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CHAPTER I
INTRODUCTION

Vocational Agriculture is designed to prepare and encourage high
school students to enter and progress in agricultural occupations,
through the acquisition of saleable skills. As a result of their ex-
periences in'Vocational Agriculture, many students have gone on to suc-
sessful careers in farming and agribusiness.

Traditionally, Oklahoma Vocational Agriculture programs have at-
tracted substantially more males than females, as is the case in many
states. With the inception of Title IX, associated with the Education
Amendments of 1972, numerous atteﬁpts have been made to provide more

“opportunities for female enrollment in male-ofiented programs.

Even though programs in Vocational Education and Vocational Agri-
culture are now open to females, there has only been a slight increase
in female enrollment in specific male—intensive areas of study. Hope-
fully, this study will lend support fo the unique capabilities of the

female Vocational Agriculture student.
Problem Statement

Throughout Vocational Agriculture programs in the United States in
1975, females accounted for only five percent of the total enrollment.
In Oklahoma Vocational Agriculture programs in 1977, there were 1,759

girls enrolled. However, this represented only 8.5 percent of the



total enrollment of 20,653 students, which would indicate a need for a
concerted effort by those involved in the educational process fo become
more aware of possible female capabilities in Vocational Agriculture.

If educational programs are to remain viable and effective in meet-
ing the needs of all students, concerted efforts must be made toward
the removal of obstacles and barriers that hinder equal educational

opportunities.
Purposes

The purposes of this study were: (1) to identify selected capabil-
ities of girls in Vocational Agriculture, as perceived by teachers of
Vocational Agriculture, and (2) to compare the perceptions of Vocational
Agriculture instructors in Oklahoma with regard to the effect of female

enrollment in Vocational Agriculture programs.
Objectives of the Study

In order to accomplish the purpose of this study, the following

objectives were determined:

1. Determine if instructor perceptions of selected feméle capabil-
ities in Vocational Agriculture differ between the five super-
visory districts in Oklahoma;

2. Determine if variances exist in instructors' perceptions of
the five selected categories: (a) skill expectations, (b)
social attitudes, (c) classroom capabilities, (d) teaching

potential, and (e) leadership capabilities.



Rationale for the Study

In recent years, Vocational Agriculture programs have expanded to
include girls in their enrollment. Questions have often been raised as
to the capabilities of females in educational programs and ensuing ca-
reers innon~-traditional fields, such as agriculture.

This study should give some indications as to imstructors' percep-
tions of selected female capabilities in Vocational Agriculture, so that
those involved in the educational process will be more aware of selected

female capabilities.

Assumptions and Limitations of the Study

Assumgtions

For the purpose of this study, the following assumptions were

drawn:

‘1. The questionnaire developed for this study would adequately
measure the perceptions of Vocational Agriculture instructors
in Oklahoma towards selected female capabilities in Vocational
Agriculture;

2. The responses given by Vocational Agriculture instructors were
indicative of their true perceptions of selected female capa-
bilities in Vocational Agriculture;

3. The 153 teachers selected for this study were representative
of all Vocational Agriculture teachers in Oklahoma;

4. The perceptions of teachers without girls presently enrolled

in their Vocational Agriculture programs would not differ from

those who have girls enrolled in their programs.



Limitations

The following limitations of the sfudy were recognized by the
author:

1. The study is confined to Oklahoﬁa public schools with depart-
ments of Vocational Agriculture;

2.» Some teachersbmay have a lack of exposure to an adequate num-
ber of female Vocational Agriculture studehts;

3. In recdgnizing that some teachers have had limited opportun-
ities in class to relate to girls as students of Vocational
Agriculture, some perceptions may fall in the undecided cate-

gory.
Definitions

Vocational Agriculture is designed to meet the needs of persons

~who have entered upon, or are preparing to enter upon, the work of the
farm or farm home, or any occupation involving knowledge and skills in
agricultural subjects, whether or not such occupation involves work of
the farm or farm home. ’

Title IX of the Education Amendments of 1972 states that no person
shall, on the basis of sex, be excluded from participation in, be denied

the benefits of, or be subjected to discrimination under any education

program or activity receiving Federal financial assistance.

Skill Expectation is the degree of probability that students will
further their ability to use their acquired knowledge effectively and
readily in the execution or performance of certain selected skills.

Social Attitudes are the expressed opinions of society towards

certain aspects of human behavior; in the case of this study as to



whether those behaviors are considered masculine or feminine.

Classroom Capability is having the ability to be successful in a

classroom setting.

Teaching Potential is the expressed possibility of a student's be-

ing capable of becoming an instructor of Vocational Agriculture.

Leadership Capability is the expressed possibility of a student be-

coming a successful leader.



CHAPTER II
REVIEW OF LITERATURE
Introduction

Avsearch'of literature was made, prior to this study, concerning
the nature and scope of women in non-traditional occupations and educa-
tional programs, especially those related to agriculture and Vocational
Agriculture. An attempt was made to assemble the information’into four
main categories: (a) women in Vocational Education, (b) sex stereotyp-
ing related to Vocational Educatioﬁ, (c) ways to overcome sex stereo-
typing in Vocational Education; and (d) related research findings. Se-
lected readings are reported in the Review of Literature according to

the four selected categories, and a summary is included.
Women in Vocational Education

With the passage of the Smith-Hughes Act of 1917, the federal gov-
ernment pledged its support to the expanding field of Vocational Educa-
tion. The original Vocational Education system included Vocational
Education in Agriculture for men and Vocational Education in Home
Economics for women. This system was functional for a time period when
men worked outside the home and women worked in their homes. But, as
more women entered the paid labor force outside of the home, considera-
tion was given to preparing women for more diversified occupations than

home economics.



In 1972, the first federal regulations concerning women's rights
in Vocational Education were passed by Congress through Title IX éf the
1972 Educational Amendments. Title IX states that:

No person shall, on the basis of sex, be excluded from parti-

cipation in, be denied the benefits of, or be subjected to

discrimination under any education program or activity receiv-

ing Federal financial assistance (9).

The Title IX regulation provides that females and males must be
afforded equal opportunity by July 21, 1976, in regard to:

1) Admissions to most education institutions;

2) Access to and treatment in curricular and extra-curricular
programs and activities sponsored by education agenciés and
institutions;

3) Treatment under regulations and policies governing student
benefits, services, conduct and dress;

4) Access to employment in education agencies and institutions;

'5) Terms, conditions and benefits of such employment (9).

As stated by Matthews (10), the primary goal of Vocational Educa-
tion is to prepare students with the necessary skills and knowledge to
carry out adult work roles, including those necessary for the mainte-
nance of self and family and those necessary for entry and participa-
‘tion in the paid 1abof force.

With the changiﬁg state of the United States economy, more and
more women are entering the paid labor force. According to a survey by
the United States Department of Labor in 1974, 46.3 percent of all women
over the age of 16 are in the labor force, constituting 39.9 percent of
all workers. 1In 1973, the average eafnings of men who worked full-time,

year round was $11,186.00; the average earnings of women who worked

full-time, year round, was $6,335.00, or 56.6 percent of the male median



(13). 1In light of these figures, it would seem fo be beneficial for
women to prepare for entry into nmon-traditional, higher paying fields
of work.

Although Vocational Education programs ére open to both sexes,
there tend to be either female or male intensive areas of study. Ac-
cording to Roby (12), of the 1.4 million women enrolled in vocational
programs in 1972, 49 percent were being trained in Home Economics and
28 percent were being trained in Office Practices. 1In Vocational Agri-
culture, only five percent of the total enrollment was female.

