraries in each of the four types of

institutions that adhere to the guidelines.

Summary of Findings

A detailed explanation of the findings concerning the administra-
tive support by library administrators and the program elements of
freshman library use instruction programs is found in Chapters IV, V,
and VI. Below is a summary of those findings.

Less than 50% of the Tibraries in all four types of institutions
involved the academic community in the formulation and evaluation of
goals for their programs. Less than 30% of the Tibraries have written
~goals and objectives; less than 15% of the libraries have a timetable
for implementation of their written goals and objectives.

Most library use instruction programs for freshmen are funded from
the general Tibrary budget with no clearly identified line or fund for
instruction. In terms of providing sufficient staff and materials to
meet their goals, libraries were more likely to have sufficient pro-
fessional staff (the percentages for the four types of libraries ranged
from 52.9% to 58.7%) and less likely to have sufficient support staff
(24.3% to 34.9%). More libraries indicated sufficient instructional
materials (44.3% to 55.6%) than indicated sufficient equipment (27.1%
to 42.9%) and facilities (40.0% to 47.1%).

The Tibrarians responsible for instruction are more apt to have
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received training in various disciplines, teaching skills, and the
preparation of audio-visual material than the preparation and use of
evaluation techniques.

Very few libraries have positions for part-time or full-time
instruction librarians. The doctoral institutions are more likely to
have librarians serving in these specialized roles. Of the institu-
tions that do have designated instruction librarians, these Tibrarians
are more likely to report to the 1ibrary director in the two-year and
four-year institutions.

The doctoral institutions are more likely to include instruction
as an expected responsibility in job descriptions and to include in-
Struction in administrative decisions on merit raises, promotion, and
tenure. In only 25.7% of the four-year institutions did Tibrarians
participate in continuing education activities in the past 12 months.
Librarians in 35.3¢ of the two-year‘institutions, in 52.9% of the five-
year institutions, and in 66.7% of the doctoral institutions partici-
pated in continuing education activities in the past 12 months.

The doctoral institutions are somewhat more 1ikely to provide
evaluation of the entire program than the three other types of insti-
tutions. Approximately 25% of all four types of libraries evaluate
various components of their programs.

Less than 30% of the Tibraries conduct a needs assessment to
determine the academic community's need for library orientation and
instruction. Fewer than 12% of the libraries have produced a written
needs assessment. Less than 40% of the libraries use instructional

objectives in their programs.
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The most popular orientation activity in all four types of 1i-
braries is the conducted tour, used in more than 70% of all types of
libraries. The handbook is the next most popular orientation activity
and is used in 55.9% of the two-year institutions, 62.9% of the four-
year institutions, 48.6% of the five-year institutions, and 44.47% of
the doctoral institutions. Self-guided tours with audio equipment
and videotaped orientation tours are used in less than 10% of the
libraries. The se]féguided printed tour is more 1likely to be used by
doctoral institutions than in the three other institutions.

Course-related instruction is the most popular mode of instruc-
tion followed by course-integrated instkuction, self-paced workbooks
or worksheets, and point-of-use printed materials. Computer-assisted
instruction is used by less than 4% of all four types of libraries.

Credit courses are offered by more than 25% of the Tibraries with
the exception of four-year institutions where it is offered in only
7.1% of the 1libraries. For the most part, these credit courses are
optional, one-hour, one-term courses taught by librarians.

Libraries offer course-related library use instruction to
English composition classes in more than 65% of the Tibraries. Course-
related instruction is offered about equally in terms of percentages in
three other subject areas--the humanities, the social sciences, and
business.

The most popular instructional materials are worksheets, handouts,
and Tibrary handbooks, which are used by more than 40% of the Tibra-
ries The least used instructional mateials are audio-visual materials,

particularly slides, filmstrips, motion pictures, videodiscs, and



videotapes.

