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A STUDY AND ANALYSIS OF THE IMPLICATIONS AND
CONTRIBUTIONS OF THE HOMEROOM PROGRAM
IN THE JUNIOR HIGH SCHOOL

CHAPTER 1
THE PROBLEM: ITS PURPOSE AND DEFINITION

Introduction
Probably no one knows the exact time and place when the first
homeroom originated. Galen Jones, in a study of 196 schools reporting
homerooms, discovered that the two earliest of these were introduced
between 1875 and 1879; two, in the period 1900-1904; three, in 1905-1909,
and nine, in the period from 1910-1914.1- From this date the growth was
rapid, with the period of greatest development being from 1920-1930.
Although we become discouraged over the failure of home-
rooms to do many of the things expected of them they still
are one of the most common methods of keeping records, obtain-
ing information, assisting pupils in choosing electives,
making referrals to nurses and counselors, and similar activi-
ties. Thousands of principals have increased the effectiveness
of homeroom teachers by simple in-service proafams, rather than
a defeatist feeling that nothing can be done.
In current literature school leaders have said that the homeroom

is the center of activity of the school. It should be the student’s

1*Extracurricular Activities in Relation to the Curriculum,"
Teachers College Contributions to Education (New Yorks Columbia
University, 1935,, No. 667, p. 17.

2Interview with Dr. Paul W. Harnly, former Director of Second-
ary Education, Wichita Public Schools, Wichita, Kansas, May 4, 1961.

1



2
school home; it should be the place where student problems can be
brought for sympathetic hearings it should be the center where coopera-
tion among school personnel, parents, students, and community 1ife
should be developed to the maximum. The homeroom should be the place
where a student can feel "at home™ and feel that he is being considered
important as a person.

A homeroom program is only as successful as the extent to
which it aids the school in the maximum attainment of its objectives.
Where else, if not in the homeroom, will the objectives of the total -
school program of group guidance and counseling be achieved? In a well
planned homeroom program, the student, his problé;;,—and his adjustment
should be the subject and the center of attention.

Divergent viewpoints on the success and failure of the homeroom
have been given extensive treatment in the professional literature.
Those in favor of homexrooms claim that uh;n the homeroom fails, the
failure should be cggdited to the peoplé who have abused it rather than
the idea itself. In addition, it has been said that contributors to
failure are the insufficient time allotted specifically to the program
by schools, the lack of belief in the program's importance, and primar-
ily the lack of knowledge of the purpose of the program by students,
teachers, and administrators. .

With these varied ideas concerning the merits of a homeroom
program, one finds that the junior high schools in the Wichita Public
Schools, Wichita, Kansas, are not an exception. The status of the home-
room program in the Wichita School System has been in a state of flux

during the past few years, some advocating retainment, others elimination.
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Before any justifiable decision may be drawn, it would be appropriate-
to ascertain the achievements of the varied homeroom programs in the
Junior high schools, if, in fact, they exist. Significant information
pertinent to this problem might also be gathered from those schools

which have already eliminated the program.

Statement of the Problem

The problem of this study was to make an analysis of the home=-
room program in the Wichita Public Schools and to determine the extent
to which the homeroom program has contributed to the total goals or ob-
jectives of the junior high school. Answers to the following questions
would greatly facilitate the solution to the problem:

l. Do the homeroom experiences help the student make a
smoother transition from the elementary school?

2. Are the homeroom programs an outgrowth of the
problems of adolescents?

3. Are the homeroom programs designed to help meet
the needs of junior high boys and girls?

4. Do the homeroom programs take into consideration
the individual differences of this age student?

S« Do the homeroom programs provide an opportunity
for exploratory experiences such as serving on
committees, social activities, and excursions?

6. Is personal health and well-being considered in
the homeroom programs?

7. Do homeroom programs provide for aesthetic
experiences?

8. Are the homeroom programs designed in such a way
that the student will develop the ability to think?

9. Do the homeroom experiences help to develop good
study habits?
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10. Are ethical and moral values stressed in the
homexroom programs?

11. Do the homeroom activities provide opportunity
for student guidance and counseling?

_J2. Are experiences provided in the homeroom that
develop the ability to make intelligent choices
in future activities?

13. Do the homeroom programs improve individual skills?

Need for the Study
The Junior High School was originated more than fifty years ago,

and now is one of the most rapid growing levels of education in the
United States. Today, this “in-between" school is a vital part éf the
American secondary school picture. Still, the effectiveness of many of
the practices of the junior high school need to be re-examined. As an
example, major changes in the pattern of utilization of teaching skills
are taking place in response to the pressing demands of the society.
The literature seems to reflect the idea that to meet these demands,
many juﬁior high school principals have made changes in their administra-
tion of the homeroom program. "“The trend in the Wichita Public Schools
indicates that a regular academic class will simply be designated as the
homeroom period."

Principals seem to agree that with good organization and suffi-
cient interest, the homeroom can serve an educational purpose in the
Jjunior high school. However, the same school leaders indicate that

optimum results have not yet been obtained. For this reason, there

SLetter from Dr. Alvin E. Morris, Deputy Superintendent,
Wichita Public Schools, Wichita, Kansas, February 11, 1963.
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seems to be a need for more thorough investigation concerning the effec-
tiveness of this one phase of the junior high school program.

One guidance director in attacking the homeroom idea stated
thats

The reasons given in favor of the homeroom are many;

it is obvious that they overlap and contradict one another.
Moreover, many of the values most often mentioned are '
trivial and of doubtful relevance to the task of the school.
Those functions generally referred to as administrative
procedures are basically necessary and important to the
smooth operation of the school; but isn't there a plan more
effective and less cumbersome and time consuming to take
the place of this task in the day's schedule of the busy
classroom teacher??

Administrators, teachers, and the public are questioning anew
the educational value of many practices inwvolved in secondary education.
Most of these people do not deny that the homeroom has some value;
rather, practices are being questioned and abuses pointed out. Cer=-
tainly, the homeroom program should be retained if it is doing what it
should; if not, it should be modified or eliminated. In this study an
attempt was made to offer evidence to guide such determinations with
specific reference to the Wichita schools, but with the hope that this

prototype investigation will make broader generalizations possible.

Background of the Study
It is difficult for most teachers and principals to imagine a

highly departmentalized junior high school without a homeroom organi-

zation. Although the homeroom plan of organization is a mere infant

4Clemont E. Vontress, “The Demise of the Homeroom," The
Clearing House, Vol. XXXVI, (September, 1961), p. 17.
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when considered against the three-hundred-year background of American
secondary education, it has become popular in modern educational insti-
tutions. The conditions which helped to bring the homeroom idea into
being are enlarged schools, heterogeneous grouping, increased curricular
offerings, group guidance, and thé development of the three-year junior
high school.

During the years of Woild War II, the homeroom period was
greatly reduced or eliminated. A large percentage of the junior high
schools have retained the homeroom period. I.ounsbury's5 study of 251
Jjunior high schools in the Midwest in 1954 revealed that 93 percent had
homeroom periods.

An examination of the more recent literature shows that the
homeroom is the most widely used method of group guidance in the junior
high school. The homeroom in many junior high schools can meet needs
not met by other departments of the school. It has been said, “from the
homeroom radiates the social life and spirit of the school.'6

The homeroom in the modern school today is entirely different
from the “so-called”™ homeroom of the early 1900's. Instead of being
teacher dominated, the students are given freedom to plan the programs
and work freely in groups and committees. One homeroom teacher briefly

described the modern homeroom as follows:

SJohn Horton Lounsbury, “The Role and Status of the Junior High
School," (unpublished Ed. D. dissertation, George Peabody College for
" Teachers, 1954), p. 162.

63, B. Edmonson, Joseph‘Romer, and Francis L. Bacon, The
Administration of the Modern Secondary School (New Yorks The MacMillan
Company, 1941), p. 249.
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The homeroom is the counterpart of the home in the school.
It consists of a group of students and a teacher who meet to-
gether frequently during the school year. A close, warm, and
personal relationship should prevail between the student and

the .teacher. The trye homeroom should stress mutual respect
for each individual.

Practices concerning the use of the homeroom vary considerably
among various schools. The homeroom idea was included in the curriculum
of the Wichita Public Schools more than thirty years ago. In an attempt
to provide a "home base" from which a junior high school student could
operate, he was -assigned a homeroom which provided a place for his books
and his coat. With this purpose in mind, a homeroom period was sched-
uled at the beginning and at the end of the day. The period in the
morning was long enough to check attendance, make announcements, read
the Bible, and salute the flag. On one day each week the last period
was lengthened five minutes so the homeroom teacher could have the
weekly spelling lesson for his homeroom.

Twenty years later in most of the junior high schools in Wichita,
hall lockers have replaced the cloak rooms and the bookshelves, but the
ten minute reporting period in the morning is used in much the same way.
The five minute period at the end of the day has been eliminated since
there is no need to return to the homeroom for coats and books.

Today most of the junior high schools have an activity period of
approximately thirty minutes in their daily schedules. In some schools

. one activity period per week is designated as homeroom day. On this day

7William S. Linn, “The Home Room Then and Nows A Study in
Contrast,” School Activities, Vol. XXX (January, 1960), pp. 146-47.
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there are ne club meetings or other activities planned. Other teachers
are not to ask that students be out of the room during the homeroom
period.

At the present time there seem to be two conceptions of the
function of the homeroom program. One is that if the junior high school
is to be a place where a youngster may find the richest opportunities’
for personal growth and development, there is then a place for a home-
room programe. Interests and abilities are encouraged and developed in
the homeroom that are not otherwise developed by other phases of the
school program.

The second is that in the pré;;ure for the teachers' and students’
time this period could be used to better advantage, and the accomplish-
ments of the homeroom could be achieve& elsewhere in the curriculum.
Because of the increase in the number of counselors, there are some
school officials who advocate doi;g away with the homeroom for the pur-
pose of.group guidance. The counselors would then handle group guidance

in English classes or social studies classes.

Definition of Terms

Homeroom. In a completely departmentalized school--a room pre=-
sided over by a single teacher to which a class is assigned for purposes
of checking attendance and similar administrative details and in which

educative homeroom activities may or may not be carried out.8

8Carter V. Good, Editor, Dictionary of Education, Second Edition

(New York:s McGraw Hill Book Company, Ince, 1959), pp. 271-72.
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Activity Period. A special period, approximately thirty
minutes in length, set aside each day devoted to homeroom meetings,
club activities and assemblies.

Homeroom Period. The homeroom period, as the term is used in
this study, refers to a specific activity period which is designated
for homeroom activities. In this study the brief five-minute period
at the beginning of the day is not a homeroom period. It is suitable
only as an administrative period for discharging certain routine duties.

Junior High School. A junior high school includes grades seven
through nine. In the Wichita School System prior to 1962 these schools
were referred to as Intermediate Schools. ;

Homeroom Teacher. In addition to the regular teaching load,
most junior high teachers iﬁ Wichita are assigned the added responsi-
bility of a homeroom. This teacher takes care of the records necessary
for the thirty or so students assigned to his or her homeroom and is

responsible for the program carried out in the room on homeroom days.

Limitations of the Study

This study has the following limitations:

1. The goals and objectives of the Wichita junior high
schools will be used as the criteria for the analysis
of data presented in current literature to develop
an interview guide.

2. The study will be concerned only with the contributions
of the homeroom to the total goals and objectives of
the junior high schools of the Wichita Public Schools,
Wichita, Kansas.

3. Only principals, counselors and teachers from the
Wichita Public Schools will be interviewed.
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Major Assumptions

In this study the follewing major assumptions were mades

1. That information concerning the contribution of the
homeroom program in the Wichita Public Schools could
be obtained by interviewing principals, teachers
and counselors.

2. That the statement of brinciples and purposes of
the junior high school as developed by a workshop
at the Wichita State University in the summer of
1962 for the Wichita Public Schools is an appropri-
ate measure for analyzing the literature relating
to the homeroom.

3. That in general the writings in the literature on
homerooms are applicable to the local school
situation.

4. That programs could be evaluated by comparing the
practices identified in the interviews with the
characteristics of programs described in the
literature.

Met of Stud

The first step taken in this study was to determine the contri-
butions, organization and functions of the homeroom as described in the
literature. Several extra-curricular books have been written on the
secondary school level; however, none has been written solely on the
Junior high school level. The number of books published about the
Junior high school was also limited, and most of these devoted only a
single chapter to extra-curricular activities with only a part of one
page or a few pages discussing the homeroom. Several research studies
were examined carefully for ideas that might be helpful in making this
study.

The second step inwolved the delineation of the set of criteria

to be used in analyzing the content of the literature concerning the
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The possibility of using the Seven Cardinal Principles of

Education, The Ten Imperative Needs of Youth or the Four Functions of

the Secondary School as criteria was considered. The following prin-

ciples were selected because they were developed by the teachers in the

Wichita Public Schools. Defining the specific goals and objectives of

the junior high school they ares

1.

2.

3.

4.

5.

6.

7.

9.

10.

11.

12.

To serve as a smoother transition from the elementary
to the senior high school.

To recognize the problems of adolescents so that boys
and girls may be assisted in every way to develop
into self-reliant, competent, and wholesome in-
dividuals.

To recognize the needs of the young and to provide
the atmosphere to meet their needs.

To recognize the differences that exist among in-

dividuals and to seek ways of developing the abilities,
interests and potentialities of each child.

To provide a wide variety of exploratory experiences
for boys and girls of adolescent age.

To provide the pupil with the opportunity to improve
his personal health and well«being.

To provide the opportunity to develop and increase
appreciation of art, music, literature, and other
aesthetic experiences.

To develop good study habits and the ability to think.
To develop ethical and moral values.

To provide a sound guidance and counseling program.

To provide experiences that will lead to an intelligent
choice of future activitises.

To provide instruction and practice in oral and -ritSen com-
munication, the art of computation and other skills.

Let's Junior High Scheol, Workshop report, Wichita
Public Schools (Wichita State University, Wichitas 1962), p. 2..
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Third steps In order to get comparative data a standard inter-
view guide was prepared. Knowledge gained from the analysis of the
literature was used in developing the questions in the interview guide
(Appendix A). The guide was used as a means of obtaining data to answer
the sub=questions listed in the Statement of the Problem. Following
suggestions for refinement and alterations in the interview guide,
interviews were held with Dr. Charles Peccolo, former secondary school
principal, Mr. Bob Chalendar, principal, Manhattan Junior High School,
Manhattan, Kansas, and Mr. H. D. Karns, principal, Junction City Junior
High School, Junction City, Kansas. Their answers to the interview
questions were recorded, their criticisms and interpretations were
noted, and the amount of time needed for each interview was checked.
After an initial revision, the instrument was used by one graduate stu~
dent at Kansas State University, two counselors and two teachers at
Manhattan Junior High School, and one counselor and two teachers at
Junction City Junior High School in an effort to further test the effec-
tiveness of the guide in gaining the information relating to the pur-
poses of this study. On the basis of the experience gained through this
trial procedure, the final revisions were made in the guide.

Fourth steps This step involved the interviewing of all (14)
Junior high principals, one counselor from each of the fourteen junior
high buildings, and forty-two junior high teachers randomly selected
from the teaching staff of the Wichita Public Schools. The following
factors were considered in limiting the teacher population to be sam-

pled:
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l. Only teachers who have had at least one year of
experience as a homeroom teacher in the Wichita
school system will be interviewed.

2. Only teachers who were not personally acquainted
with the writer will be interviewed.

From this popu}ation the sample of forty-two teachers was obe
tained by selecting three teachers from each junior high building by
use of a table of random numbers.

In the fifth step of the investigation, the data were analyzed,
interpreted and summarized. A percentage comparison of the responses
of the principals, counselors and teachers was made. The findings from
the data obtained from the interviews were used to develop a description
of a typical homeroom program which had been eliminated and to develop
a description of a successful homeroom program which is now in existence.
The characteristics of what the typical homeroom should be, as indicated

in the current literature, were also presented.

Organization of the Study
This study is divided into five parts:

Chapter I presents the study's origin and purpose. The problem
is stated and limitations are set. The source and nature of data is
presented.

The philosophy and history of the homeroom is discussed in
Chapter II. Chapter III is devoted to an analysis of the literature in
relation to the evaluative criteria discussed in Chapter I; also the

questions for the interview guide are formulated.
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Chapter IV contains the presentation of data ébtained from
the personal interviews with the principals, counselors and teachers.
Chapter V includes the summary of the data and the writer's

recommendations and conclusions.



CHAPTER 11
HISTORY AND PHILOSOPHY OF THE HOMEROOM

The homeroom idea dates back to schools in colonial days. When
the children arrived for the first time at the one-room country school,
they were met by the teacher whose desire was that they become quickly
orientated to their new surroundings. After putting up their dinner
pails and hanging up their coats, they greeted their teacher and seated
themselves for the opening exercises. This period usually consisted of
roll call, singing, reading the Scriptures, prayer, announcements and
admonitions. After this, the school moved into its regular routine.

In reality, this short opening exercise was to let the children become
adjusted to the work and spirit of the school.1

As population increased and the school grew, the village school
of several rooms, or a consolidated rural school replaced the old one-
room school. However, the spirit of this one-room school was not lost;
it was transferred to the larger building. The factor of numbers then
necessitated some sort of system by which students would have a desig=~
nated place and some adult would have the responsibility of fitting each
person into the machinery of the school. The community has come more

and more to expect the schools to do more about citizenship education.

lEdmonson, Roemer, and Bacon, op. cit., p. 246.

- 15
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That task was given to the homeroom; then the goals of character build-
ing were designated to the homeroom. It was also realized that if edu-
cation were not to become a haphazard pattern of disjointed offerings,
somewhere in the school personal and group guidance would have to be
offered--guidance in education, vocation, and personal problems. The
homeroom adviser could provide valuable individual as well as group
guidance. Since much of the burden for educational guidance fell upon
the homeroom teacher, it was important that he be a person with sym=-
pathetic interest in the students and their problems. |

From an examination of the literature it is to be noticed that
a great many of the articles concerning the objectives of the homeroom
appeared in educational publications around 1940. The graph on Page 17
shows that from 1938 to 1941 forty-five articles were published. This’
is more than the total of the thirty-seven published from 1941-1951 and
the thirty-four which were published prior to 1938. The profusion of
writings and studies on the homeroom around 1940 is evidence of both
increased interest and work on the homeroom problem. The writings in-
dicate that educators at all levels were becoming interested in the
homeroom at that time and that they were seeking solutions to the prob-
lems of effective homeroom operation. As shown by the graph the writ-
ings since 1948 seem to be in cycles. During the period from 1956 to
1961 only eighteen articles were written. Beginning in 1961 the liter-
ature begins to reveal a feeling of general dissatisfaction with the
homeroom program. Prior to this period most of the writings were re-
ports of successful programs or articles on how to set up a homeroom

program. From 1961 to and including 1963 only twenty-four articles
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appeared in educational journals. During the year 1964, there was not
a single article appearing in the educational journals dealing with
homeroom programs. ' The total of one hundred fifty-five articles
written during the past twenty-seven years were about evenly divided
in expressing favor or dissatisfaction with the homeroom plan. How-
ever, these articles do clearly point out that during the past fifty
years, the homeroon has become established as an institution in many
Junior high schools.

The homerooms existing today vary greatly as t§ purposes,
manner of operation, methods of administration, functions, amount of
time devoted to various functions, results, and effectiveness. Some
school administrators feel that the growing size and complexity of our
Junior high schools have made the homeroom almost a necessity to handle
routine school business effectively. In the homeroom official attendance
records were kept, auditorium seats were assigned, various monies col-
lected, report cards distributed, and school projects carried out.

The purposes of a good junior high school homeroom program ex-
tend far beyond the administrative conveniences or necessity. The age
level of junior high students, their prior school experiences, and
general educational principles would suggest that an organized homeroom
period or an appropriate substitute is needed.

In recent studies, the homeroom has been found to be the most
prevalent avenue of guidance provided in the junior high schools. The
homeroom in many schools meets pupil needs neglected in departmentaliza--
tion and traditional subject-matter classes. It is a form of guidance

in which every pupil has a’teacher who knows him personally. As its
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name implies the homeroom should be a place where the students feel
most at home. In the modern junior high school which is dedicated to
the task of developing each student to his capacity in terms of his own
interests, ambitions, and potentialities, the homeroom should become an
important part in the cooperative life of the school. The homeroom
should be the center of varied activity in which a small group of stu-
dents works its way into a larger social and educational group. One
writer has suggested that from the homeroom radiates the social life of
the thirty or more students assigned to the group.2

From the response of more than 200 principals in Texas schools,
Davis Dale3 found the leading purposes of the homeroom to bes (1) ad-
ministration, (2) social, (3) personal, (4) educational, (5) vocational
guidance, (6) club meetings, (7) better pupil-teacher relationships,
(8) special homeroom programs, (9) testing, and (10) instruction on how

to stwy.

