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AN OCCUPATIONAL ANALYSIS OF
CERTIFIED SCHOOL PSYCHOLOGISTS

CHAPTER 1
INTRODUCTION

The fileld of psyéhology as a sclence and professlon
is relatively young and rapidly growing. An indication of .
the youthfulness and growth of this field is in the area of
school psychology.

The growth of school psychology has been sporadic '
and to a great extent has been without the benefits organiza-
tion. Hollingshead (17) adequately describes the situation
when he writes: '

Sghool Psychology is an emerging profession.

It is in fact so new that it has but a meager

literature; psychology has not yet developed

a model for its services to the schools, nor

have teachers or school administrators come

up with anything like a consensus with respect
to the utilization of this new member of the

team (17, p. V).

Ineffectual attempts weré made to define the role
of school pSychologists aé early as 1923 (18). 1In 1942,
preliminary steps were made to formulate the role of school
psychologists (31). Only recently, within the present
decade, have there been attempts to define the functions,

1
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qualifications, and training of school psychologists (6, 9,
10, 13, 16, 34, 36).

1However, wlth the lncreasing demand for the services
of school psychologists and with the public's greater under-
standing of such terms as mental health,. mental retardation,
mentally gifted, psychological diagnostic testing, counsel-
ing, and psychotherapy, the stature of the school psycholo-
glst increased. This increase in status precipitated more
elaborate literature in the field and pointed up a need to
defiﬁe the role and functions of school psychologists more

specifically.

Related Literature

The lliterature pertaining to school psychology was
mainly concerned with two areas: (a) the definition of the
role and functions of school psychologists and (b) the
training and certification of school psychologists. Perti-
nent material related to the definition of the role of and
the functions of school psychologists will be reviewed;

Since the term "school ps&chologist" has been
difficult to define; the specific role of the school psychol4
egist has been equally difficult to deliniate. School
psychologists themselves have difficulty in definiﬁg their
own roles (6; 36, p. 34);

Hutt (18) made the first attempt to define the role
of the school psychologist. In summarizing his article he
stated: "It is the function of the Psychologist to discover
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the facts of mentality in the individual and to explain the
deviation of behavior. It is his function to find and
occasionally to apply the cure" (18, p. 5).

Other writers in the field expressed thelr opinlons
with respect to the role of nsychologlsts in public schools.
Symonds (32) stated that '"the school psychologist stands
ready to serve the psychological problems of the school" (32,
p. 175). Baker (3) suggested that the need for school
psychology has 1ncreased\and that school psychology should
not be repressed as have other innovations in the public
school. Rosebrook (20) summarized the functions of school
}psychology as the enrichment of understanding human rela-
tions, whereas, McNally (25) was concerned with individual
differences and with the role that should be played by the
school psychologists in the development of curriculum,
utilizing his knowledge of human learning.

The role of the school psychologist was interpreted
by Krugman (22) as one of mental evalnation and educational
placement. On the other hand, Hildreth'(15) believed that
school psychologists should determine and recommend remedia-
tion for students with reading problems. Zehrer (38) thought
“that the school psychologist was in a position'to‘be.a
consultant on mental health, not only in a therapeutic sense,
but also in a preventive role, supervising curricule and
other factors that may arise which WOuld.need the trained
eye of a psychologist to avoid a psychologically detrimental

environment for the pupils and teachers. And finally,
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" Burnside (4) perceived one of the duties of school psychol-
oglsts as a psychological counselor to gifted children, who
are sometimes forgotten members of the student bhody.

For Allen, the role of the school psychologist has
never been specifically defined. Allen (1) emphasized that
the image of the school psychologist is "clouded by the many
faceted perceptions of the classroom teacher, the principal,
the school board, and the State Departments of Education"
(1, p. 137).

' The Thayer Conference, which took place at West
Point, New York, from August 22, to August 31, 1954, gave
great impetus to the field of school psychology. The purpose
of the conference was to produce a "definite statement about
the functions, qualifications, and training of school
psychologists" (6, p. 11). The members of this conference
defined a school psychologist as a: '

-psychologist with training and experlence in

education . . . He uses his speclalized know-

ledge of assessment, learning, and interper-

sonal relatlonships to assist school personnel

to enrich the experience and growth of all

children, and to recognize and deal with excep-

tional children" (6, p. 30).

The members of the Thayer Conference went on to out-
1ine the functions of the school psychologists:

The school psychologlst serves in an advisory

capacity to school personnel and performs the

following functions:
1. Measuring and interpreting the
intellectual, soclial and emotlonal development

of children.

2. Identifying exceptional children

and collaborating in the planning of appropriate
educatlional and soclal placements and programs.
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3. Developling ways to facilitate
the learning and adjustment of children.

) L4, Encouraging and initiating
research, and helping to utilize research
findings for the solution of school problems.

5. Dlagnosing educational and

personal disabilities, and collaborating in
the planning of re-educational programs (6,

p. 30).

The report of the conference indicated that its mem-
bers found difficulty in specifying the functions of school
psychologists because of the problems of the varying needs of
the different communitlies and the varied interests and train-
ing of school psychologlists. Consequently, the functions of
school psychologists remained inconcluslve and unclear.

More recently, Valett (34) suggested that the school
psychologist was a "unique professional person" (34, p. 5)
and that this uniqueness stemmed from the fact that a school
pSychologist applied his psychologicai knowledge 1n-an.
educational setting. To-Valett'(34) the central concern of
the school psychologist should be the "scientific study of
the behavior of children and thelr educational problems"
(34, p. 5).' In using the Thayer Report as a guide, Valett
grouped the three major services provided by school psychol-
ogists as follows: (é) psychblogicai counseling and
guldance, which included individual child guldance, individ-
ual parent counseling, student counseling groups, and parent
discussion groups; (b) consultation, which inCluded-consult-
ing wilth iqdividual teachers, teachen discussion groups,
research and educational development; and referrals; and

(c) individual psychologlcal evaluation.
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White and Harris (36) classified the current school

psychologlical programs into five major categories:

1. The school psychologist as a
permanent member of the staff of a single
school system., He may travel from building
to bullding within that system but is
responsible to one school superintendent,
and his services usually extend from kinder-
garten through senlor high school.

2. The school psychologist as a
member of a cooperative centralized staff,
servicing several school districts. This
is the more common pattern in semirural
areas, as 1t allows several school districts
to benefit from the centralized services of
school psychologists, remedial teachers, and
sometimes a psychiatrist. Puplls travel to
the cooperatively established center for tests
and interviews, but members of the staff also
visit the participating schools.

3. The school psychologist as a
member of a large metropolitan bureau of
professional staff members, reporting to the
clty board of education. Metropolitan )
bureaus usually employ.a large number of
technlically trained personnel, may adminis-.
ter thelir own child guldance clinics, as:
does the Bureau of Child Guidance in New
"York City, and may carry out research pro-
grams.

L4, The school psychologists in a
rural area, often w rking alone and with
1ittle help from consultants or speclalized
staff, who travels from one distant school to
- the other and of necessity often limits him-
self to dilagnoslis and recommendations.

5. The school psychologist on the
central staff of a county or state govern-
mental agency, who. consults with the school
psychologlists within his jurisdiction. He
may develop new programs, advise on leglsla-
tion and certification, and carry out research.
The larger states, such as California and New
York have developed qulte an active program
for their state psychological services (36,

pp. 4-5).
White and Harris (36) stated that the functions

depended upon the type of program a school system has. The
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current major services of school psychologists to puplils may

be classified as (1) educational diagnosis, (2) educational

remediation, (3) personality diagnosis, and (4) personality

remediation (36, pp. 5-6). Other functions included:

psychology was the concern of Graham (11), also.

liason with school personnel, individuals or
agencies carrying out the remedial educational
and personality measures; contact with the
community for educational or informational
purposes; administrative responsibilities;
consultation on school curriculum and policy;
teaching, often in an in-service program;
%rgup testing in some instances; research
36, p. oo

The different school structures
within which a school psychologist must
operate and the relative immaturity of the
profession itself have precluded the establish-
ment of a clear and specific definition of
duties and activities. The fact that one of .
the major questions which school psychologists

pose when they meet together is "How do you

operate on your job?" emphasized thelr vary-
ing activities. How the psychologist spends
his time depends upon his background of
experiences, his training, the peculiar

nature and requirement of the school system
_within which he works, and his own personal-
“1ty. Each school psychologist has to construct
standards for himself in terms of his .own
individual school environment (36, p. 34).

The lack of an incluslve definition of school

this heightened interest and general acceptance, there

remalns a need for classification of the psychologist's

"Despite

funetion in the school system, a statement of his qualifi-

cations, and a definition of the scope of his services"

- P. 1Q2).

(11,

With respect to the services of school psycholo-

gists, Graham elaborated as follows:

The duties of a school psychologist
are multitudinous and complex--not, that he
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purports to be "all things to all people,"”
but he possesses specific qualifications and
shoulders certain responsibilities which make
his role unique, irrespective of the differ-
ences to be found in the various facilitiles
or demands of -different school systems. His
primary function is to assist in the adjust-
ment of children and to find the school
placement most sultable for the fullest
development of thelr respective potentiali-
ties (11, p. 102),

In writling about the services which school psychol-
ogists perform, Wilma Hirst (16) included services rendered
to the individual child, services rendefed'to the school,
services rendered to the community, and research. Sérvicés
to the individual chilld included testing, counseling, and
consulting.with.students and parents. Services to the school
1ncl£éed such things as aiding in the development of a |
healthy classroom climate and helplng members of the school
team in such matters asipolicy making and curriculum,
Examples of services‘to the commuhity were parent contacts,
public relations, and intergrating the avallable community
;esoﬁrces. | | |

‘Gray (12) éuggested that the contribution of the
psychologists to the school may well be the reporting of
current knowledge of human behavior, skills in interpersonal
relations, and the ability to conduct research., These func-
tions were similar to those expressed by White and Harris
(36), Hirst (16), and Valett (3h).

