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CHAPTER I 

THE RESEARCH PROBLEM 

Introduction 

Awareness of the problems of children categorized as 

learning disabled has experienced dramatic growth and ex

pansion since 1960 (Hammill & Bartel, 1971; Arena, 1970). 

The child with a learning disability has been recognized 

as both a "social reality and an educational challenge" 

(Arena, 1970, p. 143). The professional literature inthe 

early 1960's reflected great concern for the child with 

average intelligence who was besieged with learning prob

lems. The formation of the Association for Children with 

Learning Disabilities (ACLD) in 1963 provided the formal 

verification of this new field of special education (Halla

han & Kauffman, 1976). During the following years, over 

seven thousand professionals have been attracted to the 

field of learning disabilities. A major spurt of growth 

followed the passage of the "Learning Disabilities Amend

ment" to Title VI legislation in 1969. The Bureau of Edu

cation for the Handicapped provided funds for research 

projects and teacher preparation programs in 1971, with 
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major emphasis aimed toward the elementary aged child 

(Wiederholt, 1975). 

Several authors note the development of a majority 

of programs for the learning disabled at the elementary 

level (D'Alonzo & Miller, 1977; Goodman, 1975; Hammill, 

1975; Wiederholt, 1975; Minskoff, 1971). According to 

Martin (1972, p. 523), "From two-thirds to three-fourths 

of all special education programs are at the elementary 

school level." Scranton and Downs (1975) report the re

sults of a nationwide survey of the level of development 

of elementary and secondary learning disability programs. 

Forty percent of the school districts reported programs 

at the elementary level, and only nine percent offered 

programs at the secondary level. 

During the five year period of 1970-1975, the growth 

rate of elementary learning disabilities programs has ex

ceeded 250% in certain states (Yearbook of Special Educa

tion, 1975-76). Lerner (1976) points out that the devel

opment of secondary learning disability programs has been 

at a much slower rate than the rapid growth of programs 

for the elementary aged child. 

2 

The educational goals for children with learning 

disabilities have been to identify and remediate the learn

ing deficit during the elementary grades (Deshler, 1975b; 

Strother, 1971; Kronick, 1970). Special educators have 

realized that all learning disabilities cannot be remedi

ated by the time a child reaches the secondary grades. As 



elementary learning disabled students move into junior 

and senior high schools, there is a demand for more spe

cial emotional needs of the learning disabled adolescent. 

The learning disabled adolescents, who have already been 

identified in the elementary grades, together with the 

secondary student whose learning problems have not been 

recognized, represent a population of secondary handi

capped students who need special programs at the second

ary level (Goodman, 1975). 
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The impact of adolescence on the learning disabled 

teenager accentuates the stress encountered during this 

period. The adolescent is faced with the disabling fac

tors of his handicap in addition to the developmental 

changes in self and environment (Giffin, 1971; Thompson, 

1970). Characteristics common to this group which make 

life so difficult are their impulsivity, suggestibility, 

short tempers, impaired self-direction, low self-esteem, 

short sightedness and poor social skills (Thompson, 1970). 

Minskoff (1971) advocates creation of specific pro

grams for the learning disabled at the secondary level. 

A major stimulus for the development of effective second

ary programs has been the funding of Child Study Develop

ment Centers by the Bureau of Education for the Handi

capped (Vasa, 1975). Twenty-five percent of the model 

demonstration projects funded by Title VI, Sec. 661 of 

Public Law 91-230, were designed to work primarily with 



the secondary school systems (Catalogue of Child Service 

Demonstration Centers, 1975-76). 

D'Alonzo and Miller (1977) state that: 

. within the existing secondary programs, 
appropriate instructional and management pro
cedures are lacking and results of the exist
ing programs are not verifiable (p. 58). 

The teachers who are placed in the secondary classrooms 

come from elementary learning disability training or sec-

ondary level training with little preparation in special 

education (D'Alonzo & Miller, 1977). 

The growth of secondary learning disability programs 
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will require the preparation of teachers who are qualified 

to provide appropriate educational experiences for the 

learning disabled adolescent (Deshler, 1975b). Lee (1970) 

stated that there is a need for organized training pro-

grams. Zigmond (1975) states that current nonstandard-

ization of teacher training programs is an indication that 

professionals in the field of learning disabilities have 

not clearly identified roles and expectations of the sec-

ondary learning disabilities teacher. 

Growth in the development of learning disability 

programs has been rapid at the elementary level. Concern 

for the educationally handicapped adolescent has come about 

only recently. Early identification and remediation has 

failed to alleviate all academic problems for the learn-

ing disabled student. The academic failure experienced 

by the learning disabled student compounds the turmoil of 
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adolescence. The existing secondary programs are lacking 

research to validate their effectiveness (D'Alonzo & 

Miller, 1977; Deshler, 1975a). Consequently, teachers 

who are going to serve the adolescent with learning dis

abilities should be adequately prepared for the challenge. 

The purpose of this study was to survey the state de

partments of education to determine certification require

ments, present and future manpower needs, staffing patterns 

and priorities of teacher training as they relate to sec

ondary teachers of learning disabled students. 

Objectives of the Study 

" 1. To determine the extent of mandated special 

education legislation, including secondary 

level learning disabilities programs. 

2. To determine current certification require

ments for the secondary learning disabilities 

teacher. 

3. To determine if differential teacher educa

tion is required between elementary and sec

ondary learning disabilities teachers. 

4. To determine the staffing patterns and man

power needs of secondary learning disabili

ties programs in the United States. 

5. To determine expressed priorities of teacher 

functions. 



Definition of Learning Disabilities 

The following definition of learning disabilities is 

used for the purposes of this study. 

Children with special learning disabilities 
exhibit a disorder in one or more psychologic~l 
processes involved in understanding or using 
spoken or written languages. These may be man
ifested in disorders of listening, thinking, 
talking, reading, writing, spelling, or arith
metic. They include conditions which have been 
referred to as perceptual handicaps, brain in
jury, minimal brain dysfunction, dyslexia, de
velopmental aphasia, etc. They do not include 
learning problems which are due primarily to· 
visual, hearing, or motor handicaps, to mental 
retardation, emotional disturbance, or to en
vironmental disadvantage (National Advisory 
Committee on Handicapped Children, p. 4). 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction 

Professionals in the field of learning disabilities 

express growing concern for the secondary learning dis

abled student. The present study is an investigation of 

mandated special education legislation, current certifi

cation requirements for the secondary learning disabili

ties teacher, differential teacher education, staffing 

patterns and manpower needs of secondary learning disa

bility programs and expressed priorities for teacher func

tions. The concern for the learning disabled adolescent 

leads to a review of literature indicating a need for 

more learning disabilities teachers, the need for appro

priate curriculum development, and a need for adequate 

teacher training experiences. 

Need for Teachers 

Evidence of the need for more qualified learning dis

abilities teachers is indicated by the following data com

piled by the United States Office of Education, Bureau of 

Education for the Handicapped, Aid to States Branch (1976). 
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Thirteen percent of the school age population identified 

as learning disabled were being served as of March, 1976. 