A summary of OklahomaEVocational Agriculture enrollment for the
1976-77 school year, prepaLed by the Staté Department of Vocational and
Technical Education,.provides an assessment of the distribution of males
and females enrolled in Vocational Agriculture. According to the State

Department, 18,894 (91.5%) males and 1,759 (8.5%) females, were enrolled

in Vocational Agriculture programs in Oklahoma.
Sex Stereotyping Related to Vocational Education

Smith (15) stated that although Title IX has laid down ground rules
to eliminate sex discrimination, sex bias and sex stereotyping still
exist in amaziné proportions; sex bias being a learned behavior, based
on the traditional male-female roles that have been instilled in most
people since childhood.

According to Allen (1), the effect of sex stereotyping, internally
and externally, is evidenced through the fact that individual program
areas in Vécational Education are still predominantly one sex or the
other, with the exception of Distributive Education. The problem is

failure of female students to enroll in traditionally male fields.



Knotts (6) stated that early conditioning in childhood has contri-
buted to £raditional habits and customs concerning occupational trends.
Steele (16) discussed how early home conditioning of boys and
girlg has shaped their behav;or patterns and expectations of themselves

and members of the opposite sex. Boys are taught to shape their own
world, while girls are taught to let the world influence them. Accord-
ing to Iglitzin (5), studies indicate that the degree of traditional
sex stereotyping is quite strong by the time the child enters the fifth
grade.
In secondary schools, sex bias prevails»in many cases, To quote
JoAnn Steiger (17):
The basic forces of our society push women into a highly restric-
ted vision of their role, including a very narrow range of occu-
pations which are considered appropriately 'feminine'. These
beliefs serve to continue to channel women into low-status,
low-pay occupations at a time when they can do much better (p.8).
Sex bias is continued through the use of vocational interest in-
ventories and achievement tests. The widely used Strong Vocational In-
terest test shows sex bias in the categories from which males and fe-
males are allowed to choose. Females are asked to indicate preference
between marrying a rancher or a corporation president, and activity
preferences center around home care or interior decorating; whereas
males are asked if they prefer developing a theory of operation or super-
vising manufacturing of machines (13). Another study concerning the

major achievement tests used in this country (including California,

Metropolitan, SRA, Iowa, and Stanford) showed that males and females

were portrayed mainly in stereotyped roles.. When the College Entrance
Examination Board contents were examined, much of the same results were

shown (14).
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Ways to Overcome Sex Stereotyping in

Vocational Education

With more and more jobs becoming open to women, it necessarily
follows that more vocational programs will need to be tailored to the
needs of both men and women, including Vocational Agriculture, and
Agricultural Education. Simply to allow women to enter agriculture
programs is not enough; it will be to the benefit of agriculture if
women are encouraged to enter agriculture (11). While more women are
enrolling in agriculture at the college level, one area with less female
enrollment is Agricultural Education. As of 1975, only 12 percent of
the enrollment of students training for teaching agriculture was female,
possibly due to the emphasis on productién agriculture (11). Due to
the interest shown in this field, instructors are encouraged to enroll
more girls in the agriculture occupations programs. If the Vocational
Agriculture instructor is female, it would help break the traditional-
ized notion that agriculture is only for boys, and would provide a
role-model for girls.

The first step in providing equal opportunity for females lies in
improving the admissions and enrollment procedures (12)., Affirmative
action is necessary to assure tha£ girls will be given the opportunity
for equal occupational information and career guidance, and that it
will not be limited to traditionally female areas éf study. Each stu-
dent's program choice shouid be based on the areas he or she is inter-
ested in, not on the Basis of sex. Career and guidance coﬁnselors
should be given literature and information concerning the various occu-
pations available to male and female alike (6). Equitable counseling

with parents of both boys and girls who are planning to enroll in
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Vocational Agriculture should be given, in an effort to enlist their
support and encodragement for their daughters and sons in the program.
Instruction is the second area in which affirmative action needs
to be taken to ébolish sex stereotyping. The vocational imstructor,
espécially in agriculture has the responsibility, in addition to teach-
ing subject matter, to inspire his or her students with the desire to
learn and to excel at what they do, to the best of each individual's
ability. Thomas Morell (1708-1784) expressed this idea when he said,
"The first gift we can bestow on others is a good example (7, p.284)."
By providing an example of sexual equality, hopefully the instructor
will invoke in his or her students the ability to regard self and
others with respect and,consideration, regardless of sex. Specific
ways to discourage sex stereotyping include offering instructional
materials that depict females in agricultural occupations as well as
males. Encouraging boys and girls alike to participate 6n FFA judging
teams, in FFA leadership contests and to take an equal work 1oéd when
duties are assigned will help promote sex equality, self-respeét and
confidence (6). The instructor should try to encourage occupational
training employers to consider girls for open positions, and encourage
these employers to offer equal training and job assignments to girls as
well as boys, rather than just letting girls do the bookkeeping or light
physical chores. If a girl desires a career in agficulture, she must
learn that‘her success will be based on her personal accomplishments,
withoﬁt receiving preferentiai or differential treatment on the basis
of sex. The instructor should also realize that if a female fails at
a specific task, it is not just because she is female; he or she should

realize that the individual may need more help and guidance in how to
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overcome the obstacle. Publicizing the success of both males and fe-
males in the program and in agricultural occupations might also encour-
age more females to follow their own inclinations toward the pursuit of

a career in agriculture, without fear of being ostracized or excluded.
Related Research

Kuznik (8) stated that significant numbers of women have started
to enroll in agriculture at the University of Minnesota Technical Col-
lege, Crookston, Minnesota. Only two women were enrolled in agricul-
ture in 1969, but by 1974, the female enrollment climbed to 62. A sur-
vey\conducted by the University of Minnesota at Crookston concerning
employer ratings of its graduates (1968-1973) revealed that women are
rated just as highly as men. Comparative salary data showed that fe-
males received substantially less money ($150.00 less per month) on
initial hiring than their ﬁale counterparts. This is partially ex-
‘plained by the fact that the three areas of Agriculture (Horticulture,
Conservation and Light Horse Management) chosen by most females are the
traditionally nominal paying agricultural fields.

North Carolina has téken steps to eliminate sex stereotyping in
their vocational schools, under the New Pioneers Project startgd in
July, 1974, as reported by Smith (15). Three themes were promgnent in
the project: (1) lifetime planning fof everyone,'(Z) options for every-
one,,andv(3) the needs of disadvantaged girls. The New Pioneers Pro-
ject attempted to involve everyone: agencies, sfate consultants, local
administrators, teachers én& students. Handouts and sample plans were
deveioped along with a tape/filmstrip entitled, "I'm Glad I'm a She.

I'm Glad I'm a He!" and used for short courses, workshops and clinics
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for local administrators, state consultants, and teachers. A summer
course was conducted, involving teachers from 45 units, in which the
teachers were trained to serve as local resource people and to teach
certificate renewal credit courses on sex bias in education., Publicity
was used widely to show students and parents that both males and females
can work productively and with satisfaction in non-traditional jobs.
Thé success of this project is shown by the increase in female enroll-
ment in agriculture, 20 months after the onset of the program--there
were nearly 1,000 more girls in agriculture, an increase of 20 percent.
A survey tovdetermine existing attitudes of agricultural educators
in the Commonwealth of Pennsylvania toward female agriculture teachers
was reéently conducted by Bass (2). Sixty high schools and vocational
technical schools were selected at random for the survey, along with
nine teacher educators and ten supervisors of Pennsylvania State Univ-
ersity. Four items of the questionnaire were designed to determine the
respondents' aftitudes towards female teaching performance in various
areas of agriculture; two were designed to measure teacher control, and
one was used to determine if female Vocational Agriculture teachers
would be accepted in the community. Results showed no significant dif-
ference in the attitudes of the respondents, although 85.7.percent had
not worked with female agriculture teachers. Most reépondents felt
that women could perform well in gll areas except agriéultural machin-
ery'and managing large animals. Ninety-five percent of the respondents
agreed that women had good classroom control, but only 48.6 percent
felt that women could handle shop classes. General results sho@ed that
in Pennsylvania, most teacher educators, male agriculture teacbers, and

supervisors held favorable attitudes toward women agriculture teachers.
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According to Curry (4), certain assumptions have been made with
regard to female students. These assumptions include:
1. Male and female students have the same learning abilities;

2. Male and female students have the same desire to work
after graduation;

3. Agricultural teachers (predominantly male) who have been
teaching all male classes can adjust to and successfully
teach female students without in-service training; and

4. The primary purpose of Vocational Education is to pro-
vide training for job entry skills at the secondary
level (pp. 270-271).

