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PREFACE 

7he idea of relig1ous change in church-related col­

leges or un1vers1t1es 1s seen 1n the very roots of h1gher 

education 1n Amer1ca. The h1stor1es of many of the early 

institut1ons 1nd1cate tens1ons between relig1ous 1nterests 

and the eventual directions of the schools. Through 

e1ther a deliberate course of act1on or a more gradual 

1nfus1on of secular thought, many 1nst1tut1ons lessened 

the1r t1es w1th the religious bod1es that had first fos­

tered the1r development. This departure from or1g1nal 

gu1ding ph1losoph1es 1s termed as a change in the rell­

glous emphasis of the schools. 

For the purpose of this study, rel1gious emphasis is 

placed w1th1n the context of bel1ef and practices. ~here­

fore, rel1g1ous emphas1s is def1ned as the emphas1s placed 

on rel1g1on, as determ1ned by bel1efs and pract1ces, w1thin 

the selected 1nst1tut1ons. A basic assumpt1on lS that the 

rel1g1ous emphas1s of an 1nst1tution can be ident1f1ed by 

an h1stor1cal analysis of the schools. 

~h1s study 1s l1m1ted to three selected colleges and 

un1vers1t1es supported by members of the Churches of 

Christ. The part1c1pat1ng schools were: David L1pscomb 

College in Nashville, ~ennessee; Oklahoma Chr1st1an 
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College 1n Oklahoma City, Oklahoma: and Pepperdine Un1ver­

s1ty 1n Malibu, Cal1fornia. By spend1ng 7 to 10 days on 

each campus, personal 1nterviews could prov1de important 

perspect1ves 1nto the rel1g1ous h1story and emphasis of 

the school. 

The study focused on changes occurr1ng 1n the rel1-

g1ous emphasis at these inst1tutions since the1r beg1n­

n1ng. Because of the autonomous nature of the Churches of 

Chr1st which precluded any central organizat1on, much of 

the data analyzed came from the 1nd1v1dual college 11-

braries and scrapbooks. Newspapers and magazines pr1nted 

by 1ndividual members of the Churches of Christ also pro­

Vlded valuable informat1on for the content of the study. 

A special acknowledgment goes to the many people 

assoc1ated with the three schools vis1ted for the1r time 

and assistance. 7hese school pres1dents, chancellors, 

adm1n1strators, board members, faculty members, llbrar­

ians, and students grac1ously prov1ded interv1ews and data 

necessary for such a proJect. 

The writer expresses h1s s1ncere apprec1at1on to Dr. 

Thomas Karman, cha1rman of the doctoral comm1ttee, for his 

sp1r1t of cr1t1cal inqu1ry. Dr. Karman•s encouragement 

and advice were essential elements lead1ng to the comple­

tion of th1s study. 

F1nally, the wr1ter would l1ke to dedicate th1s study 

to h1s fam1ly. With the support and sacr1fice of h1s 

w1fe, Jane, and h1s ch1ldren, Al1c1a and Carr1e, this 
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study was a family effort at promot~ng scholarsh~p and 

achievement. 
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CHAPTER I 

EDUCATiON AND THE CHURCH-RELATED COLLEGE 

Although the maJorlty of the colleges and un1vers1-

t1es 1n the Un1ted States today are predominantly secular, 

most of the early 1nst1tut1ons of h1gher learn1ng 1n 

Amer1ca were establ1shed by rel1g1ous groups in order to 

ma1nta1n their doctrine and to fill the1r pulpits. Tewks­

bury (1969) referred to this when he sa1d: "Pract1cally 

all the colleges founded between the Revolut1on and the 

C1vil War were organ1zed, supported, and in most cases, 

controlled by religious interests" (p. 55). But in addi­

tlon to serv1ng as agents of a particular relig1ous sect 

along the Amer1can front1er, these colleges also furthered 

cultural advancement through education. 

Educat1on was cons1dered to be essent1al by the set­

tlers of the new cont1nent, and 1n 1636--a mere 16 years 

after the P1lgr1ms landed at Plymouth Rock--Harvard was 

establ1shed as the first of several relig1ously or1ented 

schools, thus g1v1ng New England a college even before the 

needs of elementary and secondary educat1on were addressed. 

In "11ew England's F1rst Fru1ts" (c1ted in Pat1llo and 

I1acKenz1e, 1966), an early colon1al document, 1t was 

stated: 
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After God had carried us safe to New England, 
and we had bu1lded our houses, provided neces­
sarles for our livelihood, rear'd convenient 
places for Gods worship, and settled the c1v1ll 
Government: One of the next th1ngs we longed 
for, and looked after was to advance Learning, 
and perpetuate it to Posterity, dreading to 
leave an illiterate m1nistry to the Churches, 
when our present l-ilnisters shall l1e in the 
Dust (p. 2}. 

Th1s rel1gious mandate in establlshing the f1rst colleges 

was also noted by Sanford (1962), who stated: 

Harvard was founded to help the Puritans es­
cape Anglican Oxford and Cambridge, and Yale 
appeared 1n 1701 when a group of Uew Haven Mln­
isters, influenced in part by distrust of the 
liberal heresies that were com1ng to dominate 
Harvard, established a competing college to 
preserve the old social and rel1gious order 1n 
Connect1cut (p. 89). 

W1lliam and nary was the second school within the 

2 

colonies, and her 1693 charter not only expressed the hope 

that the school would educate m1n1sters but that it also 

would rear the youth in 11 good Letters and Hanners and 

propagate Chr1stianity among the Hestern Ind1ans 11 (Hofstad-

ter and Smith, 1961, p. 2}. Furthermore, this Virginia 

college provided an escape for the southern ar1stocracy 

from the Puritan influences dominating New England and 

Harvard. William and Mary had been planned since 1619, 

when Sir Edwin Sandys and h1s associates 1n the Virginia 

Company were granted 10,000 acres of land for the estab-

l1shment of a college (Pattillo and MacKenz1e, 1966), but 

it took several years for \hlliam and dary to actually 

take shape. Because of the sparse populat1on in the 

South, Yale was chartered and produc1ng graduates before 
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the Virg1n1a college 1nstalled its faculty and began clas­

ses, thus prov1ding the South w1th a l1beral educat1on 

college (Hofstadter and Srn1th, l9bl). 

£ngl1sh schools served as educat1onal models for 

Harvard and other colon1al schools. The1r curr1culurn of 

rned1eval l1beral arts emphas1zed the ph1losophy of Aris­

totle as well as stud1es 1n class1cal Lat1n, Greek, and 

Hebrew (Hofstadter and Hardy, 1952). However, in all the 

early American colleges, the liberal educat1on courses 

were subord1nate to rel1g1ous 1nstruct1on because the goal 

of the colon1st was the "formation of Christian character 

as well as the furtherance of learn1ng" (Hofstadter and 

Sm1th, 1961, p. 2). Reflecting the bas1c educational 

pr1nciples of Engl1sh Pur1tanism, the curriculum of the 

colon1al schools sought to produce "a learned clergy, and 

a lettered people" (Rudolph, 1962, p. 6). 

In spite of hav1ng New England's colleges modeled 

after the schools of Old £ngland, maJor d1fferences began 

to develop qu1ckly between the two. 7he Crown would have 

had to be called upon to grant a spec1al royal charter if 

a large educat1onal complex was to be created which would 

have resembled Cambr1dge. However, Amer1ca was s1mply too 

vast and the people too poor for th1s to happen. A fur­

ther d1fference was that where Br1t1sh un1versities had 

been founded by groups of mature self-governing scholars, 

nonres1dent laymen founded Amer1can schools (Hofstadter 

and Srn1th, 1961). Once these laymen had establ1shed 



4 

schools on Amer1can so1l, they were reluctant to rel1n-

qu1sh control to Royal author1ty. Because of these d1ver-

gent factors, the educational pattern that evolved 1n the 

colon1es cons1sted of several smaller schools scattered 

throughout the land w1th interdenom1nat1onal boards of 

control sim1lar to those wh1ch existed at the Un1versity 

of Leyden 1n 'i'he Netherlands (Brubacher and Rudy, 1976). 

The new colleges native to American soil adapted to 

meet the needs of the front1er land and religion was one 

of the strongest 1nfluences. Desp1te the strong religious 

flavor, however, these early colleges were not founded 

merely to produce preachers. Although the m1nistry was a 

pr1mary concern, the church-related schools prov1ded a 

broad curr1culum to prepare leaders for many f1elds. As 

more schools developed, they combined class1cal learning 

w1th rel1g1ous teach1ng 1n order to prov1de a relatively 

broad l1beral educat1on that emphas1zed both thought and 

commun1cation. Also, modern courses in areas such as 

mathemat1cs, geography, h1story, and log1c were gradually 

added to the curr1culum (Hofstadter and Hardy, 1952). 

Brubacher and Rudy (1976) referred to the dual purpose 

that the school's courses of study had to satisfy when 

they sa1d: 

7helr charters make 1t amply clear that from 
the very beg1nn1ng 1t was 1ntended that they 
also educate profess1onal men 1n f1elds other 
than the min1stry and publ1c off1c1als of 
var1ous k1nds (p. 6). 
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Hhy d1d rel1g1on play such an 1mportant role in the 

foundat1on of Amer1can colleges? The fact that there was 

no other agency w1th suff1c1ent strength to enter the 

f1eld of educat1on could be the answer. Chr1st1an1ty came 

to the Un1ted States on the shoulders of Pur1tan proprle­

tors and professlonals--lawyers, teachers, doctors, and 

clergy--and th1s same group became the bus1ness class of 

Amer1can soc1ety and supporters of 1ts colleges. 

~o the colonists who supported higher education, 

rel1g1on was more than Just one compartment 1n their 

l1ves, and the colleges were 1nstitut1ons des1gned to 

enhance the sp1r1t as well as the intellect. Early 

schools, such as Harvard, Yale, Pr1nceton, and Columbla, 

had the goal of rel1g1on and morality as well as education 

and culture. As the schools provided a unifying force 

upon both life and thought, they 1ntegrated scholarshlp 

Wlth evangelism. In reflect1ng upon that era's underly1ng 

conv1ct1on that rel1g1on gave purpose to educat1on, Holmes 

(1975, p. 20) sa1d: "Chr1st1an perspect1ves can generate 

a world-v1ew large enough to g1ve mean1ng to all the 

d1scipl1nes and del1ghts of life and to the whole of a 

l1beral educat1on." 