Eighty-seven percent of this population is in need of ap

propriate educational services. 
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Further indications of the need for more learning 

disability teachers is indicated by Scranton and Downs 

(1975) who conducted a survey of elementary and secondary 

learning disability programs in the fifty states. The 

purpose of their study was to determine the level of de

velopment of both elementary and secondary learning dis

ability programs. A second purpose was to seek reactions 

from state special education officials concerning any 

existing discrepancies in these programs. Questionnaires 

were mailed to the special education section of each state 

department of education in the United States. The find

ings reported reflected programs in 10,358 school districts 

in 37 states. Incompatible data classification systems 

were used by the remaining states. There were 4,139 dis

tricts reported to be offering programs at the elementary 

level (40% of the total); and 975 secondary level learning 

disability programs (9% of the total). Justification for 

the lack of secondary programs varied from state to state. 

A general lack of readiness in terms of available tech

nology, trained personnel, and educational materials were 

reasons cited for the discrepancy. In addition, the re

spondents indicated that through early identification and 



intervention in elementary learning disability programs, 

the need for secondary progranuning would be eliminated. 

Scranton and Downs (1975, p. 398) point out that the 

Bureau of Education for the Handicapped has stated as one 

of its goals "that every handicapped child is receiving 

9 

an appropriately designed education by 1980.'' The authors 

concluded, on the basis of the material reported, that 

district programs must grow at an approximate rate of 12% 

per year at the elementary level and at approximately 22% 

per year at the secondary level to reach 85% of the gov

ernment expectations by 1978. 

The data reported indicates a great need for more 

learning disability teachers in the near future, partic

ularly at the secondary level. 

Need for Differential Curriculum 

The increased concern for the learning disabled adol

escent has resulted in rash decision making in the devel

opment of secondary programs. Many secondary learning 

disability programs have been only an extension of the 

remedial models used for elementary children (Deshler, 

1975a). The accepted teaching methods and program struc

ture used at the elementary level may not be appropriate 

for the population of secondary learning disabled students 

(Deshler, 1975b; Goodman, 1975; Vasa, 1975). The curric

ular emphasis at the secondary level should shift from 
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weaknesses to strengths in order to effectively serve the 

learning disabled adolescent (Goodman, 1975; Williamson, 

1974). Provision of appropriate educational services for 

the adolescent with learning difficulties is contingent 

Upon a knowledge of characteristics of the learning dis-

abled adolescent and the nature of the secondary school 

environment. Considerations which should be made of the 

school setting and the student are proposed by Deshler 

(1975a): 

1. Generally, a change of emphasis is noted at 
the secondary level from basic skill acquisi
tion to content acquisition. 

2. Several investigators (Deshler, 1975c, Siegel, 
1974) have emphasized that a learning dis
abled adolescent is often beset with secondary 
emotional problems, a lower self-concept, so
cial immaturity and poor social perception. 

3. The relevance of the secondary curriculum in 
preparing students for the world of work has 
been questioned. 

4. High schools today contain a rich supply of 
resources, in terms of personnel and facili
ties, which represent a significant potential 
for serving learning disabled students. 
These sources often remain untapped (p. 22).. 

Brown (1975) states that secondary learning disabil-

ity programs should not be implemented by superimposing 

elementary models upon the secondary schools. Differen-

tial characteristics of the student, school organization, 

curriculum, and teacher training are elements of secondary 

education which must be considered when designing second-

ary programs. 
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Wilcox (1970) reports that secondary schools are not 

ready for students with neurological handicaps. One of 

the factors which may contribute to this lack of readiness 

is the short period of time in which professionals have 

concerned themselves with the problems of the adolescent 

with learning difficulties. Also, there seems to be a 

lack of communication between the individuals who plan and 

administer the programs and the teachers who actually work 

with the adolescents. 

Minskoff (1971) suggests the creation of specific pro

grams for learning disabled adolescents at the secondary 

level. The heterogeneity of this population of students 

must be considered in program development. A continuum 

of curricular alternatives may benefit these students who 

have many different kinds of learning problems. The first 

curriculum suggested by Minskoff is the Sheltered Workshop 

approach designed to serve the severely learning disabled 

and emotionally disturbed. Training in social learning 

that is needed for successful employment would be empha

sized, as well as training for specific types of jobs. 

The second curriculum is vocational education. The stu

dent with average intelligence who may have learning dis

abilities in perceptual or academic areas would be trained 

for jobs that would utilize his learning strengths and 

aptitudes. A third curriculum that is needed is pre

college. This program would serve the student who is 



intellectually superior but has a learning disability. 

Areas of weakness would be taken into consideration and 

circumvented. It is extremely important that adequate 

assessment of the adolescent's strengths and weaknesses 

take place in the areas of social integration, language, 

reading problem solving, perception, motor skills, and 

arithmetic. 
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Williamson (1974) makes statements regarding the im

plementation of career education programs at the second

ary level for the learning disabled. Curricular emphasis 

should move from remediation of deficits to capitalizing 

on the areas of strength. The secondary program should 

be geared toward helping the student adapt to the stresses 

of daily living and working. Basic literacy skills should 

be taught within the framework of career education. Em

phasis should be placed on the development of decision 

making abilities, problem solving techniques, and personal 

growth so that the student will be able to adapt to numer

ous career opportunities. 

It is evident that several authors strongly suggest 

comprehensive programming for the secondary learning dis

abled student. The elementary models are questionable in 

their appropriateness when superimposed on the secondary 

schools. Career education and vocational education are 

suggested alternatives. Teacher preparation for these 

curricula must be adequate in order to be successful. 
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Differential Teacher Training and 

Preparation 

Lee (1970) indicates a need for well organized and 

developed training programs for teachers of secondary 

special education programs. Teachers must exhibit sensi-

tivity and empathy toward the special needs of the adol

escent with learning disabilities. The secondary special 

education teacher ne~ds highly effective communication 

skills in order to work effectively with the adolescent. 

In the development of a program for the secondary learning 

disabled, the teacher must be "imaginative, innovative, 

and creative" (Lee, 1970, p. 82). 

College course work for the training of future sec-

ondary teachers should include knowledge in the areas of 

"learning, motivation, perception, small-group dynamics, 

the teaching of reading, and associated remedial tech-

niques" (Lee, 1970, p. 82). Lee (1970) makes the follow-

ing statement in regard to teacher certification in the 

state of California: 

In California there is no special credential 
required for teaching the educationally handi
capped, which is to say that there is no special 
training required. Credential restrictions, by 
themselves, are certainly not the solution to 
what is essentially a training problem. More 
colleges and universities responsible for teacher 
training must begin to recognize the need in this 
area of secondary education, and develop relevant 
teacher-training programs (p. 82) • 
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Innovations in teacher training programs at the sec-

ondary level are described by Pearl (1971) . The Educa-

tional Professional Development Act provided funding for 

a nine-month program designed to train twenty people with 

bachelor's degrees to become secondary learning disabili-

ties teachers in the state of Minnesota. The first half 

of the program consisted of lectures, sensitization ex-

periences, demonstrations and field trips. Direct instruc-

tion in remedial academics, curriculum preparation, and 

in feed-back sessions from supervisors were an important 

part of the program. The second half of the program in-

valved on-site screening, testing and diagnosis, and teach-

ing in the secondary schools. Trainees who worked together 

as a team or those who had excellent communication within 

their school developed the most relevant and flexible pro-

grams to meet the needs of their students. 