Curry (4) stated that these assumptions have caused the develop-

ment of other problems:

1. Only a small number of females have elected to enroll in
agricultural courses;

2. Subject matter is being taught instead of students;
3. Teachers have developed biases toward female students;

4, A lack of understanding of female students has resulted
in poor instruction; and

5. Female students have become disinterested (p. 271).

In light of these problems, Curry stated that the attitudes of agricul-
tural educators toward female students must change. He feels it is
insufficient simply to allow girls to enter agricultural programs, and
that it indicates a lack of educational professionalism.

In a study of Texas agriculture teachers by Brock (3), signifi-
cantly more emphasis was placed on the recruitment of qualified female
students. Of those surveyed, 32.6 percent felt that little or no em-
phasis should be placed on female recruitment, while only 10.9 percent
felt that little or no emphasis should be placed in the recruitment of

male students.
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Summary

As more women enter and successfully cqmpete with males in non-
traditional occupations such as agriculture, attention needs to be given
to offering equal access and opportunity to leaén the skills needed for
thése jobs. Vocational Education can aid in the development of equal
;opport;nity for both sexes by promoting co-educational involvement in
all fields of Vécational Education at the secondary and post-secondary
levels, Witﬁ enrollment based on individual aspirations and accomplish-
ments., This would be quite an improvement over present methods, which
tend to channel women into traditionally female, low-paying careers or
jobs. Promotions and selection for educational programs should be
based upon the accomplishments and abilities of each individual and

should be impartial with reference to sex.



CHAPTER III
METHODOLOGY
Introduction

The purpose of this chapter is to describe methods and procedures
used in conducting this study. These were dictated by the purpose and
objectives of the study.

In order to collect and analyze data pertaining to the purpose and
objectives developed, it was necessary to accomplish the following
tasks;

1. Determine the population for the study;

2. Develop the instrument for data collection;

3. Develop a procedure for data collection;

4, Select methods of data analysis.
The Study Population

Questionnaires were mailed to 125 Vocational Agriculture depart-
ments in Oklahoma, representing 153 teachers. As a fesult of the first
mailing, 86 (68.8%) schools responded, representing 102 (66.7%) teach-
ers. As the result of a second mailing, 19 (15.2%) schools responded,
representing 21 (13.7%) teachers. The combined total number éf schools

included in this study was 105 (84%) representing 123 (80.4%) teachers.

16
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Development of the Instrument

The information needed for this study was acquired through the use
of a questionnaire. The first part of the questionnaire was concerned
with demographic information about the instructors and students. The
second part of the questionnaire contained positive and negative state-
ments designed to eliéit responses from the instructors with regard to
their perceptions toward selected female capabilities in Vocational

Agriculture.
Collection of Data

The author chose to administer the instrument by mailed question-
naires.  On December 1, 1977, each teacher was sent a cover letter,
questionnaire, and self-addressed, stamped return envelope.v On January
26, 1978, a second questionnaire was sent to non-respondents. February
10, 1978, was set as fhe final date for the return of questionnaires to

be used in this study.
Analysis of Data

The following description of the analysis procedure is included to
provide an overview of the statistical treatment of the data collected.
The instrument used in data collection contained a Leikert-type scale.
The scale used solicited the teachers' perceptions through thé degree
of agreement with various statements relating to selected female capa-
bilities in Vocational Agriculture. To facilitate the analysis of data,
all negative statements contained in part two of the questionnaire were
reversed for calculation by the author to make them comparable to the

positive statements. Therefore, means of negative statements would be
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in the reverse categories compared to positive statements. To permit
statistical treatment of the data, numerical values were assigned to the

response categories as follows:

Category Responses Numerical Values
Strongly Agree ‘ 4
Agree 3
Undecided 2
Disagree 1
Stfongly Disagreé 0

To facilitate comparison between responses, a mean group rating
was computed for each item. This was accomplished by: (1) assigning
a numerical rating to each response category, (2) multiplying the num-
ber of respondents per category by the numerical value, (3) summing
these products, and (4) dividing by the total number of respondents in
each group. With the mean group rating computed, comparison was accom-
plished. .

In order to determine the average group response to statements and
because computatidn of these mean responses resulted in decimal frac-

tions, a range of numerical values was established.

Range‘of
Category Responses Numerical Values
Strongly Agree 3.5 - 4.00
Agree 2.5 = 3.49
Undecided 1.5 - 2,49
Disagree 0.5 - 1.49

Strongly Disagree 0.0 - .49



CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA
Introduction

The purposes of this study were: (1) to identify selected capa-
bilities of girls in Vocational Agriculture, as perceived by teachers
of Vocational Agriculture, and (2) to compare the perceptions of Voca-
tional Agriculture instructors in Oklahoma Qith regard to the effect of
female enrollment in Vocational Agficulture programs.

To accomplish this purpose, the following objectives were formu-
lated:

1., Determine if instructor perceptions of selected female capa-
bilities in Vocational Agriculture differ according to the
five supervisory aist¥icts in Oklahoma.

2. Determine if variances exist in.instructors' perceptions of
the five selected categories: (a) skill expectations, (b)
social attitudeé, (¢) classroom caﬁabilities, (d) teaching

potential, and (e) leadership capabilities.
Findings of the Study

For ease of reporting the data collected in this study, informa-
tion will be reported in two sections: (a) respondent demographic
data and (b) teacher perceptions with reference to female capabilities

in Vocational Agriculture,

19
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Demographic Data

In Table I, it was reported that each supervisory district had at
least an 88 percent male enrollment, with the highest male enrollment

being 93.5 percent in the Southeast district.

TABLE 1

DEMOGRAPHIC DATA REGARDING STUDENT ENROLLMENT
AS REPORTED FOR EACH SUPERVISORY DISTRICT

Student Enrollment

Number of Schools in —Girls Boys Total
Supervisory District N % N % Enrollment
Northwest a7) 59 7.7 705 92.3 764
Southwest (22) 96 8.0 1098 92.0 1194
Central (23) 168 12.0 1236 88.0 1404
Northeast (23) 183 11.2 1450 88.8 1633
Southeast (20) 85 6.5 1215 93.5 1300
Total (105) 591 9.4 5704 . 90.6 6295

Comparatively, the highest female enrollment was in the Central
District, with 12 percent of the total enrollment being female. The
lowest female enrollment was 6.5 percent in the Southeast District.

Of the schools included in this study, total overall enrollment
equalled 6,295, of which 90.6 percent were males and 9.4 percent were

females.
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In Table II, it was interesting to note that 66.7 percent of all
teachers included for this study were between fhe ages of 21 and 35
years, of the total, thus comprising the highest percentage. Surpris-
ingly, the age group that made up the fourth highest percentage was the

51-55 year old group, at 13.8 percent of the total.