From the m1ddle to late e1ghteenth century, a pro­

nounced sh1ft occurred 1n rel1g1ously dom1nated higher 

educat1on 1n Amer1ca. As var1ous new denom1nations sprang 

up w1th1n the country, a type of rel1g1ous coex1stence 

developed 1n some colleges. Perhaps the f1rst s1gnif1cant 
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example of th1s new broader sponsorship was Princeton, 

which was chartered 1n 1746. Opening its doors to an 

1nterdenom1nat1onal student body, th1s New Jersey school 

dr1fted away from sectarianism even though 1ts control 

rema1ned w1th the Presbyterian church (Hofstadter and 

Sm1th, 1961). King's College (Columbia), with 1ts board 

of trustees composed of members of the Anglican church as 

well as four non-Anglican denom1nat1ons, provided another 

example of less rad1cal perspectives. When the president 

of K1ng's College, Samuel Johnson, opened the school in 

1754, he emphasized its nonsectarian posit1on when he 

stated that "there is no 1ntent1on to 1mpose on the schol­

ars, the peculiar tenets of any particular sect of Chris­

tians" (Hofstadter and Hardy, 1952, p. 6). By open1ng 

the1r doors to broader rel1g1ous beliefs, these schools 

encouraged more perspective students, as well as discour­

aged other churches from establ1sh1ng competing colleges. 

However, Interdenominational pol1c1es and practices, while 

appealing to a greater number of people, also weakened the 

relig1ous 1ntent of the schools. 

The American Revolution of 1776 and the French Revo­

lution of 1789 Introduced add1t1onal elements of secular­

Ism 1nto Amer1can colleges. Wh1le cit1zens of the new 

United States gloried 1n freedom and democracy, they also 

reflected the liberal theological 1deas of educated Brit­

ish officers. Desp1te the efforts of college faculties, 

deism was taken up by many young scholars as they savored 
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thelr new independence. In addltlon to delsm, a sense of 

skeptlcism developed throughout the natlon as a reaction 

to the French lnfluences. Concernlng educatlon ln this 

era, Blshop nean (clted ln Hofstadter and Hardy, 1952) of 

Wllllam and ~ary, said that he expected to ''find a skeptlc 

lf not an avowed unbeliever" (p. 8) ln every young edu-

cated man of the late elghteenth century. 

Whlle the youth ln Amerlcan colleges experlmented 

Wlth new theologlcal ideologles, Purltanism was also weak-

ened by the comfort and affluency that developed along the 

eastern seaboard. As religlous prlnclples lessened ln the 

soclety as a whole, the schools moved further away from 

thelr early religlous lntents. In a partial response, 

separate dlvinity schools began to emerge, whlch, in turn, 

allowed the orlglnal institutlons to acquire an even more 

secular nature. 

As the eastern United States flourished and its col-

leges experlenced the changes that can often affect es-

tablished instltUtlons, the western frontier ln America 

advanced and the number of new colleges lncreased. 

In the course of the westward expansion of 
the Amerlcan people, as the forces of frontler 
llfe galned a cumulatlve power, a dlstlnctlve 
Amerlcan institution was evolved, and educa­
tlonal lnstltutlons shaped and adapted to the 
pecullar needs of an advanclng people (Tewk­
sbury, 1969, p. 1). 

The great dlstances withln the country and the great value 

asslgned to educatlon sparked a percelved need to have 

educatlonal lnstltUtlons scattered throughout the land at 
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conven~ent d~stances from one another. s~nce rel~g~ous 

bod~es cont~nued to be the pr~mary propagators of such 

institut~ons, ~t was the denom~nat~ons w~thin Amer~ca that 

managed to provide almost every Amer~can with a school 

they could attend. 

Amer~can h~gher educat~on was the ch~ld of re­
l~g~on, and the history both of church denom~­
nat~ons and of the westward expans~on can be 
traced through the h~story of Amer~ca's col­
leges and un~vers~t~es (Holmes, 1975, p. 19). 

Even though the schools ~n the east as well as along the 

western frontier were highly denominat~onal, the spars~ty 

of colleges throughout the nation d~ctated less control 

over the nondenom~nat~onal student body. 

In contrast to the el~tist system that had existed ~n 

Europe, there were fewer class and soc~al dist~nctions on 

the frontier. W~thin the new colleges of America, many 

c~t~zens cons~dered higher education a right that should 

be ava~lable to everyone. In 1856, Theron Baldwin (cited 

in Tewksbury, 1969) reflected upon th~s educat~onal dream 

when he said: 

It ~s one of the glories of our American 
colleges, that the~r doors are al~ke open to 
all classes ~n soc~ety, and that the only 
nob~l~ty known w~thin the~r walls has its 
bas~s ~n ~ntellectual power, h~gh attainment 
and moral worth. (p. 5). 

As more and more young men w~th a diversity of rel~-

g~ous bel~efs sought a h~gher education, the college that 

was church-related either prospered, declined, or changed 

~n direct relationship to the preva~l~ng econom~c, 
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polltlcal, and soclal condltlons (Snavely, 1955). Using 

the number of young men who attended Harvard to study for 

the mlnistry as an 1ndex, that school's shlft ln emphasls 

could be observed. In the 1640's, 70% of Harvard's grad­

uates went into the clergy; by 1740, this figure was 

reduced to 45%; and by 1840, less than 10% of the young 

men went 1nto the mlnlstry. Stat1st1cs at Yale followed 

the same pattern (Hofstadter and Hardy, 1952) and the 

hlstories of other early lnstltutlons indlcated that ten­

slons increased between relig1ous 1nterests and the dlrec­

tlon of the inst1tutions. Some of the founders of the 

blossom1ng frontler colleges "for the flrst t1me, were 

promlnent laymen, rather than clergymen" (Brubacher and 

Rudy, 1976, p. 9). As a response to the altered demands 

of the Amerlcan people, many institutions broke their ties 

Wlth rellglous denominations, while other schools allowed 

secularism to precipltate a more gradual change. 

Whlle the colleges were slowly moving away from 

strict rellglous control, the courses taught within the 

schools were not greatly affected. "The currlculum of the 

Amer1can colleges changed l1ttle from 1636 to the ClVll 

War" (Pattlllo and llacKenz1e, 1966, p. 8). Although new 

subJects had been 1ntroduced lnto the llberal arts currl­

culum and although a few schools such as eng1neerlng, 

agrlculture, mediclne, and law had been organlzed, these 

changes had not greatly affected the ma1n flow of colle­

glate education. By the close of the e1ghteenth century, 
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such philosophies as naturalism, deism, and rationalism 

were making a strong impact upon academic circles. Fur­

thermore, some scholars contributed to the demand for 

curricular reform as they advocated more emphasis on the 

scientific approach to knowledge. The strain these fac­

tors placed upon the curriculum of the traditional college 

of liberal arts culminated With the passage of the Norrill 

Act of 1862, which provided for land-grant colleges. 

These colleges emphasized the practical branches of knowl­

edge, and the philosophy of the German university also 

Infiltrated the American system. "A critical spirit of 

inquiry has been nurtured. Nothing is immune from Inves­

tigation. There IS to be no orthodoxy except the doctrine 

of the right to pursue the truth" (Pattillo and MacKenzie, 

1966, p. 10). Focusing more upon practical knowledge than 

on the human values that had previously dominated liberal 

education, this concept of investigative Inquiry widened 

the chasm that had developed In church-related colleges, 

as well as leading to greater variety In types of Institu­

tions (Pattillo and MacKenzie, 1966). 

In the era prior to the Civil War, "the legal founda­

tions of one hundred and eighty-two permanent colleges 

were laid In this country" (Tewksbury, 1969, p. 15). Of 

these schools, "the whole number of colleges In the United 

States not founded by religion [could] be counted upon one 

hand" (Hagoun, 1855, p. 30). Although many additional 

schools had begun, they did not survive such problems as 
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f1nanc1al d1saster, denom1national compet1t1on, unfavor-

able location, natural catastrophy, or internal d1ssention 

(Tewksbury, 1969). 

The problems that had plagued h1gher education in 

pre-C1v1l War years were followed by a revolut1onary change 

1n higher educat1on, and th1s change f1rst occurred 1n 

publ1c rather than private educat1on. Provid1ng a proto-

type for the secular univers1ty, Cornell was establ1shed 

1n 1865 and gave both men and women technical tra1n1ng for 

JObs in agriculture or 1n the emerg1ng 1ndustrial society. 

Concern1ng th1s school, Ezra Cornell (cited 1n Patt1llo 

and MacKenzie, 1966, p. 9) stated: "I would found an 

inst1tut1on 1n wh1ch any person can f1nd 1nstruct1on in 

any study." As more publ1c colleges accepted this con-

cept, the whole educat1onal system, both public and pr1-

vate, was affected. In add1t1on to contribut1ng to the 

rap1d rise in 1ndustrial progress and 1n education itself, 

these schools ushered 1n the age of the university (Hof-

stadter and Hardy, 1952). In 1867, Ralph vl/aldo Emerson 

(c1ted in Rudolph, 1962) wrote an observat1on on h1gher 

educat1on. He stated: 

The treat1ses that are written on Un1versity 
reform may be acute or not, but the1r chief 
value to the observer is the show1ng that a 
cleavage 1s occurr1ng in the hitherto gran1te 
of the past and a new era 1s nearly arr1ved 
(p. 241). 

In the 10 years after 1865, the visible changes 1n 

Amer1can h1gher educat1on ''lay 1n the d1rect1on of 
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concessions to the utilitarian type of demand for reform" 

(Veysey, 1965, p. 60). As religion In the colleges weak­

ened, the utilitarian outlook focused upon Individual 

usefulness. Bryan (cited In Veysey, 1965), President of 

Washington State University during the post Civil War era, 

referred to the educated man as one who was In close touch 

"with the Interests of human life, not merely the spirit­

ual or aesthetic" (p. 65). Another comptemporary scholar 

from New York University stated, ''The college has ceased 

to be a cloister and has become a workshop" (Veysey, 1965, 

p. 61). In an answer to the educational reformers who 

placed a higher value upon the person doing the everyday 

work, the schools adapted curricula to meet changing 

needs. 

Another major departure from the educational philoso­

phy held by the church-related schools carne with the found­

Ing of Johns Hopkins University. A severing of tradition 

was noticeable In the absence of a prayer or benediction 

at the school's opening ceremonies In 1876. Having T. H. 

Huxley, a famous proponent of Darwinism, as the keynote 

speaker also added to the break from previous religious 

traditions (Hofstadter and Hardy, 1952). 

In addition to abandoning religious conventions, 

Johns Hopkins University also had a profound effect on the 

curriculum of both religious and secular colleges. Before 

this school was started, the American universities had 

been undergraduate colleges with a few simple graduate and 
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profess1onal courses attached to the1r curr1culum. Sens­

lng a need for add1t1onal advanced stud1es, "Johns Hopkins 

gave prior1ty to graduate study lead1ng to the Ph.D. 

degree and to faculty research'' (Pattillo and MacKenzie, 

1966, p. 9). As other un1vers1ties began to adapt to th1s 

model, many schools, rel1g1ous and secular, added strong 

graduate departments to the1r ex1st1ng programs. 