Deshler (1975b) states that teacher training programs 

must be designed to provide the secondary learning disa-

bilities teacher with skills and abilities to meet the 

needs of the adolescent and the structure of the secondary 

school setting. In relating to the adolescent, a teacher 

should have skills in 

surface counseling, serving as a change agent 
and student advocate, modifying materials in 
content areas, interacting with content/career/ 
vocational education staff members and resources 
and participating in career evaluation and guid
ance (Deshler, 1975b, p. 6). 
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It is also recommended that successful regular class 

teaching in the secondary schools should be required be-

fore receiving certification in the area of secondary 

learning disabilities. 

Zigmond lists tasks that secondary learning disabil-

ities teachers should be able to perform: 

1. Know about and deal with educational, social, 
and affective implications of a learning 
problem; 

2. Informally and formally assess the academic 
skills of students; 

3. Write educational prescriptions utilizing 
assessment information; 

4. Be proficient at teaching in all areas, par
ticularly in the skill areas of reading and 
math; 

5. Be familiar with instructional programs at 
all levels; 

6. Create age appropriate teaching materials; 

7. Be familiar with and able to modify the high 
school curriculum where necessary to accom
modate learning disabled students; 

8. Be proficient at testing readability levels 
of textbooks; 

9. Demonstrate effective classroom management 
strategies; 

10. Be effective in communicating with other 
teachers; 

11. Assume the role of child advocate and inter
act effectively on behalf of the child with 
other members of the staff; 

12. Know the functions of community and govern
mental agencies and volunteer and non-profit 
groups which provide support services to 
learning disabled adolescents; 



13. Provide career orientation within the pro
gram and help students decide on goals 
( Zigmond, 19 7 5 , pp. 213 , 214) . 
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Teacher training institutions must provide the educa-

tional experiences for the teacher of the learning dis-

abled adolescent. Deshler (1975b) suggests a teacher 

training program leading to competence in the following 

areas: 

1. The psychology of exceptional students, in
cluding exposure to research and principles 
of learning and learning deviations as they 
apply to adolescents with learning problems; 

2. The characteristics of learning disabled 
adolescents, including discussions of non
academic (affective domain) as well as aca
demic related characteristics; 

3. Methods and materials which are appropriate 
for use with LD students at the secondary 
level; 

4. Vocational and career planning, including 
reading and discussion of career education, 
the world of work, and work evaluation and 
guidance; 

5. Management and intervention techniques that 
are appropriate for use with secondary stu
dents in one-to-one and in group settings 
such as: problem solving, transaction analy
sis, behavior management; 

6. An understanding of the factors involved when 
LD students must interact with significant 
others such as peers, parents, counselors, 
employees, teachers, etc.; 

7. An understanding of factors that facilitate 
and impede staff interactions and ability 
to apply different models/techniques avail
able for improving interdisciplinary communi
cations; 



8. Organizing and making operational an LD ser
vice which, in a secondary setting, includes 
the interfacing of the service with other 
school resources and staff members and pro
viding in-service training and consultation 
to staff members; 

9. Remedial reading 1 remedial arithmetic and re
medial practice in social studies; 

10. Secondary school curriculum, including spe~ 
cial education concerns in the development 
of secondary curriculum alternatives 
(pp. 6, 7) . 

Teacher Certification Studies 
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Previous research in the area of learning disability 

teacher certification was conducted by Schwartz (1969). A 

letter of inquiry was sent to the teacher certification 

office in state departments of public instruction. From 

the state surveys, letters were sent to the colleges and 

universities mentioned requesting information relating to 

teacher training programs. The programs for children with 

learning disabilities varied greatly between states. The 

existing programs were classified under different areas, 

including learning disabilities, mentally retarded, emo-

tionally disturbed/socially maladjusted, orthopedically 

handicapped, multiple disabilities/otherwise handicapped, 

and speech pathology/deaf. Of the forty-five states and 

nine provincial departments of public instruction in the 

United States and Canada, 62% reported certification or 

endorsement requirements in the above areas. No differ

entiation between elementary and secondary programs was 

noted at this time. 



McGrady and Atchison (1971) report the results of a 

survey of teacher certification standards for learning 

disability teachers. Letters were sent to each of the 

fifty states and the District of Columbia requesting in-

formation on the current status of the state's require-

ments. The data reported represented 100 percent re-

sponse and is presented in four major categories: 

1. Seven states required only a provisional 
or standard state approved teaching cer
tificate. 

2. Four states require some course work in 
addition to an approved teaching certifi
cate. 

3. Nine states require a special education 
teaching certificate. 

4. Twenty-two states require a specific 
special education certificate, which can 
be further organized into these three 
specific areas: 

(a) Four states require certifica
tion in teaching the physically 
handicapped. 

(b) Two states require dual certifica
tion in teaching the emotionally 
disturbed and learning disabled. 

(c) Sixteen states require certifica
tion in specific learning disabil
ities (p. 220). 
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A study of the teacher certification requirements of 

the secondary teacher of the mentally retarded was re-

ported by Oliverson (1970). Results supported the assump-

tion that more secondary teachers were needed in the area 

of mental retardation. The results of the study relating 

to certification, suggest that state certification policies 
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have not kept up with the growth of secondary special 

education programs for the mentally retarded. The Oliver

son (1970) study was conducted by sending a questionnaire 

to the person responsible for mental retardation programs 

in each state. 

Summary 

It is apparent from the preceding review of litera

ture that there is a need for more qualified teachers 

for disabled learners. This need is the greatest at the 

secondary level. Appropriate educational programs must 

be designed to adequately serve the learning disabled 

adolescent (Clark, 1975; Goodman, 1975; Minskoff, 1977). 

The structure of the secondary school and characteristics 

of the adolescent are two important factors which must be 

considered when designing these programs. At present, 

research is lacking to verify the effectiveness of exist

ing program models (Deshler, 1975a). Qualified teachers 

are needed to work within this secondary setting. Compe

tencies of the secondary learning disabilities teacher 

have been proposed by various special educators. There 

is an immediate need to identify the present status of 

certification requirements for the secondary learning dis

abilities teacher to ensure the effectiveness of the in

creasing number of secondary programs. This study was 

done with the intent of obtaining relevant data concerning 
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certification requirements for the secondary learning dis ... 

abilities teacher in each of the fifty states. 