TABLE II

DEMOGRAPHIC DATA REGARDING AGE OF TEACHERS
INCLUDED IN STUDY

: Range of Ages
Supervisory 21-25 26-30 31-35 36-40 41-45 46~50 51-55 56-up
District N % N % N % N % N % N % N % N %
Northwest (20) 5 25.0 2 10.0 4 20.0 [ 1 5.0 ]2 10.0 j1 5.0 4 20,0} 1 5.0
Southwest (27) 7 25.9 9 33.3 5 18.5 2 7.4 10 0.0 |0 0.0 3 1.1 1 3.7
Central (26) 3 11.5 5 19,2 7 26.9}0 0.0 13 11.5 |3 11.5 4 15.41 1 3.8
Northeast (27) 6 22.2 6 22.2 7 25913 1.1}1 3.7 11 3.7 2 7.4 11 3.7
Southeast (23) 3 13.0 6 26.0 7 30.4 11 4.3 10 6.0 |1 4.3 4 17.6 11 4.3
Total (123) - |24 19.5 |28 22.8 |30 24.4 } 7 5.7 ] 6 4.9 16 4.9 117 13.8 | 5 4.1

It was aiso interesting to note that 76 (61.8%) teachers had 0-10
years of teaching experience, while 96 (78%) reperted having fewer than
ten years of teaching experience in their present echool system. Thus,
it would seem to indicate that younger teachers with limited Vocational
Agriculture teaching experience are becoming more predominant in Okla-

homa.
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TABLE III

DEMOGRAPHIC DATA REGARDING YEARS EXPERIENCE IN TEACHING VOCATIONAL
AGRICULTURE AND YEARS EXPERIENCE IN PRESENT SCHOOL
SYSTEM OF TEACHERS INCLUDED IN THIS STUDY

Range of Years
Supervisory Districts 0-5 6-10 11~15 16-20 21-25 26-33
. N % N % N % N % N % N %

Northwest (20)

Years Experience 7 35.0 5 25.0 0 0.0 2 10.0 4 20.0 2 10.0

Years in Present System 12 60.0 3 15.0 1 5.0 1 5.0 2 10.0 1 5.0
Southwest (27) .

Years Experience 15 55.6 4 14.8 4 14.8 11 3.7 1 3.7 2 7.4

Years in Present System 20 74.1 4 14.8 3 11.1 | 0 0.0 0 0.0 0 0.0
Central (26)

Years Experience 8 30.8 5 19.2 2 7.71 3 11.5 5 19.2 3 11.5

Years in Present System 14 53.8 4 15.4 2 7.7 1 3.8 3 11.5 2 7.7
Northeast (27) )

Years Experience 12 4404 5 18.5 5 18,51 0 0.0 1 3.7 4 14.8

Years in Prcsent System 16 59.3 4 14.8 2 7.4 1 2 7.4 1 3.7 7.4
Southeast (23) : )

Years Experience 8 34.8 7 30.4 2 8.71 0 0.0 2 8.7 4 17.4

Years in Present System 11 47.8 8 34.8 2 8.7 0 0.0 0 0.0 2 8.7
Total Years Experierice 50 40.7 | 26 21.1 13 10.6 | 6 4.9 13 10.6 15 12.2
Total Years in Present System 73 59.3 {23 18.7 {10 8.1 4 3.3 6 4.9 7 5.7

Teacher Perceptions as to Female Capabilities

in Vocational Agriculture

For ease of interpretation, a scale was designed to solicit teach-
ers' perceptions in ferms of degree of agreement with selected state-
ments related to femalékcapabilities in Vocational Agriculture. As
previously mentioned in Chapter III, numerical values were assigned to

the five-point category response scale as follows:
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Category Responses Numerical Values
Strongly Agree » 4
Agree ' 3
Undecided 2
Disagree 1
Strongly Disagree 0

To enhance the investigation and to determine the average group
response to selected statements, a range of numerical values was estab-

lished for each of the five response categories and are as follows:

Range of
Positive Statements .Numerical Values
Strongly Agree : 3.5 - 4.00
'Agree | | 2.5 = 3.49
Undecided 1.5 - 2,49
Disagree 0.5 - 1.49

Strongly Disagree 0.0 - .49

Skill Expectations

In Table IV, it was reported that all districts were in agreement
with statements 1-4. Concurrently, all districts "strongly agreed"
with statements 5-7. It was surprising to note that little difference
exiéted between responses from the five superviéory districts related
to skill expectations of female students in Vocatiomal Agriculture.

Statements relating to skill expectations are included as follows:

1. Girls should be expected to perform the same agricultural

skills as boys, including any hard work or physi¢a1 labor.

2. There are selected skills in agricultural mechanics that girls
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are not capable of performing, such as welding.

3. Girls should be expected to perform all skills in agricultur-

al mechanics.

4. Girls are capable of performing veterinary related skills,

such as castration, dehorning and giving injections.

5. Girls are capable of performing mathematically related skills,

such as computing and balancing rations.

6. Girls should be encouraged to compete in livestock shows.

7. Girls should be encouraged to invest money in supervised farm

training programs.

TABLE IV

X RESPONSE BY DISTRICT TO SKILL EXPECTATIONS OF FEMALE STUDENTS,
AS PERCEIVED BY VOCATIONAL AGRICULTURE INSTRUCTORS

Supervisory Districts
Statement Ngrthwest Southwest Eentral Ngrtheast Sgutheast Statecwide
X X X X
1 2.75 A | 2.74 A ]3.07 A 3,00 © A |2.91 A 12.90 A
2 3.45 D*| 3.41 D*| 3.19 DX | 3.48 D* } 3.26 D%} 3.36 D%
3 3.05 A | 3.07 A | 3.07 A ]3.25 A 13.34 A }3.19 A
4 3.40 A | 3.48 A | 3.23 A ]13.66 SA }3.52 SA | 3.46 A
5 3.70 sA | 3.77 SA |3.73 SA (3,81 SA }3.70 SA | 3,75 SA
6 3.65 SA | 3.81 SA |3.76 SA [3.70 SA |3.61 SA |3.72 SA
7 3,70 SA | 3.62 SA |3.76 SA |3.62 SA |3.61 SA | 3.67 SA
District X 3.38 A | 3.41 A | 3.40 A 13.50 SA | 3.42 A | 3.44 A

*Reversed category due to negatively stated statement.
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Social Attitudes

According to Table V, statements 8 and 9 received an average re-
sponse of "undecided" regarding social attitudes related to female stu-
dents. However, the average response for all districts fell within the
category of "agree" on stateﬁents 10 and 11. The overall X for each
district indicated that the Southwest district was '"undecided" on the

statements regarding social attitudes.

TABLE V

X RESPONSE BY DISTRICTS TO SOCIAL ATTITUDES REGARDING FEMALE
STUDENTS, AS PERCEIVED BY VOCATIONAL
AGRICULTURE INSTRUCTORS

Supervisory Districts
Statement Northwest Southwest Ecntral Northeast Sguthcast Sﬁatewide
X X X X X
8 2.00 Ux} 1.85 Ux| 2.42 Ux| 2.19 Ux | 2.04 Ux |} 2.13 u*
9 2.40 Ux] 1.67 Ux] 2,04 Ux] 1.78 Ux| 2,13 Ux] 1.98 U*
10 2,90 A 2.85 A 2.81 A 3.04 A 2.65 A 2.85 A
11 3.05 Dx| 2.96 D*| 3.38 D* ] 3.41 D* | 3.22 D% 1 3.21 D*
District X 2.59 A 2.33 1) 2.66 A 2.61 A 2.51 A 2.54 A

*Reversed category due to negatively stated statement.

Statements relating to social attitudes are included as follows:
8. A girl's primary interests should be in managing the home and

family.
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It is easier for an instructor to discipline boys than girls.
Girls who are employed in agriculturally related jobs will be
well accepted in a community.

When girls enter an agricultural profession, their salaries
should be lower than the salaries of boys éntering tge same

field.

Classroom Capabilities

In Table VI, the average response of all districts "agreed" with

statements 12, 13, 14, 15 and 18 with the exception of the Northeast

and Southeast districts, which remained '"undecided" in regard to state-

ment 12;

However, when considering the statewide average, all state-

ments fell in the response category of "agreed" relative to classroom

capabilities of the female student.

Statements relating to classroom capabilities are included as fol-

lows:

12.