Althoﬁgh the use of a speclalist

in public school settings 18 by no means a

new idea, there is no consistent practice

through which the specilalist functions.
For example, many school systems employ a
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psychologist, and assign certain functions
for him to perform. These functions vary
from system to system to such a degree
that 1t 1s most difficult to make a general
statement about the function of a school
psychologist" (37, p. 103).

About the only unique function'qf a school psychologist
according to Wiley and Dunn (37) was the administration of
individual intelligence tests. _

Frisch (8) saw thé'role of the school psychologist
as three-prong. The principal areas. of responsibility were
preventive, testing and counseling, and psychometric group
testing. Frisch believed that the primary functi&n is the
prevention of emotional aisturbance in children as prevention
1s the key to mental health 1n the future. Testing and
counseling are the skills that the péychologist has at his
disposal to identify and help those who are in need in order
to prevent emoti6nal disturbance, In regard to psychometric
group testing, Frisch (8) stated that "The testing procedure
should involve a continuing'serieg of achlievement tests and
appropriately spaced tests of mental maturity" (8, p. 264).
When other tests of a_particular nature, such aé college'
entrance examinations or vocational interest tests, are
needed, they should be incorporated into the procedure.

In attempting to ascertain the spciélization or
- capabilities of psychologists in various subfields of
psychology, of which school psychology 1s one, Lockman (24)
ldentified the areas in which school psychologists worked.
Those areas included: 1ndividual dlagnosis and therapy,
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projective techniques, school adjustment, school learning,
behavior problems, special education, mental deficiencles,
educational counseling, obJjective tesfs} and educational
measurements.

For the most part, the éoncepts of the roles and
functions of schooi-psychBlogists were not written by those
in the profession of school psychology. Therefore, Inglis
(19) suggested that the school psych&logisﬁs themselves
should evaluate thelr functions and inform the school
personnel of the nature of their role, as there was a great
deal bf confusion among téachers, adminisfrators, and
psychological.workers, as to the role of the school psychol-
oglist.

Cornell (5) conducted a study to determine the
services performed by school psychologisﬁs in New York State.
Sixty-three schooi‘psychologists in 41 communities weré
asked to state whgther they engaged in certailn activities
regﬁlarly, occaslonally, or never (5, b. 189). '

Cornell's findings were: (1) 100 per cent
cent of the school_psychologists in her study(éngaged in
individual psychological examining, (2) 95 per cent engaged
in cOnferences with teachers, (3) 91 per cent conducted
group tests, (4) 91 per cent stated that they engaged in
contacts with parents, (5) 87 per cent engaged in writing
diagnostic case reports,. (6) 79 per cent engaged in individ-
ual intefviews without examination, (7)_76 per cent of the

school psycholog;sts spent time in contact with agenc;es,
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(8) 75 per cent were involved in planning remedial instruc-
tion, and (9) 44 per cent were involved in giving remedial
instruction (5, p. 190).

In addition to the above mentloned activities,
school psychologists in Cornell's study engaged in the
following activities: interpreting test results, adminis-
tration of the general testing program, research, -
supervision of curficulgm, and advisory which included
counseling and recrulting teachers (5, p. 191).

Keenan (21) engaged 1n-a job analysis of school
psychologists 1in Massachusetts. S;xty-seven school psychol-
ogists rated 80 activities for frequency, importance, and
difficulty. The study revealed fhat the activity most often
engaged in was coqsulting with teachers. Diagnostic study
- of children and administrative work were also the activities
most often engééed in. School psychologists in Keenan's
study spent between 30 and 40 per cent of their time working
with the mentally retarded (21, pp. 185-186). |

With regard to the education_of school psycholbgist&
Keenan drew an 1mpbrtant inference from this study. She
found that "Most of the school psychologists hold a Master's
degree but further training is needéd by the majority in the
techniqué and practicum of projective testing, cqunseling;

and group and play therapy" (21, p. 186).
| Gottesegen (9) summed up the role and functioning of

-school psychologists when he stated:
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Perhaps the most important thing to

be said about the school psychologist is that
his role is a dynamic one, never fixed, rigid
or repetitive. In the truest sense, he deals
in interpersonal relationships, ameliorating
or channelizing problems as they arise, creat-
ing newer, better, more productive solutions
in cooperation with his colleagues as he him-
self grows and develops (9, p. 16).

Summary

Based upon a review of the literature, it may be
concluded that the primary function of the school psycholo-
gist is to facilitate the learning and adjustment of ﬁhé
student. The school psychologlist accomplishes this functlion
through psychological testing, counseling, consultatioT.with
teachers and pafents, research and study of the educatiénal
process, and advising the administratibn and teaching staff
‘on matters concerning the psychological foundations of -

education.



CHAPTER II
PROBLEM AND PURPOSE OF THE STUDY

In practically every figld of endeavor, the question
arises as to what the specific functions of the Jjob eﬁtails,
Just what the duties of the worker are, or what the role of
the person employed is. As noted in the literature of
school psychology, attempts were madé at specifying fhé’

. characteristics.of schobl.psycholoéists or genefaliging
about the fﬁhctiong or the role of such a position, but a
clear account of what séhboi-psyChologists really do; does
not ygt'apbear to have been satisfac@orily delineated. Most
of the writers suggest that-school psychologlists should:
(1) provide psychological counseling and guldance to students
and parenfs, (2) provide psychological services with
respect to educational and_perspnality diagnosis as well as
educational and personality remediation, and (3) provide
consultant services tb the school administrative staff,
Vteachers, and community workers. Only two studies were
noted where an (Keenan and Cornell)attempt was made to describe
the actual duties of school psychologists, but 1t seems
.probable that the sampling was not adequate. |

For these reasons a study was planned that would:

(1) give a description of the personal characteristics, such
. 13
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' as age, sex, race, and marital status,
(2) academic and profeséional background,
(3) experience in the area of psychological services,
(4) working conditions, and |
(5) actual services performed by full-time employed school
psychologists. | |

The school psychologist 1s'primarily a service per-
son, one who provides avservice to the public schéol.
Quéstibns have arisen as to what services a school psycholo-
‘glst should perform and the difficulty in defining the
role of the schooi‘bsychologist; |

A study was needed to determine the pertinenﬁ_
characteristics of the psycholoéists presently embloyed.
Aithough appropriate sfudies have been accomplished on a
small or state-wide basis by Keenan (25) and by Cornell
(6), a study of much iarger magnitude, one much more

representative of the United States is necessary.



CHAPTER III
METHOD OF INVESTIGATION

Procedure

In June of 1964, the Stéte Departments of Education
in each of the fifty states and Washington, D. C. were con-
tacted by mail énd were requested to 'supply the names and
addresses of the cerfified school psycholoéists in their
states. Forty-seven of 50 states, .or 94 per cent, responded
to the malled inquiries. Twenty-six states, or 52 per cent,
certified and employed school psychologists, which included
the states that refused to supply the requested information.

The states that did not ceftify school psychologists
were ellminated from the study. Although school systems in
Connecticﬁt, Massachusetts, New York, Rhode Island, Wiscon-
sin, and District of Columbia employed school psychologists,
they were eliminated from the study since they refused to
cooperate by sending the fequegied informatién. Also, tbe
States of Idaho and Indlana were excluded because they did
not have 1llsts of school psychologists available. Similarly,
the State of Washington, although ﬁishing'to be included in
the study,‘ﬁas eliminated because a 1ist of the names and
addresses of school psychologists would not be available
until the Spring of 1965. The State of Michigan was ,'

15
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eliminated from this study beczuse their top-level psycholo-
glsts were termed School Psychological Diagnosticians and
their only function was to test possible mental retardates

for placement in special classes (33).

Sample
Nineteen states, or 73.2 per cent of those states
‘that certified and employed school psyéhologists,.reported
the names and addresses of the certified school psychologists
in their respective states. A 1list pf 1230 school psycholo-
glsts was compiled.- Of the total number reporéed, Arizona
supplied 36 or 2.9 per cent‘of_the sample, California 72 or
5.8 per cent, Colorado 89 or 7.2 per cent, Delaware 14 or
1.1 per cenf, Florida 18 oril.5 per cent, Illinois 291 or
23.9 per cent, Iowa 76 or 6.2 per cent, Kansas 36 or 2.9
per cent, Maryland 15 or 1.1 per cent, Minnesota 45 or 3.8
per cgnt,'New Jersey 255 or 21.5 per cent, Ohio 211 or 17.2
per cent, Oklahoma 2 or 0.02>per cent, Oregon 7 or 0.06 per
cent, P;nnsylvania 30 or 2.4 per cent, South Cérolina 2 or
0.02 per cent, Tennessee 16 or 1.3 per cent, Utah 13 or 1.0
per cent, and Wyoming 2 or 0.02 per cent.

From the 1ist of 1230 school psychologists, a pro-
portionate sample.comprised of 20 per cent of the papulation
in each state was randomly selected by using a table of ran-
dom numbers. This procedure seemed adequate in securing a

randomlized, representative sample. The number of certified
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school psychologists selected for this study by geographlcal
location is shown in Appendix A,

On October 22, 1964, questionnaries and a cover
lettef, explaining the need and purpose of the study, were
- sent to the 246 selected school psychologists. By Novem-
ber 27, 1964, 189, or 76.0 per cent, of the questionnaires
wefe returned. At this time a second questiqnnaire was sent
to those psychologlsts who apparently had not yet returned
the cdmpleted questionnairg. The second request ylelded a
total of 204, or 82.9 per cent, of the questionnaires. Of
- the questionq?ires receilved 35 or 11.8.per cent were dis-
carded for variéus reasons,.ﬁhich resulted in a total of
169, or 71.1 per cent, which could be used in this study.
Thirty-two of the questionnaires were discarded because‘they
were returned by psychologists who left the field. Of the
32 left the fiéld in order to teach on the college level.
Three reported that they left to work in mental health
clinics; two left to enter private.practice; and two were
out of the country for study and research.