CHAPTER III 

METHOD AND PROCEDURE 

Introduction 

The purpose of this study was to survey the state 

departments of education to determine the extent of man

dated special education legislation, current certifica

tion requirements for the secondary learning disabilities 

teacher, differential teacher education, staffing patterns 

and manpower needs of secondary learning disability pro

grams, and expressed priorities for teacher functions. 

In order to obtain the information necessary for this 

study, a questionnaire was mailed to the state director 

of special education in each of the fifty states. Four 

weeks later a follow-up letter, accompanied by a second 

questionnaire, was sent to those states which had not 

responded. The information obtained was tabulated and 

recorded. 

Development of Questionnaire 

The questionnaire was adapted from a study, "A Sur

vey of State Certification Requirements and Teacher Prep

aration of the Secondary Teacher of the Mentally Retarded" 

21 
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(Oliverson, 1970, pp. 46-48) (Appendix A). Due to the vast 

geographical area needed to be covered in order to obtain 

the necessary information it was felt that the question

naire method would be the fastest, least expensive and 

most informative means of obtaining the data. 

Data Collection 

The questionnaire was mailed to the director of spe

cial education at each state department of education. 

The names and addresses of these individuals were obtained 

from the Directory of State Education in Special Education 

Personnel. Individually addressed letters were mailed to 

each director explaining the purpose and extent of the 

study and requesting their participation (Appendix B) . 

The questionnaire was mailed on February 28, 1977. 

Twenty-five states (50%) responded. A follow-up letter, 

a second copy of the questionnaire and the original cover 

letter was mailed to the 25 outstanding states on March 28, 

1977 (Appendix C). This m~iling resulted in an additional 

17 responses. Thus, 42 (84%) of the states responded 

which comprise the data for this study. 

Analysis of Data 

As completed questionnaires were returned, their 

responses were counted on a tabulation sheet. After all 

the responses were received, percentages were computed 

to provide a descriptive analysis of the data. 



CHAPTER IV 

ANALYSIS OF THE DATA 

Results 

Forty-two states responded to the questionnaire. 

Eight states did not respond. The results were tabulated 

on data sheets and percentages were figured. The results 

will be presented according to the five objectives of the 

study: legislation, certification, differential teacher 

education, staffing patterns and future manpower needs, 

and priorities for teacher functions. 

Legislation 

Thirty-nine states gave information to all or part 

of the following question: 

Has your state mandated legislation for the 
learning disabled which includes educational 
provisions for secondary and/or work-study 
programs? 

The respondents checked blanks marked "none," "mandatory," 

or "permissive" for both secondary and work-study programs. 

Table I is a summary of the responses. 

Six states (14.2%) reported no legislation for second

ary learning disability programs, 29 states (69%) indicated 

23 
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that mandatory legislation was in effect, and four states 

(9.5%) reported secondary programs as being permissive. 

Three states (7.1%) did not respond to this portion of the 

question. Ten states (23.8%) reported no legislation for 

secondary work-study programs for the learning disabled, 

five states (11.9%) reported mandatory legislation for 

such programs and 19 states (45.2%) reported secondary 

work-study programs being allowed. Eight states (19%) did 

not respond to this portion of the question. 

None 

Mandatory 

Permissive 

No Response 

TABLE I 

STATUS OF LEGISLATION FOR THE EDUCA
TION OF THE LEARNING DISABLED 

Secondary Work-Study 

N % N % 

6 14.2 10 23.8 

29 69 5 11.9 

4 9.5 19 45.2 

3 7.1 8 19 

The data obtained in this study, when compared with 

Oliverson's (1970) survey of legislation for the second-

ary mentally retarded, indicate an increasing number of 
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states reporting mandatory legislation for secondary 

learning disability programs. Work-study programs for 

the learning disabled are not as prevalent as for the 

mentally retarded at the time of the above mentioned 

study. This finding is in contrast to the review of lit-

erature, which suggested career and vocational education 

alternatives as being important for a total curriculum 

for the learning disabled adolescent. 

Certification 

Information on prescribed programs of certification 

was obtained through the following item: 

Check the areas in which your State Department 
of Education prescribes a program of certif ica
tion for secondary personnel. 

Thirty-one states responded to this question and their 

responses are reported in rank order in Table II. Twenty-

three states (54.7%) indicated they had a prescribed pro-

gram for the secondary educable mentally retarded teacher. 

Twenty-three states (54.7%) also indicated a certification 

program for the secondary learning disabilities teacher. 

Certification for a generic teacher in special education 

at the secondary le~el was reported by thirteen states 

(30.9%). Two states (4.7%) reported a certification pro-

gram for the educable mentally retarded work-study spe-

cialist, and two states (4.7%) reported a program for the 

generic work-study specialist. 



TABLE II 

STATE DEPARTMENT PRESCRIBED CERTIFICATION 
FOR SECONDARY PERSONNEL 

Area of Certification N 

Educable Mentally Retarded-Teacher 23 

Learning Disabled Teacher 23 

Generic Teacher in Special Education, 
Secondary 13 

Educable Mentally Retarded-Work-Study 
Specialist 2 

Generic Work-Study Specialist 2 

No Response 11 

% 

54.7 

54.7 

30.9 

4.7 

4.7 

26.1 

Additional conunents on this question included the 

following: One state indicated that the certification 

program for the learning disabled teacher was combined 
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with that of the teacher of the emotionally disturbed and 

was classified as the educationally handicapped. Another 

state indicated that the generic teacher in special edu-

cation required endorsements in various exceptionality 

areas. One state indicated proposals were being made for 

a generic teaching certificate. Non-categorical programs 

(K-12) were indicated by three states. Four states re-

ported none of the responses were applicable. 

The results indicate that state departments do pre-

scribe specific certification to teach at the secondary 



27 

level in classes for the learning disabled. The number 

of states prescribing such certification is equal to that 

for the secondary educable mentally retarded. State de-

partments have progressed in their recognition of learning 

disabilities as a separate area of exceptionality since 

the reporting of findings by Schwartz (1969). At that 

time, learning disability certification was obta.ined 

through certification or endorsement requirements in many 

various areas of exceptionality, and no differentiation 

between elementary and secondary was evident. 

The literature indicated many secondary learning dis-

ability teachers received an elementary oriented training 

sequence. Therefore, the states were asked to report ap-

proved certification for their state to teach in secondary 

classes for the learning disabled. 

tion: 

The state departments were asked the following ques-

What type(s) of professional certificate is/are 
approved by your state for secondary classroom 
teachers? (May be more than one.) 

Table III gives the rank order of the states' responses. 

The data indicated that a person certified in special 

education may be approved to teach secondary level classes 

for the learning disabled regardless of the level of prep-

aration. The most commonly approved kinds of certification 

are Special Education only (K-12) (26 states, 61.9%), Ele

mentary and Special Education (K-12) (18 states, 42.8%), 
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and Secondary Education and Special Education (K-12) (16 

states, 38%). Six states (14.2%) gave other responses to 

this question. Out of the six responses, three states 

indicated specific certification in learning disabilities. 