13.

14.

15.

18.

In a vocational agriculture program, girls require more per=-

sonal attention from the instructor than boys.
Certain subjects, such as reproduction in farm animals, are
unsuitable for mixed classes (boys and girls).

Counselors should encourage girls who show an interest in

agriculture to enter a vocational agriculture program.

The vocational agriculture teacher should accept and under-
stand that most girls have less serious acédemic and career
aims than most boys.

Teacher expectations of students can affect a student's

classroom performance.
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TABLE VI

X RESPONSE BY DISTRICTS TO CLASSROOM CAPABILITIES OF FEMALE
STUDENTS, AS PERCEIVED BY VOCATIONAL
AGRICULTURE INSTRUCTORS

Supervisory Districts
Statement Ngrthwest Sguthwest Central Northeast Southeast Statewide
X X X X X X
12 2.95 D*| 2.67 D* | 3.00 D*| 2.30 U*t 2.39 U*| 2.65 D*
13 2,95 D*| 2.89 D* | 3.19 D*| 2.93 D*}| 2.91 D*{ 2.98 D*
14 3.15 A 2.96 A |3.15 A 3.07 A 3.17 A 3.10 A
15 2.90 D*! 2.70 D* | 3.00 D*| 3.07 D*| 2.87 D*| 2,91 D*
18 3.25 A 3.15 A 3.15 A 3.22 A 2.96 A 3.15 A
District X 3.04 A 2.87 A 3.10 A 2.92 A 2.86 A 2.96 A

*Reversed category due to negatively stated statement.

Teaching Potential

As reported in Table VII, the average response for all districts
fell within the category of "undecided" in reference to statements 16,
17, 22 and 23, with the exception of the Central district, whose re-
sponse to statement 17 fell in the '"disagreed'" category. Surprisingly,
all districts "agreed" with statement 24 pertaining to teaching poten-
tial of females.

Statements relating to teaching potential are included as follows:

16. Girls who show an interest in teaching and agriculture should

be encouraged to become vocational agriculture teachers.
17. Girls who want to be vocational agriculture instructors

should be encouraged to major in a plant science field.
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X RESPONSE BY DISTRICTS TO TEACHING POTENTIAL OF FEMALE
STUDENTS, AS PERCEIVED BY VOCATIONAL
AGRICULTURE INSTRUCTORS

Supervisory Districts
Statement Northwest Southwest Central Northeast Southeast Statewide
X X X X X X
16 2.10 U] 2.19 U | 2.27 U] 1.85 U ] 1.91 U | 2.07 U
17 1.60 U { 1.67 U 1.46 D} 1.52 U | 1.87 U | 1.62 U
22 2.20 Ul 2.26 ux| 2.23 Ux| 1.93 U] 2.00 Ux| 2.12 U*
23 1.80 U*] 1.52 U*| 2.31 U*| 2.00 Ux1| 1.78 U*} 1.89 U*
24 2.55 A} 2.93 A | 2,65 A | 2.67 A | 3.04 A | 2.77 A
District X 2.05 Ul 2.11 U |2.18 U { 1.99 u f2.12 U | 2.09 U
*Reversed category due to negatively stated statement.
22, Most students would not respect a female vocational agricul-

ture instructor.

23. A female vocational agriculture instructor could not handle
all the responsibilities of a single teacher department.
24, A female vocational agriculture instructor would be best

suited for a multiple teacher department.

Leadership Capabilities

On Table VIII, it was interesting to note that the Central dis-
trict "strongly agreed" with statement 20 and "agreed" with statement
21. This was in contrast to the other four supervisory districts, which

only "agreed" with statement 20 and reported being '"undecided" on



statement 21. The average response from all districts "agreed" with
statement 19; therefore, the overall average‘response to statements
relative to leadership capabilities of females fell in the "agreed"

category.

TABLE VIII

X RESPONSE BY DISTRICTS TO LEADERSHIP CAPABILITIES OF FEMALE
STUDENTS, AS PERCEIVED BY VOCATIONAL
AGRICULTURE INSTRUCTORS

Supervisory Districts

Statement Ngrthwcst Sguthwest Eentral Northeast Southeast Statewide
X X X X X X

19 . 3.05 A 3.15 A 3.15 A 2.96 A 2,70 A 2.89 A

20 3.20 D*l 2,89 D* | 3,54 SD*| 3.44 D*{ 2.87 D*{ '3.26 D%

21 2.15 u*l 2.11 u*|2.62 D*| 2,07 u* 1;96 u*| 2.19 U*

District X 2.80 A 2.72 A 2.92 A 2.82 A 2.51 A 2.78 A

*Reversed category due to negatively stated statement.

Statements relating to leadership caﬁabilities are included as
follows:

19. Girls and boys are equal in leadership potential.

20. In electing FFA officers, girls should only be considered

for the office of secretary or reporter.

29

21. It is difficult for a girl to receive a position of leader-

ship in an ggricultural profession.



CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Summary

Purpose

The purposes of this study were: (1) to identify selected capa-
bilities of girls in Vocational Agriculture, as perceived by teachers
of Vocational Agriculture, and (2) to compare the perceptions of Voca-
tional Agriculture instructors in Oklahoma with regard to the effect of

female enrollment in Vocational Agriculture programs.

Objectives

To accomplish this purpdse, the following objectives were formu-

lated:

1., Determine if instructor perceptions of selected female capa-
bilities in Vocational Agricglture differ according to the
five supervisory districts in Oklahoma.

2. Determine if variances exist in instructors' perceptions of
the five categories of the questionnaire: (a) skill expecta-
tions, (b) social attitudes, (c) classroom capabilities, (d)

teaching potential, and- (e) leadership capabilities.
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Methodologz

A total of 153 Vocational Agriculture teachers were mailed ques-
tionnaires, of which 123 (80.4%) responded. The instrument was devel-
oped in two parts, with first part concerned with collecting demographic
data regarding the respondents. The second part of the questionnaire
contained 24 statements designed to elicit responses from the instructors
in regard to their perceptions toward selected female capabilities in
Vocational Agriculture.

Upon collection of the questionnaires, responses were tabulated,

analyzed and summarized.

Findings

For ease in reporting and interpretation of data, this study was
divided into two parts: (a) demographic data of respondents, and (b)
teacher perceptions in reference to female capabilities in Vocational
Agriculture. Part B was subdivided into five specific areas relative
to female capabilities in Vocational Agriculture. The research findings

for each part of the study are reported as follows.

Demographic Data., Of the schools included in this study, total

overall enrollment equalled 6,295 students, of which 90.6 percent were
males and 9.4 percent were females. The Southeast district had the
smallest number of females enrolled, a total of 85 girls (6.5%). -
With regard to ages of teachers, 82 (66.7%) were between the ages
of 21 and 35 years. Surprisingly, the age group that made up the fourth
highest percentage was the 51-55 year old group, at 13.8 perCen; (17)

of the total.
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It was interesting to note that 76 (61.8%) teachers had 0-10 years

of teaching experience, while 96 (78%) reported having less than ten

years of teaching experience in their present school system.

Teacher Perceptions of Selected Female

Capabilities in Vocational Agriculture

Illustrated in Table IX are the responses of Vocational Agricul-

ture instructors included in this study.

