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ARTICULATION IN COLLEGIATE EDUCATICH FOR BUSINESS
CHAPTER I
THE PROBLEM

Introduction

‘One of the most dynamic movements in American higher education
today is thé developmenf of junior colleges. The rapid growth of junior
college education and its unique intermediate position in the educational’
structure-~functioning between the high school and the college or uni-
versity and parallel to the college lower division--has posed a serious
articulation problem for those engaged in education at all three levels.1

One student in every four beginning his program of higher educa-
tion in 1963 in the United States enrolled in a junior college. In some

parts of the country the proportion was much greater.2 The Junior College

Journal reports that the number of students enrolled in junior colleges

in 1960 was over 800,000, with about one-tenth of this number, 80,000,

luThe Role of the Public Junior College,” The Public Junior Col-
lege, Fifty-fifth Yearbook of the National Society for the Study of Edu-
cation, Part I (Chicago: The University of Chicago Press, 1956), ppe

6’4-?11 Y

2Bamund J. Gleazer, Jr. (ed.), American Junior Colleges (6th
edition; Washington, D.C.t American Council on Education, 1963), P. 3e




' | 2
enrolled in business progra.ms.l In 1963, the enrollment in public jun-
jor colleges alone was around 600,000 students, and it is estimated that
by 1985 there are likely to be no fewer than 1,000 pubiic junior colleges
with a likely enrollment between four and five million students.2 The
Oklahoma State Regents for Higher Education reports enrollment in terms
of full-time equivalency. This is a statistic which represents one per-
son carrying a normal load of 15 credit hours each semester. The full-
time equivrlency is calculated by dividing the figure 15 into the total
student credit hours. On this basis, total enrollment in Oklahoma's
colleges was 36,193 students in 1958, of which 4,325, or 11.9 per cent,
were junior college students. In 1962 total enrollment was 43,686 stu-
dents, of which 4,922, or 11.3 per cent, were enrolled in junior col-

leges. These figures represent only state colleges.3

_Education for Business in the Junior College
Gordon and Howa11lt report that about 60.0 per cent of the junior-
couegeé of the United States have transfer programs in business. They
indicate that somewhat in excess of 10.0.per cent of all junior college

students are enrolled in education for business » with about one-half of

lagunior Coilege Directory, 1961," Junior College Journal, XXXT
(January, 1961), 300.

2Sidney G. Tickton, "What's Ahead for Public Junior Colleges,
Junior College Journal, XXXIII (November, 1953), 9.

3operating Budget Needs of the Oklahoma State System of Higher
Education for the 1963-65 Biennium (State Capitol, Oklahoma City: Okla-

homa State Regents for Higher Education, January, 1963), p. 19.

hﬂobert Aaron Gordon and James Edwin Howell, Higher Education for
Business (New York: Columbia University Press, 1959), p. 243.
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this group in the transfer programs. The growth of junior colleges in
Oklahoma has paralleled the national pattern of development. Oklahoma'ls
junior college students nunbered in excess of 6,000, and those enrolled
in business programs in excess of 600, at the beginning of the 1962-63
school year.l The junior college is recognized as an integral part of
Oklahoma's system of higher education. It is a major instrument in
putting cbllege opportunities within the reach of aspiring students,
The extent to which it facilitates learning warrants attention by any
person interested in benefiting by or supporting higher education in
Oklahoma. |

Throughout the history of the junior college, the department of
business has grown more rapidly than mosf other departments. It is
still growing, with vo end yet in sight. Business educators, in partic-
ular, have much to gain from lending their support to the establishment
and expansion of junior colleges. This is true because of the important
immediate needs of junior college students that are served. It is also
true because of the extent to which junior colleges provide lower-division
work, thereby enhancing the programs of upper-division work in colleges
and universities by allowing more of the time of the faculty and more of
the facilities to be utilized on undergraduate and graduate degree pro-
grams, It may be assumed that the junior colleges further aid the four-
year institutions in that they serve to "weed out™ a large portion of
those students who are not of college calibre. They also tend to "save®

a number of borderline students for further education thfough the more

1Gleazer, op. cit., pp. 36L4-37L.
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informal atmosphere and the closer student-teacher relationship that
exists in the junior colleges.

The increase in the proportion of all students represented by
transfer has continued upward through the years. In view of this fact,
numerous questions relative to the transfer student and the articulation
of business programs present themselves to administrators and faculty
concerned with curriculum, academi}: pélicy, student personnel services,
and so forth. These questions are also of concern to the transfer stu-
dent himself, his family, the taxpayer, and the commnity and state at
large. Those who are concerned with student transfers, both in the in-
stitutions from which they transfer and those to which they move, need
to give much more careful attention and investigation to the experiences
of transfer students moying from and to colleges and universities bof
various types.

| The junior college prepara‘l?ory programs in business in any state
require close articulation with senior college and/or university bus-
iness programs. Medsker noted the need for junior and sSenior college
cooperation in developing a baccalaureate program in b.rusiness when he
stated:

The necessity for very close cooperation and articulation be-
tween two- and four-year colleges is apparent. The divided plan
inherent in a system which utilizes two types of colleges cannot
work to the advantage of the student unless there is a high degree

of joint plamning and of communication between and among the in~
stitutions involved.l

11.e1and Medsker, "Preparation for Business in Junior Colleges,"
The Education of American Businessmen (New York: MecGraw-Hill Book Co.,
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From this it is apparent ithat such a relationship ir a two-way street.
Senior institutions and junior colleges must jointly make the plans and
design the business programs. No longer is it feasible for senior in-
stitutions to be the planners and junior colleges the followers in edu-
cational planning. Both types of colleges should now act jointly to
plan sound programs in business which will facilitate the movement of -
students between the types of colleges. .
Concern of the American Association of
Collegiate Schools of Business
A letter received from the president of the American Association
of Collegiate Schools of Businessl indicates that the Association is
very much interested in junior colleges. During 1963-64 the American
Association of Collegiate Schools of Business and the American Assoc-
iation of Junior Colleges begaﬁ the development of a working relation-
ship. Although no rules have been i‘orinalized, the two aésociations are
currently engaged in discussing mutual problems.
| In a report prepared by the president of the Association of Col-
legiate Schools .of Business, it is stated: |
’Naturally, many junior college students consider themselves in
a two-year terminal program., Therefore, it seems entirely justi-
fiable that a junior college has an obligation to provide terminal
vocational courses in the two years and even business courses which
are normally offered in the junior year of a four-;-:ar collegiate

institution, This freguently presents some problems in the transfer
of credits,2

lretter from R, F. Patterson, President, American Association of
Collegiate Schools of Business, Vermillion, South Dakota, May 5, 196).

2R, F. Patterson, "President's Report on Conference with American
Association of Junior Colleges,® prepared for the officers and executive
committee of American Association of Collegiate Schools of Business,
December 2, 1963, (Mimeographad.)



6

The Executive.Secretary and the Assistant D;’Lrector for Gonnnis;
sions of the American Association of Junior Colleges have recommended
several ways by which the American Asso‘ciation of Collegiate Schools
of Business can work cooperatively for the success oi‘ transfer students.
Included are su'ggestions for joint meetings and better communication
between schools belonging to the American Association of Collegiate
Schools of Business and junior colleges, particulafly when changes in
curriculum of the former are planned which will affect junior college
trensfer students.l

During the school year 1963-6l; a Cormittee on Collegiate Junior
Colleges was appointed Ly the president of the American Association of
Collegiate Schools of Business to explore some kind of membership re-
lationship with junior colleges and the possibility of greater service
-to them., Preliminary fact-finding activities of this ad hoc committee
resulted in six recommendations, one of which is particularly pertinunt
to this study:

In the light of expressed interest by various junior college
leaders, and of the foregoing recommendations, that an enlarged
Cormmittee on Junior College Helations be appointed

(a) To explore with the junior colleges, nationally, regionally

and state~wide, various avenues of cooperation related to their

common problems.

(b) To encourage better communication and closer liaison between
junior colleges and collegiate schools of business, especially at
local and state~wide levels.

(c) To identify the problems faced by the collegiate schools of
business in the transfer of junior college credits to their insti-

tutions.

1bid., pe 9
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‘ (d) To interpret the problems of the collt, :e schools of bus-
.’f.ness to the junior colleges and the Rertinent problems of the jun-
ior colleges to the members of AACSB.

The Committee emphasized that', although no reliable data are
available, discussions with knowledgeable junior college administrators
and_ a limited study of the literature indicate, that transfer business
students usually include terminal business subjects in their junior col-
lege programs. In order to determine the kinds of problems faced by
collegiate schools of business when subjects are presented for transfer
credit by students from junior colleges, the Committee rﬁade an informal
inquiry of one or two member deans in each state. Inquiry was also made
regarding procedures for handling these matters. The Committee con-
cluded that, roughly, the problems can be grouped in six categories:

(1) admission, (2) transfer of lower-division subjects, ( 3) transfer of
junior college subjects offered at the junior or senior level in the
business schools, (L) the transfer of terminal subjects, including iden-
tification of such subjects, (5) the quality of the work in junior col-
leges, and (6) adjustment problems of junior college transfers.2 All
8ix of these problem areas as reported by the Ad Hoec Committee on C.ol-

legiate Junior Colleges will be dealt with to some extent in this in-

vestigation,

LicKee Fisk, W. C. Flewellen, Jr., and Paul L. Noble, Report of
Ad Hoc Committee on Collegiate Junior Colleges, A Report to the ﬁerican
Association of Collegiate Schools of Business, 196L, p. 10.

21bid., p. k.



Need for this Study

A study has ‘long been needed to determine the extent and the
seriousness of articulation problems and elements present in the junior
college~senior college relationship in Oklahoma in the area of education
for business and to provide a bésis for improvement in those areas
where problems and undesirable situations exist that are not of maximum
educational benefit for the transferring business student. »Such a
study should dispel some of the erroneous beliefs currently held about
junior college business programs and students. It should also contrib-
ute materiaily to the creation of a smooth-functioning program in edu-
cation for business for the'increasing number of youth who wish to begin
their business program in a junior college and to matriculate from a

senior college or university.

Statement of the Problem

The problem of this investigation was to isolate, define, and
interpret certain elements that require attention in the articulation
of programs in education for business in junior and senior colleges.

The underlying purpose was to develdp recommendations for the improve-
ment of the preparation of students who enter education for business in
junior colleges and transfer to senior colleges and universities to com-

plete degree programs.

Delimitation

This research study directly involves the business programs of

eight senior colleges and universities and fifteen junior colleges in the
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state of Oklahoma. The curriculum information and student data are lim-
ited to a five-year period from the 1957-58 school year to 1962-63. This
study does not involve an attempt to compare specific subjects offered
by both junior and senior colleges in terms of instructional methods,
textbooks used, content emphasis, or other such elements. This study
is restricted in that it does not reveal coinpa.rative data concerning jun-
ior college students who completed degi'ee programs and those students -

who did all their work in senior institutions.

Articulation refers to the extent to which the two levels of
higher education--the junior college and the senior éollege--are 8ys-
tematically interrelated so as to provide for continuous educational
progress of students with & minirum of repetition and a maximum of ef-
ficiency. )

Junior college refers to both publicly Supported and privately

-supported two-year colleges which offer a program of studies preparing
one for upper-division work in a senior college upon transfer,

Senior college refers to publicly supported and privately sup-

ported four~year colleges and universities offering a baccalaureate
degree in business.

Terminal curriculum is defined as a sequence of subjects or

group of subjects which are organized so as to facilitate admission of
a student into one of the business occupatio_ns at a semi-professional

level and which is not designed for the "transfer" student.
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Business subject is defined as any subject appearing as an of-

fering of the business department or school of business of any of the
23 colleges included in this study, including economics in general but

excluding economic history of the United States.

Sources of Data

Several different sources of data were utilized as this study
progressed from its planning stage to its culmination in this report.
These sources are identified and described in the following paragraphs.

Published ;nd unpublished literature revealed the extent of re-

search in the general area of this study, focused attenﬁion on the
growth and importance of junior college business programs, and provided
the investigator with the knowledge necessary to formulate this study.
This literature included doctorél dissertations, masters! theses, books,
and periodicals,

College catalogs of each of the 23 colleges included in this

study yielded much information relative to curricular programs, general
policies, and regulations of the various colleges. These catalogs in-
cluded both general and departmental pﬁblications.

Permanent student records provided much of the data or high

school work, junior and senior college academic records, sequential
deviations, overage and underage of credits, program interruptions,
subjects taken, work accepted in ﬁransfer, colleges attended, and éig-
nificant program variations. Information from these records provided

the real foundation of this study.
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Questionnaires provided information unobtainable from other

sources ufilized in the study. These provided much of the data on the
characteristics of the junior college student and his experiences and
viewpoints; the policies and viewnoints of junior and senior college
registrars; recent and anticipated curricular changes; and suggestions
of graduates, registrars, and departmental chairmen for the improvement
of articulation in collegiate education i‘or business.‘ Questionnaires |
utilized as data gathering deﬁces nunbered five.

Conferences and miscellaneous correspondence engaged in with

 registrars and departmental chairmen provided part of the data used in
Chapter VI, Administrative Concern About Articulation. They also helped
to establish the tone of this study and to clarify various data, e.g.,

definite college policies relative to transfer of specific subjects.

Procedure

The first step taken in this study was to analyze the factars
important J.n articulation in collegiate education for business by dil-
igently studying the literature in this area, both published and un-
published. Armed with a knowledge of significant research and opinion
in this realm, and with a knowledge of those facets of articulation
conspicuous by the lack of research to date, the writer was able to
organize his study along paths previously not explored, although po-
tentially of great importance in the maximization of articulation in
collegiate education for business.

Having determined the general course of the study, the writer

contacted the registrars of the senior colleges involved and secured
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their approval to examine the permanent records of business students for
the five-year period under study. He then proceeded to construct a form
on which to record data secured from permanent record cards and to map
out a procedure for collecting this data. A pilot study was done at

the Universitj of Oklahoma and at East Central State College to deter-
mine if it were possible tq isolate the records of th‘ose business stu-
dents who had completed two years of work in an Oklahoma junior college.
Another purpose was to determine the type of data that could be gathered
from permanent student records. The pilot study indicated that the per-
manent records of all business graduates would have to be examined to
find those that could be used in the study, as the registrars! offices
had no means of identifying those graduates who had transferred from a
junior college. However, this was recognized merely as an obstacle to
be overcome and not as something to make the study impossible. The pilot
" study also indicated a need for certain revisions in the investigator's .
recording instrument. These revisions were made and the analysis of per-
manent record cards began 'in the summer of 1962 and contimued until the
summer of 1963. |

The third step involved was to secure and study the general and/

or departmental catalogs of the 23 colleges included in the study to se-~
cure what pertinent information that could be obtained from them. A con-
clusion was reached that much more information than was obtained from
~ permanent student records and college catalogs were necessary in order

to teli a complete story of articulation in collegiate education for

business, -
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The fourth step in this study was concerned with the preparation
of five different questionna.irés to be answered by graduates, junior col-
lege registrars, senior college registrars, chairmen of junior college
business departments, and chairmen of senior college business departments.
A 93.0 per cent return was secured from the total number of questionnaires
submitted to college personnel. One college, Muskogee Junior College,
had ceased to exist shortly before this phase of the st{xdy. A return of
78.0 per cent was received from graduates. This was the final step in
the collection of data necessary for the completion of the studyb.

The fifth step involved sorting, classi_fying, studying, and in-
terpreting the information gathered so that conclusions and recommen-
dations could be drawn. The last step involved organizing and writing

this report of the investigation.



CHAPTER II
REVIEW OF RELATED LITERATURE

An extensive search of the literature revealed no articulation
studies in business per 3e. Further, of the few articulation studies
conducted, none were concerned with the areas emphasized in this study,
except by indirection. This is not to mp]y that worthwhile studies
pertaining in part to articulation in education for business have not
been conducted. Indeed, there have been a number of articles and re-
search studies which bhave dealt with some particular phase of juniof
college~-senior college articulation. The most significant investigations
of the past several_ decades are reviewed here under two broad classifi-
cations: (1) studies emphasizing the need for closer articulation in
collegiate education for business and (2) adequacy of junior college

transfer business programs.

Studies Emphasiz the Need for Closer Articulation
i ucation for Business

Reviewing studies made up to the time of his investigation in
1943, Humphreysl reached a conclusion that four studies were necessary

in the area of articulation, three of which are pertinent to the present

15, Antho cny Humphreys, "Transfer of Junior College Graduates to
Senior Institutions s Journal of American Association of Collegiate }Lg-
istra.rs, XVIII (July, 19L3), LOB-LI5,

I
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study. These were: (1) to determine curremt practices of senior col-
leges in demanding of junior college transfers exact equivalence of
required or elective courses in work taken during freshman and sopho-
more years, (2) to determine to what extent credit is "lost" by junior
college transfers, and (3) to determine to what extent junior college
graduates are admitted to full standing without regard to subjecfs
carried, .

Marstonlt explored some of the problems of articulation between
the junior college and the university in a 1942-h3 doctoral study. It
did not deal with education for business except in a general way. The
investigation was limited to an examination of opinions as to what
practices then existent in junior colleges and universities affected
articulation. It dealt only by implication with what steps the junior
college should take to articulate with the university.

Eleven years passed before another major study emphasized the
need for closer articulation in collegiate education. Wessel!s? 1954
study analyzed the curricular problems experienced by a group of junior
colleges in the North Central Region. Special emphasis was given to
the business area., Of the four major curricular problem areas studied,
articulation was the one which is of importance to the present study.
It was found, in a ranking of seriousness of the curricular prdblems

lprederick James Marston, "Problems of Articulation Between the
gﬁnjgr College and the University, Microfilm Abstracts, V (19LkL), pp. -

2paul Wessel, "Curricular Problems in Junior Colleges® (unpub-
lished Master's thesis, Illinois State Normal University, 195k).
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as reported by 60 administrators of junior colleges in the North Cen-
tral Region, that articulation difficulties were reported as the first
problem of seriousness by eight administrators, second most serious
problem by 1, third most serious by 19, and fourth most serious by 11
administrators. In a weighting of the seriousness of the cnn;icuiar
problems in.33 public colleges, articulation difficulties ranked third.
In a weighting of the seriousness of the curricular problems in 19 pri-
vate colleges, they ranked second.
Emphasizing the need for curricular articulation, Wessel has
stateds
The integration of the junior college curriculum with the senior
college programs is difficult largely because of one big factor;
namely, meeting the requirements of the senior colleges to which
Jjunior college graduates transfer. These graduates may transfer
to a variety of senior colleges where they may decide to continue
their education in one of the many departments offered by the senior
colleges. Some of the individuals who will transfer to a2 senior
college will have followed terminal programs in the junior colleges .1
Himstreet's? study of business education in the public junior
colléges of California adds much light to an understanding of business
programs at this level and reinforces indirectly the need fbr articula-
tion studies of the nature of the present investigation. The study re-
vealed that in California about one out of five junior college students

was a business major, that about 80.0 per cent of the business students

in the junior college had two-=year terminal objectives, and that the

11bid.e, ppe 71-72.

%i. C. Himstreet, "A Study of Business Education in the Public
Junior Colleges of California® (unpublished Doctor's dissertation, School
of Education, The University of Southern California, Los Angeles, 1955).
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enrollment in business subjects increased more than 400.0 per cent be-
tween 1945 and 1954 and more than 55,0 per cent between 1951 and 195k.
In Chapter XXIII of The Education of American Businessmen,

Medskerl emphasizes the fact that more and more students each year are
enrolling ':l.n. Junior colle'ges to complete the first two years of worl'c.
ieadiﬁg to a baccaiau.reate, degree in business and that a greater amoﬁnt.
of articulation is needed between Junior and senior cc;lleges to dis-
.cover the requisites for business transfer. He justified to some extent
the rigidity of junior college pfograms by arguing that students who
transfer mst be prepared to fit into the required program in the senior
institution. He points out that the task of the junior college is sim-
plified when its program consists mainly of a prescribed liberal arts
program with only a few fundamental subjects, such as économics and
accounting, included as an introduction to the field of business.

Partly admitting that this situation leaves little opportunity for the
junior college to be original or to develop its own institutional per-
sonality, Medsker suggests that greater latitude be granted on the part
of senior colleges relative to the exact nature of the junior college
subjects to be accepted in a given field in satisfaction of specific
requirements. Commenting to the effect that junior colleges have seem-
ingly done an acceptable job in-preparing students for transfer, he,
nevertheless, indicates that too many students fail to obtain a degree

after transferring and that many of those who do obtain a degree require

1Leland Medsker, "Preparation for Business in Junior Colleges,®
The Education of American Businessmen (New Yark: McGraw-Hill Book Co.,
. Inc., 1939)’ Pe %6‘0




18

a longer period of time 'to do so than do native students. Medsker em-
phasizes the view that some of the dﬂficultj arising when a student
following a business program transfers from a junior college to a sen-
ior cellege is a result of grade-placement of certain key subjects, such
as economics, accounting, law, and so forth, Suggesting a minimum
‘amount of business training in the first two years, he argues that the
business transfer program must be broader in scopé and contain fewer
specialized subjects in business than the terminal program,.

Medsker ,1 in a 1960 study, reported on the records of transfer
students from 61 junior colleges to 16 senior institutions in eight
states. His study comprised the years. 1953 to 1955, inclusive, and is
the only longitudinal comparative study of junior college transfers a.nd
native students using a uniform design that has been reported to data,
He found that-many transfer students had not had certain lower-division
subjécts which are prerequisites fo:j their chosen major field and that,
as a consequence, they were unable to complete a degree in the normal
length of time. Wide variations in requirements of senior colleges,
Medsker believes, compounds the problem in that often students do not
know to what senior institution they will transfer.

Medsker reported that transfer students did less well than native
gtudents in the semester after transfer but that this differential de-

creased with each semester spent in the senior college. By the end of

the senior year the transfer student closely approached, and in some

lLeland L. Medsker, The Junior > Colleges FProgress and Prospect
(New Yorks McGraw-Hill Book Company, Inc., 1960).
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colleges exceeded, the aca .xic record oi‘ the native student. Retention
rates for transfer students were markedly lower than for native students.
Also, the number of students receiving degrees ¢t the end of the eighth
semester was mich lower than for native students, although many insti-
tutiohs reported that a nu:ﬁber of the transfer students later received
degrees, thus indicating that it often takes these students longer to
meet the requirements for a deg::'eae.:l Several reasons other than poor
scholarship were considered as contributing factors to the low retention
rates and lack of attainment of baccalaureate degrees. Among these were
lower socioeconomic background, distance i‘roni hoine, and social malad-
justment. It was found that poor counseling and lack of rigorous grading
sta.ndafds by junior colleges cause transfer difficulties, as well as
frequent inflexibility in lower-division requirements and a lack of
brientation and assimilation of transfer students by senior colleges 2
Stressing the need for improved articn]ation, Medsker comments
to the effect that cc;nplex problems of articulation must be solved by
continuous individual and collective effort. He believes some form of
liaison machinery is essential to provide the impetus and coordination
necessary for solving these problems., He writes:

Effective articulation depends on research pertaining to the
transfer student so that both two~year and four-year institutions
can be guided by facts. To date, too much has been left to chance,
With the current emphasis on the junior college as the institution

which presumably will care for an increasing share of the nation's
college freshmen and sophomores, representatives from all types of

11bid., p. 131.
2Ibido, ppo 138"1390
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four~year colleges and from all types of junior colleges must use
all means of enabling the greatest possible number of transfer
students to have a satisfying and successful experience in the next
institution.!

In 1959 the Gordon-Howell report? was published by Columbia Uni-
versity Press. The report embodies the results of a three-year study
of collegiate educution for business which was sponsored by the Ford
Foundation., Although primarily concerned with education for business
at the senior college level, Chapter X is devoted in part tc business
programs in junior colleges. Gordon and Howell believe that the trans-
fer program in the junior college is much more important as a de facto
terminal program than as a source of stﬁdents who eventually receive a
degree in business from a four-year college. As mentioned in Chapter I,
they report that about 60.0 per cent of the junior colleges have trans-
fer programs in business. They also report that the rest no doubt pre-
pare some students for transfer to schools or departments of business
without having formal prebusiness progx.'ams.‘ They point up the fact that
senior colleges have a virtual veto over the junior college transfer cur-
riculs and that in so far as the latter are inadequate, the senior col-
leges must accept a large portion of the blame. The situation is com~
plicated by the fact that senior college requirements may vary, thus
leaving the junior college frustrated in its endeavor to meet minimum

transfer requirements.

1Tbid., pp. 139-140.