One questionnalre was dilscarded because it was
returned by a school psychologist who retired. . Another
duestionnalre was discarded because the school psychologist
refused to answer the questions. A third questionnaire came

back marked "deceased."
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Description of the Questionnaire

In order to provide a complete occupational descrip-
tion of the school psychologists, it was important that:the
instrument used in collecting the data 1illicited all the
information necessary to include all aspects of the occuoa-
tion (3, Ch. 5). The questionnalre, which was three pages
in length, was organized into six units, with each unit
concerned with a separafe aspect of the occupation of the
school psychologist. The first unit was_concerned wlth the
personal characteristics of the individual, namely: age,
sex, race, and marital status. The second unit was con-
cerned_with the education of the school psychologist. The
information desired in this unit was the degrees one held
and the major and minor areaslof study for each degree.
Included in this section were questions concerning super-
vised‘internships and in-service practicums in some area of
.psychology. Unlt number three was concerned withwekperi-
ence, experlence as a psychologist and as an educator. The
fourth unit was concerned with the working conditlons of the
psychologists, specifically his title, emplo&er, number of
echools served, number of hours per week employed, number of
months employed per year; yearly salary, and availability of
office, secretary, and telephone. The fifth section dealt
with the services rendered by the psychologist to the pupil
and to the school. Those services listed were the services

that.a number of references on the functions of school
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psychologists had outlined (8, 16, 19, 37, 39). The sixth
unit requested the psychologlists to write a short descrip-
tion of his job, in order to insure the reliablility of the
responses in the fifth section. The questionnaire and the

cover letter are shown in Appendix B.

Methods of Analyzing Data

" For convenlence, the returned questionnaires were
categorized by geographic location according to the Employ-
ment Bulletin of the American PSycholoéical Associlation,

East lncluded the states of Delawaré, Maryland, New Jersey,
and Pennsylvanlia. South included the states of Florida,
South Carolina, and Tennesé;e. Illinois, Iowa, Kansas,
Minnesota, Ohio, aqd Oklahoma were included in the Midwest.
And West included the states of Arizona, California,
Colorado, Oregon, Utah, and Wyoming.

Data obtailned from questionnalres were presented in
tabular form showing number of responses and perceqtages.

Where appropriate, frequency distributions were shown by

area and sex.



CHAPTER IV

ANALYSIS OF THE DATA

Personal Characteristics

The quegtionnairé data ylelded the perSonal charac-
teristics of age, sex, race, and marital status of a
rebresentative sample of certified school psychologists.

The age category appeared to have rather skewed distribu-
tiohs. For this reason the medlan age was computed and
compared to the mean age. A

Age. The median age of all school psycholdgists in
1964 was 37.0 years. The median age of men school psycholo-
gists (36.0) was eight years less than that of women (44.0).
The mean age of men (37.8) was aimosf“éight years less than
that of women (45.5). The mean égevof,men was higher than
the median ageAas the mean was 37.8‘years and the median,
36.0 years. For women the relgtionéhip Between the mean and
the median ages was the samefaé it was for the men; the mean
of 45.5 years was higher than' the median of 44,0 years. The
differehce 1ﬁ age between the sexes appears greater when the
means rather than the medians are compared. Table 1 shows |
that the differences in mean and median ages between men and
women wasAconsistently stable throﬁghout the various sec-

tions of the country.
' ' 20
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TABLE 1

Mean and Medlan Age of School Psychologists
by Sex and Geographlcal Area

Area and Sex «+ Number Mean Median
. reporting age age
East

Men 34 38.6 36.0

Women 7 46.6 45,0
South

Men L 4o.7 38.5

Women 3 L4g,7 54.0
Mldwest i '

Men 64 37.3 - 33.0

Women 24 44 .0 42,5
West

Men 23 37.4 . 37.0

Women 10 48,0 50.0
All Men 125 37.8 36.0
All Women - Ly 45,5 | h4i .0

169 39.8 37.0

All Psychologists




22

As had been expected from the differencgs in both
median and mean ages, the age distribution by sex was notice-
ably different. The data are presented in Table 2., For men
the largest age groups were 26-30 years, 31-35 years, and
36-40 years. For women, the largest age groups were 46-50
years, 51-55 years, and 56 60 years,

Race, Sex, and Marital Status. Almost all of the

school psychologists were Caucasian (98.9 per cent). There ’
were two Negroes in the sample: one in the East and the
other in the Midwest.

About three-fourths (73.9 per cent) of all the schoal
were men. More than,eighty-five per cent (85.3) of all the
school psychologists were marpied. (See Table 3.) A
higher'percentage of men than of women were married: 93.6
per cent of the men and 61.4 per cent of the women,

Of all *the school psychologists reporting, 11.2 per
cent were single, 5.6 per cent of the men and 27.3 per cent
of the women. Of all the school psychologists reporting
2.9 per cent were divorced. A higher proportion of women
than men were divorced: 9.1 per cent for women and;0.8 per
cent for men. NO men were widoWefé, while 2.2 per cent of

the women were widows.

Professional Preparation

The school psychologists were asked to report the
degrees they held and the degree, if any, they were pursuing.

Also, the major and minor fields of each degree was requested.
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TABLE 2

Sex Distribution of School Psychologists
in Various Age Groups

Age Group Number Men Women
reporting .

A1l School Psychologists 169 73.9% 1 26.1%
Under 26 years | 1 0.0 100.0
26 - 30 18 oy 5.6
31 - 35 43 86.1 13.9
| 36 - 40 ' 47 83;0 - 17.0
b - 45 26 69.2 36.8'
46 - 50 : 8 50.0 50.0
51 - 55 9 33.3 66.7
56 - 60 o 12 33.3 66.7
61 - 65 A 5 60.0 40.0
0 00.0

66 or older - 00.
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TABLE 3
Marital Status of School Psychologisﬁs by Sex

Marital Status All School Men Women
o ' "Psychologists
Single - 11.2% 5.66  27.3%
Married - 85.3 93.6 61.4
Widowed 0.6 | 0.0 2.2
Divorced 2.9 0.8 9.1

Number Reporting "169 125 Ln
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Degrees Held by School Psychologists. All of the

school psychologists held a bachelor's degree, where
slightly more than ninety five per cent (97.0) of all school
psychologists heid the master's degree.' The men had a
higher percentage: 99.5 per cent'vs. 93.2 per cent for
women, In the East, South, and West all of the men held at
least the master's degree. In the East 85.7 per cent of the
women had a master's degree, in the South 100 Eer cent, and
in the West 90 per cent. In the Mldwest a higher percentage
of men held the mastef‘s degree: 98.4 per cent for mén.and
95.8 per cent for women.

The doctor's degree’was held by almost nineteen’per
cent (18.9) of all the school psychologists reporting. The
men showed a higher percentage: 20 per cent for men and
15.9 per cent for women (See Table 4).

In the South and in the West the percentage of ﬁen
holding doctor's degrees was higher than the percentage for
women, In the South 50 per cent of the men and 33.3 per
cent of the women held this degree. In the West 26.1 per
cent of the men and none of the women held the doctor's
degree. In thg East and in the Midwesf the situation was
reversed as more womeﬁ than men held the doctor's degreée.
in the East 28.6 per cent of the women and 23.5 per cent of
thé men had earned their doctorate. And in the Midwest 16.7

per cent of the women and 14.1 per cent of the men held

their doctor's degree.



TABLE 4

'Degrees Held by School Psycholagists
by Sex and Geographical ILocation

| ~ Working
Area and Sex ~ Number B.A, M.A. Ph.D./Ed.D. Toward
Reporting — - _ Ph.D./EQ.D.
All School , : -

Psychologists 169 . 100, 0% 97.0% 18.9% 36.6%
All Men o 125 100,0 99.5 20.0 36.0
All Women © 44 100.0 93.2 15.9 38.6
East

Men 34 100.0 100,0 28.5 50.

Women 7 100.0 85.7 28.6 28.6
South . |

Men 4 - 100.0 100.0 50.0 0.0

Women 3 100.0 100.,0 33.3 0.0
Midwest
~  Men 64 100.0 . 98.4 14.1 34,2

Women 2l 100,0 95.8 16.7 54,2
West | ' | Lo
" Men 23 100,0 100.0 26.1 26.1
Women - 10 100.0 '90.0 0.0 20.0

92
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Of all the school psychologists reporting more than
36 per cent k36.6) were working on a doctorate. A higher
porﬁion of women (38.6.per cent) than men (36.0 per cent)
were pursulng the doctorate. In the East and West a
higher proportion of men than women were pursuing the
doctoral degree. In the East 50.0 per cent of the men and
28.6 per cent-of the women reported to be working on a
doctorate,}andvin the West the percentages were 26.1 per
cent for men and 20.0 per cent for women.