TABLE IX

SUMMARY OF RESPONSES TO SKILL EXPECTATIONS, SOCIAL ATTITUDES,
CLASSROOM CAPABILITIES, TEACHING POTENTIAL,

AND LEADERSHIP CAPABILITIES

Category

related skills, such as computing and balancing
rations. : :

Mean
Statement Response Response
Skill Expectation
1. Girls should be expected to perform the same 2.90 Agree
agricultural skills as boys, including any
hard work or physical labor.
2. There are selected skills in agricultural 3.36 Disagree*
: mechanics that girls are not capable of per-
forming, such as welding.
3. Girls should be expected to perform all skills 3.19 Agree
in agricultural mechanics.
4. Girls are capable of performing veterinary re- 3.46 Agree
lated skills, such as castration, dehorning,
and giving injections.
5. Girls are capable of performing mathematically 3.75 Strongly
Agree
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TABLE IX (CONTINUED)

: Mean - Category
Statement Response Response

6. Girls should be encouraged to compete in live- 3.72 Strongly
stock shows. Agree

7. Girls should be encouraged to invest money in 3.67 Strongly
supervised farm training programs.

Social Attitudes

8. A girl's primary interests should be in manag- 2.13 Undecided*
ing the home and family.

9. 1t is easier for an instructor to discipline 1.98 Undecided*
boys than girls.

10. Girls who are employed in agriculturally re- 2.85 Agree
lated jobs will be well accepted in a commun-
ity.

11. When girls enter an agricultural profession, 3.21  Disagree*
their salaries should be lower than the sal-
aries of boys entering the same field.

12. In a vocational agriculture program, girls 2.65 Disagree®
require more personal attention from the in-
structor than boys.

13. Certain subjects, such as reproduction in farm 2.98 Disagree*
animals, are unsuitable for mixed classes
(boys and girls).

14. Counselors should encourage girls who show an 3.10 Agree
interest in agriculture to enter a vocational
agriculture program.

15. The vocational agriculture teacher should ac- 2.91 Disagree®
cept and understand that most girls have less
serious academic and career aims than most boys.

18. Teacher expectations of students can affect a 3.15 Agree

student's classroom performance.

Teaching Potential

16. Girls who show an interest in teaching and 2.07 Undecided



34

TABLE IX (CONTINUED)

Mean Category
Statement Response Response
agriculture should be encouraged to become vo-
cational agriculture teachers.
17. Girls who want to be vocational agriculture 1.62 Undecided
instructors should be encouraged to major in
a plant science field.
22. Most students would not respect a female voca- 2.12 Undecided*
' tional agriculture instructor.
23. A female vocational agriculture instructor 1.89 Undecided#*
could not handle all the responsibilities of
a single teacher department.
24, A female vocational agriculture instructor 2.77 Agree
would be best suited for a multiple teacher
department.
Leadership Capabilities
19. Girls and boys are equal in leadership poten- 2.89 Agree

tial.

20. In electing FFA officers, girls should only be 3.26 Disagree¥*
considered for the office of secretary or re-

porter.

21, It is difficult for a girl to receive a posi- 2.19 Undecided®
tion of leadership in an agricultural profes-
sion.

*Reversed category due to negatively stated statement.

Conclusions

Through the collection and analysis of the findings in this study,

the following conclusions have been made:
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1. Girls represent less than ten percent of the total enrollment
in Vocational Agriculture in the schools included in this study.

2. Younger teachers with limited Vocational Agriculture teaching
experience are becoming more predominant in Oklahoma.

3. Oklahoma Vocational Agriculture teachers included in this
study felt that girls are capable of selected skills in Vocational Agri-
culture, such as veterinary skills, agricultural mechanics skills,
mathematical skills and livestock showing skills,

4., Teachers were undecided as to whether a woman's place should
primarily be in the home and whether it is easier to discipline boys
than girls.

5. Teachers felt positive concerning classroom capabilities of
females.

6. Most Vocational Agriculture teachers were undecided about fe-
males becoming Vocational Agricultuie teachers; however, they felt if
a girl was to become a Vocational Agriculture teacher, it should defin-
itely be in a multiple teacher department.

7. The average response from teachers included in this study was
in agreement with girls possessing leadership potential, but most felt
it would be difficult for a girl to receive a position of leadership in

an agricultural profession.

Recommendations

The following recommendations are made by the author:
1. That workshops be conducted in Oklahoma to acquaint Vocational
Agriculture instructors with possible career opportunities for females

in agriculture, and with methods of effective teaching that would
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\prevent sex bias from occurring in the classroom setting.

. 2. That teachers should meet with parents of females concerning
the problems daughters may have in agriculture, and encourage them to
support their daughters.

3. School counselors should be aware of counseling females as an
integral part of agricultural occupations preparation through Vocation-
al Agriculture programs.

4, A similar study could be conducted in all fifty states, to
further determine teachers' perceptions of selected female capabilities
in Vocational Agriculture.

5. Aﬁother study could expand the study population to include
male and female Vocational Agriculture students' perceptions of selected

female capabilities in Vocational Agriculture.
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RESPONSE BY DISTRICT TO SKILL EXPECTATIONS OF FEMALE STUDENTS,

AS PERCEIVED BY VOCATIONAL AGRICULTURE INSTRUCTORS

Response Catcgories

Statecments
N N % N % N % X
1
Northwest 6 7 35.0 3 4 20.0 0 0.0 2.75
Southwest 9 10 37.0 1 6 22.2 1 3.7 2.74
Central 7 16 61.5 1 2 7.7 0 0.0 3.07
Northeast 9 14 51.9 0 3 11.1 1 3.7 3.00
Southeast 6 11 47.8 4 2 8.7 0 0.0 2.91
Total 37 58 47.2 9 17 13.8 2 1.6 2.90
2%
Northwest 0 0 0.0 0 11 55.0 9 45.0 3.45
Southwest 1 0 0.0 1 10 37.0 15 55.6 3.41
Central 1 0 0.0 2 13 50.0 10 38.4 3.19
Northeast 1 0 0.0 1 8 30.8 17 63.0 3.48
Southeast 0 1 4.3 0 14 60.9 8 34.9 3.26
Total 3 1 0.8 4 56  45.5 59  41.5 3.36
3
Northwest 6 11 55.0 1 5.0 2 10.0 0 0.0 3.05
Southwest 12 10 37.0 3 11.1 2 7.4 0 0.0 3.07
Central 9 12 46.2 3 11.5 2 7.7 0 0.0 3.07
Northeast 12 13 48.1 0 0.0 1 3.7 1 3.7 3.25
Southeast 10 12 52.2 0 0.0 1 4.3 0 0.0 3.34
Total 49 58 47.2 7 5.7 8 6.5 1 0.8 3.19
4
Northwest 8 12 60.0 0 0.0 0 0.0 0 0.0 3.40
Southwest 15 10  37.0 2 7.4 0 0.0 0 0.0 3.48
Central 8 16 61.5 2 7.7 0 0.0 0 0.0 3.23
Northeast 18 9 33.3 0 0.0 0 0.0 0 0.0 3.66
Southeast 12 11 47.8 0 0.0 0 0.0 0 0.0 3.52
Total 61 58 - 47.2 4 3.3 0 0.0 0 0.0 3.46
5
Northwest 14 6 30.0 0 0.0 0 0.0 0 0.0 3.70
Southwest 21 6 22.2 0 0.0 0 0.0 0 0.0 3.77
Central 19 7 26.9 0 0.0 0 0.0 0 0.0 - 3.73
Northeast 22 5 18.5 0 0.0 0 0.0 0 0.0 3.81
Southeast 16 7 30.4 4] 0.0 0 0.0 0 0.0 3.70
Total 92 31 25.2 0 - 0.0 0 0.0 0 0.0 3.75
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Northwest 13 65.0 35.0 0 0.0 0 0.0 0 0.0 3.65
Southwest 22 81.5 18.5 0 0.0 0 0.0 0 0.0 3.81
Central 20 76.9 23.1 0 0.0 0 0.0 0 0.0 3.76
Northeast 21  77.8 14.8 2 7.4 0 0.0 0 0.0 3.70
Southeast 14 60.9 39.1 0 0.0 0 0.0 0 0.0 3.61

Total 90 73.2 25.2 2 1.6 0 0.0 0 0.0 3.72

7

Northwest 14 70.0 30.0 0 0.0 0 0.0 0 0.0 3.70
Southwest 17 63.0. 37.0 0 0.0 0 0.0 0 0.0 3.62
Central 21 80.8 15.4 1 3.8 0 0.0 0. 0.0 3.76
Northeast 18 66.7 29.6 1 3.7 0 0.0 0 0.0 3.62
Southeast 15 65.2 30.4 1 4.3 0 0.0 0 0.0 3.61

Total 85 69.1 28.5 3 2.4 0 0.0 0 0.0 3.67

*Reversed category due to negatively stated statement.