The content of the freshman library use instruction is focused on
how to use the card catalog, offered by more than 80% of the Tibraries.
How to read a call number and Tocate material on the shelves are two
topics taught by more than 77% of all libraries and an introduction to

the use of the Readers' Guide to Periodical Literature is taught by

more than 75% of the libraries. Instruction in how to devise a search
strategy is given by 60% of the doctoral libraries, 50% of the four-
year libraries, 44.1% of the two-year libraries, and 38.6% of the five-
year libraries.

The two most used publicity methods are personal contact with
faculty and word of mouth. Doctoral and five-year institutions are
more Tikely to mail fliers to faculty and/or students.

Doctoral and five-year institutions are more 1ikely to compile
annual reports. A higher percentage of doctoral institutions record
statistics than do the other three types of institutions.

More than 50% of all types of libraries use three kinds of in-
formal evaluation methods, but only a small percentage use formal
evaluation techniques. Approximately 35% of the doctoral institutions
use a test designed by Tibrarians at their institutions. Evalution
-of worksheets or workbooks is done by more than 30% of the two-year
and doctoral institutions. Less than 10% of the Tibraries are able
to measure the achievement of behavioral objectives and less than 5%
use a comparison of control and experimental groups as an evaluation
technique. Less than 20% of all libraries can document the substan-

tial attainment of their written program objectives.
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The most prevalent problems are the fact that the program does
not reach all freshmen, lack of professional staff, and lack of co-
operation from faculty outside the Tibrary. Space is a problem for
34.9% of the doctoral institutions.

The major benefit is increased student use of the library, a
benefit checked by over 77% of the Tibraries. An improved librarian/
faculty relationship was a benefit in over 47% of the libraries.

The estimated mean and median percentage of freshmen reached
by the programs was over 60% for all libraries. Four-year institu-
tions had the highest estimated percentage with a mean of 80.2% and
a median of 87.5%. Two-year libraries had the lowest estimated per-
centage of freshmen reached with a mean of 62.0% and a median of
75.0%.

The Tibraries were approximately evenly spread among three
choices for the future of their programs--continue as is, modify, or
expand. Only one library plans to reduce its program and one will
discontinue its program.

The highest percentage of 1ibraries rated their programs as
average. Several Tibraries commented that they gave their programs
an average rating because they did not reach all freshman students;
although, in all other respects, the programs should receive a rating

of four or five, i.e., an excellent rating.
Conclusions

The unusually high return rate of the surveys (75.5%) and the

number of librarians who took the time to respond by writing



extended comments and by sending examples of their instructional
materials is indicative of the high interest academic 1ibrarians have
in the topic of freshman library use instruction.

Data from the surveys returned by the 271 Tibraries revealed
that some type of freshman library use orientation or instruction,
however rudimentary, is carried out by a very high percentage (91.5%)
of the academic Tibraries that responded to the survey. Only 20 or
7.4% of the libraries indicated that they have no activities or pro-
grams of Tibrary use instruction for freshmen.

A very Tow number (14) of the academic libraries indicated they
could not respond to the survey because they were not able to dif-
ferientiate their orientation and instruction activities by level of
user. They offer voluntary activities which are open to all students
no matter the level. These 14 libraries were not considered in the
analysis of the data.

The data from the returned surveys also revealed that librarians
are concentrating their efforts on the implementation of instructional
activities rather than following the planning and evaluation activi-
ties as outlined in the Association of College and Research Libraries
Guidelines. Librarians do not make time or do not have time to con-
duct extensive advance planning which includes a written needs
assessment of the campus community for Tibrary use instruction, to
set goals and objectives for their programs, or to establish evalua-
tion procedures for their programs as a whole or for the individual
components of the programs. In the areas of planning, goal setting,

and evaluation, Tess than 50% of the libraries adhere to the



156

Association of College and Research Libraries Guidelines for Bibliogra-
phic Instruction in Academic Libraries.

Until academic Tibraries are adequately funded and staffed, in-
struction Tlibrarians will continue to focus on the implementation of
activities that meet pressing needs rather than follow the suggested
outline of activities in the ACRL Guidelines which includes the
planning and evaluation of programs.