As new un1versities made the1r 1nfluence felt upon 

the curr1culum dur1ng the 1880's and 1890's, some of the 

earl1est schools suffered 1nternal problems wh1ch caused 

them to reduce their rel1g1ous 1ntensity. Despite calls 

of heresy, Harvard abol1shed 1ts compulsory chapel in 

1886. Columb1a did the same 1n 1891 (Hofstadter and 

Hardy, 1952). At Princeton, the confrontation was over 

the sale of beer and w1ne at meals. The president, trus­

tees, and some of the faculty def1ed the church-lmposed 

rules forb1dd1ng such sales. In support of th1s stance, 

the president of Pr1nceton stated: "I will do what 1n me 

l1es to keep the hand of ecclesiasticism from resting on 

Pr1nceton'' (Hofstadter and Hardy, 1952, p. 36). These 

inc1dents were examples of the gradual secular1zat1on that 

occurred w1thin church schools. 

"No ep1sode was more 1mportant 1n shap1ng the outlook 

and the expectat1ons of American higher educat1on . 

than the found1ng of the Univers1ty of Ch1cago" (Rudolph, 

1962, p. 349). In 1888, John D. Rockefeller had dec1ded 

he wanted to found a new college 1n Ch1cago w1th the 



cooperation of his Baptist denomination. \villiam Harper, 

a young Baptist layman, took the lead In organiZing the 

school. Enlisting the financial help of other Industrial 

giants In Chicago and backed by the millions Rockefeller 

put into the venture, the Unviersity of Chicago became 
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the educational envy of the rest of the nation. Hith both 

prestige and money behind him, Harper was able to hire the 

best administrators and faculty from other schools 

through-out the nation. The university of Chicago opened 

on October 1, 1892, with students from 33 states and 15 

foreign countries and provinces. Dividing the year Into 

four academic quarters, students were encouraged to attend 

three of the four sessions. Furthermore, the traditional 

four collegiate years were separated Into two equal parts, 

with the first two years being the academic college and 

the second two years being the university or senior col­

lege. Another Innovation was the system which allowed stu­

dents to select a maJor study for In-depth work as well as 

a minor study. The school became the model university, and 

In 1906 Rockefeller (cited In Rudolph, 1962) said: "It is 

the best Investment I ever made In my life" (p. 352). 

The revolution toward universities instead of col­

leges In the latter part of the nineteenth century did 

more than merely add universities, technical schools, and 

graduate schools to America's higher education. It also 

altered the content within the existing colleges. During 

the last quarter of the nineteenth century, the number of 



students attendlng college more than doubled (Hofstadter 

and Hardy, 1952). Although thls increase ln attendance 

was partlally a response to the change in curricula, lt 

also served as a factor in preclpltatlng other changes. 
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As the "growth of sclentlflc knowlege went on Wlth such 

rapldlty that it confounded the old ldea of a flxed body 

of study" (Hofstadter and Hardy, 1952, p. 48), the content 

of study had to meet the demands and needs of the larger 

number of students. As the educatlonal system abandoned 

the philosophy of mental discipllne that had been the mark 

of the church-related colleges establlshed ln pre-Clvll 

War days, "Amerlcan undergraduates [came] to demand either 

shortcuts or stlmulatlon, and the dlSClpllnary currlculum 

provided nelther" (Veysey, 1965, p. 55). As an answer to 

thls problem, the university began the transitlon into the 

elective system, and the colleges followed. 

In the electlve system, students chose from a large 

number of posslble courses, and in 1865, Cornell had 

served as the forerunner to this expanded system of 

coursework. Also, years earlier, Huxley (clted ln Hof­

stadter and Hardy, 1952) had made the statement at Johns 

Hopklns that "It lS obvlously lmpossible that any student 

should pass through the whole serles of courses of ln­

struction offered by a unlversity" (p. 48). Concernlng 

thls same subJect, the presldent of the Universlty of 

Tennessee ln 1896 (cited ln Veysey, 1965, p. 67) stated: 

"The harmonlous and equltable evolutlon of man does not 



16 

mean that every man must be educated just like h1s fel-

low." As profess1ons such as engineer1ng and school 

teach1ng became part of the ava1lable curr1culum, the 

elect1ve system recogn1zed d1fferences 1n 1ndividual 1n-

terests and prov1ded a select1on for var1ed stud1es. 

The small liberal arts, church-related colleges began 

to incorporate the course aspect of the elective system 

1nto the1r curr1culum after 1890. In the post-C1v1l War 

denom1nat1onal college, there was an acceptance: 

• . for the 1ntroduct1on of such new fields 
of study as natural science, psychology, hls­
tory and soc1ology, as long as clergymen­
presidents and professors were able to harmo­
nlze the exact facts wh1ch such disc1plines 
uncovered w1th an orthodox 1nterpretat1on of 
the mean1ng of the word of God (Brubacher and 
Rudy, 1976, p. 115). 

In this area of curr1culum, the church-sponsored schools 

successfully added aspects of the public colleges and 

univers1ties. 

By 1910, the university as an 1nst1tut1on had devel-

oped, and there was also an 1mportant change 1n secondary 

education that affected American colleges. After the 

emergence of the publ1c high school, colleges requ1red 

h1gher entrance standards. Also, w1th the development of 

these publ1c h1gh schools, a greater number of young 

Amer1cans w1th a growing des1re for more educat1on swelled 

the enrollments at the state un1vers1t1es as well as the 

older, establlshed church-related inst1tut1ons. 
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Over 800 permanent colleges and universities were 

founded In the period between the Civil War and World War 

I. However, there were as many as 2,000 schools organized 

during that time. Obviously, most did not survive. Among 

the churches which used higher education as a way to fight 

the growing fear of secularism, the Methodists, Baptists, 

Roman Catholics, Presbyterians, and Lutherans were espe­

cially active in establishing schools with religious in­

tent (Pattillo and MacKenzie, 1966). Finally, reaching 

Its peak, the frenzy to create more universities ended 

with the advent of World War I. 

In the first quarter of the twentieth century, as the 

number of new colleges being established declined, the 

elective system used by most universities and colleges 

came under serious attack. Because students were allowed 

to select any course of study and often loaded their 

schedules with easy courses or an excess of vocational 

work, standards within the schools had been lowered. 

Study lost the seriousness and spiritual tone of the 

prescribed curriculum and there were attempts to reor­

ganize the curriculum. However, these efforts were not 

successful until the depression of the 1930's. "The elec­

tive curriculum had grown up in an age of optimism, expan­

sion, competitiveness, and materialistic satisfaction" 

(Hotstadter and Hardy, 1952, p. 55). Suddenly, with the 

hardships of the depression, there was "a new emphasis on 

the Importance of Increasing [the] abilities to appreciate 



and to enJoy the fru1ts of the sp1r1t" (Hofstadter and 

Hardy, 1952, p. 56). In an attempt to provide balance to 

a curriculum that many felt had swung too far toward 

vocational1sm, schools added large numbers of general 

human1ties courses. 

While the curr1culum was evolv1ng dur1ng the 1930's, 

an even greater event was about to shape both publ1c and 

pr1vate schools--World War Ii. In the summer of 1940, 

before the Un1ted States entered the war, members of the 

government started form1ng plans for educational pol1cies 

to help the veterans when they returned from overseas 

(Olson, 1974). Although the schools could foresee some 

f1nanc1al help at the close of the war, the pr1vate and 

public institutions were experiencing severe enrollment 

and financ1al problems as college-aged students left the 

country to fight. 
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Because the need for additional money cont1nued to 

grow, the pressure increased for federal and state poll­

Cles to support both the publ1c and pr1vate colleges. 

Until after the Second World War, states had provided very 

l1ttle f1nancial aid to colleges and un1vers1ties, and "no 

appreciable f1nancial ass1stance came from the federal 

government unt1l the passage of the G. I. Bill of Rights" 

(Brubacher and Rudy, 1976, pp. 169-170). Th1s b1ll, off1~ 

cially named the "Serv1cemens' ReadJustment Act of 1944," 

prov1ded several benef1ts for Amer1can veterans, and pay­

ments toward the veteran's h1gher education was one 



program. Although payment was technically made to indi-

VIdual students, most of the money generated by the bill 

eventually went to the public and private colleges where 

the students were enrolled. 

With the close of World War II, veterans started 

taking advantage of the G. I. Bill. These veterans began 

to dominate American campuses, and they distinguished 

themselves by their numbers, their maturity, and their 

achievement. In 1947, BenJamin Fine (cited In Olson, 

1974), Education Editor of the New York Times stated: 

. here is the most astonishing fact in the 
history of American higher education. 
The G. I.'s are hogging the honor rolls and the 
Dean's lists; they are walking away with the 
top marks in all of their courses. Far from 
being an educational problem, the veteran has 
become an asset to higher education (p. 41). 

As these older students made their mark upon American 

campuses, both public and private schools were forced to 
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make changes that took Into consideration an older student 

body. Private, church-related schools especially had to 

make great alterations as their campuses allowed for the 

more mature student who often had a family of his or her 

own to support and already possessed fully shaped views of 

life and religion. Olson (1974) stated that by 1960: 

When the last student had received his last 
check, the V.A. (of whom 64,728, or 2.9 per­
cent, were women) counted 2,232,000 veterans 
who had attended colleges under the G.I. Bill 
(p. 43). 

Many of these students attended private schools because 
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the public schools simply could not meet the demand of the 

Increased enrollment. 

Even though the G. I. Bill had g~ven the colleges and 

universities a tremendous boost throughout the 1950's, 

several problems faced higher education In America in the 

early 1960's. As enrollment boomed and then leveled off, 

schools were experiencing large vacancies. In addition to 

this, economic conditions were depressed, and students 

questioned the need for a college degree. Because col-

leges faced a financial crisis, they raised their tuition 

costs, and to compound the problem, Inflation caused ex-

penses to rise faster than the demand for money could be 

met. While these situations were troubling the nation's 

four-year colleges, a new problem arose when the rela-

tively inexpensive two-year community college was devel-

oped and began playing a larger role In higher education. 