Functions_and Objectives of the Homeroom

Although many of the books and magazine articles dealing with
homerooms contain lists of objectives of the homeroom, there is a great
variation among these purposes. However, most of them can be classified
under a few main headings. McKown compiled a list of nearly one hundred
objectives but grouped the more important of them into the following

four main headingss

2Edmonson, Roemer, and Bacon, op. cit., p. 249.

3Davis E. Dale, "What's Wrong With Homerooms?" The Texas
Outlook, Vol. XL, (September, 1961), pp. 19-20. ' '
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1. To develop and maintain desirable student-
teacher relationships.

2. To guide the student.

3. To develop desirable ideals and habits of
citizenship.

4. To expedite the handling of administrative
routine educatively.4

Another author said, "The objectives of the homeroom may be
expressed in five simple statements. Each objective, however, contains
a real challenge for those who are responsible for homeroom groups
either directly or indirectly.

1. To encourage and assist with the development of

fine personal relationships between students and

their adviser.

2. To help youth develop the qualities needed by
good citizens.

3. To assist with the more efficient handling of
certain administrative matters.

4. To aid in the growth of school loyalty.
5. To serve as the main avenue through which the
pupil guidancg program of the school is
administered.
The objectives of the two authors mentioned above are somewhat
similar, but in reviewing various authors' comments, many different

functions are listed. Douglass has a very compact group of purposes

worthy of listing:

4Harry C. McKown, Home Room Guidance (New York: McGraw-Hill
Book Company, 1946), pp. 27-47.

SFranklin A. Miller, James H. Moyer, and Robert B. Patrick,

Planning Student Activities (Englewood Cliffs, New Jerseys Prentice-
Hall Inc., 1957,, pp. 175-77.



21

1. Administrative. It serves as an agency for dis-
tributing notices, report cards, textbooks, and
materials; for making announcements, checking on
tardiness and absence; for collections of scrap
paper and other materials; for sales campaigns;
for discussion of school policies, new rules and
the like.

2. Curriculum Supp]ementation. It furnishes an

opportunity for teaching important topics that

are not adequately treated in the regular curriculum
subjects, or which may be better learned from home-
room procedures--for example, safety education,
personality development, occupations, social con-
ventions, current events, study habits and tech-
niques, home relationships; an excellent place for
emphasis upon social and character education.

3. Guidance. (a) It is an organization for group
guidance in such fields as health, selection of
courses, selection of an occupation, personal
appearance, making friends, use of leisure time,
securing, holding and getting ahead in a job,
boy-girl relationships, school citizenship,
matters of ethics and of sportsmanship, problems
of going to college, and similar ones; and (b)

It is an arrangement for guidance of the individual
by a homeroom teacher, who comes to know the in-
dividual pupil better than the typical teacher of
his classroom subjects can, and whom a small group
of pupils are assigned as proteges for guidance.

4. Promotion of extra-curricular activities. The
homereem may contribute to this function in two
ways: (a) by contributions to the all-school
program of activities, and (b) by its own program
of activities. In the homeroom clubs, the program
of school organizations and other activities may be
brought to the attention of homeroom members, values
discussed, and participation encouraged. Certain
types of administrative routine may be carried on--
for example, making announcements, election of home-
room representatives, rally programs. The homeroom
may carry on its own program of activities in the
form of putting on programs at the school assemblys
and it may have programs for its own members or with
another homeroom as its guest, including musical
numbers, talks, debates, vaudeville stunts, or reading
of the homeroom "paper."

6Harl R. Douglass, Modern Administration of Secondary Schools
(New Yorks The MacMillan Company, 1953), pp. 204-05. :
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McFarland7 has suggested the fallowing as the scope of home-

room services and roless

1. To provide or to facilitate the provisions of needed
guidance and counseling for homeroom members.

2. To co-ordinate the pupil activity programs.
3. To provide democratic and co-operative group
experience leading to the development of

effective citizenship.

4. To co-ordinate, enhance, and clarify the
entire learning program of the school.

5. To provide a basis and constituency for
student government.

6. To provide individual and personal help and
attention for pupils.

7. To expedite administrative and clerical work,

exploiting routine jobs as opportunities for
educative experiences.

Comparable lists of the functions and objectives of the home-
room are found in most of the literature. They all assert the need of
specific functions for the homeroom which must serve to reach the de-
sired objectives. Some practical objectives have been compiled by an
Intermediate School Workshop:r

l. To establish desirable teecher-pupil understanding
and relationships.

2. To keep a record of attendance, scholarship, health,
schedules, grade cards.

3. Reports of Student Council should reach students
through homeroom.

4. Each homeroom teacher should become acquainted with
home conditions and background of each pupil as far
as possible.

TJohn W. McFarland, "Developing Effective Home Rooms,” School
Review, Vol. IXI (October, 1953), p. 400.
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5. To provide one teacher to whom the student is
directly responsible and to whom the student may
anchor.

6. To provide one teacher in whom each pupil will feel
free to confide, and of whom he will be free to ask
— - advice.

7. To provide citizenship training and to guide
the student.8

smith’

states that, *The most important function of the home-

room is to provide a place where students feel at home in an informal

natural atmosphere, with a sympathetic sponsor to whom they may go for
assistance. Another function is to provide a place where the student

can be known as an individual; where he is the subject studied; worked
with; and learned about."

In some schools the homeroom ponides a place where administra-
tive routine may be handled effectively and effiqiently. Some authors
place this function first and others place it last on the list. This
writer believes that this function should be provided for each day at
the beginning of the school day with perhaps a ten-minute period for
opening exercises and hgndling of administrative routine matters.

The existing homerooms today generally fit into two broad
groupingss

1. Administrative type. For the purpose of keeping

records, holding elections, maintaining discipline,
ordering supplies, and providing group guidance.

2. Non-administrative type. For developing school morale,
encouraging pupil initiative, promoting leadership, en-
couraging self-expression, teaching democratic living,
providing individual and group guidance.

8"The Purposes and Functions of the Intermediate Schools Indivi-
dual Differences and Functional Aﬁglications-ﬂone Rooms," prepared by an
Intermediate School Workshop, Wichita, Kansas, 1958, p. 12.

M. Scott Smith, "That All-Important Home Room," School Activi-
ties, Vol. XXVII (December, 1955), pp. 115=22.
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The functions and objectives of the homeroom seem to vary from
school to school but there are a number of points of agreement as shown

in the summary on page 33.

Organization of the Homexroom

There are many methods used in assigning students to homerooms.
Local conditions must be taken into account in selecting the plan to
be useds The uritor; in examining the literature, found that the most
frequently used plans for student assignments were:

l. On a school-wide basis--this would include students
from each of the grades in the school.

2. Alphabetically=«by class.

3. By curriculum--academic students assigned to certain
homerooms, vocational students to others, and com-
mercial students to others.

4. By intelligence quotients, or ability ranking.

5. By sex.

6. By first or other class period.

7. By previous school attended.

8. By random selection.

9.——hy student or teacher selection.

There are many advantages and disadvantages to each of the
methods. One must decide which method works best for the local school
or, as is done in many schools, use a combination of more than one of
the methods. The most common practice seems to be placement of students

in the rooms, according to class or grade, thus assuring a heterogeneous

grouping.
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Another problem to consider, in the area of organization, is that
of scheduling the homeroom period within the school day. There seems to
be agreement among the authors of material on homerooms that morning
homeroom periods are generally better than afternoon meetings. Either
the second or third period in the morning was suggested by Miller, Moyer
and Patrick,lo since it serves as a break in the class schedule. The
literature also indicates that the second choice for the homeroom period
would be early in the afternoon--the first period after lunch. Gruhn
and Douglass11 advocate the middle of the morning or early afternoon since
pupils are usually still sufficiently alert to be interested in activi-
ties.

Chisholm12 suggests that the time of meeting and length of the
homeroom period, like all other aspects of the work of the school, should
be determined according to the nature and purpose of the work to be done.
At the beginning of the homeroom program it is well to shorten the
periods to thirty minutes a day; however when the program gets underway,
more time will be needed.

The literature also indicates that one homeroom period per week
is most common. The quality of the planned experience is of more im-
portance than the number of meetings per week. A good program once each
week, or even every two weeks, is better than a poor program every few

days. There seems to be agreement that Tuesday and Thursday have

10uiller, Moyer and Patrick, gp. cit., p. 187.

1lWilliam T. Gruhn, and Harl R. Douglass, The Modern Junior High
School (New Yorks The Ronald Press Company, 1956), p. 269.

12teslie L. Chisholm, Guiding Youth in the Secondary School
(New Yorks American Book Company, 1945), p. 350.
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advantages over the other days of the week. Miller, Moyer and Patrick13
suggest that Tuesday is the best day, since students are fresher early
in the week and there is less interference from outside activities.

The length of the homeroom period seems to vary from a five-
or ten-minute period to an hour. These five- or ten-minute periods can
hardly be called homeroom periods, but should be called reporting periods.
Lounsbury14 found in a study of 251 schools that the average or typical
junior high school homeroom period lasts twenty-eight minutes, but is
often extended for activities. In a study conducted by the NEA in 1960
it was found that the median length of homeroom periods ranged from
eighteen minutes in the largest districts to twenty-eight minutes in the
smallest; the estimated median for all urban districts was twenty-three
minutes.15

The organizational plans for homeroom programs are quite dif- )
ferent; however, there is some agreement in the basic principles of

organization. These common practices are shown in the summary at the

end of the chapter.

The Homeroom Teacher
The effectiveness of the homeroom organization depends a great
deal upon the teacher's role as a homeroom counselor. The wise counselor

recognizes the possibilities present for utilizing both group and

13miller, Moyer and Patrick, gp. cit., p. 187.

14mun3bury, Ope C_i;t.o, Pe 162.

15NEA Research Bulletin, published by the Research Division
National Education Association, Washington, D. C., Vol. XXXIX, No. 1,
(February, 1961), p. 10.



27
individual guidance techniques and will make plans accordingly. There
are problems which are common to each grade level that require skillful
planning by the counselor.

The homeroom counselor is the key person in any homeroom pro-
gram. Ideally, the homeroom teacher should have a sympathetic interest
in the problems of junior high school youth and should possess personal
qualities that appeal to boys and girls; he should have preparation in
the philosophy, organization, and methods of the homeroom; he should
have previous experience teaching in junior high school.16

Many ways are used to select homeroom sponsors. Some schools
let students select their homeroom, some let teachers select their group,
and others simply assign. If students select their homerooms, a popu-
larity contest soon develops; if the teachers select, one teacher may
get all the leaders in one room; if the teacher is assigned, there may
be personality conflicts. There does not seem to be one best method, but
one idea should be kept in mind--this task, of selection or assigning, is
the principal's responsibility.

McKown recommends that the procedure for selection of a homeroom
teacher should be the same as that used in the selection of subject matter
teachers. Since it is a serious matter, consideration should be made on
the basis of such qualifications as ideals, personaliﬁy, leadership,
patience, judgment, enthusiasm, responsibility, age, experience, depend-

ability, and tact.l’

* 16Gruhn and Douglass, op. cit., p. 273.
17“0K°'n, Ope. .C_is.o, p. 182.
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Teachers not adaptable to homeroom work should be given other
tasks or teacher morale is likely to suffer. Before undertaking a
homeroom program, a teacher must be sure of its purposes, its oppor-
tunities, and its potentialities. He must feel that it is a good idea.

Vivian Ross18 states that the attitude of the teacher cannot be
stressed too much. If in any way he suggests by his manner or by his
tone of voice that he disapproves of the idea, thinks it a waste of
time, is fearful of it, or does not want to be bothered with it, he is
lost.

Inevitably, the success or failure of a given group, the degree
to which its members achieve satisfaction from participation in it, is
bound up with the personality of the leader, with his conception of his
role in the group, and with his understanding of his function. 1In con-
sidering the personality traits of a leader, the following are applicable
to the homeroom teacher. It is important that:

l. He has personal security.

2. He recognize the importance of self-knowledge.

3. He has "found himself" in the larger society.

4. He has a satisfactory life of his own.

5. He has abilities and talents developed to a

high degree. .

6. He is certain that he is accepted by his peers.

7. He is able to live in the present and enjoy it.

8. He knows what he lives by.

9. He believes in life.

10. He believes in the uniqueness of personality.
11. He recognizes the power beyond the Finite.
12. He respects others because he respects himself.

13. He respects personality because he accepts growth as
a process.

18vivian Ross, Handbook for Homeroom Guidance (New York: The
MacMillan Company, 1956), p. 8.

19Ruth Fedder, Guiding Homeroom and Club Activities (New Yorks
McGraw-Hill Book Company, 1949), pp. 66-67.
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While it is assumed that the homeroom teacher will do everything

possible to see that activities in the homeroom point toward achieving

the main objectives of the homeroom, the range and extent of these re-

sponsibilities are boundless. While it should not be assumed that the

sponsor will perform all of the activities that are designed to achieve

these aims, yet, the sponsor does have the final responsibility for

them or for the degree to which they are accomplished. The main re-

sponsibilities are given by McKown as follows:

1.

2.

3.

4.

5.

6.

Te

8.

9.
10.
11.
12.

Educating the group in the main objectives and
spirit of the homerocom plan.

Developing desirable personal relations with the
members of the room.

Making desirable contacts with the administrative
officers, guidance and activity directors, the
member's family, his teachers and others.

Developing a properly functioning internal
organization of the room.-

Guiding the.members in all phases of their
interests and activities.

Developing standards for homeroom programs
and activities.

Encouraging wide participation in programs and
activities.

Making materiai and sources of material for programs
and activities available to the members of the room.

Supervising the handling of routine.
Promoting the general activities of the homeroom.
Deéveloping homeroom spirit and morale.

Cooperating with administration, faculty, central
comnittee, guidance officers and activity director.
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Representing his group "before the world."

Acting as missionary in spreading the gospel of
the homeroom.

One homeroom teacher expresses the ultimate purpose of her

efforts as follows:

A teacher and students, living daily together and doing
their utmost to practice the golden rule will bring about
an atmosphere where good citizens will grow_and develope.
And is not this the ultimate of education.

There seems to be considerable division on the question of keep-

ing homeroom groups intact during the three years in junior high school.

Some of the advantages of keeping the same homeroom group for three

years would be:

l.
2.
3.
4.

5.

The members and the teacher become better
acquainted.

Loyalty to the homeroom and school spirit can
be developed.

A three year plan of programs can be carried
out without duplication.

Responsibility for the group is specifically
placed.

Friendships are formed that continue through
high school.

Of course, there are disadvantages in keeping the same group

for three years such ass

1.
2.
3.

4.

Students profit from making new contacts and
developing new friendships.

A new sponsor and a new homeroom each semester
of each year adds interest for students.
Unpleasant t&acher-pupil relationships do not
continue for a long period of time.

One teacher may be an expert in homeroom guidance
for one specific age group.

2%6!(0'!‘1, Ope. -c_i_t_o, pp. 191-97.

2lpargaret N. Kemp, “Is the Home Room a Failure," The Clearing
House, Vol. XXXI (May, 1957), pp. 544-46.
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A great deal of care should be taken in the selection of home-
room sponsors. Some of the most frequently mentioned factors to con-

sider are listed on page 34.

Planning the Homeroom Program
The plan of homeroom activities should be prepared as carefully

as any other phase of the instructional program. The most common cause
of homeroom failures has been the lack of proper planning. The plans
can be outlined on a grade level basis, by semester, or developed like
a course of study for six semesters if the ;roup stays together for a
three year period. Whatever method is used, the success of the program
will depend to a great extent upon the plans made and the interest and
enthusiasm with which the sponsoring homeroom teacher carries them out.

Students should be given an opportunity to help in the planning
of the homeroom activities, because leadership may be expressed in both
planning and in conducting homeroom activities. It has been suggested
by Higgins22 that, in some respects the homeroom needs to take on the
characteristics of a club. Comradeship among pupils can be improved
with some of the symbols of club type organization.

Homeroom programs have failed because the sponsor was given a
suggested outline of activities, developed by the director of guidance,
the principal or faculty committee, and was expected to follow it ex-
actly instead of letting the sfudents help in the planning.of the pro-

gram. The inexperienced teacher should be given some guides but should

225am P. Wiggins, Successful High School Teaching (The Riverside
Press, Cambridge, Massachusetts, 1958), p. 279.




32

have freedom to plan with his own group the things that fit their

interests and needs.

One rather important principle of organization and planning

which should be followed is to fit the plans to the group.

The desired objectives and the resource materials available

must be considered in planning the homeroom program. Mchun23 offers

the following suggestions gathered from the experience of school people

with the homeroom plans _

l.

2.

3.

4.

5.

7.

Each program should have a clear, desirable, and
reasonable objective.

The material of the program should be appropriate
and timely.

The program should have both educational and
inspirational merit.

The homeroom program should emphasize the
here and now.

In cycle programs previous work should be
briefly reviewed.

Programs should, in general, represent member
and not sponsor activity.

Probably all members should participate,
formally or informally, in the programs.

Summary

From the current literature reviewed and from the homeroom

programs studied there were functions and objectives which were common

to the majority of the programs. The functions and objectives most fre-

quently mentioned are as follows:

zacxom, op. Eé';t.” PPe 132-34.
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1. Development of desirable relationships between
students and teachexs.

2. Provide for citizenship training.

3. Provide an avenue for group guidance and
counseling.

4. Serve an administrative purpose.

5. Contribute to the school's program of extra-curricular
activities.

6. Provide an opportunity for teaching things not taught
in the regular classes, such as social graces, occupa-
tional information and character education.

7. Improve study habits and work techniques of students.

8. Provide a place for reporting to students.

9. Provide a basis for student government and service clubs.

10. Provide the students with a ®"home base.™

11« The student has one teacher whom he knows better and
with whom he should feel free to discuss problems.

The literature reveals a great variety of plans for homeroom
organization in the junior high school. The organization is similar in
many ways but different enough to meet the needs of the individual
schools. Only the most common practices are listed below:

1. Students are grouped alphabetically by grade.

2. Homeroom meetings are most frequently held during
the afternoon.

3. One homeroom period per week is the most widely
accepted practice.

4. Tuesday or Thursday have advantages over other days
of the week for meetings.

S. The median length of meetings for urban districts
is 23 minutes.
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From the literature it seems appropriate to conclude that the
success of the homeroom program depends upon the teacher. The same
care should be exercised in the selection of a homeroom sponsor as is
exercised in the selection of a classroom teacher. The following fac-
tors should be considered in the selection of a homeroom sponsor:

l. The homeroom teacher should be a person with a real
interest in junior high age students.

2. The teacher should understand the philosophy, function
and objectives of a homeroom program.

3. All factors such as ideals, personality, leadership,
patience, responsibility, and tact which are qualifi-
cations for a subject matter teacher should also be
considered for homeroom sponsors.

4. All successful subject matter teachers are not
necessarily successful homeroom teachers.

5. Teachers not assigned homerooms should be given other
tasks or teacher morale will suffer.

The successful homeroom programs are characterized by:

1. The activities are planned as carefully as any other
phase of the instructional program.

2. Students are given an opportunity to help in planning
activities.

3. Inexperienced teachers are given guides to follow
but have the freedom to make plans to meet the needs
of individual groups.

4. Resource materials are available for planning programs.

5. The principal is interested in the success of the
homeroom program.

6. The homeroom plays an active part in the life of the
school by promoting intramurals, encouraging club
membership, selecting representatives for student
council, and serving as a center for communication.



CHAPTER 111
DEVELOPMENT OF THE INTERVIEW GUIDE

This study was designed to determine if the junior high school
homeroom programs in the Wichita Public Schools, Wichita, Kansas, were
contributing to the achievement of the objectives of the junior high
schools of that system. In Chapter 1 the twelve objectives of the
Junior high schools in the Wichita Public Schools were listed. These
objectives were used as the criteria to make an analysis of current
literature pertaining to the homeroom. In this Chapter literature is
reviewed which relates to these objectives. In order to determine if
the homerooms in the junior high schools are contributing to the
achievement of these objectives, thirty=gne interview questions were
formulated.