While more and more library administrators realize the importance
of 1ibrary use instruction, the data show that Tibrary administrative
support is not sufficient to reach all freshmen students or to carry
out the programs and activities in the manner the Tibrarians who im-
plement the programs think they should be carried out. Few Tibraries
reported that they had a separate budget for library use instruction,
that a part-time or full-time instruction Tibrarian is responsible for
the program; that instruction is used as a criterion in administrative
decisions on merit raises, promotion, and/or tenure; or that instruc-
tion activities are included 1nvposition descriptions. The small per-
centage of libraries reporting that librarians have participated in
continuing education activities and the lack of involvement of the
academic community in setting objectives and evaluating the programs
suggests that library administrative support is weak in these specific
areas as well. This lack of Tibrary administrative support is a
detriment to the establishment of well-planned and well-evaluated
programs.

The problems of library administrative support may not rest

totally with the library administrators, however, Administrators
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outside the library may not view library use instruction as a top
priority, preferring to channel what funds are available into the
library collection instead. Librarians themselves do not seem to
equate lack of professional staff and time with lack of funding.

Many librarians who checked lack of time as a problem did not check
lack of funds as an additional problem area. Librarians are not find-
ing effective ways to convince the library's administration, the
institution's administration, and the faculty that an effective 1i-
brary use instruction program benefits the institution and deserves,
adequate funding. One respondent's comment summarizes the situation.

Library instruction on our campus is conducted and imple-

mented almost totally by one librarian with some help from

other library professionals. Since the demand for Tibrary
instruction has increased each year, more and more profes-
sional staff time is needed. It has been increasingly
difficult to 'stretch' the one librarian's time to cover

these duties in conjunction with reference and interlibrary

loan duties. Something has had to be neglected and that has

been evaluation/goal-setting, etc. We are almost to the

point of needing at least a part-time instruction librarian,

but it is unlikely such a position will be funded.

A very small percentage of libraries use audio-visual and
computer-based instructional materials in their programs. Instruc-
tion in the use of computer-based systems, such as online catalogs
or circulation systems, is not common.

An analysis of the profiles of the four types of institutions
reveals that the greatest differences among the types of institutions
are found in the profiles of the doctoral and the two-year institu-
tions. The primary differences involved personnel-related issues,

such as the background of the instruction Tibrarians and the Tibrary's

organization structure; administrative support for the programs;
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types of instructional materials; the content of the instruction;
public relations techniques; the amount of statistics recorded; and
evaluation techniques.

The doctoral institutions are more likely to have librarians
with backgrounds in a variety of disciplines; the two-year institu-
tions are more likely to have Tibrarians with training in teaching
skills and the preparation of audio-visual materials. The library
director is not involved in giving instruction to freshmen in any
of the doctoral institutions, but in 39.7% of the two-year institu-
tions the library director is responsible for implementing the fresh-
man program. Approximately 38% of the doctoral institutions have a
full-time or part-time librarian whose duty is to provide or coordi-
nate instruction activities; only 8.5% of the two-year institutions
have a part-time or full-time instruction librarian.

The doctoral institutions are more supportive of library in-
struction in terms of certain administrative activities, such as
including instruction responsibi]ities in job descriptions; using
instruction as a criterion for decisions on promotion, tenure, and/
or merit raises; and in providing continuing education activities.

In the implementation of the Tibrary use instruction programs,
the doctoral institutions rely more heavily on printed sources, such
as self-guided printed tours, point-of-use printed guides, printed
bibliographies, handouts, and signage systems.

In terms of the content of the instruction, a higher percentage
of the doctoral institutions include a variety of topics as compared

to the two-year institutions. Approximately 60% of the doctoral
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as compared to 44% of the two-year institutions teach freshmen how to
devise a search strategy. Doctoral institutions are more likely than
the two-year institutions to give instruction in the use of government
publications, newspaper indexes, major periodical indexes, and a sub-
ject headings Tist. Two-year institutions are more Tikely to give
instruction in the use of audio-visual equipment than doctoral
institutions;

A higher percentage of doctoral institutions use fliers mailed
to faculty and/or students and use library newsletters as public rela-
tions techniques as compared to the two-year institutions.