Although these factors plagued the public universities, 

they had the greatest effect upon the church-related 

schools. Since public education was more generously sub-

sidized with government funds than the private sector, 

public schools did not have the same maJor financial 

problems that became a constant concern for almost all the 

private schools. Reflecting concern for the future of 

church-related Institutions, Kemeny (cited In Breneman and 

Finn, 1978) said: 

I think the Institution of private colleges 
and universities will survive but I'm afraid 
that I don't believe that all the present 



examples of those 1nst1tutions Wlll survive. 
I have pred1cted 1f present trends cont1nue, 
about half of them are going to go out of 
bus1ness. One way or another they w1ll no 
longer be private colleges 1n the sense in 
which they ex1st now (p. 3). 

By the late 1960's, many of the pr1vate schools were 

fac1ng def1c1ts, and they were forced to make changes in 

order to continue operat1ons. Wh1le federal and state 

governments prov1ded some help, the schools also 1mproved 

management. As the less expens1ve schools attracted more 

and more students, the pr1vate schools developed innova-
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t1ve programs to draw students as well as to search deeper 

1n the private sector for f1nancial support. Also, as had 

happened before when relig1ous schools needed more stu-

dents and greater f1nanc1al backing, many pr1vate schools 

loosened the1r prev1ous rel1gious gu1del1nes in order to 

broaden their support (Brubacher and Rudy, 1976). 

In the 1970's and 1980's, both church-related and 

publ1c colleges and un1vers1t1es 1n the United States 

became concerned about their futures. However, the small 

l1beral arts, church-related 1nst1tutions were 1n double 

Jeopardy. One maJor factor of concern was the demographic 

trend w1th1n th1s country that showed a decreas1ng number 

of college-aged students (Western Interstate Commission 

for Higher Education, 1979), and the other involved the 

increased compet1t1on for supplemental funds from with1n 

the private sector. Because of these two problems, 

church-related 1nst1tUt1ons had to offer the students 



and supporters someth1ng un1que 1n order to attract the1r 

patronage. 

Just as the rel1g1ous nature of many of the early 

colleges changed, today's institut1ons also changed. 

R1esman (c1ted 1n Sanford, 1962) stated: 

The t1es of the maJor Protestant denom1nat1ons 
to 'the1r' colleges have been increas1ngly 
attenuated. The better establ1shed 
church-related colleges 1ncreas1ngly compete 
for the same students and endowments as the 
nonsectarian 1nst1tutions, and can often be 
d1st1ngu1shed from the latter only by such 
archaisms as compulsory chapel, a few mlnls­
ters on the Board of Trustees, and a tenuous 
connect1on w1th a m1ss1on college 1n the i1ld­
dle East or Africa (pp. 90-91). 

Patt1llo and MacKenz1e (1966), in their study on church-

sponsored h1gher educat1on, agreed with R1esman's state-

ment when they noted: 

At th1s point we shall say only that 1t 1s our 
cons1dered opin1on that rel1g1on 1s not as 
strong 1n programs of church-related inst1tu­
t1ons as one would expect. In fact, there is 
good reason to bel1eve that these 1nst1tutions 
are, by and large, stronger academ1cally (1n 
the secular sense) than they are rel1g1ously 
(p. 153). 

Through a rev1ew of the history of h1gher educat1on 
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1n America, one can see that the church-supported colleges 

have existed 1n a unique situat1on. Although they were 

founded on religious conv1ct1ons of individuals or groups 

of 1nd1viduals, the schools themselves were usually secu-

lar 1n nature due to the academ1c setting. Certa1nly, 

changes occurred 1n the relat1onsh1p between churches and 

the 1nst1tut1ons they supported, but did these changes 



occur because of the secular influence of the academic 

program or d1d they occur because of a shift in att1tude 

toward rel1g1ous thought? Pattillo and rlacKenz1e (1966) 

made reference to th1s subJect 1n the1r report to the 

Danforth CommlSSlon, Church Sponsored H1gher Educat1on 1n 

the Un1ted States when they said: 

The academ1c world today 1s essent1ally a 
secular world. Relig1on has been under attack 
or suspect by 1ntellectuals for several gener­
atlons. Probably no contemporary 1nstitution, 
however strong 1ts relig1ous foundat1ons, can 
wholly escape the inroads of secular thought. 
These subtle influences m1ght be expected to 
weaken the rel1g1ous convict1ons of faculty 
and students and thus undermine the very prln­
Clples that could unify church 1nst1tut1ons 
(p. 17). 

Wh1le search1ng for an answer to the complex problems 

besett1ng pr1vate religiously or1ented schools, Patt1llo 

and MacKenz1e (1966) acknowledged that the maintenance of 

a rel1gious emphasis 1n an 1ncreasingly secular world was 

"the clue to many of the problems of church-related col-

leges and univers1ties today" (p. 2). 
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CHAPTER II 

CHURCHES OF CHRIST AND CHURCH­

RELATED COLLLGES 

The relig1ous body known as the Church (or Churches) 

of Chr1st was the outgrowth of a conservat1ve, Blble­

centered movement 1n the Un1ted States. Furthermore, 

this group became "the largest communion cla1m1ng a Resto­

ratlon her1tage and hence, the largest church body lndi­

genous to Amer1ca" (Banowsky, 1965, p. 1x). mule most 

early colleges 1n the Un1ted States had been establ1shed 

by rel1gious groups migrating from Europe, the schools 

established by members of the Churches of Christ were a 

product of th1s powerful American Restorat1on Movement. 

Although parallel1ng the developments w1th1n higher edu­

catlon dur1ng the 1800's and 1900's, and provid1ng an 

example of the close cooperat1on between educat1on and 

rel1g1on, these new colleges supported by members of the 

Churches of Christ st1ll managed to d1ffer sharply from 

the earlier pattern of Amer1can h1gher educat1on wh1ch had 

been strongly church-related unt1l the end of the 1700's. 

To understand the Churches of Chr1st today and thus 

the colleges supported by 1ts members, one must cons1der 

the rel1g1ous Restorat1on Hovement of the n1neteenth 
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century. by 1800, many persons hdd become d1ssat1sf1ed 

w1th the multipl1city of religious groups w1thin the na-

t1on, as well as w1th the secular1sm ev1dent 1n rel1g1ously 

establ1shed un1vers1t1es such as Harvard, Yale, and Prince-

ton (Dowl1ng, 1964). Because of these two maJor concerns, 

as well as the 1ncreased c1rculat1on of the B1ble along 

the Amer1can front1er, there was a plea for a return to a 

s1mpler, more bas1c rel1gion (Cox, 1951). In response to 

th1s plea, the Amer1can Restorat1on began, and 1t was 

gu1ded by two fundamentals: 

(1) That all bel1evers 1n Christ should be 
un1f1ed 1n one body, and (2) that the only 
poss1ble bas1s for such un1ty was the accep­
tance of the B1ble as the absolute author1ty 
1n rel1gion (Banowsky, 1965, p. 2). 

In America in the early 1800's, p1oneers were mov1ng 

into Kentucky and Tennessee, and these p1oneers carried 

the restorat1on pr1nciples w1th them as the broke w1th 

rel1g1ous traditions. Furthermore, the un1quely Amer1can 

rev1val method of evangel1sm thr1lled the people of the 

frontier who had not often heard a preacher. Shak1ng off 

the burdens of relig1ons with wh1ch they had d1sagreed, 

many settlers not only built homes and plowed v1rg1n 

lands, they also put forth the motto: "Where the i31ble 

speaks, we speak; where the B1ble is silent, we are si-

lent" (Banowsky, 1965, p. 3). Because the Restorat1on 

Movement paralleled the front1er movement w1th 1ts des1re 

for freedom and equality, the new rel1gious groups bore 

the marks of the front1er 1nfluence. 
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Alexander Campbell and Barton Stone were the most 

prominent of the early leaders of the reform movement that 

developed 1nto the body eventually known as the Churches 

of Chr1st, and the1r 1ndependent efforts were JOlned 1n 

1832. Although members of this rel1gious follow1ng were 

sometimes referred to as "Cambellites" or "Reformers," the 

name the group f1rst used was "D1sc1ples of Christ." 

However, the D1sc1ples of Chr1st, reflect1ng the1r d1ssat-

isfact1on with the many d1vergent relig1ons 1n America, 

w1shed only to be called by the New 'Testament name "Chris-

tian," since their goal was to restore the orig1nal tJew 

Testament Church. On January 1, 1832, Stone (c1ted 1n 

Abbott, 1924) emphas1zed the group's strong des1re to have 

only a biblical name and follow only b1blical teachings 

when he said: 

Let us then, my brethren, be no longer Cambel­
lites, or Stone1tes, New Lights, or Old Lights, 
or any k1nd of lights, but let us all come to 
the Bible and to the B1ble alone, as the only 
Book 1n the world that can give us all the 
l1ght we need (p. 14). 

The Restoration rlovement and the found1ng of the 

D1sciples of Chr1st cannot be separated from church-

related schools because most early restorat1on leaders 

held the att1tude that the key to the movement's success 

was educat1on. Plac1ng a spec1al emphas1s upon h1gher 

educat1on, Campbell (1836) expressed his position when he 

stated: 

We, indeed, as a people devoted to the Bible 
cause, and to the B1ble alone, for Christian 
fa1th and manners, and d1sc1pl1ne, have 



derived much advantage from literature and 
science, from schools and colleges. Of all 
people In the world we ought then to be, ac­
cording to our means, the greatest patrons 
of schools and colleges (p. 377). 

He also said: 

In all the ages of Christianity, the great re­
formers of the world were educated men. Who 
have been the fathers of Protestantism, of 
Bible translation, and of the diffusion of 
Christian light, learning and science In the 
world? And who, of all of these, was not 
nursed and cherished In the bosom of a college 
(p. 110)? 
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Despite the importance Campbell placed on education, there 

were other Disciples who opposed such schools. Disagree-

Ing with the position of Campbell and others on church-

related colleges, Daniel Sommers (1913), another Influen-

tial church leader, said: "Human Institutions attached to 

the church are not only unscriptural but they have always 

been one of the most fruitful sources of corruption" (p. 

222). 

Perhaps one of the most surprising themes Campbell 

extolled was his strong opinion concerning the education 

of women In colleges. ln 1833, Oberlin College (associ-

ated with the Congregational Church) had been the first 

college to open Its doors to women on the same basis as 

men (orubacher and Rudy, 1976). ~his school helped shape 

Campbell's (l838a) ideas: 

The education of the female sex, I contend, IS 
at least of equal Importance to society as the 
education of our own. In moral results It IS 
perhaps greater. ~heir influence In extending 
and perpetuating general education, as well as 
their moral Influence, IS likely to be greater 
than ours (p. 256). 
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Including women 1n the Chr1st1an colleges helped prevent 

the schools from becom1ng models of the sem1nar1es then in 

ex1stence throughout the country, and 1t also establ1shed 

the precedent for coeducat1on wh1ch colleges assoc1ated 

with the Churches of Christ (hereafter referred to as 

Chr1stian colleges) later chose to follow. 

