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CHAPTER I
INTRODUCTION

Many studies have'beenvconducted concerning'the‘ef-
fect of the family context on the development of thevchiid,
butlvery little 1s known about the child's actual percep-
tion of the family. In order to be able to understand or
predict the implioations,of the changes 1n tne institution
of family for children, we need to know more ebout how chil-
dren define the family; Thomas and Thomes (1928) relate
that a subject's view of the situaﬁion, or now he regards
it, may be the most important element for interpfetation.
'They state, "If men define situations as real, they are
real in thelr consequences" (p. 235). Hence, a child's
perception of "fanily," or the child's definition of "what
is real," may be of greater importance than the actual fam-
ily content or structure. A clearer understanding of chil-
dren's definition of "family" and various family roles
-and thelr perceptions of various dimensions involved in
family life is needed in order foihelp us predict the ef-
‘feCtﬁ of‘ohildren's 1l1fe experlence 1n varying family
forms. |

The institution of the famiiy has constantly under-

gone vast changes in the past, and continues to experience



changes tdday. The idea of familyvhas been defined as‘
strictly kinship relationships (Bender, 1967) and as the
basic unit of social organization in the eociety (Clausen,'
1978). The report of Forum 14, "Changing Families.in a
v ‘Changing'Society," in the Report to the President: Wﬁite
House Conferehce on Children (1970) highlighted the diver-
slty in family structures and funetiens., The primary  tasks
of families were defined as: to soclalize chilldren, to
enhance the competence of their members, to cope with the
demands of other organizations, and to provide the satls-
'.factions and a mentally healthy environment intrinsic to
the well-being of a family.

Today's SOQial changes lmplnge on the American family
in a variety.of different ways. Clausen (1978) cites the
following_changes. During the past decade we.have‘wit-
nessed an Increase by one-third in the proportion of women
who remain single to age 25, along with a- marked decrease
- in the average number of children born in a family. The
number of working mothers has more than doubled since the
end of World War IT and half of all mothers of SChool aged
children are now in the labor,force. As the rate of mar-
'riage has declined, the rate of divorce hes increased at.
all Qlass levels. The number of single-parent famllies
(most often a mother and young children) ﬁas nearly doubled
in this decade. Bane (1976) states that in 1974, the pro-
poftionbof married women in the labor force with children

under six had reached 40 percent. Bronfenbrenner (1976)



spoke of these dramatic changes in family and the pOSSible
detrimental effects on children. He noted, in particular,
the isolation of children from the_fest of soclety and a
fragmentation of the extended family’resulting in a break-
down of growth of the individual and the survival of so-
ciety. However, Skolnick (1977) argues that the family is
oniy a felatively recent development of Western socilety,
and not a psychological neéessity. She feels that society
‘tends to brand as deviant or as pathological this one-
_pareht family, the dual-career family, and any other- changes
in the nuclear family unit. Bane (1976) states: |

' hardiy anyone argues that the divorce'or,deathvof
parents is good for children, but the extent of
the harm done has not been documented. Although
evidence 1s scanty, 1t suggests that most chil-.
dren adjust relatively quickly and well to the.

. dilsruption, and that in the case of divorce, the
disruption may be better than the alternative of
living in a tension-filled home (p. 14).

It is apparent that there 1s lack of agreement about
the effect of these social changes on family members. We
;neéd to know more about how these changes may affect the
concept a child forms of the family and which‘ones.may
play an important role in the definition. This knbwledge
will be beneficial to parents, caregivers, teachers, coun-
-~ selors, and others who are interested in helping children
-dévelop fo thelr fullest potential as human beings.
 Studies investigating the child's perception of sex-

role charécteristics'associatéd with parental roles report

a greater differentlation of the perceptions of sex-role



| characteerticé with increasing age of the childrenn(Al—
‘dous,.1972; Cox, 1962; Emmerich, 1959, 1961;'Har£1ey,
1960; Hess and Torney, 1962; Kagan, 1956;,Kagan and Lem-
kin, 19603 Schvaneveldt, 1970; Smith and Grenier;‘l975),
.The specificity of’the.individual‘studies makes.generaliza-
tion of the results difficult. |

| Moore (1977) identified children at three Piagetian
stages of development and then queétioned fhem éoﬁcerhing
their perception of the family. The data suggest a strong'
brélationship between cogniti?e level ahd'frequency of men-
tion of’éight dimensions of family——biology, co—résidence, '
domestic functions, emotions, guldance of{children, legal
factors, membership, and social factors. She found that
.children from divorcéd families mentioned'membership cri-
teria less often than did children from intact families,
fand-they mentioned émotional_factors more often. Pre-
operational children from divorced families mentioned
domestic functions less than pre-operational children from
_'intact'families, while the reverse was true forvchildren‘:
at higher cognitive.stages. -

Moore's data,valthough not conélusive; suggested

trends,fegafding the:influence of several variables‘and
>the child's concept of family. Briefly, she found that
‘normatively defined, "family" 1s composed of two parents
and a child. Divorced family chlldren were much more

likely to identify a single-parent-child grouping as a



family. Further, she suggested that girls ahd children
from divorced families Were more knowledgeable about
mother's roles than boys and children from two-parent .
familles. = Children from divorced families were more
likely to attribute crosé—Sex typed activities to mothérs.
than children of two-parent families, while children of
two-parent families were more likely to attribute cross-
sex typed activities to the father. In consultation with
Moore (1978) concerning follow-up of her research, her
recommendation wés that "a clear usable idea of the child's
concept'Qf family is preferable to a more elegant but less
usablekOne“ (Pefsonal Communication, SeptgmberIZQ, 1978).

Since a'comprehensive study of all ages and develop-
meﬁtalllevels was beyond the scope of thié investigation,
a logidal place to begin was with an in-depth investiga- -
tion of the concepts of family of the preschool child, or
the pre-operational child. Pilaget (1967) defines the pre-
operational level as, |

the stage of intuitive intelligence,‘or spontan- .

eous interpersonal feelings, and of social rela-

‘tionships in which the child is subordinate to

the adult (ages two to seven, or 'early child-

hood') (p. 5). | |
it is recognized that the thinking of the preéoperationai
child is characteristically different from children of
other age groups and developmental levels.

After reviewing the limited literature on.the develop-
ment of children's concept of family, this authdr believes

that there 1s a need for further research to ildentlify the






dimensions were used in Moore's (1977) initial study. An
additional purpose of this study was .to dété}ﬁine to what
extent these eight aimensionsvappear to be useful catégor‘
ies for classifying children's perceptions of family life.‘
‘The exploration 6f {lekibility of‘family role concepts in-
- volved thé nature and numbers of activities attributed to
motheréa'fathers, and famllies, as well as the numbers of
‘cross-sex typed activities named for méthers aﬁd fathérs.'

Somé general research'questions which were addressed ﬁ
in this study were:

1. Of a number of possible famlly configurations,
which configurationS'are m¢st often defined as "family"?

2. What are the dimensions which children use fo
~define family mémbers and describe'familf roles? Are some
dimensions used more frequently'than‘oéhers?

3. Are there significaht differences in the humbersv
of various family rgléted activities ascribed to mother,
father, énd family? | | |

4, How flexible are children's concepts of fémily :
roles? Is there a significant difference in children's
identification of:crdss-sex typed activities for mothers
and fathers? ; |

Data related to these questions were analyzed accord-
ing to the independent}Variables, (1) geographical loca-
tion, (2) sex, (3) family type, (4) work status of,the

mother, and (5) number of siblings.



Definition of Terms
N

. Several terms which apply to this“studj‘have specific
meaning. In order to avoid. misinterpretation of these:
“terms the following definitions are given

1. Concrete Operational Thought - "The stage of con—'

crete intellectual operations (the beglnning of logic) and
of moral and social feelings of cooperation (ages 7 to'll
or 12, or 'middle childhood')" (Piaget, 1967; p. 6).

2. Conservation - "A conserving child recognizes

that certain properties of objects remaln unchanged de-
spite certain changes in the objects themselves"'(Evansg
1975, p. 200).

3. Pre-Operational Thought -

The stage of intuitive intelligence, of spon-
taneous interpersonal feelings, and of soclal
relationships in which the child 1s subordi-
nate to the adult (ages two to seven years,
or 'early childhood') (Pilaget, 1967, p. 5).

For purposes of this study, functional definitions of
the various dimenslons of the family are those used by

Moore (1977). These are explained in detail in Chapter III.



CHAPTER IT
REVIEW OF THE LITERATURE
Introduction

Despite a growlng concern over changes in the institu-
tion, little has been done to explore how children develop
the concept of family. Cox (1962) states that theorists in-
the fields of 1earﬁing, personality, and social psychology
agree that the attitudes a'chiid has towérd'his parents will
generalize to other individuals. A positive correlation

between a child's attitudes toward his parents and the qual-
ity of his interpersonal relationships with others with.
whom he enters into similar relationships was found in
Cox's (1962) study. Pilaget (1951) relates this idea as
follows:
Day to day:observations.and psychoanalytic expér;--
lence show that first personal schemes are after-
ward generalized and appllied to many people.
According as the first individual experiences of
the child who 1s Just learning to speak are con-
nected with a father who 1s understanding or dom-
inating, loving or cruel, etc., the child will
tend (even throughout 1life if these relationships
have influenced his whole youth) to assimilate
all other individuals to his father scheme (p. 1).
A child's perception'of his parent—child relation-

ship is related to his adjustment, according to Serot



10

-~ (1961). This study included 102 children ages 9 and 10

who attended the fourth grade. The California Test of Per-

sonality, the Swanson Child-Parent Relationship Scale, and

an information questionnaire were used to ldentify the paf—
ticular adjustment of the children and the parent-child
»relationship. The well adjusted children perceived the

parent- child relatlonship as relatively happy, and near the

. theoretical ideal, whereas the maladjusted children s per—

o ception of the relationship was far from ideal. Serot con-
" cluded that the child's perception of parental behavior is
ubrelated to‘his-own behavior, the child's perception of the
felationship 1s unrelated to his parent'e pefception of the
same, and that the parent'e perception of the.relationehip

is unrelated to his offspring's adjustment.

The Pre-Operational Child's

Formation of Concepts

The 'pre-operational developmehtal level is defined by
Piaget (1967) as:
the stage of intultive intelligence, of‘spontan—
~eous interpersonal feelings, and of social rela- -
tionships in which the chilld 1s subordinate to
the adult (ages two to seven years, or 'early
childhood') (p. 5).
In an early study by Plaget (1928) a parallel is made be-
tween the developing concept of famlly and the developmen-
tal stages. DPlaget proposes that the chlld goes through

three stages 1n labeling the family. He can filrst only
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‘identify his family as those living in the same home in
which he lives. Next he will use the idea of blood rela-
tionship, but will limit the family to members in the
-immediate vicinity. Thirdly, his definition is general-
iZed,to include all blood-relatilons. The pre-opefational
”child will be in the first developmental stage wheh clas-
sifying his-particularAfamily.