Major and Minor Fields. The field in which most of

the school psychologists majored was Psychology.' Almost 60
per cent (57.6) majored in Psychology at the undergraduate
level where nearly 50 per cent (46.1) majored in Psychology
at the master's level. And of those working for the '
doctorate, more than 32 per cent (32.3) were majoring in
Psycholog&. Of those reporting Who.held the doctorate, 25
per cent majored in Educational Psychology, and 15.7 per
cent reported a major in Psychology. Among those holding
the master's degree, Educational Psychology, Guidance and
Counséling; Educatlion, and Clinical Psychology were favor-
l1tes among the majoring fiélds. Of *hose who were working
toward a doctorate, Educational Psychology, Guidance and
Counseling, School Psychology, Special Educaéion, and
ClinicalﬁPsycholbgy were pbpular majors. The distribution

of major and minor flelds by degree are presented in

Table 5,



TABLE 5

Major and Minor Fleld by Degree-:

Working
Hold Hold Toward
Field B.A. ~ M.A, Ph.D./E4.D, Ph.D.éEd.D.
Ma?or Minor .Magor Minor Major Minor Major nor
n=169) =164) (n=62) €n=32)

Anatomy X X 0,0% O.g% 0.04 0.0% 0.0 2.0%
Child Development . X X 0.0 1, 1.7 4.8 2.0 6.3
‘Clinical Psychology X X 6.1 0.0 . 4,8 0.0 15.7 1l2.5
Education 13.1% 18.3% 6.7 7.8 3.2 1.7 0.0 6.3
Educational Psychology X X 12,0 0.7 25.8 6.5 25.0 2.0
English X X 1.8 2.4 0.0 0.0 0.0 0.0
«Experimental Psychology X X 0.7 0.0 0.0 0.0 0.0 0.0
Guldance and Counseling X X 15.8 8.5 6.5 6.5 12,5 2.0
Measurement X X 0.7 0.0 0.0 0.0 0.0 0.0
Philosophy X X 0.0 2.2 0.0 0.0 0.0 2.0
Physical Education X X 0.7 0.0 0.0 0.0 2.0 0.0
Psychology . 57.6 14,3 46,1 11.5 32.3 0.0 15.7 0.0
School Administration X X 0.7 0.0 1.7 0.0 0.0 2.0
School Psychology X X 3.6 0.0 11.5 8.1 18.8 2.0
Soclology X X 0.0 6.7 0.0 0.0 0.0 0.0
Speclal Education X X 2.4 1.8 11.5 0.0 6.3 6.3
Speech Pathology X X 0.0 0.7 0.0 0.0 0.0 0.0
Vocational Psychology X X 0.7 0.0 0.0 0.0 0.0 0.0
None or did not report X X 0.0 53.4 2,0 70.7 2,0 56,6

X Not'calculated because of wide variation,

.

8¢
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It 1s interesting to note that one school psycholo-
gist majored in Physical Education at both the master and
_doctoral levels, while another school psychologist majored
in Elementary Education at the undergraduate level and in
Secondary Administration at the master's level. Both of
these subjects, however, were operating as school psycholo-
gists in the school.

In addition to formal course work, many of the
school psychologlists engaged in supervised internships and
in—service practicums in some area of psychology. (See
Table 6.) About 70 per cent (70.6) engaged in an intern-
‘ship, and about two-thirds (66.6 per cent) served in a
.practicum. There was some over—lappiﬁg as mény school
psychologists served both anfinternsﬁip and a practicﬁm,
while other psychologists served one or the other, and
some did not serve either one. : |

Among the school psychologists who'sorved an
internship, the greatest number served 1n_the area of
School Psychology (43.2 per cent). The next most popular
area was Clinical Psychology with 18.9 per cent, the third
was Counseling Psychology with 9.5 per cent.

. The school psychologists in the Midwest and the
South had higher percenitages of school psychologists who
served internships than did the East and the West, with
the Midwest having 94.9 per cent and the South having ,
85.7 per cent. The West had the lowest percentage, 44.4

per ceﬁt, while the East claimed 78.0 per cent.



TABLE 6

Flelds of Supervised Internships and Practicums
Served by School Psychologlsts
by Geographlical Locations

' All School
Field Psychologlsts East South Midwest West
(n=169) (n=41) (n=7) (n=88) (n=33)
Internships@

Clinical Psychology 18.9% 24 % 42,8% 18.2% 9.1%
Counseling Psychiology 9.5 19.5 14,3 2.3 15.2
School Psychology 43,2 34,1 28.6 73. 30.3
All Internships 70.6 78.0 82.7 94,9 4o, 4
None 29.4 22,0 J14.3 5.1 55.6

Practicums® :

Child Psychology 1.2 0.0 0.0 1.2 0.0

Clinical Psychology 12.4 9.9 0.0 13,6 15.2 .
Counseling Psychology 15.1 9.9 0.0 21.6 9.1
Diagnostic Testing 2.4 0.0 14,3 2.3 3.0
Educational Psychology 1.2 0.0 0.0 1.2 0.0
School Psychology 30.7 34,2 28.6 36.4 12.1
Social Work 1.2 0.0 0.0 0.0 6.1
Vocatlonal Rehabilitation 2,4 0.0 0.0 2.3 0.0
All Practicums 66,6 54,0 42,9 88.6 45,5
None . 33.4. 46.0 57.1 21.4 54,5

2

ot

@Many school‘psyChologists served both an internshlp and a practicum,
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The ares in which the school psychologists served
practicums wére more dispersed. In addition to the major
filelds pf Clinical, Counseling, and Social Psychology,
practicums were served in the following areas: Social Work,
Diagﬁostic Testing, Child Psychology, Educationél Psychol-
ogy, and Vocational Rehabilitation.

Agalin, as was the case in internships, the area in
which most of the school psychologists served thelr prac-
ticums was School Psychology with 30.7 per cent of all the
practicums as compared to 15.1 per cent for Counseling
Psychology and lé.h per cent for Clinical Psychology. The
Midwest aﬁd the East had the greatest proportion of school
psychologists serving practicums, with percentages of 88.6

per cent and 54 per cent, respectively, The South had the
‘lowest incidence of practicums served, 42.9 per cent, with
the West having only a slightly higher percentage, 45,5

per cent.

Experience

The school psychologists were asked to”report the
total number of years and type of experienéé in thé various
fields of‘psychology. In addition fq expériehce'in psychol-
ogy, the séhool psychologists were asked to report their
total years of'teaching'experience,.thé gfade~level, and
the‘subjects taught. Also, they were requested to report
whéthgr or not they held an active teaching certificate, and

if so, at what level of education, secondary or elementary.
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Experience in Psychological Work. Of all the school

psychologists reporting, 39.0 per cent had engaged in some
type of work in the area of psychology other than the posi-
tion they now held as a school psychologist. The South had
the highest percentage (58.0 per cent) of school psycholo-
gists with experience in psychology, followed by the East
with 46.3 per cent. The West had the lowest percentage
(18.2 per cent) of school psychologists with psychological
‘experience.

Clinical Psychology was the field in which the
school psychologists had the highest mean years of experi-
“ence (6.2). Counseling Psychology and Academic (Teaching
of Psychology) were next with means of 4.8 and 4.6 years
of expefiehce, respectively. (See Table 7.)‘ |

Teaching Experience. More than 60 per cent (62.1)

of all the school psychologists reporting had teaching
experience. For those who had teaching experience the
average_number of -years was 6.2, The West had the greatest
percentagerf school psychologists with teaching experi-
ence, 75.8 per cent, followed by the South with 71.4 per
cent. The Midwest had the lowest percentage, 65.9 per
cent. (See Table 8.) |

Of all the school psychblogists reporting, fhe
greatest percentagé had thelr teaching experlence at the
elementary level (38.5 per cent) with an average of 7.4

years of experience. College teaching experienge.ranked.A



TABLE 7

Mean Years of Psychological Work Experience i
Other than School Psychology :
by Flelds of Psychology and Geographical Location

Mean Years

All School

Fleld Psychologists - East South ' Midwest West
Clinical Psychology 6.2 9.2 8.0 5.2 8.0
Counseling Psychology 4.8 5.0 6.5 4,0 3.0
Academic (Teaching) 4.6 8.0 0.0 4,0 1.0
Vocatlonal Psychology - 0,0 0.0 2.0 0.0 2.0
Industrial Psychology 0.0 4,0 2.0 0.0 3.0
Psychlatric Social Work 0.0 0.0 2,0 0.0 3.0
‘Experimental Psychology 3.0 0.0 3.0 0.0 3.0

Number Reporting 78 24 3 15 13

€e



TABLE 8

Peycentage of School Psychologists wlth Teaching Experience

and Mean Number
by Geographical L

of Years
ocation

Geographical Location

All School

Psychologists East South vMidwestv West
. Level - (n=169) (n=41") (n=7) (n=88) (n=33)
- All Levels
- Percentage of Psychologists 62.1% 68.3% T71,4% 65.9% 75.8%
‘Mean Number of Years .2 A 6.6 6.5 .3
Elementary . .
Percentage of Psychologists 38.5% 31.7% 28.6% 38, 4% 45,5%
Mean Number of Years 7.4 .1 10.0 .5 7.5
Secondary ' |
Percentage of Psychologists 14,8% 24, 4% 17.3% 11,49 12.1%
m Mean Number of Years 5.9 .8 . 3.7 13.8
College | '
Percentage of Psychologists 15.4% 16,1% 28, 6% 14,7% 18.2%
Mean Number of Years : 3.4 b2 2.5 3.6 2.7
None ‘
Percentage of Psychologists 37.9% 31.7% 28,6% 34,1% 24, 2%

HE
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second with 15.4 per cent and an average of 3.4 years of
experience., Secondary teaching experience ranked last with
14.8 per cent but with a higher average number of years than
college teaching, which was 5.9 years of -experlence.

The West had the largest percentage of school psy-
chologists with teaching exberience, 75.8 per cent and an
average of 7.3 years. The Midwest had the loweét percent-
age, 65.9 per cent, but the average number of years (6) was
~ higher than that of the East., While 68.3 per cent of the
school psychologists in the East had teaching experience;

the average number of years was only 4.1 years.

School Psychologists Holding Active Teaching

Certificates. More than one-half (50.9 per cent) of all

the school psychologists reporting he}d active-teaching
certificafes. (See Table 9.) The percéntage (27.8 per
cerit) of school psychologists holding elementary teaching
certificates was higher than percentage (23.1) holding
secondary teaching certificates.