Although Campbell was a pr1mary proponent of Chris­

tlan colleges, he was strongly opposed to organ1zed clergy 

and theolog1cal sem1nar1es. He bel1eved that the semi­

narles and the1r clergy had strayed 1nto profess1onal 

speculat1ons wh1ch had caused much of the relig1ous dlVl­

SlOn the Restorat1on ~lovement was attempt1ng to correct 

(Campbell, 1836). vVhen Campbell f1rst organized a school 

at Bethany, V1rgin1a, h1s att1tude toward seminar1es ln­

fluenced the type of inst1tution he began, and Bethany 

College, as well as each of the schools later sponsored by 

members of the D1sc1ples of Christ or the Churches of 

Chr1st, avo1ded be1ng known as a School of ~heology. In 

add1t1on, the restorat1on-inspired colleges held closely 

to the original fundamental principles of the movement. 

In 1840, Campbell establ1shed Bethany College at a 

s1te across a creek from his home 1n Bethany, Virgin1a 

(now West V1rg1n1a). In add1tion to serv1ng on the 

school's board, Campbell was the president for nearly 25 

years (Young, 1949). In accordance w1th his ph1losophy, 

the charter of the college stated that "noth1ng herein 

conta1ned shall be so construed as at any t1me to author1ze 
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the establishment of a Theological Professorship in said 

college" (Campbell, 1840, p. 176). Although the founders 

felt It was imperative to stay away from the concept of 

seminary schools, there was a provision In the charter for 

religious worship and Instruction to be performed by "re-

spectable ministers of various denominations" (Campbell, 

1840, p. 177). Later becoming known as the "mother of 

colleges," Bethany, under Campbell's direction, had a 

marked Influence upon the entire restoration movement as 

well as on the future Christian colleges. Although Camp-

bell did not describe the college as a theological school, 

he did consider It a "literary and scientific institution 

founded upon the Bible as the basis of all true science 

and true learning" (Campbell, 1840, p. 179). 

Campbell's (1840) definition of education summarized 

the way colleges associated with the Churches of Christ 

approached their studies. He stated: 

Education, with me, IS the proper development 
and direction of human powers. It IS not 
merely the simple communication of the knowl­
edge of letters--of the names of things--of 
the rules of art, or of the outlines of the 
whole circle of science. It is the proper 
trainlng, the full development and cultivation 
of the physical, Intellectual, and moral fac­
ulties (p. 33). 

Putting Into practice the theory that the Bible should be 

taught both as a textbook and as a classic, Campbell 

proclaimed the ''B1ble as a true science and taught It 

lnductively" (p. 33). Furthermore, the B1ble was stud1ed 

every day as a text at Bethany College (Campbell, 1882), 
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and th1s pract1ce became a tradit1on at later Chr1st1an 

colleges. In reference to th1s k1nd of B1ble study, 

Campbell (1850b) made the statement that "Bethany College 

1s the only college known to us 1n the ClVlllzed world, 

founded upon the Blble" (p. 171). Instead of being JUSt a 

rel1g1ous sem1nary, Bethany was both a literary and sc1en-

t1f1c college. 

Campbell's (1882) early thoughts on educat1on molded 

the church's att1tude toward Chr1stian schools. He placed 

strong emphasis upon the value of educat1on as a "protest 

against 1ntolerant dogmat1sm on the one hand, and an 

lntellectual react1on aga1nst a mystical and superst1t1ous 

p1etism on the other" (p. 329). Reflect1ng his own abhor-

renee of 1gnorance, Campbell's entire views of the B1ble 

requ1red thorough 1nvest1gative study, and these ideas 

were predom1nant 1n h1s own college as well as 1n others 

later begun throughout the nat1on. Concern1ng the top1c 

of educat1on, Campbell (1838b) wrote: 

·~1s educat1on that makes the man--lntellec­
tually, morally, relig1ously, internally: I 
mean education in 1ts true, and proper, and 
all-comprehenslve 1mport. The world has been, 
till lately, asleep upon this m1ght1est of 
l1v1ng interests (p. 92). 

Campbell had promoted and helped lead the restorat1on 

that results 1n the D1sciples of Chr1st, and by 1841, JUSt 

one year "after Bethany College was establlshed, "the total 

number of churches assoc1ated with the movement was 1,891 

w1th 119,698 members" (Campbell, 1850a, p. 291). Camp-

bell, through Bethany College, h1s preaching, and hls 
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writings, had a profound Influence over the entire Resto-

ration l~vement. However, Charles Clayton Morrison (cited 

In Young, 1949), a former editor of the Christian Century, 

said that Campbell's greatest contribution lay "In the 

field of education, for he was essentially a teacher" 

(p. 32). 

Noting Bethany College's success, members of the 

Disciples of Christ established other church-related In-

stitutions. Perhaps the most Important of these schools 

was Franklin College, founded In 1845 near Nashville, 

Tennessee. Because of the strong restoration spirit of 

Tolbert Fanning, a Disciples of Christ preacher and 

founder of the school, the Franklin College charter was 

silent upon the subJect of religion because Fanning did 

not wish the school to be considered denominational. 

While--as at Bethany--there was no religious requirement 

written Into the charter, most of both the faculty and the 

board of trustees were members of the Disciples of Christ, 

which also paralleled the Bethany pattern. However, at 

neither college was church membership a chartered require-

ment (Young, 1949). 

Fanning (cited In Young, 1949), through Franklin 

College, exerted a strong influence over the Disciples 

within Tennessee: 

His students went out to become the leaders in 
all phases of the church's work, and through 
them he influenced every college which has 
been established by members of the Churches of 
Christ (p. 34). 
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At a t1me when the collegiate curr1culum was relatively 

stable, Franklin became one of the first schools to com-

bine a literary education with a pract1cal study of agri-

culture and mechanical crafts (Young, 1949). Because 

Fanning (cited in Young, 1949), felt the work would "con-

stitute and excellent laboratory for the study of natural 

philosophy" (p. 42), students were required to work on the 

adJoining farm as they attended school. Concern1ng the 

relationship between education and a church-oriented 

school, Fanning's methods of inst1ll1ng religious as well 

as social respons1bility were very successful at this 

stage In the h1story of the Disciples of Chr1st. 

Wh1le the number of church-related colleges associ-

ated with the Disciples grew, the Disciples of Christ, as 

a whole, also continued to 1ncrease in membership. Even 

the political turbulence which existed within the United 

States In the mid-1800's did not greatly affect the growth 

of this religious body. The number of congregat1ons In 

the North reached 1,241, wh1le the South had 829, for an 

Increase of 179 congregations In just under 15 years 

(DeGroot, 1940). \lh1le the nation fought a war that 

focused upon slavery, th1s question of slavery was not a 

maJor problem to the unity of the Disciples of Christ. 

While most of the (Church) papers were paclf­
istic, the rank and file of the membership 
took up arms as a matter of religious oplnion, 
leav1ng others the right to a d1fferent opln­
Ion as to wh1ch side they chose, or as to 
whether they w1shed to fight at all or not 
(Young, 1949, p. 21). 
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By 1870, the membership was almost three times as great as 

It had been In 1850, growing from approximately 120,000 to 

350,000 (Garrison, 1931). Although the DISCiples were 

experiencing tremendous growth, there were difficulties 

Within the church that were gradually emerging. 

The question of missionary societies became a major 

disruptive influence within the Disciples of Christ after 

the Civil War. Those who wanted organized missionary so-

Cieties supported by the entire body of the Disciples were 

strongly opposed by other Christians who believed the 

Bible taught that each congregation should have local con-

trol over decisions. The Christians opposing the soci-

ties held that: 

missionary work should be done under the super­
VIsion of the local congregation with other 
congregations cooperating if they desired. 

'I'hey contended that a fonaal missionary 
society apart from the local congregation was 
unscriptural and therefore wrong (Young, 1949, 
p. 22). 

Ironically, the Disciples, as a whole, had been able to 

continue growing during the CIVIl War because the local 

congregations had maintained local control. Uow the con-

cept of local congregational control became the central 

dividing Issue as missionary societies were debated. 

In addition to miSSionary societies, instrumental 

music In worship became a maJor cause of dissension among 

members of the Disciples of Christ. Before the Civil War, 

Instruments were not ava1lable In much of the country; 

therefore, there were no maJor problems concerning the1r 

acceptability. However, when members began to bring in 
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1nstruments, many of the D1sciples felt that th1s was a de­

parture from the standard set for t~ew 7estament Chr1st1ans. 

The problems of m1ss1onary societ1es and instrumental 

music 1n worsh1p made the body of the D1sc1ples of Chr1st 

focus more closely upon Campbell's (cited in Young, 1949) 

two orig1nal fundamental pr1nciples: II the un1.on of 

all Chr1st1.ans, and the New Testament as the only true 

bas1s for such a un1on" (p. 22). 'i'he D1.sciples of Chr1st 

emphas1zed the first principle--the union of all Chris­

tians. A new religious group emerged from w1thin the 

D1sciples of Christ, and 1ts members emphas1zed Campbell's 

second principle--the New Testament as the only true pat­

tern for worship. This new religious group became known 

as the Churches of Christ, and the Disciples of Chr1st 

became the Christian Church (Banowsky, 1965). The 

Churches of Christ maintained the fundamental pr1nciple 

that each congregation retained complete local control, as 

1t used the B1ble as its only govern1ng law. 

Until 1906, the body of reformers had been listed as 

the Disc1ples of Christ 1n the Un1.ted States Census. 

However, the questions of the late 1800's had div1ded the 

group. In 1906, the u.s. Census Bureau listed separately 

the "Churches of Christ" and the "D1sc1.ples or Chr1stian 

Churches" (DeGroot, 1940, p. 131). 'I'he number of members 

worship1ng 1n non1nstrumental congregations, Churches of 

Christ, stood at about the same number in 1906 (159,658) 

as had the ent1re movement 1n 1855 (Lynn, 1981). 
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Desp1te the fact that the original Disciples had 

d1vided 1nto two separate churches, the membership now 

known as the Churches of Christ still had a strong desire 

for Chr1stian h1gher educat1on. Consequently, other 

Chr1stian colleges were established to follow Bethany and 

Frankl1n. Still exh1b1t1ng their restoration sp1rit, these 

new schools, like the1r predecessors, were marked by a 

defin1te independence from any church organizat1on. Fan-

ning {1855) wrote: 

1~e pract1ce of cooperat1on of any body of 
men, such as association, conference, presby­
tery, or cooperation meet1ng, acting outside 
of the church, independent of her, and with a 
v1ew to bringing the respect1ve churches under 
obligation to do anything which such body 
might suggest, is an outrage against the 
Church of Christ (pp. 135-136). 