It is generally agreed that the success of a good homeroom de-
pends upon the same basic factors that determine the success of any
supervised group learning situation. If the homeroom idea is to be
successful, each teacher and administrator participating in the pro-
gram must accept the purposes of the program and be enthusiastic not
only about the homeroom program, but about the teaching profession.
The homeroom, then, is dedicated to the philosophy of the child cen-
tered school. The pupils themselves occupy the pre-eminent position
in any consideration of the agenda 6: program for the group. The

35
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planning of the homeroom program, the orientation of new teachers into
the program, materials provided teachers, the time schedule for home-
rooms and the activities assigned to this period will reflect this
philosophy. For this reason, the following four questions were de-
veloped in an attempt to determine the place of the homeroom in the
administrative structure of the Wichita junior high schools.
Questionss
1. Does your school have a homeroom program? ___yes ___no
la. (If Yes) How long has the school had this
system?
1b. " Who originated the idea of establishing
the homeroom in your school?

lc. (If No) When was the program discontinued
1d. - Why was the homeroom discontinued?

le. " Was anyone opposed to discontinuing the
homeroom? yes no

1f. (If Yes) Was one subject area group of teachers
opposed? es ___no

1g. " What area

lh. » What were their reasons for opposition?

2. When (did, do) the homeroom groups meet?

2a. How long (are, were) the meetings?
2b. What (is, was) the nature of the programs carried
out in these meetings?

3. Does (did) every teacher have a homeroom? ___yes __ no

3a. (If No) Are beginning teachers assigned homerooms? ___
- 3be " What factors determine who has a homeroom? ___

4. How many semesters (does, did) the homeroom teacher remain
with the same group of students?

After leaving an elementary school with self-contained class-
rooms where the student had one room and was taught by one teacher, the
new junior high school student may well be lost in a school with many
classrooms and teachers. One of the most popular avenues for orientata-

tion activities is the homeroom. In some schools most of the seventh
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grade homeroom programs during the first semester are devoted to orien-
tation. Many times orientation activities emphasize the educational
program and the administrative organization but fail to help new stu-
dents feel completely at home in his new school enviromment.

Question:

5. Is (was) the homeroom program an effective device for
orienting new 7th grade students to the routine of the
Junior high school? yes no

5a. (If Yes) In what way (is, was) the homeroom used
for orientation? -
5be " Who plans the program of orientation?

In the large junior high schools which now have a full time
director of guidance, it is usually quite impossible for him to hold
conferences with more than just a few of the students. Thus, much of
the guidance can and should be done in the homeroom. In a study of
junior high schools, Lounsbury found the uses of the homeroém period
mentioned in the following declining order: guidance, administrative,
study.1 When asked for an appraisal of their homeroom programs,
eighty-five percent of the principals included in a study of 215 second-
ary schools in Texas stated that the homeroom fulfilled an important
function in the school, while four percent said the program was enter-
taining but not worth uhile.2

Questions

6. What (is, was) tha main function of the homeroom in your
school? ‘

1Lounsbury, op. cit., p. 162.

2J. W. McFarland and J. G. Umstattd, The Homeroom in 215 Texas
Secondary Schools, The Texas Study of Secondary Education, Austin,
Texas, 1949, Pe 149,
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The homeroom period is often misused and poorly erganized in
many junior high schools. Teachers often view it as an extra responsi-
bility, one that does not require planning and preparation. The lack
of good materials sometimes handicaps teachers in planning and carrying
out an appropriate program. There is some disagreement among authors
as to who should do the general planning for homeroom programs. In a

: of one hundred thirty schools in thirty-seven

study by Kefauver,
states, of which seventy-five were junior high schools, he found that
a committee of teachers was the most frequent type of organization for
outlining a program. Some of these committees described in great de-
tail the manner which the materials were to be used by the homeroom
SPONSOrsSe. Ross4 indicated that there were three distinctly different
attitudes on the part of principals regarding materials to be used for
homeroom programs. Some principals fail to provide any materials for
the sponsor; other principals imposed materials on the sponsors and
still other principals provided materials for the sponsor and the
pupils to work out th;ir own activities on the basis of the needs and
interests of the particular group. '

Questions

7. Are (were) suggested materials for planning homeroom
programs given to teachers? yes no

7a. (If Yes) What type of materials? _
7b. " Who prepares these materials?
Tc. " Are the teachers required to use them?

3Grayson N. Kefauver, and Robert E. Scott, "The Home Room in
the Administration of Secondary Schools,"™ Teachers Colleqe Recoxd,
Vol. XXXI, (April, 1930), pp. 624-641. -

4L. W. Ross, "Preparation of Homeroom Program,” Educational
Administration and Supervision, Vol. XXVII, (May, 194i), Pe 356
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In the curriculum guide of the Shoreline Public Schools,
Seattle, Washingten, one of the objectives and purposes stated for the
homeroom iss “To insure that each student will have at least one
teacher who is intimately acquainted with him and keenly interested in
him and his affairs."5 One of the functions of the junior high school
as stated by the Southern Association of Colleges and Schools in their

study The Junior High School Program is thats

The junior high school must share with the family and other
community organizations and agencies the responsibility for
meeting social and emotional needs. As the characteristics
and functions of these agencies change, particularly in the
case of the family, the school must continually reappraise
its responsibility for fulfilling this function.®

Since the homeroom teacher sees the student in a less formal situation

than the regular classroom teacher, he or she should constantly be alert

for kinds of cues that indicate need for referring the student to a

specialist for help in meeting a particular kind of difficulty.

Question:

8. Do (did) the homeroom teacher recognize student problems
which are missed by classroom teachers? yes no
8a. (If Yes) What kind of problems?
8b. Could you give an example of one such case? ___
8c. " Does the homeroom teacher correct the

problem or refer to someone else?

SBasic Curriculum Guide, District No. 412, Shoreline Public
Schools (Seattle 55, Washington: 1959) p. 87.

~ 6The Junior High School Program, A joint study conducted by
the Commission on Secondary Schools and the Commission on Research
and Service, The Southern Association of Colleges and Schools,
(Atlanta, Georgias 1962), p. 26.
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According to Johnston and Faunce7 the homeroom should be de~
signed for counseling, and every effort should be made to use the spon-
sor as the basic counseling agent, under the supervision of the school
guidance director. Mchnna has grouped the objectives of the homeroom
into four main headings, one of which was:s "To guide the student."
Most writers of current literature agree that the homeroom is the most
widely used method of group guidance in the junior high school. In a
study of ninety-seven secondary schools in Texas, Barrett9 found that
principals predominantly indicated that guidance was the main purpose
for which homerooms exist. Gexrtrude Noar,lo however, felt that guid-
ance could not be "Taught® in a homeroom period and that the best cur-
rent practice was to integrate guidance with good teaching.

Question:

9. Does (did) the homeroom program in your school provide

opportunity for group guidance and counseling? yes
no

9a. (If Yes) What is the nature of a typical program
which was used for group guidance?

9b. " Who is responsible for planning programs
for group guidance?

9c. (If No) Where is group guidance handled in your
school?

7Edgar G. Johnston, and Roland C. Faunce, Student Activities
in Secondary Schools, (New York: The Ronald Press Company, 1952), p. 77.

8Harry C. McKown, Home Room Guidance (New York: McGraw-Hill
Book Company, 1946), pp. 27-47.

Winfred Thomas Barrett, “A Review of the Organization and
Administration of the Homeroom, including an Evaluation of the Program
at Orange, Texas, with suggestions for Improvement,” (unpublished
Master's Thesis, University of Texas, 1947), p. 68.

10Gertrude Noar, The Junior High School Today and Tomorrow
(New Yorks Prentice-Hall Inc., 1953), p. 9.
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The homeroom helps the student to feel that he really belongs;
it gives him a group of students with whom he shares more interests
than with any other group in the school.

Students who feel that they belong in and to the school
are going to be more responsive to school activitiesg their
school spirit and school morale should be improved by par-
ticipatiog in the activities of a well-organized and directed
homeroom. 11

-

Question:

10. Do you believe that the homeroom (develops, developed)
improved school spirit? yes no

10a. (If Yes) Would you give an example of how
school spirit is developed in the
homeroom?

Harl Douglas%2 has suggested that the homeroom organization may
assist in promoting extracurricular activities by contributing to the
all-school program of activities and by its own program of activities.
In homeroom periods there may be discussed such things as the types of
clubs and extracurricular activities available, their values, and how
to participate in them. Certain types of administrative routines per-
taining to extracurricular activities may also be taken care of in the
homeroom period, including reading of announcements, election of home-
room representatives to various all=school organizations, rally pro-
grams, and so forth. The homeroom may have its own activity program;
it may once a year contribute a program to the all-=school assembly;

and it may occasionally have a period for a homeroom program including

11Gersld M. Van Pool, “The Home Room,” The Bulletin of the

National Assoeiation of Secondary-School Principals, Vol. XXXVI,
(February, 1952), p. 151.

12Harl R. Douglass, Secondary Education in the United States
(New Yorks The Ronald Press Company, 1964), p. 337.
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musical numbers, debates, reading of an unprinted homeroom newspaper,
and guest speakers and entertainers. Intramurals enable the values of
sports to be extended to the entire student body rather than be re-
stricted to varsity teams. The homeroom provides a natural base for
forming the various teams. "Since the homeroom is the one organization
which reaches all the pupils in the school, the homeroom is increasing-
ly being recognized as the backbone of the school-activities program.13
Question:

11. What extracurricular activities (are, were) promoted
in the homeroom?

If the homeroom period is to be more than a study period, some
type of group organization is necessary to facilitate administrative
details. Wiley and Van Cottl?4 stated that the first step toward estab-
lishing an effective homeroom was to encourage the pupils to organize
themselves into working groups. No other single factor in the homeroom
is so vital in the development of the individual pupil as the committees.
One of the best ways of making a homeroom run smoothly and successfully
is by establishing active committees, some of which may be permanent

16

and others temporary.15 Gruhn and Douglass™ stated that it was cus-

tomary for the junior high school to elect officers and standing

13Louis R. Kilzer, Harold H. Stephenson, and H. Orville
Nordberg, Allied Activities in the Secondary School, (New York: Harper
and Brothers, s Pe 35.

14George Wiley and Harrison H. Van Cott, The Junior High School
in New York State (Albanys The University of the State of New York,
1928), p. 282.

15Kilzer, Stephenson, Mordberg, op. cit., p. 50.

16Gruhn and Douglass, op. ¢ite., p. 271.
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committees to assume the responsibility for planning the homeroom
activities. A greater number of pupils have an opportunity to develop
leadership if the term of office is for only one semester. According
to Anderson and Gruhn17 the homeroom is a small social unit in the
school community--a practice field for the ideals, principles, and the-
ories acquired in history, civics, English, business, and other school
subjects.

Clement18 has suggested that the homeroom can be a workshop for
democratic livinge It provides a logical unit for the election of dele-
gates to the Student Council and whole-school organizations. The home-
room provides an ideal group for the Student Council delegates to report
back to and for the discussion of council business.

The well-planned homeroom will provide practice in the assump-
tion of responsibilities and the development of leadership.-

Questions

12. Are (were) students given responsibilities and duties

in the homeroom which will improve individual skills?
yes no

12a. (If Yes) Would you give an example?

13. Do (did) students elect their own homeroom officers?
yes no

1l4. Who conducts the business and programs in the homeroom?

17vernon E. Anderson and William T. Gruhn, Principles and

Practices of Secondary Education (New York: The Ronald Press Co.,
1962 9 po 413.

18stanley L. Clement, "Don't Sell Out the Homeroom," School
Actiﬁtiﬁs, Vol. XXIV, (Novulbar, 1962)’ Pe 76.
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In Mcl-'arland's19 study, included in the list of what princi-
pals considered to be the worst defects and weaknesses in the home-
room program was the statement that “"The homeroom creates disciplinary
problems."
Question:

15. Are (were) discipline problems greater in the homeroom
than in a regular class? yes no .

15a. (If Yes) How would you account for this?
Douglass20 states that the complete and well-organized home-
room serves four principal purposess (1) administration, (2) curri-
culum supplementation, (3) guidance, and (4) promotion of extra-
curricular activities.
Question:

16. What purpose or purposes (did, does) the homeroom
serve in your school?

Children do not come to school knowing how to study. The
development of desirable techniques and habits of study is one of the
primary teaching tasks that confront teachers. Telling the student to
study, or berating him because he does not seem to study or does not
appear to know how to, is not the solution. The homeroom teacher has
an opportunity to give very serious consideration to the development of

effective study habits.

19cFarland and Umstattd, op. ¢cit., p. 47.
2pouglass, op. Cit., p. 336.
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Questions

17. 1s (was) the development of good study habits considered
in the homeroom? yes no

In the homeroom, students should normally play a major part in
deciding what they will do and who will do it. Youngsters in the junior
high school years benefit from the informal give-and-take situation in
a good homeroom. “The resulting program should be largely an outgrowth
of their needs and interests."21 Most homerooms elect officers, have
representatives in the student government, prepare bulletin boards,
plan assemblies, and enter homeroom teams in intramural competiticn.

Questions:

18. Are (were) the homeroom programs an outgrowth of the
problems and needs of the members of the group?
yes NOe

18a. (If No) What (is, was) the basis for planning
the programs?

19. Are (were) the homeroom programs designed to seek
ways of developing individual abilities, interests
and potentials of each child? yes no

19a. (If Yes) In what type of program is this goal
achieved?

Helping junior high students grow intellectually involves the
development of such abilities and skills as thinking and reasoning,
sensing relationships, organizing and evaluating and solving problems.
There are certain fundamental skills or tools of learning which often
make intellectual growth possible and for which the junior high school

must assume continuing responsibility. Of course, the skills involved

2lyilliam Van Til, Gordon F. Vars, John H. Lounsbury, Modern
Education for the Junioxr High School Years (New York: The Bobbs
Merrill Company, Inc., 1961), p. 421.
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in communicating (reading, writing, speaking and listening) are not the
only fundamental skills but are of great importance. Kimball Wiles22
has suggested that perhaps these communicative skills have further in-
creased the pressure on today's youth. He said, “Communication which
makes it possible to know what is going on in all portions of the world
has many advantages, but it has also servéd to increase the pressures
on youth.”
Question:

20. Does (did) the homeroom experience contribute to the
development of communication skills? yes no

It is not generally possible for the student and teacher to
know each other very well during the routine work of the regular class-
room. This lack of or deficiency in opportunities for desirable social
interchange can well be corrected by a good homeroom program. "“If the
homeroom teacher takes his job seriously, he will observe each child
in many types of activities to detect strengths and ueaknesses.“23 In
the informal casual pupil-teacher relationship the teacher will have
an opportunity to detect personal problems.

Question:

21. Are individual differences considered in the homeroom
that would not have been considered in a regular class
situation? yes no

2la. (If Yes) What is an example of this type of
individual difference?

22(imball Wiles, The Changing Curriculum of the American High
School (Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1963), p. 45.

23Ib1d., Pe 167.
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The church no longer plays the role that it formerly did in
establishing ethical and moral values for children. Even in many
families there may be conflicting value patterns. Lacking a clear cut
code of ethics, people are falling back on a kind of personal relative
morality, which justifies most actions, even illegal ones--that do not
actually cause harm to another person. The problem of values in our

society has been expressed by Jeffreys when he said:

In an age of moral confusion and shifting values the
line of least resistance is to have no standards at all
e « o to say that nothing is right oxr wrong in itself but
only if you think it to be.24

The breakdown of traditional moral authorities makes it all
the more important in education to help young people to group the
values that underlie codes of conduct.

Questions

22. Are (were) homeroom programs developed to stress
ethical and moral values? yes no

22a. (If Yes) What is an example of such a
program?

If the needs of the pupil within the framework of contemporary
society are the major concern of the junior high school, every possible
 facility to meet those needs must be utilized in the homercom. Joneg5
has stated that the unique function of any school should be based upon

the needs peculiar to the group of pupils whom it attempts to serve.

24Jeffrays, M. V. C. “Confusion of Values and the Teacher's
Responsibility,” The Educational Forum, Vol. XXV, No. 3, (March, 1961),
Pe 373.

2DArthur J. Jones, Principles of Gwidance (New York: McGraw-
Hill Book Company, 1945)’ p. 174.
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It is only natural for youngsters, at this age, to be a bit
scatter-brained and unorganized. However, business meetings, com-
mittees and program planning provide a wonderful opportunity to show
them the real value of thinking a little before doing somethiﬁé( In
Chester Redman's26 school, if the students appreciate the programs,
if the staff works to make them a worthwhile part of the program of
the school, then the resultant value to school morale is a factor of
major proportion. The homeroom program has done much to promote a
concept of belonging and mutual concern.

The junior high school must share with the family and other
community organizations and agencies the responsibility for meeting
social and emotional needs. As the characteristics and functions of
these agencies change, particularly in the case of the family, the
school must continually reappraise its responsibility for fulfflling
this function.

Questions

23. Does (did) the homeroom program in your school provide

opportunity for meeting needs of students which (are,
were) not met elsewhere in the curriculum? ___yes __ no

23a. (If Yes) What kind of needs?

Young people in the junior high age group should be given the
opportunity to explore and participate in many different kinds of ex~
periences. The Joint Study Committee on the Junior High School Pro-

gramZ? considers exploratory experiences to have six fundamental

purposes:

26Chester Redman, "Group Guidance in the Homeroom Program,"
Kentucky School Journal, Vol. 42, No. 3, (November, 1963), p. 28.

Z7The Junioxr High School Program, op. ¢it., p. 3l.
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(1) They contribute to and are an integral part of
the general education program.

(2) They help students develop present and future
social and recreational skills and interests.

(3) They provide new experiences which broaden the
horizons of boys and girls.

(4) Exploratory experiences help students develop
new and useful skills.

(5) They assist students in making present and
future vocational plans and choices.

(6) They provide valuable assistance to students in
making choices of future educational experiences.

Ruth Fedder28 has said, “Group experiences provide the labora-
tory in which boys and girls grow and develop as social beings."

Questions

24. Does (did) the homeroom program provide the exploratory
experiences? yes no

24a. (If Yes) What is an example of such an
experience?

The bridging of the gap between the elementary school and the
secondary school has beqn a major task of the junior high school. Une
less this is done, the establishment of a junior high school creates
two breaks in a child's experiences in place of one. The Joint Study
Committee for the Junior High School29 suggests that the bridging of
this gap involves planned articulation with the elementary school below
and the senior high school above and calls for a close working relation-
ship .with these units. While the main impact of fhé function of ar-
ticulation with its orientation problems will fall on the guidance pro-

gram, a number of schools use the homeroom to implement the program.

28Ruth Fedder, Homeroom Guidance and Club Activities (New York:
McGraw~-Hill Book Company, InCe., 1949), p. 393.

29The Junior High School Program, op. cit., p. 33.
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Questions

25. Does (did) the homeroom help in making a smoother tran-
sition from elementary school to the junior high and
from junior high to senior high? yes “no

25a. (If Yes) How is this accomplished?

McFarland and Umstattd30 made a study of the homeroom situation
in two hundred fifteen secondary schools in Texas. From their study
one can draw some conclusions which are probably as pertinent in other
parts of the country. When principals were asked what was the most
valuable thing accomplished in the homeroom, their most common answer
was guidance and their second most common response was handling of
administrative routine. Wiles31 considers the informal, casual pupil-
teacher conferences to be one of the major values of the homeroom.

Questions

26. What do you consider to be the most valuable thing
accomplished by the homeroom?

Not all teachers are enthusiastic about the homeroom respon-
sibilities. Some of them feel that their homeroom period is just a
waste of time, that nothing constructive is ever accomplished. Too
often the homeroom is allowed to degenerate into a study hall or a
reading period because the teacher cannot seem to develop a functional
organization. Probably one of the most common reasons for homeroom

failure is the use of the homeroom for a study period. Wiles32 has

3OMcFarland and Umstattd, op. cit., p. 47.
3lwiles, gp. cit., p. 168.
3”1133’ op. Ei._to, Pe 168.
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said if the homeroom is used for a last-minute skimming of lessons prior
to the student's going to class, the homeroom is a wasted portion of the
school day as far as guidance is concerned, and the time could have been
better spent in a class_activity.

Questions

27. 1s (was) the homeroom mainly another study hall? ____

In a study of homéroom practices in nine Tennessee secondary
schools, it was reported fhat very few homeroom sponsors were specifi-
cally trained either through pre-service or in-service training.33
Similar results were found in twelve North Central secondary schools
selected on the basis of having guidance as one of the purposes of the
homeroom. The results of this study indicated that sponsors were not
adequately trained and that satisfactory in-service training programs
were not in effect. This study also pointed out that the homeroom
sponsors did their best work with individuals rather than with groups.34

H in which they sent

The results of a study by McCorkle and O'Dea,
questionnaires to homaroom teachers in two hundred sixty-eight schools
in forty-three states, indicated that 74 percent of the homeroom
teachers felt special training was necessary, 17 percent saw no need

for special training. Of the 17 percent a majority had homerooms

33g, T. Watrous, "A Study of Homeroom Practices in Nine
Secondary Schools in Tennessee,”™ (unpublished doctoral dissertation,
University of Tennessee, 1956), p. 217.