A recent study (Bernstein and Cowan, 1975) attempts
to 1ihk ﬁheory and:researCh.by using known deﬁelopmental
- tasks as indices of general devélopmenﬁal poaition. Twenty
boys and girls at each of three age levels (3-4, 7-8;'11~
12) were given an Interview focusing on their concepts of
how people get babies (socilal éausaiity)r Plagetian-type
.. -tasks assessing physical conservation—identity; physical
causality, and a new social identity:task were adminis-
tered. The performance on the tasks systematically in-
creased with‘age,‘intercorrelations were high, and chii—
drén tended to perform at thé Same'absolute cognitive.level
~on each task. Chlldren's development of the'cohcept of
human reproduction proéeeded through a Piagetian develop-
 <menta1 sequence.concerning physlical and social causality S
and identity concepts. The content of the concepts formed
was found to be related to the matrix of causallty and
identity concebts. A similar study could be conducted by
using the known‘developmental tasks to indicate:thé pré-
operatioﬁél level and further exploring this staée by

identlfylng the conceptualization of family.
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Understanding Famlly Sex-Roles

. A number of studies have investigated the child's

understanding of the sex—roie characteristics associated
- with parental roles. The research has ekamined‘several |
dimensions of parenting behaviors and contrasted the pef—
‘ceptions-df boYs‘and girls of different ages and social
‘classes. o | |

‘Kagan (1956) studied the formation of behavior such
as dominance, submission, and other responses involved in
the identification of parent roles. The subjJects included.
217 children ages 6 to 10 in Columbus, Ohio. They were
~interviewed to determine their7perceptioﬁ of the parental
role. Kegan noted a trend in older children only, toward
a more threatening perception of the same-sex parent. . The
majofity perceived mothers aS»friendlier, less punitive;
. less_dominent, and iess threatening than fathefs. In terms
of sex of the child, he found only a slight difference be-
tween boysi and girls' views of parental‘discipline and
power in the first three gredes of school. |

Hartley‘(1960) interviewed 157 children of working
~and non-worklng mothers regarding thelr conception of male
and female roles. Forty-seven boys and‘ilO gifls, 5, 8,V
and-11 years old, were equally divlided between WOrking and
non-working mothers; Two significant differences-were re- -

lated to the boys?_responses. More sons of working mothers
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gave work roles to women than did the sons of ﬁon-wGrking_
mothers.. The 1ower_midd1e class and ﬁorking class boys
assigned more traditional "women's" domestic tasks to men>
than did upper class boys.

When descrlbing the particular course of a child'
identification it was suggested by Kagan and Lemkin (1960)
that the choice of parental models 1s determlned by a
B child's perceptianOf.the parental differences in power,
compeﬁence, and nurturance. Sixty-seven children, ages 3
to 8, were interviewed to ascertain thelr percepfion of
parenting attributes using three methods: (1) indirect,
(2) direct picture, and (3) direct questioning. Results
from this étudy showed the young child perceiving the
father model as.fear érousing; competent, and puﬁitive,

, while the mother model was seen as "nicer" and gavepresents,
Smith and Grenier (1975) used a revised form of-Kagan
:and Lemkin's 1960 cartoon picture intefview. Subjects in—
terviewed were 160 children equally:divided by sex, grade
'in school (first and third), religlon (Protestant and |
Catholic)'and English or French background. The children
' perceived mothers as nufturing and fathers as powerful and
as agents of discipline. Girls saw mothers and féthers as
equaily 1ikely to discipline them by taking away toys and
pfivileges, while.ﬁoys saw fathers as much'more likely to
"use.deprivational methods.
Emmerich (1959, 1961) found that age 1s a variablé»

in shifting the child's perception of parental roles.
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\

At an early age both boys and gifle differentiate paren-
tal figures aiong specific dimensions. With an increase
in age, there was an increased use of the power dimension
to discriminate age roles. He noted that a facilitating
behavior.was linked with the mother sex role, and an inter-
fering behavior linked with the father sex role.
In a study with 1,861 children ages 7 through 15 years,
Hess and Torney (1962) studled the authority structure of
the family as influenced by age, sex, socilal 61ass, and
religlous affiliation of the child. The subjects included
children of middle and working class, Catholic and Prot-
estant. They were asked to complete a questionnaire in-
cluding such questions as "Who's boss'in;yeur family?"
The girls reported fatner to be head of the family signifi-
cantly less frequently than the boys, and reported both
parents to be in power more. The percentage of reports.
‘of fathers as "boss" increased with the age of the children.
‘A more recent study by Schvaneveldt (1970) dealt with
perceptions of the nother and father roles of 86 middle
‘and upper—ﬁiddle class nursery school children inﬁUtah.
The nursery school boys and girls conceptualized and ver-
. balized thelr perceptions of pafents'as "good." "Good" |
mothers were most often seen as nurturant. The children
thought "good" mothers "take care of you," "feed you," and
"kiss you." Typical "good" father responses were: "plays
with you," "works," and "takes care of you when mother is

gone."
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Two hundred and ten low-income, preschool, white ahd
Negro children from father-absent and father-present homes
'ih Tennessee and Mississippil were interviewed by Aldous
(1972) concerning their sex appropriate rolevdefinitions;
Findings from this study showed that the perceptions of the
preschoolers of séx role assignments remains the samé with
 chanée of social class and family structure. Children are
not whoily dependent upon parentallsources.for'informatioﬁ,
concerning typical sex-roles. Even at a very eérly age the
Child is aware Qf conventional.rolés, eﬁen when the con-
ventional roles are not enacted in his particulaf home
setting. | |

'All of these studieé concerning‘the‘childfs percep-
tion of parental sex-role characteristics.noted the greater |
differentiation as the child became older. The young child'
" sees his family as'thoSe living with him and differenti-
ates between his parents along specific dimensions. As the
child‘grows older, his notion of family becomeé,mdre.coﬁ—
plex and ébstract. He will further define parental roles
by increasing the use of the dimensions oproWer; guldance,
ahd sociallrole factors. A generalization from the studies
would be difficult to make, due to the specificity of each
study. This literature supports the developmental progres-
sion of a child's consfruction of the concept of a family,

but does not fully describe the progressions.
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Understanding the Concept of,Family

Children ages 11 through 18 years increése in ab-
stractness in describing perceptions of family (McInnis, -
| 1972), They will understand that there has to be two paf;
ents to start a family, but a family can be as few as a |
mother and}a child or as many as ten,childréﬁ and parents.
Using a sample of children at three Plagetian cognitive
stages, Moore (1977) examined the effects of cognitive
- stage, sex, and intactness of family on the child's devel-
| 6ping concept. An interview was givenvto a samplé of 84
.white, middle-class children ages U through 13, half from
1ntact families and half from divorced fémiiiés. The ver-
batim transcriptions were scored fof,frequenéy of mention
on.eight'dimensions of family. The results indicate that
the concept of family is developed through a succession
- of stages and that certain dimensions are importaht to the
chiiqis définition of the family. In classifying éhilf
»‘dren's respbnses, Moore used the dimensidns{ (i)_ﬁiologi—
cal factors, (2) co-residence, (3) domestic functions,

(h) legal factors, (5) social roles, (6) guidance of chil-
dren, (7)‘membérship eriteria, and (8) emotions...The pre-
operational sample described the family in terms of |
directly'dbservable phenomena, rigid underétanding of the -
roles, physical descriptions of the members, domestic
functions, and co-residence aspects. Children from di-

vorced and intact families differed in their responses in
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terms of membership, domestic functioﬁs, and knowledge of
the parental sex roles as explained in Chapter I. The |
findiﬁg that girls had an advanced level of family concept
ﬁas attributed to basic cognitive development end partic—
.ular:socializatidn experlences. vThe overall results of
thie study suggest'that the concept of famiiy is developed
. through a succession of stages and provide a basis from ‘

4which the nature of the progression may be formed.
Summary

- The institution of the family is changing dramati;'
Qﬁxiyysbut little is known concerning the effects these
changes are'haVing. It is known that the attitudes a
child forms about the family will generalize to other in-

~dividuals, and these attitudes'are directly related to
his>adjustment. Despite differences in age, sex, social
class, work status of mothers, father-presence or absence,
young children perceive parenting behavior in ccnventional
ways. Fathers are perceived as powerful‘and as agents of

‘discipline and mothers as nurturant. Few studieswhave been
conducted to explore the effects that the varioﬁs family
‘types or the number of siblings may have on the child's
concept. The progression‘of the formation of the concept
of family by a pre-operational sample of'cﬁildren is not

known. Moore (1977) has most closely investigated this

area and made suggestions for further research. .



CHAPTER III
METHODS AND PROCEDURES
Introduction

The oﬁerall purpose of the study was aﬁ in-depth ex-
pldration of several aspects of young éhildrenfs percep-
,_tibns of famlly. The study was primarily desqriptive in
nature. Differences between pre-operational éhildrén's
COncebt'thﬂ (a) family membership.(Famin<Coﬁfigurati¢n
Concepﬁs;‘(b) dimensions involved iﬁ basic famil&'defini-
tidhs and descrippidns of family roleé, and (c)’fleiibil-
ity of family role conéepts"were'expldred with feéard to
'diffefences which exist according to: (a) geographical
1ocatioﬁ, (b) family type; and‘(c)'sex, as well as'any in-A
- teractions between these factors whichvmight'have.ex1stéd.
‘Where bossible, work status of thé mother and-nﬁmber of.'l
siblings was also explored. In exploring family member-
'éhip Qf Family Configﬁration Conéept, children wére asked
to look at six separate possible dﬁhfigurations of_fémily

and identify which ones ﬁake up a family.. Tﬁefdimensions
"~ of fémily which were explored weré,those which psychblo;t':
-gists, sociologists,;and anﬁhropoiogists havé'cénéideréd.

~ to be involved in the institution of family. They are:
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biological factors, co-residence; domestic functions, emo-
tional interactions, guidance of children, legal factors,
membership, and SOCiai roles and:traditions. These dimen-
sions were used in Moore's (1977) initial study. An addi-.
 tional purpose of this study was to determine to what
extent these eight dimensions appear to be useful categor-
ies for classifying children's perceptions of family‘life.
The eXpioration of flexlbllity of famlly role.céhcepté In-
volved the nature énd numbers of activities-attributed‘to;
mothers, fathers, and familles, as well as the numbers of

cross-sex typed activities named fdr mothefs and fathers.
Subjeéts |
Subjects were 84 children, ranging in age from three
| to six years, who had been determined to bevat the pre=
operational stage of‘devélopment., Fourteen bOYS and 14
girls were from the Oklahoma State Univérsity Chila Devel-
opmént Léboratorieé»and other early childhood programs 1n
Stillﬁater, Oklahoma. Fourteen boyé and 14 girls-were from
' the Louisiana Tech University Child Development Léboratory
and other early childhobd pfograms in Ruston, Louisiaha. |
Moore (1977) conducted a similar study in Ausfin, Téxas,
which included 28 pre-operational children equally dlvided
by sex. This was used as a comparison group. Each sample
was further divided into children of single-parent fami-

lies and children of two-parent families. The single-
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parent families were headed by a mother. Description of

the sample is presented in Appendix A.
Research Instruments to be Used

Cognitive Developmental Level Test

J

'This instrument was used to determiné the child's
level of'cognitive development as defined by Piagetian
theory. The cognitive'developmental level test used in
this study was an adapted version developed from previous
techniques used by Bernstein and Cowan (1975), Koocher
(1972), and Moore (1977). This test classifies each child's
performance according to the dévelopmentél levels (1) Pre-
operational and (2) Concrete operational. These levels
are defined by Piaget (1967) as:

The pre-operational level is the stage of

intuiltive intelligence, of spontaneous in-

terpersonal feellngs, and of soclal rela-

tionships in which the child 1s subordinate

to the adult (ages two to seven years, or

'early childhood'). The stage of concrete .

intellectual operations 1s the beginning of

- logic and of moral and soclal feelings of co-

" operation (ages seven to eleven or twelve,

or 'middle childhood') (p. 5).

The subjects were tested in three areas of conserva-
tion: (1) mass, (2) number, and (3) volume. The subjects
who failed two or more tasks were classified as pre-

operational. Those who falled one task were classifiled

as t;ansitiggg}. Those who passed~a11‘tasks were classi-

fied as concrete Bperational and were eliminated from the
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Sample. Only subjects who were classified as pre-
operational and transitional were involved in the study.
Tﬁe Cognitive Development'Level test 1s located in Appen—
dix B. | | |

Family Concept Interview

Questions to assess family concept and dimensions
of the family were asked to pre-operational aﬁd}transi;'
tional children. Some of the Questions were open-ended
and some involved use of pictures df_potential‘family

groupings (Figure 1). The Family Concept Interview is

"located in Appendix C. The original interview used by
- Moore (1977) is 1ocated in Appendix'D. v

Data Collection and Scoring Procedure

~Data pertinent.to the independent variableé.of the
Study, geographlcal residence, family type,.sek 6f the
child, number of siblings, and work status offhe mother,
was obtained through a parent questionnaire. The par-
ents were glven a letter explaining thé study (seé Appen-
dix E), and the questionnaire (see Appendix F).
| The author interviewed childrén in the préschool en- -
vironment. Chi;dfen were flrst categorized acébrding td
' cognitive stages of development. Only those determined tq'
be pre-operaﬁional or trahsitional 1e§e1 were giV¢n the

Family Concept Interview.
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The scOring-instrument (Famiiy Concept intefview_
Score Sheet) is located in Appendix'G._vIn'questions'fol-
lowed by specific categories or oimensions, a score was
given for the presence or absence of'that dimension in
the answer given by the child. These dimensions; devel-
oped by Moore (1977), were defined in her Study as follows:

Membefship - The child gives a list of specific per-

sons or roles when referring to the composition of the
family.