2Robert Aaron Gordon and James Edwin Howell, Higher Education
for Business (New York: Columbia University Press, 1959).
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Getting to the heart of one of the basic transfer problems,
Gordon and Howell state:

Apparently junior college students who transfer to schools of
business have no sounder base in general studies than do students
who enter a four-year school as freshmen. The same need for im-
provement exists here as in the four-year colleges. The transfer
students have an additional handicap, however, to the extent that
they take "professional® courses before they transfer. Some junior
college courses in business have no senior college counterparts, so
that the student cannot receive degree credit for them. This is
the result of the blurred line separat}ng transfer and terminal of-
ferings in many junior collegeSe. « « « ‘

The researchers conclude their discussion of junior college business
programs by reiterating their belief that business schools of the uni-
versities have a responsibility, in part based on self-interest, to work
closely with the junior colleges toward a workable solution to the prob-

lems of articulation in collegiate education for business,

Goddard? completed his study, The Potential Role of the Junior

College in Education for Business, in 1962. This is a most valuable

source of information for anyone who would study seriously any phase of
educatiog for business in junior colleges. Although not an articulation
study, it nevertheless has much relevance for the present investigation.
Goddard suggests that specialized business subjects in the junior col-
lege prepa;atory program be de-emphasized and that emphasis be placed on
general education subjects planned in conjnhction with the requirements

of the senior college to which transfer will be made. He concurs with

1Tbid., p. 243.

2Merl Lee Goddard, "The Potential Role of the Junior College in
Education for Business® (unpublished Doctor's dissertation, School of
Education, Indiana University, 1962).
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Medsker relative to the need. for a broad, liberal education in the first
two years of collegiate work. He believes that special;.zed training in
business for positions at the higher decision-making levels is the res-
ponsibility of senior colleges and universities and should not be a

part of the junior college preparatory programs in business., However,
he recommends thet students be permitted to enroll in enough foundation
subjects in business to obtain a general understanding of the business
world and to become acquainted with the various areas of specialization
within the field of business. One very significa'nt thought conveyed by
Goddard is his belief that transfer credits should be evaluated in terms

of their equivalency rather than in terms of their parallelism.l

*

Adequacy of Junior College Transfer Business Programs

Several studies have been concerned with an analysis of the ad;
~equacy of junior college transfer business programs. Although not a
complete presentation of such studies, the following serve to show the
general pattern of such investigations and are, the‘ writer believes, the
most significant of such studj_.es.

Bell? surveyed the opinions of 557 students who attended Citrus-
Grove Junior College in Azusa, California during the period 1915 to 1930.
Righty per cent of the respondents indicated they received an adequate

foundation in junior coliege.

lbid., p. 256,

2Gecrge Bell, "Follow-up of Junior 0011ege Students,” Junior
College Journal, XI (April, 1932), 378-380.
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Mead! selected a jury of 66 distinguished professors who were
asked via a questionnaire certain questions relative to the transfer
function, without specific reference to any field. Eight of every ten
jurors believed that junior college graduates are in general prepared to
compete scholastically with other transfer students from four-year schools.
Eighty per cent indicated they would i:e willing to accept at least as
elective credit éll academic courses .completed with a ®C®* average.

Mitchel12 urges universities to avoid demanding exact equiva-
lence between the subjects given by the junior college and the subjects
" given to their own freshmen and sophomores. He writes:

It is important that the junior college have freedom in experi-

menting and devising new combinations of courses and new content
for courses, without having the heavy hand of the university over
it, trying to dictate what it should do in terms of equivalents of
its own courses. , '

Sammartino and Burke'sll study, made on behalf of the Transfer
Study Committee of the 'Junior College Council of the Middle Atlantic
States, was based on questionnaire responses of 150 senior college reg-

jstrars. It was concluded that there is a general disposition to accept

junior college students and in most cases to allow them what would be

1J o F, Mead, "A Further Investigation of Transfer Relations
with Senior Colleges," Journal of American Association of Collegiate
Registrars, XVI (October, 1940), 26-36.

2John Pearce Mitchell, "Transfer of Junior College Credits as
seen from the Viewpoint of the University,” American Association of

Collegiate Registrars, XVII (July, 1942), 613-618.

3mid., p. 615.

hP. Sammartino and A, F, Burke, "Success of Junior College
Transfers in Eastern States," Junior College Journal, IVII (April,

1947), 307-10,
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considered reasonable amounts of credit, although credit varies ac-
cording to concordance between the studentst! junior college work and
the program of the first two years of the senior college.

A study by Steggertl wa.s. concerned with 26 Illinois junior col-
leges a;rld their curricula. It was found that most of them approximate
the initial two years of the average seﬁior college's course of study
and that 75.0 per éent of them list preparatory curricula in business,
.Coopérative programs between selected \state universities and public
Junior colleges was the topié of an investigation undertaken by Puttmann,2
He found that curriculums in about 75.0 per cent of the schools were
co-ordinated to the extent that transition between institutions was
relatively easy. |

An examination of the business education programs of the junior

colleges :|.n Mississippi and their value for Mississippi students, based
_on conditions obtained during the school year 1952-53, was undertaken
by Fowler3 and compléted in 1955. His investigation does not concern

itself with curricular articulation between two- and four~year colleges,

lprances Y. Steggert, *Terminal and University Parallel Curricula
in the Illinois Junior College, 1951-52,® College and Umvers:.ty, XXVIII
(Jamuary, 1953), 204-209.

?‘H C. Puttmann, "A Survey of Co-operative Programs Between Se-
lected State Universities and Public Junior Colleges® (unpublished Doc-
tor's dissertation, University of North Dakota, 1954).

3Lytle Fowler, "A Study to Determine Whether or not the Junior
Colleges of Mississippi are Meeting Adequately the Business Education
Needs of the Post Secondary Youth in the Area which these Schools were
Organized to Serve"™ (unpublished Doctor's dissertation, New Iork Uni-
versity, 1955).
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but his findings, in part, indicate an articulation problem. This
fact is brought out by the statement:

There was a lack of uniformity among the junior colleges of
Mississippi during the school year 1952-1953 in the descriptive
titles of certain business courses offered, in the number of hours
of credit which students might earn in certain business courses,
in the number of hours a week students were required to meet cer-
tain business education classes in order to earn the same number
of hours of credit.l |

Fowler recommended that junior colleges strive for uniformity in des-
criptive subject titles, in the hours of credit to be given in each of
the business subjects, in the hours of credit to be given in each sube
ject, and in the relation between class-meeting hours and credit hours
given in each subject.

In 1957 a follow-up to the Strayer Report? was conducted in
California by McConnell, Holy, and Semons3 to determine what changes,
if any, had occurred in junior college purposes and to discover new
areas of conflict between the junior college and the senior college
which might be lessened through cooﬁerative endeavor. Heavy emphasis

was placed on the importance of a preponderance of general education at

the junior college level,

1Tbid., p. 263.

23, D. Strayer, M. E, Deutsch, and A, A, Douglas, A Report of a
Survey of the Needs of California in Higher Education, a report submit-
ted to the Liaison Committee of the Regents of the University of Cali-
fornia and the California State Board of Education, March, 1948.

37. R, McConnell, T. C. Holy, and H, H, Semons, Restudy of the
Needs of California in Higher Education, a report prepared for the
Liaison Committee of the Regents of the University of California and
the California State Board of Education (Sacramento: California State
Department of Education, 1957).
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Chatburn® conducted a follow-up study of the graduates of Boise,
Idaho Junior College for the period 1934 to 1954 and found that 95.0
per ;:ent of them reported no difficulty in transferring from the junior
college to a senior colle.ge. Seventy-tﬁree per cent of the respondents
had continued their education at some other collegs, with 72.0 per cent
of these continuing students going on to complete a baccalaureate or
higher degree. This would indicate that the junior college had given
transfer students a good academic backéfound for further study. Less
than 7.0 per cent reported that they lost any credits in transferring,
and the loss reported was, in fact, only refusal to recognize more than
6l semester hours of credit toward a degree.

Tingey's2 study of 1957 had as its purpose the identification of
the most prevalent problems.coni'ronted by Washington Junior College
transfer students enrolled in the state four-year institutionms. It was
found that students experience a new s.ocial ad;jus.tment after completing
one or two years in a junior college, that senior college subjects as-
sume some background knowledge which in some instances was not received
in previous training, and that more than 50.0 per cent of the transfers

lost an average of nine hours of credit in the process of transition.

1jycel Handy Chatburn, ®An Evaluation of the Program of Boise
Junior College by its Graduates,® Dissertation Abstracts, XVII (January,
1957), 68-69.

2Dale Thomas Tingey, "A Study of the Guidance Problems of Wash-
ington Junior College Students Transferring to the State Four-year In-
st%tugions in Washington,® Dissertation Abstracts, XVIII (January, 1958),
]2 "2 [ ] .
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Howelll investigated the education for husiness programs in

Kentucky junior colleges. Securing a major part of the data relative
to curricula from current college catalogues and bulletins, the in-
vestigator found that curricula for different occupations of many jun-
ior colleges and the first two years of four-year instituticns appear
not to providé balanced programs in business eau.ation and general
education, |

| Minke? conducted a study to determine whivher th2 business cur-
riculums of the Minnesota public junior colleges were fﬁlfilling their
obligation to the college transfer student. Securing. his data through
questionnaires, college catalogs, and personal.interviewa s he found
i;bat Minnesota junior colleges have not conducted complete follow=up
studies of their graduates. He also found that an analysis of the bus-
iness curriculum» of the junior and senior colleges lends strony; support
to the belief that problems do exist in the area of acceptance of some

of the credits of junior college transfers.

Summary
An exhaustive search of the literature revealed no studies deal-

ing directly with articulation in collegiate education for business. It

did reveal studies of both a business and non-business nature which were

1Ha.rry Evon Howell, ™An Analysis of the Business Education Fro-
grams in Kentucky at the Junior College Level,® Dissertation Abstracts,
XX (April, 1960), L0OO.

20alvin Minke, "A Study to Determine Whether or not the Business
Curriculum of the Minnesota Public Junior College is Tulfilling its
Obligation to the College Transfer Student"™ (unpublished Master's thesis,
Mankato State College, Minnesota, 1961).
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. partially concerned with, or had implications-for, articulation in
collegiate education for business. These studies.were classified
broadly as (1) studies emphasizing the need for closer articulation in
education for business and (2) adequacy of junior college transfer bus-
iness programs. A number of studies whic'h compared junior college
“transfers with native senior'coll’ege students were not reviewed in this
report, since it is not concerned with that phase of articulation.

The literature is perhaps more significant for what it does not
reveai than for what it does reveal. It does not reveal any studies
which give concrete evidence of the seriousness or extent of problems
hinted at--comparability of subjects, improper sequence, validation of
subjects, exact equivalency of work, lower scholastic achievement upon
transfer, improper balance of general and specialized education, overage
of credit and extended programs, and deviations from catalog programs
in business as a result of junior college programming.

The literature does indicate a concern and a generally expressed
need for closer cooperation between two- and four-year colleges in plan=-
ning the four-year baccalaureate programs in business, It also indicates
the growing importance of junior colleges as agents in the training of
individuals who will subsequently receive baccalaureate degrees in bus-
iness. In addition, the literature reveals a general consensus among
senior college business educators that ju.nioi‘ colleges should emphasize
a broad, liberal education with a few foundation subjects in business,
rather than professional subjects in business. However, no study has

r;;ealed the extent to which junior colleges are adhering to this view-

point.



CHAPTER III
BACKGROUND INFORMATION

There is great variety in the size, purpoge, curricula, and
other facets of the operation of junior colleges in the United States.
Traditionally, one of the few things held in cormon by all of these
relatively new, numerous institutions has been a general lack of under-
standing, appreciation, concern, or even awareness of their existence.

by the lay public and in many instances even educators themselves.

Colleges Involved in the Study

To fully understand and to appreciate a study of articulation in
collegiate edu_cation for business between the two- and four-year col-
leges in Oklahoma, one needs a foundation of knowledge concerning the
origin, development, present status, and potential role of the junior
and senior colleges about which the report is written. The purpose of

this section is to provide at least a part of this foundational knowledge.

Junior Colleges
From a control standpoint, there were three types of junior col-
1éges functioning in Oklahoma during the per;lod of this investigation-~
state, municipal, and indepéndent institutions. Seven of the 16 col-

leges were publicly supported, six were municipally supported, and three

were independently supported.
29
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Public junior collegés. Oklahoma, very early in its history,

provided regional schools for educating young people in the agricul=-
tural, mechanic;al, business, and domestic arts. This was the direct
result of the awareness of the Legislature of the inadequate high school
opportunities in various sections of the state.t

The First Legislature ﬁrovided that a school should be estab-
lished in each of the judicial districts of the state. There were es-
tablished six of these regional schools of secondary rank for instruc-
tion in agriculture and mechanics and allied branches. They were at |
first under the administration of the State Commission of Agriculture
and Industrial Education. The schools offered upper elementary and
high school work as demand was created by the enrollment 2 Owing to
increasing demands for a l{igher standard and grade of work, the State
Board of Agriculture by resolution in 1922 authorized the schools to
add two years of college work. A question arose as to whether or not
thisrcould be done under the Act creating the institutions. To settle
the matter, the Legislature was asked to sanction, by proper enactment,
Jjunior college work. This was done in March of 1921;.3 Connell State
School of Agriculture, at Helena, and Haskell State School of Agriculture,
at Broken .Arrow, were.officially closed before ever offering any college
work. The Panhandle St.ate School of Agriculture grew from a secondary

]‘Frank A. Balyeat, ™Junior Colleges in Oklahoma," Chronicles of
Oklahoma, XXVI (Spring, 1948), 60,

2Ibid,

3Hu.rraz State Agricultural College Bulletin, T:.shommgo, Okla-
hom, 19 ? p. 90 .
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school into a junior college and ultimately into a senior college as a
result of an act of the Eighth Legislature. This left three of the
original six, Later two schools of mines, a military school, and a
college preparatory school were established, all of which, along with
. the original three, became the state junior colleges existing today.l -
These colleges have operated under the Oklahoma State System of Higher
Education since 1941.

The seven state junior colleges now in operation represent four
" types of institutions, although all have the same basic curricula with
somewhat different emphasis., Northern Oklahoma Junior College, located
at Tonkawa near the north central border, is an arts and sciences cen-
tered school. Oklahoma Military Academy, located at Claremore in the
northeast.corner of the state, is, as the name implies, a military
school for boys. The three agricultural colleges are Murray State Agri-
cultural College, at Tishomingo in the south central region; Cameron
State Agricultural College, at Lawton in the southwest; and Connors State
Agricultural College, at Warner in the east central region. Eastern
Oklahoma Agricultural and Mechanical College and Northeastern Oklahoma
Agricultural and Mechanical College are located at Wilburton in the south-
east and Miami in the extreme northeast corner of the state, respectively.

These seven two-year colleges have similar functiopsrin that they
provide undergraduate, lower-division study with emphasis on programs to
achieve these purposes: (1) provide general education for all students,

(2) provide education in several fields of study for the freshman and

1Bal;yeat, op. cit., pp. 60-61.
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. sophomore years for students who plan to transfer to senior colleges

and complete requirements for the bachelor's degree, (3) provide so-
called terminal education in several fields of vocational and technical .
study, and (4) provide both formal and informal programs of study es-
pecially designed for adults and out-of-school youth in order to serve
the community generally with an opportunity for continuing education.l

Municipal and independent junior colleges. At least 35 commun-

ities in Oklahoma have made attempts to extend their local schools up=-
ward to include one or two years of college work since Muskogee Junior
College began in the fall of 1920. Nearly all of them have been much
too small to carry on an effective co}.legeA program, Their rise has often
been the result of an admixture of ambition of local school officials,
economic and social conditions, and so forth,2
- Eight towns organized junior colleges in the years 1920-2l.

Only two of these schools lasted until 1925, these being Hobart Junior
College and Muskogee Junior ('.:ollege.3 The latter, one of the junior
colleges included in this study, operated continuously until 1962, when
it was closed after j2 years of service,

Between 1925 and 1929 six new schools were startéd’. Of these
only Altus Junior College remains today. It is sgcond only to Muskogee
Junior College in length of existence. Okmulgee Junior Coliege, after

1(_)2erat2g’ Budget Needs of the Oklahoma State System of Higher
Education for the 1903-65 Biennium (State Capitol, Oklahoma City: -
homa State Begents for Higher Education, Jamuary, 1963), p. 19.

2Ba.lye;ai'., Op. cite, p. 56.
3Ibid., p. 58,
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operating for 21 years, was closed because of competition of the School
of Technical Training, a branch of Oklahoma State University. During
the depression years of 1930-3L, nine new junior colleges were estab-
lished by municipalities. Seminole Junior College is the only one of
this group still to survive; and it has been in operation for 31 years.
'Jﬁodward Junior College operated a total of 1l years but did not reopen
after being extensively damaged by a tornado in the spring of 1947.
Wetumka Junior College made three efforts to survive but finally suc-
cumbed in 1948.1

Of the 12 junior colleges established in the period 1935-39,
three are still in operation, These are El Reno Junior College, Poteau
Community College, and Sayre Junior College. They have been in opera-
tion 24, 21, and 20 years, respectively. Oklahoma City Capitol Hill
Junior College remained open for some ten years, 'Bot»h Carnegie Junior
College and !Mangum Junior College made two attempts before closing per-
manently.2 Research in the literature of the state indicates that no
new municipal junior colleges have been established since 1938, a period
of nearly a quarter of a century. This would seem to indicate that the-
state, independent, and municipal junior colleges now in existence are
ét least meeting the nnmefical needs ;f the bulk of Oklahoma.youth for
this type of institution.

Three independent junior colleges were functioning in the state
during the period of this study. These:were Bacone College, Saint Greg-

ory's College, and Central Christian Collége. Bacone College, located

lrpid.  2Ibid,
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near Muskogee in east central Oklahoma, had its origin in 1880 as a
school dedicated to providing Christian education for American Indian
youth, At various times in its existence it has been an elementary
school, a high school; and a four-year college in various cambinations.
It became a junior college in 1927 and has remained so since, The ele-
mentary and high school work were discontinued sdon after the Jjunior
college program was started. Senior college instruction had been drop-
ped earlier.. Indian students still gccount for about 90.0 per cent of
the college's enrollment,

Saint Gregory's College, located at Shawnee, was established in
1915 as a private Catholic educational institution for men. It was
actually a reestablishment in a different location of Sacred Heart Col-
lege, opened in 1875, It has flourished while at the same time maine-
taining its original objective of providing Christian education and
preparation for the priesthood.

Central Christian College, founded by the Church of Christ, had
its beginning in Bartlesville in 1950. The college was moved to Okla-
homa City in 1956 and has been in operation in this location since 1958.
In 1959 the school changed its name from Central Christian College to
Oklahoma Christian College. It began its change from a junior to a
senior college in 1960, and the first bachelors' degrees were granted in
June of 1962, |

Comparison of state with municipal and independent colleges., With

the change in status of Central Christian College from a junior college

to a senior college in 1960, and the demise of Muskogee Junior College
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in 1962,'there were 1eft seven state junior colleges and seven municipal
or independent junior céileges. A comparison of state with municipal
and independent junior colleges for the year 1961-62 reveal the fol-
lowing statistics:

1. Total enrollment in the municipal and independent colleges

vas 1,386 students; that in the state colleges was L,53} students,

2. There were approximately 160 students enrolled in business
transfer programs in municipal and independent colleges and approx-
imately 955 in state colleges, These figures do not include those
following a terminal business program.

3. Six municipal and independent colleges were accredited only
by the Oklahoma Regents for Higher Education. All seven state col-
leges were accredited by North Central Association as well as by the
Oklahoma Regents for Higher Education.

he Of 1,028 junior college degrees awarded in the spring of
1962, 142 went to graduates of municipal and independent colleges.
and 886 to graduates of state colleges.

5. Thirty-four full-time and 9 part-time staff members were.emp
ployed by municipal and indebendent junior colleges as compared with
266 full-time and 39 part~-time staff members in the state colleges.

6. Municipal and independent colleges had an approximate gross
income of $800,000; the state éolléges, $h, 740,000,

7. The seven state colleges all maintain dormitories and housing
for married students, Six of the colleges are coeducational and one

is for male studentse.
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8._ Only two of the seven municipal and independent colleges
provide boarding facilities, Six are coeducational and one is
limited to male students,

9. Ninety-three scholarships in the amount of $12,198 were
granted by the municipal and independent colleges. The state col-
leges awarded 355 scholarships valued at $L42,635.

10. Four of the seven municipal and independent colleges opera-
ted a summer session. Only two of the seven state colleges did so.1
Particularly noteworthy in regard to this stﬁdy is the average
per cent of transfer to senior institutions by junior college business
students. Six business department chairmen of municipal and independent
junior colleges reported that, on an average, the approximate per cent
of business students transferring from their schools to senior colleges
was 60.0, 40.0, 10.0, 25.0, 75.0, and hb.O, respectively. This is an
average of 1.7 per cent. One independent college department chairman
reported he did not have any idea whatsoever; one municipal college had
ceased to exist and the information was not obtaiheble. V
Departmental chairmen of state junior college business depart-
ments reporteé that, on an average, the approximate per cent of transfer
of business students from their junior colleges to senior colleges was
50.0, 97.0, 50.0, 100.0, 40.0, 60.0, and 25.0, respectively. This is an

average of 60.3 per cent.

Iedmund J. Gleazer, Jr. (ed.), American Junior Colleges (6th
edition; Washington, D. C.: American Council on Education, 1963),

Egssim.
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It should be understood that percéntages reported in the two
preceding paragraphs are "intelligent guesses" but, nevertheless, |
guesses as to the average per cent of transfer. Although all of the
departmental chairmen are keenly interested in, and make a conscientious
effort to "keep up”? with, their graduates, they make no pretense of
knowing how many students make the transition. No organized effort,
if in fact any at all, has been made by the various junior colleges
to determine which of their business transfer students actually complete
a degree proém or the reason for noncompletion by the dropout group.

Table 1 shows the total graduates and the number of business
graduates by junior college for the period of this Stl.ldy. Central
Christian College and Muskogee Junior College, for reasons already ex=-
plained, are not included in the data gathered from college officials.
Neither are Carnegie Junior College and Bartlesvillé Junior College,
which ceased to exist several years ago, from which several of the grad-
uates in this study graduated. The table shows that at least 30.9 per
cent of the L4,712 graduates were classified as business majors at the
time of their graduation. Two colleges were unable to provide the data

on business graduates. S

Senior Colleges
Eight state-supported senior colleges and universities were in-
volved in this study. Both of the state universities in Oklahoma were
established in 1890 by an act of the first territorial legislature.