34G, T. Gilluly, "The Characteristics and Evaluation of Practices
in Homerooms Having a Guidance Function in Selected Indiana High Schools,"
(unpublished doctoral dissertation, Indiana University, 1954), p. 293.

35p. B. McCorkle and J. D. 0'Dea, "Some Problems of Homeroom
Teachers," Personnel and Guidance Journal, Vol. 32, (December, 1953),
Pe 207.
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devoted almost exclusively to administrative routine. It seems evident
that the homeroom has not accomplished its purpose,'perhaps not because
of the homeroom itself, but perhaps due to inadequately trained sponsoxrs.
Questions:
28. Do you think you received adequate training in home-

room activities as a part of your teacher training
program? yes no

28a. (If No) What additional training would you
suggest?

29. Has workshop training or in-service training on the
homeroom been available to you? yes no

29a. (If Yes) How recently?

The health program of a secondary school should help'a student
know himself better and to secure treatment when necessary. The checks
on annual physical and dental examinations are usually handled through
the homeroom. Fleming'sa6 study of teacher acceptance of pupils indi-
cated that increased teacher acceptance decreased the incidence of
certain types of pupil illness. Health is affected by the emotional
and social, as well as the physical climate.

Question:

30. Are (were) homercom programs concerned with improvement
of the personal health of the students? yes no

30a. (If Yes) Would you describe such a program?

Many homeroom programs have evolved into a roll call, study

hall, listen-to-the-announcements, or kill-a-little-time situation.

36Robert Fleming, "Psychosomatic Il1lness and Emotional Needs,”
Educational Leadership, Vol. IX, (November, 1951), p. 121.
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From the recent literature it appears that part of the reason for this
is that many administrators do not care enough about the homeroom pro-
gram to devote the necessary time for study and planning. Poor home-
room programs are more destructive than no program.

In a study by ucFarIand37 the most frequently named defects
weres

(1) Lack of time.

(2) Lack of trained personnel.

(3) Inadequate program planning.

. (4) Indifference of teachers.

None of these difficulties is inherent in the institutions.
They arise because of poor planning, inefficient administration and
lack of preparation of teachers.

Wiles38 suggests that a major weakness of the homeroom program
has been that many teachers did not know what to do with the homeroom
period..

Question:

31. What do you consider to be (was) the worst defect or
disadvantage of the homeroom?

37John W. McFarland, “Developing Effective Home Rooms,"
School Review, Vol. 61, (October, 1953), p. 400.

38"1135’ op. -c_i_._t_o', pe 166.



CHAPTER 1V
PRESENTATION AND ANALYSIS OF DATA

This study was concerned with the extent to which the homeroom
program has contributed to the goals and objectives of the junior high
schoole In an attempt to determine this, all (14) of the junior high
school principals, fourteen junior high counselors and forty-two
junior high teachers in the Wichita Public Schools were interviewed.
Appointments for one-half hour were set up in advance for the inter-
views. The interviews were conducted in the principal'’s office, the
counselor's office or in the teacher's room during an open hour. The
teaching fields of the forty-two randomly selected teachers are indi-
cated in Table I.

Some of the interviewees in each of the three groups were in
a better position to judge certain phases of the homeroom program
than were those in the other two groups. There were points of common
interest and agreement in all three groups; and although their opinions
may vary, they have been considered together in order to secure an
accurate picture of the homeroom programs.

In the following pages, each question used in interviewing the
principals, counselors and teachers is restated, including each sub-
item. In an attempt to analyze and evaluate the responses, the ans-
were from each group are discussed and a percent;ge comparison of

54
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TABLE 1

TEACHING FIELDS
OF THE
TEACHERS INTERVIEWED

Number of Number of Total
Teaching Field men women
Art 1 2 3
Business 0 1 1
English 2 9 11
Home Economics 0 2 2
Industrial Arts 2 0 2
Math 1 4 5
Modern language 0 1 1
Music 1 1 2
Physical Education 1 1 2
Science 4 1 5
Social Science 3 5 8
TOTAL 15 27 42
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the opinions of principals, counselors and teachers has been prepared
when appropriate.

Question:

1. Does your school have a homeroom program? yes no

la. (If Yes) How long has the school had this system? __
1b. " Who originated the idea of establishing the
homeroom in your school?
' lc. (If No) When was the program discontinued?

1d. " Why was the homeroom discontinued?

le. " Was anyone opposed to discontinuing the
homeroom? yes no

1f. (If Yes) Was one subject area group of teachers
opposed? yes no

1g. " What area? ____

1h. " What were their reasons for opposition?

Analysis of responses. The three groups were in complete

agreement in their answers to questions 1, la, lb, and lc. Table II
shows that seven of the fourteen schools have discontinued the pro-
gram and the other schools have modified their homeroom programs in
the past three years. All principals, counselors and teachers
ansue¥ed question lb with the same general statement that, “The
school had a homeroom program when they came." In response to ques-
tion 1d there seemed to be some slight difference of opinion as to
why the homerooms were discontinued. The most common reason given
by the principals was: it was the trend in the Wichita schools to
eliminate the homeroom to eliminate discipline problems. The next
most common response was: to provide more time for classes. The
number one reason given by counselors was to eliminate discipline
problems; their second response was that teachers did not like the
homeroom idea. The most common answer given by teachers was that the

homeroom was just a study period. The second most common response
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TABLE II

PRESENCE OF HOMEROOM PROGRAM OR
- DATE OF ELIMINATION IN THE WICHITA
JUNIOR HIGH SCHOOLS

Presence of Date

School program eliminated
Allison No September 1963
Brooks No September 1963
Curtis Yes
Hadley ‘No September 1963
Hamilton Yes®
Horace Mann No September 1963
Jardine ) No November 1963
Marshall Yes
Mathewson Yes
Mayberry Yes
Mead Yesb
Robinson Yes®
Roosevelt No - September 1962
Truesdell No . September 1963

2The homeroom meets two days per week this year.

bThe homeroom has met one day per week for the past two years.

CThe homeroom is a supervised study period for those students not
attending clubs.
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was to eliminate discipline problems, and the third response was
that the homeroom is a waste of student and teacher time.

When asked question le, six of the seven principals which do
not have a homeroom program stated that there was opposition to the
idea of eliminating the homeroom. One principal interviewed reported
that all of his teachers expressed some feelings of opposition when
the program was abolished. In response to questions le and 1f, one
principal indicated that one music teacher and one physical education
teacher were opposed to discontinuing the homeroom. The counselors
did not express this opposition. The teachers stated that the music
teachers were opposed to discontinuing the homeroom and seven stated
that the physical education departments were not in favor of the new
program. Eleven teachers also mentioned the fact that club sponsors
were not in favor of elimihating the homeroom.

In reply to question lh, the one principal suggested that the
elimination of homerooms did not give the music groups time to prac-
tice and forced physical education teachers to find another time for
leaders club to meet. Four teachers gave the same answer concerning a
time for leaders club and Aeight teachers expressed a concern for find-
ing a time for small music groups to practice. Seven teachers also
were concerned with finding a time for assembly practices. Three
teachers expressed a fear that the club program would die as it had
in other schools which have eliminated the homeroom.

The interviewees from the three groups expressed the idea

that there was some opposition to eliminating or de-emphasizing the
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homeroom. However, in only one school was there a real indication
that the entire faculty was really in favor of a homeroom program.
Question:

2. When (did, do) the homeroom groups meet?

2a. How long (are, were) the meetings?
2b. What (is, was) the nature of the programs carried
out in these meetings?

Analysis of responses. The three groups agreed in their
responses to questions 2 and 2a. In twelve of the fourteen schools
the homeroom met the fifth period of the day. (The first period
following lunch.) In the other two schools the homeroom program was
held during the last period of the day. The length of meetings ranged
from 25 minutes to 34 minutes. One school had a 25-minute homeroom.
period, seven schools had 30-minute periods, five schools had 32-minute
periods and one school had a 34-minute period. The range in'the length
of the homeroom is not great enough to be considered a contributing
factor in the success or failure of the programe.

The three most common answers to question 2b from principals
were: go to clubs, guidance, and time for practices. The counselors
mentioned study first, guidance second and go to various clubs last.
Ten teachers mentioned study and ten teachers mentioned clubs as the
program carried out in the homeroom. Nine teachers stated that there
was not a planned program during these periods and nine stated that
this was a time for doing school business. (Office forms, question-
naires and student information records.) Eight teachers said that
group discussions were planned during this time and four reported

that this was the time used for orientation of new seventh grade
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sfudents. The interviewee's responses seem to reveal the lack of
definite planned programs.

Question:

3. Does (did) every teacher have a homeroom? yes no

3a. (If No) Are beginning teachers assigned homerooms? __
3b. ®*  What factors determine who has a homeroom?___

Analysis of responses. There was agreement on questions 3 and
3a. In only two of the fourteen schools did every teacher have a home-
room. In all schools the fact that a teacher is a beginning teacher
is not a factor in making homeroom assignments. In reply to question
3b, twelve principals indicated that teaching assignment determined
who had a homeroom. The other two principals said that homeroom
assignments were an administrative decision. All of the counselors
thought that teaching assignments determined who had a homeroom.
Thirty-seven teachers stated that teaching asgignments determined
who had a homerooms four said that extra duties (hall duty, lunchroom
duty, coach and ticket Qales) were factors which are considered in
assignments of homerooms; one teacher said that club sponsorship is
also considered in determining who had a homeroom.

All teachexs did not have a homeroom, but they appeared to have
a general understanding why. Therefore, there did not appear to be
Jealousy or ill feelings present because some teachers did not have a
homeroom assignment.

Questions

4. How many semesters (does, did) the homeroom teacher remain
with the same group of students?
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Analysis of responses. The homeroom teacher had the same group
for three years in thirteen of the schools, and in the other school the

teacher had a new group each year.

Question:

5. Is (was) the homeroom program an effective device for
orienting new seventh grade students to the routine of
the junior high school? yes no

S5a. (If Yes) In what way (is, was) the homeroom used
for orientation?
5b. " Who plans the program of orientation?

Analysis of responses. The information obtained in response
to question 5 and presented in Table III shows that 78.6 percent of
the principals and 66.7 percent of the teachers consider the homeroom
to be effective for orientation. However, only 42.9 percent of the

counselors indicated that this was an effective orientation device.

TABLE III

PERCENTAGE OF PRINCIPALS, COUNSELORS AND TEACHERS
INDICATING THE USE OF THE HOMEROOM
FOR ORIENTATION OF 7TH GRADE STUDENTS

Yes Percentage No Percentagé
Principals 11 78,6 3 21.4
Counselors 6 42.9 8 58.1
Teachers 28 66.7 14 33.3

There did not seem to be a great deal of consistency in the
responses to question.S5a. The principals indicated that the homeroom

was used for orientation by providing a place to discuss cafeteria
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procedure, proper school conduct and to answer qucstions in small
groups. The homeroom provided a place for visitation by 6th graders.
The counselors stated that the homeroom was an ideal place for dis-
cussion of the student handbook and for general school orientation,
since this was a relatively small group. The use mentioned most by
teachers was the discussion of school policy. A place to discuss
the student handbook was mentioned second and third was the use of
the homeroom as a place to explain book rental procedures and collect
money.

Four principals indicated that orientation programs were
planned by the counselor and principal, and four indicated that the
counselor planned the program. Three counselors stated that the
counselor and principal planned the program. One counselor said
that the program was planned by the counselor. Eight teachers indi-
cated that the orientation program was planned by the principal, seven
said that the program was planned by the counselor and six said the
program was cooperatively planned by teacher, administrator and coun-
selor. All three groups gave various other plans and combinations of
people responsible for the planning of the program. The plans in-
cluded students, parents, central administration staff as well as
various school units like the Student Council, ninth grade honors groups
and class officers.

The percentage differential is not extremely large, but the
data indicates that principals and teachers consider the homeroom a

more effective orientation device than do the counselors.
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Question:

6. What (is, was) the main function of the homeroom program
in your school?

Analysis of responses. The two functions of the homeroom pro-

gram on which the three groups seem to agree were guidance and pro-
vision for clubs and activities. From Table IV, it is rather interest-
ing to note that study period was given as a function of the homeroom
by 17 (35.4 percent) teachers, but this was not mentioned by principals
or counselors; also, three prihcipals and four teachers stated that the
homeroom did not have a worthwhile function, but this was not mentioned
by the counselors. The data indicate that there is not one function
for the homeroom upon which the members of the three groups agree.
Perhaps an inference could be drawn that the principals, counselors and
teachers did not know why they had homerooms.

Questions

7. Are (were) suggested materials for planning homeroom
programs given to teachers? yes no

7a. (If Yes) What type of materials? _
7b. . Who prepares these materials?
7c. . Are the teachers required to use them

Analysis of responses. The data clearly indicate that teach-

ers are not given a great amount of help in planning programs. Thirty
of the forty-two (71.4 percent) teachers indicated that they were not
given materials. Six counselors (42.9 percent) said that material was
not given to the teachers, and four said thai material was given tb the
teachers. As the table indicates there was a variety of suggested
material. However, the two kinds most frequently mentioned were home-

room handbooks and guidance booklets. The other types of material were



TABLE 1V

RESPONSES OF PRINCIPALS, COUNSELORS AND TEACHERS
AS TO THE MAIN FUNCTION OF THE HOMEROOM PROGRAM IN THEIR SCHOOLS

Principal Counselox Teacher
Function Number of Percentage of Number of Percentage of Number of Percentage of
responses total principal rosponsgs total counselor responses total teacher
(N=15)2 responses (N=16) responses (N=48)¢ responses
Study pexriod 0 0 0 (o] 17 35.4
Guidance 5 33.3 5 31.3 6 12.5
Clubs and activities 2 13.3 5 33 11 22.9
Orientation 0 0 0 0 3 6.2
Place of belonging=-
"Home base" _ 1 6.7 3 18.8 2 4.2
Announcement and - )
directives 1 6.7 1l 6.3 2 4,2
Administrative
function 2 13.3 1 6.2 .3 6.2
No worthwhile
function 3 20.0 0 o ) 4 8.4
Break in the daye-
"Time to relax" 1 6.7 1 6.2 0 0

v9

aOne of the fourteen principals named two functions.

bTwo of the fourteen counselors named two functions.
CSix of the forty-two teachers named two functions.
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things which an individual school used to meet their own special programs.
In answer to question 7b the three groups were in agreement in their re-
sponses as.to who prepared the material. The number one source was
counselors and administrators, second was workshops, third, publishing
companies, fourth was:central guidance office and fifth was film com=
panies.

Table V, page 66, shows the kinds of suggested materials which
were given to homeroom teachers to help them to plan homeroom programs.

In response to question 7¢, all members of the three groups
indicated that teachers were not required to use the suggested materials.
Even though there was not a great amount of materials made available to
help teachers plan programs, there did not appear to be evidence that
teachers were availing themselves to materials which were provided.
There was no indication that teachers were asking for more material or
for additional help.

Question:

8. Do (did) the homeroom teachers recognize student problems
which are missed by classroom teachers? yes no

8a. (If Yes) What kind of problems?
8b. " Could you give an example of one such case?____
8c. . Does the homeroom teacher correct the

problem or refer to someone else?

Analysis of responses. Eight of the principals (57.1 percent)
indicated that homeroom teachers recognized student problems which were
missed by classroom teachers. Three (21.4 percent) of the counselors
felt that homeroom teachers would recognize student problems that a
regular teacher would miss. Thirteen (30.9 percent) of the teachers

stated that problems were recognized in homerooms that would not have



TABLE V

KINDS OF SUGGESTED MATERIALS FOR
PLANNING HOMEROOM PROGRAMS WHICH WERE GIVEN TO TEACHERS

Principal Counselor Teacher

Kind of Number of Percentage of Number of Percentage of Number of Percentage of
material responses total principal responses total counselor responses total teacher
(N=14) responses (N=14) responses (N=42) responses

Homeroom handbook 0 0 3 21.5 7 16.6
Guidance booklet 1 7.2 0 0 2 4.8
Workshop book

on homeroom 0 . 0 0 o} 2 4.8
Information sheet

for programs 0 0 0 o] 1 2.4
Filmstrips 0 o] 1 7.1 0 0
List of what to talk .

about on grade levels 0 0 1 7.1 0 0
Dating material 0] 0 1 7.1 0 0
Program outlines 1 7.1 2 14.3 0 0
Guidance series pamphlet 1 7.1 0] 0] 0 0
Books in library 1 7.1 0 0 0] 0
No suggested materials 10 71.45 6 42.9 30 71.4
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been recognized in a regular class situation. The kinds of problems
which were mentioned by the three groups are shown in Table VI. Of
the principals who indicated that the homeroom teacher would recognize
problems, 62.5 percent stated that these would be personal problems.
Two of the three counselors (66.7 percent) also stated that the prob-
lems which the homeroom teacher would detect are personal problems.
The teachers did not rank personal problems as high as the other two
groups. Only 46.2 percent of the teachers named personal problems.
The problem with the next highest response from teachers was home prob-

lems with 30.8 percent of the teachers mentioning this. The counselors

. did not mention home problems and only one principal (12.5 percent)

mentioned this. The one counselor who mentioned behavior as a problem
which the homeroom teacher would recognize was the only person in the
three groups who mentioned this. One principal and one teacher indi-
cated that the homeroom teacher would recognize study problems, and one
principal and two teachers suggested social adjustment as another per-
sonal problem likely to be overlooked by a classroom teacher.

The examples which the groups gave to illustrate the kinds of
problems included such things as: the boy who came to school each day
without breakfast or the student who had a serious health problem which
the parents could not afford to treat but they would not ask for assist-
ance. One example concerned a student from a broken home, and the
divorce proceedings had caused a serious emotional problem for the stu-
dent. Another child did not have adequate clothing, and the clothes he

had were so dirty that the other students resented being around him.



TABLE VI

KINDS OF STUDENT PROBLEMS WHICH ARE RECOGNIZED
BY HOMEROOM TEACHER WHICH ARE NOT RECOGNIZED
BY THE REGULAR CLASSROOM TEACHER

—
—

Principal Counselor Teacher

Kind of Number of Percentage of Number of Percentage of Number of Percentage of
problems responses total principal responses total counselor responses total teacher
(N=8)2 responses (N=3) responses (N=13)C responses
Personal problems 5 62.5 2 66.7 6 46.2
Home problems 1 12.5 0] o - 4 30.8
Behavioxr 0 0 1 33.3 0 0
Study Problems 1 12.5 0 0 1 T.7
Social Adjustment 1 12.5 0 0 2 15.3

2The number of principals who indicated homeroom teachers recognized problems not recognized by
the regular classroom teachexs.

bThe number of counselors who indicated homeroom teachers recognized problems not recognized by
the regular classroom teachers.

CThe number of teachers who indicated homeroom teachers recognized problems not recognized by
the regular classroom teachers.

89
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In the homerooms which were used for study periods, the teachers
had an opportunity to observe study difficulties.

In answer to question 8c those in the three groups who indicated
that the homeroom teacher recognized student problems expressed the
same opinions as to how the problems were corrected. Some of the prob-
lems were corrected by the teacher, some were referred to the counselor
and others were referred to specialists or special agencies who could
help the student. The responses indicate that a larger percentage of
the principals think that homeroom teachers recognize problems that a
classroom teacher would miss than the percentage of counselors and
teachers. From the data a clear cut answer can not be given in regard
to recognition of student problems. The interviewees frequently re-
sponded with the answer that, “a good teacher recognizes student prob-
lems in class, in the homeroom, in the cafeteria and in many school
situations."

Question:

9. Does (did) the homeroom program in your school provide

opportunity for group guidance and counseling?
yes no

9a. (If Yes) what is the nature of a typical program
which was used for group guidance?

9b. " Who is responsible fer planning programs
for group guidance?

9c. (If No) Where is group guidance handled in your
school?

Analysis of responses. Nine (64.3 percent) of the principals
indicated that the homeroom program provided for group guidance and
couns&ling. Eight (56.1 percent) of the counselors and seventeen
(40.5 percent) of the teachers gave the same answer. Five (35.7 per-

cent) of the principals, six (42.9 percent) of the counselors and
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twenty-five (59.5 percent) of the teachers said that the homeroom did
not provide opportunities for group guidance.