Domestic Functions - The child mentions general fam-

ily maintenance or activity (e.g., studies, cooking, earn-
ing money, going on a picnic).

Guidance - Tne child refers to family activity geared
‘specifically toward the nurturance of children (e.g., tak-
ing care of children, helping with homework, or to solve"

problems).

Co-residence - The child's answer refers to the per-
sonal proximity or co-residence of persons (e.g.,‘living.
together or having a house). |

Biology - The chlld mentions things having to do.

'with biological relationships or physical age. (e . being

'a woman, being old, having a child) | |
_Emotions - The child refers to affective factors

(e.g., loving one another, being happy, being ionely).

- Legal Factors - The child makes a reference to a’

" legally defined status or process (e.g., being a wife,

getting married, having custody of a child).
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Social Role Factors - The child's answér explibitly
includes mention’of roies, exﬁectations;'or sodial customs
(e.g., flowers at a %édding, being a good parent).

The interviews were tape-recorded for scoring purposes.
The data‘gathered'by Mboré was included in this study. Ver-
bapim transCription of the interviews were scored/and ah—

alyzed according to the procedures of this study.
Analysis of Data

. Analysis of variance was used to analyZe-childrén's
responses to" . H |
| 1. Part I - Family MémberShip or Fapily_Configura— 
tion.Concept (score of iteﬁs-l;ﬁ). | |
2. Part II - Dimensions invélved in Basic Family
Concept (total score for eacﬁ dimension, items 7-10),
. Family Roles Concept (total score for each dimension,
items 11-13, and number of activities mentioned (items
14-16). o
Descriptive.methods were uéed to analyze childfen's
feépOnses to:
| 1. Items whiéh.further explored the familyvdimén—
sions of co-residence (items 17-19), legal factors (1tehs
20-25), and guidance (items 26-27). | |
2. Items related to flexlibllity of family role'cén-‘
cepts (Part IV, items 30-31 and 32-33).
Analysis of varlance was used to analyze items 36

and 37, the number of cross-sex typed activities mentioned
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for "mother" and "father," or a measure of flexibility

of role cohcepts.

Reliability and Validity .

In order to perform a test for reliability, twd,re-
searchers, the author and one other researcher, conducted
ten independent scoring trials with‘ten taped interviews;‘
Pefdentage»of agreemeht was 97 percent;

Moore's (1977) interview wasvconsidéred a valid mea-
 sure of the child!svconcept of family, in that résults
fit into the estabiished categories. One purposé'bf this

study was to determine the_usefulneSS'of;thése"categories.



CHAPTER IV
RESULTS AND DISCUSSION
Inproduction

The overall purpose of the study was an in-depth ex;

. ploration of several aspects of young children's percep-
~tions of family. The‘study.was primarily descriptive in
nature, Differences between pre—opefational children's
qohcept of: (a) family membership (Family Configuration
Concept), (b) dimensions invqlved in basic family defini-
tions and descriptions of family‘roles, and (c)_flexibility'v
of family-fole concepts Were explored with regafd to dif- |
‘ férences which exist according to: (a) géographiCai loca--
tion; (b) family type, and (c) sex, as well as any inter-
actions between these factors which might have existed.
Where possible, work‘status of the mother and number of
siblings was also explored. " In éxploring family member-
ship or Familly Configuration Concept, chlldren were asked
to look at six separate possible configurations of family
and identify which ones make up a family. The dimensions
of fémily which were explored were those which psycholo-
‘gists, sociologists, and anihropologists have consldered

to be involved in the institution of family." They are:
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bidlogical factors,.co-residence, domestiékfunétions, emo-
tlonal interactions, guldance 6f children, legal factors,
membérship, and_social roles and traditions. Thesé dimen-
slons were used in Moore's (1977) initial study. An addi—
tional purpose of this study was to determine to what extent
‘these eight_dimensions appear to be useful categories for
classifying children's perceptions.of family iife. .The ex-
ploration of flexibility of family role.concepts involved

" the nature and nﬁmbers of activities attributed to mothers;
‘fathers, and families, as well as the numbers_df crosé-sex

typed activities named for mother and father..
Results

Family Membership or Family Config-

uration Concept

The six possible configurations which could be identi-
fied as "family" were: '

1. Mother, father, grandmother, grandfather, and
: child . : '

2. Grandmother and grandfather

3. Mother and father

4, Mother, father, and child

5. Father and child

6. Mother and child

The various configurations were presented in randomized -
~order for each subject, and the child was asked, "Is this

a family?" The child's ﬁyes" response to each configura-

tion was~recorded, and these were added to yileld a Total
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Family Configuration Score (Part I, Appendix G). Seventy
percent or more,of all subjects could identify all possible
configurations as:family (Figure 2), Analysis of.variance
indicated no significant effects in Total Family Configur-
AatiOn Scores due to sex, family type, or geographical looaé
tion. Similarly, for the Oklahoma and Louisiana samples,
where information'wasjaVailable, there were no significant
.effeots due to work status of the motner or number of sib—
linésf There were significant'differences between the six
i_family configurations identifiedkas_"family" by tne total
tsample (x2=32,9, 5df, B<;0001),Lby two-parent children
(x2=l4,1, Sdf, p<.01), and‘by one—parent]children_(x2=21.l,
5df, p<.001) (Figure 2). ) " IR
The family configurations ldentified as "family" by
the largest percentage . of both two-parent and one-parent
children were:

1. Mother, father, grandmother, grandfather, and
child

2. Mother, father, and child
These findings were similar to those of MooreA(l977); whose
research sample included children up to age l3, with the
exception that in Moore'S'study the grandmother and grand-
father configuration were 1identified as "family" more of-
ten than the father and child and mother and child. Ac-
cordlng to Moore (Personal Communication, 1978), 1t seemed
that older children could more easily identify a family

configuration in which one adult was missing. One example
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of this is a single-parent child who said, "This is a
lonely family, like my mother and me."

Father and child configurations were identified as
families slightly more often than mother and child-config;_
‘urations. .Children from mother and child families were
no more likely than children from two-parent families te
- identify the mother aﬁd child configurations as family.

In interpreting these findings,vindications are that
the majority of pre-operafional children.in this sample
can identify a variety of famiiy configurations as a fam—i
ily.vbTheybmay be focusing on size of the.group or number>
of adults, or the major criteria may beVQhat there be an
adult of botﬂ sexes included in order to be a family. The
iﬁvestigator!s experiencevwithbthe-subject interviews tends
]i to support the latter‘hypotheeis. When children were pre-
sented the father and child‘cdnfiguration and the mother
and’child configuration and asked whether these-repre—_A
sehted'a‘family,.the common response was,_"You need a
mother" or "The‘daddy is missing." |

In any case, an importantifinding is that children
ifrem single—parent families headed by mothers are no more
likely to identify.this configuration as "family" than
. children of two-parent families. .It-may be hypothesized
that the child's own life experience, if it is at variance
witﬁ the messages of the larger culture, mayinot'be as

potent aé the message of the larger culture.



31

Dimensions Involved in Basic

- Family Definitions

The responses to the following questions were classi-
fied according to thé elght dimensions of family:
7. What is a family? |
8. What is a mother?
9. What is a father?

10. Why do people have families? (Part II,
Appendix G)

It is important to note that thé mean scores for the
dimenéions'for thié set of questions are not feliably cOﬁ—
'parable‘across dimensions since the likelihood of mention
may not have been equal for all dimensions, although all
questions provided an opportunity to recdrd any dimension
mentioned by the child. The infdrmation évailable con-
cerning the role played in the child's concept by the
various dimensions is available only in analysis of group
differences in frequency of mention of each dimension
. taken separately. | |

No significaﬁt-main effects were found for sex;
mother's work status, or number of siblings in mention,of
the eight dimensions. Significant maln effects for family
type were found for some dimensions. These are discussed
in this section. .For the total group of four bésic fam—
1ly concept questions, the "membership" dimension was

mentioned the greatest number of times, followed by
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"biology"‘(Figure,3): Some examples of responses which
Indlicated membership'are, "A family 1s a mothef, a grand-
mother, a daddy, and a grandaddy,"vand "Lots of people
like moms and dads." In responding to the question, 48
children mehtioned "membership" once, 14'mentioned it |
twice, and only 11 mentioned it as heny as three times,
while 25 children menfioned‘"biology" twice and,iS men-
‘tioned it once (Table I). Some examples of responses
classified as "biologyﬁ are as follows: "A daddy is a
tall boy," and "A mother is a girl who has babies."

Least mentioned were the dimensions of “legai factors,"
"social facters," and "co-residence." Examples of respoh—
ses in these categories were:'

1. Legal factors - "A mother is the person that mar-
ried the daddy."

2. Social factors - "A daddy is the man tﬁat is sup-
posed to take care of the family." |

3. Co-residence - "A family lives together, all in
one plaee,".

These findings are consistent with the Parf I finding
that children chose most often those configurations with
the greatest number of people as "family."

There was a significant difference (F=14.28, 3df,
p<.05) in the mean number of dimensions mentioned in de-
fining "family," "mother," "father," and "Why do people

. have families?" The highest mean number of dimensions
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mentioned was 1.07 for "family" compared to the lowest

mean for "Why p@oplé have families" (Table II).

TABLE I

FREQUENCY OF THE MENTION OF DIMENSIONS
IN BASIC FAMILY CONCEPT

.'Dimension Total Number of Times Mentioned

» Responses 4 3 2 1 0
Biology . 69 1 0 25 15 43
Co-residence . 17 0 o 1 - 16 67
Domestic Functions 27 0 3 l 10 67

 Emotions oou 0 1 T R T
Guidance - 25 0 2 5 9 68
Legal Factors 7 0 0 1 5 78
Membership 109 0 11 14 . 48 11
Social Factors 6 0 0 1 4 79

The low means for mention of specific dimensions may
~have been partially related to the relatively'high per-
’centage.of children who responded "don't kndw" (27.4%) to
"Why do people have families?" Howevef, the highest per-
‘centage 6f "don't know" responses (30.9%) was given for
"what is a family?," the question which also ﬁad the high-

est numbef of responses (Tablé I) and the highest mean
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number of,dimensions mentioned. These results may also be
a reflection of the wide variation in subjects' ability to

verbalize.

TABLE IT

AVERAGE NUMBER OF DIMENSIONS MENTIONED
IN DEFINING BASIC CONCEPTS

OF FAMILY
fQuestions : Total Mean of Dimen-
: Responses slons Mentioned
7. What is a family? 84 | . 1.07
8. What i1s a mother? 84 .89
9. What 1s a father? 84 - .85
10. Why do people have

families? 8l 19

Certain quesﬁions seemed to initiate or "ecall up" re-
‘sponses in distinctive dimensions (Figure 4). Mothers ahd
‘fathers were defined in terms of "biology," "domestic func-
tibns," "membership," and "guildance of children." The
only differences were that percentages of responses were
higher for "mother," the most notable difference being in
responses related to guidance of children. While 15.5%
of the chlldren defined mbthers in terms of guldance, only

6% defined "father" in terms of guidance. Children were
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more likely to see fathers in terms of "membefship" (26.1%),
than mothers (14.3%). Some examples of responses coded for
"membership" are as follows: "A father,is the man who went
away andlleft the mom énd kid." Responses coded in the |
"blology" dimension for mothers and fathers are as follows:
"Mommylis,a girl and daadyvis a boy." "Families" were most
often defined in ﬁerms of "membership" and "co-residencé."
In describing "why peopie have families," children re-
sponded most often'in the "emotions" dimension, e.g.,

"You need a family so there'll be somebody to love you."
Table III indicates the means for mention Qf each of the
dimensions in responding to basic family 'concept questions.
While comparison across dimenslons cannot be reliably made,
some significant effects for family type in use of the
eight dimensions were found. Singie—parent fémily chil-

" dren mentioned "co-reéidence“ significantly less often
(F=3.8u,‘1df, p<.05) than two-parent children. Alsb, tﬁe
difference between single—parentvand two-parent childfen

in the frequency of @ention of "membership" appfoached sig—
nificance (F=3.65, 1df, E<.O6). Single-parent children
were less iikely to liét various family members than two-
parent children. Thus, although "membership" appears to

be the most frequently used dimension to define "family,"-
the issue of "co-residence" or "living together" and "mem-
bérShip,ﬁ.or "who is~included," appears'to be menﬁioned

less often by children.of single-parent families.