Their growth has been continuous. Functions of the two state universities
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TABIE 1 -
TOTAL AND BUSINESS GRADUATES OF OKLAHOMA'S JUNIOR COLLEGES,

1958-62 INCLUSIVE
Ler cent of

 Total |Business | Total
Name of College Graduates | Graduates { Graduates
1958-62 1958-62 1958-62

8tate Colleges

Cameron State Agricultural College ne - 186 2549
_Conners State Agricultural College | 355 - 22 642
Eastern Oklahoma Agricultural and ;
Mechanical College 860 196 22.3
Murray State Agricultural College L59 36 7.7
Northeastern Oklahoma@gricultural

and Mechanical College 886 222 25.1
Northern Oklahoma Junior College 415 126 30.L
Oklahoma Military Academy 320 80 25.0

Municipal and Independent Colleges

Altus Junior College 56 11 19.6
El Reno Junior College 37 unknown ——
Poteau Commnity College 225 50 22,2
Sayre Junior College 111. 12 10.8
Seminole Junior College 21 . 2 9.5
Bacone College | _ 123 unknown ——
Saint Gregory's G.ollege 107 i 13.2

Totals , k712 957 20.3
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include: (1) both lower-difision and upper-division undergraduate
study in a number of curriculums leading to the bachelor's degree,

(2) graduate study in several fields of advanced learning leading to

the master's degree and the doctor's degree, (3) organized basic re-
search, and (}) state-wide programs of extension study and public ser-
vice. The University of Oklahoma is located at Norman in the central
part of the state. In 1962 it consisted of 11 schools and colleges and
had an enrollment approximating 12,000 students. Oklahoma State Uni-
versity (Oklahoma Agricultural and Mechanical College until 1957) is
located at Stillwater in tﬁe north central part of the state. In 1962,
’it consisted of eight divisions and colleges and had approximately the
same enrollment as the University of Oklahoma. The colleges of business
of both universities are fully accredited by the American Association of
Collegiate Schools of Business.,

The six state colleges in Oklahoma were established during the
period 1890 to 1909. Central State College, located at Edmond on the
outskirts of Oklahoma City, was the first to be established, followed
in.1895 by Northwestern State College at Alva., Southwestern State Col-
lege at Weatherford was established in 1901. East Central State College
at Ada, Northeastern State College at Tahlequah, and Southeastern State
College at Durant were all established in 1909.. Originally, the six
state colleges were normal schools and later bore the designation "teach-
ers college.,® In 1939 they were authorized to expand their programs to
include degree curricula in Arts and Sciences as well as Education, and

the designation was changed to "state college.® Functions of the six
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state colleges inclu&e: (1) both lower-division and upper-division
undergraduate study in several fields leading to the baéhelor's degree,
with major emphasis given to teacher education, and (2) graduate study
in one field, Education, leadirng to the Master of Teaching degree. The
enrollment at Central State College exceeded l4,500 students in 1962;
that of the other five colleges ranged from 1,700 to 3,150, with an
average enrollment of 2,100 students. None have business departments
accredited by the American Association of Collegiate Schools of Business.
During the period of this study, 1958 to 1962 inclusive, the
senior institutiois reported numbers of business graduates as shown in
Table 2. As stated earlier, the term "business graduates®" is defined
- as including economics and business teacher majors as well as those in
the more traditional areas of business. Also shown is the numﬁer of
junior college transfef studehts in the group and the per cent that
junior college transfers are of the total graduating group. A juﬁior
college transfer student is taken to mean one who was in actual atten-
dance at an Oklahoma Jjunior college for four semesters or who did the
equivalent of four semesters of work while at the junior college. A
few simple arithmetical computations from the data‘in Table 2 indicates
that 53 juhior college business transfer students, on an average, grad-
uated each of the five years as parﬁ of a total average group of 790
students, Approximately 6,7 per cent of those receiving business degrees
began their higher education in junior colleges. More junior college
transfer students finished degrees at OGklahoma State University than at

any other college included in the study.
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TABLE 2

BUSINESS GRADUATES OF EIGHT CKLAHOMA SENIOR COLLEGES,

1958-62 INCLUSIVE

Per cent of

Total Junior Transfers

Name of College Business College to Total

Graduates Transfers | Graduates
Central State College 480 27 5.6
East Central State College : 5 10 7.0
Northeastern State College 336 55 3.4
Northwestern State College 106 7 6.6
Oklahoma State University 1035 61 5.9
University of Oklahoma 1500% 42 2.8
Southeastern State College 255 39 - 15.3
Southwestern State College 95 23 2L.2

"Report;ed as approximate by Office of Admissions and Records
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Graduates Involved in the Study
From the outset, it was assumed that only by limiting the inves-

tigation to those students who had completed considerable work in a
| Junior college could valid conclusions be developed relative to the
seriousness of articulation difficulties related to students! transfer
from a junior college to a senior college; Therefore, this study in-
cludes only 26 senior college business graduates who were in actual
attendance at an Oklahoma junior college for a minimum of four semesters s
| regardless of credit hours accumlated, or who did the equivalent of
four semesters of woric in less time. An average of Sh.h semester hours
were transferred into senior colleges by the study group. In no case
was the amount of hours tranéferred less than L6,

Characteristics of Students Who Enter

Junior Colleges

Age and sex of entering students. The age of the 26l graduates

at the time they entered junior colleges ranged from 16 to 41 years.
Four-fifths, actually 80.1 per cent, entered junior colleges befare
reaching their twenty-first birthday. As to be expected, nearly 50.0
per cent entered at the age of 18 years. Only four had passed their
twenty-ninth birthday upon entering college.

Male stﬁdents by far exceeded in number the female students,
Included in the 26l graduates of this siudy are 213, or 80.7 per cent,
males and 51, or 19.3 per cent, females. Thus, the ratio is approxi-

mately four to one.
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High schools attended. A large portion of the 26l graduates

involved in this study matriculated from relatively small high schools.
A total of 146 high schools were attended by the group, with 248, or
94,0 per cent, attending high schools in Oklahoma. The largest number
attending any one school was 19; the school was Lawton High School,
located in the same cormmunity as Cameron State Agricultural College.
Other high schools located in junior college towns accounted for 5k
students; therefore, 73, or 27.6 per cent, graduated from high schools
located in cormunities having junior colleges. Only 69 students,
however, attended these particular junior colleges. Some idea of the
size of the high schools attended may be grasped by observing the size
of the community in which the schools are located. Table 3 provides
this information.

It will be observed that nearly. three-fourths of all the people
involved in this study were from commnities of either less than 2,000
or over 20,000 population. Only 28.0 per cent, or approximately one-
fourth of them, were from the intervening size communities, This fact
in itself represents an articulation problem as existing between the
high school and the college. Can and does the small high school pro-
vide as adequate a foundation education for further study as do the
laigér high schéols? It must be assumed that in terms of the number and
scope of subjects offered it generally cannot. Yet 111 graduates in-
volved in this study apparently made the transition successfully.

It is quite likely that junior college business departments fall

heir to two extremely opposite groups of students in terms of potential
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TABLE 3

SIZE OF CQMUNITIES IN WHICH THE 26l STUDENTS INVOLVED IN THIS STUDY
ATTENDED HIGH SCHOOL

Population Number of Per cent

of Community Students from of Total
Less than 2,000 111 L2.0
2,000 to 5,000 L5 A 17.0
5,001 to 10,000 16 6.0
10,001 to 20,000 13 5.0
Over 20,000 79 | 30.0
Totals - 26l 100.0
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preparadeness for college. Although this is also true of four-year
colleges, evidence seems to indicate that the mortality rate in the
junior college is far less than in the first two years of the senior
college. AAs mentioned elsewhere, the Cormittee on Juniqr Colleges of
the American Association of Collegiate Schools of Business has by im-
plication suggested that this is due to lower standarcis s high school-ish
methods of instruction, and a paternalistic attitude toward its students
by the junior college. Information presented later in this study re-
veals the thoughts of 206 of the 26l graduates relative to the junior

college they attended.

High school .credits received. At various times during the period

covered by this study the number of units required for graduation from
high school iu Oklahoma was 16, 17, and 18, An analysis of permanent
student records reveals that 12 graduates had either 15 or 15 units
indicated on fhe official transcript issued by the high school. This
can only be explained by pointing out the fact that during the time
these graduates were in high school there was a rather liberal, flexible
interpretation possible of the units rule, and administrators were al=
lowed to waive the requirement of one-half to one unit in certain cases.
Also, the colleges had policies which would allow them to éccept non-high
school- graduates wheﬁ they only lacked a unit or two meeting graduation
requirements. The records reveal that 64.3 per cent graduated with less
than 17 uni‘l;,s and that 34.5 per cent graduated with from 17 to 20 units.
The average for all graduates in this study was 16.5 units. Three grad-
uates received their diplomas as a result of successful completion of

the General Education Development Test, .



L6

>

High school business subjects taken. Gradustes completed an

average of two business subjects in high school. Forty-three, or 16.2
per cent, did not take any business subjects, while 52,0 per cent took
a maximum of two business subjects. Completing from two and a half to
four aﬁd a half units in business subjects were 25,5 per cent of the
| graduates, while 4.5 per cent took five business subjects. One student
completed six business subjects. Based on the average of 16.5 high
school units, the average of two subjects in business represents 12,1
per éent of the total high school program of studies devoted to the
"~ graduates! ultimate broad field of specialization.

| Beginning typewriting was the most frequently taken business
subject, being taken by 211, or 80.0 per cent, of the group. A break-
down of subjects taken by the group is presented'in Table . It reveals
that 60.L per cent of the total business credits were in typewriting I
and IXI, The traditional subjects of typewriting, shorthand, and book-
keeping accounted for 87.2 per cent of the business instruction of the

26); graduates in the high school.

Aspects of Junior College Matriculation

Factors behind graduates! decisions to attend a junior college.

Reasons given by 206 respondents for beginning their higher education

in a junior college were:

Reason for attending a Number of
junior college - - respondents
Nearness to home « o ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o ¢ ¢ o &« 107

Fimnci-al [ L [ ] L L] L] * - [ 3 L J * L] L J * L 4 L 4 . . lm
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TABLE L
FREQUENCY OF HIGH SCHOOL BUSINESS SUBJECTS TAKEN BY 221 GRADUATES

Title of " | Number of Per cent of Per cent of

Business Graduates 26l Graduates Total Business

Subject Taking | in Study Subjects Taken?
Typewriting T 210 80.0 L1.6
Typewriting II 95 35.9 18.8
Bookkeeping I 67 25.3 13.3
Sharthand I Sk 204 10,7
General Business 37 - 140 7.3
Business Mathematics 12 LS 1.5°
Economics 11 hel L
Business Law 8 3.0 1.0°
Shorthand II 7 2.6 1.3
Commercial Geography | 6 2.3 .7°
Business English 5 1.8 9P
Business Machines 3 1.1 5P
Bookkeeping II 3 1.1 6
Secretarial Practice 1 3 o2
Salesmanship 1 o3 | o2 |

87otal high school business subjects accumulated by 221 persons

was 50115T
aken for one-half unit of credit by some students.
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" Preference for a 8mall COL1EEE « o« o ¢ o o o o o o 2l
Advice of friends and/or parents o « o « o o o o o 22
Athletic participation « ¢« « o ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o & )
Reputation of college o« o« ¢« ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o 13
SCholarshiP o« o o o o o o o s o o s o o o o o o o 8
No particular reason=-chance « « « « « « « o o o o 5
Military training available « ¢« ¢ ¢« o ¢ ¢ ¢ ¢ o &» 3
Christian atmosphere and training o ¢ « ¢ o « o o 2

298
It will be noted that 298 answers were recorded for the 206 respondents.
Several gave not one reasoﬁ but two or three reasons which contributed
to their decision. Probably propinquity is in a large measure also a
financial consideration, although being close to family and friends
would take precedence with many ‘students regardless of their financial

situation.

Junior college enﬁered. Upon entering junior college, 18, or

6.8 per cent, df the 26l graduates chose an independent college; L5, or
17.0 per cent, chose a municipal college; and 201, or 76.2 per cent,
chose a state college. Four state junior colleges enrolled 61.L per cent
- of the transfer students in business., These four were Cameron State .Ag-
ricultural College, Eastern Oklahoma Agricultural and Mechanical College,
Northeastern Oklahoma Agricultural and Mechanical College, and Northern
Oklahoma Junior College.

Distance of junior college from hometown. The graduates tended

to choose a junior college in relatively close proximity to their hometown,
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Two hundred and one, or 76.2 per cent, selected a junior college within
a distance of 50 miles from their hometown, while 26, or 9.8 per cent,
attended one from 51 to 100 miles distance. Only 37, or 13.9 per cent,
students attended a junior college located further than 100 miles from

their hometown.

Decision to major in business. It was reported by 124, or 60.2

per cent, of the 206 respondents to the student questionnaire that they
made their decision to major in business prior to or at the time they
enrolled in junior college. The 82, or 39.8 per cent, students who were
not decided on business started out with the intention of concentration
in a number of specific fields, with engineering a predominant choice,
Oﬁher fields with significant fepresentation were general education,
medicine, physical education, agriculture, and education. Some students
were uncertain what they wanted to do.

Thirty-eight of the 82 respondents not originally committed to
business made their decision to specialize in this field while in junior
college. Thus, LLi, or 21.4 per cent, students made their decision after
transferring from the junior college. Although the 26l graduates ulti-
mately majored in 11 business fields, the broad decision to major in
some area of business is apparently often sufficient at the junior col-
lege level, since the business curriculum is oriented toward providing
basic foundation subjects, The effect of not making the decision to ma-
jor in business until after transfer, or of not taking any business sub-

jects in junior college, will be discussed in Chapter V,
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Advantages of junior college reported by 206 graduates. When
asked about the major contribution of the junior college to their per-
sonal, academic, occupational, or social progress, respondents, in the

numbers shown, indicated:

Number of

Major contribution respondents
Ease of transition from high school

into college routine « « « o o o o o o @ L5
Personal concern and attention of faculty . Ll
Personality development (particularly self-

confidence) o« o« o« o« o ¢ ¢ o o 2 0o 0 0 o 40
Solid academic foundation « . o o « o o o . 26
Development of good study habits . . « « . .« 20

Instillment of knowledge of the real value
of education-~desire for further training 17

Friendships developed o o « « « o o = o o o 1
A more penetrating analysis of graduates! opinions of their respective

junior colleges will be presented in Chaptef v,

Sumary
The business graduates involved in this study came from a total
of 146 higl'l schools, with 42 per cent of them coming from cothies
having less than 2,000 population. A majority graduated with about
| 16.5 units of credit at 18 to 19 years of age. Only 51, or 19.3 per
cent, of the 26l graduates were i‘em;a.les. An average of two business
subjects were taken, althoug}; 16,2 per cent of the graduates did not take

any business subjects in high school., Fifteen business subjects were
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i‘eported as having been taken, with typewriting I, typewriting II, book-
keeping, shorthand, and general business the most frequently taken, in
the order named. Four-fifths of all the graduates in this study come
pleted typewriting I at this level.

Closeness to home and financial considerations were given by
69, per cent of those reporting their reasons for attending a junior
college, The decision to major in business was made at, or prior to,
~ enrollment a;s a freshman, according to 60.2 per cent of the respondents.
It was not until the junior year or later that 21, per cent of the 206
respondents decided to major in business,

The 26l graduates around whom this study revolved matriculated
from 18 junior colleges in the state of Oklahoma. These colleges were
comprised of seven state colleges, eight municipal colleges, and three
independent colleges. Three of the municipal junior colleges have since
become defunct. State colleges surpassed municipal and independent col-
leges relative to enrollments, gradua;bes 3 p:ercentage of business students
transferring to senior colleges, scholarships granted, accreditation by
regional accrediting association, staff members, business students, dorm-
itory and boarding facilities, and gross income., |

State junior colleges were selected by 76.2 per cent of the grad-
uates and fo'ur' of these colleges enrolled 61.); per cent of the transfer
students in business, Graduates tended to choose juﬁior colleges in
close proximity to their hometown, with 76.2 per cent going to one lo-
cated wltha.n a radius of 50 miles. They tended to be high in praise of

the contributions of the junior colleges to their own personal welfare,



CHAFTER IV

JUNIGR COLLEGE PROGRAMMING FOR TRANSFER STUDENTS

This chapter is the first of two in which the primary data ob-
tained in this investigation are presemted. Considered here ave the -
important elements in programming for transfer students in the junior
college, namelys: (1) the junior college curriculum in relation to re-
quirements of senior colleges, (2) problems of terminal business stu-
dents in transfer, (3) comparability of business subjects, (L) aspects
of curricular experiences, (5) interruptions and extent of transfer,
(6) extent of graduation, and (7) evaluation of the junior college. In
Chapter V the data wil} be presehted'which are pertinent to programming
for the completion of degree requirements in the senior college.

Junior College Curricula in Relation to Requirements
of Senjor Colleges

The junior college is an autonomous unit with a unique educational
philosophy. Of necéssity; it must endeavor to meet the educational needs
of many students who will ultimately transfer to various senior institu-
tions, which in.tufn have their cwa individual philosophies relative to
the requisites for a sound education. In attempts to meet the needs of
their students, junior college curriculum planners have designed separate
curricula for "transfer® an@ "terminal® students. The literature reveals,

however, that this by no means has eliminated the problems of articulation

52
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with senior holleges; because of the non-conformity of senior college>
curricula and because of the extent to which supposedly terminal stue

dents enter senior colleges.

Entrance and Degree Requirements
Junior colleges. Oklahoma!s junior colleges in general follow

an %open door®* policy in regard to the admission of students. Any res-
ident of Oklahoma who is. a graduate of an accredited high school and who
has participated in the American College Testing Program, or has passed
the General Education Development Test in lieu of high school graduation,
is eligible for admission to an Oklahoma junior college. In 1962, the
last year of the period applicable to this study, three municipal junior
colleges accepted non-high school graduates who had completed a miniﬁﬁm
of 15 units leading toward high school graduation. Four other municipal
and indépendent Junior colleges and one state junior college had policies
which allowed non-high school graduates to enter if they met specific
institutional requirements,

All junior colleges in the state have some provision whereby
students 21 years of age or older can be admitted as special students,
regardless of the extent of their high school training. These provisions
vary slightly from institution to institution and generally provide ways
whereby the special students can attain the classification of regular .
academic students, |

Semester hours needed to graduate from the junior colleges varies
from 60 to 64. All require a "C® average. Some of the colleges Q;ecify
a core program of studies which has to be completed before a degree can

. be awarded.



5k

Senior colleges. In general, the senior colleges of Oklahoma

also follow an ™open door® policy in general agreement with that of the
junior colleges. Admission to freshman standing is commonly granted to
graduates of accredited high schools in the state of Oklahoma.. Students
who are not residents of Oklahoma are eligible for admission if they
rank in the upper half of their graduating class, or if they score above
the national median on the basic test battery of the American College
Testing Program, or equivalent tests. As is true in the junior colleges,
special provision is made for admission of students who are noﬁ high
school graduates but are above the age at which they normally would be
graduated.

Since senior.colleges do not award degrées at the end of the
sophomore year, a comparison of degree requirements is not possible,
For all practical purposes, however, the general education requirements
 given in the next section and one-half (62 to 6l hours) of the total
semester hours required for graduation at the end of four years are com-
parable requirements. Senior college students must also maintain a "C®
average for the first two years in order to be Mon schedule" toward grad-

uation two years later.

Junior and Senior College Subject Requirements

General education. The minimum graduation requirements in lower-

division genéral education of both junior and senior colleges are revealed
in Table 5. Three of the 15 junior colleges did not list in their bul-
letins any general education requirements for graduation, although it is

known that ali colleges in the state must require credit in American
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8For purposes of anonymity, code numbers are used to designate each college. S
BNo requirements listed. State law requires American history and American govermment.,
Cor foreign language 10 hours.
dpconomic history of the U.8. required in lieu of traditional American history. This
requirement has subsequently been lowered to three semester hours.
®Wide range of choices,
fArW Arts and Sciences subjects except physical education, military science, or economics.
€Three hours from social science and five hours from areas of mathematics s psychology,
foreign ge, fine arts, or practical arts.
elected from foreign language, mathematics, fine arts, or practical arts,
1rhree hours from social studies and four hours from speech, health, or family relations.
Jsix hours from social science and six hours from mathematics s practical arts, psychology,
fine artﬁ, or foreign language. : ‘
One course in each of two of the fields economics, geography, or sociology; one course
in literature; one course in foreign language, humanities, practical arts, or home economics.
_ hree hours selected from economics I, early western civilization, sociology, or geog-
raphy; five hours selected from foreign language or mathematics, psychology, fine arts, or

practical arts.
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history and American government. Bulletins of the three colleges im-
plied that requirements are tailored to fit transfer requirements of
the senior institﬁtions to which the students expect tp transfer,

The table and its footnotes are largely self-explanatory. Here,
references are made to what is considered significant revelations of the
table. There was uniform agreement in regard to the requirement of Amer-
ican history and American government of all students. For all practical
purposes, English compositian may be éonsidered a general g:aduﬁtion re-
quirement because, although three junior colleges did not specify any .
graduation requirements, data presented later in this report shows that
not a single one of the 264 graduates in the study had to hake up an
English composition requirement after transfer to a senior college. This
indicates that all of the junior colleges are, in effect, requiring this
subject. There was almost uniform agreement in regard to semester hours
of credit required in these three subjects.

The science requirement ranged from four to eight hours in senior
colleges and from none to ten hours in junior colleges. In some senior
colleges specific science courses were required. One institution re-

- quired a laboratory science whereas the other seven colleges did not.
Thus, a student migﬁt have taken as much as eight hours of science in
junior college and still not have fully met the requirement of a particu-
lar senior college for the aréa of écience. |

Eight senior colleges required from two to seven hours of humani-
ties, while junior .colleges required zero to six hours. There was also

a difference of opinion among the colleges as to what constituted this
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area, some colleges defining humanities to include religion, sociology,
drama, psychology, and European history, for example, while still other
institutions did not give humanities credit for subjects taken in these
areas. Only five of 15 junior colleges reQuired any humanities for
graduation. |

Four of eight senior colleges had definite requirements for
mathematics, two requiring six hours of credit in intermediate (unless
it was taken in high school)} and college algebra and two requiring any
thrée-hour mathematics subject. All of the senior colleges required
physical education or.military science, six required speech, four re-
quired orientation, and four required health., Fewer than eight junior
colleges required subjects in any of these fields for graduation, al- )
though an analysis of student records indicates many students did com-
plete these suﬁjects in jﬁnior colleges.

Footnotes to the table show the nature of the controlled general
education electives required for graduation by senior colleges. An analy-
sis of bulletins indicates that the junior colleges have curriculums which
are capable of providing these requirements, although the student does not
have as wide a choice within the controlled elective group as he might
have in the senior institutions. Analysis of the data in Table 5 suggests
that good guidance is neceséary at the junior college level if studeﬁts
are to make the trénsition to a senior college with a minimum of lower-

division general education deficiencies.

. Education for business, Medsker and others have made clear the'

difference between the transfer and the terminal curriculum in business.
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The various authorities, including the American Association of Collegiate
Schools of Business, agree that the transfer program must be broader in
scope and contain fewer specialized subjects in business than the ter-
minal program; It has been suggested that principles of accounting and
principles of economics should constitute most, if not all, of the work
iﬁ business at the lower-division level; However, these same authorities
agree'that the nature of education for business in any junior college
must also be determined by the lower-division requirements of the senior -
colleges to which the junior college will send its transfer students.
Education for business in a transfer program will be discussed, then,
- from the standpoint primarily of its relationship to lower-division bus-
iness requirements of the eight senior colleges included in this study.
Lower-division business subjects required for degrees at the
eight senior colleges vary somewhat depending on the major chosen by the
student. Semester credit hours in business required for all majors, with
the exception of economics, ranges from six to 23. A majority of the
colleges are in general agreement that every business student should have
a minimum of six hours of accounting, there being one significant ex-
ception. Three of the colleges do not believe that the second subject
in accounting principles is necessary for secretarial majors. There is
complete agreement that students majoring in business teacher preparation
(shorthand option) and secretarial should take six hours each of type-
writing and shorthand during the Ireshman‘oErsophomore years., Six of the
éight colleges required all students to earn credit in Beginning type-

writing unless waived because of having taken it in high school. There
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was a general policy among both junior and senior colleges to waive the
requirement of typewriting I, typewriting II, shorthand I, and shorthand
II if comparable subjects were taken in high school. Only one senior
college listed business communication I and business statistics as lower=-
division requirements. One college listed introduction to business; a
second college listed filing and retail selling; and a third college
listed principles of business management, advertising, and retail selling
as lower-division requirements for certain business majors. These were
in addition to the more-or-less common requirements of accounting, eco-
nomics, and business mathematics.

It should be remembered that junior colleges in Oklahoma do not
require specific business subjects for graduation from a transfer pro-
.gram. Although eight of the 15 junior colleges listed in their bulletins
suggested business programs, an analysis of student records indicated
considerable variation from these. A complete list of business offerings
of junior colleges in Oklahoma is given in Table 8. A later section of
this chapter reveals the frequency with which specific subjects were
taken. A majority of students»following a business administration pro-
gram did complete six hours of accounting, three to six hours of economics,
business mathematics, and business communication I. Secretarial students,
in addition, generally completed lower-division requirements in typewriting
and shorthand while in junior college.

The University of Oklahoma has a more-than-average influence on
the curriculum of three junior colleges and three different senior col-

leges each heavily influence one of the other three junior colleges
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reporting curricular influence of specific colleges. This was reported
by business department chairmen who explained the cause as a heavy ratio
of transfer to the particular senior college involved., Eight chairmen re-
ported that no one institution affected their curriculum planning fo a
significant degree. .
Since subject matter offerings can only be effective if they are.
available to students, a survey was made of the frequency of offering of
the various business subjects appearing in junior college catalogs.
Again, departmental chairmen were relied upon for this information.
Nine chairmen reported that all business subjects appearing in their
respective catalogs were offered at least once each academic year. The
report of the remaining chairmen indicated that about 98.0 per cent of

their combined offerings were made available each year.

Terminal Business Students in Transfer

Assuming, as stated in the literature, that many students will
transfer to senior colleges after having followed a terminal program in
junior college, the questions may well be asked, "To what extént is this
a problem in Oklahoma?® and ®Is there a clear distinction between ter=-
minal and fransfer business subjects?® These two questions will be con-
sidered at this time.

Six of ;5 junior college bulletins analyzed listed two-year ;er-
minal courses in business, Three were state colleges and three were
independent or municipal colleges. Five colleges offered programs in
seéretarial, four offered programs in business administration, and one

offered a typewriting and clerical program. These programs were heavily
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weighted with business subjects. For example, one college required 41
hours of business and only 1 hours of general education. Another col-
lege required L5 hours of business and only 19 hours of general education.
Students finishing five of these programs actually have more hours in
business than is required for a degree in business at a majority of the
senior colleges. One college listed only one-year terminal programs in
business administration and secretarial., Both programs showed 2l; hours
of business and six hours of general education. Two colleges stated in
their bulletins thajb both one- and two-year terminal programs in business
were offered, but these were not shown. Three of the remaining six col-
leges mentioned t'ha.t-tern;ina.l programs in business could be arranged.
Only three of the 15 junior colleges warned. studénts that some of the
business subjects listed in their catalogs might not be transferrable
to certain senior college programs,

The seven junicr colleges listing one-~ and two-year terminal
programs in business included. in their programs the number of subjects
and the amount of credit shown in Table 6. The comparison in Table 6
reveals that a range of four to ten subjects carrying ten to 28 semester
hours of credit might be questionable or objectionable in transfer to
senior institﬁtions. Considering this pha_se of the investigation to be
especially important, it was deci’.dedv to analyze every business subject
listed in the respective junior college catalogs from this standpoint.
The results are shown in Table 7.