Table VII shows there is not one area of group guidance mentioned
by the three groups on which they all agree. Principals (33.3 percent)
and teachers (11.8 percent) mentioned group guidance programs con-
cerned with helping seventh graders to adjust. Counselors (50 ;ercent)
and principals (22.2 percent) suggested that educational and vocational
planning uere‘areas of group guidance considered in the homeroom pro-
grams. Two principals (22.2 percent) and one teacher (5.9 percent)
mentioned panel discussions on dating as another area of group guidance.
Other areas of group guidance such as: filmstrips on how to study, test
interpretation, discussions on sportsmanship, school courtesy, inter-
pretation of grade cards, assembly conduct and care of personal property
were mentioned by one of the three groups. The data clearly indicate
that there is not one area in which all homerooms are providing group
guidance and counseling.

Eight of the nine (88.9 percent) principals who stated that
guidance and counseling was provided in the homeroom said that the
teacher and counselor were responsible for planning the program. The
one principal indicated that this was the responsibility of the
counselor. Three of the counselors (37.5 percent) reported that the
teachers and counselors planned the program. Four counselors (50.0 per-
cent) indicated that the counselors planned the guidance program in the
homeroom. One counselor (12-5 percent) said that all planning was left
to the teacher. The responses of teachers present a somewhat different

picture. Ten (58.8 percent) of the teachers indicated that teachers and



TABLE VII

THE KIND OF GROUP GUIDANCE AND COUNSELING PROVIDED
IN THE HOMEROOM PROGRAMS AS DESCRIBED BY PRINCIPALS, COUNSELORS AND TEACHERS

Principal Counselorx Teacher
Program Number of Percentage of Number of Percentage of Number of Percentage of
responses total principal responses total counselor responses total teacher
(N=9)2 responses (N=8)b responses (N=17)¢ Tresponses
Help seventh graders
to adjust 3 33.3 0 0 2 11.8
Filmstrip on how
“to study ‘ 0 0 o 0 6 35.3
Educafional and
vocational 2 22.2 4 50.0 0 0
Test interpretation 2 22.2 0] 0 0] 0
Panel to discuss dating 2 22.3 0] (o] 1 5.9
Panel on sportsmanship (o] 0 0 o . 4 23.6
School courtesy dis=
cussion 0 0 1 12.5 (0] 0]

Grade card .
interpretation 0 0 2 25.0 0 o}

¥



TABLE VII=<Continued

Pringipal Counselor Teacher
Pxrogram Number of Percentage of Number of Pexcentage of Number of Percentage of
responses total principal respongos total counselor responses total teacher
(N=9)2 responses (N=8) responses (N=17)C ,responses
Assembly conduct 0 0 0 0 2 " 11.8
Appropriate dress 0 0 1 12.5 1 5.8
Care of personal

property 0 0 0 0 1 5.8

cL

3The number of principals who described a homeroom guidance and counseling program.
bThe number of counselors who described a homeroom guidance and counseling program.

CThe number of teachers who described a homeroom guidance and counseling program.
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students planned the group guidance and counseling program for their
homeroom. Four (23.3 percent) reported that the programs were planned
by the counselor. Two (11.9 percent) indicated that teachers, students,
parents and counselors were involved in the planning. One (5.9 percent)
teacher stated that the programs were planned by the teachers.

In the schools in which the interviews indicated that group
guidance and counseling was not handled in the homeroom, there was,
with one exception, general agreement in the three groups as to where
group guidance was handled. They all mentioned the counselor (in group
meetings) first and in the regular classroom second. One principal in-
dicated that group guidance was not done in his school since it was
not done in the homeroom, but the counselors and teachers interviewed
in that building did not give the same report. The percentage differ-
ential shown in Table VII would indicate that there is not a planned
program of group guidance. There was some slight agreement in the re-
sponses of two groups but the three groups did not agree in any situ-
ation.

Question:

10. Do you believe that the homeroom (develops, developed)
improved school spirit? yes no

10a. (If Yes) Would you give an example of how school
spirit is developed in the homeroom?

Analysis of responses. Eight (57.1 percent) principals in-
dicated that the homeroom contributed to the development of school
spirit. Six (42.9 percent) did not consider that the homeroom was a
factor in the development of school spirit. Six counselors (42.9 per-

cent) and eighteen (42.9 percent) teachers agreed that the homeroom
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did contribute to the development of school spirit. The remaining eight
counselors (57.1 percent) and twenty-four teachers (57.1 percent) indi-
cated that the homeroom did not improve school spirit.

Of the interviewees who indicated that the homeroom did improve
school spirit there was agreement that intramurals are a method of de-
veloping school spirit. As Table VIII shows, this was indicated by
seven (87.5 percent) of the principals, four (66.7 percent) of the
counselors and twelve (66.7 percent) of the teachers. Clubs were men-
tioned by one principal (12.5 psrcent), one counselor (16.6 percent)
and by two (11.1 percent) teachers as a means of developing school
spirit. Other ways on which there was not agreement but mentioned by
at least one member of one of the groups were: loyalty to homeroom
members on school teams, competitive P.T.A. drives, team work on pro-
jects and school assemblies, and loyalty to homeroom moves to the
larger unit, the school, were considered to be ways in which school
spirit could be developed. The data clearly reveal that intramurals
is the only area in which the interviewees agree that school spirit
is improved.

Questions

11. What extracurricular activities (are, were) promoted
in the homeroom?

lla. Are (were) Student Council representatives
elected from the homeroom? yes no
11b. (If No) How (are, were) Student Council repre-
sentatives elected?
llc. "  How (do, did) representatives report
back to the student body?

As shown in Table IX, the members of the three groups mentioned

Student Council and clubs as activities promoted 'in the homeroom. Ten



TABLE VIII

WAYS IN WHICH PRINCIPALS, COUNSELORS, AND TEACHERS
INDICATED THAT THE HOMEROOM IMPROVED SCHOOL SPIRIT

Principal Counselor Teacher
Method Number of Percentage of Number of Pexrcentage of Number of Percentage of

responses total principal responses total counselor responses total teacher
(N=8)2 responses (N=6)P responses (N=18)¢ Tesponses

Intramurals 7 87.5 4 6647 12 66.7
Clubs 1 12.5 1 16.6 2 11.1
Loyalty to homeroom

member on school

teams o 0 0 0 2_ 1l.1
Competition==in

P. T. A. drive 0 0 0 0 1 55
Team woxrk on projects

and assemblies (o] 0 0 (0] 1 5.6
Loyalty to homeroom

transfers to the

larger unit, the

school 0 0 1 16.7 0 0

3The number of principals who reported that the homeroom improved school spirit.
bThe number of counselors who reported that the homeroom improved school spirit.
CThe number of teachers who reported that the homeroom improved school spirit.

GL
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(71.4 percent) principals, fourteen (100 percent) counselors and twenty=-
nine (69.1 percent) of the teachers mentioned this. Of the four re-
maining principals one (7.2 percent) said that music activities were
promoted in the homeroom and one (7.2 percent) indicated that the
proctor system operated through the homeroom and two (14.3 percent)
mentioned community projects as activities promoted in the homeroom.
Ten (23.7 percent) of the teachers reported that intramurals were pro-
moted through the homeroom. Three (7.2 percent) of the teachers stated
that no extracurricular activities were promoted in the homeroom.

In response to question lla, eleven (78.6 percent) principals
said that Student Council representatives were eledted from the home-
rooms and three (21.4 percent) indicated that the representatives were
not elected from the homerooms. Twelve (85.9 percent) counselors
stated that the Student Council representatives were elected by home-
rooms and two (14.1 percent) indicated that other means for selection
were used. Thirty-eight (90.5 percent) teachers reported that the
representatives were elected on a homeroom basis and four (9.5 percent)
said that some other method was used.

The principals, counselors and teachers who said the Student
Council representatives were not elected from the homeroom indicated
that the representatives were elected by classes, such as math class,
English class or first-hour class.

In response to question llc, the three groups stated that the
above mentioned representatives reported the activities of the Student

Council to the class from which they were elected.



TABLE IX

EXTRA=-CURRICULAR ACTIVITIES PROMOTED IN THE HOMEROOM
WHICH WERE MENTIONED BY PRINCIPALS, COUNSELORS AND TEACHERS

———— —
i —— e — T —

Principal Counselor Teacher
Activity Number of Percentage of Number of Percentage of Number of Pexcentage of
responses total principal responses total counselor responses tota}l teacher
(N=14) responses (N=14) responses (N=42) responses
Student Council
and clubs 10 71.4 14 100 29 69.0
Music activities 1 7.2 0 0 0 0
Proctoxr system 1 7.1 o) 0 0 0
Committee projects 2 14.3 0] 0 0] 0
Intramural o 0 0 0 10 23.7
None 0 0 0 o) 3 7.2
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A high percentage of the interviewees indicated that clubs and
Student Council were promoted in the homeroom. It is not reflected in
this data, but the interviewees in the school which had discontinued
the homeroom reported that the club programs have suffered severely.
Question:
12. Are (were) students given responsibilities and duties

in the homeroom which will improve individual skills?
yes no

12a. (If Yes) Would you give an example?

Analysis of responses. In reply to this question seven prin-
cipals (50 percent) said yes and seven (50 percent) said no. Four
(28.6 percent) of the counselors indicated that students were given
responsibilities and duties which will improve individual skills. Ten
(71.4 percent) of the counselors gave a negative answer to this question.
The teachers considered the homeroom to be slightly more effective in
improving individual skills than did the principals or counselors.
Twenty-three (54.8 percent) teachers answered the question in the
affirmative and nineteen (45.2 percent) responded with a negative
answer.

The examples of responsibilities and duties given students
which will improve individual skills that were mentioned by principals,
counselors and.teachers are shown in Table X. Intramural team captain-
ships were mentioned by three (42.9 percent) of the seven principals
and one (25 percent) of the four counselors. Two (28.5 percent) prin-
cipals and five (21.7 percent) teachers indicated that the assignment
or election to homeroom and Student Council committees developed in-

dividual skills. Two (28.5 percent) principals and six (26.1 percent)



TABLE X

RESPONSIBILITIES AND DUTIES GIVEN HOMEROOM STUDENTS
WHICH IMPROVE INDIVIDUAL SKILLS THAT WERE MENTIONED
BY PRINCIPALS, COUNSELORS AND TEACHERS

Principal Counselor Teacher
Responsibilities Number of Percentage of Number of Percentage of Number of Percentage of
and duties responses total principal responses total counselor responses total teacher
(N=7)2 responses (N=4) Tesponses (N=23)C responses

Intramural team captains 3 42.9 1 25 0 0
Homeroom and Student

Council committees 2 28.5 0 o] 5 21.7
Homeroom and Student

Council officers 2 28.6 0 0 6 26.1
Student Council repre-

sentative 0 0 0 8 34.8
Proctor committee 0 0 0] 0 1 4.4
Planning parties and

social events 0 0 1 25 3 13.0
Planning homexroom

programs 0 0 2 50 0 0

aThe number of principals who indicated that responsibilities and duties in the homeroom improve

individual skills.

bThe number of counselors who indicated that responsibilities and duties in the homeroom improve

individual skills.

CThe number of teachers who indicated that responsibilities and duties in the homeroom improve

individual skills.

6L
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teachers named homeroom and Student Council offices held by students as
a means of developing individual skills. Eight (34.8 percent) teachers
indicated that the homeroom Student Council representative had oppor-
tunities to develop individual skills. One (4.4 percent) teacher said
that serving on the proctor committee developed individual skills. One
(25 percent) counselor and three (13 percent) teachers indicated that
the responsibility of planning homeroom parties and social activities
provided an opportunity for the development of individual skills. Twéd
(50 percent) counselors mentioned the responsibility of planning the
homeroom programs as a way to increase individual skills. From the re-
sponses of the three groups one would conclude that the responsibilities
and duties given students in the homeroom are about fifty percent effec-
tive as a means of improving individual skills.

Question:

13. Do (did) students elect their own homeroom officers?
yes no ‘

Analysis of responses. Eleven (78.6 percent) of the principals
stated that the students elected their own homeroom officers and three
(21.4 pexcent) indicated that the homerooms did not have officers. The
counselors presented a slightly different picture; nine (64.3 percent)
said that the homerooms elected officers and five (35.7 percent) indi-
cated that the homerooms were not organized so they needed officers.
The percentages of the teachers' responses agreed with the responses of
the principals. Thirty-three (78.6 percent) teachers said yes and nine

(21.4 percent) said that officers were not needed.
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Questions

14. Who conducts the business and programs in the home-
room?

Analysis of responses. The responses from the principals indi-
cated that in eleven schools (78.6 percent) the students conduct the
business and programs in the homerooms and in the remaining three
(21.4 percent) schools the teachers conduct the business. Nine (64.3
percent) counselors stated that the students were in charge of the pro-
grams and five (35.7 percent) indicated that the teachers conducted the
business. Thirty-three (78.6 percent) teachers explained that the pro-
grams and business of the homeroom were carried out by the students.

Seven (16.7 percent) said that the teacher was in charge of the homeroom,
and two (4.7 percent) said that no business or programs were conducted in
the homercoms.

Question:

15. Are (were) discipline problems greater in the homeroom
than in a regular class? yes no

15a. (If Yes) How would you account for this?

Analysis of responses. As shown in Table XI, there does not
appear to be any one reason which is of paramount importance to all mem-
bers of the group in accounting for a greater number of discipline prob-
lems in the homeroom than in a regular class situation. Three (30 percent)
principals, one (11.1 percent) counselor and three (14.3 percent) teach-
ers indicated that using the homeroom for study period increased the
number of discipline problems. Two (20 percent) principals, one (11.1
percent) counselor and one (4.8 percent) teacher indicated that students

used the homeroom for an excuse to be in the hall and to go to the



TABLE XI

REASONS WHICH PRINCIPALS, COUNSELORS, AND TEACHERS GAVE FOR A GREATER
NUMBER OF DISCIPLINE PROBLEMS IN THE HOMEROOM THAN IN A REGULAR CLASSROOM

Principal Counseloxr Teacher
Reason Numbexr of Percentage of Number of Pexrcentage of Number of Percentage of
responses total principal responses total counselor responses total teacher
(N=10)a responses (N=9)b responses (N=21)C responses
Using homeroom for
study hall 3 30 1 11,1 3 14.3
Students use homeroom
for excuse to be in
the hall and go to
library 2 2 1 11.1 1 4.8
Lack of organized
program 2 20 l 11.1 1 4.8
Poor classroom teacher -
will be a poor home=
room teacher 1 10 1 11.1 0 o]
Students are not kept :
busy and interested 2 20 0 0 0 0

Student there to
waste time 0 0 0 0 2 9.5

8



TABLE Xl--Continued

Principal Counselor Teacher
Reason Number of Percentage of Number of  Percentage of Number of Percentage of
responses total principal responses total counselor =rssponses total teachexr
(N=10)2 responses (N=9)b responses (N=21)¢ responses
Homeroom at end of
day - students
ready to go home 0 0 1 11.1 0 0
Students consider this
a period to rest
(break in the day) 0 0 1 11.1 1 4.7
Students have more
freedom than in a
regular class 0 0 2 22.2 2 9.5
No hold on students
(such as grades) 0 0 1 11.1 4 19.0
Students know that
teacher does not
like homeroom 0 0 0 0] 3 14.3

€8



TABLE XI~=Continued

Principal Counseloxr Teacher
Reason Number of Percentage of Number of Percentage of Number of Pexcentage of
responses total principal yresponses total counselor responses total teacher
{N=10)2 responses (N=9)b responses (N=21)c responses
Teacher is babysitting
and students do not
have work to do 0 0 0 0 3 14.3
Teacher not prepared
for homeroom 0 0 0 0 1 4.8

3The number of principals who reported more discipline problems in the homeroom than in regular
classes.

PThe number of counselors who reported more discipline problems in the homeroom than in regular
classes.

CThe number of teachers who reported more discipline problems in the homeroom than in regular
classes. .
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library. The lack of an organized homeroom program was mentioned by two
(20 percent) principals, one (11.1 percent) counselor and one (4.8 per-
cent) teacher as being a factor ihich contributed to discipline problems.
One (10 percent) principal and one (11.1 percent) counselor stated that

a poor classroom teachei will be a poor homeroom teacher. Two (20 per-
cent) principals said that students were not kept busy and interested in
the homeroom. Two (9.5 percent) teachers indicated that students thought
they were in homeroom to waste time. One (11.1 percent) counselor ex-
plained that when they had homeroom at the end of the day the students
were ready to go home and there were more discipline problems during that
30-minute homeroom period. One (11.1 percent) counselor and one teacher
(4.7 percent) expressed the feeling that students considered the home-
room period a kime to rest (break in the day). Two (22.2 percent) coun-
selors and two (9.5 percent) teachers blamed the increase in discipline
problems on the fact that students have more freedom than in a regular
class. One (11.1 percent) counselor and four (19 percent) teachers in-
dicated that the teacher had no hold on the students in the homeroom

(a classroom teacher gives the student grades). Three {14.3 percent)
teachers expressed the belief that students knew that the teacher is

just baby-sitting and the students do not have work to do. One (4.8
percent) of the principals, nine (64.3 percent) of the counselors and
twenty-one (50 percent) of the teachers indicated that discipline prob-
lems were greater in the homeroom than in a regular classroom. The data
presented in Table XI indicate many reasons for this but these reasons

are faults of the school program rather than reflections on the home-

"room idea.



Questions

16. What purpose or purposes (did, does) the homeroom serve
in your school?

Analysis of responses. Table XII shows the various purposes
that the hdmeroom serves, which were named by the principals, counselors
and teachers. Five (27.8 percent) principals, one (5.5 percent) coun-
selor and thirteen (20.6 percent) teachers said that the homeroom serves
as a "home base" for the student. This gave the students a feeling of
security and a place of belonging. Four (22.2 percent) principals,
seven (38.9 percent) counselors and six (9.5 percent) teachers indicated
that the homeroom served as an administrative device in their schools.
Guidance and counseling was the purpose named by four (22.2 percent) of
the principals, five (27.8 percent) of the counselors and ten (15.9 per
cent) of the teachers. One (5.6 percent) principal, two (11.1 percent)
counselors and eight (12.7 percent) teachers considered the activity
period and time for clubs to meet to be the main purpose of the homeroom.
The fact that the homeroom teacher knows this one group of studentswell
was named as the main purpose of the homeroom by one (5.6 percent) prin-
cipal, one (5.6 percent) counselor and three (4.8 percent) of the teach-
ers. One (5.5 percent) principal, two (11.1 percent) counselors and six
(9.5 percent) teachers did not consider that the homeroom served an edu-
cational function in their schools. The homeroom was considered to be
a place to check attendance and keep records by one (5.6 percent) prin-
cipal and two (3.2 percent) teachers. One (5.6 percent) principal in-
dicated that the homeroom served the purpose of providing a place to
reach students without calling them out of a class. In this way he

felt that communications were improved. One (1.6 percent) teacher said
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Purpose Number of Percentage of Number of Percentage of Number of Percentage of
responses total principal responses total counselor responses total teacher
(N=15)3 responses (N=18)b responses (N=63)c responses

PURPOSES WHICH THE HOMEROOM PROGRAM SERVES IN THE
JUNIOR HIGH SCHOOL THAT WERE NAMED BY PRINCIPALS, COUNSELORS AND TEACHERS

TABLE XII

Home base--student has
a feeling of security
and belonging

Administrative device
Social value
Guidance and counseling

Activity period-=time
for clubs to meet

Teacher knows one group
of students well

No educational purpose

Place to check attendance
and keep records

Place to reach students==
improves communication

Sd O » O

5.5

5.6
5.5

5.6

5.6

O O =N

5.5
38.9

27.8

11.1

5.6
11.1

13 20.6
6 9.5
5 7.9

10 15.9
8 12.7
3 4.8
6 95
2 3.2
0] 0

v



TABLE X1I=-=Continued

Purpose Number of Percentage of Number of Percentage of Number of Percentage of
responses total principal responses total counselor responses total teacher
(N=15)2 responses (N=18)b responses (N=63)¢ responses
Place for training
students to work
together o] 0 0 o 1 1.6
Study period 0 0 0 0 6 9.5 3
Time to practice
in music groups 0 0 0 0 3 4.8

8The number of purposes named by the fourteen principals.
bThe number of purposes named by the fourteen counselors.

CThe number of purposes named by the forty-two teachers.
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that the main purpose of the homeroom was that it provided an opportunity
for training students to work together. Five (7.9 percent) teachers in-
dicated that social value of the homeroom was the main purpose. A study
period was the purpose of the homeroom given by six (9.5 percent) of the
teachers. The homeroom provides an opportunity for music groups to
practice was mentioned by three (4.8 percent) teachers. The responses
reveal a number of purposes which the homeroom serves, but there is not
one purpose which can be considered of paramount importance from the data
presented.