. The highest proportion of school psychologists
holding active.teaching certifidates was in the West, 66.7
per cent. - The West also had the highest proportion of
school psychologists-with'téaching experiénce. (See Table
A8.) The East had fhe lowest percgntage of school psycholo-
gists holding active teaching certificates; 41.5 per cent.
" The East also had the lowest average number of years of

teaching experience.
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TABLE 9

Percentage of School Psychologists Possessing
' Active Teaching Certificates
by Geographical Location

: : Level of Certificate
Geographical Number Al1

Location Reporting Elementary Secondary Certificates

%é;cﬁggggists 169 27.8% 23.1% 50.9%
East 41 17.1 24;4 . s
South ~ 7 14.3 - 28.6 he.g
Midwest 88 - 30.7 19.3 50.0

West 33 36.4 30.3 . 66.7
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Working Coniditions

The school psychologists were asked to report their
working conditions. The conditions about which information
was sought'were: title of position, employer, number of
schools seryed, number of hours worked per week, number of
months employed per year, salary, and facilities available
to them.

Title of Position. School Psychologists were
employed under 29 differeht titles, with the title of School
Psychologist the moét prevalent. (See Table 10.) One hun-
dred and twenty or 71 per cent of the school psychologists
served under the title of School Psychologist. Psycholo-
gist and Director of Special Services were the titles
second and third in occurence.

. The greatest vafiation among titles was found ih
the Midwest where schdoi psychologists had twenty differ-
ent titles. The South and the West had the fewest number
‘of titles, one and elght, respectively. _ _ e
Employers Q§ Séhool Psychologists. Of the school

psychologists reporting about 60 per cent (58.6) were
employed by school districts. Cities or towns employed
28.4 per cent of the school psychblogiéts, counties
employed 8.9 per cent, and states employed 1.2 per cent.
When the employers were exaﬁined on a regional basis, the
percentages were consisfent with the national'averages,

with the marked excepfion of the South, where the state
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TABLE 10

Frequency Distribution of TitieS'of School Psychologlsts
by Geographical Locatilon

All School
Psychologists

Title

(n=169)

East South 'Midwest
(n=41) (n=7) (n=88)

West
(n=33)

Assistant, Bureau
of Child Study

Chairman, Psychol-
ogy -Department

Chief, Area
Psychologists

Chief Psychologist
and Superintend-
ent of Guidance

Consultant in
Special Education

Consulting Psychol-
oglst )

Coordinator, Pupill
Personnel Services

Coordinator, Special
Services

Counseling Psychol-
ogist

Counselor

Director, Pupil
Personnel

- Director, Pupil
Services

Director, Research
& Psychology

Director, Special-
Education

Director, Special
Services

Director, Testing &
Research

District Psycholo-
gist

Educational Psychol-
ogist

Elementary Psycholo-
gist

Head, Psychological
Services

o o R U R . T ) IR N SR U U S
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TABLE 10--Continued

All School , |
Title . Psychologlists East South Midwest West
(n=169) (n=81) (n=7) (n=88) (n=33)

Psychologist T 2 - 5 -

Psychologist &
Consultant 1 -- - 1 -
Qualified Psycho-
logical Examiner 1 - == 1 .~
School Psychologist 120 28 7 62 23
Senlor Psychologist 1 - - 1 . -

Supervising Psychol- . .
oglst - 1 -- -- 1 ~--
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employed 71.4 per cent of the school psychologists in
that area.
In the Midwest, 5.6 per cent of the school psychol-
ogists were employed by a combination of counties or by a
city and a county. These combinations are indicated by the

heading "Other" in Table 11.

Number of Schools Served by a School Psychologist.

For all the school psychologists participating in the study,
the median number of schools served was 12. (Table 12.)
The lowest median number of schools served was in the East,
seven, The South had the highest median number of schools
served, 24, The range of the number of schools served by
all the reporting school psychologists was from one to 150.

Number Q£ Hours per Week School Psychqlogists were

Emgloyed.' The mean number of hours per week for which all
of‘the sdhooi psychologists were ehployed was 39.3 hours '
(See'Tabie 13.), where the median number of hours employed
per week was 4Q hours, The East showed the lowest number
of hours employed, 37.3 hours per week. The number of
hours employed-pér week in the South, Midwest, and West was
relatively the same. The médian number of hours employed
for all sections of the country was 40 hours.

Number of Months per Year School Psychologists were

"Employed. The mean number of months that all of the
reporting school psychologlists were employed was 10.4

months per year. The median for all reporting school psy- .

chologists was 10 months per year. (See Table 14.)



TABLE 11

Employers of School Psychologilsts
by Geographical Location

Geographical Number » School CIty or Employer

Locatlon Reporting District Town County State  Other
All School .
Psychologists’ 169 ‘ 58, 6% 28, 4% 8.9% 1.2% 2.9%
East 41 ' 68.4 26,8 2,4 2.4 0.0
South 7 - 28,6 0.0 5.0 TL.4 0.0
Midwest 88 45,5 39.8 6.8 2.3 5.6
West 33 84,8 . . 6.1 9.1 0.0 0.0

h
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TABLE 12

Median Number of Schools Served by School Psychologists
by Geographical Location

Geographical Location Median Number of Schools
All School Psychologists 12
East - T
South ‘ 24
Midwest . . 10

West _ 11

TABLE 13

‘Mean and Median Number of Hours .
School Psychologists were Employed
per Week
by -Geographical Locatlon

Geographical : " Mean Number Median Number

Lecation ‘ of Hours of Hours

All School
Psychologists 39.3 40.0

East 37.3 40.0

South 4o.4 L4o.0

Midwest 40.3 Lo.0

West 39.3 Lho.o
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TABLE 14

Mean and Median Number of Months
School Psychologists were Employed per Year
: by Geographical Location

Geographical Mean Number Medlan Number
- Location of Months of Months
All School »
Psychologists 10.4 10.0
East 10.5 10.0
South 11.1 11.0
Midwest 10.4 10.0

West . _ 10.0 10.0
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The school psychologists in the West indicated the
loﬁest average number of months employed per year, which
was iO months. While in the South, school psychologists
were employed on the average 11.1 months per year. Each
of the geographical areas had a‘median of 10 months per
year of employment, with the excéption of the South where
the medlan was 11.0 months of employment per year.

Salaries. The medlian salary for all school psychol-
oglsts reporting was $9,999. (See Table 15.) The mean
salary of all repqrting_school.psychologists was $9,579.
The South had the lowest median salary for their school
psychologists with $7,999, the other sections all having a
median of .$9,999. The West had the lowest mean salary,
$9,212, while the East had the highest mean salary,
$10,243. B

The median salary of all reportingﬁschool psychol-
ogists with only a bachelor'é degree was $7,999, with the
mean salary being $500 less or $7,499. The median and
'mean salaries for school psychologists in the East with
only a bachelor's degree was the same in both cases, |
namely $9,999. In the Midwest, both the median and mean
salé:ies weré $7,999, and in the West both the median and
mean salaries. were $5,999; Nolreporting school psycholo-
gist in the South held only a bachelor's degree.

The median salary for.all the reporting school
psychologists with their highegt degree, a master's in this
case, was $9,999 with a mean salary of $9,938. The East.
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TABLE 15 -

Mean and Median Salary of School Psychologists
by Geographical Location and Highest Degree Held

Geographical B.A. M.A. Ph.D./Ed.D.- All School
Location : Psychologists
All School .
Psychologists A . )
Mean $ 7,499 $ 9,938  $10,812 $ 9,579
E Mgdian 75999 - 9,999 9,999 9,999
as
Mean " 9,999 -10,066 10,795 10,243
Median 9,999 9,999 - 9,999 - 9,999
South
Mean 7,999 11,999 9,714
Median 7,999 11,999 7,999
Midwest :
Mean 75999 9,342 10,307 9,431
W«Mgdian 7,999 - 9,999 9,999 9,999
es
Mean 5,999 8,846 11,333 9,212
Median 5,999 7,999 9,999 9,999
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and the Midwest both had a median salary of $9,999 among
those holding a master's degree as their highest. The South
and the Midwest both had a median salary of $7,999 for
school psychologists with a master's degree. The highest
mean salary for school psychologiéfs with a master's
degree occurred in the East and the lowest 1n the South
showing means of $10,066 and $7,999 fespectively.

For school psychologists holding a doctor's degree,
the median was $9,999, and the mean was $10,812. 1In the
South the median salary was the highest, $11,999. The East,
Midwest and West all showed a median salary of $9,999. .
However, the West had the highest mean salary of $11,333.
In respect to salaries for school psychologists with a
doctorate, the means of the South,Athe East, and the Mid-
west were lower in descend1ng order than that of the West.

With all of the School psychologists reporting,
45,6 per cent wefe reported to be in the $9,000 - $10,999
Salarj interval. (See Table 16.) 1In thé East, the sala-~
ries of more school psychologists (63.4rper cent) fell
into the $9,000 - $10,999 interval than any other. They
also showed a greater percentage in this interval than did
any other section of the country. In the South the T
-greatest number (57.1 per cent) of salaries fell intb the
$7,000 - $8,999 range as in the Midwest 48.9 per cent fell
into the $9,000 - $10;999 interval. However, in the West

the $7,000 - $8,999 range claimed the greatest proportion
of the school psychologists'<salaries, 45,5 per cent.
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TABLE 16

Distribution of Salaries of School Psychologists
by Geographical Location

All School
Salary Interval Psychologlists East South Midwest West

(n=169)  (n=41) (n=7) (n=88) (n=33)

Below $5,000

$5,000 - $6,999

$7,000 - $8,999

$9,000 - $10,999

$11,000 - $12,999 -

$13,000 and over
Mean Salary

Median Salary

0.0% 0.0 0.0% 0.0% 0.0%

4.7 2.5 0.0 3.4 12.1
34.3 19.5 57.1 35.2  45.5
45.6 63.4 14.3 48.9 21.3
11.2 12,1 14.3 10.2 121
4.2 2.5 14.3 2.3 9.0

$9,579  $10,243 $9,713 $9,453 $11,635
9,999 9,999 9,999 9,999 7,999
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Available Facilities. Of all the school psycholo-

glsts reporting, 68 per cent reported that they had a

- private office at their disposal at the place of employment.
(See Table 17.) The highest percentage of school psycholo-
gists with private offices were shown in the Midwest and
East, 78.4 per cent and 78.0.per cent respectively. The
percentage of school psychologists in the Soutﬁ occupying
private offices was the lowest (57.1 per cent).