One state had a special education specialist certificate. 

Another state reported non-categorical certification, 

while another accepted regular elementary or secondary 

certificates. 

TABLE III 

APPROVED CERTIFICATION FOR SECONDARY 
CLASSROOM TEACHERS 

Type of Certification N 

Special Education Only (K-12) 26 

Elementary and Special Education (K-12) 18 

Secondary Education and Special 
Education (K-12) 16 

Secondary Education and Special 
Education (6-12) 8 

Elementary Education and Special 
Education (K-8) 7 

Other 6 

Special Education Secondary Only (6-12) 5 

Special Education Elementary Level 
Only 3 

Special Education Secondary Only (9-12) 2 

% 

61. 9 

42.8 

38 

19 

16.6 

14.2 

11. 9 

7.1 

4.7 
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Brown (1975), referred to in the review of literature, 

stated that effective programming for the learning dis-

abled adolescent cannot be derived from the superimposi-

tion of elementary models. Deshler (1975d) indicates that 

methods and program structure used at the elementary level 

may very well be inappropriate for the secondary curricu-

1 um. With a majority of the reporting states allowing 

K-12 certification, there is an indication of disagreement 

between state department policies and what is suggested by 

various educators. 

The findings of this study correlate with Oliverson 

(1970), where the three most conunon types of certification 

for the secondary mentally retarded were identical to those 

in the present survey of learning disabilities certification. 

Work-study programs have played an important part in 

curriculum development for the.secondary handicapped stu

dent. The state departments were asked what types of pro-

fessional certificates were approved for persons who devote 

their time to these programs. 

What type of professional certification does 
your state approve for work-study specialists? 

Thirty-nine states (92.8%) responded to this question and 

their responses are given in rank order in Table IV. 

The most common response checked by state department 

officials was "None," with 20 states (47.6%) indicating 

there are no existing certification requirements for work-

study personnel. Seven states (16.6%) wrote in their 
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individual responses. Three of the seven states required 

vocational education and special education backgrounds 

to be qualified as a work-study specialist. One state re-

ported certification for pre-vocational counselors. 

Another state required counseling courses for. work in 

this area, and one state required only an elementary or 

secondary certificate with endorsement in one area of 

special education. 

TABLE IV 

APPROVED CERTIFICATION FOR WORK
STUDY SPECIALISTS 

Type of Certification 

None (No Certification Requirements) 

Other(s) 

Combination Special Education and 
Secondary Certification 

Secondary Education 

Special Education and Vocational 
Education 

Special Education Only (Elementary 
and/or Secondary) 

Elementary Education 

No Response 

N 

20 

7 

5 

4 

4 

3 

0 

3 

% 

47.6 

16.6 

11.9 

9.5 

9.5 

7.1 

0 

7.1 
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The importance of career and vocational education as 

seen by Minskoff (1971), Clark (1975) and Williamson (1974) 

has not had a great influence on state departments' ap-

proval of work-study specialists certification. There was 

only a slight decrease in the number of states reporting 

no certification for this area since the reporting of 

Oliverson's study in 1970. 

To further clarify certification requirements, the 

state departments were asked to indicate requirements for 

secondary certification on a check list provided and to 

add specifics which were not listed. 

Please indicate the requirements for secondary 
certification for teaching the learning dis
abled in your state. (Check all applicable.) 

Table V is a summary of the requirements listed in rank 

order of their occurrence. 

A valid teaching certificate was required by 35 states 

(83.3%). Eighteen states (42.8%) indicated that an ele-

mentary certificate was required and 21 states (50%) re-

ported secondary certification as a requirement. Course 

work in the study of the exceptional child was required 

by 30 states (71.4%). A student teaching or practicum 

was needed for certification in 29 states (69%). General 

methods and materials for teaching was reported by 27 

respondents (64.2%). Elementary teaching methods courses 

were required in 14 states (33.3%), while 18 states (42.8%) 

required course work in secondary methods courses. A 



TABLE V 

REQUIREMENTS FOR SECONDARY CERTIFICATION 
FOR TEACHING THE LEARNING DISABLED 

Requirement 

Valid teaching certificate 

Elementary - 18 (42.8%) 
Secondary - 21 (50%) 

Study of exceptional children and 
the field of special education 

Student teaching or practicum 

General methodology and materials 
for teaching 

Elementary - 14 (33.3%) 
Secondary - 18 (42.8%) 

Study of learning disabilities--medical, 
psychological and sociological aspects 

Tests and measurements 

Psycho-educational assessment 

Remedial reading 

Behavior management techniques 

Secondary methodology and curriculum 
for the learning disabled 

Survey of language and speech disorders 
in childhood 

Remedial arithmetic 

Psychology of adolescence 

Study of the home, school and community 
relations of exceptional children 

Secondary school curriculum development 

Knowledge and skills in techniques of 
interviewing and counseling parents 
of exceptional children 

Others 

Vocational and career planning 

Prior teaching experience 

Mental Hygiene 

N 

35 

30 

29 

27 

27 

21 

20 

18 

18 

15 

13 

12 

10 

9 

8 

7 

7 

6 

4 

4 

% 

83.3 

71. 4 

69 

64.2 

64.2 

50 

47.6 

42.8 

42.8 

35.7 

30.9 

28.5 

23.8 

21.4 

19 

16.6 

16.6 

14.2 

9. 5 

9.5 

32 
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course in the different aspects of learning disabilities 

was required by 27 states (64.2%). Other states listed 

their individual requirements for secondary certification. 

Among these responses were child growth and development, 

counseling and group processes, multi-cultural education, 

prescriptive programming and mental retardation/emotional 

disturbances. One state required special education certi-

fication with concentration in learning disabilities. 

Deshler (1975b) proposed a teacher training program 

for secondary teachers of the learning disabled leading 

to competence in the following areas: 

1. The psychology of exceptional students, in
cluding exposure to research and principles 
of learning and learning deviations as they 
apply to adolescents with learning problems. 

2. The characteristics of learning disabled 
adolescents, including discussion of non
academic related characteristics. 

3. Methods and materials which are appropriate 
for use with LD students at the secondary 
level. 

4. Vocational and career planning, including 
readings and discussion of career education, 
the world of work, and work evaluation and 
guidance. 

5. Management and intervention techniques that 
are appropriate for use with secondary stu
dents in one-to-one and in group settings 
such as problem solving, transaction analy
sis, behavior management and active listen
ing. 

6. An understanding of the factors involved 
when LD students must interact with signif
icant others such as peers, parents, coun
selors, employers, teachers, etc. 



7. An understanding of factors that facilitate 
and impede staff interactions arid ability 
to apply different models techniques avail
able for improving interdisciplinary commun
ications. 

8. Organizing and making operational an .LD 
service which, in a secondary setting, in
cludes the interfacing of the service with 
other school resources and staff members 
and providing inservice training and con
sultation to staff members (pp. 6, 7). 