Question:

17. 1Is (was) the development of good study habits considered
in the homexoom? yes no

Analysis of responses. Five (35.7 percent) of the fourteen
principals indicated that the development of good study habits was con-
sidered in the homeroom. The remaining nine (64.3 percent) said that
the development of study habits was not considered. The counselors
agreed with the principals; five (35.7 percent) said yes and nine (64.3
percent) said no. The percentages of the teachers’ responses were quite
similar to the other two groups. Sixteen (38.1 percent) of the teachers
indicated that study habits were considered and twenty-five (59.5 percent)
said that study habits were not mentioned. One (2.4 percent) teacher said
that occasional study habits were mentioned, but there was not a planned
program to develop study habits. Since just slightly more than one third
of the members of each group indicated that study habits were considered
in the homeroom, one could not say that the homeroom is effective in de-

veloping good study habits.
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Question:

18. 'Are (were) the homeroom programs an outgrowth of the
problems and needs of the members of the group?
yes no

18a. (If No) What (is, was) the basis for planning
the programs?

Analxsié of responses. Three (21.4 percent) principals, two
(14.3 percent) counselors and eight (19.1 percent) teachers stated that
the homeroom programs were an outgrowth of the problems and needs of the
members of the group. Eleven (78.6 percent) of the principals, twelve
(85.7 percent) of the counselors and thirty-four (80.9 percent) teachers
indicated that homeroom programs were not planned concerning the prob-
lems and needs of the members of the group. The eleven principals who
indicated that student problems and needs were not a factor in planning
homeroom programs said that there was not a planned program; therefore,
it was not an outgrowth of problems and needs of the group. The coun-
selors who indicated that the programs were not an outgrowth of needs
reported that if a program was planned, it usually was something that
the administrator, teacher or counselor, wanted done in the homeroom.
However, one counselor indicated that even though the programs are not
necessarily planned for the specific groups, many of the "canned" type
programs which some teachers use would apply to some members of almost
any group. Sixteen of the teachers who indicated that the programs were
not planned as an outgrowth of student needs, indicated there was not an
organized program in the homeroom. Five teachers said that the programs
were what the office wanted done in the homeroom. Eight teachers stated
that the programs were grade level activities. This included programs

which the administration and the counselors wanted done for a certain
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grade, such as orientation for seventh graders, testing for some groups,
enrollment for eighth and ninth graders, but the programs were designed
with the main goal being to meet students' needs. The main purpose is
convenience of operation of the school. Five teachers indicated that
some teachers use homeroom programs which are in handbooks and in guid-
ance series. These programs may be of interest to and meet the needs of
some members of the group. With such a small percentage of positive re-
sponses to this question it is quite evident that the homeroom programs
are not an outgrowth of the needs and problems of the group.

Question:

19. Are (were) the homeroom programs designed to seek ways of

developing individual abilities, interests and potentials
of each child? yes no

19a. (If Yes) In what type of program is this goal
achieved?

Analxéis of responses. Only two (14.2 percent) principals and
seven (16.8 percent) teachers indicated that interests, abilities and
potentials oflthe child were considered in planning the homeroom program.
Twelve (85.8 percent) principals, fourteen (100 percent) of the coun-
selors and thirty-five (83.1 percent) teachers indicated that this was
not a factor in planning the programs. Table XIII shows that the two
principals who indicated that the homeroom program helped to develop
individual interests, abilities and potentials do not agree on the way
in which this is done. One principal (50 percent) and two (28.5 percent)
teachers said this was accomplished in discussion groups. One (14.3 per-
cent) teacher indicated that filmstrips contributed to this purpose. The
following ways of developing individual abilities, interests and poten-

tials of students were each mentioned by one (14.3 percent) teacher:



TABLE XIII

WAYS IN WHICH INDIVIDUAL ABILITIES, INTERESTS, AND
POTENTIALS OF STUDENTS ARE DEVELOPED IN HOMEROOM PROGRAMS
AS REPORTED BY PRINCIPALS AND TEACHERS*

Principal Teacher
Ways indicated Number of Percentage of . Number of Percentage of
responses total principal responses total teacher
(N=2)a responses (N=7) responses

Discussion groups 1 50 2 28.5
Filmstrips 0 0 1 14.3
Participation in

panel discussion 0 0 1 14.3
Committee responsi-

bilities (0] o] 1 14.3
Working with groups 1 50 1 14.3
Hobbies and individual

achievements

recognized 0 0 1 14,3

*The counselors are omitted from this tsble since all fourteen reported that the homeroom programs
did not develop the abilities, interests, and potentials of students.

8The number of principals who reported that the homeroom programs developed abilities, interests,
and potentials of students.

bThe number of teachers who reported that the homeroom programs developed abilities, interests,
and potentials of students.
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participation in panel discussions, committee responsibilities, working
with groups and recognition of hobbies and individual achievements. One
principal (50 percent) mentioned working with groups as one way to accom-
plish this objective. The data indicate that there is little evidence
to show that the homeroom programs are designed to seek ways of improv-
ing individual abilities and interests of the homeroom members.

Question:

20. Does (did) the homeroom experience contribute to the
development of communication skills? yes no

Analysis of responses. In response to this question only one
(7.1 percent) principal and one (7.1 percent) counselor indicated that
the homeroom experience contributed to the development of communication
skills. The one principal stated that the talking before the group
provided this experience in the homeroom. Five (11.9 percent) of the
teachers interviewed indicated that the homeroom provided this experi-
ence. Thirteen principals (92.9 percent), thirteen counselors (92.9
percent) and thirty-seven (88.1 percent) teachers were of the opinion
that the homerocom did not contribute to the development of communiéation
skills. The interviewees in the three groups made it quite clear that
the homeroom experiencesvuere not planned to develop communication
skills.

Questions

21. Are individual differences considered in the homeroom

that would not have been considered in a regular class
situation? yes no

2la. (If Yes) What is an example of this type of
individual difference?
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Analysis of responses. One (7.1 percent) principal and seven
(16.8 percent) teachers said that individual differences that would not
have been considered in a regular class situation, were considered in
the homeroom. Thirteen (92.9 percent) principals, fourteen (100 percent)
counselors and thirty-five (83.1 percent) teachers stated that this was
not the case in their schools. The one principal indicated that his
reason for answering this question "yes" was that the homeroom teacher
had more time and a better opportunity to know the child as an individual
and to know his personal problems. In answer to question 2la, the kinds
of individual differences expressed by the seven teachers were: two (28.5
percent) teachers said personal problems, two (28.6 percent) teachers said
study difficulties were considered, one (14.3 percent) teacher explained
that in the homeroom the students are free to discuss anything they
choose, and two (28.6 percent) said that the teacher knows more about
the student, their activities, their home and their problems. The data
indicate that individual differences are not considered in the homeroom
that would not have been considered in a regular class.

Question:

22. Are(were) homeroom programs developed to stress ethical
and moral values? yes no

22a. (If Yes) What is an example of such a program? —_
Analysis_of responses. One (7.1 percent) principal and one
(2.4 percept) teacher were the only interviewees to report that the
homeroom programs stressed ethical and moral values. Thirteen (92.9 per-
cent) principals, fourteen (100 percent) counselors and forty-one
(97.65 pércent) teachers said that the homeroom programs did not stress

ethical and moral values. The one principal indicated that programs
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dealing with honesty and character development which were conducted in
the homeroom stressed the development of ethical and moral values. The
one teacher felt that this was done through the citizenship training
and the sportsmanship programs carried out in the homeroom as well as in
the emphasis on fair play in intramurals and other school activities.
The data reveal that programs for the purpose of developing ethical and
moral values are practically non-existent. )

Question:

23. Does (did) the homeroom program in your school provide

opportunity for meeting needs of students which (are, were)
not met elsewhere in the curriculum? yes no

23a. (If Yes) What kind of needs?

Analysis of responses. One (7.1 percent) principal, two
(14.3 percent) counselors and three (7.1 percent) teachers reported
that the homeroom program in their schools provided opportunities for
meeting needs of students which were not met elsewhere in the curricu-
lum. The principal indicated that in the homeroom the student became
a part of a small unit and felt a sense of belonging to this group.
The two counselors mentioned the intramural program and group partici-
pation in activities such as parties and clubs which are promoted by
the homeroom. The teachers indicated that needs which were met in the
homeroom were: the teacher knows the child and helps solve individual
problems, there is more opportunity for socialization in the homeroom
and the homeroom teacher can take advantage of spontaneous things which
arise. One of the teachers also 1ndica§ed that the feeling of belonging
to the homeroom group was very important to seventh grade students.
Thirteen (92.9 percent) principals, twelve (85.7 percent) counselors

and thirty-nine (92.97 percent) teachers said that the homeroom did not
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provide opportunity for meeting student needs which were not provided
elsewhere in the curriculum. From the data it seems appropriate to con-
clude that student needs are not met in the homeroom that would not have
been met elsewhere in the curriculum.
Question:

24. Does (did) the homeroom provide for exploratory
experiences? yes no

24a. (If Yes) What is an example of such an
experience?

Analysis of responses. Fourteen (100 percent) principals,
fourteen (100 percent) counselors and forty (95.2 percent) teachers in-
dicated that the homeroom programs did net provide for exploratory exper-
jences. The two (4.8 percent) teachers who said that there was pro-
vision for exploratory experiences in the homeroom indicated that this
was done in activities, citizenship programs and such things as being a
homeroom intramural team captain. Even though one of the recognized
functions of the junior high school is exploration, the responses to
this question make it quite clear that the homeroom program does not
provide for exploratory experiences.

Questions

25. Does (did) the homeroom help in making a smoother

transition from elementary school to the junior

high and from junior high to senior high? yes
no

25a. (If Yes) How is this accomplished?

Analysis of responses. Eight (57.1 percent) principals, six
(42.9 percent) counselors and twenty (47.6 percent) teachers stated that
the homeroom helped in making a smoother transition from the elementary

school to the junior high and from the junior high tp senior high. Six
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(42.9 percent) principals, eight (57.1 percent) counselors and twenty-
two (52.4 percent) teachers gave a negative answer to the above question.

As shown by Table XIV, there does not seem to be a great deal of
consistency in the responses of the three groups as to how the homeroom
helps in making the transition from one school to another. Two (20 per-
cent) principals and four (13.3 percent) teachers indicated that the
homeroom served a purpose in providing orientation for seventh graders.
Two (20 percent) principals and three (10 percent) teachers explained
that high school enrollment information for ninth grade students was
distributed through the homeroom. One (10 percent) principal, one (12.5
percent) counselor and one (3.3 percent) teacher indicated that the home-
rooms provided a unit for planning meetings with parents. One (10 per-
cent) principal, two (25 percent) counselors and five (16.7 percent)
teachers stated that literature concerning high school offerings was
discussed in the homerooms. Two (20 percent) principals, one (12.5 per-
cent) counselor and three (10 percent) teachers stressed the importance
of a small group with which the counselor could visit to discuss planning
for high school. Two (20 percent) principals, one (12.5 percent) coun-
selor and seven (23.3 percent) teachers stated that the homeroom pro-
vided a place for the routine mechanics of orientation and enrollment.
Three (37.5 percent) counselors and two (6.7 percent) teachers reported
that the homeroom teacher describes course offerings and answers many
questions for which the counselor does not have time. Three-(lo per-
cent) teachers stated that the homeroom teachers have time to give stu-
dents more personal attention thaﬁ they would have in a large class -

while trying to handle enrollment and orientation along with subject



TABLE X1V

WAYS IN WHICH THE HOMEROOM HELPS IN MAKING A SMOOTHER TRANSITION
FROM ELEMENTARY SCHOOL TO JUNIOR HIGH AND FROM JUNIOR HIGH TO SENIOR HIGH

Principal Counseloxr Teacher
Ways Number of Percentage of Number of Percentage of Number of Percentage of
responses total principal responses total counselor responses total teacher
(N=10)2 responses (N=8) responses (N=30)¢ responses
Orientation for
seventh graders 2 20 (o) 0 4 13.3

Enrollment information
for ninth graders 2 20 0 0 3 - 10.0

A unit for planning
meetings with
- parents 1 10 1 12.5 1 3.3

Literature concerning
high school offer-
ings discussed in
homeroom 1 10 2 25.0 5 16.7

In a small group the
counselors visit
about high school
is more effective 2 20 1 12.5 3 10.0

Provides a place for
the mechanics of
orientation and
enrollment 2 20 1 12,5 7 23.3
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TABLE XIV-=Continued

Principal Counselor Teacher
Ways Number of Percentage of Number of Percentage of Number of Percentage of

responses total principal responses total counselor responses

(N=10)2 responses (N=8)P responses

total teacher

responses

Homeroom teacher
describes course
offerings and
answers many ques-
tions for which
counselors do not
have time 0 0 3 37.5

Homeroom teacher gives
students more personal
attention than could
be given in large
classes 0 0 0 0

Closeness to homeroom
teacher gives student
freedom to ask ques=
tions and discuss his
problems ‘ 0 0 0 (0]

6.7

10.0

6.7

aThe number of principals who indicated that the homeroom helped in making a smoother

from Elementary School to Junior High and from Junior High to Senior High.

transition

bThe number of counselors who indicated that the homeroom helped in making a smoother transition

from Elementary School to Junior High and from Junior High to Senior High.

CThe number of teachers who indicated that the homeroom helped in making a smoother transition

from Elementary School to Junior High and fxom Junior High to Senior High.

66
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matter. Two (6.7 percent) teachers expressed the opinion that the home-
room teacher was closer to the student and the student was free to ask
questions and describe his problems which he would not discuss with a
classroom teacher. The data presented in Table XIV show that roughly
half of the interviewees consider the homeroom to be a factor in help-
ing students make a smoother transition from the elementary school to
the junior high school and from the junior high to the senior high.

Question:

26. What do you consider to be the most valuable thing
accomplished by the homeroom?

Analysis of responses. Table XV shows that the accomplishments
of the homeroom which were mentioned by the principals, counselors and
teachers were quite variede Two (14.3 percent) principals, three (21.4
percent) counselors and fifteen (35.3 percent) teachers indicated that
students having a sense of belonging was the most valuable thing accom-
plished in the homeroom. Seven (16.8 percent) teachers said that the
homeroom served a purpose of providing a break in the day. One (7.1
percent) principal considered the leadership training which a student
received in the homeroom to be very valuable. One (7.1 percent) prin-
cipal and four (9.6 percent) teachers considered the homeroom to be a
"catch all period" for administrative paper work. This was a worth-
while accomplishment since this paper work was kept out of the regular
classroome The homeroom provides time for clubs and activities to meet
ias the answer given by two (14.3 percent) principals and three (7.1
percent) teachers. Two (14.3 percent) counselors and three (7.1 per-
cent) teachers indicated that the opportunity for individual recog-

nition and for participation in parties and social activities in a



TABLE XV

ACCOMPLISHMENTS OF THE HOMEROOM WHICH WERE
MENTIONED BY JUNIOR HIGH PRINCIPALS, COUNSELORS AND TEACHERS

TN

Principal Counselox Teacher

Accomplishment .  Number of Percentage of Number of Percentage of Number of Percentage of
responses total principal responses total counselor responses total teacher

(N=14) responses (N=14) responses (N=42) responses

Students have a sense

of belonging 2 14.3 3 21.4 15 35.3
Break in the day 0 0 0 0 7 16.8
Leadership training 1 7.1 0] 0] 0 o]
"Catch-all period"

for administrative

paper work 1 7.1 0] 0 4 9.6
Clubs and activities 2 14.3 0 0 3 7.1
Parties and individual

recognition 0 0 2 14.3 3 7.1
Closer teacher=-pupil |

relations-~teacher

understands child

Discussion of schooi
problems 0 0 0 0 1 2.4
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TABLE XV==Continued

Principal Counselor

: Teacher
Accomplishment Numbexr of Percentage of Number of

Pexcentage of Number of Percentage of
responses total principal

responses total counselor responses total teacher
(N=14) responses (N=14) responses (N-42) responses
Thirty minutes for
study time 1 7.1 0 0 2 4.9
Group guidance 4 28.6 4 28.6 0] 0
No accomplishments 1 7.2 3 21.4 5 11.9

20t
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small group were valuable accomplishments of the homeroom programs. Two
(14.3 percent) principals, tvo (14.3 percent) counselors and two (4.9
_‘\“;ercent) teachers explained that there was a closer teacher-pupil re-
lationship between the homeroom sponsors with the students than between
classroom teachers and students. For this reason the teacher under-
stands the child better. One (2.4 percent) teacher considered the dis-
cussion of school problems in the homeroom to be a valuable accomplish-
ment. One principal (7.1 percent) and two (4.9 percent) teachers stated
that the homeroom accomplished the purpose of providing a thirty-minute
study period for the students. Group guidance was mentioned by four
(28.6 percent) principals and four (2B8.6 percent) teachers as being the
most valuable accomplishment of the homeroom program. One (7.2 percent)
principal, three (21.4 percent) counselors and five (11.9 percent)
teachers did not name an accomplishment of the homeroom. The two
accomplishments of the homeroom which were mentioned most by the membexs
of the three groups were: group guidance and that the homeroom provides
a sense of belonging for the student.
Questions

27. 1s (was) the homeroom mainly another study hall?
yes no

Analysis of responses. In reply to question 27, ten (V1.4
percent) principals, twelve (85.7 percent) counselors and thirty-five

(83.1 percent) teachers indicated that the homeroom was mainly another
study hall. Only four (28.6 percent) principals, two (14.3 percent)

counselors and seven (16.8 percent) teachers indicated that the home-
room was not a study period. From the responses to this question the

conclusion could be drawn that the criticism of the homeroom, “that it
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is just a study hall® is valid. Approximately eighty percent of the
interviewees consider the homeroom as mainly a study period.
Question:
28. Do you think you received adequate training in homeroom

activities as a part of your teacher training program?
yes no

28a. (If No) What additional training would you
suggest?

Analysis of responses. The three groups were in complete agree-
ment in their responses to question 28. Four (28.6 percent) principals,
four (28.6 percent) counselors and twelve (28,6 percent) of the teachers
indicated that they had received adequate training in homeroom activities
as part of their teacher training program. Ten (71.4 percent) princi-
pals, ten (71.4 percent) counselors and thirty (71.4 percent) teachers
did not feel that they had received adequate training. As shown in
Table XVI the one area in which all three groups recommended additional
training was guidance. Three (30 percent) principals, four (40 per-
cent) counselors and twelve (40 percent) teachers indicated that they
would suggest more training in the guidance area. Two (20 percent)
principals and three (10 percent) teachers reported a need for training
in extracurricular activities. One (10 percent) principal and eight
(26.6 percent) teachers expressed a need for more training in the use
of source materials available at various grade levels. One (10 per-
cent) principal and two (6.7 percent) teacheis reported that their teach-
er training did not include instruction in how to plan homerocom programs.
One (3.3 percent) teacher indicated .a need for additional training in

understanding the individual. In addition to the teacher training program,
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two (20 percent) principals, one (10 percent) counselor and two (6.7
percent) teachers stated that the school system should provide in-
service training for homeroom teachers. One (10 percent) principal,
two (20 percent) counselors and two (6.7 percent) teachers indicated
that their training did not provide the opportunity to see a homeroom
program in action. Three (30 percent) of the counselors reported that
more training in understanding group processes would have been helpful.
The interviewees were in general agreement that they had not received
adequate training in homeroom activities. As shown in Table XVI, the
area of guidance is the main area in which members of all groups in-
dicated a need for additional training.

Questions

29. Has workshop training or in-service training on the
homeroom been available to you? yes no

29a. (If Yes) How recently? _____

Analysis of responses. Five (35.5 percent) principals, two
(14.3 percent) counselors and two (4.8 percent) teachers stated that
workshops had been available to them. Nine (64.3 percent) principals,
twelve (85.7 percent) counselors and forty (95.1 percent) teachers re-
ported workshops or in-service training had not been available to them.
Four of the five principals who indicated that training had been avail-
able indicated that a workshop was held at Wichita State University in
the summer of 1958. The fifth principal explained the kind of in-service
program he uses in his building for new teachers. The two counselors who
said that training had been available reported that a workshop was held
in the local area in 1951 and a second one in 1958. Two teachers re-

ported that a workshop had been available to them in 1951.