Almost two-thirds (63.9 per cent) of ali the report-
ing school psycholoéists had a private telephone at their
disposal at the place of employment. 'The East showed the
greatest proportion with 73.2 per cent, and the South had
the lowest with 57.1 per cent. |

More than one-fourth (26.6 per cent) of all reboré—
ing school psyéhologists reported that'they.had the
services of a private secretary at the place of employ-
ment. The East had the greétest proportion of school
psychologists with private secretaries with a pefcentage of

36.6, and the West had the lowest percentage, 21.2.

Services Performed

The schooi psychologists were asked to report the
services they r;ndered to the school, the child, the
parents, and the commuﬂity. They were also asked to report
the approximate average number_of hours Spént.each week on

each of the listed activities.
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- TABLE 17

Facilities Available to School PsychologistsA
by Geographical Location

Geographical Number - Private ' Private Personal
Location Reporting Office ' Telephone Secretary

All School :

Psychologists 169 68.0% 63.9% 26.6%

East 41 78.0 73.2 36.6

South 7 57.1 - 5T7.1 28.6

Midwest 88 78.4 62.5 23.8

West 33 60.7 57.8 21.2
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Testing. The mean number of hours spent on intell-
igence testing by all the reporting school psychologists was
9.79 hours per week., Of the 9.79 mean hours, 9.57 mean
hours were spent on individual inteliigence tests, and 0.22
* mean hours were spent on group intelligence tests. (See.
Table 18.)
The school psychologists in the Midwest and in the
South spent the most time testing.intelligence, 12.22 and
.11.0 mean hours respectively. The school psychologists in
éhe‘East spent the least amour.t of time testing, an average
of 6.95_houré per week.
| Very 1little time was reportedly spent on group
1ntelliéence testing. The school psychologists in the
South reported the highest incidence, 0.86 mean hours per’
week. The school psychologists in the West spent, on the
average, the fewest number of hours on group intelligence
tests, 0.10 mean hours per wéek;
| For all the school psychologists reportingﬂ the
~mean number of hours spent on personality testing;ﬁas 4 71
hours per week, about half as much time as was spent on
intelligence testing. The school psychologists in the
South spent the greatest number of hours per week on person-
ality testing, 8.0 mean hours, while the West spent the
fewest number of mean hours, 3.80 per week.
~For all the school-psycholoéists, the average

number of hours spent on projective personality tests was

3.85 hours per week as opposed to the 0.86 hours per week
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TABLE 18

Services Rendered in Mean Hours
by Geographical Location

E All School
Services Psychologists East South Midwest West
(n=169) (n=41) (n-7) (n=88) (n=33)

Intelligence Testing 9.79 6.95 11.00 "12.22 T7.T70
Individual Tests 9.57 6.76  10.14 11.70 7.60
Group Tests : 0.22 0.19 0.86 0.52 0.10

Personality Testing 4,71 4. 09 8.00 5.36 3.80
Projective Tests 3.85 3.78 8.00 4,52 3,03
Objective Tests 0.86 0.31 0.00 0.84 0.77

Vocational and »

Interest Testing 0.33 0.17 0.43 0.09 0.15

Psychotherapy/ )

Counseling 3.01 L,52 5.00 1.69 4,27
Individual 2.30 2.96 4,28 1.49 4,09
Group 0.28 0.85 0.72 0.10 0.00
Play 0.43 0.71 0.00 0.10 0.18

Vocational Guildance 0.22 0.26 0.72 0.12 0.36

Planning and Adminis- :

trating School Testing '

Program 0.84 0.92 2.00 0.98 0.30

Interpreting Test ' :

Scores 2.40 1.75 2.14 2.87 2.30

Supervision of : : :

Psychologlcal Staff 1.17 2.29 0.28 0.76 1.09

Work with Mentally

Retarded. 3.16 1.85 2.00 0.26  6.40

Work with Mentally _

Gifted , 0.71 - 0.58 0.28 2.60 0.50

Work with Physlically :

Handicapped 0.56 0.56 0.57 0.62 0.60

Reading Problems 2.07 1.46 1.28 2.8 2.15

Emotional Problems 3.72 L. 24 1.14 3.58 5.03

Learning Problems 2.47 2.29 1.57 2.86 2.48

School Adjustment 2.04 1.85 1.57 2.16 2.21

Parent Conferences 3.82 3.31 4,28 3.80 4.45

Teacher Conferences 4,11 3.52 vl 4,27 4,24

Conducting Research 0.75 0.68 0.00 ‘0.93  0.48

Teaching 0.65 0.09 0.28 0.06 2.96

Referrals 1.88 1.70  1.57 1.82 2.33

Report Writing - 0.72 0.74 1.43 0.75 0.48

Speaking ' 0.37 0.31° 0.14 0.59 - 0.24

0.08 0.00 0.00 0.09

_ Curriculum

0.14
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TABLE 18--Continued

‘ All School
Services Psychologists East South Midwest West
(n=169) (n=41) (n=7) (n=88) (n=33)
Case Conferences - 0.05 0.04 0.00 0.00 0.18 .
Interviewlng 0.03  0.00 0.00 0.07 0.00
Individual Achieve-
ment Tests ' 0.01 0,00 0.00 0.02 0.00
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sbént on obJective-type'pefsbna{ity\tesﬁs. The school
“bsychologists in the South used only projective personality
tests, while the school psychologists in the Midwest used
objective-~type personélity~tésts 0.84 hours per week on the
average, a greater number of mean ﬁours than did the school
psychologists in the other geographical areas.

Time spent on vocational and interest testing by
the reporting school psychologists was negligible, only
0.33 hours per week on the average. The school psycholo-
gists in the South spent the most time on this activity,

0.43 mean hours per week.

Psychotherapy/Counseling. For all the school
psychologists réporting, the mean number of hours spent in
psychotherapy and counseling was 3.01 hours. The school
psychologists in the South spent the greatest avérage num-
ber of hours on this activity, 5.0 hours. The school
psychologists in the Midwest spent the lowest average num-
ber of hours in psychotherapy and counseling, 1.69 hours
pef week.

| The mean number of hours per week that all of the
school psychologists spent on individual psychothefapy and
counseling was 2.30 per'week. The school psychologisté in
Athe South and Midwest spent the most and least amounts of
time resbectively. |

The mean numbef_pf hours per week spent on group

therapy and counseling by all reporting school psychologists
was 0.28 hours per week. The school psychologists in the
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East spent considerably more time on ?bis activity than the
national average, namely 0.85 hours per week; bﬁt the
school psychologists in the West did not spend any time on
this activity.

' The mean number of hours spent by all the reporting
school psychologists’on play therapy was only 0.43 hours.
As was'the case in group therapy, the school psychologlsts
in the East spent more time on this activity than the
national average. The school psychologists in the East
‘spent a meaﬁ of 0.71 hours per week. And again, the school

" psychologists in the South did not spend any time on this
activity. .

On the whole, very little of the time of the school
psychologists was spent on vocational guidance. The mean
number of hours spent on this activity was 0.22 hours. The
school psychologists in the South spent the most time on
thié activity, an average of 0.72 hours per week. The-
school psychologists in the Midwest spent the least amount
of time on vocational guidanqéJ 0.12 mean hours per week.

Planning and Administration of School Testing

Program. On the average, all of thevreporting school

| psyghologists Spent 0.84 hours per weék blanning.and admiﬁ-
'istrating‘the schools' testing pfograms; ‘Although the mean
number of hours is low for all the school psychologists, the
school bsycholdgisfs in'thg South spent on the average two
hours per week on this activity, and the school psycholo-

gists in fﬁé Midwést spent close to one hour per'week on
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this activity. The school psychoiogists in the West spent
the least amount.of>time planning and administrating the
school testing program, namely an average of 0.36 hours
per week.

Interpreting Test Scores. The mean number of hours

the reporting school psychdlogists spent on interpreting
.test scofes was 2.40 hours per week. In the Midwest they
spent on an averége 2.87 hours per week on this activity,
while the scholl psychblogists in the East spent the least
amount of time, 1.75 hours per week. ?

SuperviSion of Psychological Staff. The mean num-

ber of hours that all of the reporting school psychologists
spenﬁ on supervising the psychological staff was 1.17

hours. The sch061 psycholggists in the East spent almost
twice as much time on this activity as the national average,
namely: 2.29 hours per week as opposed to 1.17 hours per
week. The school psychologists in the South spent on the
average 0.28 hours per week on supervision of psychologi-
cal staff or theAlowest average number of houfs. |

Parent Conferences. For all the school psycholo-

gists reporting the mean number of hours per week spent on
parent conferehces.wés 3.82'hours; School Psychologists
in the West spent the most time on this acfivity, 4,45 mean
hours, while the average of 3.31 hours per week for the |
school psychologisfs in tﬁe East waé the least amount of

time spent on parent conferences.
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Teacher Conferences, The mean number of hours per

‘week that all the reporting school psychologists spent on
teacher coﬁferences was 4.11 hours. The school psycholo-
gists in the West spent more time, 4,71 mean hours, on this
activity than the school psychologists in the ofher sec-
tions of the country. The school psychologists in the East
spent the fewest number of mean hours, 3.52 per week, on

teacher conferences.