MEANS FOR MENTION OF THE
DIMENSIONS OF FAMILY |

TABLE III

Domestic

Groups Biology Co-residence Emotions
Functions

Boys (N=42) .8810 .1667 .3095 L4524
Girls (N=42) 7619 .2619. .3333 .5238
Single-Parent Children
(N=k2) .9524 .3095 .1905 L4524
Two-Parent Children
(N=42) .6905 .1190 L4524 .5238
Mother Working* (N=38) .  .6053 .1842 L1579 .5263
Mother Not Working¥ ‘ |
(N=18) L huny . 2222 +3333 .3889
0 Siblings*(N=20) .5500 .1500 .1500 .7000
1 Sibling* (N=24) L7917 .2083 .1250 .2917
2 Siblings* (N=12) .0833 5000 .5000

.2500



TABLE III (Continued)

Membership

| Social

" Groups Guidance Legal/
: Factors Factors

Boys (N=42) .3333 0714 1.2143 .0952
Girls (N=42) .2619 .0952 1.3810 L0476
Single-Parent Children '
(N=£2) ©.3333 071k 1.1190 - .okh76
Two-Parent Children | '
(N=42) | .2619 .0952 1.4762 .0952
Mother Working* (N=38) .1842 .0263 1.1842 .0526
Mother Not Working¥ 5 |

(N=18) _, .3889 .0000 1. 44kl .~ 0.556
0 Siblings* (N=20) .1000 .0000 1.5500 ~.0000
1 Sibling* (N=24) L4167 L0417 1.0833 .0833
2 Siblings* (N=12) L1667 ~.0000 1.1667 .0833

¥Data not available for Austin, Texas.

6
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Analysis of variance indicated é significant interac-
tion}between sex of the subject and the mother's working
status when méntioning the dimension "embtion" (F=7.79,
1df, p<.007) (Figure 5). Boys of non-working mothers men-
tioned emotionsvmore often than did boys of working mothers.
Girls of working mothers mentloned emotionsvmore than did
girIS“of noneworking mothers. The question that most often
eliéited responses, coded for both boys and gifls;with
working and non—working mothers was,»“Why do people have
: families?" A tentative hypothesils suggested by this data
is thaﬁ the emotional relationshlp between family members
may be more important to girls'of working mothers, who may
perceive their mothers as éngaéed'in fewe;‘domestic’
functions. |

Further analysis for each separate question in this
section 1s being conducted as part of the larger researéh
project. Data analyzed thus far and summarized here is

for the set of quéstions 7-10.

Dimensions Involved in Descriptions

of Family Roles

The responses to the following questions were classi-
fied according to the eight dimensions of family:

11. What does a family do?

12. What does a mother do?

13. What does a father do? (Part II, Appendix G).
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There were significant differéncés for ths'total
sample in the number of dimensions (0,1,2) which wefe .
identified'for family, mothers, and fathers (x2=62.H7, 4ar,
p<.001), with the most dimensions mentioned for "what |
mothers do" (Table IV). The same pattern was found for
single-parent children (x2=38.81, har, Eﬁ.OOOl)_and two-
parent'children (x2=30.96, bar, p<.0001). No significént
differences by family-type were found for the.number of |
- dimensions mentioned. Thus, regardless of family type,

_children described "what mothers do" in a wider &aristy of
‘ dimensions than fathers or family.

For this set’of questions, there were no significant
main effects for sex, geographlcal location, work status of
"fhe mother, or number of siblings in mention of any of the
dimensions. Significant main effects for family type were
found for the mention of "domestic functions" (F#5.82,_ldf,
p<.01) with two-parent children having the higher mean for
~ "domestic functibns;f Further analysis of this data will
:-ne conducted for means for mention of each dimension for
~questions 11-13. | | -

An interpretation of this finding might be that cook-
ing, housecleaning,'and working toéether in the homé are
scfivities childrsn see the parents engaglng in most often.
wa—parent children may have higher means for mention of
donestic functions because théy are observing both parents ij

’performing domestic functions in the home. - However, 1t is
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important to note that "domestic functibhs"‘was the dimen-
sion mentioned most by children of both family types. For
all groups, "domestic functions" was’followed‘by "guidance,"

e.g., "They spank you."

TABLE IV

FREQUENCY OF MENTION OF DIMENSIONS IN
BASIC FAMILY ROLES

Number of Mentions

H WO UoUoeoP 2 n g o
g8 » O 0O ® @€ O O c-
0 0 1 -8 P,P@®@ B8 6 8 o
ct P O D QPO e 0.
O ® u P = @ ® o
oOm un o 5 B
5 B 6868 5 owb
- Question Total o o g_»*'m o
- Responses 5 & g©° g =
o 5 B 0
. Q 12} L}
B « o 0
e
o
5
w0
11. ‘What does a S -
_family do? 62 2 0 5295 0 ‘0 0 16 5
"1l2. What does a : : : - SR .
mother do? 100 2 2 26328 00 1 15

'13. What does a |
father do? 88 10151600 2 58
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Items 14, 15, and 16 ﬁotaled the activities fqr'mother,
father, and family (Table V). There were significant dif-
.férencéé in the numbef-of activities children'identified’
for mother and father (F=14.92, 1df, R<.OOO2), more being
mentioned for mothers. Because question 11, "What'does a

family do?" was not asked of children in Austin, Texas,.
.analysisyoflvariance was used excluding those children for
these three items, and significant differences in.number

of activities were still found (F=6.72, 2df, p<.001).

TABLE V

ACTIVITIES MENTIONED FOR MOTHER,
FATHER, FAMILY

Variable Total , Number of Activities

Responses 0 1 2 3 L

Mother | 131 5 44 21 11 3
Father 99 10 55 13 6 0
 Family* 55 15 30 8 3 o0

*Austin sample excluded.

Further Exploration of Family

Dimensilions

In order to further explore children's perceptions of



the famlly, selected areas were chosen for further explor-

ation, based on both findings and recommendétions of
Moore's (1977) earlier study. These particular areas in-
“clude co-residence, legal factors, guldance of children,
and emotional interactions. Questions to pfobe‘the child's
‘understanding of these areas were asked.  The'findings re-

lated to this further probing are summarized in this

- section.

Further Exploration of Children's

-Understanding_of Co-residence

Questions asked to children concerning co-residence
are as follows:

17. Can a famlly still be a family if they don't
live together?

18. Can a mother still be a mother if she doesn't
live with her children?

19. Can a father still be a father if he doesn't
' live with his children?

Children's responses of "yes," "no," and "don't know" were

recorded (Part III, Appendix G). These questions were de-

veloped after the Texas interviews were conductéd; there-
fore, the Texas sample is nbt represented. |
© Half of the children felt that families could be a
.family if they didn't live together'and half did not. -
(Table VI). A slightly higher number of chiidren felt a

mother was still a mdther when not living with her chil-

dren than was a father still a father when not living with



TABLE VI

FURTHER EXPLORATION OF CHILDREN'S UNDER-
STANDING OF CO-RESIDENCE
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Question

Total
Responses

Frequency of Responses

Yes No Don't Know

- 17. Can a family still
be a family if they
don't live together?

Total Sample¥

Single-Parent
Children

Two-Parent
Children

18. Can a mother still
be a mother if she
doesn't live with
her children?

Total Sample#¥

- Single-Parent
Children '

Two-Parent :
Children

19. Can a father still

v be a father if he
doesn't live with
his children?

Total Sample¥

Single-Parent
Children

Two-Parent
Children

56

28

56
28

28

56
28

28

28 28
17 11

12" 16

37 19
21 T

17 11

34 21
20 8

15 13,

¥Children in Austin, Texas were

questions.

not asked these
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.his children. Chiidren of single-parent families'fesponded
"yes" more often on all three questions. 1In previous.ques;
tions coded for the dimension "coéresidence,"'this dimen;

. 8ion was mentioned very few times. Two-parent children

did mention it significantly more often which would indi-
cate‘that the idea of "living together"‘may not be as im-
portént,f@f single-pérent chiidren. If 1t can be'assumed*
that a correct response to these questions 1ndiCates a
higher ievel concept, e.g., a mother maintains her rela-
tionship to the child regardlééé of the pléce of residence,
then single-parenblchildren mayvhave a more sophisticated
or higher level of underStanding of the complexiﬁies of

~ family relationships.

" Further Exploration of Children's

Understanding,of Legal Factors

20.° What does 1t mean to get marriéd?’
A21.?IWhat-does it.mean to get‘divorced? 
S22, What is a husband? | |

23. Can a man bé a father and not a husband?

21, What 1s a wife? |

25. Can a woman be a mother and not a wife?
' Childrenfs responses were evaluated and coded as "correct,ﬁ
"inc;rrect," or "don't know" (Part III, Appendix G).

Only 14 children gave a correct response to the QUes—

tion; "What does 1t mean to get married?" (Tasle ViI). A

‘total of 68 children_either responded incorrectly or



FURTHER EXPLORATION OF CHILDREN'S:UNDER—

TABLE VII

STANDING OF LEGAL FACTORS

Total

Question: ‘Responses Correét Incorrect Don't Know Didn't Ask
. 20. What does it mean . 3

- to get married? 84 14 35 33 2
21. What does it mean o ‘

to get divorced?# 56 b 8 Ly . 28
22. What is a husband? 8l 8 54 22 0
23. Can a man be a father _ :
~  and not a husband? 84 39 26 y 15
24k, What is a wife? 84 10. .51 - 23 0
25. Can a woman be a
‘ mother and not a : ' - :

wife? ' 84 4o - 26 5 13

¥Children in AuStin, Texas were not asked this question. -

g
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‘or answered "I don't know.“ Examples of inceffect‘re—-
sponses are "You have a baby" and "It means you're a
grownup." Even fewer children gave any response when
asked to define divorce. . Only lé children even attempted
an answer, and only four were consldered correct.. Of the
four children answering this question'eerrectly, three
. were ehiidren from single-parentbfamilies and'one WaS~from~
‘a two-parent familj. |

Only eight out of 84 children eould correctly‘define ‘
k"husband." Of the Sﬁ incorrect answers, a vefy cqmmon
response was, "It's a daddy." Only 10 childfen‘could cor-
rectly define a wife, with the conmon incerrect response
of 51 children being, "It's a mommy." This data suggests
that pre-operational children do not yet understand the

‘meaning of legal relationships such as marriage, husband,

- and wife. Consistent with egocentric thinking, their use

. of "daddy" and "mommy" as synonymous with "husband" and
"wife" indicates that children define thelir parents in
relationship to them rather than in tenms 6f any~fe1ation;
_ship to another person which may exist; Question é3,."Can
a man be akfather and not a husband?" and question 24,
'“Can a woman be a mother and not a wife?" were quite con-
fusing to most children of this developmental level.