TABLE XVI

THE TYPE OF ADDITIONAL TRAINING WHICH PRINCIPALS,
COUNSELORS AND TEACHERS SUGGESTED FOR HOMEROOM SPONSORS

Principal Counselorx Teacher
Type of training Number of Percentage of Number of Percentage of Number of Percentage of
responses total principal responses total counselor responses total teacher

(N=10)2 responses (N=10)P responses (N=30)¢ responses

More guidance

courses 3 30 4 40 12 40.0
Training in

extra curricular

activities 2 20 0 0 3 10.0
Source material

available for

various grade

levels 1 10 0 0 8 26.6
How to plan home-

room program 1 10 0 0] 2 6.7
Understanding the

individual 0 0 0 0 1 3.3

In-service
training ] 20 1 10 2 6.7
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TABLE XVI-=Continued

Principal Counselor Teachex

Type of training Number of Percentage of Number of Percentage of Number of Percentage of

responses total principal responses total counselor responses total teachsr

(N=10)2 responses (N=10)P responses (N=30)¢ responses
Opportunities to
see homeroom
in action 1 10. 2 20 2 6.7
Training in
group processes 0 0 3 30 0 0

aThe number of principals who reported that adequate training in homeroom activities was not
a part of their teacher training programs.

bThe number of counselors who reported that adequate training in homeroom activities was not
a part of their teacher training programs.

CThe number of teachers who reported that adequate training in homeroom activities was not
a part of their teacher training programs.
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Questions

30. Are (were) homeroom programs concerned with improvement
of the personal health of the students? yes no

30a. (If Yes) Would you describe such a program? ______

Analysis of responses. Seven (50 percent) principals, two
(14.3 percent) counselors and five (16.8 percent) teachers indicated
that the homeroom programs stressed the improvement of personal health
of the students. Seven (50 percent) principals, twelve (85.7 percent)
counselors and thirty-seven (83.2 percent) teachers reported that the
homeroom programs were not designed for the improvement of personal
health of the students. As shown in Table XVII, five (50 percent)
principals reported that dental health was considered in the homeroom
programs. Dental health was mentioned by one (33.3 percent) counselor
and five (62.5 percent) teachers. Eye and ear clinics were conducted
by homerooms in two (20 percent) principal's schools. One (12.5 per-
cent) teacher reported the eye and ear clinic as a responsibility of
the homeroom. One (10 percent) principal and one (12.5 percent) teach-
er stated that proper diet was discussed in the homerooms. Cleanliness
was mentioned by one (10 percent) principal and one (12.5 percent)
teacher. One counselor (33.3 percent) and one (10 percent) principal
indicated that proper care of the skin was considered in homeroom pro-
grams. One (3.4 percent) counselor reported that smoking was discussed
in homeroom programs.

Question:

31. What do you consider (to be, was) the worst defect or
disadvantage of the homeroom?




TABLE XVII

HOMEROCOM PROGRAMS WHICH WERE OONCERNED
WITH IMPROVING THE PERSONAL HEALTH OF STUDENTS

Principal Counselox Teacher

Type of program Number of Percentage of Number of Percentage of Number of Percentage of
responses total principal rcspogges total counselor responses total teacher
N=3

(N=10)a responses responses (n=8)°c responses
Mental health S 50 1 33.3 5 62.5
Eye and ear clinic 2 20 0 0 1 12.5
Proper diet 1 10 0 0] 1 12.5
Cleanliness 1 10 0 0 1 12.5
Proper skin care 1 10 1 33.3 0] (0]
Smoking 0 0 1 33.3 0] 0

aThe number of principals who stated that the homeroom programs were concerned with improving
the personal health of students.

PThe number of counselors who stated that the homercom programs were concerned with improving
the personal health of students.

CThe number of teachers who stated that the homeroom programs were concerned with improving the
personal health of students.

601
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Analysis of responses. Table XVIII shows the responses of prin-
cipals, counselors and teachers when asked to name the worst defect or
disadvantage of the homeroom. A number of the interviewees named more
than one defect or disadvantage. Therefore, the number of responses
is greater than the number 6f interviewees. Five (28 percent) prin-
cipals, four (22.2 percent) counselors and nineteen (30 percent)
teachers indicated that the homeroom provided an opportunity for stu-
dents to waste time. Another defect which was mentioned by some members
of all three groups was the lack of a planned program. This was the de-
fect named by two (11.1 percent) principals, four (22.2 percent) coun-
selors and twelve (19 percent) teachers. That the homeroom is a study
period is the defect given by one (5.5 percent) of the teachers. One
(5.5 percent) counselor and seven (11 percent) teachers consider the
homeroom to be a waste of teacher's time. Two (11.1 percent) principals,
two (11.2 percent) counselors and two (3.0 percent) teachers stated that
teachers did not 1like the extra preparation needed for a homeroom pro-
gram. Two (11.1 percent) principals and two (11.2 percent) counselors
considered the lack of training and preparation of teachers to be a
defect of the homeroom program. Two (11.1 percent) principals, one
(5.5 percent) counselor and four (6.2 percent) teachers indicated that
teachers were not interested in the program. One (5.5 percent) prin-
cipal objected to the homeroom because it required two extra passing
periods per day. Two (11.1 percent) principals and one (1.4 percent)
teacher said the fact that the teachers and students are "stuck™ with
each other for three yéars is a disadvantage. One (5.5 percent) prin-

cipal considered the fact that the activity period has been called a



TABLE XVIII

THE MAIN DEFECTS AND DISADVANTAGES OF THE HOMEROOM
PROGRAM MENTIONED BY PRINCIPALS, COUNSELORS AND TEACHERS

Defects and

Principal Counselor Teacher

Number of Percentage of Number of Percentage of Number of Percentage of

disadvantages responses total principal responses total counselor responses total teacher
(N=18)23 responses (N=18)b responses (N=64)° responses
Students waste time 5 28.0 4 22.2 : 19 30.0
Lack of planned program 2 11.1 4 22.2 12 19.0
Homeroom is a study
period 5.5 4 22.2 8 12,5
Waste of teacher time O 0 1 5.5 7 11.0

Teacher does not like

extra preparation
for homeroom

Lack of training and

preparation of
teacher

Teachers are not
interested in
program

Two extra passing
periods per day
are required

2 11.1 2 11.1 2 3.0
2 11.1 2 11.1 0 0
2 11.1 1 5.5 4 6.2
1 5.5 0 0 0 0
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TABLE XVI1I==Continued

Principal : Counseloxr Teacher

Defects and
disadvantages

Number of Percentage of Number of Percentage of Number of Percentage of
responses +total principal responses total counselor responses total teacher
(N=18)a Tesponses (N=18) responses (N=64)C responses

The issues have been
confused by call-
ing an activity
period a home~
room

Teacher and students
“stuck" for three
years

Increases in number
of discipline
problems

Does not serve a
purpose as counsel
ing period

Better students
would rather study

1 5.5 0 0 0] 0

2 11.1 0 0 1 1.4

0 0 0 0] 8 12.5

(@]
o
o
o
-

1.4

2The number of de

fects and disadvantages mentioned by the fourteen principals.

bThe number of defects and disadvantages mentidned by the fourteen counselors.

CThe number of de

fects and disadvantages mentioned by the forty-two teachers.
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homeroom has confused the issue and is a defect in the homeroom program.
Eight (12.5 percent) teachers named increased number of discipline prob-
lems as the greatest disadvantage to the homeroom. Two (3.0 percent)
teachers reported that the homeroom did not serve a purpose as a counsel-
ing period for which it was originally intended. One (1.4 percent)
teacher expressed the opinion that the better students would rather
study than participate in an organized homeroom program. From this
data it appears that there is not one major defect or disadvantage of
the homeroom but a number of problems, many of which are not common to
all schools.

At this point, a general recapitulation of the interview re-
sponses provides a means for drawing significant and important infer=
ences. Although analysis has been made of the thirty-one questions,
the data presented here becomes more valuable if viewed from another
perspective. Specifically, what do these data reveal when analyzed
within the framework of the original objectives of the study? For this
analysis the data were viewed as they apply to the thirteen sub-questions
stated in Chapter I.

Sub~questions

1. Do the homeroom experiences help the student make a
smoother transition from the elementary school?

Analysis. Two questions, five and twenty-five, were asked
each interviewee in an attempt to arrive at an answer to this question.
From the responses obtained in answer to question five (Table III, |
page 61), the principals (78.6 percent) and the teachers (66.7 percent)
considered the homeroom a more effective device for orientation than

was reported by the counselors (42.9 percent). The counselors
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(42.9 percpnt) were the ones who were consistent and gave the same
answer to question twenty-five (Table X1V, page 98). When asked
specifically about the transition from elementary to junior high and
from junior high to senior high, the principals (57.1 percent) and
teachers (47.6 percent) did not consider the homeroom as effective in
helping to make a smoother transition from junior high to senior high as
they did in providing orientation for new students. From the responses
of the three groups one would consider the homeroom to be about fifty
percent successful in helping a student make a smoother transition
from the elementary school.

Sub-question:

2. Are the homeroom programs an outgrowth of the problems
of adolescents?

Analysis. From the question in the intexrview guide designed
to arrive at an answer to this question, the ﬁrincipals (21.4 percent),
counselors (14.3 percent), and teachers (19.1 percent), indicated that
a very few homeroom programs were an outgrowth of the needs and prob-
lems of the members of the group. These percentages appear to be low,
but when considered in relation to the percentage of the homerooms which
actually had an organized homeroom program they possibly present a dif-
ferent picture. The teachers who really plan an organized homeroom
program no doubt do consider the problems of the individual members of the
homeroom.

Sub=question:

3. Are the homeroom programs designed to help meet the needs .
of junior high boys and girls?
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Analysis. Only one principal (7.1 percent), two counselors
(14.3 percent) and three teachers (7.1 percent) stated that the home-
room program in their schools provided opportunities for meeting needs
of this age student. The remainder of the three groups felt that the
needs of the students were being met in the regular curriculum and
there was not a need for the homeroom program.

Sub-question:

4. Do the homeroom programs take into consideration the
individual differences of this age student?

Analysis. One principal (7.1 percent) and seven teachers
(16.8 percent) reported that individual differences were considered in
the homeroom that would not have been considered in a regular class
situation. All of the counselors reported that they did not think
the homeroom programs took into consideration the individual differences
of this age student. h

Sub-question:

5. Do the homeroom programs provide an opportunity for
exploratory experiences such as serving on committees,
social activities, and excursions?

Analysis. All of the principals, all of the counselors and

forty (95.2 percent) teachers indicated that the homeroom programs
did not provide for exploratory experiences. To the investigator,
this seems significant since one of the accepted functions of the
junior high school of today is exploiation. In this study an ex=-

tremely high percent of the interviewees reported that the homeroom

did not provide for this function.
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Sub-questions

6. Is personal health and well-being considered in the home-
room programs?

Analysis. The principals (50 percent) seemed to have a higher
opinion of the homeroom programs in relation to personal health and
well-being than the counselors (14.3 percent) and teachers (16.8 per-
cent). Table XVII, page 109, shows that dental health was the one
item mentioned most by all three groups. The fact that the dental
report cards are to be returned to the homeroom teachers may account
for the principals reporting that personalrhealth is considered in the
homeroome The teachers reported that these cards simply were collected
and sent to the nurse.

Sub-question:

7. Do homeroom programs provide for aesthetic experiences?

Analysis. Only one principal (7.2 percent) mentioned that
music appreciation and participation were stressed in the homeroom.
All other interviewees stated that activities which were part of the
homeroom programs would not be considered the type to provide for
aesthetic experiences.

Sub-question:

8. Are the homeroom programs designed in such a way that
the student will develop the ability to think?

Analysis. The principals (78.6 percent), counselors (64.3
percent) and teachers (78.6 percent) mentioned the election of home-
room officers as an imgortant part of the homeroom program. The
students uére given the opportunity to campaign, study the process

of conducting an election and then make their own decisions in the
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election. Most homerooms elected new officers each semester. The
interviewees reported that students conduct the business and take
charge of the programs in most homerooms.
Sub-questions

9. Do the homeroom experiences help to develop good study
habits?

Analysis. The members of the three groups did not consider
the homeroom experiences to be of great importance in the development
of good study habits. Five (35.7 percent) principals, five (35.7 per-
cent) counselors and sixteen (38.1 percent) teachers indicated that
study habits were considered in the homerooms. Other members of the
three groups mentioned the fact that poor study habits were also de-
veloped in the homerooms since many of the homerooms were just a
study period.

Sub-question:

10. Are ethical and meral values stressed in the homeroom
programs?

Analysis. One principal (7.1 percent) and one teacher (2.4
percent) stated that homeroom programs stressed ethical and moral
values. These two interviewees considered citizenship training,
sportsmanship programs and programs dealing with honesty and character
development to be ethical and moral training.

Sub-question:

11. Do the homeroom activities provide opportunity for
student guidance and counseling?

Analysis. Therg\!as evidence by the responses of the prin-
cipals (64.3 percent), counselors (56.1 percent), and teachers (40.5

percent) that there is provision for guidance and counseling in the
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homeroom programs. As shown in Table VII (page 71), there does not
seem to be one area of group guidance which is mentioned by the three
groups on which there is a great deal of agreement. However, a number
of things were being done which are important areas of group guidance
and counseling.
Sub=-questions
12. Are experiences provided in the homeroom that develop
the ability to make intelligent choices in future
activities?
Analysis. Two principals (14.2 percent) and seven teachers
(16.8 percent) considered the homeroom experiences as a factor in
developing the students' abilities and potentials for future activi-
ties. As shown in Table VIII (page 75), there is not agreement among
these two groups as to how this is accomplished.
Sub-question:

13. Do the homeroom programs improve individual skills?

Analysis. Only one principal (7.1 percent), one counselor

(7.1 pareent) and five teachers (11.9 percent) indicated that the

homeroom program improved communication skills. The members of each
of the three groups gave a more favorable response to the development
of individual skills by giving students responsibilities and duties in
the homeroom. The principals (50 percent), counselors (28.6 percent)
and teachers (54.8 percent) reported that homeroom duties and respon-
sibilities improved individual skills.

The percentage of positive and negative responses of the
interviewees to the thirteen sub-questions are shown in Table XIX.

The percertages in the table show that the principals had a higher
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opinion of the homexroom than did the members of the other two groups.
The percentage differential in three of the groups shows that teachers

had a higher percentage of positive responses than the counselors.



TABLE XIX

PERCENTAGE OF POSITIVE AND NEGATIVE RESPONSES
OF PRINCIPALS, COUNSELORS AND TEACHERS TO THE
THIRTEEN SUB=-QUESTIONS

Principal Counselox Teacher

Sub-questions Positive Negative Positive Negative Positive Negative

responses responses responses responses responses responses
1 78.6 21.4 42.9 57.1 66.7 33.3
2 21.4 78.6 14.3 85.7 19,1 80.9
3 7.1 92.9 14.3 85.7 7.1 92.9
4 7.1 92.9 0 100.0 16.8 83.2
5 0 100.0 0 100.0 4.8 95.2
6 50.0 50.0 14.3 85.7 16.8 83.2
7 7.1 92.9 0 100.0 0 100.0
8 78,6 21.4 64.3 35.7 78.6 21.4
9 35.7 64.3 35.7 64.3 38.1 61.9
10 7.1 92.9 0] 100.0 2.4 97.6
11 64.3 35.7 57.1 42.9 40.5 59.5
12 14.3 85.7 0 100.0 16.8 83.2
13 7.1 92.9 7.1 92.9 11.9 88.1

w®l




CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The problem of this study was to make an analysis of the home-
room program in the Wichita Public Schools and to determine the extent
to which the homeroom program has contributed to the total goals or
objectives of the junior high school.

Some principals, teachers, and counselors have questioned the
educational value of a homeroom program in the junior high school.

These same school leaders, however, have indicated that with proper
organization and sufficient interest, the homeroom could serve an
educational purpose. For this reason, there appeared to be a need for
more thorough investigation concerning the effectiveness of the home-
room programe. In this study, conducted in the Wichita school systéﬁ,
an attempt was made to arrive at some specific answers with the hope
that this prototype investigation would make broader generalizations
possible.

The design of the study required the interviewing of fourteen
principals, fourteen counselors and forty-two teachers. The interviewees
were all of the principals, one counselor from each junior high and three
teachers from each junior high in the Wichita Public School System. The
interviews were structured by the use of an interview guide. The same
interview guide, consisting of thirty-one questions concerning the

121
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homeroom activities, was used with the members of each group. A per-
centage comparison of the responses of the principals, counselors and
teachers was made.

In an attempt to draw maximum inferences from the ahalysis of
the data and gain greater insights into the total problem and reflect
this in the concluding statements, the investigator has included at
this point a summary description of: (1) the discontinued homeroom,
(2) the successful homeroom, and (3) the “ideal™ homeroom.

The homerooms which were eliminated because they were not con=-
sidered to be achieving the goals and objectives of the school had the
following shortcomings:

1. The programs were teacher planned and teacher dominated,

or the teacher was trying to follow a homeroom guide
without adapting the programs to her or his specific

groupe.

2. Teachers were untrained and uninterested in the home-~
room idea.

3. The principals considered the homeroom to be a waste
of time or if he considered it to have value it was
as an administrative “catch-all."

4. The teachers expressed their dislike for the homeroom
idea to the students.

5. Administrators and teachers did not take advantage of
training which was available in how to properly use
the homeroom period.

6. The students were aséigned to a homeroom in alphabetic
order as their name appeared on the enrollment list.

7. The homeroom assignments were for three years. The
students and teachers were "stuck" with each other.

8. A definite day was not designated as homeroom day when
all students were to be in the room.
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9. The teachers did not like the added responsibility of
preparing for homeroom programs.

10. The homeroom had degenerated into a study period.

11. The homeroom teachers had more discipline problems in
the homeroom than in a regular class.

The homeroom programs which were considered to be successful by
principals, counselors and teachers had the following characteristics:

1. The building principal was dedicated to the idea that
the well planned homeroom program had something to offer
junior high age boys and girls.

2. The goals, objectives and purposes of the homeroom
were explained to each new teacher.

3. In-service training was provided for homeroom teachers.

4. Administrators and teachers took advantage of homeroom
workshops which were offered locally.

5. The principal and counselor assigned each student to
the homeroom teacher they considered most capable to
work with a given student.

6. Homeroom assignments were changed when personality
conflicts between students and teachers arose.

7. One activity period each week was set aside as homeroom
period. All students were to be in their assigned home-
rooms and teachers were not to request that students be
out of the room for other activities.

8. The group guidance activities were carefully worked out
by the counselor, teacher and students to meet the needs
of individual students in the homeroom.

9. The homeroom teacher and students were free to plan
programs which would interest the members of the group.

10. The homeroom programs were conducted in such a way as to
provide an experience in democratic living.

11. The school nurse provided guidance in personal health.
12. The homeroom programs were planned in such a way that

parents were involveds thus, they became more interested
in the school program.
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Frem a review of the literature for a number of years the

homeroom program is described as follews:

1.
2.
3.

4.

5.

6.

7.

8.

9.
10.

11.

12.

13.

14,

The homeroom is a regularly scheduled part ef the school day.
The homeroom is not considered an extra=-curricular activity. -

The amount of time devoted to the homeroom is sufficient
to achieve the objectives established for the program.

Homeroom assignments are for three years if possible.
This provides for (1) more effective guidance, (2) a
closer sponsor-student relationship and (3) improved
sponsor=parent relationships.

The homeroom is not an administrative device to check
roll, collect money and handle clerical responsibilities.

Some records are kept by the homeroom teachers. By
keeping the records on the students the teacher knows
each student better.

Group guidance is carefully planned by teachers, students,
parents, counselors and administrators.

The students and teachers are free to deviate from any
planned program when they so desire.

Students elect officers and select committees.

There is sufficient activity to keep the student officers
busy. .

The principal considers the homeroom to be an important
part of the total school program.

Provision is made for the homeroom members to participate
in intramurals, fund drives and student election campaigns.

The homeroom serves as the focal point for planning school
activities such as all-school parties, assemblies, Student
Council projects and for the selection of representatives
to all-school committees.

The homeroom serves as a communication center. The
students can be contacted, in small groups, by the
counselor or the administrator.
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Findings

In an analysis of the findings, the thirteen questions which
were stated in Chapter I are restated followed by a summary statement
derived from the data presented in Chapter 1V:

Question 1. Do the homeroom experiences help the student

make a smoother transition from the elementary
school? .

The responses of the members of the three groups interviewed
indicated that the homeroom experiences help the students to make a
smoother transition from the elementary school. In this area the
principals and teachers considered the homeroom to be more effective
than did the counselors.

Question 2. Are the homeroom programs an outgrowth of
the problems of adolescents?

The homeroom programs did not appear to be an outgrowth of the

problems of adolescents.

Question 3. Are the homeroom programs designed to help meet
the needs of junior high boys and girls?

The homeroom programs were not designed to meet the needs of
junior high age students. The majority of the interviewees felt that
student needs were being met in regular classroom situations.