It is apparent when one compares the data for colleges numbered
1, 5, 6, 10, 11, 12, and 13, which are shown in both Table 6 and Table 7,

that questionable or objectionable subjects are not limited to those
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TABLE 7
TOTAL JUNIOR COLLEGE BUSINESS SUBJECT OFFERINGS AS COMPARED WITH

SENIOR COLLEGE BUSINESS SUBJECTS

(Fifteen Junior and Bight Senior Oklahoma Colleges, 1962)
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appearing in terminal curricula. They also lap o&er into transfer cur=-
ricula, The catalogs of the 15 junior colleges reveal that not a single
business subject is labled as terminal and‘thét, in so far as it can be
determined, the same subjects appear in both terminal and transfer pro-
grams, In other words, terminal programs are made up of a heavier con-
centration of regular business subjects normally available to trgnsfer
sfudents. The range of questionable subjects in the 15 colleges was
three to 20, and these carried ;redits of nine to 59 semester hours.

This is'not meant to imply that a great amount of this woark is not trans-
ferable but merely to show cause why a serious problem may be present in
the relationship between junior colleges and senior colléges. Chapter V
will in part be concerned with what happens when these various subjects
are transferred. What is probably most significant here is the fact that
terminal subjects, if they exist, are not identified as such. Therefore,
what the junior colleges of Oklahoma actually have to a large extent are
not terminal subjects but terminal programs consisting of a heavy con-
centration of business subjects normally pursued by those students not
terminating their education for business.

Communicafion with junior college business department chairmen
in regard to the latter point adds considerable verification. Three
chairmen stated they recommended to transfer students that business law
not be taken in junior cbllege. Only one chairman in each case stated
that his department recommendéd to transfer students that they not take
business communication, income tax, secretarial practice, bookkeeping,

business mathematics, salesmanship, or introduction to business. This-
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indicates that there is very little guidance "away from"™ any subject in
the business curriculum of the junior college. The problem in Oklahoma,
then, is not so much one of thé transfer of terminal business subjects
per se as it is of the transfer of regulaf business subjects which are
not comparable in certain respects (e.g., grade level at which offered,
title, description, #nd credit) with counterparts in some senior colleges,
or which are not applicable toward a degree. This will be borne out in
later sections of the report.

Business subjects offered by one or more junior colleges which

senior colleges agree should be reserved for the upper-division are:

Business Law I : Advanced Typewriting I
Business Law II Advanced Shorthand I
Office Procedures Advanced Shorthand II
Secretarial Practice Transcription 1

Income Tax Transcription II
Salesmanship Mathematics of Finance
Intermediate Accounting Consumer Problems

Advanced Accounting

These titles, and those appearing below, are not necessarily the
actual subject titles taken from the catalogs, but are merely meant to
be indicative of the general title of the subject offering. Business
subjects offered b& sne or more junior colleges which seven of the eight
senior colleges believe should be reserved for the upper-division are:

Business Communication I Business Management

Business Commmnication II Filing

Business Statistics -
A majority of the eight institutions believe that business machines
should also be reserved for upper-division enrollment,

Business subjects offered by one or more junior colleges which

apparently have no close counterpart in the senior colleges involved in
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this study are:

Advanced Shorthand III Advanced Secretarial

Transcription III Bookkeeping

Advanced Typewriting II _ Business English

Practical Bookkeeping and Retail Merchandising
Accounting Business Research and Report

Bookkeeping Writing

Secretarial Bookkeeping Advanced Secretarial Practice

Five of these are advanced subjects which apparently go beyond éven
what the senior colleges offer, at least in terms of credit and number
of subjects offered in the field. To illustrate, the maximum number of
subjects offered in the field of typewriting by senior colleges in this
study is three and the maximum crédit allowed is nine hours. The sub-
ject ®Advanced Typewriting II* is a fourth subject in typewriting aﬁ the
junior colleges where it is offered, boosting typewriting credits to 12

semester hours.,

Comparability of Business Subjects
-in a Transfer Program

It is assumed that articulation difficulties will be increased in
direct proportion to the incomparability of business subjects in a trans-
fer program. The researcher is aware of the fact that complete determi-
nation of the comparability of business subjects would involve much more
than could be done in this study. Comparison of instructor's qualifi-
cations, classroom routine, textbooks, syllabi, and so forth, although
desirable, would be most difficult and rather impractical, as it would
extend the study well beyond its intended scope. For the purposes of
this investigation, it was believed that an analysis of the business sub-
jects in a transfer program would be adequate if approached from thé

standpoint of: credit, grade level, descriptions, numbers, and titles.
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Credit and Grade Level

Table 8 shows the number of junior and senior colleges which
offer the subjects making up the entire offering in business by the 15
junior colleges in Oklahoma, The table reveals the extent of variance
in semester hours of credit granted for each business subject and the
variance in the grade level at which offered. There are 1l subjects
- offered by at least two-thirds of both junior and senior colléges. There
are an additional 1l subjects in the list of 46 that are offered by at
least two-~thirds of the eight senior colleges. Close inspection of the
table reveals that there are also 1l subjects on which there is non-
agreement asAto the amount of credit in semester hours the subject should
carry. Disagreement is evident as to the grade level of 32 of the L6
subjects. Of the 32 subjects, 26 involve a difference of opinion as to

whether the subjects should be lower-division or upper-division work,

Subject Titles and Descriptions

A close analysis of the catalogs of the 15 junior colleges and
eight senior colleges reveals that subject titles and descriptions vary
considerably. Table 9 presents a list of the business subjects offered
by 15 -junior colleges in the state of Oklahoma and, with the exbeption of
four subjects, by the eight senior colleges in this study. These bus-
ineés subjects are listed in the 23 college bulletins by varying titles.
Those subjects which carr& a common title by all 23 colleges do not ap-
pear in the list. There are 3l subjects of a total of L6 junior college
business offerings that are inconsistently titled by either the junior

or senior college or both. Topping the list is the second semester of



TABLE 8

COMPARABILITY OF GRADE LEVEL AND CREDIT OF THE I,GTER-DIVISION BUSINESS SUBJECTS OFFERED
IN 15 JUNICR AND 8 SENIOCR COLLEGES IN OKLAHOMA, 1961-62

Number Granting
Semester Hours of Credit Number Offering at Grade Level
, Number
Subiect Colleges Junior Senior Junior Senior
ubjec Offering Colleges Colleges College Colleges
Jr. | Sr. 142} 31k 12 3 Fr. | So. Fr. | 8o. | Jr. | Sr.
Principles of Economics I | 12 | .8 12 8 12 8
Principles of Economics II| 9 8 9 8 9 8
Consumer Economics 2 7 1)1 5 2 1 1 2 1
Economic Geography 7 ({ 7 7 L { 3 7
Elements of Accounting I U 8 I 8 5 9 8
Elements of Accounting II | 14 8 1 8 5 9 8
Intermediate Kccounting 1 8 1 8 1 8
Advanced Accounting 1 8 1 8 1 1 7
Income Tax 2 8 111 8 2 6 2
Bookkeeping 2 - 2 : 2
Practical Bookkeeping and
Accounting 2 - 2 1l 1

Beginning .Typewriting: U 8 1 8 1, : 2 6
Intermediate Typewriting )Y 8 1 8 13 1 1 7
Advanced Typewriting I ni{7 11 7 3 8 7
Advanced Typewriting II b | - L L
Beginning Shorthand 13 8 13 8 12 1 1 7
Intermediate Shorthand 12 8 12 8 12 1 T
Advanced Shorthand I 12 8 10 | 2 8 12 8
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TABLE 8-~Continued

Number Granting
Semester Hours! Credit Number Offering at Grade Level
Number
Colleges Junior Senior Junior Senior
Subject Of fering Colleges Colleges Colleges| .  Colleges

Jr. | Sr. 1] 2 314 1]2 3 Fr.| So. | Fr. | So.}| Jr. | Sr.
Advanced Shorthand II 511 L |1 7 5 7
Advanced Shorthand III 1 - 11 1
Transcription I 3 3 1 2 111 1l 1 2 3
Transcription II 1l 1 1 1 1 1
Transcription III 1 - 1l 1
Office Machines I 8 7 115 2 6 1 2 6 3 L
Office Machines II L 1 3 1 1 Ly 1
Office Machines III 1 ~ 1l 1
office Practice . 514 5 L 1{ L L
Secretarial Practice 3 8 1 2 6 2 1 2 | 1
Principles of Filing 117 1 11{5 1 111 1|5
Business Communication I 11 8 11 8 11 11 7
Business Communication II 8 2 1 2 8 2
Business English 2 3 2 1 2 1 1 1 1 1
Business Research and '

Report Writing 1 - 1 1

Business Law I 8 8 8 8 8 8
Business Law II 3 8 3 8 8

ol



TABLE 8-~Continued

Number Granting

Semester Hours' Credit Number Offering at Grade Level
Number ‘ '
Colleges Junior Senior Junior Senior
Bubject offering Colleges Colleges Colleges Colleges
gro |se. | 2l2)3 | w | 2)2| 3| m.|s0.|Fr.| s0o.]|or.|sr.
Business Mathematics I 13 | 7 L]o9 6 | 1]l 10} 3|1 6
Business Mathematics II 1l - 1l 1l
Mathematics of Finance 1 6 1 6 1 5 1l
Elements of Statistics 2 8 2 8 2 1l 7
Introduction to Business 9 .15 11117 5 8 1 5
Business Management 1 3 1 3 1 3
Principles of Advertising 2 7 1{1 6 1 J 2 6 1
Personal Finance 1 1 1 1 { 1 1
Retail Selling 3 | 8 3 1] 7 3 6 2
Salesmanship gh 6 1|3 b 2 l 1 3 1 5
Retail Credits and
Collections 2 2 2 2 2 1 1l

1L
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TABLE 9

EXTENT OF VARIANCE IN BUSINESS SUBJECT TITLES AS FOUND IN
OKLAHOMA COLLEGE BULLETINS

(15 Junior and 8 Senior Colleges, 1961-62)

Subject

Number of Different Titles by Which
Subjects are Listed in Bulletins

Jr . c°1.
Bulletins

Sr. Col.
Bulletins

Cumulative
Variance

Principles of Economics I

Principles of Economics II i

) 'COnsmner Economcs

YElements of Accounting T
Elements of Accounting-IT

Income Tax

Bookkeeping

Practical Bookkeepinz and
Accounting

Beginning Typewriting
Intermediate Typewriting
Advanced Typewriting I
Advanced Typewriting II

Beginning Shorthand
Intermediate Shorthand
Advanced Shorthand I
Advanced Shorthand II
Advanced Shorthand ITI
Transcription I
Transcription II

Office Machines I
Office Machines II1
Office Practice
Principles of Filing .

Business Communication I
Business Commnication II
Business English

Business Law II
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TABLE 9--Continued

13

Number of Different Titles by Which
Subjects are Listed in Bulletins

Subject
Jr. Col. 8r. Col. Cumulative
Bulletins Bulletins Variance
Elements of Statistics 1l L L
Introduction to Business L 1 L
Business Management 1 '3 L
Principles of Advertising 2 2 3
Retail Selling 1 3 3
2 2 L

Retail Credits and Collections
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typewriting, under seven different titles. The second semester of short=-
hand is a close second in variation with six different titles. In most
cases the difference in title is slight and inconsequenﬁial. ﬁowever,
with some subjects the title given to it in a specific college is mis-
leading, according to several senior college registrars. One possible
illustration of this point is the title "advanced shorthand® given by
one college to what is actually only the second semester of shorthand.

Typewriting and retailing will be used ab this point to illus-
trate both variation in title and subject description as found in the
college catalogs. Elementary typewriting, as it is called in seven of
the 22 colleges offering it, is also listed as beginning ﬁypewriting
(five colleges), principles of typewriting I (six colleges), typewriting I
(three colleges), and typewriting (one college). The second subject,
known as intermediate typewriting in 10 of the 22~§011eges offering it,
is also, if it can.be assumed that in fact it is the same subject, listed
in various colleges as principles of typewriting II (fo;r colleges),
typewriting II (three colleges), production typewriting (two colleges),
advanced typewriting (one college), remedial intermediate typewriting
(one college), and elementary typewriting continued (one college).
Finally; the third subject, known as advanced typewriting in 15 of 18
colleges offering it, is also known as typewriting 3 in two colleges and
as office problems in typewriting in one college. Three colleges offer
a fourth typewriting subject, known as advanced typewriting II and a
fourth college refers to it as speed typewriting. |

. Five catalog descriptions for what are supposed to be compérable

subjects--all being the second subject in the typewriting sequence at
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the institutions where they are offered--are given here to illustrate
the variance:

Intermediate m%g'ﬁﬁ 213. 3 hours. Continuation of Type-
writing 203, emphasizing business letters and improvement of
speed and accuracy. Not open to students who have had two years
in high school, except by departmental permission. Prerequisite,

Typewriting 203.

Advanced Typewriting 103, Prerequisite: Typewriting 101, or
proficiency equal to the course requirements of typewriting 101,
Class 5, credit 3.

Elementary Typewriting (Continued) B. 3 hours. Prerequisite A.

Remedial Intermediate Typing. Review of keyboard, with emphasis
placed on speed and accuracy. An interim course designed for
students whose previous typing training is insufficient for en-
rollment in Typing 263 /Rdvanced Typewriting/. Five one hour
periods weekly., Credit: 3 hours.

Production Typewriting. Prerequisite: Sec. Adm. 103 or equiva-
lent. This course consists of review, refinement, and practice
in basic typewriting techniques; emphasis is placed on production
of quality work within accepted time limits, timed typing of bus-
lness forms, letters, manuscripts, and unarranged materials; in-
troduction to statistiecal typing; and typing experiences typical
of the business office. Three lecture hours a week., Credit:
Three semester hours,

Two of the five descriptions give no hint as to subject content.
Two meet five days a week, two meet three days a week, and one meets an
-undetermined number of days. There is no agreement in subject numbers.

To draw an illustration from the field of business administration,
the area of retailing will be used. The following subject descriptions
are lifted from the catalogs of one junior and two senior colleges:

(1) (2) Retail Selling 2,j3. 3 hours., Methods and procedures

used in the retail store. Arrangement of merchandise,

advertising and selling policies. Collection procedures.
Laboratory and class work,

(2) (b) Retail Selling 251. 3 hours, General principles of
salesmanship, Class 3, Credit 3.
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(c) Salesmanshi 101, General principles of salesmanship.
Class 3, Credit 3. ,

(d) Retail Merchandising 252, Store organization, manage-
ment, retail credits and collections, study of merchan-
dising methods of inventory calculations and pricing,
and store records and accounts, Class 3, Credit 3.

(3) (e) Retai 265. 3 hours. Prerequisite, 100 /Principles
) keting/or enrollment in 100. Fundamentals; or=-
ganization; store location, design and layout; aspects
of buying and selling; operating activities; personnel
control; opportunities,

(£) Credits and Collection 255. 3 hours. Prerequisite 100.
Principles of mercantile credit; organization of the
credit department; sources of credit information; state-
ment analysis; determination of credit ‘limits; credit
insurance; collection procedures.

Is retail selling as described in (a) the same subject as that
described in (b), which is an identical description as that used with
salesmanship in (¢)? And if so, what is the status of retail merchan-
dising (d) which is also offered by the same collége? Senior college
registrars reported this type of analysis to be one of their "minor"
headacbes“ when receiving transcripts from junior colleges whose titles,
descriptions, grade level, and credit hours are different from their own.
They also report that subject titles and descriptions sometimes are no
indication of the nature of the subject as actually offered. | A few ex-
amples were given of cases in which students taking upper-division sub- -
jects which they supposedly had not previously taken complained of using

the same textbooks as were .used in subjects they had taken in junior college.

Subject Numbers
A problem reported by senior college registrars as "more trouble-

some" than serious is that of inconsistent numbering of specific sequence
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. subjects. For example, in some junior colleges beginning shorthand is
numbered "123," whereas in other junior colleges this number is used to
designate intermediate shorthand. They reported that this inconsistency
in numbering had caused mistakes in student records; also, that it some-
times resulted in enrollment mistakes by the transferring students who
believed they were enrolling in subjects needed whén in reality they were
not. This necessitated enrollment adjustm.nts after élasses had started
meeting.

| ‘Analysis of junior collegé bulletins indicates no general agree-
ment in ?egard to sﬁbject numbers, not evén to the extent of using "100s®
for freshman level subjects and "200s" for sophomore level subjects.
There is consistency in numbering by seven of the eight senior colleges
included in this study. For many subjects these seven colleges use ex-
actly the same numbers. The University of Oklahoma utilizes a mumbering

system which in essence is used by-twb Jjunior colleges.

Aspects of Curricular Experiehces

Many educational writers have said in effect that articulation
success can best be judged by the performance and the experiences of the
students who are invdlved inAit. Therefore, this section will present
data relative to the graduates! curriculér experiences in the junior col-
lege; and Chapter V will provide fhe same type of data for the senior
college years; thus making possible an analysis of certain elements of
articulation thought to be problem areas--maintenance of grades, sequen-
tial difficulties, repetition of subjects, balance of business and gen-

eral education, extent to which lower-division business requirements are
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met in the junior college, interruptions, extensions, ‘excess credits,

and so forth,

Business Subjects Taken Out of Sequence

Table 10 shows the frequency with which specific business sub-
jects were taken by the 26} graduates in junior college that were con-
sidered to be upper-division subjects in the senior colleges admitting
these transferees. For example, 97 graduates listed as taking out of
sequence business communication I in junior college do not represent all
of the graduates taking this subject at this levei. Those students
transferring to a senior college where business communication I is con-
sidered a lower-division subject are not represented in the table.

The table reveals that Business Communication I was the one sub-
ject most often taken out of sequence from the standpoint of the colleges
at which graduation would take place. Next, in the order named, were
business law I, advanced typewriting, business communication II, and
office machines I. In a few cases sequence abnormalities, such as the
taking of economics II and business communication II prior to ecqnomics I
and business communication I, were noted in studying permanent student
records. These cases were so few as to be of little significance. Nor
were there any significant number of cases involving sequence irregula-
rities in connection with general education subjects. Thus; sequence
problems at the junior college level had mainly to do with the taking of

upper-division business subjects.
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TABLE 10

FREQUENCY WITH WHICH BUSINESS SUBJECTS WERE TAKEN ®QUT OF SEQUENCE"
BY 26l TRANSFERRING STUDENTS IN OKIAHOMA COLLEGES

Nunber of Graduates taking the Business
Subject and Transferring to a College
Where it was an Upper-Division Subject

| Business Subject Municipal or
‘ - State Independent Combined
Junior College | Junior College Total
Intermediate Accounting 1 - 1
Advanced Typewriting I L9 8 57
Advanced Shorthand I 22 7 29
Advanced Shorthand IT L - L
Transcription I 18 - 18
Transcription II 7 - 7
0ffice Machines I 32 L 36
office Machines II 5. 1 [
Office Practice 5 - . 5
Secretarial Practice 9 L 13
Business Communication I 85 12 97
Business Communication II L3 - L3
Business Law I 53 8 61
Business Law II . 5 5 10
Elements of Statistics - 1 1
Business Management - 1l 1
Advertising 7 - 7
Retail Selling 2 - 2
Salesmanship 11 1l 12
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Balance of Business and General Education

The average number Qf semester hours taken by the 63 graduates
of municipal and independent junior colleges was 65,2 and the average of
the 201 graduates of state junior colleges was 64.2. The overall average
was 6L.l semester hours. The range of hours taken in the two types of
junior colleges was: municipal or independent, 48 to 75; state, 48 to
87. Ninety-two state college and 18 municipal or independent college
graduates finished with more than the maximum of 6l semester hours ac-
ceptable in transfer toward a degree at seven of the eight senior col-
leges (one accepts 65 hours) involved in the study. Likewise, 25 state
and 12 municipal or independent college graduates transferred with feﬁer
than 60 hours. The effect ;)f both situations'will be discussed in Chap-
ter V .in connection with overage and underage of credit hours.

The average number of semester hours taken in business subjects
in all 18 junior colleges attended by the 26l graduates was 18.0. The
average for municipal and independent junior colleges was 1ll.3 semester
hours and that for state colleges was 20.1 semester hours. Thus, with
an overall average of 6l.l semester hours and a business subject average
of 18,0 semester hours, the 26l graduates of this étudy devoted an aver=-
age of 28.0 per cent of their junior college course work to the study of
business and 72.0 per cent to general education or other vocational fields.
It should be pointed out that those svtudents taking no business in junior
college were included in the computation of the above average. There were
in fact 15 students who took in excess of half (éonsidered to be 32 hours)

of the normal junior college work in business.
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Table 11 shows the frequency with which business subjects were
taken by the 26} graduates while in junior college. Only four subjects
were taken by as many as one-half of the graduates. These were, in order
of most frequently taken, elements of accounting I, principles of ecé-
nomics I, business méthematics I, a.nd elements of accounting II, Busi—
ness communication I, principles of economics II, economic geography,
and office machines I were taken by over 25.0 per cent of the graduates.
Of these eight most ffequently taken subjects, only business communica-
tion a.nd business machines are questionable as junio: college offerings

for transfer students.

Maintenance of Grades

The 26l graduates collectively maintained an overall average of
2.7 (on the 4.0 scale) while attending the 18 Oklahoma junior colleges.
There was no significant difference between state and municipal or inde-
pendent junior colleges, the former being 2,7 and the latter 2.8. One
| hundred and two students, or 38.6 per cent, maintained 3.0 or better
averages, while 16, or 6.0 per cent, fell below a 2.0 average.

The grade-point average on business subjects taken by all 26k
graduates while in junior college was 2.9. The average of those attend-
ing state junior colleges was 2.8 and of those attending municipal or
independent junior colleges 3.l. One hundred and twenty-nine of the 264
graduates maintained a 3,0 average or better on business subjects., Six-
teen students fell below the 2.0 mark. |

To determine if there were any significant varié.tion in grades

which might be correlated with amount of business taken in high school,
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TABLIE 11
BUSINESS SUBJECTS TAKEN BY 2)j6 GRADUATES IN 18 OKLAHOMA JUNIOR COLLEGES,

Number Per cent
Graduates of 26l
Subject Taking Graduates

Principles of Economics I 166 62.9
Principles of Economics II 103 - 39.0
Applied Economics 1 o3
Consumer Economics 3 1.1
Economic Geography L 78 29.5
Elements of Accounting I 19 7345
Elements of Accounting II : 154 58.3
Intermediate Accounting 1 3
Bookkeeping 3 1.1
Practical Bookkeeping and Accounting 6 ' 2.3
Beginning Typewriting : 37 1.0
Intermediate Typewriting sl 20.4
Advanced Typewriting I A 57 21.5
Beginning Shorthand 24 9.0
Intermediate Shorthand 37 1,0
Advanced Shorthand I 25 9kt
Advanced Shorthand I1 . L 1.5
Transcription I ' 18 6.8
Transcription IT . 7 2.6
Office Machines I _ 76 28.7
Office Machines IT : 12 ko5
Office Machines III 5 1.8
office Practice 5 1.8
Secretarial Practice 13 L9
Principles of Filing 2 o7
Business Communication I 128 Lh8.L
Business Communication IT L8 18.1
Business English 1 o3
Business Law I 61 23.1
Business Law II 10 ‘ 3.7
Business Mathematics I 162 61.h4
Elements of Statistics 1 o3
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TABLE ll--Continued

Number Per cent

Graduates of 264

Subject Taking Graduates
Introduction to Business 2L 9.0
Business Management 1l o3
Principles of Advertising 7 2.6
Business Vocations 3 1.1
Retail Selling 2 o7
22 8.3

Salesmanship
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students! junior collegé grades were grouped according to amount of high
school business credits and averages computed, There was no significant
difference in junior college business grades between those taking no
business in high school (2.8 average) and those taking five business
subjects in high school (2.9 average).
Interruptions and Extension of Junior College
Programs

Thirty-eight students, or 1lli.L per cent of the 26l graduates,
experienced what could be considered as interruptions or extensions of
their junior college programs, Twenty-six of the 38 students actually
withdrew from the junior college for a period of time after having gone
at least one semester and before completing the two-year program. This
period of time ranged from one semester to 1l years.  However, excluding
the 1l years that one student was out of school, the average interruption
was two years in length. Military service and full-time employment were
the two most significant reasons given for the temporary dropout from
college. Fifteen students, including three who were involved in the in-
terruptions just mentioned, experienced extensions of their junior col-
lege programs ranging from one year to ten years. These extensions were

the result of students taking less than a normal load each semester.

vExtent of Transfer
The consensus among both students and college officials alike
has always been that articulation difficulties are increased in direct
proportion to the extent of transfer and to the amount of work completed

in each of the colleges preceding that done in degree-grénting colleges.
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Analysis of permanent student records reveals that only five, or 1.8 per
cent, of the 26} graduates involved in this study attended more than one
junior college. These five students transferred from eight to 52 semes-
ter hours from other junior colleges into the one from which they grad-
uated or attended just prior to transfer to a senior institution. The
average amount of work completed in the junior colleges first entered
was 28 semester hours. Four junior colleges were involved, one of them
twice. One student had attended Ranger anior College in Texas for one
yeaf. The other colleges were Oklahoma junior colleges. Two of the
graduates transferred with "D® averages. The average grade of the five
was 2.2 upon transfer into the second junior college. Three. of the five
graduates had completed two to four business subjects in the first jun-
jor college. Three of the five reported their reason for changing jun=
ior colleges to be financial, one reported convenience (nearness‘to home)
as the cause for transfer, and one gave as a reason the‘chance to play
on a better athletic team. |

Five other students were involved in transfer between junior and
senior colleges. Four of the students first attended junior colleges,
transferred to three of the senior colleges in this study, and then
transferred back to the original junior colleges. One student began in
a senior college and transferred to a junior college. Three students
maintained "C® averages while in attendance at senior colleges and two
did not. An average of 15 semester hours was taken in senior colleges
by the five students, with six hours of this amount, on an average, be-

ing in business subjects.
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' Comcurricular Activities

Althoﬁgh perhaps not as potentially serious as curricular ir-
regularities, co-curricular activities, nevertheless, provide the stu-
dent with the possibility of articulation difficulties. This is possible
becauses (1) the same activity may not be present in the senior college,
(2) it may be difficult for a transferee to gain admittance into the
activity, or (3) the student may tend to drop out of activities after
transferfing into a new environment..vIt is assﬁmed from a study of ed-
ucational literature that co-curricular activities in toto do contribute
to a student's education and vocational competeﬁce. Therefore, the
questions which arose were: |

. 1. Does the junior college provide ample 6pportunity for the
student to participate in a variety of co-curricular activities?