While the schools could be controlled ind1rectly by the 

faith and patronage of the membership of the Churches of 

Christ, there was not an organic connection between the 

Churches of Christ and the colleges its membership sup-

ported. The schools were private enterprises operated and 

controlled by individuals. 

Understanding the importance that Churches of Chr1st 

placed upon local congregational control and upon follow-

ing biblical guidel1nes was essent1al 1f one were to 

understand the relationship between the Churches of Chr1st 

and the colleges and univers1ties assoc1ated with them. 

While the churches' relat1onsh1ps w1th the colleges and 

un1vers1t1es were close, they were not bound together. In 

guard1ng the churches' restorat1on pr1nc1ples, supporters 



of Chr1st1an schools recognized two fundamental dangers 

assoc1ated w1th Christian colleges: 

The schools m1ght become organically un1ted 
w1th the church, which would not be after the 
New Testament pattern, and thus gradually 
dominate the church. On the other hand, there 
1s the danger that there may develop too wide 
a gulf between the schools and the church and 
that the schools may not be kept close to the 
fundamental princ1ples which the B1ble teaches 
(toung, 1949, p. 33). 
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These two extremes def1ned the boundaries with1n which the 

Chr1st1an colleges had to ex1st, and financial support was 

a maJor way the schools mainta1ned their separateness. 

"The colleges are all private enterprises with no cla1m on 

the churches except the cla1m of common interest" (Young, 

1949, p. 24). 

In 1906, when the Disciples of Christ divided and 

became on the one hand Churches of Christ and on the other 

hand, the Christian Church, there were only seven small, 

struggling colleges supported by members of the Churches 

of Chr1st. Of these 1nstitutions, the Nashv1lle Bible 

School, a college established 1n 1891 and later renamed 

David L1pscomb College, was the only one to survive the 

early years after the religious spl1t. However, 

A number of preachers who preferred the fellow­
ship of Churches of Christ were convinced that 
the cause could be most effect1vely advanced 
through Blble schools and colleges (Banowsky, 
1965, p. 8). 

As an early result of this bel1ef, Ab1lene Christian 

College (now Ab1lene Chr1st1an Un1versity), was estab-

lished 1n 1906, the same year the Churches of Christ were 
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off1c1ally recognized by the Bureau of the Census 1n 

America (Banowsky, 1965). 

W1th a growing awareness of the 1mportance of educa-

t1on under Chr1stian ausp1ces, the members of the Churches 

of Chr1st began establ1sh1ng small colleges wherever the 

church was strong enough for members to support such a 

school. But because these small schools could not compete 

academ1cally or financ1ally w1th other private educat1onal 

inst1tut1ons, a trend developed toward fewer and larger 

Chr1stian colleges. As many of the small schools began 

dy1ng, people associated with them encouraged the support 

and patronage of the1r constituency to transfer to larger, 

more stable 1nst1tut1ons (Young, 1949). 

The Christian colleges that emerged in the early 

1900's were marked by an 1ndependence from any formal 

church organization. Just as the early Amer1can Restora-

tion Movement had demanded that no other institution 

should do the work of the church, the members of the 

Churches of Chr1st who supported Chr1st1an schools were 

careful to avo1d ties of obl1gat1on between the colleges 

and the congregations. However, the Christ1an colleges 

soon began an 1mportant service that prov1ded opportun1ty 

for members of local congregat1ons to v1s1t together as 

well as listen to outstand1ng leaders from the Churches of 

Christ. It was 1n Ab1lene, Texas, 1n 1918 that Ab1lene 

Christian College began the annual B1ble Lectureship . 

. . . the loosely kn1t Churches of Chr1st, 
still dazed and dis1llus1oned by the D1sciples' 



dlv1s1on, had now discovered their cruc1al 
rally1ng center--soon to become a national 
forum to reflect and defend the distingu1sh-
1ng features of their fa1th (Banowsky, 1965, 
p. 15). 

See1ng the s1gn1f1cant value of such gather1ngs, other 

Christian colleges also developed annual lecturesh1ps to 

meet the needs of communicat1on and encouragement with1n 

the area they served. 

While the lectureship in no way bound the church to 
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the college, it did advance the cause of both. During the 

first three decades of the twent1eth century, the Churches 

of Christ experienced a great amount of growth w1th1n the 

United States. As membership increased, these Christians 

established more church-related schools. Of the 18 new 

Christian colleges begun in that era, five surv1ved to the 

present date as strong institutions (Young, 1949). 

While Christian colleges were producing graduates who 

carr1ed the1r princ1ples across the country, World War II 

helped carry these same men and their ideals to other 

shores. Although World War I had influenced mission work 

to some extent, it was the Second World War that made the 

more dramatic 1mpact. Young servicemen played a maJor 

role 1n establishing the Churches of Chr1st in nations 

other than the Un1ted States. 

As the influence of the Churches of Chr1st spread 

throughout the world 1n the 1940's, Amer1can Chr1st1an 

colleges were also benef1t1ng from the Servicemen's Read-

JUStment Act of 1944 (Brubacher and Rudy, 1976). Th1s 



Act, popularly known as the G. I. Bill of R1ghts, made 

payments to veterans as they pursued their education in 

e1ther publ1c or private colleges. With Uncle Sam paying 

the veteran's b1ll, Chr1stian colleges were able to raise 

tu1tion and thus ach1eve greater financ1al flexibility. 

These payments provided a way for many students to attend 

Chr1st1an colleges and also helped combat the financial 

problems that were confront1ng the schools sponsored by 

members of the Churches of Christ in the United States. 
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Some of the servicemen who were continuing their 

education after World War II did not forget the nations in 

which they had fought. These veterans returned home with 

the des1re to spread the gospel, and local congregations 

began to send these young men as preachers to foreign 

lands as well as to new domestic fields. Because of the 

b1rth of th1s new m1ss1onary spirit, the war had a "scat­

tering" effect upon the church s1milar to that experienced 

by Chr1stians dur1ng the persecutions of the first and 

second centuries (Lynn, 1981). Where Chr1stians moved, 

the gospel spread and the Churches of Chr1st aga1n grew as 

they reached out to others. 

The 1940's and 1950's saw more growth for both the 

Churches of Chr1st and Chr1st1an colleges supported by her 

membersh1p. Dur1ng that time, nine new colleges were 

establ1shed by members of the Churches of Chr1st, and six 

rema1ned act1ve desp1te cont1nuing financial problems. 

Also, concern1ng the1r size: 



The Churches of Chr1st by 1960 had soared in 
numerical strength into the select circle of 
the nat1on's top ten religious bodies . 
they steered a cons1stent course so b1blically 
preservat1ve that they now preva1l as the most 
doctrinally conservative of the country's 
maJor rel1g1ous organ1zat1ons (Banowsky, 1965, 
p. 46). 

As Christ1an colleges grew in strength and estab-

lished themselves, many members of the church and the 

community looked at the schools as more than JUSt places 

for academ1c growth. W1th both students and f1nancial 

support coming from a conservat1ve rel1gious fa1th, these 

colleges became a refuge from the world and a place to 

protect the youth. Athens Clay Pull1as (1960), 1n a 

lecturesh1p address at Harding College, said: 

Thanks to our Christ1an schools, several thou­
sand mothers and fathers across th1s land will 
rest easy tonight, as they enJOY the assurance 
that the1r son or daughter is in good company 
(p. 124). 

Such a broad statement of respect ind1cated what was 

expected of the Christian colleges. The campus had to 

prov1de more than academ1cs; 1t also had to provide the 

pr1nciples that were an integral part of the transit1on 

from youth to a mature Christ1an adult. 

From 1960 until the early 1980's, the Churches of 
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Christ grew in membership, but not as dramatically as pre-

v1ously. Because of the heavy f1nancial burden carr1ed by 

private schools, no new colleges were established, but the 

11 establ1shed institutions rema1ned sound. By 1980, there 

were 12,721 congregations of the Churches of Chr1st in the 

United States, w1th 1,239,654 members (Lynn, 1981), and 
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worldwide there were approximately 20,000 congregations 

w1th a total of 2.5 to 3 mill1on 1nd1vidual members (Bar­

nett, 1979). While the size of local congregations varied 

from JUSt a few members to several thousand, the greatest 

concentrat1on rema1ned 1n the southern Un1ted States. In 

Tennessee, where the Restoration Movement had first taken 

f1rm root, the city of &ashville had the largest concen­

tratlon, with approximately 40,000 members divided among 

135 congregat1ons (Barnett, 1979), and the state of Texas 

had over 17% of the churches and over 22% of the entire 

membershlp of the Churches of Christ (Lynn, 1981). In 

contrast to th1s, the North Central and northeast regions 

of the Un1ted States had very few congregations. 

Members of the Churches of Christ of the 1980's still 

cons1dered themselves people with a restoration spirit and 

the goal remained to restore the original New Testament 

Church. Because members st1ll followed the pleas of the 

early reformers to "throw off denom1national1sm, to throw 

away human creeds, and to follow only the Bible" (Barnett, 

1979, p. 3), both churches and schools were careful that 

nothing should be required of people as acts of fa1th 

except what was shown 1n the scr1ptures. W1th1n the 

Churches of Christ there has never ex1sted governing 

boards or d1strict, regional, national, or international 

headquarters; furthermore, there were no conventions, 

annual meetings, or off1c1al publications. "Each congre­

gatlon 1s autonomous and is independent of every other 



congregation" (Barnett, 1979, p. 4). Members of the 

Churches of Christ continued to be convicted that the 

B1ble was the only controlling authority and that local 

congregations had to rema1n autonomous. The Chr1st1an 

colleges also cont1nued to stand firm as institutions 

separate and apart from the Church which provided its 

fa1th. 
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CHAPTER III 

DAVID LIPSCOMB COLLEGE 

Histor1cal Background 

Dav1d Lipscomb College, the oldest existing college 

operated by members of the Churches of Chr1st, owed its 

success to two men, David Lipscomb and, to a somewhat les­

ser degree, James A. Hard1ng. These ind1v1dual Christ1ans 

were deeply affected by the Restoration 11ovement in general 

and the teachings of Tolbert F'ann1ng and Alexander Campbell 

in part1cular. When Lipscomb and Harding eventually 

founded a school in Nashville, Tennessee, it portrayed the 

Christian principles of those earlier restoration leaders 

(Hooper, 1977). 