Doctoral institutions are more 1likely to compile statistical
reports than the two-year institutions. Whereas 36.5% of the doctoral
institutions compile an annual report on library instruction, only
14.7% of the two-year institutions compile an annual report. Thirty-
one percent of the doctoral institutions include instruction in
another type of annual report, but only 11.8% of the two-year insti-
tutions include instruction activities in another type of annual
report. The number of freshmen reached by the instruction programs
is a statistic recorded by 76.2% of the doctoral institutions and
by 32.4% of the two-year institutions. The number of sessions taught
is recorded by 84.1% of the doctoral institutions and by 44.1% of
the two-year institutions. Only 7.9% of the doctoral institutions
do not record any statistics on library instruction activities, but
a large percentage (41.2%) of the two-year institutions do not
record statistics.

The informal evaluation technique used by the highest percentage
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(79.4%) of the doctoral institutions is observing students during
presentations. The informal evaluation technique used by the majority
of the two-year institutions (73.5%) is observing students as they

use resources in the library.

A higher percentage of doctoral institutions as compared to the
two-year institutions indicate that lack of professional and clerical
staff, insufficient funds and space, and lack of cooperation from
faculty outside the library are problem areas.

In general the data from the doctoral institutions indicates a
higher level of staffing, more emphasis on the recording of statistics,
a heavier reliance on printed instructional and orientation materials,
and the inclusion of a wider range of content in the instruction than

is evident in the two-year institutions.
Recommendations for Further Research

This study reveals several areas that need further research,
which are outlined below:

1. Further research is needed that would examine the affect of
the size of the institution, the student body, professional library
staff, and Tibrary collection on the effectiveness of freshman 1i-
brary use instruction programs.

2. Further research is needed to determine how to give appro-
priate instruction to freshmen students who vary widely in ability
and in background of library use.

3. More data are needed on the actual costs and benefits of

freshman library use instruction programs. It is difficult to



161

justify programs or to convince administrators of their worth unless
some kind of data are available that clearly demonstrate the benefits
of these programs.

4, Several Tlibrarians commented that instruction for upper
class students appears to be more effective. Is this the case or is
instruction to upper class students simply more satisfying from the
librarian's point of view?

5. Further research is needed to devise ways to involve
faculty in motivating students to use library resources.

6. Several librarians mentioned the need for more in-depth
instruction to freshmen; other librarians attributed their success to
the fact that they concentrated on teaching a few basic skills. How
much to freshmen need to know about using the Tibrary?

7. What kinds of interesting, effective programs can be
development for freshmen? Why is this level of instruction so often
dull and prosaic? What type or mode of instruction is more likely
to appeal to freshmen?

8. What type of personality is best suited for working with
freshman orientation and instruction?

9. Is one type of instruction more effective for freshmen than
another? Can machines 6r printed sources be the sole means of instruc-
tion? Is an impersonal machine-approach the best instructional
method?

10. A study of the attitudes of college freshmen towards the
library needs to be undertaken. Freshmen often give the impression

that they think the Tibrary is a restrictive place, that they do not
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know how to browse, and that they are afraid to really explore
library resources.
11. This study should be replicated in five or ten years to

gauge the changes in library use instruction for college freshmen.

Concluding Statement

Orientation to the Tlibrary building and library use instruction
for college freshmen is a widespread nationwide activity in four
types of academic libraries in the United States. A variety of in-
structional methods and materials are used to implement these pro-
grams. The traditional methods--a conducted tour of the building
and course-related instruction in English composition classes--remain
the most popular instructional modes for freshmen. Most libraries
concentrate on implementation of their programs, rather than careful
pre-planning, the setting of goals and objectives, and evaluation.