In the categories of working with the mentally
retarded, working with the mentally gifted, working with
the physically handicapped, reading problems, emotional
problems, and school adjustment, it must bs-regognized that
there is a great deal of overlapping. In some cases chil-
dren were served without being classified with respect to
the above categorles. Many of the school psychologists
‘indicated that they had a very difficult tims distinguish-
ing between the categories because 6f the overlapping.
Therefors, it must be noted that the number of hours spent
on each of these activities is at best a very fough esti-
mate. (See Table 18.)

And it should be noted that in mosf cases there was
a great deal of dispersion in the amount of time spent on
these aspects of the profession, with the exception'of work-
ing with the mentally giftéd'and the physidally handicapped.
On each of those two activities,'sch001 psychologists spent
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on the average a little over one-half (0.58 and 0.56)

hour per week.

None of the activities dealt with in this‘study
were mutually exclusive., For example; time spent working
with the mentally glifted might also have been time spent
on intelligence testing, vocational guidandé, parent

conferences or the like.

Conductigg Research. The mean number of hours

spent per week by all the reporting school psychologlists in
conducting research was 0.75 hours. The school psycholo-
glsts in the Midwest spent more time conducting research
than did the school psychologists in the other regions of
the country. The school psychologists in the South
reported that the& did not spent any fime on this activity.

Teaching. For all the school: psychologists report- |
ing, the mean numbeb of hours per week spent on teaching
was 0.65 hours. The schobl psychologists in the West spent.
~almost three (2.96) mean hours per week teaching.~ In the
Midwest on the other.hand‘the.school psychologists spent a
mean of 0,06 hours per,Week teaching.

Referrals. The term referrals is used to iﬁclude
all activities on the part df the school psychologists which
involve thelir contact with outside agencies-and prdfeésional
people in their field or related fields, When these .activi-
ties-are in conjunction with their duties at the school. .

The mean number of hours spent on referrals by all the -

reporting school psychologists was 1.88 hours per week.



The school psychoiogists in the West reported that they
spent a mean of 2.33 hours per week on thls activity or
more_time than thelr counterparts in other sections of the
country. Thg'school psychologists_in'the East, the South,
and the Midwest spent about equal amounts of time on
referrals.

Report Writing. For all the.reporting school

psychologists, the mean number of hours spent bn report
writing was 0.72 hours. The school psychologists in the
South spent the most time on this activity, 1.43 mean hours
per week. The school psychologists in the West spént the .
least amount of time on report writing, 0.48 mean hours per

week,

Speakling Engagements. ~The mean number of hours

spent on speaking engagements for all the reporting ;chool
psychologists was 0.37 hours per week. Althbugh the sbhool
psychologists as a.whole spent a small amount of time on
speaking enéagements, the school psychologlists in the
‘Midwest spent on the average 0.59 hours per week addres-
sing the public. |

Curriculum, The category curriculum includéd all

act;vities'related fo the présent curficulum, as well as to
Curficulﬁm»revisions and constructions. For all the report-
ing school psychologists, the mean number of hourSVSpent on
curriculum was 0.08 hours per week. The school psycholo-

gists in the East reported that they spent on the average
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0.14 hours per week on this activity, and those in the
West, 0.09 hours. The school psychologists in the South
and in the Midwest reported that they had not spent any
time on this activity.

Other Services. Other services in which school

psychologists engaged were 1nterviewing and individual
achievement.testing. 'Both of these activities were
reported by school psychologists in the Midwest. A descfip-
tion of what 1s involved in interviewing is not contalned
ﬁerin, because those who mentioned it as a service oeglected
to describe what was involved. |

For all the school psychologlsts reporting, an
average of 0.05 hours per week was spent on case confer-
encos. School psychologists in the South and Midwest did
not indicaﬁe any time spent on case conferences, whille
school psychologists in the East_reportedly spent an average
of 0.04 hours;per week on this activity, and school psychol-

ogists in the West spent an average of 0.18 hours per week

- on case conferences.

Summafy of Findings

Information was shown for 169 school psychologists
throughout the United States. Rounding the figures and
reporting 1964 data, the following summarizing statements
may be made:

‘The‘median age of all school psychologists 1n the

sample was 37 years. The median age of men was eight years
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less than the median age for women.

Approximately three-fourths of all school psycholo-
gists in this sample were men, Almost 99 per cent of the
reporting'school psychologists were Caucasian.

Eighty-five per cent of the school psychologists
were married. A higher percentage of men than women were
married. |

All of the reporting school psycholqgists in this
sample held at least the bachelor's degree. Ninety-seven
per cent held the master's degree, 19.0'per cent held the
doctorate, and almost 37 per cent were working toward the
doctorate degree.

The majority of school psychologists majored in
peychology on the‘undergraduate and master's levels.
Educational Psychology; Guidance and Counseling, Education
and Clinical Psychology Qere favorite majors among those
holding the doctor's degree,has well as wifh those whe
were pursulng the doctor's degree.

More than 70 per cent of the school psychologists
'served in internship, and two-thirds served a practicum.vv
Of those school pSychologietS‘who'Served aﬁ 1nternehip or
practicum the field most commoh was Schooi Psychology.

Almost 40 per cent of'the school bsyéhologists
reported experience in the field of psychology other thanr
in school psychology. Clinical Psychology was the field

in which most school psychologists had prior experience.
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More than 60 per cent of the reporting school
psychologists had teachling experience, The mean number of
years of teaching experlence for all school psychologists
was six. Most of the school psychologists who had teaching
experience had it at the elementary level. ‘

More than_qne-haif of the reporting school psychol-
oglsts held an active teaching certificéte. School
psychologists holding elementary certificates outnumbered
those holding secondafy teaching certificates.’

The reporting school.psychologists were employed
under é9 different titles by school districts,'cities or
towns, counties, and states, in that order of frequency.
The median number of months employed for all repbrting
school psychologists was ten.

The mean salary for all reporting school psycholo=
gists was $9,579. Tﬁe mean salary for those school |
psychologists holding a bachelor's degree was $7,499, for
those holding a master's degree $9,938, and for those
holding doctor's degree $10,812. '

Of all the reporting school psychologists; more
than two-thirds had private offices, almost two-thirds had
a private telephone, and more than one-fourth had a private
secretary at thelr places of employment. A

The service on which the repdrting school psychol- -
ogists spent most of their time was individual intelligence

testing. Personality testing, teacher conferences, parent

conferences, counseling and psychotherapy followed in that
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order., Relatively little time was spent on research,

curriculum construction, and case conferences.



CHAPTER V

SUMMARY AND FINDINGS

Summary
This study was designed to describe the school

psychologist: his personal charactefistics, professional

preparation, experience, working conditions, and the func-

tions he performs. " Also, it was desired to determine what

activities school psychologists performed and the amount
of time spent on each of the various activities.

A sample of 246 was drawn from a population léMO
certified school psychologists. A malled questionnaire was
used to gather the desired data. The returned question-
nalres were categorized into four geographical areas-éEast,
South, Midwest, and West--for purposes of analysis. Data

were compiled from 169 returns or 71 per cent of the

sample.

-

" The medlan age of)all responding school psycholo-
gists was 37 years. The median age for women was eight
&ears greater than the median age for men.

Caucasians made up almost 99 per cent of tﬁe sémple )
of school psychologists. Only two negroes reported. |

.Almost three-quarters,of the reporfing’school

psychologists were married. A higher percentage of the
- : N 63 .
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men were married than women. .

All of the reporting school psychologists held at
least a bachelor's degree. Ninety-séven per cent of the
reporting school psychologists held the master's degree,
with men having a'higher percentage than’women. Almost
one-fifth of the reportihg school psychologists held the
doctor's degree, and again men showed a higher percentage
than women, Another two-fifths of the psychologists were
actively pursulng the doctor's degree, but more women than
men were working on the doctorate. The school psycholo-
gists reporting from the South had the highest proportion
hoiding the doctor's degree.

On the uﬁdergraduate level, almost sixty per cent
of the reporting school psychologists ma jored in Psychology.
Almost half of the reporting school psychologists with ai
master's reported as thelr highest degree majored in
Psychology at the master's level. And almost one-third
of the psychologists with a doctor's degree majored in
Psychology at the doctoral level. Educational Psychology,.
Gulidance and Couhseling, and Clinical Psychology were also
~ favorite majors at the doctofal level.

In addition to formal course work, about 70 per
cent of the school psychologists repdrting served an
rihternship; and about two-thirds engaged in an in-service
practicum. However, there was much oveflapping as many of

- the repofting school psychologists served both an intern-
ship and a practicum. School Psychology, Counseling -
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Psychology, and Clinical Psychology were the areas in

which the majority of. the reporting school psychologists

‘served their internship or practicum.

Thirty-nine‘per cent of the reporting school psy-
chologists had work experlience in a field of Psychology
other than School Psychology. Clinical Psychology,
Counseling Psychology, and Academic were the fields in
which most of the psychologists had had prior experience.

Almost two-thirds'of the school psycholggists had
teaching experience. The mean numbef of years éhat they
taught was 6.2. Of those school psychologists reporting
with teaching.experience,>m0re had taught at the elemen-
tary level than at either the secondary or the college
level. About half of the psychologists held active
teaching certificates. |

The reporting school psychologists were employed
under 29 different titles. Most of the school psycholo-
glsts served under the title of‘Schoél Psychologist.
Psychologist and Director of Special 3ervices were the
titles second and thirdAin occurrence.