L1pscomb had entered ~ranklin College in 1846 when he 

was Just 15. This agricultural school east of Nashville 

had been establ1shed in 1845 by Fanning, and its curricu­

lum included Chr1st1an pr1nc1ples that stressed manual 

labor (Hooper, 1977). Expressing the ph1losophy he w1shed 

to 1mpart to his young students at Franklin, Fanning 

(c1ted 1n Young, 1949, p.42) sa1d: "Genuine education 

implies not the exerc1se of the mind alone, or any one of 

its powers, but it is the full development of the whole 

man--body, mind, and soul. 11 Furthermore, he stated, "The 
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Bible is the only book which will be recommended as au­

thority 1n morals" (c1ted in Young, 1949, p. 42). Deslr­

ing to show his belief in the Blble, young Lipscomb, while 

recover1ng from a severe case of typhoid fever in 1846, 

requested that Fanning baptize h1m. Acquiescing to h1s 

request, Fann1ng emersed the youth in a watering trough 

and thus started him on his long life of Christ1an serv1ce 

(Hooper, 1979). 

After graduating from college, L1pscomb spent most of 

h1s t1me as a farmer. Hav1ng inherited 300 acres of prime 

land at Williams Woods, he cult1vated his own farm as well 

as his father•s. While he d1d not consider himself a 

preacher, he did feel "his profession in life was that of 

being a Christian" (Hooper, 1979, p. 47). Because of h1s 

des1re to accomplish whatever good he could, Lipscomb 

often shared the Blble w1th others. This led him further 

into preaching, even though he always felt embarrassment 

when he stood to speak (Hooper, 1979). 

In 1855, while Lipscomb was farming and preaching, 

h1s mentor, Fanning, and h1s brother, W1lliam Lipscomb, 

established a church paper, the Gospel Advocate, in Nash­

ville (Hooper, 1977). Expressing the views and concerns 

of the D1sciples, this Chr1st1an publication provided an 

outlet for voic1ng the problems fac1ng the Christ1ans in 

Tennessee as well as the ent1re brotherhood. Although war 

clouds were gather1ng, a chief concern among D1sc1ples was 

Christ1an education. 



As early as 1860, a group of men began to formulate 

plans for a system of Chr1stian schools in Middle ~ennes-

see. These schools were to be based upon the principles 

of the Chr1st1an rel1gion and were designed to compensate 

for a lack of fac1lit1es for the educat1on of children 1n 

"proper moral and rel1gious influences" (Lipscomb, 1860, 

p. 207). Dav1d Lipscomb became the leader 1n present1ng 

this 1dea to the churches in the area. He said: 

.• religion in its deepest meaning and most 
spir1tual import, 1s fully expressed 1n the 
word 'educat1on.' Hence, it 1s not a subJect 
of trivial import, it cannot be separated from 
religion. (Lipscomb, 1860, p. 330). 

S1nce Franklin College was already established, 1t there-

fore was des1gnated as the first school of the system. 

The Civ1l War ended the original dream of an educa-

tional system in Tennessee based upon the B1ble and the 

principles of Christian rel1gion. Franklin College had 

been destroyed 1n the fall of 1865 and after the war it 

was impossible to ra1se the needed money to replace the 

burned school. However, Lipscomb's 1nterest in Christian 

education in Tennessee did not die. 

Next to the family c1rcle, there 1s no influ­
ence so potent for good or evil over the life 
of 1nd1v1duals as the associat1ons of school 
days. We hope then our brethren will 
strive to so direct the1r children both around 
the family fires1de, and in the school c1rcle, 
that the benign 1nfluences of pure Chrlstian­
lty w1ll have an influence in moulding their 
hearts and l1ves (Lipscomb, 1866, p. 523). 

In 1866, Lipscomb became ed1tor of the weekly Gospel 
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Advocate. Concerning the paper, L1pscomb (cited in Hooper, 



1979) sa1d: 

Our efforts 1n the future, as 1n the past, 
shall be to bu1ld up no party, no denomination 
or 1nterest, to cater to no preJudices, polit­
ical or sectional, but shall be to know the 
truth, the whole truth as it is revealed 1n 
the Scriptures, and to induce per1shing mor­
tals to obey the truth (p. 100). 

While Lipscomb was preach1ng Christian1ty through h1s 

paper, he d1d not ignore education. Believ1ng education 

was essential 1f the South were to rebu1ld, he urged 

Chr1st1ans "to help in organiz1ng a school or schools for 

the education of all ch1ldren, even the poor" (Lipscomb, 

1866, p. 588). 

Although for many years money was inadequate among 

the Disc1ples in the South to organ1ze a school, Lipscomb 

continued to use h1s influence through h1s preaching and 

the Advocate to stress the need for a Christian school. 

Deploring the tendency of education to be concerned only 

With the intellect, Lipscomb (1893, p. 196) stated: "The 

only solid foundation for church or state, for virtue or 

morality, for social and political good, IS the develop-

ment of the moral and spiritual nature in man." Further-
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more, he believed that too many institutions were ignoring 

this moral and spiritual aspect in education. As a re-

sponse to the problem of the secularization of society 

nurtured by many colleges In America, Lipscomb felt the 

answer was a school that required the study of the B1ble. 

In reference to th1s Bible-oriented school, he said: 



The child that lS required day by day in a 
regular and orderly way to study arithmetic, 
but is left to his own choice as to whether he 
studies the Bible . . . cannot avo1d the 
conclusion that arithmetic lS important, the 
Bible un1mportant in the judgment of parents 
and teachers (Lipscomb, 1903, p. 196). 

After years of hop1ng and planning for a Christ1an 

school in rnlddle Tennessee, another figure appeared upon 

the scene and became the catalyst for the proJect. James 
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A. Harding was a graduate of Bethany College and a staunch 

follower of the early Restoration principles that Campbell 

had espoused. Harding, an evangelist in almost constant 

demand as a speaker, conducted 300 revivals between 1876 

and 1891, and 17 of these were held in Nashvllle. In 

1889, dur1ng a revival at the South College Street Church 

in Nashville, he stayed in the horne of David Lipscomb, who 

was then one of the congregation's elders. It was then 

that these two men discussed plans for opening a school 

where the Bible would be taught to every student as a 

textbook along w1th other branches of study (Pittman, 

1941). 

The new Blble school in Nashville carne into existence 

because of a number of developments within the Restoration 

Movement dur1ng the years 1880-1890. Llpscornb and Hard-

1ng, as well as other relig1ous leaders, felt the schools 

operated by the D1sciples of Chr1st were departing from 

the teach1ngs of the New Testament. An example of this 

departure was Bethany College, where in 1890, danc1ng was 

1ntroduced on the campus and an organ was installed 1n the 



chapel. Another maJor concern was the fact that some of 

the larger churches, 1nclud1ng V1ne Street Chr1stian, the 

orig1nal congregat1on 1n Nashville, introduced the organ 

and the m1ss1onary soc1ety into their activit1es (Hooper, 

1979). With these changes causing deep concern, Lipscomb 

and Hard1ng qu1ckly moved to form another college. 

The f1rst def1nite not1ce of the proposed new school 

was written by Lipscomb in the Gospel Advocate in the 

early part of 1891. It read as follows: 

It is proposed to open a school in Nashville, 
September next, under safe and competent teach­
ers, in which the B1ble, excluding all human 
opinions and philosophy as the only rule of 
faith and practice will be taught. The 
a1m is to teach the Christ1an relig1on as 
presented in the Bible in its purity and full­
ness; and in teaching this to prepare Chris­
tians for usefulness in whatever sphere they 
are called upon to labor. Such additional 
branches w1ll be taught as are needed and 
helpful in understanding and obeying the Bible 
and 1n teaching 1t to others. We desire at 
once to hear from all who feel an 1nterest in 
establish1ng such a school and espec1ally from 
such persons as are desirous of attending 
(Llpscomb, 189la, p. 377). 

Encouraged by the response to h1s article, L1pscomb 

(1892b, p. 445) sa1d: "There are from twenty-five to 

fifty young men anxious to enJOY at once the help of this 

school." Furthermore, he announced that "'rhe Bible 

School" would open in October of that year (p. 445). 
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Through the comb1ned efforts of L1pscomb and Harding, 

the school opened on October 5, 1891 (David Lipscomb 

College Faculty Handbook, 1982). Located 1n a large, 

br1ck res1dence on what is now called Hermitage Avenue, 
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the school had no offic1al name. It was Harding who 

publ1shed an art1cle ent1tled "The Nashv1lle B1ble School" 

not long after the school opened. Thereafter, this title 

became the prevailing name for the college (Pittman, 

1941). 

The Nashville B1ble School was the most 1mportant 

appl1cat1on of David Llpscomb's 1deas on educat1on. Re-

flect1ng h1s deep concern for Christian education, the 

school was a natural outgrowth of Lipscomb's train1ng and 

thought. H. Leo Boles, an early student at the Nashville 

B1ble School and later president of David Lipscomb Col-

lege, wrote concern1ng the impact of earlier philosophies 

wh1ch influenced the Nashville B1ble School. He stated: 

The idea of Chr1stian education first formu­
lated in the mind of Alexander Campbell, then 
enlarged upon a clear version by Tolbert Fan­
nlng 1n the work of Franklin College, and 
eventually developing more fully 1n the broad 
practical v1sion of Dav1d Lipscomb and J. A. 
Harding--found its fruit1on 1n the organiza­
tion of the Nashville B1ble School (n.d., 
n.p.). 

Those early years of preparation for the school had 

not been w1thout both conflict and apathy. While people 

from other parts of the country hurled sarcastic j1bes 

through various religious papers, Lipscomb felt much of 

th1s was the l1ngering results of sect1onal feelings. He 

asked: 

Do you look upon the Southern brethren as 
hewers of wood and drawers of water for you, 
to support your schools, and serve as a 
dump1ng ground for your preachers out of a 
JOb? (Lipscomb, 189lc, p. 733). 
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~leanwhile, others could not see why another school should 

be established ln Nashville. Responding to thls, Llpscomb 

answered the critlcs by saying the Blble school would 

teach the subJects others taught just as well as any 

school, and lt would glve all students instruction in the 

Blble. 

Wlth a strong splrltual appeal, the school's flnan-

clal support came from indlviduals, congregations, and 

students. Lipscomb appealed for aid to everyone loyal to 

the Restoration Movement. In 1892, he wrote: 

We have little falth in the church's maklng 
true and faithful Chrlstians, until it takes 
the children and teaches them, not an hour one 
day in the week, but every day of the week, 
falthfully teaches them the way of life and 
truth. Until the church is thus earnest in 
tralning the children in the ways of salva­
tlon, instilling the Christian religion into 
their hearts with almost every breath drawn, 
lt wlll never have faithful, true, devoted 
members of the church. The church that g1ves 
up the educat1on of ch1ldren to others will, 
no doubt, have faithless members (p. 370). 