RESPONSE BY DISTRICTS TO SOCIAL ATTITUDES REGARDING FEMALE STUDENTS,
AS PERCEIVED BY VOCATICNAL AGRICULTURE INSTRUCTORS

Response Categories .
Statements SA A U D SD

N % N % N % N % N % X
8% .
Northwest 3 15.0 4 20.0 3 15.0 7 35.0 3 15.0 2.00
Southwest 4 14.8 6 22.2 5 18.5 10 37.0 1 3.7 1.85
Central 1 3.8 5 19.2 5 19.2 12 46,2 3 11.5 2.42
Northeast 5 18.5 3 11.1 4 14.8 12 44 .4 3 11.1 2.19
Southeast 1 4.3 6 26.1 5 21.7 9 39.1 1 4.3 2.04
Total 14 11.4 24 19.5 22 17.9 50 40,7 11 -8.9 2.13
g%
Northwest 2 10.0 5 25.0 0 0.0 9 45.0 4 20.0 2.40
Southwest 5 18.5 9 33.3 4 14.8 8 30.8 1 3.7 1.67
Central 2 7.7 10 38.5 2 7.7 9 34.6 3 11.5 2.04
Northeast. 2 7.4 13 48.1 3 11.1 7 25.9 2 7.4 1.78
Southeast 0 0.0 11 47.8 2 8.7 6 26.1 4 17.4 2.13
Total 11 8.9 48 39.0 11 8.9 39 31.7 14 11.4 1.98
10
Northwest 3 15.0 12 60.0 5 25.0 0 0.0 0 0.0 2.90
Southwest 3 11.1 18 66.7 5 18.5 1 3.7 0 0.0 2.85
Central 2 7.7 18 69.2 5 19.2 1 3.8 0 0.0 2.81
Northeast 5 18.5 18 66.7 4 14.8 0 0.0 0 0.0 3.04
Southeast 2 8.7 12 52.2 8 34.8 1 4.3 0 0.0 2.65
Total 15 12.2 78 63.4 27 22.0 3 2.4 0 0.0 2.85
11*
Northwest 1 5.0 0 0.0 1 5.0 13 65.0 5 25.0 3.05
Southwest 2 7.4 0 0.0 3 11.1 14 51.9 '8 30.8 2.96
Central 0 0.0 0 0.0 2 7.7 12 46.2 12 46.2 3.38
Northeast 0 .0.0 0 0.0 0 0.0 16 59.3 11 40.7 3.41
Southeast 1 4.3 0 0.0 0 0.0 14 60.9 8 34.8 3.22
Total 4 3.3 0 0.0 6 4.9 69 56.1 44 35.8 3.21

*Reversed category due to negatively stated statement.



RESPONSE BY DISTRICTS TO CLASSROOM CAPABILITIES OF FEMALE STUDENTS,
AS PERCEIVED BY VOCATIONAL AGRICULTURE INSTRUCTORS

Response Catcegories

Statements : SA A U D SD
N % N % N % . N % N % X
12%
Northwest 2 10.0 0 0.0 1 5;0 11 ~ 55.0 6 30.0 2.95
Southwest 0 0.0 6 22.2 2 7.4 14 51.9 5 18.5 2.67
Central 0 0.0 2 7.7 3 11.5 14 58.3 7 27.0 3.00
Northeast 2 7.4 5 18.5 6 22.2 11 40.7 3 11.1 2.30
Southeast 0 0.0 6 26.1 3 13.0 13 56.5 1 4.3 2.39
Total 4 3.3 19 15.4 15 12.2 63 51.2 22 17.9 2.65
13%
Northwest 0 0.0 3 15.0 1 5.0 10 50.0 6 30.0 2.95
Southwest 2 . 7.4 2 7.4 2 7.4 12 44,4 9 33.3 2.89
Central 0 0.0 1 3.8 1 3.8 16 61.5 8 30.8 3.19
Northeast 1 3.7 4 14.8 1 3.7 11 40.7 10 37.0 2.93
Southeast 1 4.3 0 0.0 3 13.0 15 65.2 4 17.4 2.91
Total 4 3.3 10 8.1 8 6.5 64 52.0 37 30.1 2.98
14
Northwest 7 35.0 10 50.0 2 10.0 1. 5.0 0 0.0 3.15
Southwest 6 22.2 17 63.0 2 7.4 1 3.7 1 3.7 2.96
Central 7 27.0 16 61.5 3 11.5 0 0.0 0 0.0 3.15
Northeast 8 29.6 15 55.6 2 7.4 2 7.4 0 0.0 3.07
Southeast 9 39.1 11 47.8 1 4.3 2 8.7 0 0.0 3.17
Total 37 30.1 69 56.1 10 8.1 6 4.9 1 1.0 3.10
15
Northwest 0 0.0 2 10.0 2 10.0 12 60.0 4 20.0 2.90
Southwest 0 0.0 5 18.5 2 7.4 16 59.3 4 14.8 2.70
Central 0 0.0 3 11.5 0 0.0 17 65.4 6 23.1 3.00
Northeast 0 0.0 2 7.4 3 11.1 13 48.1 9 33.3 3.07
Southeast 0 0.0 3 13.0 2 8.7 13 56.5 5 21.7 2.87
Total 0 0.0 15 12.2 9 7.3 71 57.7 28 22.8  2.91
18
Northwest 9 45.0 = 9 -45.0 0 0.0 2 -10.0 0 0.0 3.25
Southwest 7 26.0 17 63.0 3 11.1 0 0.0 0 0.0 3.15
Central 8 30.8 15  57.7 2 7.7 1 3.8 0 0.0 3.15
Northeast 9 33.3 16 - 59.3 1 3.7 1 3.7 0 0.0 3.22
Southeast 4 17.4 16 69.6 1 4.3 2 9.1 0 0.0 2.96
Total 37 30.1 73 59.3 7 5.7 6 4.9 0 0.0 3.15

*Reversed category due to negatively stated statement.