2. Did the graduate pursue the same activities in senior college
that he pursued in junior college?

3. Did the graduate participate in more or less act1V1t1es in
the senior. college as compared with the junior college?

It seemed advisable to present the whole story of co-curriculap
‘articulation at once rather than dividing it up between Chapter IV and
Chapter V as was done with other data. AIt is believed that this is just-
ified from the standpoint that co-curricular affairs éﬁe a fringe, al-
though important, area of articulation.

| Table 12 shows the most often engaged in activities of the 206
respondents to the graduate questionnaire., Seventy-one, or 34.5 per
cegt, graduates did not participate in aany activities in junior college,
while 86, or 41.8 per cent, did not participate in any senior college

activities., Forty-four graduates, or 21l.h4 per cent, did not participate
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TABLE 12

COMPARISON OF CO-CURRICUIAR ACTIVITIES ENGAGED IN BY 162
TRANSFER STUDENTS IN 18 JUNIOR AND 8 SENIGR
OKIAHQMA COLLEGES, 1958-1962

Participants and Per Cent of 206 Respondents
Junior Senior
Activity College | Per Cent College Per Cent
Business Club Ll 21.L ko 19.4
Honor Fraternities 1L 6.8 37 18,0
Business Fraternities - —— 28 13.6
Basketball 26 12,6 T 3.
Church Organizations 2L 11,7 15 7.3
Baseball 17 803 6 2.9
Football 16 7.7 7 3.4
Other Athletics 9 hel 10 Lo
Musical Groups’ 22 10,7 6 2.9
Student Senate 20 9.7 5 2.4
Intramural Sports 20 9.7 11 5.3
Pep Club 19 9.2 2 1.0 -
- Speech and Dramatics 1n 5.3 3 1L
Student Education Association 3 1.4 11 53
Miscellaneous Activities 85 h1.3 75 36.
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in either institution. Twenty-seven graduates did not participate in
junior college who did participate in senior college, while L2 graduates
participated in junior college who did not participate in senior col- |
lege. Graduates as a group reported more activities that they partici-
pated in at the junior college level than that they pérticipated in at
the senior college level. These data make it apparent that the junior
college does provide many opbortunities for the junior college student
to engage in varied co-curricular activities. It is also apparent that
many graduates were able to and did pursue in part or completely the
same activities in both inétitutions. Oddly enough, graduates on an
average tended to participate in more activities at the junior college
level than they did at the senior college level, despite the fact that
senior college co~curricular activities far outnumber those at the two-

year institutions.

E&ient of Graduation v

One hundred sixty-nine, or 82.0 per cent, students of 206 fe-
porting indicated that they received an Associate degree from the junior
college attended. Twenty-three of the 37 who did not receive a degree
stated that they lacked sufficient credits. Other reasons reported were
lack of sufficient grade points, lack of required subjects, failure to
pay fees, and the fact that the college attended did not grant degrees.

The seven students who reported that the college did not grant
degrees did indicate that they received a diploma, which in essence is
the same as a degree, since it represents the highest honor bestowed by
the college. Therefore, for all practical purposes, 176, or 85.1 per

cent, students received junior college degrees.
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Evaluation of the Junior College

An analysis of the success, failure, or problem areas of program-
ming for transfer in the junior college would not be complete without a
consideration of the opinions of the graduates themselves. They would
seem to be in a position to evaluate the junior college from a vantage.
point inaccgssible to others and to provide an insight into ﬁhe articu-
lation effectiveness or ineffectiveness of the junior college which mere
factual data are unable to provide. The reader should be ﬁindful, how-
ever, that this is a select gfoup of junior cbllege students who over a
period of time have apparently made successful transitions to senior
colleges and ultimately acquired baccalaureate degrees. One cannot
safely ;ssume that their opinions--good or bad--are the opinions that
would be subscribed too by the unknown number of transfer students who

failed to graduate from a senior college.

Junior College Per Se
Graduates were asked to employ their hindsight and to indicate
whether--assuming they were financially able to attend any college they
wished--they would still begin their higher éducation in a junior col-
lege if they had it all to do over again. The result was that 13, or
69.L4 per cent, of 206 respondents said they would still go to a junior
college, while 63, or 30.6 per cent, indicated they would not. Reasons

for not wanting to attend junior colleges and the number reporting were:

. Reason for not wanting to attend . Nunmber of
a junior college again graduates

Difficult emotional transition from junior
college to Senior college v « « o o ¢ o o « o o o 20
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Lower standards and quality of instruction

injuniorco:l.lege............... 18
Limited junior college curriculum . « « « « o o o 12
Loss of credits in transfer . « « ¢« « ¢ ¢ ¢ ¢ o o 10

Less social opportunities .« « ¢« ¢« ¢ ¢ o ¢ ¢ o o

Difficulty of planning a four-year program . . « «

Sequential problems in course Work . « « « o o o o 2
Employer preference for people trained

entirely in senior colleges « « « o o o ¢ ¢ o o 2
Prestige factor « . ¢« ¢« ¢ ¢ ¢ ¢ o ¢ 0 ¢ o o o o o 1
Difficulty of obf;aining athletic scholarship . . « 1
More parental control in a junior college . . . . 1

In connection with the reason "difficult emotional transition®
graduates mentioned such things as: adapting to new policies, teachers,
living conditions, and learning patterns; breaking up of old friend-
ships; not knowing "the way around® in the college; not knowing who the

Heasy® and "hard" professors were, and so forth.

Specific Junior College Attended
Asked whether they would attend the same junior college, 142 of
the 143 graduates who had stated they would still attend a junior col-
lege in preference to a senior college replied in the affirmative. Tﬁe
one graduate who replied in the negative gave as reasons insufficiency
of co-~curricular activities and low standards. Reasons given for the
near-unanimous affirmative answer, and the number o.f graduates giving

these reasons, were:
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Reasons for wanting to attend the | Numbei* of
same junior college-again graduates
Convenience (location) « o« o ¢ o o ¢ o o ¢ ¢ o o 51
Good instruction « ¢« o o o ¢ ¢ o o s 6 o o 0 0 o 0 317
Good college and environment « « o« ¢« ¢ ¢ o o o o o 30

Belief that it is the best junior college in
the state o« o« ¢« ¢ ¢ ¢ ¢ ¢ 0.6 ¢ ¢ ¢ o ¢ o o = o

kR

ECONOMY o o ¢« o .0 o ¢ o o ¢ o 0 ¢ ¢ o o s o o « o
Adequate curriculum . ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o s o o o @
Small clasSe8 « ¢ o o o o o s o o s 6 6 o 06 o o o
Transferability of cfedits o e o o o s 0 s o o s s
Go-curricularprograms.....'.........
Comparéble courses to senior college requirements
Type of student body . = ¢« ¢« ¢ ¢ ¢« ¢ ¢ s o ¢ o o »
Student employment ¢« ¢ ¢« ¢ ¢ ¢ o ¢ o ¢ ¢ o ¢ o o o
Military SChoOl .« ¢ ¢ ¢ o ¢ ¢ ¢ ¢ ¢ o o o o ¢ = o

Christian education . ¢« ¢« ¢ ¢ o ¢ ¢ o o o ¢ o o o

H N N N W w0 NN

Family tradition « ¢« o ¢ o ¢ ¢ o ¢ o o o s 0 o o

No particular reason given « « « « o « « o o o « o 15

Five of the six graduates giving "transferability of credits® as
a reason mentioned specifically the subject business law, which normally
does not substitute for the business law subject offered by the two
state universities. These graduates had been successful in receiving
degree credit for the subject. More will be said relative to this sub-

ject in the next chapter,
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Adequacy of Business Subject-matter Foundation

One hundred forty-six, or 70.9 per cent, of 206 respondents re-
ceived, in their 6pinion, an adequate subject-matter foundation in jun-
ior college for later business subjects taken in senior institutions.
Forty-one of these transferees mentioned the ease with which they mastered
senior college business subjects. Twenty-four graduates mentioned a
similar reason, good instruction in business in junior college. Ease
of credit transfer was giv.en by six graduates and quantity of business
taken in junior college by nine graduates. Sixty-six graduates, al-
though saying "yes," did not give a reason.

Forty-four, or 2l.4 per cent, of the 206 graduates said ‘'no"
when confronted with this question of adequacy of subject-matter foun-

dation in business in junior college. Reasons, and the number of grad-

uates giving, were:

Reason for believing junior college business Number of
subject-matter foundation inadequate graduates
Lack of sufficient foundation Subjects o o o o o o & 11

Poor instruction and low standards througzhout
the business department . « ¢« ¢ ¢ ¢ o ¢ o« o ¢ o & 9

Poor instruction and low standards in:

accounting .« . .« o o o ¢ o o o e o o 0 e s 0 o 9
€CONONMICS o o « o o o o o o o o o s o o o o o o o 7
shortmnd."................. 2
business communication . . . . . ¢ o o o o . . o 1
Poor scheduling on the pért of the student . . . . . 6
Poor Study lmbits L] I ® L] L ] L * L] L] L] L] L] ® * ® L 2.

Noreason givell « « o o o o o e o o o o ¢ o o o o o 2
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Sixteen, or 7.7 per cent, of the 206 respondents disqualified
themselves from answering this question for the reason that they did
not take any business subjects in the junior college. Twenty-seven, or
10.2 per cent, of 206 respondents reported they took business subjects
in the junior college which they believed would have been to their ad-
vantage to have taken in the senior college. These subjects, and the

frequency with which they were reported, were:

Number of

Business subject - graduates
Elements of Accounting I . + ¢« ¢ ¢ ¢ ¢ o ¢ o & 11
Elements of Accounting IT . ¢ o ¢ ¢ ¢ ¢ o o » 11
. Advanced hpewriting I [ ) * L ] L] L ] . L) [ ) L] L] L] [ ] 6
Admced Shortmd I [ ] L] [ ] L] [ ] L] L ] [ ) - [ ] L ] L] [ ] 5
Busi—rless Iaw I L ] L ] *® * L ] L] * L . . [ ] - L L d L J * h
Principles of Economics I . o « o « o o o o o N
Principles of Economics IT o « « o« o o o ¢ o o 3
Office Practice . o o« ¢ ¢ ¢ o ¢ ¢ o o o o o » 3
_ Intermediate Typewriting « « ¢« ¢ ¢ ¢ ¢ ¢ o o » 2
Intermediate Shorthand . « « &« ¢ ¢ ¢ ¢« ¢« ¢ ¢« & 2
Beginning Shorthand . « ¢« ¢« ¢ o o o ¢ « o o o« 1
Beginning Typewriting . . ¢ ¢« ¢« ¢« ¢ o ¢ « & & 1
Business Mathematies . . . . ¢ ¢« ¢ ¢ ¢ ¢ ¢ & & o |
PrinCiples Of I'Iark8ting o o o & & o o o o o 1

Adequacy of Instruction, Facilities, and
Guidance and Counseling

When asked to rate their junior college business teachers' know-
ledge of subject-matter with that of their senior college business teach-

ers, 206 respondents reported as follows:

Number Per cent of
Rating reporting respondents
Superior L) . o o e o e e o 11‘ > ® o 6 08

Comparable - e & e o o o 152 o o o 73‘8
Inferior........ 28 e o o 13.6

Not applicable o . . . . 12 . o e 5.8



9k

The tabulation shows that 80.6 per cent of the respondents believed
their junior college business teachers were comparable, or, in several
- instances, superior to their senior college counterparts.

These same 206 respondents rated the junior college business
depaftment facilities and equipment in terms of the senior college fa-

cilities as follows:

Number Per cent of

Rating reporting respondents
 Superior .« ¢ . e o o o o 11 ... 'i 5¢3
Comparable « « o o o o o 152 & . . 73.8
Inferior « « o o o o o o 37 o o o o 18.0
Not applicable « « « « & 6 e o o o 2.9

Nearly 80.0 per cent, actually 79.1 per cent, of the respondents be-
lieved junior college facilities for teaching business were equal to or
better than those provided by senior colleges.

It was reported by 142, or 68.9 per cent, of the 206 respondents
that they were satisfied with the guidance and counseiing service pro-
vided them in the junior college, while 6lj, or 31.1 per cent, reported
dissatisfaction with, this element.

Graduates! Suggestions for Improvement of
Business Programs

Asked to give their suggestions for the improvement of junior :
college business programs, the 206 respondents replied as summarized
below. Some students gave more than one suggestion; therefore, the per-

cents do not add to 190.
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, Per cent of
Suggestion for improvement respondents

Inclusion of more business subjects in the
junior college Offerings « o« o o o « o o o o o o 15.0

More uniformity relative to semester hours of
credit, titles, subject numbers, subjects

offered, and so forth . .« « ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o » 12,1
Better qualified business teachers . . . « « « & & 10,7
Higher standards of instruction « « ¢« ¢« ¢ ¢ ¢ & .+ & 967
Better guidance and counseling relative to

tramfer L [ ] L[] L] 3 L] L] L3 . . L] L] L ] L] L L L L] * * 9.2
Improved facilities and equipment . . « o ¢« & & & &« - 8.3
‘More practical rather than theoretical approach

in instruction « « 4 ¢ 4 ¢ 4 0 o 0 0 0 0 e 0 . 6.3
Addition of or an improvement in the subject

“buSineSS machineS" o & & 0 o o & o o o 0o o o+ o h09
Offering of fewer business subjects in the

juniorcollegeooo..ooo.oooaaooo 3.’.[
Greater emphasis on library research . . « « « « & 3.h
Closer personal contact between junior college

and senior college department heads . . . . « & 1.k
Greater emphasis on comrunication + « « o o o ¢ o o | 1.0
Greater emphasis on theory in instruction . . . . . 1.0
Establishment of business clubs « ¢« ¢ ¢ ¢ o ¢« ¢ o @ 1.0
NO suggestions given s o o o o Ao' ® o o & o o o o o 3808

The suggestions of students correlated in some degree with suggestions
of administrative personnel presented in Chapter VI, although the stu-
dents expressed more concern for actual instruction than for other facets

of the business program.
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Sumary
Rather than writing the usual type of summary, it is believed

that a crystallization of articulation problems pointed out in the
chapter would serve a more useful purpose. Information presented in
the chapter which scems to indicate that such problems are present as
between and among the 15 junior colleges and eight senior colleges in

this study is summarized belows:

1, Lower-division general education requirements of both junior

colleges and senior colleges véried considerably during the period
of this study, thereby making easy transition from one college to
another somewhat difficult.

2. Lower-division business subject requirements of the eight
senior colleges in the study also vafied somewhat. It was probable»
that a junior college transfer student not having followed the cat-
alog of the specific senior college in scheduling subjects in the
junior college attended would, upon transfer, either be deficient in
specific business subjects or have a surplus of lower-division bus-
iness subjectse.

3. There was no clear distinction between terminal and transfer

subjects in the junior colleges of Oklahoma during the period of this

study. Data collected indicated that all business subjects offered
by the various junior colleges were available to transfer students
for credit.

L. All junior colleges offered business subjects which were

either considered as upper-division subjects by all or a majority



97

of the eight senlor colleges included in the stﬁdy or which had no
counterpart in these senior colleges.

5. Grade level, credit, titles, numbers, and descriptions of
business subjects offered by both junior colleges and senior col-
1eges in Oklahoma varied considerably.

6. Various business subjects, in terms of the subject's grade
level at the senior colleges to which they transferred, were taken
out of sequence a significant ﬁﬁtnﬁér of times by the students in-

. volved in the study. |

| 7. A significant per cent of the 26l graduates transferred with
more than the 6l semester hours acceptable in transfer tw&d a de=~
gree at the eight senior colleges involved in the study. Likewise,

a sigﬁificant per cent transferred with fewer than 60 éemester hours,
the minimum number normally achieved by the end of the fourth semester
in college.

" 8. The 26l graduates in this study, on an average, accumulated
semester hours in business subjecﬁs in the junior colleges which were
in excess of the lower-division business requirements of the eight
Oklahoma senior colleges.

9. Sixty-three graduates indicated that they would not attend
a junior college if they again had the opportunity. Their reasons
included fhe problem of emotional transition, the belief that lower
standards and quality of instruction exist in junior colleges, the
belief that the junior college curriculum is too limited, and a be-

lief that credits are lost in transfer from junior colleges,



98

10. There was some dissatisfaction with the business subjeét-
matter foundation received in junior colleges., Reasons for this
dissatisfaction included insufficiency of subjects, poor instruction,
and low standards, | |

11. Business Communication I and Business Machines I--two of
the most frequently taken business subjects in the junior colleges
of this study--are frequently upper-division offerings in the sen-
ior colleges; therefore, they may be questionable as junior coilege
offerings for transfer students.

12, Heading the list of suggestions offered by the graduates
for the improvement of junior college business programs were: ex-
panded junior college business curricula; more uniformity relative
to semester hours of credit, titles, and subject numbers; better
qualified junior college business instructors; higher standards of

‘instruction; and better guidance and counseling relative to transfer.



CHAPTER V

FROGRAMMING FOR COMPLETION OF DEGREE REQUIREMENTS
IN THE SENIOR COLLEGE

Programming for transfer was presented in Chaptér IV; now, the
concern is with programming for completion of degree requirements. As
a prelude, however, material is presented relative to the types of de-
grees, majors, and minors around which programming for junior college
transfer students in senior colleges must revolve.

An examination of permanent student records indicated that the
ééh graduates received degrees as follows: Bachelor of Science, 127;
Bachelor of Science in Education, 943 Bachelor of Business Administration,
38; and Bachelor of Arts, 5. Forty-nine of the graduates obtained their
-degrees in 1958, and the .number increased to 58 in 1962. The average
number of degrees for the years 1958 through 1962 was 53.

Of ten major fields chosen by the study group, two attracted
173, or 65.5 per cent, of 26} transferees. This is shown in Table 13.
Business teacher preparation was the most popular major in terms of
student selection, with genera.l. business preparation a relatively close
second, Of the ten major fields chosen by the graduates of this study,
at least five (business teacher preparation, general business, secre-
tarial, accounting, and economics) are majors in which beginning courses

are normally offered by the junior colleges of the state. These absorbed

99
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TABLE 13

MAJOR FIEIDS CHOSEN BY 26l; CKLAHOMA JUNIOR COLLEGE TRANSFEREES

TO EIGHT OKLAHOMA SENIOR COLLEGES

Major Field

Number of
Graduates
Choosing

Per cent
of 26}
Graduates

Business Teacher Preparation

General Business

Lccoun‘bing e o o

Management .
Marketing .
Finance , .
Economics .

Secret.ai‘ial

*

Insurance ¢« ¢ « « o

Distributive Education

95
78
35
21
16

H =2 W O ™

36.0

29.5

1342
8.0
6.0
3.0
2.3
1.1
0.3

0.3
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82,1 per cent of the 26l graduates., Joint planning and cooperation
between junior and senior colleges should definitely work to the ad-
vantage of students selecting these majors.

Twenty-six different identifiable minors were noted in studying
permanent student records and in recording responses of 206 graduates to
the question asking for identification of college minors. Of 345 indi-
vidual minors earned by the.graduafes, 190, or 55.1 per cent, were in
the area of business. The field of social sciences was next in impor-
tance, with 67 graduates, or 25,4 per cent, earning minors in the area.
Other fields represented, in order of mumbers of students earning minors,
were: language arts, law, physical education, mathematics, home economics,
elementary education, industrial arts, science, fine arts, and agricul-
ture. With the exception of law and agriculture, these are fields in
which a majority of the junior colleges offer some course work. Student
permanent records reveal that much ofrthe minor field wérk was divided
between junior colleges and senibr_colleges rather than being completed
in its entirity in senior colleges. Thus, again, is seen the two-way
involvement in maximum programming for completion of degree requirements.

The two most important elements in programming for completion of
degree requirements are: (1) aspects of entrance into senior colleges
and (2) aspects of curricular experiences. These will be discussed under

appropriate subheadings.

Aspects of Entrance into Senior Colleges

This section contains. data gathered from graduates, permanent

student records, college catalogs, and administrative personnel relative
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to graduates! selection cf senior colleges, their transitional exper-
iences, and senior college entrance requirements and policies for jun-

~dor college transferees.

Seiection of Senior Colleges
Having completed two years of college work, each‘of the 26l

transferees of this study was faced with a decision relative to a choice
of a senior college to attend. Approximately 75.0 per cent of the group
had already begun work on their business majors. What considerations
would determine the selection of the senior colleges from which these
transferees would graduate or transfer further? This is important be-
cause of the implications that it might have for four-year programming
for business students who are to change colleges at the hal:way mark in
their baccalaureate program, The 206 respondents gave 261 reasons for
selecting the pafticular senior colleges to which they transferred from

junior college:

Number
Reason for selecting senior college : respondents
Considered it to be the best college . . . . 79
Convenience (location) « « « « o« o o « o « 72
Financial .« ¢« ¢ ¢ ¢ ¢ o o ¢ o ¢ o o o ¢ o o Ly

Influence of family and friends . . . . . o 36
Desire for smaller senior college . . . . .
FacilitieSs o o v ¢ ¢ ¢ ¢ o ¢ o o s o ¢ o o
Familiarity with college . . .
NeceSsity o « o o o o ¢ ¢ ¢ o e ¢ ¢ « o « @

All credits transferable « « « ¢« ¢ o ¢ ¢ o

.
.
.
.
.
.
L ]
0 n W w = \Vs}

No particular reason (chance) .« . « o « «
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Only 88, or L42.7 per cent, of 206 respondents chose a senior
college based upon the belief that it was ﬁhe best college in the state
or bgcause of its superior facilities; But these beliefs may have been
the causes of the influence exerted by family and iriends, which ac-
counted for the enrollment of 36, or 17.5 per cent, respondents in spe-
cific colleges. Three reasons ranking high in the decision to attend
. both a specific junior college and a specific senior college were con-
venience, financial, and influence of family and friends., Combined,
these accounted for 76.8 per cent of the reasons offered for attending
a specific junior college and for 58,2 per cent of the reasons given for

selecting a particular senior college.