Almost half of the reporting school psychologists
were employed by school districts. The median number of
schools served by the school psychologists was 12. The
mean number of hours per week employed was 39.3, and the
median number of hours per week was 40; "The mean number

of months per year employed was 10.4, and the median number

of months was 10.
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The mean salary for all reporting school psycholo-
gists was $9,579, and the median salary was $9,999. The
mean salary for school psychologists whose highest degree
was a bachelor's was almost $7,500. For those with a
master!'s degree the mean salary was almost $2,000. Those
with a doctor's degree earned $1,400 more than those with
a master's degree. The mean salary for all the reporting
school psychologists in the East was substantially higher
than the mean salary for the school psychologists in the
other sections of the country.

More than half of the reporting school psycholo-
.glsts had a private office at their disposal at the place
of employment, and more than half had a private tele-
phone. But only one quarter of the psychologlsts had the
services of a private secretary. The school psycholo-
gists in the East had the greatest amount of private
facilities available to them.

The school psychologists in the present study
engaged in all of the functions outlined by Cutts (8),
Hirst (19), Gray (16), and White and Harris (39), which
were presented in Chapter I of this dissertation. The.
reporting school psychdlogistsAspent more of thelr time
on intelligence testing than on any of the othér listed
activities. Personality testing was the second most time
'sonsuﬁing activity. Teacher conferences, parent éonfer—

ences, and-psychotherapy/bounseling were the other
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activities which took, by comparison, a good deal of the
péycbologists' time. | |
| Vocational and interest testing and vocational

guldance were two activities on which the reporting school
psycholagists spent relatively little time. They spent
about 20 minutes per week on vocatlional and interest test-
ing and dhly 13 minutes per week on vocational guidance.

Working with the mentally gifted and working with
the physically handicappgg took very little of the time of
the school psyéhologigtéi pr}-ihgtance, working with the
physically handiéappéd took 43 mean-ﬁinutes pér_week. »On
the other hand, working with the mentally retarded took
about three hours per week. Reading problems, emotional
problems, learning problems, and school adjustment were
activities each of which took at least two "hours per week
of the school psychologists' time.

All of the reportig séhbol psychologists spent
an average_of 45 minutes per week conducting research.

The school psychologists in the South did not spend any
time at all on this activity.

Curriculum construction and revision was another
activity upon which the school psychologists spent very
1ittle time. On the average, all of the school psycholo-
gists in this study spent less than five minutes per week
on this activity. The school psychologists in the Soﬁth

and Midwest did not indicate spending any time at all on

curriculum, -
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Findings _

The findings obtained from analyzing the data are
as follows:

1. The younger people in the field of school
psychology are men. Men dominate the 26 - 40 age groups,
while the women dominate the 51 - 60 age bracket.

2. In general, the school psychologists in the
South‘and Midwest are better prepared for their positions.
This conclusion 1s based upon the fact that the school
psychologists reporting from these two geographical areas
hold more doctorates and served more 1ntérnships and
practicums, by proportion, tﬁan the school psychologiéts
reporting from the East and West.

3. Salaries for school psychologists are less
dependent on the degrees held than they are on the area of
. the country in which the.position occurs. The mean salary
for school psychologists in the East is higher than in any
of thé other geographical areas, while the school psychol-
ogists in the East work the lowest mean number of hours per
week, as compared to the resf of the nation.

L, PFacilities avallable to the'scﬁool psychologlist
are greater in the East than-they are in thevSouth, Midwest,
or West. The'East leads. in all three of the facilities
. polled: private telephone, private office, and personal
secretafy.

5. School psychologists in the South and Midwest
engage in substantially morebpsychological testing than do
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the school psychologists in the East and West, while the
time spent on counseling/psychotherapy by the school
psychologists in the South and Midwest is considerably less
than the time spent by those in the East and West. Appar-
ently the role of the school psychologists in the South
and Midwest 1is perceived>as more of a diagnostié role.

6. Although school’psjchologists should plaj an.
important role in curriculum planning and revision, school
psychologists on the average spent lesé than three minutes
a week on this activity.

- 7. Although research is an activity stressed by.
_writers in the field of school psychology as one in whidh
shcool psychologists should spend a great beycentage of
_their time, the school psychologisté in this samplé spent
on the average 45 minutes per week on research.'

8. Concerning the services réndered by school
psychologists, the findings of the present sfudy are in
agreement with those of Cornell (5). Howeﬁér, the follow-
ing discrepancies exist: group testing which was
emphasized by Cornell's study was not a major activity
reported by school psychologists in the present stu@y,
and counseling and psychotheraby was a major activify by
school psychologists in the present study, but not so in
Cornell's report. : '

Keenan (21) reported that the activitieshin which

her sample of school psychologists spent the greatest
amount of time were: c¢onsulting with teachers, diagnostic
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study of children, and administrative work in that ordef.
In the present study the activities most often engaged in
were: ‘1ntélligence testing and personality testing
(diagnostic study of children), teacher conferences and
parent conferences in that order.

9. In view of the analysis of data obtained,féhe
functions of the school psychologists may be summed up as
follows: the diagnostic study of children which includes
individual intelligence testing and personality asgessment
by means of ppojective.techniques, working with-the men-
tally retarded children, and working with_emotional,
reading, school adjustment, and leafﬁing problems. The
results of the dilagnostic testing is used as.an éid for
the school psychologists to carry out psychotherapy with
the children, consulting with teachers, conferriﬁg with

- parents, and making referrals to other agencies.
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: TABLE 19
Sample Distribution by States

State . " Sample Size  Returns?@

Arizona
California
Colorado
Delaware
Florida
Illinois
Towa
Kansas
Maryland
Minnesota
New Jersey
Ohio
Oklahoma
Oregon
Pennsylvania
South Carolina
Tennessee
Utah '
Wyoming
Total

=
=

—
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3
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8Excluding questionnaire returns that were discardéd

\
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1. VITAL STATISTICS:
Age Sex Race Marital Status

2. EDUCATION:
a. Please provide the following information concerning
all of your earned degrees. List your degrees 1n
chronological order.

Degree Major Minor Date of Degree

b. If you are presently working toward a degree, please'
indicate the following' .

Degree Major Minor Expected
Date of Degree

¢. Did you serve a supervised internship in School
Psychology Clinical .Psychology Counseling
Psychology Other /__/ None '

d. Did you participate in an in-service practicum?
Yes No // 1If the answer is "Yes," in what
field?




3.
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EXPERIENCE:

a. Please 1list your previous professional positions as a
psychologist (such as School Psychologist, Counseling
Psychologist, Clinical Psychologlst, Academic Psychol-
ogist, Experimental Psychologist, etc.) in
chronological order.

Type Percent of
of Institution | Dates Time
Psychologist From - To| (100%, 75%,

ete.)
1 .
2
3
N
5

b. Please list your previous teaching positions in
chronological order:

2

Name of Position Level or Dates
School Or Title Subjects taught From - To
1
2

| 3 .

L a
p)

c. Pledse 1list any active- teaching certificates that you
may hold: .

Kind of Certifi- Type of Certifi- Class of Certi-

cate cate’ ficate

(e.g. Elementary  (e.g. elementary, (e.g. Temporary,
ete.) Supt., Administ.) Standard and

Expiration Date
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Are these certificates necessary for certification as a
School Psychologist?

. 4. PRESENT STATUS:
a, Title of your present position.

b. Are you employed by a: School District City or
Town County State Other :

c. How many schools do you serve?

d. Number of hours per week employed.

e. Number of months employed

f. Please indicate the salary range into which you fall:

1. Less than $5,000 4, ( )$9,000 to $10,999
2. 25,000 to $6,999 5. § 3211,000 to §12,999
3. $7,000 to $8,999 6. 13,000 or over

g. Do you have a private office at place of employ-
ment? Yes // No // If you have checked "No,"
with how many others do you share 1it?

h. Do you have a personal secretary? Yes/ 7fNo/ /
If you have checked "No," with how many others do

you share a secretary?

i. Do you have a private telephone at place of employ-
ment? Yes/ / No/_/ 1If you have checked "No," with
how many do you share it?
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5. SERVICES RENDERED: ‘
Please indicate the approximate average number of hours
er week that you devote to any of the listed servIces,
%3? services that you perform which are not listed,
indicate those services and the approximate average
number of hours in items 20 and 21.

1. Intelligence Testing 12. Reading Problems
a, Individual tests '

b. Group tests
13. Emotional

2. Personality Testing _ Problems
a, Projective tests .
b. Objective tests ' 14, Learning
Problems
3. Vocational and Interest e T
Testing 15. School Adjust-
~ i : . ment
4, Psychotherapy/Counseling
a. Individual - - 16. Parent Confer-
b. Group S ences

c. Play
17. Teacher Con-

5. Vocational Guidance ferences

6. Planning and Administrat- 18. Conducting
ing School Testing research
Program

- 19. Teaching

7. Interpreting test scores ~
20.. Related areas

8. Supervision of psychological (such as mak-
staff : A ing referrals,
' speaking en-
9. Work with mentally retarded gage?ents,
etc. .
10. Work with mentally gifted a.
"11. Work with physically handi- b.
capped
A c.
21. Others:
- a.
b.
c.

6. Please include a very brief, concise description of -
your job. '
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COLLEGE OF EDUCATION
THE UNIVERSITY OF OKLAHOMA
NORMAN, OKLAHOMA

October 22, 1964

- Dear Psychologist:

As you well know, our field, schcol psychology, 1s a
young field and has its growing pains. I am conducting
research for my doctoral dissertation to ascertain the
present status of School Psychology and School Psychol-
ogists.

I well realize that there’are many demands made upon
your time, but it .would be deeply appreciated if you
would take a.few minutes to complete the enclosed
questionnaire. "It would benefit me, and hopefully our
field of School Psychology.

No psychologist, .school or school'system will be
identified in the results of the study. It is not
necessary to sign your name.

Respectfully yours,

s B Malcolm D. Davis

MDD:nsd