Both questions received a high nnmber of "yes" answers
which were codedvas "correct"; however, 1t is our opinion
'that children simply guessed when answering this question,

and most guesses were a nod of the head to indicate a
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"yes" answer. As interviews were conducted, confusion’and'
frustration were obServed,when asked this question, after
answering "What 1s a husband?" and "What is a wife?" in-
correctly. Therefore, after’testing several subJects, it
was decided that if.children answered questions defining |
'husband and wife incorrectly, they would not be asked
quéstions 23 and %3 The appropriateness of these ques- g
'etions with prenoperational children 1is questionable.
“ From this group of questions probing how much chil-
: dren know about legal factors, findings indicate.that these
'-are not understood or are simply not important to children
at thisAcognitive leVel.“These findings, are supported by
the earlier findings that "legal factors" were almost
never mentioned in definining family.

| Pre-operational chlldren seem to understand the def-
initions of roles of mother and father much better than
they understand any legal aspects such as'husband and
fwife. Cowan (1978, p; 129) states, "pre-conceptual chil-
luren"have great difficulty representing and mentally co-‘.‘
ordinating simultaneous transformations of two or more
=dimensions." The children may not, therefore,'be able to
see a motner as a wife also; or a father as a husband also.

~In identifying the sample of mother and child fami-

_ lies in Oklahoma, approximately 10 pairs out of the first
2l were eliminated due to a male adult of non-legal rela—
'tionship 1iving in the home. Because pre—operatiOnal

children place so little importance on legal factors, it
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is the hypothesis of this author that the legal relation-
ship of an adult male living in the home is of little or
' no importance to the pre-operational child. What is im-
pgrtant is the present relatibnship the child has with
'thisvperson, or whét they presently see and feei in their

immediate environment.

Further Exploration of Children's

Understanding of Guidance

1‘The questidns concerning the -guldance of childfen_
are as}follows;

26. Who talks to children when they do naughty
things? - : :

27. Who talks to children when they do ﬁice things?
POssible answers that could be éoded for responses'inclﬁdé_
. "mother," "father," "both," "other," or “don't know"
(Part ITI, Appendix G).

Results for the total sample indicéted that tﬁose
who talked to children when they were naughty were "moth-
- ers and fathers" followed by "mothers" only (Table VIII).
:Both‘mothers and fathers were also seen as talking to
‘children when the&Adid something nice. “Others"’were
méntioned next'éften as talking to children when they
-had done‘niCe things(, Children of twb—parent families‘
felt that both mother and father talked to them when they
- were naughty, while children of single-parent families

saw mothers only, as talking to them when they were



TABLE VIII =

-FURTHER EXPLORATION OF CHILDREN'S UNDER-
- STANDING OF GUIDANCE '

Total Frequency of Response

Question . Responses " Mother Father Bothi_ Other “Don't Know
~ 26. Who talks to chil-
dren when they do
naughty things?#¥ ’
Total Sample 56 13 6 20 11 6
Single-Parent - '
Children 28 -~ 10 2 : T 7 _ 2
Two-Parent - B ' -
Children 28 3 4 13 . Sy ly
27. Who talks to chil- | '
dren when they do
nice things?¥ _ A
Total Sample ‘ 56 10 -7 16 15 . 8
Single-Parent . . . . _
Children 28 3 5 5 11 , 4
Two-Parent e |
Children _ : 28 7 2 11 L 4

 *Children in Austin, Texas were not asked these questions. !

4
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‘were naughty. Two-parent children again saw both ﬁerents'
talking to them when they had done something nice, whilei
children of‘single—parent’families eew "others" as talking
tovthem when they had done something nice.’ The "other"

j mentioned for question 27 often consisted of teachers,
friends; and siblings, not fathers. Single;parent‘chil—
dreh”invthis sample seemed te see mothers as mere_inVeIVed

“with discipline'and less involved wifh positive reinforee-
ment for "nice" behavior, comparedvto.two-parenf children
who saw both parents as agents of'discipline,and rein=
forcers of "nice" behavior, This finding is supported by  .
ﬁhe previous finding that children mentioned the dimension
""gyidance of children" more often in reference to mothers
than in reference to fathers.

When asked the aforementioned questiohs,;many»chil—
‘drenvfirstvresponded by.naming the guildance technidue
such_as “They whip me," or "You get kissed," The chil-
dren seemed to need to define the behavior which was
"naughty" or "nice" before they could identify‘the per- _

sons associated with the behavior.

Further Exploration'of Children's Under-

. standing of Emotional Interactlons

~ Questions chcefning emotional interactions are as
follows: |

- 28. How do people in families make each other
feel happy? '
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29. How do people in families make each other
feel sad?’ :

Children's actual responses werevfirst recorded-for"these
open—ended questions, then the author and two other re-
searchers independently established categories for respon-
ses and found that they could reach agreement.» These

_‘categories are as follows:

Material Things - The child mentions*the'giving or
- withholding of material items.

‘Family Functions/Activities - The child refers to

participating in family activities and routines;
Feelings - The child's ansmer»includes expresSing‘or

not ekpressing‘feelings. ! | |

Rules - The chilld makes reference to following or

‘not following rules.

Physical Contact - The child mentions acting or not

acting in a physical manner.

Membership - The child makes reference to belonging

or not belonging to the group.

Autono my/Independence - The child mentions allowing
’Qr”not allowing independent behavior. |
Thelanswersvwere scored for the presenoe or absence of
these dimensions. The child's response was classified in
one of these categories, or was elassified in “other,"
"don't know," or "didn't ask." o

Feelings seem to be an important aspect in emotional

interactions (Table IX). When asked how people in families
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make each other feel’habpy, children mentiened feelings,,
e.g., "They love you and want you," and next often, ma-
terial goods, e.g., "They give you candy and presents."
When asked how people in families make each other feel
sad, children mentloned feelings, e. g5 "They hate you,"
 and next often, physical contact e.g., "They nit you.,"
These»findings,are consistent'with she,earlier findings

' that when asked why people have femilies, children'men—
tioned emotions most often, The caring and iovingAaspectd
of why,one has a family and how they make each other feel
" is recognized as important by children at this develop-

mental level,
Flexibility of Family Role Concepts

In order to define how flexible children s concepts of
;mother and father were, a group of questions to explore
this flex1bility were asked. The investigator wished to
.note'whether the changes in socilety's definition of the
mother role and the fathef role has had an‘influence on

" how children perceive these roles. Childrén Were first
asked a group of questions edncerning whether a mother or
a father can perform an activity consldered te typically
be performed by a member-of the opposite sex.v A second
group»of items were related to previously asked .questions,
‘"What does a father do?" and "What does a mother do?" to

check for children's use of cross-sex typed activities.



TABLE IX

FURTHER EXPLORATION OF CHILDREN‘S UNDER-
STANDING OF EMOTIONAL INTERACTIONS
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Frequency of Responses
Classified in Each

Category _
=2 9 o g =R > U Y O
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¢ B o < 53 4 2 3
O M O B O 0B -0
L T S O /T U S B I e
o< 3 0 B O o
- o m » n 3 =
Question Total = HE < =3
' Responses . g g 8 el W=
o o S
Qe ot
w O o
s o
2 ot
'28. How do people
in families -
make each
~other feel I ‘ '
happy? 84 16 19 346 6 8 8 1 9 8
 29. How do people
. in families
make each
other feel ' ~
sad?¥ 56 1 421515 7 4298 0
#Children in Austin, Texas were not asked this
question.

‘Questions concerning the flexibility of family role

concepts are as follows:

30. Can a father do all the housecleaning?

'31. Can a mother fix the car when it needs it?

32. Is.a father still a father if he does all
' the housecleaning?
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Kl

33. Is a mother still a mother if she fixes the
car when 1t needs 1t?

Childreh'S”responses 6f "yes," "no," "didn't ask," "don't
kfiow," and "why or why not?" were recorded (Part IV, Ap-
pendix G). Table X indicates responses for the ftotal
.sample as well as family type. There ﬁas no Significant
difference 1n responses by family type.

More children of both family types sald that a father
can do all the housecleaningvthan sald that a mother can
fix the caf. Many children who saild a father can not
. do all the housécleaning explained, "No, mothers have to
do.that.“ Thése questions cqnderning fiekibility were the
oriéinal questions asked by Moore (1977). It 1s the opin-
ion of this investigator that the tasks of housecleaning
and fixlng a car réduire different levels of skill. A
more equal pair of tasks, e.g., housecleaning for the
feminine activity and mowing the grass for the masculine
'adtivity,,might be more comparable. Children may have
been able to see fathers 1in the housecleaning task more
easily than mothers 1in the car repailr task'because house-
'éleaning;does not‘séem to require the level of skill that
.fixing a car would. Also, since éhildren appear to be
more.aware of domestice functibns, they might more easily
_comparé two more common domestic functions. |

These findings seem to indicate that it 1s more ac-
céptable for a father to particiﬁate in an activity usu-

ally performed by the opposite sex than for a mother to



TABLE X

FLEXIBILITY OF FAMILY ROLE CONCEPTS

Frequency of Responses

- 30.

Questilons Total
v Responses Yes No Don't Know Didn't Ask
Can a father do all '
the housecleaning? : _
Total Sample 84 52 30 2 0
Two-Parent ‘
Children b2 25 16 1 0
Single-Parent o
Children 4o 27 14 1 0
31. Can a mother fix the '
- car when it needs it?
Total Sample 84 36 45 3 0
Two-Parent _ _ '
Children 42 16- 23 - 3 0
Single-Parent o _ :
42 20 22 . 0 0

Children

86



TABLE X (Continued)

- Questions Total

_ Frequency of Responses .
Responses Yes No Don't Know. Didn't Ask
32. Is a father still a
. father if he does all
the housecleaning?
Total Sample . 84 77 = 5 2 0
Two-Parent _ o
Children _ b2 Lo 2 0 0
Single-Parent | , . ‘
Children - 42 37 3 2 0
33. Is a mother still a '
- mother if she fixes
the car? _ ; , » ~
Total Sample ' 84 68 8 -6 2
Two-Parent ' :
Children - 42 33 5 4 0
Single-Parent
Children . P 35 3 2 2

6G



do this. All but five children said that if the father
did do all the housecleaning, he'would still be a father.
More children felt that a mother cannot fix the car when
it needs to be fixed. When asked, "Why not?" children
answered, "You take it to a garage," or "She doesn't know
how." All but eight children thoﬁght.that the mother was
still a mother if she fixed the.car. Therefore, accordilng
to this data, these children maintain a more flexible cbn- o
cept of the father role than they do for the mother role.
Questions 32 and 33 concerning whefher a mother or
father changés identity when performing-an»atypicai task;
_is_teéting the child's ability to mainfain identities when
roles are changed. According to Pilagetian theory, bre—’
conceptual chiidren generally do not»éee things or peoplé_
as having a core and consistent identity over time (Cowan,
‘ 1978). This sample of_pre—operational'chiidren weré
sophlsticated in their abillty to maintain the idehtity
of the mother or father, even'when‘they performed an.

atyplcal task.

The Assignment of Cross-Sex

Typed Activities

Moore (1977) analyzed questiOns 34 and 35 by scoring -
as cross-sex typed any activity mentioned for a mother
other ‘than caretaker_fdr the family. Any actiVity men-

tioned for the father other than sole provider for the
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‘family was scored.as cross-sex typed. In this study, we
used Moore's system of analysis, hereinaftef referred to

as Scoring System 1, and developed a new scoring sytem
hereinafter referred to as Scoring System 2. Using Scor-
ing System 1, significant differences were found‘in the
cross-sex typed activities mentioned for mothers and
fathers for the totai sample (x2=8.2, laf, R<.0045, and
differences approached significance for two-parent chil-=
dren (x°=5.2, 1df, p<.06), and one-parent childreﬁ:(x?=3.3,
idf, p<.06). All groups mentioned more'cross-sex typed
activities for fathers. No significant differences accord;
ing to family type 1in the cross-sex typihg of activities

was found. ‘
J

Items 36 and 37 totaled the number of cross-sex typed
activities mentioned. Scoring System 1 produced a Sighif—7
icaﬁt‘difference in the number of cross—sexAtyped activi-

. ties mentioned for mother and father for the total sample
(x2=8.9, 24df, E<-01)~ A total ofv21 children mentioned |
one or more cross-sex typed activities for mothef, while
39 children mehtioned one or more cross-sex typed activ-
ities for father. There were no significant.differehces
in number of activities mentioned for mothers and fathers
by children from single-parent families (x2=3.u8,'2df,
p<.17). Of 42 single-parent chiidren; 32 did not mention |
any cross-sex typed activities for the mothef and 25 did

not mention any cross-sex typed activities for the father.
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For chlldren of two—parentkfamilies, there was a signifi- |
cant difference 1in the.number of cross-sex typed_activi- |
ties mentioned for mothers and fathers, with significantly
more cnildren mentiOning cross—-sex typed activities (x2=
5.7, 2d4f, Q< 05) for fathers. | N

In developing the new scoring method, Scoring System
-«2, all actual answers given by the children to the ques—y
tions, "Wnat does a mother do?" and "What does a father
do?" were listed beside a seven point scale, ranging from
most masculine to most femini‘fi"e". The standardization
group was composed of 100 college students, 50 males and
50 females, enrolled in classes invFamily Relations and
Child Development at Oklahoma‘State University. These
students were asked to rate the parentallactivities ac-
cording to masculinity and femininity. One-half of the
sample was asked to begin with item 1 and work through to
item 64, The other half was asked to begin with item 64
and work to 1tem 1. Subjects were told to rate these
-activitieu as they felt that the typical American parent
would rate them. The Masculinity-Feminity Activity Scale
is located in Appendix H.