Problems Involved in Transition

Problems reported by students. It was reported by 124, or 60.2

- per cent, of 206 responﬁents that the transition from junior colleges to
senior colleges presented problems for them, whereas 82, or 39.8 per
cent, stated that there were no problems involved in the transitidn. Of
the 124 respondents réporting that trénsitioh caused problems, the ser-
iousness was stated as: great, 15 students; average, 60 students; and
slight, 49 students. Asked to identify problems encountered in trans-
ferring to senior colleges from junior colleges, the 12y graduates gave

158 answers, as follows:

A Number
Problem encountered respondents
Increased financial strain . . + v o« o « o & 51

Higher standards « « « « ¢ o ¢ o ¢ o o o & & 31
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Less time to 50cialize « ¢ « ¢ ¢ o ¢ ¢ o ¢ 27
Adjusting to routine and professors o+ « « 25 -
Making new £riends o o « o o o o 0 s 0 4 o s 16
Letdown in study habits . ¢« ¢ ¢ o ¢ o o ¢ & 6
Ioss of credits « . ¢« ¢ ¢ ¢ ¢ ¢ ¢ o o o o o 2

It was reported by 142, or 68.9 per cent, of the 206 respondents
- that they were satisfied with the guidance and counseling service pro-
vided them in the junior colleges, while '61;, or 31l.1 per cent, reported
dissatisfaction with this element, This was brought out in Chapter IV,
At the senior college level, 121, or 58.7 per cent, expi'essed satisfac~
tion with guidance and counseling while 85, or Lj1.3 per cent, reported
the element unsatisfactory. On a whole, then, 21, or 10.2 per cent,
more students were satisfied with the guidance and counseling received
in junior colleges than were satisfied with that received in senior col-
leges. These statistics would seem to be a mandate for improved guidance
and counseling at both levels as a partial solution to articulation
problems, |

Problems reported by junior college registrars. Asked if they

knew of any special problems faced by business students transferring to

a particulaf senior college, seven of 1l junior college registrars re-
sponding to the question replied "yes®™ and seven replied ™no." Five of
those replying %yes™ represented state junior colleges, which furnished
201 of the 26l graduates included in this study. Two subjects and two
colleges were invariably mentioned by a majority of the seven registrars
who reported special problems. The subjects were business mathematics

and business law and the colleges were the University of Oklahoma and



105

Oklahoma State University. Both universities were reported by four
registrars to be véry reluctant in accepting business mathematics for
degree purposes. Five registrars believed that failure of the two uni-
versities to accept the subject of business law in meeting their business
law requirements has created ﬁroblems for students,-

One university's catalog states that advanced shorthand and
transcription taken in»junior colleges cannot be substituted for the ad-
vanced subjects in these areas offered by that university. Onl; one
Junior college registrar called attention to this. One registrar re-
ported that typewriting and introduction to business do not appear in
the requirements of business programs at éither of the two state uni-
versities and that this causes a guidance problem. One state senior
college requires all students with high school typewriting credit to
enroll in advanced subjects in this area should they need to pursue thé
subject. This is done regardless of the level of achievement of the stu-
dents. This polic& is in opposition to that of a junior college whose
transferees often transfer to the senior college having the poliqy. The
Junior college places students in typewriting classes on the basis of
achievement and gives credit regardless of previous training in the area.
The junior college registraf reports problems in connection with trahsfér
of typewriting credit to the senior collegé.

Asked to identify problems faéed by business students transferring
to senior colleges in general, three junior college registrars reported
as follows: (i) lack of a uniform system of numbering courses and uniform
curricula between colleges, (2) "loss of credit” believed by students to

be a reality when more than 6l semester hours are transferred or when the
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major field of study is changed, and (3) the problem of business law as
a non-transferable subject. To clarify the position of business law,

a "sore point" with Junior college business teachers in Oklahoma, letters
were sent to registrars of the eight senior colleges included in this
study and a request made for a letter stating their policies with re-
gard to the subject in transfer. Six of the eight indicated they would
and did accept junior college credit in business law toward a degree and
in leu of their own law subject offered at the.junior level. Each in-
dicated, however, that they preferred students to take it on the junior
or senior level. They mentioned as a reason the requirément of a spe~
cific number of semester hours in upper-level subjects and the i)roblem
students might have in accumlating enough upper-level subjects when
several advanced subjects had been taken on thé lower level,

The two universities explained their position in not accepting
the subject in lieu of their own offering except when offered under cer-
tain conditions by the junior colleges. These conditions are that spe-
cific texts be used and that people with law degrees serve as instructors.
It is the belief of those who make the regulations in the universities
that the subject is definitely upper-division and that when offered in
junior colleges the comparableness of standards is questionable. The
universities do, however, give elective credit for the subject when
transferred from junior colleges..

Problems reported by business department chairmen. Junior col-

lege business department chairmen were equally divided in their opinions

as to whether there were serious problems involved in the transfer of
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business students from junior colleges to senior colleges in Oklahoma.
Problems reported by seven junior college business department chairmen
included (1) non-acceptance of business law (four reported this), bus-
iness mathematics, and business communication at the two universities;
(2) non-acceptance of business statistics at Oklahoma State University;
(3) lack of coordination in the respective curricula of the two state
universities; and (4) grade level placement of several subjects which
results in less than full face value acceptancé in transfer. All prob-
lems reported were in connection with transfer to the two state univer-
sities rather than with transfer to the six state four-year colleges.
Seven senior college business department chairmen registered the
opinion that junior college transfer students in business do not experi-
ence significant difficulty in their general adjustment to senior col-

leges. One chairman dissented in this belief.

Extent of Transfer
Analysis of pérmanent student records revealed that a total of

i3, or 16.2 per cent, of the 264 graduates attended more than one senior
~ college. Seven of the L3 graduates attended two senior colleges other
than the one granting their degree. One graduate attended three oﬁher
colleges, although only three semester hours of credit were involved in
attending one of them. On an average, the L3 students accumulated h.Sl
seméster hours more total college credits than did those students at-
tending only one senlior college.

| Colleges attended by these 43 graduates before entering the in-

stitution which would subsequently grant the baccalaureate degree included
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all of the eight senior colleges involved in this study. Twenty-one
of the 43 graduates did work at one of the two state universities be-
fore transferring to state colleges. One of these graduates also at-
tended Oklahoma City Universi‘i;y. There i;ere only two graduates irho
transferred from one state university to the other. The other 19 grad-
uafes transferred from universities to state four-year colleges.. Of the
remaining 22 graduates, 13 did work in the six state colleges included
in this study, one did work at Oklahoma Baptist University, one attended
Oklahoma College for Women, and eight did work outside the state in some
12 institutions. |

A total of 817 semester hours were completed in‘senior colleées
other than those institutions granting baccalaureate degrees to the 26l
graduates of this study. This is an average of 19.0 semester hours based
on the 43 graduates actually attending a second senior college. These
43 graduates achieved a grade average of 2.6 in completing the 817 se-
mester hours of credit. Included in the 817 total hours were 335 hours, -
or ;0.0 per cent, of business credits. The average number of semester
hours taken in business by the 43 graduates’was 7.8; the average grade
earned was 2,0, Five hundred and forty-one, or 66.2 per cent, of the
817 semester hours were compieted in Oklahoma colleges. The University
of Ok_lahoma,‘ Soqthéastern State College, and Northeastern State College
were the three colleges most affected by this additional transfer work,
in the order mentioned.

Of the 2056 respondents who returned the graduate questionnaire,
1O were graduates who had attended a second senior institution. There-

fore, reasons given below for having changed senior colleges represents
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93,0 per cent (4O of L3 students) of all those who did make a change.

These reasons, and thé number of graduates reporting each, were:

Reason for attending more
than one senior college

Convenience o« « o o« ¢« ¢« o o o o o o o

F imc ial L] L . [ ] L] . L] L L] L . . L L[]

Poor scholastic record in first college

Change of maJOr ¢ ¢ ¢ o o ¢ o o o o o
First senior college too large . . .
General dislike for first choice . .
Family conflicts . « ¢« ¢ ¢« ¢ ¢ o & »

Business curriculum dissatisfaction .

To avoid make-up of certain courses required by

first senior college .« o« « « ¢ o« o ¢ o o .o

Belief that first senior college was unfair to

transferees + « ¢« ¢« ¢ ¢ ¢ 6 0 6 e o o s o @

To study under a particular instructor

Regulations Concerning Transfer

Number of
gzaduates

LR - N o S B . .

The eight senior colleges involved in this study were in agree-

ment that credit for acceptable work done in an accredited two-year

juniér college is applicable on the first 6l semester hours of college

study, with a maximum of 60 hours in academic fields (other than health

and physical education). No junior college credit may apply on the last

60 hours for a bachelor's degree.,

Validation of work. Only one of the eight senior colleges, ac-

cording to registrars and business department chairmen, require that any

Junior college business subjects be validated by passing a proficiency
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examination., This validation involves junior-senior level work, such as
business law, principles of management, and so forth., Only two éf 264 |
graduates were required to take a validation test for subjects presented
in transfer. The two subjects were business law and advanced typewriting.
Music was the only non-business subject taken bj the graduates that was
subject to validation, apd this was required at only one college.

Degree and non-degree acceptance of hours. The 26l graduates

transferred to the eight senior colleges in this study a total of 17,011
semester hours, or, as previously stated, an average of 6h.4. Accepted
for degree purposes without question were 16,490, or 96.5 per cent, se-
mester hours. Another 19 hours were accepted by the University of Okla-
homa for degree purposes subject to departmental approval. These hours
involved music, business machines, and salesmanship. Inspection of the
work taken at the University of Oklahoma revealed that none of the sub-
jects were reﬁeated; thus, 97.0 per cent of the work transferred from
the junior colleges of Oklahoma to the eight senior colleges»in this
study was acceptable for degree purposes., Five hundred and two semester
hours, or 3.0 per cent, were accepted in transfer for non-degree credit.
Ninety-geven per cent of the 502 semester hours involved accumulated

" credits above the 6l or 65 acceptable in transfer. The other 3,0 per
cent involved mostly subjects in which students had made gradeé of "p*
which:were not acceptable for degree purposes by certain senior college
depértments. Mathematics and other general education subjects accounted
for most of this numerical insignificant rejection of credits. One hun-
dred and ten, or 42.0 per cent, of 26l graduates were involved in the

acceptance of credits for non-degree purposes only. The average number
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of semester hours accepted for non-degree purposes was ﬂ.6. Thus, the
number of students concerned, plus the fact that nearly five semester

hours were involved, makes this significant,

Concessions to transferees. Six of eight senior college regis-
trars reported that their institutions made special concessions to jun-
ior college transfers, such as allowing a student to meet requirements
for, say, a four-hour subject in biology by aécepting Junior college
credit of three hours in that subject, or by accepting a five-hour Eng-
lish subjeét in lieu of a six-hour English requirement. Oné institution
waives all lower-division general education requirements not already

completed by the junior college graduates.

Aspects of Curricular Experiences
This section contains data which is a continuation of, or an
addition to, that presented in Chapter IV under the same heading. Thus,
certain comparisons can be made and various conclusions drawn relative
to specific elements of articulation present'in the relationship of jun-

ior colleges and senior colleges in Oklahoma,

Interruptions and Extensions of Dégree Programs
Seventy-eight students, or 29,5 per cent, of 264 involved in the
study experienced interruptions of their degree programs after graduation
or termination from the respective junior colleges attended. Forty-three,
or 16,2 per cent, were But of college for an average of two years before
entering senior éolleges. Forty-two students, or 15.9 per cent, were in-
volved in interruptions of their degree programs after starting to senior

collegeé. Seven of these 42 students were also involved in the average
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of two years away from college just prior to enrolling in senior col-
legea.. The range of interruptions was one semester to 19 years. Elimi-
nating from the computation the one student wﬁo was out of college 19
years, since the next largest number was eight and one-half years, an
average interruption of 2.0 semesters was 6btained for the group of 78
students,

Fifty-six students, or 21.1 per cent of 264 graduates, who were
involved in interruptions were also involved in extensions of degree
programs bejond the normal four semesters as upper-cléssmen. These stu-
dents were enrolled for one summer session, considered as one-half se-
mester, to seven and one-half semesters in addition to the four semesters
normally constituting the work of the junior and senior years. The av-
erage extension was 1,6 semesters. Therefore, 21.1 per cent of all of
the 26l graduates not only had their program extended by approximately
one and one-half semesters but were also out of college approximately
two semesters on an average.

Ninety students, or 34.0 per cent, not involved in interruptions
also experienced extensions of their degree programs ranging from one-
half semester to four semesters. The average extension was 1,0 semesters.,
Thus, 55.1 per cent of the 26l graduates whose records were studied were
_ involved in senior college program extensions of approximately 1.2 semes-
ters on an average. In an attempt to "get at® extensidns in a different
manner, computations were made on a basis of eight semesters at 17 semes~
ter hours each. Thus, a student would have to have had over 146 hoursr‘to

be above 8.0 semesters, or the normal number, when his total college hours
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were divided by 17. This is 18 to 22 hours more than is required for
a degree at the eight senior colleges, but it was considered_ possible |
that some students might prefer to take a "full® load each semester
- even when they were not required to do so. Assuming 17 hours were car-
ried for each of eight semesters, 88 graduates, or -33.3 per cent, still
had acéumulated enough hours to cause an extension of their program be-
yond its normal limits,

Graduates were asked if they completed their total four-year
program in four years. Two hundred and six respondents replied, 116
indicating they did and 90 indicating they did not. Reasons for not

completing their programs in the normal length of time are given below:

Reason for interruption or extension Number of
of four-year baccalaureate program graduates

mlitm Bervice [ ] L] *® - L . L ] . [ ] [ ] [ ] L ] L ] L] * [ ] L] L ] 29
Emloyment L ] L [ 3 ® ® L [ ] L [ ] L] L . L ® * L J L ® [ ] * @ . 22
Change of .major or delayed decision as to major .. 18

-Part-—timeattendance................ 12

(o8

Grade=point average insufficient . « « v« ¢ ¢« ¢« o & &

Purposely planned because of desire for more course

WOTK ¢ ¢ ¢ o« ¢ ¢ o 6 ¢ ¢ o 0o 0 6 0 0 06 ¢ 00 00
Loss of credits intransfer . « « ¢« ¢ o ¢ o ¢ o o @
Family reasons necessitating withdrawal temporarily
Poor scheduling .« o o« o « o o o o o o o o o o o o o
Health ¢ ¢ ¢ ¢ o o ¢ ¢ o ¢ 6 o ¢ ¢ o 6 6 0 o o 0 00
Extra hours needed to fulfill AFROIC requirements '.

H N W W w e

Su.spen-siono ] e o o e o o o o o e o o o e & o » o o
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Several factors were recognized as contributing to extensions
of degree programs as permanent student records were studied. These
are discussed in the following paragraphs.

' Credit overage. Two hundred and fifteen students, or 81.l per

cent, of the 26} involved in the study completed more hours in senior
colleges than the 60 to 6l normally required to complete a baccalaureate
degree. The range of cgedit overage wés one to L2 semester hours, One
hundred and twenty-five graduates completed frém one to ten hours of
extra work, 55 graduates completed from 11 to 20 hours of extra work,
and 35 graduates completed over 20 hours of extra work. The average for |
the 215 graduates was 11.6 semester hours of credit overage.

Junior college credit underage. Fifty-five graduates, or 20.8

per cent, completed less than the normal 6l semester hours while in jun-
ior colleges, thereby increasing the number of hours required in the
eight senior colleges- attended. Thus, it is theoretically possible that
55 of the 215 students completing extra work in senior colleges would
not have had to do so had they completed the normal amount of work at
the junior college level. The range of underage was one to 16 semester
hoﬁrs and the average was 8.0 semester hours for the 55 graduates. It
can be seen that the underage credit average is less than the average pf

credit overage.

Low grades and withdrawals. Sixty-eight, or 25.7 per cent, of

26l graduates made grades of "F" in one or more subjects in senior col-
lege, while 154, or 58.3 per cent, made grades of "D" in one or more
subjects. Fifty-eight students made grades of "D" only in business sub-

jects, 37 students made grades of "D" only in non-business subjects,'and
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59 students made such grades in both business and non-business subjects..
Fifty-five graduates, or 20.8 per cent, were involved in the accumlation
of both "F" and "D" grades. Thus, 167, or 63.3 per cent, of 26} grad-
uvates finished senior colleges with one or more low grades. The aver-
age number of semester hours of "F® grade accumulated in senior colleges
- by the 68 students involved was 5.,0. The average number of semester
hours of "D"® grade accumulated by 154 graduates was Lj,8. The low grades
accumulated by a significant per cent of the 264 graduates could have
caused extensions both in terms of actual semesters in attendance and in
total semester hours accumulate& because of the need to repeat subjects
failed if needed far degrees and because of a need to accumulate more
grade points. An average of 4.5 semester hours were dropped by 60 grad-
uates in senior colleges which could have caused extensions of programs
in terms of semesters actually attended if the subjects dropped were re-
quired for graduation. Thirty-five graduates, or 13.,2 per cent, withdrew
from business subjects or both business and non-business subjects, while
25 graduates withdrew only from non-business subjects. The area most

involved in withdrawals was accounting,.

Underage of subject load. The average credit hour load carried
by the 26l graduates their firsﬁ four semesters in senior colleges, ex-
cluding summer sessions, were: first, 16.0; second, 15.6; third, 15.5;
and fourth, 15,2. These averages are based on semester hours enrolled
in before any withdrawals or failures. Thus, the average hours of en- .
"rollment during four semesters in senior colleges was 62.3. Taking into
consideration'withdxawals and failufes, the average semester hours accum-

ulated was only 60.2, with 60.0 hours being the absolute minimum number
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| required for completion of a degree in the senior colleges. Ninety-
seven, or 37.7 per cent, of the 264 graduates dl_n'ing one semester en~
rolled in less than 15 semester hours. Thirty-three, or 12.5 per cent,
enrolled in less than 15 hours two different semesters; 15, or 5.6 per
cent, did the same for three semesters; a.ndAthree, or l.1 per cent, did

the same for more than three semesters,

Business Subjects Taken

Since no useful purpose would be served by presenting a list of
all business subjects taken by the 26k graduates in senior colleges,
Table 1 presents a list of those business subjects taken by at least
20.0 per cent of the group. It is believed that a selective listing £
this nature will serve as an indicator of several elements of articula-
tion needing attention by program planners. The table reveals that bus-
iness law I outstands as the most often taken business subject in senior
colleges by Oklahoma junior college transferees. Co@ison with Table
11 indicates that this subject was taken and passed a total of 276 times.
This means that the subject was r’epeated a minimum of nine times, since
there are only 26l graduates involved. Actually, it was repeated con-
siderably more times than this, Further analysis of permanent student
records revealed other cases of repetition., The extent to which subjects
were repeated will be discussed in a later section dealing specifically
with repetition.

Table 1l also reveals that many students waited until their sen-
ior college years to take elements of accounting I and II, principles of

economics IT, and introduction to business. These are consistently
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TABLE 1

BUSINESS SUBJECTS TAKEN BY AT LEAST 20 PER CENT OF 26l GRADUATES
IN EIGHT OKILAHOMA SENIGR COLLEGES

Number of Per cent of
: Graduates 26Y
Business Subject Taking Graduates
Business Law I 215 81.h
Principles of Marketing W 51;;5
Business Statistics 13k 50.7
Business Law II 130 49.2
Intermediate Accounting I 12)4. 16.9
Income Tax Accounting 96 36.3
Elements of Accounting II 92 3Lk.8
Money and Banking 89 33.7
Elementary Cost Accounting 87 32.9
Business Communication I 8l 31.8
Principles of Economics II 68 25.7
Introduction to Business 63 23.8
Elements of Accounting I 61 23.1
Advanced Typewriting I 60 22.7
Salesﬁxanship 60 22,7
Personnel Management 57 21.5
Principles of Management 56 21.1
Office Practice 5h 20,1
Business Finance 53 20.0
Office Machines 53 20.0
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considered as lower-division subjects. Also revealed is the fact

that a significant portion of the graduates took additional work in »
accounting beyond the elementary level, thus emphasizing the need for
the establishment of a solid foundation in the field during the junior

coilege years,

Balance of General and Business Education

The amount of general and business education acquired by the
26} graduates in this study while attending senior colleges is shown
in Table 15. Also shown for convenience in comparison is the data on
business and general education acqﬁired in junior colleges. The grad-
uates were classified according to senior colleges attended and the
"average® performance in particular senior colleges of junior college
transferees in general is shown. The table indicates that an overall
average of 38,5 semester hours in businesé subjects was corpleted by
the 26} graduates in senior colleges, that the same group completed an
~ average of 18,0 semester hours in business subjects in junior colleges,
and that the total average amount of business taken was 56.5 semester
hours. On a percentage basis, 68.1 per cent of the total business sub-
jects completed were taken in senior colleges and 31.9 per cent were
completed in junior colleges. Also revealed by the table is the fact
that 29.3 semester hours of general education were taken in senior col-
leges as compared with 46.4 semester hours in junior colleges. The
overall average amount of semester hours accumulated by the graduates
in the process of completing degree requirements was 132.2 semester
hours, composed of h2.7 per cent in business and 57.3 per cent in gen-

eral education.
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TABLE 15
'AMOUNT OF GENERAL AND BUSINESS EDUCATION ACQUIRED BY 26l; GRADUATES

CLASSIFIED BY SENICR COLLEGES ATTENDED

OF OKLAHOMA COLLEGES, 1956-1962, WITH STUDENT INFORMATION

Average Number of Credit | Average Number of Credit 5 95

" Hours in Business Hours in General Education o8

@ 52

= Senior | Junior Senior | Junior g @

3 College | Colleges | Total | College |Colleges | Total § 3

< O
16 572 11.7 68.9 | 19.4 NI 63.9 132.8

17 k9.5 25.5 750 | 16.0 48.3 6he3 13943
18 28.4 20,6 49.0 | 38.2 LSl 83.6 132.5

19 32.7 13.3 h6.0 h6e5 | LU9.Ls 95.9 1.9

20 40.8 16.3 57.1 | 23.4 Lk .8 68,2 125.3

21 27.1 17.2 hh.3 h2.9 lilie5 87.4 131.7
22 21.5 22,0 h3.5 | LB.8 h1l.1 89.9 133.h

Total

Average 38.5 18.0 56.5 2943 h6oh 757 132,2

3For purposes of anonymity, code numbers are used to designate
each college.

credit is combined with general education.

bror the purposes of this table only, professional education
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Maintenance of Grades

A study of published and ﬁnpublished literature in the field re-
veals the general consensus that junior college transfer students' grade
averages drop after transfer to senior colleges, especially in the first
semester after transfer, Data accumulated in this study shows that the
26); students did in fact experience a grade average drop in the first
and second semesters after transfer, since the average in any of the
eight colleges did not come up to the 2,7 overall average accumulated
in the junior colleges from which the students transferred. Only in two
colleges did students maintain an average for the senior college years
equal to that maintained in junior college. The overall college record,
including both junior college and senior college work, ranged from 2.4
to 2.7 in the eight senior colleges.

Grade averages earned on business subjects ranged from 2,3 to 2.7
in the eight senior colleges, with a combined average of 2.4. The stu-
dents had accumulated an average of 2,9 on business subjects in junior
colleges. Actually failing business sﬁbjects in senior colleges were 6,
or 2li.2 per cent, of the 26l graduates studied. The average failure was
342 semester hours. No particular subjects predominated significantly,
although business statistics, elements of accounting II, money aﬁd bank-
ing, and business finance were each failed several times, Grades of “D"
were most often made, in order of frequency of occurence, in intermediate
accounting I, business statistics, business law I, economics II, and
money and banking.

Senior college business subject grades were compareﬁ for those

graduates completing a minimum of 25 semester hours in business in junior
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colleges and £hose graduates not'taking any business.sub;jects before
entering senior colleges. The 63 graduates with é minimum background
of 25 semester hours in business maintained a senior college business
subject average of 2,5 and the 26 students with no prior work in bus-
iness earned a 2.} average. Thus, there was né significant ccrrelation
between previous enrollments in business and grades earned on business

subjects in senior colleges.

Subjects Taken Out of Sequence

An average of 20.7 semester hours of freshman and sophomore
level 'subjects was taken by the 264 graduates of this study in the eight
senior colleges attended. An average of 15.0 hours was taken in the
junior year and 5.7 houré in the senior year. Table 16 shows a break-
down by senior college of the average amount of lower-division work
taken by the 26} junior college transferees. The average for the two
years ranged from 14.0 to 33.9 semester hours in the eight institutions,
Thus, transfer students spent from one to two semesters, on an average,
in taking work that should have been taken on the junior college level.
This was by no means oﬁ‘set by upper-division work taken in junior cole
leges, which on an average was approximately five to six semester hours.
Perhaps the most significant point to be made here is that all of the
26l graduates took some lower-division work in senior colleges after
transfer from junior coileges.