Zigmond (1975) also supports several of the above men

tioned skills as important for the secondary learning · 
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disabilities teacher. In addition, assessment of academic 

skills followed by writing educational prescriptions are 

considered important. 

The present study found a variety of courses required 

in a variety of states, some of which conform to the pro-

gram elements above. Those requirements seen at less than 

50% occurrence were psycho-educational assessment (47.6%), 

remedial reading (42.8%), behavior management techniques 

(42.8%), secondary methodology and curriculum for the 

learning disabled (35.7%), survey of language and speech 

disorders in childhood (30.9%), remedial arithmetic (28.5%), 

psychology of adolescence (23.8%), study of the home, 

school, and community relations of exceptional children 

(21.4%), secondary school curriculum development (19%), 

knowledge and skills in techniques of interviewing and 

counseling parents of exceptional children (16.6%), vo-

cational and career planning (14.2%), prior teaching ex-

perience (9.5%) and mental hygiene (9.5%). The require-

ments for secondary certification in learning disabilities 
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found in less than half of the reporting states corres-

pond closely to the proposed training programs of Deshler 

(1975b) and Zigmond (1975). This indicates that state 

departments have not kept pace with recent trends in 

education. 

Differential Teacher Education 

In order to determine if states are planning to de-

velop separate training programs for the secondary learn-

ing disabilities teacher the following question was asked: 

If your state does not have specific require
ments are there plans to initiate differentia
tion between elementary and secondary? 

Yes No 

Eight states (19%) indicated that there were plans to in-

itiate a separate training program. Fifteen states (35.7%) 

responded by checking "No.'' Nineteen states (45.2%) did 

not respond to the question. 

In order to determine approximate time lines for dif-

ferential training between elementary and secondary, the 

following question was asked: 

If yes, when will it be required? (Date.) 

Thirty-eight states (90.4%) did not respond to this ques-

tion. Three states (7.1%) responded to the question. 

Three states (7.1%) indicated the date had not been deter-

mined, and one state (2.3%) reported a proposed date of 

1978. This information indicates that specific plans for 

teacher education is underdeveloped at this time. 



Information concerning skills and competencies con-

sidered important by state department officials was ob-

tained through the following question: 

If your state does not have specific require
ments for secondary learning disabled teachers, 
please indicate those skills and/or competen
cies you feel should be required. 

A summary of the responses to this question is given in 

rank order in Table VI. 

Ten states (23.8%) reported vocational and career 

planning and guidance as important for the secondary 

teacher. Ten states (23.8%) felt that general methods 

and curriculum for learning disabilities should be re-

quired. Psychology of adolescence was indicated by nine 

states (21.4%) and guidance, counseling and human rela-

tions skills was reported by eight states (19%). Behav-

ior management techniques and secondary methods and cur-

riculum for learning disabilities were each suggested by 

seven states (16.6%). These competencies suggested by 

state department officials correspond closely to those 

suggested by Deshler (1975b) and Zigmond (1975). This 

indicates that professionals responsible for developing 

teacher certification standards recognize the necessary 

areas of skill or competency, but the present certifica-

tion requirements do not reflect this awareness. 
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TABLE VI 

SUGGESTED COMPETENCIES FOR SECONDARY 
LEARNING DISABILITY CERTIFICATION 

Competency 

Vocational and career planning and 
guidance 

General methods and curriculum for 
learning disabilities 

Psychology of adolescence 

Guidance, counseling and human rela
tions skills 

Behavior management techniques 

Secondary methods and curriculum for 
learning disabilities 

Secondary curriculum and methods 

Psychoeducatio.nal assessment 

Language and speech disorders 

Student teaching or practicum 

Developmental language arts (reading, 
spelling, writing) 

Vocational education, work-study and 
survival skills 

Prior teaching experience 

Study of the exceptional child and 
field of special education 

General methodology and materials for 
teaching 

Study of learning disabilities 

Remedial reading 

Remedial arithmetic 

Tests and measurements 

Interviewing and counseling of parents 

Study of the home, school and community 
of exceptional children 

N 

10 

10 

9 

8 

7 

7 

6 

5 

5 

5 

3 

3 

2 

2 

2 

2 

2 

2 

2 

2 

2 

% 

23.8 

23.8 

21.4 

19 

16.6 

16.6 

14.2 

11. 9 

11. 9 

11.9 

7.1 

7.1 

4.7 

4.7 

4.7 

4.7 

4.7 

4.7 

4.7 

4.7 

4.7 

37 
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TABLE VI (Continued) 

Competency N % 

Mental hygiene 1 2. 3 

Child development 1 2.3 

Current trends and issues 1 2.3 

Sensory-psycho-motor functioning 1 2.3 

Staffing Patterns and Future 

Manpower Needs 

In order to determine the number of persons teaching 

learning disabilities classes at each level, the follow-

ing question was asked: 

According to your records, please list the cur
rent number of persons teaching at each level 
in the area of learning disabilities. 

The data is presented in Table VII. 

Twenty-eight of the 42 responding states (66.6%) ans-

wered this question. Nine states (21.4%) did not respond 

to the question and nine states (21.4%) indicated this in-

formation was not available. Three states reported all 
~ 

available data as being non-categorical. The current num-

ber of teachers reported by the responding states totaled 

10,899 at the elementary level. There were 993 teachers 

reported at the junior high level and 556 at the senior 

high level. Seven states who gave figures that did not 
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differentiate between junior and senior high totaled 

3,412 teachers currently placed. Seven states gave fig-

ures for learning disabilities program (K-12). The number 

reported in this category totaled 11,121 teachers. 

The total number of teachers reported for grades (9-12) 

is 4,961 teachers, disregarding the ~igures given for pro~ 

grams (K-12). This does not equal half of the number of 

teachers reported at the elementary ievel, which was 

10,899 teachers. This data supports the statements of 

various specialists regarding the majority of learning 

disability programs currently at the elementary level 

(D'Alonzo & Miller, 1977; Goodman, 1975; Hammill, 1975; 

Wiederholt, 1975; Minskoff, 1971). 

In order to determine the projected need for teach-

ers, the following question was asked: 

What is the total number of personnel needed in 
your state for providing education and training 
for secondary learning disabled youth for the 
1977-78 academic year? (Give projections or 
estimates based on the number of programs anti
cipated for Fall, 1977.) 

A summary of the responses is reported in Table VIII. 

Twenty-four (57.1%) of the responding states answered 

this question. Seven states (16.6%) indicated this in-

formation was not available, and 18 states (42.8%) did 

not respond to the question. The estimated numbers of 

teachers needed totaled 1226 for junior high programs, 

1389 for high school programs and 300 for work-study pro-

grams. States reporting figures for combined junior 
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and senior high school programs totaled 1390 teachers. 

Numbers of teachers needed in both high school and work-

study programs was 106 teachers. Two states reported 

figures for junior high, senior high and work-study pro-

grams combined, with a total number of 280 teachers 

needed. Two states gave figures for programs (K-12), 

and the estimated need was 2550 teachers. 