Further research is needed to provide more effective programs.
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Guidelines for Bibliographic Instruction

in Academic Libraries

Developed by the Bibliographic Instruction
Task Force of the Association of College and
Research Libraries. Approved as policy by the
ACRL Board of Directors on January 31, 1977,

The college and university library performs
a unique and indispensable function in the edu-
cational process. It bears the central responsi-
bility for developing the college and university
library collections; for extending bibliographic
control over these collections; for instructing
students formally and informally; and for advis-
ing faculty and scholars in the use of these
collections.

In order to assist college and university li-
braries in the planning and evaluation of effec-
tive programs to instruct members of the aca-
demic community in the identification and use
of information resources, the following guide-
lines for bibliographic instruction in academic
libraries are suggested:

The library should:

(1) assess the needs of its academic come-
munity for orientation to the library’s
facilities and services, and for instruc-
tion in the use of the library's collections
and bibliographic structure;

(2) prepare a written profile of the commu.
nity’s information needs;

(3) develop a written statement of objec-
tives of bibliographic instruction which:
(a) includes immediate and long-range

goals with projected timetables for
implementation;

is directed to specific identified
needs within the academic commu-
nity, and permits various methods
of instruction for all segments of
the academic community who have
a need to use library resources and
services;

(c) outlines methods by which progress
toward the attainment of instruc-
tional objectives can be measured.
Methodology must provide for
measures of learning, attitude and
cost.

(4) provide continuing financial support for

(b)

bibliographic instruction,

(a) clearly identifiable within the }i.
brary’s budget program and state.
ments;

(b) sufficient to provide the profession.
al and supportive staff, equipment,
materials and facilities necessary to
attain the delineated obiectives.

employ librarians and other qualified

staf to plan, implement and evaluate
the program, ’

(a) inclusive of persons with training
in: various academic disciplines,
the identification and use of library
resources, teaching skills, prepara-
tion and use of audiovisual and
other instructional materials, prep-
aration and use of evaluative in.
struments, clerical skills;

(b) in sufficient numbers necessary to
attain the delineated obiectives;

(¢) clearly identifiable and of a status
similar to persons responsible for
planning, implementing and evalu-
ating the other major functions of
the library.

provide facilities, equipment and ma-

terials

(a) to accommodate the preparation of
instructional materials and the pre-
sentation of various modes of in-
struction (individual, small or large
group, lecture, discussion, media,
etc.);

(b) of sufficient size, number and scope
to accommodate the attainment of
the delineated objectives.

involve the academic community in the

formulation of objectives and the eval.

uation of their attainment.

(8) evaluate regularly the effectiveness of
the instructional program, and demon-
strate substantial attamment of written
objectives. us

Copies of these guidelines are available, upon
request, from the ACRL Office, 50 E. Huron
St., Chicago, 1L 60611.

-

(5

(8)

(7)
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February 10, 1983

I am conducting a study of the characteristics of Tibrary use
instruction activities for freshman students in U. S. colleges and
universities. I would like to ask your cooperation in completing
the attached form or in passing it along to the individual respon-
sible for library use instruction in your library. It should take
about fifteen minutes to complete the form, mostly by checking the
blanks provided. Please return the completed form in the enclosed
envelope by February 25, 1983.

This study is being conducted as part of the requirements for a
doctoral degree. In the final report, I will use aggregate figures
and will not use statistics or statements attributed to a specific
institution. If you would 1ike to have a summary of the results of
this study, please indicate on the form. If you have any questions,
please call me collect at (305) 233-8216.

Thank you for your participation in this survey. Your time and
effort are very much appreciated.

Sincerely yours,

Carol F. Ahmad

Assistant Director for Public Ser-
vices

University of Miami Library

Enc.



SURVEY OF LIBRARY USE INSTRUCTION FOR COLLEGE FRESHMEN

The highest degree offered at this institution is
Associate
Bachelor
Master
Doctorate

|

|

Which of the following statements best describes your library
use instruction activities for freshmen?
We have a formal program.
We have an informal program.
We do not have any library use instruction activities
for freshmen. (If you check this blank, there is no
need to continue. Please return the survey in the
envelope provided. Thank you.)