Total semester hours accumulated by the 26l graduates in sub-

Jects taken out of sequence in senior colleges were:
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TABLE 16

SEMESTER HOURS OF LONER-DIVISION WORK TAKEN BY 26h STUDENTS IN THE
JUNIOR AND SENIOR YEARS IN EIGHT OKLAHOMA SENICR CCLLEGES,

195662
Average Amount of Average Amount of Cumlative
Lower-Division Work Lower~Division Work Average
College® |Taken in Junior Year | Taken in Senior Year | Semester Hours

16 11.9 2.1 1.0
17 1340, 3.0 16.0
18 1.6 7.0 21.6
19 20.9 130 339
20 15.0 | 9.7 2.7
a | 17.5 6.6 2kl
22 - 17.7 h.3 22,0
23 - 16.8 6.6 . 23.h

*For purposes of anonymity, code numbers are used to designate
each college. .
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Total hours accumulated

Subject taken out of sequence by graduates
BUSANESS o o v o v o o v o o o s o o 6 11925
Social Science « « « ¢« ¢ o 4 0 0 0 o o oLl
Humanities « ¢ o« ¢« ¢ ¢ ¢ ¢ ¢ o o ¢ o« & 733

. SCIeNCe 4 4 v . e e e e e e e n . 579
T ' EAucation o o o o o o 4 0 o 0 0o o . 320
Physical education and health e © 318
Mathematics ¢ o o o ¢« ¢ 4 ¢ ¢ o o o & 206
IanguageArts...........; | 132
Industrial Arts C e s o s s e e e e 104
Home ECONOMACE « o o « o o o o o o o o 59
Fine ATtS « o o o o 6 ¢ o ¢ s o o o o .50

The total of 1925 semester hours of lower-division business subjects
taken by 20l graduates, or 77.3 per cent, represents an average of 9.4
for the group. Accounting and economics were the two business subjects
most involved. In the social science, humanities, and science areas,
the subjects most often taken, in the order mentioned, were: general
humanities, general physical science, psychology, sociology, general
biology, geography, and European history.,

Appraising the situation not from the standpoint of actual grade
level but from the students'! viewpoints, graduates were asked if they
had taken subjects in senior colleges which they believe would have been
to their advantage to have taken in junior colleges. Eighty-one, or 39.3
per cent of 206 respondents, replied that they did. The sﬁbjects listed
more than once by graduates a.s being those they wished they had taken

before entering senior college were, by general area, és follows:
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Number of
Subject area A ‘graduates

BUSINESS « « « « o ¢« o ¢ s o o s 0o oo oo Th

Humanities « ¢ o ¢ o ¢ o ¢ ¢ ¢ ¢ o ¢ ¢ o ¢ & 20

Social SCIeNCe o« « o ¢ o ¢ o o o o o o o o o 17

SCIENCE & ¢ ¢ o o o o s o o o o o o 0 0 o o I

Health and physical education .‘. T 4

MathematiC8 o« o o« o o o o o ¢ o 0 ¢ o o o o L

Education o« o o s s o o o o o o o s ¢ o o o 3

Fifty-three and two-tenths per cent of the subjects listed by
students were business subjects. Accounting I and Ii alone accounted
for 17.5 per cent of the responses. Economics II, business mathematics,
and economics I were next in order in terms of number of times reported.
Upper-division subjects business léw II, business statistics, principles
of marketing, principles oﬁ business management, business machines, aﬁd
business communication I were each reported several times, as were lower-
division typewriting. In general, responses from 206 graduates seemed
to indicate that senior college counselors did not make an issue of work
taken out of sequence as the students completed degree programs. A ma-
jority of gradugtes.indicated no concern at having taken lower-division

work in senior colleges.

Credit Overage
Two hundred and thirty-eight graduates, or 90.l1 per cent, accum-
ulated an average of 10.3 semester hours more in the colleges comprising
this study than the minimum required fbr baccalaureate degrees. Analysis

of permanent student records indicates that the factors discussed in the
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following paragraphs were the chief identifiable ones involved in this
situation.

Excess junior college credit. One hundred and eleven of the 264

graduates, or 42.0 per cent, accumulated 460 semester hours more in jun=-
ior colleges than were transferable on degree programs. Thus, each of
these 111 graduatés, on an average, completed an additional L.l semester
hours in junior colleges beyénd the amount transferable on a degree.

Repetition of subjects for credit. Sixty, or 22,7 per cent, of

26l graduates repeated subjects while attending college but only 51, or
19.3 per cent, received double credit for a totai of 6l repetitions of
subjects. Involved were 16 business subjects and four general education
subjects., Business law I was repeated for credit 21 times; elements of ac-
counting I and advanced typewriting I, li times. Other subjects repeated
by one to three students were: principles of economics I, intermediate
typewriting, secretarial practice, principles of economics II, advanced
shorthand I, beginning shorthand, business mathematics, intermediate
shorthand, business law II, music history, college algebra, business
communication II, intermediate algebra, intermediate accounting I, and
humanities. The 51 graduates, on an average, repeated for credit 3.7
semester hours of work for which credit was already recorded once,
Fifteen, or 23.lh per cent, of the 6l repetitions involved earn-
ing a higher grade the second time the subject was taken; 27, or L2.2
per cent, repetitions involved earning the same grade as that méde the
first tiﬁe; and 22, or 3h.l per cent, repetitions involved earning a

lower grade than that made the first time the subject was taken. Each



126

of the repetitions involved first taking the sﬁb;ject in junior college
and then repeating it in senior college for additional credit. Thirty
of the 51 graduates repeating subjects for credit were included in the
206 who responded to the student questionnaire. Fifty per cent of the
"rei)eaters" who responded stated that they took subjects a second time
because the senior colleges they attended would not accept junior col-
lege credit (although elective credit was given) in lieu of a 3enior
college requirement for the same subject. Five students listed dissat-
isfaction with knowledge gained the first time the subject was taken.
 Four said that titles and numbers were misleading.

Required lower-division general and professional education sub-

jects taken in senior colleges, Two hundred and forty-eight graduates,

or 94,0 per cent, were involved in makeup of lower-division general and
professional education requirements after transfer to senior colleges.
Table 17 shows the frequency with which specific' subject areas were in-
volve;i in this makeup work. The overall _é.verage number of semester hours
of credit acquired in senior colléges in required lower-division general
and professional education subjects by the 248 graduates was 10.4. In
the discussion of Table 16, it will be recalled that an average of 20,7
semester hours of lower-division subjects were taken in senior colleges
by the transferees. Thus, only about half of this apparently ﬁas re-
quired, unless it met minor requirements. Specific subjects that were

of significant importance from a frequency taken standpoint were general
humanities (106), introduction to teaching (96), general physical science
(71), personal hygiene (63), sociology (53), European history (47), and

general biology (42).



127

TABLE 17

LOWER-DIVISION GENERAL AND PROFESSIGNAL EDUCATION B.NUIRE@TS
COMPLETED IN EIGHT OKTAHOMA SENIGR COLLEGES BY 248
JUNICGR COLLEGE TRANSFER STUDENTS, 1956-62

Number of | Per cent of '| Average Semester Hours
Graduates 26L Taken in Subject Area
Subject Area Taking Graduates by Graduates
Social Science 237 9546 3.0
Humanities 158 6347 L2
Science 131 52.8 bl
Education 96 38.7 2.6 .
Health and Physical
Education 86 3h.6 2.0
Mathematics 35 1.1 3.5
Language Arts 32 12.9 2.5
Libfary Science 31 12.5 1.0
Home Economics N 1.6 3.0
Industrial Arts 2 .8 2.5
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Required lower-division business subjects taken in senior col=-

leges. One hundred and eighty-one, or 68.6 per cent, of 26l graduates
were involved in compieting lower-division business subject require-
ments after enrblling in senlor colleges. These required lower-division
business subjects and the frequency with which they were taken in senior
| colleges are shown in Table 18, Elements of accounting and principles

of economics invoived more students than did all other subjects combined.
The average number of semester hours of credit accumulated in lower-
division required business subjects by the 181 students in senior col-

leges was T.6.

Excess military credit. Thirty-six of 26l graduates, or 13.6

per cent, received military credit beyond that necessary to fulfill phy-
sical education requirements., Total credit involved was 108 semester
hours; thus, the average excess military credit for the 36 graduates was
3.0 semester hours,

Elective senior college work. In analyzing permanent student

records it was noted that some students took subjects which would not
meet either major, minor, or general education requirements and which
were alien to the business field.. .&fx average of 8.3 semester hours of
such work was taken by 51, or 19.3 per cent, graduates.

Surplus hours in business. One hundred and eighty, or 68.2 per

cent, of the 26l graduates whose records were studied accumlated hours
in business which could be classified with a high degree of certainty as
being unnecessary for purposes of fulfilling total hours requirements for

business majors and minors held by them. On an average, each of the 180
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TABIE 18

MTDIVISION BUSINESS SUBJECT REQUIREMENTS COMPLETED IN EIGHT

OKLAHOMA SENICR COLLEGES BY 181 JUNIOR COLLEGE

TRANSFER STUDENTS, 1956-62

e

Subject

Number of
Graduates

Taking

Per cent of
26)
Graduates

Elements of Accounting II .

Elements of Accounting I -

Principles of Economics iI

L]

Principles of Economics I .

Business Statistics . «

Intermediate Typewriting

Business Mathematics . .

Business Communication II

Intermediate Shorthand .

_ Business Communication I

Introduction to Business

Beginning Shorthand . . &

Beginning Typewriting . .

Retail Selling

Sk
65
62
57
3k
3k
31
21
15
15
12
10

7

2

35.6
2L.6
23l
21,5
12.8
12,8
11,7
149
5.6
5.6
L5
3.7
2.6

o7
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graduates finished with additional credit in business amounting to 7.3

semester hours beyond that required for majors and minors in the field.

| Sumary
In keeping with the format of Chapter IV, this summary is fo-
cused on a crystallization of those elements presented in the chapter
which seem to constitute or suggest articulation problems as between and
among the 15 junior colleges and eight senior colleges in this study
with respect to their student clientgle. Data indicative of these prob-
lems are summarized below:

1, Transition from junior colleges to senior colleges presented
personal problems for many students., These included greater finan-
cial burdens, higher standards of instruction, and general adjustment
to senior college routines,

2. Appraximately four-fifths of the transferees of this study
chose business majors in which beginning subje§ts in the area are
normally offered by the junior colleges of the state. In addition,

a majority also chose minors in the field of business.

3. Guidance and counseling were reported as unsatisfactory by
a significant number of students as found in both junior colleges and
senior colleges, but nas'reported as most unsatisfactory at the sen-
ior college level.

L. In general the two state universities do not accept the sub-
jects business law and business mathematics toward a degree in trans-
fer, although they require credit in business law. The six state '
colleges require both subjects for a degree in business and accept

both subjects in transfer from junior colleges.
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5. Several problems relative to transfer mentioned by Junior
college business depa.rtﬁent chairmen involved the two Qtate univer-
sities rﬁther than the six state senior colleges.

6. A significant minority of graduates attended more than one
senior college and accumulated a.pproximateiy_one to two more sub-
Jjects in completing requirements for a degree than did other students,

7. The programs of a majority of the graduates studied were ex-
tended, in terms of semester hours accﬁmulated, in completing degree
requirements. A significant minority were involved in interruptions
of degree programs.

8. Senior college credit overage, even when offset by junior
college credit underage, was present in a majority of the 264 cases
~ studied. Junior college credit underage was preseént in a nusber of
cases.

9. Low grades and withdrawals occurred frequently enough to be
an important factor in the extension of degree programs, when coupled
with the fact that the highest average number of hours enrolled in by -
the 26} graduates in any one semester in senior colleges was 16.0.

10. Elements of accounting I, elements of accounting II, prine
ciples of economics II, and introduction to business, recognised as
lower-division subjects by all the ct;lleges in Oklatiom, were taken
in senior colleges by a significant number of the 264 zraduates.

11. Business law far exceeded all other subjects as the one bus-
iness subject most often taken in the eight senior colleges studied,
and it also exceeded all others as the subject most often repeated

in senior colleges after having been taken in Junior colleges.
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5. Several pfoblems relative to transfer mentioned by junior
" college business department chairmen involved the two state univer-
sities rather than the six state senior colleges.

6. A significﬁnt minority of graduates attended more than one
senior college and accumulated approximately one to two more sub-
jects in completing requirements for a degree than did other students,

7. -The programs of a majori"cy of the graduates studied were ex-
tended, in terms of semester hours accumulated, in completing degree
requirements. A significant minority were involved in interruptions
of degree programs., -

8. Senior college credit overage, even when offset by junior
college credit underage, was present in a majority of the 264 cases
studied. -Junior collegé credit underage was present in a number of
cases.

9. Low grades and withdrawals occurred frequently enough to be
an important factor in the extension of degree programs, when coupled
with the fact that the highest average number of hours enrolled in by
the 264 graduates in any one semester in senior colleges was 16.0.

10. Elements of accounting I, elements of accounting II, prin-
ciples of economics II, and introduction to business, reéognized as
lower-division subjects by all the colleges in Oklahoma, were taken
in senior colleges by a significant number of the 26} graduates,

11. Business law far exceeded all other subjects as the one bus-
iness subject most often taken in the eight senior colleges studied,
"and it also exceeded all others as the subject most often repeated

in senior colleges after having been taken in junior colleges.
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12, Students, on an average, experienced a drop in grade av=-
erages during the first two semesters in senior colleges; in only
‘two colleges did they maintain overall senior college averages equal
to those achieved in junior colleges.

13. A significant number of graduates failed one or more buse-
iness subjects in senior colleges and an even larger number made
grades of "D" in business subjects. The subjects most often involved
| in-both "F® and "D® grades, in order of frequency with which low
grades occurred, were intermediate accounting I, business statistics,
business law I, money and b;nking, principles of economics II, and
business finance.

;. A relatively large number of lower-division subjects were
taken in senior colleges in the junior and senior years by the 26}
graduates in this study. Other than the whole general area of bus=
iness, social science and humanities were the fields in which the
largest number of semester hours wefe taken. Elements of accounting
was the business subject most often mentioned by respondents that
they wished they had taken in junior colleges. _

15. Credit overage was attained by an overwhelming majority of
the graduates of this study. Reasons for this credit overage in-
cluded: excess junior college credits, repetition of subjects for
credit, required lower-divisicn general, business, and professional
education subjects taken in senior colleges, excess military credits,

elective senior college subjects, and surplus hours in business.



CHAPTER VI
ADMINISTRATIVE CONCERN ABOUT ARTICULATION

Concern for improved articulation in collegiate education for
business has been manifested at various levels of administration in
Oklahoma's colleges, and some concrete action has resulted from this
concern. Interviewed personally or by questionnaire weré the chancellor
of the Oklahoma regents for higher education, eight senior college and
15 junior college registrars, and eight senior college and 15 junior col-
lege business department chairmen. Data gathered from these sources
that have.impliéations:for articulation in collegiate education for bus-
iness are presented_in this chapter. The material that follows is ar-

ranged under headings indicating the sources of the data.

Junior College Business Department Chairmen

The chairmen of the various junior colleges involved in this
study in general agreed that articulation in coilegiate education for
business would be improved if.the following recommendations were put
into effect:

1. Senior colleges and universities should standardize the

lower-division requirements of transfer students.,

2. An annual meeting of both junior college and senior college

business f;culties should be held for the purpose of discussing
mutual problems. |

133
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3. Junior college teachers should be allowed, and possibly
required, to spend a few days each year visiting senior college
business departments to talk personally with the staff and to
visit classes. |

L. A research study of transfer students shoald be undertaken
to ascertain the problems encountered by them and a report prepared
for the junior colleges.

5. The state board of regents for higher education should de-
cide which 'subjects are transferrable and which subjects are not,
rather than for senior colleges to undertake this task iﬂdependently
of each other,

Although not necessarily made for the purpose of facilitating
articulation, curricular changes, nevertheless, have been effected dur-
ing the period of this study which have a bearing on it. Eight of the
junior colleges in this study added business subjects to their curricula
during the period of'time covered by the investigation. The subjects
were in each case added by one college, with the exception of the two

subjects noted. The subjects were:

Economics I Secretarial Practice
Economics II Business Machines I 3
Elements of Accounting I Business Machines II ’
Elements of Accounting II Introduction to Business I
Consumer Education Business Ethics .
Business Communication I Salesmanship

Business Communication II Personal Finance
Transcription I Income Tax Accounting

Advanced Shorthand I
Business subjects were dropped from the curricula of only three
of the 15 junior colleges during the same period of time., Each of the

following subjects was dropped by one or another of the three colleges:
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Business Law I ' Business Communication II

Business Vocations Advanced Shorthand I

Secretarial Practice

Four business department chairmen in junior colleges reported in
the fall of 1963 thuat the following subjects, in each case mentioned by
only one or another of the four chairmen, were seriously being consid-

ered for addition to the business  offerings:

Income Tax Accounting Advanced Typewriting I
Intermediate Accounting Advanced Shorthand
Business Law I Introduction to Business
Business Psychology - Business Machines II

Four junior college business chairmen, including one of the four
mentioned as'considering new subjects, reported business subjects being
considered for deletion from their list of offerings. The following

were each reported one time:

Beginning Typewriting Business Mathematics I
Business Report Writing Income Tax Accounting
Business Communication II Salesmanship

Three junior college business départment chairmen reported ma-
terial changes in existing subjects during the period of time covered by
this study. In all three junior collegés most of the changes were made
in lecture and laboratory hours, subject titles, and subject numbers.,
The subjects involved were secretarial in nature. Insignificant modifi-
cations were made in one or two subjects by three other junior colleges.
Thirteen‘of 15 junior college departmental chairmen responding reported
no changes in existing subjects were contemplated. Two reported they
were considering making a change in an existing subject. One change in-

volved credit hours and the other involved subjecﬂ content.,



136

Senior College Business Department Chairmen

Chairmen of the eight Oklahoma senior colleges believed some
of the problems involved in articulating junior college and senior col-
lege business programs hinge upon the following:

1. }Senior colleges tend to set arbitrary rules to which junior
colleges are expected to adhere.

2. There is disparity in subject content of similarly titled
sutjects in junior and senior colleges.

3. Junior college standards tend to be lower than senior col-
lege standards.

L. Students have a problem of acquiring enough 300 and L0O level
subjects in the senior college when upper-division subjects have been
taken in junior college.

5. Junior colleges are unwilling to assume the role of preparing
students soundly in the liberal arts during their first two years
while abstaining from entering the professional business area.

6. There is lack of adequate guidance in the junior colleges.

When asked what business subjects being offered by junior col-

leges they believed should not be offered at that level, senior college
business department chairmen varied considerably in their opinions. Five
of the eight were in agreement that income tax accounting, business com-
munication II, business law II, retail credits and collections, princi-
ples of marketing, and business management should not be offered in the
Jjunior colleges for transfer students., None of the eight chairmen be~

lieved that any additions to the existing junior college curricula in
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business were necessary or desirable, Although the eight chairmén wexre
in agreement in their belief that the junior college transfer student
who takes foundation subjects in such areas as accounting, marketing,

' economics, and shorthand in the junior college is not at a significant
disadvantage when he enters advanced subjects in these areas in senior
college, several did voice concern about the problem arising when stﬁp
dents take upper-division subjects in the junior colleges and then find
it hard to attain the required number of junior and senior level subjects
after transfer.

" Recommendations for improvement of junior college business pro-

_grams made by two or more senior college business department chairmen
are shown below, with the actual number of chairmen recommending indi-
cated in parentheses.

1. Offer an outstanding liberal arts program with highly quali-

- fied teachers in principles of economics ahd elements of accounting.
Secretarial work in the skill areas should be offered for those who
plan to be secretaries. Refrain from offering professional business
subjects. (8)

2, DMaintenance of close liaison between junior and senior col-
leges should be attained in order that senior college requirements
are understood by the junior colleges. (5)

3. Adjust. junior college standards and subject titles, credit,
numbers, and descriptions to that in the majority of senior colleges.
(5)

L. Provide better guidance at the junior collegs lavel in infor-

ming students about senior college programs and requirements. (5)
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5. Label junior college transcripts to indicate that upper-
division subjects such as business communication and business law
are terminal credit only and not acceptable in transfer. (2)
6. Through greater community financial support, raise the stan-
dards of municipal junior colleges to a level equal to that of the

state junior colleges. (2)

Junior College Registrars

Asked what they considered the major a.rticﬁlation problems pres-
ent in the ;]uniozj college-senior college relationship in Oklahoma to be,
Jjunior college registrars were in general agreement with regard to the
i‘ollowiﬁg.

1. There is lack of conformity in senior college lower-division

requirements.

2, There is lack of conformity in credit given in specific sub-

jects in senior colleges.

3. There is lack of a uniform system of numbering subjects.

L. There is lack of conformity or similarity in subject des-

criptions.

S. Poor counseling exist at the senior college level.

Suggestions for improvement of articulation between junior and
senior colleges i.n.Oklahom; were offered by junior college registrars as
follows, with the actual number of registrars recommending each indicated
in parentheses.

1. Junior colleges in Oklahoma must be kept informed of changes

in general education requirements by the various senior colleges. (6)
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2., Either set up a uniform pattern of required lower-division
subjects or establish more flexibility in substitution of subjects
for required subjects. (L)

3. Set up uniformity of subject descriptions, titles, credit,
and numbers for lower-division subjects.in all institutions in the
state. (L)

L. Continue the annual fall inter-college meetings at Oklahoma
State University, where the problems of transfer are considered. (2)

Junior college registrars were asked if any new general educa-
tion subjects had been added to the curriculum since the beginning of
the period covered by this study for the express purpose of providing
.better articulation between the junior colleges and senior colleges in
Oklahoma. Eleven registrars said "no" and fdur replied "yes." One col-~
lege had added 1l subjects; one college, 8; one college, L; and one col-
lege, 2 subjeets. Of the 28.subjects added to the combined list of of-
ferings, 22 met specific requirements at one or another of the eight
senior colleges involved in this study. Various humanities-and science
subjects outnumbered other additions. .

When asked if any changes had been made in existing general ed-
ucation subjects (credit hours, content, title, and so forth) during the
period covered by this study for the purpose of bringing the junior col-
lege offerings into closer harmony with the offerings and requirements
of the eight senior colleges involved, four of the 15 registrars reported
that there had been. Only one of this group was included in the regis-

trars who had reported additions to curricular offerings. Each registrar
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reported a change in one specific subject, these being business communi-
cation I, biology, business machines I, and shorthand I. The changes

involved credit and laboratory hours.

Senior College Registrars

Asked what they considered the major articulation problems in the
Oklahoma junior college-senior college relationship to be, various sen-
ior college registrars gave the following opinions.

1. M™The junior college objective may require subjects that do
not apply on a degree in a field later elected by students. This
causes some to have to complete more than 60 hours at the senior
college."

2. "Junior college instructors are just as capable in most in-
stances as senior college instructors, but the latter sometimes have
the opinion that junior college instructors are overly ambitious in
their subject offerings. This is 1;rue to the extent that transfer
students are sometimes' lacking in general education requirements as
a result of concentration in departmental fields,.®

3. "As far as I am concerned, there are no major articulation
problems with junior colleges in Oklahoma. A few mirmr problems
occur when the semester hours of credit do not correlate one to one.®

h. ®After having done 6l hours in junior college, the transferee
must complete several more than the minimum hours for graduation,
due to his having taken subjects on the junior college level which
would be numbered as upper-division subjects here. Therefore, he
must do senior college electives so that he meets the 4O-hour minimum

requirement for upper-division work,"
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5. M"A few junior colleges will permit a student to earn too
many hours (more than 6};) before he transfers,t

6. "Most students fail to acquaiﬁt the junior college with
their future plans as to colleges and as to ma jors.?

7. %"Students in the junior college receive poor counseling as
to curricula into which they will transfer.®

8. ™Many times students transferring from junior colleges are
not aware of our particular requirements. They have perhaps met
the requirements for another school and then at the last minute
have decided to come to our college.”

Suggestions concurred in by three or more of the eight sénior
college registrars for the improvement of articulation between the jun-
jor colleges and the senior colleges in Oklahoma are given below, with
the actual number of registrars making each recommendation shown in paren-
theses,

1. Urge students to become aware of requirements at the senior
colleges to which they are transferring and to realize that require-~
ments might differ at different colleges. (7)

2. Engagement in mofe cooperative planning by all colleges in
the state should be sought. (6)

3. The colleges of the state should work for better correlation
of credit hours., (5)

L. State-wide agreement on general education requirements should
be sought. (L) |

S. There needs to be established between the junior college and

the senior college a better articulation among subject offerings
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which will result in the labeliné of specific subjects as either
Junior college level or senior college level by all colleges in
the state. (L)

6. Junior college repreééntatives should visit each of the
senior colleges periodically to become better informed about the
senior colleges and their requirements. (3)

One senior college registrar reported that the college he repre-
sented had solved its major articulation problem by waiving all general
education subjects when the individual transfer student has graduated -
from a two-year college. Only one of eight senior college registrars
reported any organized attempt by the gollege he»represented to compare
the performance of junior college transfer students with native students.
This was Oklahoma State University. It was reported that transferees at
Oklahoma State University tended to drop slightly iﬁ their grade averages
during the first and second semesters after transfer. This is in agree-

ment with the findings of this investigation, as reported in Chapter V.