Tne mean and'standard deViation for each activity is
‘shown 1in Figure 6. The mean for the total scale was L, 24,
'The’activities appearing on the scaie were classified as
folicws: activitles between one and three were classified
as mascﬁline, those between three and five nere‘classified_

as neutral, and activities between five and seven were



ITEM NUMBERS

s MEAN

a4l —-

L ] R ——
a0
1 i I ] 1 1
1 2 3 a 5 6 7
Figure 6.  Means and Standard Deviations for:

Placement of Parental Activitiles
on Masculinity/Femininity Scale.

+——1 STANDARD DEVIATION .

63



64

classified as feminine. The mean for each activity‘andv
the areas into which they felllare shown in Table.XI.

Figure T indicates the significance of the variation
of each item, beginning with those activities with the
greatest amount of variatioh. The means for the male and
female answers are shown, along with a total mean for the
‘questioh. Males and females variedvsignificantly‘at théi'
.01 level when rating the following activities: fights,
plays spdrts; drives a car, makes money,-mdws gfass, and
gets wood. Males ana'femaleS‘varied’significantly“at the
;05 level when rating the following activities: spanks,
cats, wakes up the child, rakes leaves, salesman, and
teachés. These partiCﬁlar activities fall along'theimas?
~culine side of the scale. This may indicaté anruncertainty
or disagreément between males and females pertaining to mas—
culine activities.

| 'Figure 8 displays the coefficlents of Variance for
males aﬁd‘females for each particular activity. These
afe»placed in order of significance of variation.

A .test was run to considernsex»bias in the 6M acﬁiv—
Lties. Analysis of varlance indicated significant differ-
ences in the rating of these activities (F=20.1, idf,
p<.0001) as masculine or feminine according to sex of the
rater. Females tended to rate femlnine items as more fem-
inine than males did and males rated masculine.items as

more masculine than females did.



TABLE XI

'ITEMS ON THE MASCULINITY/FEMININITY
ACTIVITY SCALE

Masculine Items : Feminine Items

4o. Welds . 20. Has babies 13. Washes dishes
39. Works on C.B.'s 1. Puts on makeup =~  12. Takes care of
44, Feeds cows 24, Makes clothes ' you

57. Mows grass 41, Plans food : 33. Stays home
61. Gets wood . 35. Makes the beds 31. Screams
37. PFixes stuff 11. Washes the clothes 21. Wakes up the
54, Salesman 22, Feeds you child
45, Rakes leaves 16. Puts plants in vase 38. Works-at home
51. Makes you strong 4, Cleans house 30. Goes to the
52. Lives with a mother 3. Cooks store .

: and a child _ 23. Buys clothes 27. Makes kids
53. Plays sports . pick up
46. Canoes : : 14, Types

a9



TABLE XI (Continued)

Neutral Items

56. Makes money : £0. Does not go to
2. Goes to work school |
36. Fights . 7. Goes to school
42, Reads papers 50. Works in the
43, Paints : ‘ garden
62. Polishes shoes 9. Helps
7. Spanks 19. Loves you
28. Helps father _ - 34. Plays :
32. Hits my brother - : 47. Checks the mail
48. Protects children _ 59. Goes to church
55. Drives a car ’ 58. Helps mother
17. Watches T.V.: ‘ ) 63. Teaches
15. Eats - 64, Spends money
18. Tests somebody 25. They're nice
49, Studies . 8. Tucks you in bed
5. Swims . 29. Takes you to school

10. Gets something _ 26. Raises a child
down for you : : - - o

99
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The aetual scoring of questione 34 and 35'wae conQ
ducted in the following manner. The activities a child
listed for questions 12 and 13 were noted. If the answer
to queStion 12, "Whet does a mother.do?" was an activity
labeled as masculine, the answer was then considered to be
cross-sex typed. If the answer to question 13, "What does
~a father do?" was an activity labeled feminine, the answer
was considered to be cross-sex ﬁyped. If the answer was
in any other category,‘fof either question, it'Was censid—
- ered to not be a cross-sex typed activity. |
Scoring System 2, a more reStrictive.sySfem, defihed
rnevcross—sex typed activities for mothers. Of 84 children,
17 mentioned cross-sex typed activities for fathers, 12.
from two-parent families, and only five from singlef
parent famllies. One major difference in this scoring
system and Scoring.System 1kis‘the classification of
"works" as a neutral activity by Scoring System 2. DMore
cross—sex.typed'activities for mothers would have been
coded had "works" been.defined as a masculine activity by
Scoring System 2. | ‘. - .

- In comparing the two scoring systems in idehtifying ’
cross-sex typed activities, for fathers there were signiff
icaﬁt differences betweeh System 1 and System 2, in the‘
number of cross-sex typed activities mentioned by the
total sample (x°=14.3, 1df, p<.0002), two-parent children

(x2=6.2, 1df, p<.01), and single-parent children (x°=8.8,
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ldf, p<.002). 1In all cases, Systen 1 produced mdre eross-
sex typed activities for fathers.

Scoring System 2, even though more restrictive, would
seem to be a more enpirical method of labeling activities
as masculine or feminine. The rating by the étandardiza;
tion group was done for the actual responses children éave
tn'questions concerning parental rnles. The grquping.into_
masculiné,-neutral,_and feminine wasbégreéd”upnn'by sey-v
eral'reéearchers. Classifying fathers as sole providers
ifor the family'and mothers as caretakers'fof tne family
may be inappropriaté for todéy's soclety. Neﬁertheless,
Scoring System 1 and Scoring System 2 both,resulted in féwv
or no cross-sex typed activitie§ for mothers, and both
produced cross-sex typed activities for fathers.

From this study of children's assignment of cross-sex
typed activities to mothers and fathers, one may'conclndé‘
that children are maintaining very traditipnal views of -
parental roles. The hypothesis that children‘of single-
parent mothers view the métherfs role in a less tfaditional
way is not supportéd by thevfinding thatychildfen See
‘mothers engaging in few cross-sex typed activities. Chil-
dren answered the questions, "What does a mother do?",
"What does‘a father do?"; and "What doeé a family do?",
usinpg, the diménsion "domestic functions."‘ Thé'activities
children seem to take note of are the actual things par-

ents do in the home. Mothers are observed cooking and
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cleaning, while fathers help with the ﬁousehold chores

and go to "work." A conclusion concerning how pre-
operational childfeﬁ assign roles to family members is

that they assign these roles to mothers and féﬁhers on

ﬁhe basis of what they observe in ﬂheir immediate environ-
ment. If this 1s the case, the logical outcome of trying
to determine whether children assign cross—séx‘typed‘
aétivitiés_to parents will result in their éssigning cross-
sex typed activities to fathers and not mothéfs; since
domestic functions are basically claésified as feminine

activities.



CHAPTER V
SUMMARY AND CONCLUSIONS

Summary

Purpose and Methods of the Study

The purpose of this study was to describe how pre-
operational children perceive the family. The différences
in family membership (Family Configuration Concept), dimen-
sions 1nvolved in basic family definitions and roles, and
flexibility of family role concepts weré explored in'regard
to différence in: (a) geographical location, (b) family
type, (g) sex, and where possible, (d) mother's work stafus,
and (e) number of siblings. The sample Was_comprised of
84 children, ranging in age from three tousix_years, from
Austin,.Texas; Ruston, Louisiana; and‘Stillwater,_Oklahoma.
Thé children were equally divided by séx and by sihgle—,
parent famllies and twb—parent families. The sample was
first classified as pre-operational using a Piagetiah based
Cognitive Developmental Level Test which inéluded_tech—
niques previously used by Bernstein and Cowan (1975),

Koocher (1972), and Moore (1977). Children so classified

" were then given the Family Concept_Interview (Appendix C).
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Results

In the preparation of the study, four research ques-
tlons were formulated. Following are the major results
related to the research questions:

1. Of a number of possible famlly configurations,

- which configurations are most often defined as "familyﬂ?u

The family configurations identified as "family" by
the largest percentage of both two-parent and one-parent
children were:

a. Mother, father, grandmother, grandfather and
child

h. Mother, father, and child
Seventy percent or more of all subjects could identify:allf
possible configurations as a family. Children from
mother-child families were no more likely than children
from two-parent families to identify the mother-child con-
figuration as family. | |

2. What are the dimensions which children use to
1define family members and describe family roles° Are some
dimensions used more frequently than others?

The dimension mentioned most often by children
concernling the baeic family definitions was "memberShip,“
followed by "biology." Least mentlioned were the dimensions
of "legal factors," *social factors," and "co-residence."
Significant main effects for family type were found for

the mention of "domestic functions," with two-parent
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children mentioning it more often. There was a significant
difference in the mean number of dimensions mentioned in
deflining "family," “mother," "father," and "why do péople-
have families?" The highest mean number of dimensions
"menﬁioned was 1.67 for "family" compared to thellowest
mean for "Why people have families." Mbthers'énd fathefs
were defined in terms of "biology,"‘"dOmesﬁic funcﬁions;" -
'"membefship," and "guidance of children." The .only differ-
ences were-that percentages of responses were higher forfa
"mother"; the most notable difference being in responses
‘related to guidance of children. Single-parent chiidren-
were less likely to list various family members than two-
parent children. Thus, although "membership" appears to
‘be the most frequently used”dimensién-to define "family,"
the issue of "co-residence" or "living togethef" and "mem-
bership," or "who ié included,"iappears to be mentiéned
less often by children of single-parent families.

| In the further ekploration.of family dimensions

(Part ITI, Appendix G), the following results were found.
With regard to "co—reSidehqe," half of the children felt
. that families could be a faﬁily if they did not»live to-
gether, and half did not. ,A slightly higher number of
" children felt a mother was still a mother when npt liVing
- with hef children than was a father still a father when
not living with his:¢hildren. Children of single-parent
’families_responded ﬁyes" more often‘§n all these questions.

When questioned concerning their understanding of "legal
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factors," only 14 children gave a correct response to the
quést;on; "What dbes 1t mean to get married?" A total of
68 children either responded incorrectly or answeredk"I
don't know." Even fewer children gave any response when
" asked to define divorce. Only 12 childnen'even aﬁtempted
an answér, and only'fdnr were considered correét, of the
fbur children answering this questidnvéorrectly, three wére
éhildren from‘single—parent families and one was from a
two—pdrent family. Only éight out of,84'children could
correctly define "husband" and only 10 children could de-
fine‘"wifé." |

In the further exploration‘of children's understand-
ing of "guidance," results for the total sample indicated
that those who talked to children when they'wefe'naughty
were mothérs and fathers, followed by mothers Only. Both
mothers and fathers were also seen as talking to children
v.when they did something nice. "Other" people were men-
tioned next often as talkiné to children when they had
done nice things. Children of two-parent families felt
that both mother and father talked to them when they were
naughty, while children of Singleeparént families saw
mothers only, as talking to them when they were naughty.
‘Two-parent children again saw bbth parents talking fo
them when they had done something nice, while children
of single-parent families saw "others" as talking to them

when they had done something nice. In regard to‘emdtional
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1ntuructlunn, when:asked how people In families make each
other feel happy, chiidren ment ioned "feelings,"yfollowed
by "material goods." When asked how pecple in-families
make each other feel sad, children again mentioned '"feel-
~ ings," followed by "physical contact "

3. Are there significant differences in the numbers
of various family related activities ascribed to mother,
father, and family?