Question 4. Do the homeroom programs take into consideration
the individual differences of this age student?

In the area of planning for individual differences the members
of the three groups interviewed did not indicate that the homeroom

programs were achieving the goals of the junior high school.
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Question 5. Do the homeroom programs provide an opportunity
for exploratory experiences such as serving on
committees, social activities, and excursions?
The data indicated that the homeroom programs do not provide

for exploratory experiences.

Question 6. Is personal health and well-being considered in
the homeroom programs?

Personal health and well-being of students was considered in
only a limited number of homeroom programs.

Question 7. Do homeroom programs provide for aesthetic
experiences?

Provision for aesthetic experiences was not a factor in
planning homeroom programs.
Question 8. Are homeroom programs designed in such a way
that the students will develop the 2bility
to think?
In the plans for homeroom programs there were some provisions
which required the students to do individual thinking and to make

their own decisions.

Question 9. Do the houeroom experiences help to develop
good study habits?

A concern for the development of good study habits was ex-
pressed in only about one third of the schools in their plans for

homeroom programs.

Question 10. Are ethical and moral values stressed in the
homeroom programs?

Only three interviewees gave an affirmative answer to this
question. In these cases programs dealing with citizenship, sportsman-
ship, and honesty were presented in an attempt to develop ethical and

moral values.
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Question 11. Do the homeroom activities provide opportunity
for student guidance and counseling?

There was evidence from the responses of the interviewees that
the homeroom programs provided opportunity for group guidance and coun-

seling.

Question 12. Are experiences provided in the homeroom that
develop the ability to make intelligent choices
in future activities?

Experiences were provided in the homeroom which appeared to be

helpful to the student in developing the ability to make intelligent

choices in future activities.

Question 13. Do the homeroom programs improve individual
skills?

The homeroom programs were not designed to improve individual
skills.

From the opinions expressed by those who participated in the
survey, there ar; a number of reasons for the answers to the questions
stated above. The interest and effort shown by the principal and super-
visory personnel were very influential when a teacher formed an opinion
as to what was important in a school. The homeroom programs have not
contributed to the goals and objectives of the junior high because
principals, counselors and teachers were not trained in the techniques
of developing meaningful homeroom programs and they have not taken
advantage of in-service opportunities. The lack of a clear distinction
between “"activity" period and "homeroom" period has contributed to the

loss of effectiveness of the homeroom.
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A percentage comparison of the positive and negative responses
of the three groups of interviewees, as shown in Table XIX, page 120,
revealed that the principals had a higher opinion of the contributions

of the homeroom program than did the counselors and teachers.
Conclusion

From the data gathered in the investigation of this problem, a
general conclusive statement that the homeroom does or does not con-
tribute to the total goals and objective of the junior high school

cannot be made.
Recommendations

As a result of the visits to the schools, examination of home-
room plans, review of current literature, and the interviews with prin-
cipals, counselors and teachers, the following recommendations are
presented to the Wichita Public School Systems

l. It is recommended that the homeroom programs be discontinued

for the following reasons:

a. A number of principals expressed an apathetic
attitude toward the homeroom program.

b. Some counselors felt that the purposes and
objectives of the homeroom are more effectively
achieved elsewhere in the curriculum.

c. Teachers expressed the opinion that they would
prefer to teach another class rather than sponsor
a homeroom.

2. Since it is very unlikely that the existing homeroom programs

will be discontinued, it is apparent that the content and nature of these



129
programs should be revised to bring them more in line with desirable

and productive activities carried on in the classrooms.



BIBLIOGRAPHY

130



131

BIBLIOGRAPHY

Books

Anderson, Vernon E., and William T. Gruhn. Prineciples and Practices
of Secondary Education. New York: The Renald Press, 1962.

Chisholm, Leslie L. Guiding Youth in The Secondary School.
New York: American Book Company, 1945.

Detjen, Mary E. Ford, and Ervin W. Detjen. Home Room Guidance Programs
for_the Junior High School Years. Bostons Houghton Mifflin

Collpany s 1940.

Douglass, Harl R. Modern Administration of Secondary Schools.
New York: The MacMillan Company, 1953.

+ Secondary Education in The United States. New York:
The Ronald Preas Company, 1964.

Edmonson, J. B.s Joseph Roemer, and Francis L. Bacon. Administration
of the Modern Secondary School. 4th ed. New York:
MacMillan Company, 1953.

Fedder, Ruth. Guiding Homeroom and Club Activities. New Yorks
McGraw-Hill Book Company, Inc., 1949.

Good, Carter V., Editor. Dictionary of Education. 2d ed. New York:
McGraw~Hill Book Company, Inc., 1959.

Gruhn, William T., and Harl R. Douglass. The Modern Junior High
School. New York: The Ronald Press Company, 1956.

Johnston, Edgar G., and Roland C. Faunce. Student Activities in
Secondary Schools. New York: The Ronald Press Company, 1952.

Jones, Arthur J. Prineciples of Guidance. New York: McGraw-Hill
Book Company, 1945.

Kilzer, Louis R., Harold H. Stephenson, and Orville H. Nordberg.

Allied Activities in The Secondary School. New York:
Harper and Brothers, 1956.



132

McKnown, Harry C. Extracurricular Activities. 3rd ed. New Yorks:
MacMillan Company, 1952.

« Home Room Guidance. 2nd ed. New York: McGraw-Hill
Book Company, 1946.

Miller, Franklin A., James H. Moyer, and Robert B. Patricke.
Planning Student Activities. Englewood Cliffs: Prentice-Hall,
1956.

Noar, Gertrude. The Junior High Schoo) Today and Tomorrow. New York:
Prentice-Hall, Inc., 1953.

Ross, Vivian. Handbook for Homeroom Guidance. New York: MaeMillan
Company, 1954.

Van Til, William, Gordon F. Vars, and John H. Lounsbury. Modern

Education for the Junior High School Years. New York:
The Bobbs Merrill Company, Inc., 1961.

Wiggins, Sam P. Successful High School Teaching. Cambridge: The
Riverside Press, 1958.

Wiles, Kimball. The Changing Curriculum of The American High School.
Englewood Cliffss Prentice-Hall, Inc., 1963.

Articles and Periodicals

Bondley, Lois S. "Home Room; A Vital Force for Education,” School
Activities, Vol. XXX (November, 1958), pp. 79-80.

Brown, Charles A. "The Expanding Challenge to The Home Room,"
School Activities, Vol. XXXI (January, 1960), pp. 146-147.

Bucher, Gordon F. “Home-Room Guidance Reborn," The Clearing House,
Vol. XXXV (February, 1961), pp. 361-365.

Butler, Kathrine. "The Home Room - A Greatly Needed Guidance Device,"
School Activities, Vole. XXXII (February, 1961).

Butterworth, Ivan. "“Home-Room and Group Guidance,"™ The Bulletin of
The National Association of Secondary-School Principals
Vol. XL ‘Novenbor, 1956’,‘ pp. 78-80.

Clement, Stanley L. "Don't Sell Out the Homeroom,” School Activities,
Vole. XXXIV (November, 1962), ppe 75-77. . -

Collins, Gretchen. “Advice to Advisors," Journal of Education,
Vol. CXXXV (February, 1952), pp. 60-62.



133

Conn, Ruth. “The Truth Abéut Home Rooms," The Texas Outlook,
Vol. XLV (February, 1961), p. 3l.

Cupp, Marjorie. “Shall We Junk the Home Room?" The Clearing House,
Vol. XXXII (April, 1958), pp. 457-460.

Davis, E. Dale. "What's Wrong With Homerooms?" The Texas Outlook,
Vel. XLV (September, 1961), pp. 22-23.

Decker, Jay. "Our Misused Home Rooms," The Bulletin of the National
Association of Secondary-School Principals, Vol. XLII
(November, 1958), pp. 105-106.

Duncan, J. Kelly. “Individuality and Belonging in the Homeroom,"
Education, Vole IXXXIII (October, 1962), pp. 109-112.

Dyer, J. Pape. “The Vitality of the Homeroom," The Clearing House,
Vol. XXXVI (September, 1961), pp. 19-20.

Estrin, Herman A. "Making a Home Room More Effective,™ School
Activities, Vol. XXI (May, 1960), pp. 281-287.

Fleming, Robert. "Psychosomatic Illness and Emotional Needs,"
Educational Leadership, Vol. IX (November, 1951), pp. 119-123.

Forman, Edna. “For Holding Power: A Homeroom in High School,"
Education, Vol. IXXIX (November, 1958), pp. 144-146.

Gallaher, Harold V. "“An Evaluation of Our Home Room System,"
School Activities, Vole XXXI (April, 1960), pp. 247-248.

Glauber, Charles A. "“Conference Method as a Home-Room Guidance
Techniques A Study in Group Guidance and Counseling,”

The Bulletin of the National Association of Secondary-School
Principals, Vol. XXXVII ilarch, 1953,, pp. 52-61.

Henrie, Bill S. "The High School Home Room Program,” The Bulletin
of the National As%ciatign of Secondary-School Principals,
Vol. XLV (May, 1961), pp. 42-48.

Humphrey, James H. “Homeroom as a Medium for Health Guidance,"

- Journal of School Health, Vol. XXII (November, 1952),
pp. 264-268.

Hyatt, Norman F. "The Home Room -~ Not by Edict," School Activities,
Vol. XXXII (February, 1961), pp. 163-165.

Jeffreys, M. Vo C. “"Confusion of Values and the Teacher's
Responsibility,” The Educational Forum, Vol. XXV, No. 3
(Maxch, 1961), pp. 369=370.



134

Kefauver, Grayson N., and Robert E. Scott. %“The Home Room in the
Administration of Secondary Schools," Teachers College Record
Vol. XXXI (April, 1930), pp. 624-641.

Kemp, Margaret No "Is the Homeroom a Failure?® Clearing House,
Vol. 31 (May, 1957), PP- 544-546.

Koss, Harry A. "What Teachers Don't Like About Homerooms," School
Activities, Vol. 26 (February, 1955), pp. 189-190.

Lerch, Albert M. “Homeroom Period," School Activities, Vol. 25
(Febl'uary, 1954), PPe 181-182.

« "Why the Home Room Fails," School Activities, Vol. 27
(November, 1955), pp. 93-95.

Linn, William S. "“The Home Room Then and Nows A Study in Contrast,"
School Activities, Vol. XXX (January, 1960), pp. 146-147.

Long, Helen H. "Pupil Direction Rev‘italizes the Homeroom Period,"
Clearing House, Vol. 28 (Febxjuary, 1954), pp. 323-326.

Marshall, Margaret. "Room Organization is Paramount,” School
Activities, Vol. 30 (September, 1958), pp. 25-26.

McCorkel, David B., and David J. O'Dea. “Some Problems of Homeroom

Teachers," Personnel and Guidance Journal, Vol. 32 (December,
1953)’ PP 206-208. '

McFarland, John W. "Developing Effective Home Rooms,™ School Review,
Vol. IXI (October, 1953), pp. 400-405.

Mogill, Raymond G. "Educational Value of the Home Room," The Bulletin
of the National Association of Secondary-School Principals,
Vol. XXXV luay, 1951,, pp. 143-152. -

National Education Association. NEA Research Bulletin, Published by
the Research Division, Vol. XXXIX (February, 1961).

Novak, Benjamin J. "Don't Sell the Homeroom Short; It Belongs in the
Modern Guidance Program," Nation's Schools, Vol. XLVIII
(October, 1951), pp. 49-51.

O'Neill, John He “The Homeroom in the Guidance Program," Catholic
School Journal, Vol. 63 (January, 1963), pp. 60-61.

Patouillet, Raymond. "Homeroom Guidance," Tgchér;; College Recorxd,
Vol. LIV (Decnber, 1952), PP 150-1530



135

Redman, Chester, "Group Guidance In The Homeroom Program," Kentucky
School Journal, Vol. XLII, No. 3 (November, 1963), p. 28.

Rood, Thomas. ™“A High School Guidance Council,"” The Bulletin of the
National Association of Secondary-School Principals,
Vol. XLVI INovunber, 19625, ppe 109-111.

Ross, L. We "“Preparation of Homeroom Programs,” Educational

Administration and Supervision, Vol. XXVII (May, 1951),
ppe. 354-360.

Schroeder, Gerald E. "“The Home Room, A Worth-While Extracurricular
Activity," School Activity, Vol. XXX (March, 1959), pp. 205-208.

Scott, Anne. “Some Thoughts on the Home Room,"" School Activities,
Vol. XXXIV (February, 1963), pp. 168-169.

Shimmon, William J. "Integrated Program for Home Room Guidance,"
School Activities, Vol. XXVI (Maxch, 1955), pp. 211-215.

« “Philosophy of the Homeroom Guidance Program,"
School Activities, Vol. XXV (March, 1954), pp. 211-212.

Smith, Pauline K. "Iwenty-Four Desks, Thirty-Four Students,”
Balance Sheet, Vol. XXXIX (March, 1958), pp. 294-297.

Smith, W. Scott. "That All-Impertant Home Room," School Activities,
Vol. XXVII (December, 1955), pp. 115-122.

Sorenson, Joyce, and Beals, Lester M. “Guidance Practices Used by
Junior High School Home Room Teachers," Bulletin of the

National Association of Secondary-School Prineipals,
Vol. XL (October, 1956), ppe 120-123.
Van Pool, Gerald M. “Home Room,” The Bulletin of the Natiognal
. Association of Secondary-School Principals, Vol. XXXVI
, zPebruary, 19525: ppe 150-156. _

Vontress, Clemont E. “Home Room Guidance is Not Enough," The
Bulletin of the National Association of Secondary~School
Principals, Vol. XLV zuay, 1961;, ppe. 40-42.

Vontress, Clemont E. "The Demise of the Homeroom," The Clearing
House, Vol. XXXVI (September, 1961), pp. 16-18.

Williams, R. C. "Guidance and the Home Room,* School Activities,
Vol. XI (May, 1940), p. 372. ' N



Reports

Columbia University. "Extracurricular Activities in Relation to
the Curriculum,” Teachers College Contributions to Education,

(N“ York, 1935’0 No. 667.

McFarland, J. W. and Jo G. Umstattd. The Homeroom in 215 Texas Schools.
The Texas Study of Secondary Education. Austin: 1949.

The Southern Association of Colleges and Schools. The Junior High
Schoel Program. A joint study conducted by the Commission
on Secondary Schools and the Commission on Research and

Service, Atlanta: 1962.

Wichita Public Schools. Let's Know Our Junior High School. Workshop
report, Wichita State University, Wichita: 1962.

» The Purposes_and Functions of the Intermediate Schools,
Individual Differences and Functional Applications--Home Rooms.

Prepared by an Intermediate School Workshop, Wichita State
University, Wichita: 1958.

Wiley, George, and Harrison H. Van Cott. The Junior High School in
New York State. The University of the State of New York,

Albany: 19”.

Unpublished Material

Barrett, Winfred Thomas. "A Review of the Organization and Admin-
istration of the Homeroom, Including an Evaluation of the
Program at Orange, Texas, with Suggestions for Improvement."
Unpublished Master's thesis, University of Texas, Austin: 1947.

Gilluly, G. T. “The Characteristics and Evaluation of Practices in
Homerooms Having a Guidance Function in Selected Indiana High
Schools.” Unpublished Doctoral dissertation, Indiana University,

Bloomington: 1954.

McFarland, John W. “A Study of the Home Room in 215 Texas High Schools.”
Unpublished Master's thesis, University of Texas, Austin: 1948.

Lounsbury, John Horton. “The Role and Status of the Junior High School."
Unpublished Doctoral dissertation, George Peabody College for
Teachers, Nashville: 1954.

Watrous, E. T« "A Study of Homeroom Practices in Nine Secondary
Schools in Tennessee.” Unpublished Doctoral dissertation,
University of Tennessee, Knoxville: 1956.



137

Oth urces

Shoreline Public Schools. Basic Curriculum Guide. District No. 412,
- Seattles 19359.

. Personal interview with Dr. Paul W. Harnly, former
Director of Secondary Education, Wichita Public Schools,
Wichita, Kansas, May 4, 1961.

e« Letter from Dr. Alvin E. Morris, Deputy Superintendent,
Wichita Public Schools, Wichita, Kansas, February 11, 1963.




APPENDIX

138



1.

2.

3.

a.

5.

THE INTERVIEW GUIDE

Does your school have a homeroom program? yes no

la. (If Yes) How long has the school had this system?

1b. " Who originated the idea of establishing the
homeroom in your school?

lce (If No) When was the program discontinued?

1d. " Why was the homeroom discontinued?
le. " Was anyone opposed to discontinuing the
homeroom? yes no

1f. (If Yes) Was one subject area group of teachers opposed?

yes no
1g. " What area?
1h. " What were their reasons for opposition?

When (did, do) the homeroom groups meet?

2a. How long (are, were) the meetings?

2b. What (is, was) the nature of the programs carried out in
these meetings? '

Does (did) every teacher have a homeroom? yes no

3a. (If No) Are beginning teachers assigned homerooms?
3b. " What factors determine who has a homeroom?

How many semesters (does, did) the homeroom teacher remain with
the same group of students?

Is (was) the homeroom program an effective device for orienting
new 7th grade students to the routine of the Junior High School?
yes no ‘
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6.

7.

8.

9.

10.

11.
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S5a. (If Yes) In what way (is, was) the homeroom used for
orientation?

5be. " Who plans the program of orientation?

What (is, was) the main function of the homeroom program in
your school?

Are (were) suggested materials for planning homeroom programs
given to teachers? yes no

7a. (If Yes) What type of materials?

7b. " Who prepares these materials?

Tc. " Are the teachers required to use them?

Do (did) the homeroom teachers recognize student problems which
are missed by classroom teachers? yes no

B8a. (If Yes) What kind of problems?

8b. " Could you give an example of one such case?

8c. " Does the homeroom teacher correct the problem
or refer to some one else?

Does (did) the homeroom program in your school provide opportunity
for group guidance and counseling? yes no

9a. (If Yes) What is the nature of a typical program which
was used for group guidance?

9b. " Who is responsible for planning programs for
group guidance?

9¢c. (If No) Where is group guidance handled in your school?

Do you believe that the homeroom (develops, developed) improved
school spirit? yes no '

10a. Would you give an example of how school spirit is developed
in the homeroom?

What extra-curricular activities (are, were) promoted in the
homeroom?

11a. Are (were) student council representatives elected from the
homeroom? yes no -
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1lb. (If No) How are student council representatives
elected?

llc. . How do representatives report back to the student
body?

12. Are (were) students given responsibilities and duties in the home-
room which will improve individual skills? yes no

12a. (If Yes) Would you give an example?

13. Do (did) students elect their own homeroom officers? yes
no

14. Who conducts the business and programs in the homeroom?

15. Are (were) discipline problems greater in the homeroom than in
a reqular class? yes no

15a. (If Yes) How would you account for this?

16. What purpose or purposes (did, does) the homeroom serve in
your school?

17. 1s (was) the development of good study habits considered in the
homeroom? yes no

18. Are (were) the homeroom programs an outgrowth of the problems
and needs of the members of the group? yes no

18a. (If No) What (is, was) the basis for planning the
programs?

19. Are (were) the homeroom programs designed to seek ways of developing
individual abilities, interests and potentials of each child?

yes no

19a. (If Yes) In what type of program is this goal achieved?

20. Does (did) the homeroom experience cantribute to the development
of communication skills? yes no

21. Are individual differences considered in the homeroom that would
not have been considered in a reqular class situation?
yes no

2la. (If Yes) What is an example of this type of individual
difference?




23.

24.

25.

30.

31.
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Are (were) homeroom programs developed to stress ethical and
moral values? yes no

22a. (If Yes) What is an example of such a program?

Does (did) the homeroom program in your school provide opportunity
for meeting needs of students which (are, were) not met elsewhere
in the curriculum? yes no

23a. (If Yes) What kind of needs?

Does (did) the homeroom program provide for exploratory
experiences? yes no

24a. (If Yes) What is an example of such an experience?

Does (did) the homeroom help in making a smoother transition
from the elementary school to the junior high and from the junior
high to the senior high? yes no

25a. (If Yes) How is this accomplished?

What do you consider to be the most valuable thing accomplished
by the homeroom?

I1s (was) the homeroom mainly another study hall?

Do you think you received adequate training in homeroom activities
as a part of your teacher training program? yes no

28a. (If No) What additional training would you suggest?

Has workshop training or in-service training on the homeroom
been available to you? yes no

29a. (If Yes) How recently?

Are (were) homeroom programs concerned with improvement of the
personal health of the students? yes no

30a. (If Yes) Would you describe such a program?

What do you consider to be (was) the worst defect or disadvantage
of the homeroom?