(i.e., faculty and students) in the formulation of goals for
the freshman program.

yes

no

other. Please explain.

Long-range goals and specific short-range objectives for the
freshman library use instruction program have been established
in writing.

yes

no

goals only have been established
objectives only have been established

These written goals and objectives include timetables for
implementation.

yes

no

The funding for the freshman library use instruction program
(check all that apply)
is clearly identifiable in the library's budget
is from the general library budget but is not clearly
identifiable
is a special grant from within the institution
is a special grant from an outside funding source
other (Please explain.)

Present funding allows the attainment of the goals and objec-
tives by providing sufficient (check all that apply):
professional staff
support staff
equipment
materials
facilities
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10.

11.

12.

13.

188

The librarian or librarians involved in instructing freshmen
have backgrounds in various academic disciplines
have had training in teaching skills
have had training in the preparation and use of audio-
visual and other instructional materials
have had training in the preparation and use of evaluation
techniques

The responsibility for implementing the freshman program is
given to ‘
an appointed committee of librarians
a volunteer committee of librarians
public service librarians working part-time on library
instruction under the Reference or Public Services
Head
no one specific person or group. Instruction is done on
an ad hoc basis.
a part-time instruction librarian who coordinates the program
a full-time instruction librarian who coordinates the program
Head of the Reference Department
Head of Public Service
Library Director
other (Please describe.)

If the person who coordinates the program is a full or part-

time Instruction Librarian, to whom does he or she report?
Reference Department Head
Public Services Head

Director of Library

Subject Department Head

Head of Collection Development

Technical Processing Head

other. (Please describe.)

There are no job descriptions.

Is library instruction activity used as a criterion for
promotion, tenure, and/or merit raises for librarians?
yes
no

One or more librarians involved in freshman library use
instruction have participated in the past 12 months in con-
tinuing education activities on the topic of library instruction.

yes
no



14,

15.

16.

17.

18.

19.

20.

The library administration enccurages library instruction
librarians to (check all that apply)

evaluate the entire program

evaluate various parts of the program

evaluate teachlng objectives

Evaluation is not done.

other. (Please describe.)

The academic community (i.e., faculty and students) participates
in evaluating the instruction program's goals and objectives.
yes
no

A needs assessment of the campus community concerning library
orientation and instruction has been conducted.

yes

no

A written report of the needs assessment has been prepared.
yes
no

Are there written instructional objectives i.e., measurable
objectives which indicate what a student is expected to learn?
ves
no
other (Please explain.)

Orientation activities for freshmen include (check all that apply)

conducted tour of the building

slide/tape shown to large groups

slide/tape for individuals to view

self-guided tour with audio equipment, such as casette and

headphones
self-guided tour with printed guide
videotape
signage system/graphic displays
handbook

tabloid (newspaper-type format) handout
other (Please describe.) -

The freshman library use instruction program includes the

following types of instruction: (check all that apply)
course-related instruction i.e., lectures to classes

course- integrated instruction i.e., librarian and faculty
plan series of assignments that satlsfy course and
library use objectives

non-credit formal instruction of one or more hours e.g.,
term paper clinics, seminars, mini-courses

credit course on library use

point-of-use printed materials

point-of-use a/v materials

computer-assisted instruction

self-paced workbook or worksheets

other. (Please describe.)
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21.

22,

23.

A formal credit course in library use is available for

freshmen.
yes

If yes, the course is
required

optional

a credit course for
non-credit

Length of course is
one term
one year

other (Please describe.)