" There were significant differences in the number of
| dimensions identified fcr family, mothers, and fathers;
‘with‘the most dimensions mentioned for "what nothers do."
There was also a significant difference in thé number of
dimensions identified for family, mothers, and fathers for
two-parent children, with most dimensions mentioned for
mothers. No significant differences existed by family
type for the number of dimensions mentioned. Regardless
- of family type, children described "what mothers do" in a
wider variety of dimensions than fathers or family.. There
were significant differences in the number of.activities
' children identified for mother and father, with more activ—,
ities identified for mother.'

4. How flexible are children's concent-of"famiiy
roles? 'Is there a significant difference in children'sd
_identification of cross-sex typed activities for mothers
and fathers

More children of both famlly types sald that a.father

‘can do all the housecleaning than sald that a mother can
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fix the car. A1l but five children said that if a father
did do all the housecleaning, he would still be -a father.
All but eilght children thought that the mother was‘still a

mother if she fixed the car. | V

In the identification of cross—sex»typed activities,

Scoring System 1 produced significant differences 1n the
cfoss—sex tyéed'act1Vities méntioned for mothers and fa;

- thers for the total sample, and differences approached
~significance for two;parent children and one-parent chil-
dren. All gfoupsvmentioned more cross-sex typed activities
for fathers. There was a significant difference in the
number of cross-sex typed‘activities.mentionéd for mother

‘and father for the total sample. A total of 21 children

R mentioned'one or.more cross—-sex typed activitiés for mother,

while 39 children méntioned one or more cross-sex typedv
activities for fdther. There were‘no significant differ-
ernices 1in number of activities mentioned for mothers_and

~ fathers by children from single-parent families.1'0f 42
singlé—parent childreh,‘32 did not mention any cross-sex
typed activities for mother andv25 did not mentioh any
éfoss—sex typed activities for the fatﬁer. For Children
of two-parent families, there was a significant difference

'ihythe number df cross—-sex typed‘éctivities mehtioned~for
mothers and fathers, with sighificantiy more children
'méntioning cross-sex typéd activitiés for fathers. .Scor—b

ing System 2, a more restrictive system, defined no
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cross-sex typed activities for mothers. Of 84 children,
17 mentioned cross-sex typed activities for fathers, 12_

| fron'two—parent famlies, and only five from single-pafent

ifamiiies; Scoring System 1 and Scoring System 2:both re-
sulted in few or no cross-sex typed ectivities for mothers,

and both produced cross-sex typed activities for fathers.v

Conclusions

Despite the rapid changes taking place today in fam-
1ly structure and function, youngest children, or chiidren
at the pre-operational level of cognition, appear to be
maintaining fairly rigid and traditional,views in thelr
definitions of family. Results of the present studj sup-
port those of Moore (1977) that family composition'appears"
»to be defined normatively as at least two parents and a
child, with one—parent/child families_identified least
often as families. In}this study, mother/child fémilies.
'were‘the least often identified as families eVen by chil-
dren who 1lived in this type of family. Cowan (1978,

p. 130) comments, "we should remember that pre-oonceptual
,children are not usually bothered by the resulting fluctu-
~ations and inconsistencies; from their point of view,
that's just the way the norld is arranged." |

| Since over 70% of the sample identified all six con-
fignﬁations as family, thefe may‘be need for further vali- -

dation of the research method by presenting to children
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some éonfigurétions (such as combinations of toys”or in-
animate.oﬁjects) which could not be considered families,.
Also, from the data of this study, it 1s not possible to
determine whether children perceive that parents of op-
" posite sex need to be 1ncluded, or just two adults and a
child. Presenting éhildren with more family configuration
choices, e.g., two women or '‘two men and a child would
'fﬁrther clarify the'nature of the child's understanding of
 whatnit takes td have a family. In any case,'it'is im— |
portant to note that children 1iving in single-parent fam-
‘ ilies appear fo be'defining family in much the samé way
as children in two-parent families. Children at this
stage of cognitive'develoﬂmént méy be'so involved'in de-
fining and‘understénding the "regularities" of 1life (e.g.,
'~two_parent/child families) that they may not yet be able
to "accommodate" their concepts of family to their own life
éxperience. |

. Furthermore, while seeing mother's activities iﬁ more
Afamily dimensions, children from both two-parent and
Singlé—parent families;in this study were more likely to
see mothers in very traditional ways, while seéing fathers
~iIn more cross-sex typed actiyities. We believe that since
children use directly'obServabie phenomené as the baSis
for the formation of concepts at the'pre—operatibnal 1eve1;
children understand mothers and fathers in terms of what

' is observed at home and 1n interaction with the child.
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Since "domestic functions" was an important parf of chil-
dren's.definitions of mother and.father, and domestic fune-
tions is usually-considered a feminine acﬁivity, it fplléws’
that reéearch attempts to determine cross-sex typed activ-
‘itles for mothers and fathers may result in classification .
 of cross-sex typed activities for fathers. and not for
mothers. Interestingly, this appears to be the opposite
situation in regard tg many adult perceptions of male/
female roles in‘today's soclety.

-Childfen at this cognlitive level seem'to understand

- 1little about roles which parents play outside the home .

ahd children have little chahcg to obserye. SubJects in
this study used the same dimensions to define mothers and
fathers--biology, membership, domestic functions, and
'guidanéé. To use these dimensions to.summarizé pre-
operatlonal children's pérceptions of mothers and fathers,_
we.might say that chilldren perceive mothers and fathers as.
'"adults of a particulér sex who 1live ﬁogether with chil-
dren, perform domestic functions and take care of chil-
dfenf" .Implications of this would be that for yéung
“childrén, the additional activities and roles which either
_pafent’assumes outsidé the home may not essentially chénge
‘the pre—operatioﬁalvghild's perception of that parents'
‘roles and functions.

One of the purposes of this study was to further éXf

1

plore and validate the usefulness of}the approach of
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‘classifying children's perceptions of the family according
~ to the eight dimensions of "family".suggested by Moore |
(1977). Results indicate that children's respcnses cen~he ‘
.classified in this manner, and further,‘that-thcse dimen- |
eions most salient for pre-operational children appear to
be "membership, "biology," "domestic functions," and "guid—
.ance Those least salient;arevthe dimensilons which appear
to be related to higher levels of social cognition, i.e.,
"iegel_factors," and "social factors."_ Further research

" wWith children at different,cognitive‘levels; or e'longi-
‘tudinal study ﬁill he necessary toksupport the'hypcthesis_
that there 1is a deveiopmental‘progressionlin the impect

and Salience of these dimensions of family for children.

- For eiample, at nhat point will children become aware of
social convention to a sufficient degree to be concerned
about the presence of a live-in male of non-legal reiaQ
tionship.in their home?l

| No significant effects due to sex of child, geograph-
icel 1ocation, mother's work status, or number of siblings
was found.fcr‘mostpof'the dependent.variablee in this
-studybl,Effects due to famiiy type suggeetbthat althbugh '

two parent and single- parent children have similar percep-

 tions of family and mother and father, single-parent chil-

dren may be less concerned than two—parent children with

' "membership" criteria, "who lives together "
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Suggestions for Further Research

This study-was an initial attempt to further define -
~and describe the pfe-operational childe'perceptioh of
("famiiy"Ausing a basic social and anthropologicallframework'
suggested by Moore (1977). While providing a beginning
’,point for describing the pre-operational'childfs concept
of family, results ofithis study suggest more research
.quéstions than they answer. Furtherlresearch in the fol-
lowing areas is suggested:

| 1. When presénting the famil& configurationslto
‘childrén for their decision.of whether the gréupinglrep-
resents a family, several other groupings should be added
'toythe ones presénted., A group composed of items that
could in no way be labeled "family," e.g., aitree; a ball,
-and a dog, would determine whether the child 1s‘responding
"yés" tb all configurations being presented. A configuff
_ tion composed of two women and a child or two men ahd a
" child would be helpful in detérmining whether the child

feels the family must have an adult of both sexes in the

© family.

2. " Difficulty was experiencéd in distinguishing be-
_fwéen.the dimensions Vco—residence" and‘"meﬁbership" when
COdihg certain answers, e.g., "A daddy lives_wiﬁh é mommy
'andfa:chiid.". In coding such a respbnsé, 1t 1is diffiCplt'
to'detefmine whether thé response should be'cdded for

j "membership"--daddy, mommy, child, of'"co—residénce"——lives
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-with; 'Furthér résearch in delineating the dimension "mem-
bership" énd "co-residence" 1s needed. |

| 3. In developing Scoring Systém 2, the standardiza-
tion group for establishing children's responses as "mas-
éuline sex~-typed" 6r "feminine sex-typed" was 100 univer-
sity students. Having pre-operational children serve as a '
stahdafdization group and comparing ratings of'adults and
_young'children wodld aid in the establishment of an empir-
iéal method for rating masculine'énd feminine actiyities{
’Thére is éurrently_no'Valid and reliéble system for rating.
activities as maSculine or feminine sex-typed.' .

4. Since 1t appears to be reiative}y easy to ldentify
samples of mother/child singlé-parent families with a male
.’adult of non-legal relationship living in the home, a
sample of these family typés should be included in further
xresearch, as well as samples of other'non-traditional fam-
ilyvforms_such as group families.

5. Severai.questions includedAin the r?search instru-
mentvappear to be ihaﬁpfopriate for chiidreh ofipre—'
*operational researcﬁ.éamples. Question 23, "Cén a»man be
a father and not a husband?" and 25, "Can a ﬁohan'be a
- mother and not a wife?" appear.to be too difficult for
: young children; These questions should be retained for
samples of older children. As previously'discussed, re-
visions should be made in Questions 30 and 31 so that they

would reflect atypical, but more comparable domestig tasks.
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Suggentionsvmight be to'change these questiens as follows:
"Can a fathef.do-all the housecleanihg?"_and "Can a mother
" mow the grass?" | | | -

6. Research methodologies which would be less de-
pendent‘on children's verbalizations would be desirable.
The researchers are acutely aware that children's words are
not be be equated with concepts. The conceptual notions
:underlying the pre-conceptual child's use of words have
' Qery different structures frem the same words dsed by
adults (Cowan, 1978) |

| 7. Certainly, research studies with children of dif-
ferent cognitive,levels, or preferably, longitudinal_stud-
'ies are needed in order to be able to trace the development
of the child's concept of family. ‘

Hopefully, this study will serve as a catalyst to
ofhers in developing a body of knowledge which will help
parents, teachers, counselors, and others who care about
~children to help them grow in healthy ways in these raplidly

changinp times
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APPENDIX A

DESCRIPTION OF THE SAMPLE
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TABLE XII -

SAMPLE DESCRIPTION

90

Location Single- Two-Parent Totals
‘ Parent |
Austin, Texas 7 boys 7 boys 08
7 girls 7 girls
.~ Stillwater, Oklahoma 7 boys 7 boys
7 girls 7 girls 28
Ruston, Louisiana 7 boys 7 boys
o ' 7 girls 7 girls EE
| Total 84
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’COGNITIVE'DEVELOPMENTAL LEVEL TEST .
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Investigator: "I have two balis of cléy»for‘ybu to
look at." Place before the child two ballé of clay of
equal size. Ask the éhild, "Are the balls of:qlayvthe
same s5ize?" If the child does not feel that the balls are
‘ equal,vask ﬁhé child;'"Which one'ié bigger?" lTake a'1it-.
tle off of the blgger one and plade it on the smaller one
until the cﬁild agrees thét they are the same."Theh in |
front of* the child roll one of thé balls out into a sau-
éaﬁe shape. Now ask the child, "Are théy still the same
size?" Yes, "How do you know?" No, "Which one is biggef?"'