The data from this survey indicates a great need 

for learning disability teachers at the secondary level. 

This supports the view of Scranton and Downs (1975) that 

learning disability programs must grow in order to meet 

the goal by 1980, set by the Bureau of Education for 

the Handicapped. 

In order to determine whether learning disabled 

students are being served by "special needs" programs 

through vocational education, the following question was 

asked: 

Are secondary learning disabled students also 
served by "special needs" programs sponsored 
by vocational education? (Special needs stu
dents are those for whom the traditional edu
cation program must be modified to meet their 
specific needs. They may or may not meet 
special education criteria.) 
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Thirty-two states (76%) checked "Yes," indicating that the 

learning disabled adolescent is being served through voca-

tional education. Seven states (16.6%) checked ''No." 

Three states (7.1%) did not respond to the question. 



In addition, the following question was asked: 

If yes, please indicate the number of students 
involved in "special needs" programs. 

Eight states (19.2%) responded to this question. The 
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numbers reported by seven of the states totaled 9154 stu-

dents. One state reported 30,826 students involved in 

all special needs programs in the state. 

Priorities for Teacher Functions 

The literature has pointed to a variety of roles 

that a secondary teacher of the learning disabled must 

perform. States were asked to rank order their priori-

ties for teacher training. 

If your state department could establish prior
ities for teacher training institutions to con
sider in determining secondary teacher training 
emphasis, what would your position be? Indi
cate by rank ordering the following alternatives. 
We would prefer: 

Table IX gives a summary of the rank order for each of the 

four roles as presented to state departments. The data 

indicates that the majority of state departments would pre-

fer a secondary teacher who spends part of the day in the 

classroom and part of the day in work-study programs. 

Twenty states chose this as their first priority. The sec-

ond and third ranked priority was for one who concentrates 

his time on vocational evaluation, training and work place-

ment. Nine states ranked this as their second priority, 

and ten states chose this as their third priority. The 
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importance of adequately preparing teachers for the voca-

tional education emphasis for the handicapped adolescent 

is indicated by this data. The least desirable choice was 

the teacher whose primary function was that of a vocational 

counselor. Seventeen states selected this item as their 

fourth priority. One state identified two alternatives 

as priorities but did not differentiate numerically, so the 

response was recorded as a no response. It appears that 

the role of the secondary learning disabilities teacher 

should be defined as one who should be flexible and knowl-

edgeable about the classroom and the world of work. 

TABLE IX 

PRIORITIES FOR TEACHER FUNCTIONS 

Function Rank: 1 2 3 4 N 

Spends his time teaching 
all day 12 6 6 2 26 

Spends part of the day in 
the classroom and part 
of the day in work-study 20 5 4 1 30 

Concentrates time on voca-
tional evaluation, train-
ing, and work placement 3 9 10 2 24 

Functions primarily as a 
vocational counselor 10 3 2 17 22 



CHAPTER V 

SUMMARY AND CONCLUSIONS 

Introduction 

As the entire field of special education has grown, 

so has the area of learning disabilities. The growth 

rate for this newest facet of special education has been 

most rapid at the elementary level. A growing concern 

for the learning disabled adolescent is beginning to 

emerge. Early diagnosis and remedial teaching techniques 

have not always been effective in alleviating the academic 

failure met by these students. Qualified teachers are 

needed to fulfill the demand brought about by newly de

veloping secondary programs. Educational institutions 

are preparing trained teachers to work with the handi

capped adolescent. Certification standards outlined by 

state departments are quite varied (Zigmond, 1975). 

It appears from the scarcity of literature that lit

tle research has been reported dealing specifically with 

education and training of secondary teachers for the learn

ing disabled. Therefore, the purpose of this study was to 

survey the state departments of education in this country: 

51 



1. To determine the extent of mandated special 

education legislation, including secondary 

level learning disabilities programs. 

2. To determine current certification require

ments for the secondary learning disabilities 

teacher. 

3. To determine if differential teacher edµca

tion is required between elementary and sec

ondary learning disabilities teachers. 

4. To determine.the staffing patterns and man

power needs of secondary learning disabili

ties programs in the United States. 

5. To determine expressed priorities of teacher 

functions. 

52 

To obtain the information needed, questionnaires were 

sent to the director of special education in every state 

department of education in the United States requesting 

information on the following areas: legislation, certi-

fication requirements for the secondary learning disabil

ities teacher, differential teacher education, staffing 

patterns and future manpower needs and priorities for 

teacher functions. 

Twenty-five states responded to the initial question

naire. A follow-up letter and duplicate questionnaire 

was sent to the 25 outstanding states. Seventeen addi

tional states responded to this letter. These forty-two 



states (84%) comprise the data used in this study. The 

findings are presented below. 

Sununary of Findings 

1. The greatest percentage of the states 

have mandatory legislation for secondary 

learning disability programs accompanied 

by permissive work-study programs. 

2. Over half of t~e responding states have 

prescribed certification for secondary 

teachers of the educable mentally re

tarded and learning disabled. Close to 

one-third of the states prescribed a pro

gram of certification for a generic 

teacher in special education at the el

ementary level, but few states reported 

programs for work-study specialists. 

3. In most states, a person certified in 

special education may be approved to 

teach secondary level classes for the 

learning disabled regardless of the 

level of preparation. 

4. Approximately half of the states respond

ing indicate no certification requirements 

for a work-study specialist. 
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5. The most commonly reported requirements 

for secondary learning disabilities teach

ers are: A valid teaching certificate, 

study of exceptional child and the field 

of special education, student teaching or 

practicum, general methodology and mater

ials for teaching, a study of learning 

disabilities--medical, psychological and 

sociological aspects, and tests and mea

surements. 

6. Only eight states reported no plans to 

initiate differentiation between elemen

tary and secondary teacher training. One 

state reported a proposed date of imple

mentation of a differential teacher 

training program. 

7. More than half of the numbers of learning 

disabilities teachers reported are at the 

elementary level. 

8. The number of junior high, senior high 

and work-study specialists is expected to 

increase based on the projections for the 

1977-78 academic year. 

9. Eight of the 42 states reported that the 

learning disabled adolescent was being 

served through "special needs" programs 

sponsored by vocational education. 
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10. Most states prefer a secondary teacher of 

the learning disabled who spends part of 

the day in the classroom and part of the 

day in work-study. The respondents indi

cated a priority for a person who is compe

tent in educational assessment procedures, 

methods and materials, classroom manage- , 

ment techniques, vocational evaluation, 

and work-study options. 

Conclusions 

55 

As a result of this study, the following conclusions 

have been reached: 

1. If a trend toward mandatory programs for 

the secondary learning disabled persists, 

more teachers will be required to fill 

these positions. The implications of 

this for state departments of education 

and teacher training institutions is 

great. Public school administrators 

must fill these positions with teachers 

who are qualified to work with adolescents. 