Sunmary

Opinions and suggestions for improvement relative to the articu-
.1a£ion of senior college and junior college programs in business were
obtained from business department chairmen and registrars of 23 colleggs
included in this study. Four concrete findings having implications for
articulation of collegiate education for business were:

1. A number of junior college and senior college business de-

partment chairmen and junior college and senior college registrars

all expressed concern over variance in subject credit hours, grade
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level, titles, descriptions, and numbers, which they in general
believed caused problems in transfer.

2. During the period of the study four times as many business
subjects were added to the combined curricula of 15 junior colleges
in Oklahoma as were dropped. More subjects were being considered for
addition than were being considered for deletion from the business
curricula. Thus, the amount of business offered in the combined
Junior colleges of Oklahoma was substantially increasing during the
period ﬁnder investigation,

3. Only seven of 15 junior colleges included in this study had
made any addition to or changes in their e:d.sting general education
offerings for the purpose of better alignment with senior college
requirements.,

L. Suggestions and opinions expressed by business department
chairmen and registrars of Oklahoma's eight senior colleges and 15 -
Junior colleges indicated a knowledge of inadequate articulation in
Oklahoma's system of higher education, a desire to improve articu-
lation, and both agreement and implied disagreement relative to meth-
ods of attaining better articulation,



CHAPTER VII
FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

The problem of this investigation was to isolate, define, and
interpret certain elements that require attention in the articulation of
programs in education for business in junior and senior collegés. The un-
derlying purpose was to develop recommendations for the improvement of
the preparation of students who enter education for business in junior
colleges and transfer to senior colleges'to complete degree pfograms.

Specifically, the problem included an intensive analysis of the
permanent stﬁdent records of 26l business graduates of eight Oklahoma
genior colleges and universities who transferred from 18 Oklahoma junior
colleges with the equivalent of four semesters of college work. These
26} transferees constituted all of the junior college students (having
completed a full four semesters in the junior college) receiving bacca-
laureate degrees during the years 1958-1962, inclusive, at the eight
senior colleges. Supporting data were ébtained from 206 of the graduates
who returned usable responses to the questionnaires mailed to them.

Other data used in the study were obtained from bulletins of 23
colleges in Oklahoma, from published and unpublished literature, from
personal interviews and written communication with educators, and from
responses to questionnaires returned bf'registrars and business depart-

ment chairmen of Oklahoma junior and senior colleges.

Uy
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Related literature was first studied to determine what studies
had already been made in the area and to learn just what elements of
articulation were likely to be important in collegiate education for
business, Step two involved contacting senior college registrars to
S;Eure permission to examine permanent student records, constructing
working forms, conducting a pilot study, and visiting each of tbe eight
senior colleges in the stuéy to secure the necessary student data.

Step three involved studying college catalogs of the 23 colleges in-
cluded in the study to gather pertinent data. The fourth step was
concerned with the preparation of five different questionnaires to

be answered by graduates, junior college registrars and business depart-
ment chairmen; and senior college fegistrars and»business department
chairmeh. The fifth step involved sorting, classifying, studying, and
interpreting the information gathered in steps one through four, which
logically led to the sixth step; drawing conclusions and arriving at

recommendations, and the seventh step, organizing and writing the report.

Summary of Significant Findings
In view of the facts summarized at the ends of Chapters III

through VI, the following summary of major findings was developed. For
purposes of reiteration and to facilitate synthesis of the elements of
articulation discussed in preceding pages, these findings are grouped

under two principal headings.

Junior Colleges
1. The existing general education offerings of Oklahoma junior

colleges are adequate for meeting lower~division requirements of
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Oklahoma senior colleges, with a few isolated exceptions, without
further additions to the offerings.

2. The existing business offerings of Oklahoma junior colleges
are adequate to meet the lower-division needs of students in transfer
- to Oklahoma senior colleges. |

3. Variation in lower-division requirements among the eight
senior colleges in this study results in serious problems for stu-
dents in transfep from junior colleges.

k. Lack of a clear distinction'between terminal and transfer
subjécts iﬁ the'jﬁnior colleges of Oklahoma results in students
taking upper-level work and work having no senior college counter-
part at the junior college level.

S. The variation in grade level, credit, titles, numbers, and
descriptions of business subjects offered by both junior colleges
and senior colleges in Oklahoma results in problems for both stu-
dents and administrative personnel.

6. Junior college opportunities for participation in co-curric-
ular activities are comparable to those to be found in senior col-
leges in Oklahoma.

7. 0k1aﬁoma jﬁnior college graduates in general are well satis-
fied with their experiences in these institutions and do not regret

their decisions to attend them.

Senior Colleges
1, Minor concessions are made to junior college transfer stu-

dents by a majority of senior colleges in Oklahoma for the purpose
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of easing the friction resulting from transfer from one college to
another. Such concessions include waiving of certain subject and

hours requirements, non-insistence on validation and departmental

approval of transferred subjects, and so'forth.

2, Increased financial burdens, higher standards of instruction,
and‘general social adjustment constitute for many students problems
of a personal nature which relate to articulation in terms of trans-
fer., Academic problems include extent of transfer, program inter-
ruptions, and extensions of programs at the senior college level.

3. Transferees can expect a grade average drop in the first
semester after transfer to senior colleges. However, in general,
Oklahéma junior college gréduates progress satisfactorily from an
academic standpoint after transfer to Oklahoma senior coileges,
maintaining grade averages only slightly less than that achieved in
Junior colleges. |

. Much lower-division work, both business and non-business, ié
taken in the junior and senior years by junior college transfer stu=
dents as a result of a number of-reasons related to poor’scheduling,
personal desire, change from "terminal® to "continuing" student
classification, and inadequate guidance.

5. Most of the graduates of this study were involved in credit
overage due to one or more of these reasons: excess junior college
credits, repetition of subjects, required lower-division general edu-
cation and business subjects taken in senior colleges, excess military

credit, elective senior college work, and surplus hours in business.
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6. More problems are reported by both students and administrative
personnel in the junior colleges in connection with transfer to the
two statg universities than in connection with transfer to state .
four-year colleges., Most of thgse problems revolve about lower-
division requirements. For example, a common irritant is the non-
acceptance for degree purposes of the subject business law and, to

a lesser extent, business mathematics.

Conclusions

The conclusions presented here are based upon a careful consid-
eration of the findings of this investigation and their concomitant im-
plications. It may reason;bly be assumed that the circumstances sur-
rounding articulation in collegiate education for business in Oklahoma
are similar to the circumstances existing in collegiate education for
business in other states. However, no claim is made that the data pre-
sented in this study or the conclusions reached are applicéble to circum-
stances other than those specifically set forth.

1. Serious articulation problems will contimue to exist in col-

legiate education for business so long as extensive variation in bus-

iness subject offerings and requirements exist. This is particularly

true when these offerings and requirements vary in course titles,
descriptions, numbers, and semester hours of credit.

2. Subjects taken out of sequence in both junior colleges and

senior colleges causes much of the articulation difficulty encoun-

tered by transfer students, Students! own indecisions regarding

continuation in school and/or the selection of a senior college
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intensifies the problem of proper sequence. Even though other prob-
lems might be alleviated, there will still remain the matter of de-
cision making by the student as early as possible so that he might
be counseled properly. Improved counseling might help to allevi-
a:l:,e this problem of improper sequence., If the counselor knows to
what senior college a student will transfer, that student can be
informed of the specific articulation problems' involved. Concomi-
tantly, if the counselor even knows for certain that the student is
a "transier® student, he can advise him relative to general articu-

lation problems.

3. There is need for a greater amount of conformity in lower-

- division general and business education requirements by senior col-

_’.I_.g_ges‘, as well as conformity in the subjects that are accepted in

transfer at full face value. As the situation now exists, juhior

college counselors and business faculties cannot meet the transfer
needs of large segments of their clientele, who have not yet made
a decision about a senior college.

L. Transfer of business students from junior college to senior

college would be more readily accomplished if better control was

exercised over junior college business offerings. There could be

avoidance of _work in the junior college which is upper-division or

elective work in senioi* college or for which there is no senior col-
lege counterpart, so that work in the junior college would be truly
lower-division., Likewise, the postpomment of general education re-

quirements because of business concentration could be minimized.
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5. There must be positive action at the top administrative

echelons to promote active interest in the articulation problems

of collegiate education for business and the exertion of influence

and authority to bring about desired ends. Because both junior

college and senior college business departments exhibit the natural
tendency toward concern for their own immediate problems, there
is only seldom an exertion of voluntary effort toward solving the

larger problem of collegiate articulation.

Recommendations

On the basis of the conclusions just drawn, a single recommen-
dation is made and immediate implementation urged., In making this
recomnendation the investigator was cognizant of the need for a rea-
listic viewpoint and thus confined his suggestions to those not neces-
sitating any great amount of money for execution. If this recommendation
is adopted, it seems to the investigator, in the light of his analysis
and interpretation of the findings of this study, that most of the
friction points now found in collegiate education for business in Okla-
homa will be ultimately resolved.

Tt is recommended that a state committee for articulation of

collegiate education be established in Oklahoma under the sponsor-

ship of the Oklahoma Regents for Higher Education, with a subcom-

mittee on business education.

The subcommittee, composed of members drawn from junior and
senior college business faculties and from counselor groups, could func-
tion to consider all aspects of articulation in collegiate education for

business and to make recommendations as necessary for the advancement of
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education for business in the state, Foremost on its agenda should be
(1) a consideration of the standar&ization of business subjects as re-
gards grade level, credit, titles, numbers, and descriptions and (2) the
reaching of an agreement as to what business subjects are to be accepted
in transfer at all colleges in the state and which subjects are to be
considered as "terminal® and non-acceptable in lieu of senior college
requirements when taken in junior colleges. Additional problems that
the committee might consider include: |

(a) whether the junior célleges should jointly adopt a core
program in general education acceptable to senior colleges of,
the state,

(b) whether senior colleges should waive specific general edu-
cation requirements in their particular institutions which have not
been met by the graduates of junior colleges,

(c) whether steps should be inaugurated to bring about improve-
ment in advisement of business students, and

(d) whether periodic follow-up studies of junior college trans-

fer students should be -conducted.
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Adams, Homer, Dean of Instruction, Seminole Junior College.

Bast, Milton, Chairman, Department of Business, Central State
College.

Beavers, Blanche, Chairman, Department of Business, Cameron State
Agricultural College.

Brown, Horace B., Dean, School of Business, University of Oklahoma,
Bryan, Noble, Registrar, Northeastern State College.

Cheek, William Wayne, Chairman, Department of Business, Bacone
College.

Clark, Lowell W., Registrar, Northern Oklahoma Junior College.

Clemons, Glade, Chairman, Department of Business, Altus Junior
College.

Coyle, Edward, Chairman, Department of Business, East Central State
College.

Craven, H, Louise, Registrar, Murray State Agricultural College.
Cunningham, Marion, Registrar, Oklahoma Military Academy.
Dodson, Robert G., Registrar, Saint Gregory's College.

Donathan, Gayle, Registrar, Poteau Community College.

Dunlap, E. T., Chancellor, Oklahoma State Regents for Higher
Education.

Ernst, Wilma A., Chairman, Department of Business, Northwestern
State College.

Fails, Maurine, Registrar and Chairman, Department of Business,
Sayre Junior College.

Faust, W, Harvey, Registrar, East Central State College.

Fellows, J. E., Dean of Admissions and Registrar, University of
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Freeman, W. L., Chairman, Department of Business, Seminole Junior
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Gatlin, Anna B,, Registrar, Connors State Agricultural College.
Girod, Raymond, Registrar, Oklahoma State University.

Gross, Lila G., Assistant Registrar, Northwestern State College.
Hall, Clyde, Department of Business, Murray State College.

Hall, Linnie Ruth, Chairman, Department of Business, Southeastern
S8tate College.

Harmon, Leo D., Registrar, Bacone College.
Huguley, Aurice, Registrar, qutlmeatern State College.

Hutts, Elizabeth, Registrar, Northeastern Oklahoma Agricultural
and Mechanical College.

Jessup, Donald, Registrar, Central State College.
Johnson, Orville, Dean of Instruction, Poteau Community College.

Lessley, Hoyt R., Chairman, Department of Business, Oklahoma
Military Academy.

Littlejohn, Ora L., Dean of Instruction, Altus Junior College.

Massoth, Damion, Chaiz;man, Department of Business, Saint Gregory's
College. '

Noble, Dovie Anna, Chairman, Department of Business, El Reno Jun-
ior College. ‘

Paine, Gordon L., Registrar, Cameron State Agricultural College.

Patterson, R, F., President, American Association of Collegiate
Schools of Business,

Porter, Ray P., Dean of Administration, E1l Reno Junior College.

Reed, Frances Autrey, Chairman, Department of Business, Connors
State Agricultural College.

Swearingen, Eugene L., Dean, School of Business, Oklahoma State
University.

Thomas, Homa S., Department of Business, Northeastern Oklahoma
Agricultural and Mechanical College.

Thomas, Millie A., Registrar, Southwestern State Gollege.
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Timmons, Boyce, Assistant Registrar, University of Oklahoma,

Walcher, Olin D,, Chairman, Department of Business, Northern
Oklahoma Junior College.

Walker, Minnie, Chairman, Department of Business, Eastern Oklahoma
Agricultural and Mechanical College.

Walker, Russell L., Chairman, Department of Business, Northeastern
State College.

Ward, W. W., Chairman, Department of Business, Soutlwestern State
College.

Williams, Gerald, Dean of Instruction, Eastern Oklahcma-Agricultural
and Mechanical College.



APPENDIX C

Five Questionnaires Used in the Study



167

SURVEY OF COLLEGE GRADUATES WITH A DEGREE IN BUSINESS HAVING ATTENDED
BOTH A JUNIOR AND SENICGR COLLEGE

Name Address

Graduate of

DIRRCTIONS: Your answer to all questions is vitally important to the
success of this study. Please read each question carefully and be as
explicit as possible in answering those questions requiring expla-
nation. Thank you.

1., If you had it to do over again, and assuming you could financially
- afford to go elsewhere, would you attend a junior college? YES

NO . WHI?

2. If you answered "yes" in (1) above, would you attend the same junior
_college? YBS _NO_ . WHY? ,

3. Was the transition from a junior college to a senior college or uni-
versity a strain on you? YES NO . If yes, to what degree?
GREAT _ AVERAGE _ SLIGHT _ .

4. Do you feel that you received sufficient guidance and counseling
service (academic, occupational, and personal) in the junior college?
YES _ NO__ 3 in the senior college? YES _ NO__ .

5. Do you feel that you received an adequate subject-matter foundation
in junior college for later business courses taken in senior college
or university (e.g., additional shorthand, accounting, economics,
typewriting, etc.)? YBS _NO__ . WHI?
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6. Did you start out in the junior college with the objective of ma-
Joring in business? YES . NO__ .

If no, what was your original
objective?

7. Did you attend more than one junior college? YES NO  WHY?

8. Did you attend more than one senior college or university? YES
NO . WHI?

9. Has your employment since graduation been in the area of your col-
lege specialization? YES _ NO_ . If no, WHY?

10. Did you complete your total four~year program in four years? YES
NO__ . If not, why was the program interrupted or extended?

11 Did you repeat any courses in senior college or university that you
bad taken in junior college? YES___ NO . If yes, WHY?
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Wes it necessary faor you to take a test or otherwise validate work
taken in the junior college before credit was allowed by the senior
college? YES__ NO__ . If yes, EXFLAIN

Did you take work in the senlor college or university that should
or might better have been taken in the junior college? YES
NO__. If yes, EXPLAIN

Did you take work in the junior college that should or might better
have been taken in the senior college or um.versity? IES - NO__ .
If yes, what was the nature of it?

As a result of transferring, did you take work out of sequence or
at a higher than appropriate year? YES _ NO___. If yes, what was
the nature of it? '

In your opinion were your junior college business teachers' know-
ledge of subject matter SUFERIOR___ COMPARABLE _ INFERIGR___ to
that of your senior college or university teachers?

In your opinion were the -junior college facilities (equipment, lab-
oratories, classrooms, supplies) for teaching business SUPERIOR
COMPARABLE _ INFERIOR __ to those of the senior college?
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18, What extra-curricular activities did you engage in during your
junior college years?

19, What extra-curricular activities did you engage in during your
senior college years?

20, What particular problems (academic, social, financial, etc.) did
you experience when you transferred to a senior college from the
junior college?

21. What was your reason for starting your education in a junior college?

22, What was your reason for choosing the senior college or university
from which you received your degree?

23. What do you consider the chief contribution of the junior college
to your personal academic, occupational, or social progress?




24,

25.
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(a) What was your college major?

(b) Do you now regret having chosen this major? YES NO__ .
If yes, WHY?

(c) What were your college minors?

(d) Do you now regret having chosen these minors? YES _ NO__ .

(e) Did you receive a degree from the junior college you attended?

Please make suggestions you have for the improvement of business
programs in the junior college.
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ARTICULATION IN COLLEGIATE EDUCATION FOR BUSINESS
Questionnaire Two -=- Chairmen of Junior College Business Departments
Name of College Name of Department Chairman

DIRECTIONS: Your answer to all questions is vitally important to the
success of this study. Please read each question carefully and
be as explicit as possible in ansWering those questions requiring
explanation. Thank you.

1. Have any business courses been added to the curriculum since July 1,
1957%? YBS ___ NO ___. If yes, please give:

Name of Course Reason for Adding to Curriculum

2., Have any business courses been dropped from the curriculum since
July 1, 1957? YES __ NO __. If yes, please give:

Name of Course Reason for Dropping from Curriculum
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3. Are you now seriously considering the addition of new business
courses to the curriculum? YES __ NO _ . If yes, please give:

Name of Course Reason for such Consideration

L. Are you now seriously considering dropping any business courses
from the curriculum? YES ___ NO ___. If yes, please give:

Name of Course Reason for such Consideration

5. In the last five years have any material changes been made in ex-
isting business courses (change in course content, credit hours,
title, laboratory and lecture hours, etc.)? ¥YES __ N0 __ . If
yes, please give: '

Name of Course Nature of Change

(Continued on next page)
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6. Are you now considering a ma.ter:.al change in any e:d.stn.ng business
courses? YES ___ NO - . If yes, please give: -

Name of Course Nature of Contemplated Change

7. ©On an average, what is the approximate per cent of business students
in your school who, upon graduation, transfer on to a senior insti-
tution? per cent.

8. In planning the junior college curriculum for business students
(including general education requirements as well as business
courses), is there a tendency to mold it after one particular
senior institution more so than others? YES NO . If yes,
please give name of this senior institution and nd explain the reason
for its influence on the curriculum of the junior college.

Nare: « Reason:
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9. Are there business courses in your curriculum which are limited to
terminal students or which transfer students are advised not to
take? YES __ NO __ . If yes, please explain,

10, Do you believe there are serious articulation problems involved in
the transfer of business students from the junior college to the
senior college or university? YES __ NO _ . If yes, please
explain,

11, Are each of the business courses listed in your college catalogue
offered at least once each academic year? YES NO__ . If no,

- please give the name of those offered only periodically and the
reason why.

12, On the back of this sheet please write your suggestions for the
improvement of junior college business programs and for the im-
provement of junior college-senior college articulation,
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Questionnaire Three -~ Chairmen of Senior College Business Departments

Name of College Name of Department Chairmen

DIRECTIONS: Your answer to all questions is vitally important to the

o
L]
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success of this study. Please read each question carefully and
be as explicit as possible in answering those questions requiring
explanation. Thank you.

Below are listed the business courses cur:rently appearing in Okla-
homa junior college bulletins., Please check those that you believe
should not be offered at the junior college level but that should
be reserved to the senior college or university.

Prin, of Accounting I Business Machines I
Prin, of Accounting II Business Machines II —
Income Tax Procedures Introduction to Business
Business Communication I Beginning Typewriting
Business Communication II Intermediate Typewriting
Economic Geography Advanced Typewriting
Principles of Economics I Beginning Shorthand
Principles of Economics II Intermediate Shorthand
Business Mathematics Advanced Shorthand I
Business law I Advanced Shorthand II
Business Law II Transcription
Principles of Advertising Office Procedures

SENNRRRRRRRARY

Salesmanship Secretarial Training
Retail Selling Prin, of Marketing
Retail Credits and Collectioms Prin. of Business Management

Are there business courses not in the above list that you feel
should be offered on the jurdo:r college level? YES ___ NO__ . If
yes, please give title of course and your reason for this belief:

Title of Course Reason
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Do you believe that the business student who takes foundation

- courses in accounting, economics, marketing, and shorthand in a

Junior college is at a sigg.__ficant disadvantage in more advanced
courses in these areas in the senior college or university? YES
NO __ . If yes, please explain,

Do you believe the junior college transfer business student has
significant difficulty in his general adjustment to the senior
college or university? YES ___ NO __ . If yes, please explain.

'Is it necessary for the business student transferring from an

Oklahoma junior college to validate one or more business courses
taken in the junior college by passing a proficiency examination
or by some other means? YES ___ NO__ . If yes, please explain,

What do you consider the major articulation problems in the Okla-
homa junior college~senior college (or university) relationship?

On a separate sheet please give your suggestions for the improve-
ment of junior college business programs., What, specifically, do
you believe should be the role of the junior college in the prepa-
ration of business students in the four-year program?
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ARTICUILATION IN COLLEGIATE EDUCATION FOR BUSINESS
Questionnaire Number Four -- Registrars of Junior Colleges

" Name of College Name of Registrar

DIRECTIONS: Your answer to all questions is vitally important to the
. success cf this study. FPlease read each question carefully and
be as explicit as possible in answering those questions requiring
explanation. Thank you.

1, Have any new general education courses been added to the curriculum
since July 1, 1957, for the express purpose of providing better
curricular articulation between the  junior college and senior col-
leges or universities? YES ___ NO __ . If yes, please give:

Name of Course Reason for Adding to Curriculum

(If additional space is needed, attach supplemental 1list)

2. Have any changes been made in existing general education courses
(credit hours, content, title, lecture and laboratory hours, etc.)
since July 1, 1957, for the purpose of bringing the junior college
offerings into closer harmony with the offerings and requirements
of the senior colleges? YES . NO___ . If yes, please give:
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Name of Course Nature of Change

(If additional space is needed, please attach supplemental list)

Do you know of any special articulation problems faced by business
students transferring to a particular senior college or university?
YES N0 ___. If yes, please explain,

Do you know of any articulation problems faced by business students
transferring to senior colleges and universities in general, i.e.,
curricular and/or other articulation problems that probably face the
student regardless of which senior college or university in Okla-
homa he elects to attend? YES __ NO __ . If yes, please explain,
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5. From your own experience as a registrar, what do you consider the
major articulation problems present in the junior college-senior

college relationship in Oklahoma?

6. Please give your suggestions for the improvement of articulation
(particularly curricular articulation) between junior and senior
colleges (or university) in Oklahoma,
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ARTICUIATION IN COLLEGIATE EDUCATION FOR BUSINESS

Questionnaire Five -~ Registrars of Senior Colleges or Universities

DIRECTIONS: Your answer to all questions is vitally important to the

success of this study. Please read eacit question carefully and
be as explicit as possible in answering those questions requiring
explanation., Thank you.

Name of College Name of Registrar *

1.

2.

3.

Are there business courses or general education courses being of=-
fered by one or more Oklahoma junior colleges that your institution
will not accept for credit toward a degree (assuming it is within
the 64 hour limitation)? YES __ NO __ . If yes, please explain,

Are there business courses or general education courses being of-
fered by one or more Oklahoma junior colleges that your institution
will not accept as a substitute for a course with the same title
that it offers? YES _  NO ___ . If yes, please explain,

Must certain business courses or general education (including
music) courses transferred from the junior college be validated
through the passing of a proficiency examination or by some other
means? YES __ NO _ . If yes, please explain.



e

5.

6.

Te

182

Does your institution make any apecial concessions to junior col-
lege transfers (e.g., waiving of all freshman and sophomore re=-
quirements not taken by the student in the junior college, allowing
student to meet requirements for, say, a four-hour course in bi-
ology by accepting junior college credit of three hours in that
subject, etc,)? YES __ NO _ . If yes, please explain.

From your own experience as a registrar, what do you consider the
major articulation problems present in the Oklahoma junior college-
senior college relationship?

Please give your suggestions for the improvement of curricular ar-
ticulation between the two-year college and the four-year college
in Oklahome.

Have any studies been made in your institution in the last five to
ten years to compare the performance of junior college transfers
with "native" students in the junior and senior years? YES __
NO _ . If yes, please summarize the results on a separate sheet.