‘ ,
~Scoring: When the one ball of clay 1s rOlléd out into a
sausagé shape the_preQOperational child will say they are
‘not equal. The cpncfete operationai child will be able to-

say that they.aré still equal.
. ‘Number

 Investigator: Place before the child four redvdisks
in a row and then just below that row in'ohe—to-one corres-
pondence another row of four blue disks. Ask the child,
4"ﬁo these ‘two rdws have the same number of diSks?" Then
: the inveétigator wlll take the red row‘of.disks and pﬁt
them into a pile in front of the child. Now ask the child,
"Do-tho, htjil ﬁave”the same number?" Yes,'"Héw do you:

know?"™ . No, "What one has more?"
’ .
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Scoring: The pre-operational child will not be able to
say the rows are the same after one has been made into a’
pile.' The concrete operational child will be able to say

that they are the same even after the shape has changed.
Volume

Investigator: Place before the child two beakers of
~water, the same. size beakers énd_the same amount-of water
in each.‘fAsk,the child, "Do these two beakers have the
séme amount of wdter?f- If the child doesn't think'thgy
-érevequal ask the child, "Which one has more?" Adjusf

‘the beékers until the child agrees that they are the same.’
In front of the child pour one beaker of water into a |
taller and smaller cyclinder type contéiner, than ask the
.éhild, “Do they stiil have the same amount of water?"

Yes, "How do you know?" No, "Which one has more?"

Scoring: The pre-operational child will.not bé’able to

Say that_the amqunt of water is equal after the shape has
been changed; The concréteboperational'child will be able
'tobaﬁree they are still equal even after the shépe'hasAbeen

‘changed.
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¥®17.
18,

Is this a family? (Present six family groupings in
random order) - :

95

a. Mother, Mather, Child, Grandmother, Grandfather

b. Grandmother, Grandfather
¢. Mother, Father

d. Mother, Father, Child

e. Mother, Child '

f. Father, Chlld’

What is a family? What do you have to have to have
a family? : . _

What is a mother?

What is a father?

What does a mother do?

What does a father do?

What does a family do?

Why do people have families? 1 |

Can a family be a family 1f they don't live togethe

Can a mother still be a mother if she doesn't live
with her children?

Can a father still be a father if he doesn't 1ive

with his children°

Can a father do all the housecleaning? TIs he still
a father if he does? Why (or) why not? ' -

. Can a mother fix the car when 1t needs it? Is she

st111 a mother if she does? Why (or) why not?

. Who talku to children when they do naughty or bad

thinp .
Who talksvto,children when they do nice things?
What does it mean to get married?

What does it mean to get divorced?

What 1s a husband?

What is a wife? ‘

Can a woman be a mother and not a wife?

Can a man be a father and not a husband?

How do people in families make each other happy°;

r?

Iow do people_in_families_make ‘each other feel sad? .

*Quoutuon, added to the Moore Family Concept Interview

(1977).
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Dimensions of ZFocu

n

(Global)

Membership

Biology, Domestic
Functions, Guidance

Biology, Domestic
Functions, Guidance

Residence

The Child's Concept of Family

Question

What is a family? (Alternate: What do you have to
have to have a family?)

Which of these pictures shows a family? Who are the
people in that picture? Is there anything special or
different about that family? Do any of the others
show a family, too? (Repeat of the questions about
who the people are, or if there is anything special or
different, or why isn't that a family?)

(The pictures were cards with drawings of six different
potential family groupings: [a] an adult male, adult
female, child, elderly female, elderly male; [b] adult
male, adult female, child; [c] adult male, adult female,
[d] elderly male, elderly female; [e] adult female,
child; [f] adult male, child.)

What is a mother? (Repeated for father, grandmother,
grandfather) (Alternate: What do you have to do to be
a mother?)

What does a mother do? (Repeated for father, grand-
mother, grandfather)

Can a family still be a family if it doesn't have a
house or a home to live in? How (or) Why not?

L6



Dimensions of Focus

"Biolo ‘,'Domestic
Funetlons, Guidance

Biology, Domestic
Functions, Guldance
Social Roles
‘Legal Factors

Legal Factors
Biology

Social Roles

(Global)
" Emotional

The Child's Concept of Family (Continued)--

6.

\O
e

lO.

1.

12.

“always fix the car when it needs 1t?
‘mother if she does? How (or) Why not?

Question

Can a mother still be a mother if she never (whatever
the child first said mothers do on #4.) How (or) why

- not? (Repeated substituting father)

Is he still a
Can a mother
Is she still a

Can a father do all the housecleaning?
father if he does? How (or) Why not?

What does it mean to get married?

What is a husband? Can a man be é father and not a
husband? How (or) Why not? (Repeated for wife/mother)

How many grandmothers does a child usually have? Why?

Do a child's two grandmothers usually have the same
last name as each other? Why (or) Why not?

Why do people have families? _
How do'people in families make each other happy?
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January, 1979
Dear Parénts:

- We would like to request your cooperation in a re-
search project involving children's concept of "family."
This research is being conducted by the Department of
Family Relations and Child Development at Oklahoma State
University.

. I would greatly appreclate your help in this research
‘project. If you agree to particlipate, I will give you an
inventory that either parent may fill out. Information
about your famlly is .needed so that I wlll be better able
- to interpret my findings. We are interested in both two-
parent and one-parent families. The information we need
is attached and wlll be kept confidentilal.

Your child will then be interviewed concerning his/
her perception about families. Questions such as, "What
is a mother?", "What 1s a father?", and "How do people in
families make each other feel happy?" will be asked. We
will show you all of the questions 1f you would like to
see them. A summary of the research findings will be

- avallable upon completion of the project in summer, 1979.

_ Thank you for your time and consideration in this
matter. We really apprecliate your help and cooperation.

Sincerely,

B. Denise Jones
Home Phone: (318) 255- 3&17 - Ruston, LA.
~ (4h05) 377-6528 - Stillwater, OK.

Judith A. Powell, Ed.D.
Assistant Professor, FRCD
Adviser
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'Child's name’ | Subject number
| b LL(‘ T _~_ N ' o ] : Child' ] aée
Sex of child Female . Male
Nugber,of siblings: Work status_qf the mother:
None L Workihg
“One | | How long?
Two - | % of time
Three Non-working
or more a

Dbes the child:

Havejoné]parent living in the home?
Havé two parents living in the.home?.'

Have one parent and other édul%s-in the home?

Have two parents and other adults in the home? -

If there has been a change from two parents living in the
home to one parent living in the home, how long has it
"been since this change:

Six months or less

More than six months

I there”has been a change from one parent living in‘the”
home to two parents living in the home, how 1ong has 1t
‘been since this change

Six months;or less

More than six months

" If there is one parent in the home, how often does the
~child see-the other parent:

Frequently (once a week or more)

Sometimes (once a month; holidays, vacations)

Seldom or almost never

Never
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Are there other characterlstics of your child's family
cxperlenee that you feel you would want .us to know in
~order to interpret. the research findings? (For example,
are there step-parents, step-brothers and sisters; has
there been the death of a parent, etc.?)
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SUBJECT NUMBER

PIAGETIAN TASKS PASSED:
Conservation of Mass__ Total tasks passed
Conservation of Number Pre-operational
Conservation of Volume

FAMILY CONCEPT INTERVIEW SCORE SHEET

‘Part I. Family Membership or Family Configuration Concept
DON'T

Is this a family? YES | NO | KNOW IF_NO, WHY NOT?

(Drawings)

1. Mother, Father, Grandmother, Grandfather
and Child

2. Grandmother, Grandfather

3. Mother, Father

L. Mother, Father, and Child

5. Father, Child

6. Mother, Child

Total Family
Configuration Score

Part II. Dimensions Involved in Basic Family Definitiors and Descriptions of Family Roles

- O 3 (2 Ea k<31 o
R R AREeee
; elfl=8l2lobElZlERE
Basic Concept 615 w| B BIR T | IS
@lela glole 5l 3P
P B3 la 6lmfa |l bx
QIF- 0l oloidis
olo e lojEle g
815 5 olcula
ot o fe
@ ol |9

7. What is a family?
What do you have to have to have
a family?

8. What is a mother?

9. What is a father?

10. Why do people have families?
Total

Score

SOT



11..
12,
13,

14,
15, °
16.

Part

17.
18.

19..

20.
21,
22,
23.

24,
25.

26.

27.

Who talks to children when the
-do nice things? :

Family Roles Concept

‘What does a family do?

3.C

Dimensions
DF, EIG:! L

M; S. DK  OTHER

What does-a mother do?

B B .

What does a_father do?"

Total | :
Score § i |

Number of activities mentioned for mother in i
Number of activities mentioned for father in i
Number of activities mentioned for family in it

III. . Further Exploration of Family Dimehsi::s‘

th'talks_to children when they
do naughty things?

MOTHER

Co-residence ¥ES . NO | DON'T KNOW
‘Can ‘a family still be a family if they . !
don't live together? . :
Can a mother still be a mother if she ' ﬂ
doesn't live with her children? -
Can a father still be a father if he 1
doesn't live with his children? i !

Legal Factors | CORRECT | INCORRECT DON'T KNOW
What does it mean to get.married? | i .

What does it mean to get divorced?
What is-a husband?
Can a man be a father and not a
husband?
What is a wife?
Can a woman be a mother and not
-grwife? :
Guidance of Children FATHER | .BOTH OTHER

DON'T KNOW
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28,

29.

Part

30,
31.
32,

33.

34,
35,

36.

37.

TOTAL TIME CHILD TALKED

x| 3lmko| wlEricko
&m 518 E k)éfjg &l 8 E?
o ic H-D—"Q}O m:g‘c S ield
RS Kl S B8 S e
o v-n~<(gg i e 0]
W e+ P ”fm.g o
Emotiornal Interactions e 19 e e >z
: . . =~ ' ! b ’r}s
How do people in families make each other feel happy? § i ; : ;
. il i
P !
. - i i
How do people in families make each other feel sad? I E
' : i I
AR
IV. Flexibility of Family Role Concepts DON'T
’ ‘ YES ~NO KNOW WHY OR WHY XNOT?
Can & father do all the housecleazning?
Can a mother Fix the car when it needs it?
Is a father still a father if he does all
the housecleaning?
Is a mother still a mother if she fixes
the car when it needs it?
NO ¢

Did they mention cross-typed actlvities
for the mother in item #12?

| YES

Did they mention cross-typed activities

for father in item #13?

How many cross-typed activities were mentioned

for the mother in item #12?

How many cross-typed activities were mentloned

for the father in item #13?

LO.'[
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I'lease pank the tollowling actlvitles according

ity and femlnity.

9.
10,

11.
12,
13

1h,

.15 . .

16.

17.
18.
19,
- 20.
21.
22.
23.
24,
2h.
20,

- Put on makeup

To to work

Cook

Clean

Swim

Go to school
Spank

Tuck you 1in bed
llelp |
Get something

. down for you

Wash clothes

Take carc of child

Wash dishes
Types
Irats

Put plants in

vase

Watches T.V.
Test somebody
Love you

Has babies

Wake up the child

Feed‘you

Buy clofhes
Make clothes
They're nice
Raises a chlld

‘Makes kids pick up

Hélp father -
Take you to school

Go to. the store
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to masculin-

.
Masculine Feminine
| 1 } 4 ' 1 |
r T v T ™ T 1
L_ 1 + J 1 at i
r T T t T T 1
! ) 4 . . [ Il
r =T ™ T T T 1
L | i 1 I I} i
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1 i ) 3 1 —_ —
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3L,
I
33.

34,

sereams
flits my brother

Stay home

Play

Make the beds
"ight-

Fix stuff
Work at home
Work on C.B.u

Welds
lan food
Read papers

Paints

Fecd cows

Rake leaves
Canoes

Check the mail
Prqtect”children
Study

Work in the garden

Makes you strong
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leod‘with a mother

and a chlld
Play sports

Salesman

‘Drive a car

Make money

Mows grasgs

- Help mother

Go to church

Does not'go to

school
Get wood

Most Most
Masculilne Feminine
i I ] N " | i
1 3 t + t t 1 1
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Most o ‘ Most

Masculine . Feminine

62. Polish shoes v , ‘ ) . y
. . . . L) A ) T T ¥ L) 1

63' TeaCh. 1 ) 1 | 1 L 1 I
v T 4 T T T

64, Spends money . Ly . , R .

i
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