The course is taught by
librarians
non-library faculty

If any part of the freshman instruction is course-related or
course-integrated, which disciplines or classes receive the

hours credit

librarian(s) and non-library faculty together
other (Please describe.)

instruction? (check all that apply)
English composition classes

other English courses
business
education

journalism, mass media, or communication

humanities
social sciences
science

Instructional materials used in freshman library instruction

other (Please specify.)

activities are (check all that apply)

worksheets
workbook
textbook
slide/tape
slides
transparencies

motion picture
film strips
videodisc

videotape or television

other a/v material (Please describe.)

computer-assisted instruction

chalkboard

large note pad and easel

library handbook

floor plans, maps
printed bibliographies
handouts

sample pages from superseded reference sources

other (Please describe.)
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24.

25.

26.

27.

The content of the instruction for freshmen includes (check
all that apply)
how to use the card catalog
how to use an online catalog
how to use an online circulation system
how to use a COM catalog

|

how to use Reader's Guide

how to use other major periodical indexes

how to use a computer-produced list of periodical holdings
how to read a call number

how to locate material on the shelves

how to use audio-visual equipment, e.g., microfilm readers
how to take notes

how to write a bibliography and footnotes

how to choose a topic for a paper

how to narrow a topic

how to devise a search strategy

how to use specialized reference tools

how to use government publications

how to use newspaper indexes

library policies and regulations

other (Please describe.)

How is the library use instruction for freshmen publicized?
Check all that apply.
fliers mailed to faculty and/or students
bulletin board announcements
college course catalogs
campus newspaper
campus radio/TV station
library newsletter or other library publication
personal contact with faculty
faculty meetings outside the library
word of mouth
posters and signs
other. (Please describe.)

Does your library produce an annual report on library use
instruction?

yes

no

other report (Please describe.)

The kinds of statistics recorded are (check all that apply)
number of freshmen reached through instruction activities

professional staff time involved in the program

number of sessions taught

overall cost of program

cost per freshman student

other (Please describe.)

Statistics are not recorded.

how to use a subject headings list, such as the LC Subjects
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28.

29.

30.

31.

Evaluation techniques used in freshman instructicn are
(check all that apply)

Informal Techniques

observation of students during presentation i.e., facial
expressions, number of questions asked

observing whether or not students can use the resources
described in the instruction

simple questionnaire that assesses the students' opinions
of the usefulness of the instruction

conversation ‘with instructors and students after the
presentation

videotape of a session for feedback to the librarian

other (Please describe.)

Formal Techniques

in-house test designed by librarian(s)
standardized library test

evaluation of student research diaries
evaluation of students' bibliographies
evaluation of worksheets or workbooks

measurement of achievement of behaviorial objectives
comparison of control and experimental groups
other (Please describe.)

Can the library document the substantial attainment of the
written program objectives?

yes

no

There are no written program objectives.

The problems encountered in our freshman program are (check

all that apply)

lack of adequate funds

lack of sufficient professional personnel

lack of sufficient clerical support

program does not reach all freshmen

the program gives too much information to the freshman
too early

lack of cooperation from faculty outside the library

lack of the library administration's support

lack of administrative support outside the library

lack of support from library faculty/staff

insufficient space to conduct the program

changes in personnel that have brought about detrimental
changes in the program
other (Please describe.)

The benefits of the freshman program are (check all that apply)

students' use of library resources has increased

librarians' knowledge of library resources has increased

good publicity for the library

enhanced standing for librarians in eyes of non-library
faculty

more interaction of library faculty and staff

increased funding for the library

improved collection development

improved librarian/faculty relationship

other (Please describe.)

measure of students' attitude change through questionnaries
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32.

33.

34.

35.

36.

Estimate the percentage of freshmen reached by your freshman

library instruction activities and programs:
percent
This information is not available.

In the future, the program for freshmen will be
continued as is
continued but modified somewhat
reduced
expanded
discontinued
other (Please explain.)

THE FOLLOWING QUESTIONS ARE OPTIONAL:

On a scale of one to five, one being the least effective and
five the most effective, please rate the effectiveness of

your program for freshmen.

Please state the reasons for this rating.

Comments on the survey or freshman library use instruction.

I would like to receive a summary of the results.

Your name:

Institution & Address:

THANK YOU FOR PARTICIPATING!
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