RESPONSE BY DISTRICTS TO TEACHING POTENTIAL OF FEMALE STUDENTS,
AS PERCEIVED BY VOCATIONAL AGRICULTURE INSTRUCTORS

Response Categories

Statements _SA A0 U D SD _
N % "N % N % N % N % X
16
Northwest 1 5.0 6 30.0 8 40.0 4 20.0 1 5.0 2.10
Southwest 1 3.7 11 40.7 9 33.3 4 14.8 2 7.4 2.19
Central 2 7.7 10 38.5 9 34.6 3 11.5 2 7.7 2.27
Northeast 2 7.4 5 18.5 11 40,7 5 18.5 4 14.8 1.85
Southeast 2 8.7 5 21.7 7 30.4 7 30.4 2 8.7 1.91
Total 8 6.5 37 30.1 44 - 35.8 23 18.7 11 8.9 2.07
17
Northwest 0 0.0 6 30.0 4 20.0 6 30.0 4 20.0 1.60
Southwest 2 7.4 1 3.7 10 37.0 14 51.9 0 0.0 1.67
Central 0 0.0 2 7:7 9 34.6 14 53.8 1 3.8 1.46
Northeast 0 0.0 4 14.8 9 33.3 11 40.7 3 11.1 1.52
Southeast 0 0.0 8 34.8 5 21.7 9 39.1 1 4.3 1.87
Total 2 1.6 21 17.1 37 30.1 54 43.9 9 7.3 1.62
22%
Northwest 1 5.0 ‘3 15.0 9 45.0 5 -25.0 2 10.0 2.20
Southwest 2 7.4 3 11.1 9 33.3 12 44.4 1 3.7 2.26
Central 0 0.0 6 23.1 10 38.5 8 30.8 2 7.7 2.23
Northeast 1 3.7 11 40.7 6 22.2 7 26.0 2 7.4 1.93
Southeast 1 4.3 7 30.4 8 . 34.8 5 21.7 2 8.7 2.00
Total 5 4.1 30 24,4 42 34.1 37 30.1 9 7.3 2.12
23%
Northwest 3 15.0 5 25.0 6 30.0 5 25.0 1 5.0 1.80
Southwest 4 14.8 9 33.3 8 30.8 4 14.8 1 3.7 1.52
Central 0 6.0 6 23.1 7 27.0 12 46.2 1 3.8 2.31
Northeast 2 7.4. 11  40.7 2 7.4 9 33.3 3 11.1 2.00
Southeast 1 4.3 9 39.1 7 30.4 6 26.1 0 0.0 1.78
Total 10 8.1 40 32.5 30 24 .4 36 29.3 6 4.9 1.89
24
Northwest 4 20.0 6 30.0 8 40.0 1 5.0 1 5.0 2.55
Southwest 6 22.2 15 55.6 4 14.8 2 7.4 0 0.0 2.93
Central 5 19.2 12 46.2 5 19.2 3 11.5 0 0.0 2.65
Northeast 6 22.2 11 40.7 5 18.5 5 18.5 0 0.0 2.67
Southeast 4 17.4 16 69.6 3 13.0 0 0.0 0 0.0 3.04
Total 25 20.3 60 48.8 25 20.3 11 8.9 1 1.0 2.77

*Reversed category due to negatively stated statement.
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RESPONSE BY DISTRICTS TO LEADERSHIP CAPABILIVIES OF FEMALE STUDENTS,

AS PERCEIVED BY VOCATIONAL AGRICULTURE INSTRUCTORS

Response _Categorics

Statements SA A U D SD _
N % N % N % N % N YA X
19
Northwest 5 25.0 12 60.0 2 10.0 1 5.0 0 0.0 3.05
Southwest 4 14.8 15 55.6 4 14.8 2 7.4 2 7.4 3.15
Central 6 23.1 19 73.1 0 0.0 1 3.8 0 0.0 3.15
Northeast 6 22.2 17 63.0 1 3.7 3 11.1 0 0.0 2.96
Southeast 4 17.4 12 52.2 3 13.0 4 17.4 0 0.0 2.70
Total 25 20.3 75 61.0 10 8.1 11 9.0 2 1.6 2.89
20%*
Northwest 0 0.0 1 5.0 0 0.0 13 65.0 6 30.0 3.20
Southwest 2 7.4 0 0.0 3 11.1 16 59.3 6 22.2 2.89
Central 0 0.0 0 0.0 0 0.0 12 46.2 14 53.8 3.54
Northeast 0 0.0 0 0.0 2 7.4 11 40.7 14 51.9 3.44
Southeast 0 0.0 1 4.3 1 4.3 13 56.5 8 34.8 2.87
Total 2 1.6 2 1.6 6 4.9 65 52.8 48 39.0 3.26
21%
Northwest 1 ' 5.0 6 30.0 4 20.0 7 35.0 2 10.0 2.15
Southwest 2 7.4 7 26.0 5 18.5 12 44 .4 1 3.7 2.11
Central 0 0.0 6 23.1 1 3.8 16 61.5 3 11.5 2.62
Northeast 1 3.7 12 44 .4 2 7.4 8 29.6 4 14.8 2.07
Southeast 0 0.0 8 34.8 9 39.1 5 21.7 1 4.3 1.96
Total 4 3.3 39 31.7 21 17.1 48 39.0 11 8.9 2.19

*Reversed category due to negatively stated statement.
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QUEST IONNAIRE

tow many years have you taught Vocational Agriculture?
How many years have you taught at your present school system?

Your age

How many students are enrolled in your Vocational Agriculture pro-
gram, including all four years?

Are girls enrolled in your Vocational Agriculture program? Yes
‘ No
If so, how many girls?

Please respond to the following statements as they relate to your own
personal opinion. Categories to choose from are: SA--Strongly Agree,
A--Agree, U--Undecided, D--Disagree, SD--Strongly Disagree.

1.

8.

9.

SA A U D SD
Girls should be expected to perform the
same agricultural skills as boys, inclu-
ding any hard work or physical labor.

There are selected skills in agricultural
mechanics that girls are not capable of
performing, such as welding.

Girls should be expected to perform all
skills in agricultural mechanics.

Girls are capable of performing veterinary
related skills, such as castration, de-
horning and giving injections.

Girls are capable of performing mathematic-
ally related skills, such as computing and
balancing rations.

Girls should be encouraged to compete in
livestock shows.

Girls should be encouraged to invest money
in supervised farm training programs.

A girl's primary interests should be in
managing the home and family.

It is easier for an instructor to disci-
pline boys than girls.




10.

11.

12,

13.

14.

15.

16.

17.

18.

19.

20.

21.

22,

Girls who are employed in agriculturally
related jobs will be well accepted in a
community.

SA

48

SD

When girls enter an agricultural profes-
sion, their salaries should be lower than
the salaries of boys entering the same
field.

In a vocational agriculture program,.girls
require more personal attention from the
instructor than boys.

Certain subjects, such as reproduction in
farm animals, are unsuitable for mixed
classes (boys and girls).

Counselors should encourage girls who show
an interest in agriculture to enter a vo-
cational agriculture program.

The vocational agriculture teacher should

accept and understand that most girls have
less serious academic and career aims than
most boys.

Girls who show an interest in teaching and
agriculture should be encouraged to become
vocational agriculture teachers.

Girls who want to be vocational agriculture
instructors should be encouraged to major
in a plant science field.

Teacher expectations of students can affect
a student's classroom performance.

Girls and boys are equal in leadership
potential.

In electing FFA officers, girls should only
be considered for the office of secretary
or reporter.

It is difficult for a girl to receive a
position of leadership in an agricultural
profession.,

Most students would not respect a female
vocational agriculture instructor.




SA
23. A female vocational agriculture instructor

could not handle all the responsibilities
of a single teacher department.
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SD

24, A female vocational agriculture instructor
would be best suited for a multiple teacher
department.
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December 1, 1977

Dear Sir:

In recent years, vocational agriculture programs have
expanded to include girls in their enrollment. Teachers of
vocational agriculture in Oklahoma have often expressed con-
cern as to the effect of girls being permitted to enroll in
vocational agriculture.

The Department of Agricultural Education at Oklahoma
State University requests your help in responding to the en-
closed questionnaire and returning it by December 20, 1977.

We realize that your time is limited due to the long
hours required by your profession, so the questionnaire has
been designed to take the least amount of time possible.
Also, for your convenience, a self-addressed, stamped en-
velope has been enclosed for the questionnaire.

Thank you for taking the time necessary to complete
the questionnaire necessary for this study. All responses
will be considered confidential.

Sincerely,

Susan Slate, Graduate Student
Department of Agricultural Education
Oklahoma State University

'SS: skm

Enclosure
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January 26, 1978

Dear Sir:

Our records show that your school was among the few which
did not return the questionnaire sent to you by the OSU Depart-
ment of Agricultural Education on December 1, 1977. Perhaps,
due to the rush of the holidays, you were unable to complete the
questionnaire necessary for this study.

We know you would like to contribute to this study, so we
are sending you a second questionnaire. Could you please help
us out by completing and returning it by February 10, 1978.

Sincerely,

Susan Slate, Graduate Student
Department of Agricultural Education
Oklahoma State University
Stillwater, Oklahoma 74074

SS: skm -

Enclosure
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