This requires specific training, including 

skills and competencies that are appropri

ate for the secondary school setting and 

the secondary learning disabled student. 



2. The requirements for secondary learning 

disability teacher certification have 

not been firmly established and vary 

greatly from state to state. It would 

appear to be of great benefit for state 

departments of education to reevaluate 

the certification requirements for the 

secondary learning disability teacher. 
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STATE DEPARTMENT SURVEY OF SECONDARY 

LEARNING DISABILITY TEACHER 

PREPARATION 

Please check the items appropriate to give a description 
of your program. Space has been provided for those items 
which require a brief narrative. Feel free to make addi
tional comments where you feel they are appropriate. 

1. Has your state mandated legislation for the learning 
disabled which includes educational provisions .for 
secondary and/or work-study programs? 

Secondary 

a None --
b Mandatory 

c Permissive 

Work-Study 

a None 

b Mandatory 

c Permissive 
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2. Check 
cation 
ondary 

the areas in which your State Department of Edu
prescribes a program of certification for sec
personnel. 

a --
b 

c --

d 

e --

Educable Mentally Retarded - Teacher 

Educable Mentally Retarded - Work-Study 
Specialist 

Learning Disabled Teacher 

Generic Work-Study Specialist 

Generic Teacher in Special Education, Secondary 

3. What type(s) of professional certificate is/are ap
proved by your state for secondary classroom teachers 
of the learning disabled? (May be more than one.) 

a Elementary and special education (K-12) 

b Special education, elementary level only (K-8) 

c Special education only (K-12) 

d Special education secondary only (6-12) 

e Special education secondary only (9-12) 



f Secondary education and special education 
(K-12) 

~~g Elementary education and special education 
(K-8) 

h Secondary education and special education 
(6-12) 

i Other 
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4. According to your records please list the current num
ber of persons teaching at each level in the area of 
learning disabilities in your state. 

a Elementary level only (primary and intermed
iate) 

b Junior high school only 

c Senior high school only 

d No differentiation in level of secondary 
assignment 

5. Please indicate the requirements for secondary certi
fication for teaching the learning disabled in your 
state. (Check all applicable.) 

a Valid teaching certificate 
1 Elementary 

b Prior teaching experience 

c Student teaching or practicum 

2 Secondary 

d Study of exceptional children and the field 
of special education 

e Study of the home, school, and community rela
tions of exceptional children 

f Knowledge and skills in techniques of inter
viewing and counseling parents of exceptional 
children 

~~g General methodology and materials for teaching 
1 Elementary 2 Secondary 

h Secondary school curriculum development 

i Study of learning disabilities - medical, 
psychological, and sociological aspects 



j Secondary methodology and curriculum for 
the learning disabled 

k Survey of language and speech disorders in 
childhood 

1 Remedial reading 

m Remedial arithmetic 

n Tests and measurements 

o Psycho-educational assessment 

~~P Mental hygiene 

~~q Psychology of adolescence 

r Behavior management techniques 

s Vocational and career planning 

t Other 
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6. a If your state does not have specific requirements, 
are there plans to initiate differentiation between 
elementary and secondary? Yes No 

b If yes, when will it be required? 
Date 

~~~~~~~~~~~~ 

c If your state does not have specific requirements 
for secondary learning disabled teachers, please 
indicate those skills and/or competencies you feel 
should be required. 



7. What type(s) of professional certification does your 
state approve for work-study specialists? 

a None 

b Elementary education 

c Secondary education 

d Combination special education and secondary 
certification 

e Special education only (elementary and/or 
secondary) 

f Special education and vocational education 

8. Are secondary learning disabled students also served 
by "special needs" programs sponsored by vocational 
education? (Special needs students are those for 
whom the traditional education program must be modi
fied to meet their specific needs. They may or may 
not meet special education criteria.) 

a Yes 

b No 

If yes, please indicate the number of students in
volved in "special needs" programs. 
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9. What is the total number of personnel needed in your 
state for providing education and training for second
ary learning disabled youth for the 1977-78 academic 
year? (Give projections or estimates based on the 
number of programs anticiapted for Fall, 1977.) 

a Junior high school teachers 

b High school teachers 

c Work-study specialists 



10. If your state department could establish priorities 
for teacher training institutions to consider in 
determining secondary teacher training emphasis, 
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what would your position be? Indicate by rank order
ing the following alternatives. 

We would prefer: 

a Training for one who spends his time teaching 
all day 

b Training for one who spends part of the day in 
the classroom and part of the day in work
study 

c Training for one who concentrates his time 
on vocational evaluation, training, and 
work placement 

d Training for one who functions primarily as 
a vocational counselor 

~~ Check if you would like to have summary of results. 
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The Department of Applied Behavioral Studies at Oklahoma 
State University is attempting to determine the extent 
to which secondary learning disability personnel are 
being trained. The survey will include all state direc
tors of special education in the United States. The 
findings of this survey may be of value in determining 
the direction this university and other universities 
should take in this training area. 

The enclosed survey is, for the most part, a checklist 
of items relating to certification, staffing and skills 
needed by individuals training to be secondary learning 
disability teachers. This survey will investigate dif
ferential training of the elementary and secondary learn
ing disability teacher. The survey will operate on the 
following definitions. The secondary teacher is primar
ily an educator. He teaches and provides his school 
team counterpart, the work study specialist, with in
formation necessary for effective vocational planning. 
His functions are teaching and evaluation and his total 
responsibility is to the school. 

One of the questions included requests a short narra
tive answer from you. If you feel additional narrative 
is needed where no space has been provided, please feel 
free to comment on the back of the questionnaire. 

Because this survey has a national scope, the results 
should reflect national and regional trends. Thus in
complete data from your state program will significantly 
effect the results for your region. The return of the 
completed questionnaire at your earliest convenience 
would be appreciated. 



We assure you that all results will be confidential and 
the findings will be reported in a general way with no 
specific mention of any state without permission. 
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Emily Jeanne Spillman 
Research Assistant 

Lloyd R. Kinnison, Ed.D. 
Associate Professor 
Applied Behavioral Studies 
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Perhaps you've forgotten about it, or perhaps your son 
dropped his peanut butter sandwich all over our ques
tionnaire. Did your secretary spill her coffee on it?
Regardless, we've enclosed another one for your conven
ience and hope you will answer as quickly as possible. 
We've also enclosed a copy of the original cover letter 
as an explanation of the study. 

Secondary learning disability programs are changing 
rapidly in personnel requirements and curricular em
phasis thus requiring teacher training institutions to 
change accordingly. We are interested in how each state 
changes or views the changes. Although fifty states 
seems like quite a few, each outstanding state may make 
a significant change in our data. Please respond. We 
will be glad to send you the results of this study when 
it is completed if you so desire. We're sure you would 
find it extremely interesting. 

Lloyd R. Kinnison, Ed.D. 
Associate Professor 
Applied Behavioral Studies 

Emily Jeanne Spillman 
Research Assistant 
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