Although there were some who opposed support for the 

college on a congregational level, others maintained the 

school was "a good work which could advance the Kingdom of 

God" (Davld L1pscomb College Faculty Handbook, 1982, 

p. 9). The Nashville B1ble School became the only college 

assoc1ated w1th the Churches of Chr1st to receive finan-

c1al support from congregations~ however, the control of 

the school remained w1th the trustees. 

Dur1ng the first school year, classwork was conducted 

ln the large house rented by Llpscomb, J. R. Ward, and 
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w. H. Dodd. vfuile only nine men appeared for enrollment 

the first day, 53 students, includ1ng two women, enrolled 

during the sess1on. Of these students, 32 took the regu­

lar course of study, and 24 planned to become preachers 

(Lipscomb, 1892). In reference to students who would 

choose to attend the school, Lipscomb (l89lc, p. 576) 

wrote: "The school is not especially for preachers, but 

to teach the Bible and all the branches that will be 

useful and helpful to the student." Prov1ding instruct1on 

were James Hard1ng and David and William Lipscomb. The 

school year closed on May 26, 1892, with definite plans to 

cont1nue for a second year (Young, 1949}. 

Shortly before the open1ng of the second school year, 

arrangements were made to occupy a larger build1ng on 

Cherry Street. A new, two-story, brick house was rented 

for the school, and 1t was a combination of a store bulld­

ing and rooming apartments with the storeroom serving as a 

chapel and recitat1on room. Although the facilities were 

more acceptable, the location was not a desirable one 

because 1t was on the edge of what was considered the 

"rough side" of town (P1ttman, 1941). This undesirable 

location may have been the reason no g1rls were enrolled 

that year. Wh1le tuition charges were increased, those 

students unable to pay were still allowed to attend. 

Forty-two regular students enrolled and 32 of those 

planned to preach. 
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It was 1n 1893 that the school found a more permanent 

home. Encouraged by the early success of the venture, 

Lipscomb, Ward, and Dodd, the school's trustees, purchased 

the Reid property, two and one-half acres on Spruce Street 

{now E1ghth Avenue), South {Llpscomb, 1893}. The first 

formal organization of the school began with th1s land 

purchase. Outl1ning the purpose of the school and setting 

up its requ1rements, the deed stated that although the 

school was a private endeavor, every trustee of the prop-

erty had to be a member of the Churches of Christ, in good 

standing w1th his local congregation {State of Tennessee, 

Davidson County, 1893). A factor that distinguished this 

school from others associated w1th Churches of Christ was 

also found in the orig1nal land deed. It stated that the 

property was to be used spec1fically for: 

. mainta1n1ng a school in wh1ch in addi­
tion to other branches of learning the B1ble 
as the recorded will of God and the only 
standard of faith and pract1ce ln religion 
. . . shall be taught as a regular da1ly 
study to all who shall attend said school, 
and for no other purpose inconslstent w1th 
the obJect this cond1tion be1ng here1n ln­
serted at the request of the founders of the 
proposed Bible School {State of Tennessee, 
Dav1dson County, 1893, p. 381). 

The close relationship of the school to the church was 

also noted by the fact that all but two of the students 

that year were members of the Churches of Christ (Young, 

1949). 
The Nashv1lle Bible School cont1nued to grow through-

out the decade of the ninet1es. However, in 1899, Harding, 
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the school's administrator, declared that the board of 

trustees served only as advisers and custod1ans of prop-

erty, and the faculty did not consult the board. Because 

the school operated so loosely and its financial structure 

was not strong, Hard1ng saw the need for organizat1onal 

changes. 

In order to put the school on a sounder foot1ng and 

br1ng its finances 1n line with the accepted method of the 

day, the board decided to incorporate the college {Pitt-

man, 1941). A charter was issued on February 2, 1901, 

naming Lipscomb, Dodds, Ward, Moore, McQuiddy, and Cham-

bers as incorporators {Nashville B1ble School Catalogue, 

1901-02, 1901). Although Hard1ng had seen the need for 

change, he did not favor a legal organization of the 

school, and he resigned that spring to move to Bowling 

Green, Kentucky, to beg1n another Bible school {Pittman, 

1941). Lipscomb {1901) wrote at that time: 

Brother Harding ••• [goes] to Bowl1ng Green, 
Kentucky, to begin a similar school near that 
place. This comes of no d1sagreement or 
trouble in the faculty here: but means were 
offered to start a similar school there, and 
Brother Harding thought it would be best to 
accept and use this means, and the rest of us 
agreed to h1s 1deas (p. 357}. 

Approximately half of the students who had attended the 

previous year and several of the faculty members accom-

panied Harding to the new Bowl1ng Green school, but over 

100 students enrolled at the Nashville school for the 

1901-1902 sess1on {Young, 1949). 
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The Nashv1lle B1ble School began th1s 11th session 

without Harding and some of the faculty who had played 

maJor roles 1n its early development. However, the 1dea 

of a daily Bible class rema1ned the focal po1nt of the 

school, and there was never any 1ndicat1on that Lipscomb 

w1shed to alter this concept. But, because of 1ts name, 

L1pscomb was always having to expla1n that the Nashville 

Blble School was not JUSt for min1sters. When the college 

began, he had stated, 11 'rhe school 1s not especially to 

make preachers, but to teach the Bible and all the 

branches that will be useful and helpful to the student .. 

(Lipscomb, 189lc, p. 576). Lipscomb (cited in Nashville 

B1ble School Catalogue, 1897-98, 1897) re1terated th1s 

philosophy by say1ng: 11 We are not trying to make profes­

Slonal preachers, we are trying to develop our students in 

the Lord's way, with the Lord's Book, for the Lord's 

serv1ce. • ., (p. 5). Th1s same conv1ction on Christ1an 

education for everyone was JUst as important at the turn 

of the twent1eth century. 

W1th the beginning of the new century, the d1v1sion 

with1n the Disc1ples was obvious, and L1pscomb and the 

school he founded remained loyal to the Churches of 

Christ. Wh1le many were not concerned w1th the princ1ples 

of educat1on at th1s t1me, Lipscomb would not let his 

dream die. In 1903, when the Spruce Street property no 

longer allowed for expansion, Lipscomb gave 60 acres of 

h1s farm, now in a prom1nent sect1on of Nashville, to the 
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school. Because of h1s great respect for Lipscomb, his 

neighbor, Oscar F. Noel, Sr., donated three acres on the 

north edge of the property (Plttman, 1941). The deeds to 

the properties st1pulated that the land was to be used 

exclusively for a Bible school associated with the 

Churches of Chr1st and that the Blble was to be taught to 

every student, every day. If the land were ever sold, the 

proceeds had to be used for land for a Blble school that 

would follow the same guidel1nes as the or1ginal deed 

(State of Tennessee, Davidson County, l904a). 

Bes1des providing most of the site, L1pscomb served 

both as the construction superintendent for the new campus 

in an unoff1cial capacity and also as the maJor f1nanc1er 

of the endeavor. When others who had been expected to 

help financially fd1led to prov1de the funds, Lipscomb 

personally gave or loaned enough money to keep the con­

struct1on going so the school could open its new campus 1n 

the fall of 1903. 

Although the Nashv1lle Bible School was now located 

on 1ts permanent campus, there were problems w1thin the 

new 1nstitution. In 1906, the board h1red E. A. Elam as 

the school's first pres1dent. During his admin1strat1on, 

the faculty charged that Elam was showing part1ality to 

h1s own children who were enrolled at the campus. Th1s 

charge brought about the resignat1on of the entire fac­

ulty, and Elam, as a member of the board, moved that the 
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resignations be accepted. The motion passed (Nashville 

B1ble School, 1913). However, when Elarn resigned three 

months later, the entire faculty was reh1red for the fol­

lowlng year by the new pres1dent. H. Leo Boles, a faculty 

member and graduate of Burr1tt College, was elected to 

succeed Elarn (Plttrnan, 1941). 

In 1914, not long after Boles became president, Lip­

scomb deeded the rerna1ning acres of his farm to the Bible 

school (Hooper, 1977). As before, the daily teaching of 

the Bible became an inherent st1pulat1on in the agreement. 

The deed also included the agreement that L1pscornb and his 

w1fe could remain in their horne on the property as long as 

either was alive (State of Tennessee, Dav1dson County, 

1914). 

\ih1le L1pscornb remained the school's princ1ple bene­

factor, Boles became the first pres1dent to go out among 

the Churches of Christ to solic1t funds (Young, 1949). 

W1th h1s efforts, Boles attempted to place the college 

upon a sounder financial bas1s. Up until 1916, the fac­

ulty had not rece1ved a certa1n st1pulated salary. In­

stead, the school followed the pract1ce of Frankl1n 

College where each member of the faculty shared al1ke 1n 

the school's profit at the end of the school year. Be­

cause of this practice, the faculty felt they were part 

owners 1n all the equ1prnent and 1rnprovernents made to the 

school. In 1916, because of th1s feel1ng, Boles persuaded 

the board of trustees to buy each faculty member's 
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interest in the school's property and to place the faculty 

on a salary bas1s (Nashville Bible School, 1916). 

Under Boles' admin1stration, the college increased its 

efforts to ga1n recognition for 1ts academ1c work. In 

1917, the requ1rements for a bachelor's degree were ra1sed 

in order to conform to the standards of other institu-

t1ons. Because Boles was a thorough scholar and an able 

teacher, he often taught in the classroom, where he 

dr1lled h1s students in the scriptures. As president, 

Boles was successful 1n promoting scholarships on campus 

and in w1nn1ng support from a w1dening circle of patrons. 

David L1pscomb d1ed on November 11, 1917, at the age 

of 86. Showing h1s love for the students and the school, 

he had remained in the classroom, instructing from the 

Bible, as long as he was able to sit in a cha1r. A 

measure of the respect the students felt toward Lipscomb 

was reflected 1n the words of one of the alumni: 

I can almost see 'Uncle Dave' haltingly enter 
the room, with an effort, h1s st1ck in his 
hand, h1s worn old Blble--blessed Book--under 
h1s arm, and slowly he sits down to qu1etly 
tell us about Jesus--words beaut1ful in their 
s1mpl1city ••• (Boles, n.d., n.p.). 

In response to a petition by the faculty, the board 

changed the name of the school to Dav1d L1pscomb College 

in honor of L1pscomb's great service (State of Tennessee, 

1918). 

Even after his death, Llpscomb's ideas on education 

found fert1le so1l around the world. Other Chr1st1an 
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colleges were developed by members of the Churches of 

Christ, and many were patterned after Lipscomb's educa­

tional philosophies (Hooper, 1977). Concerning the devel­

opments within higher education among the Churches of 

Christ, Lipscomb "doubtless would be amazed as to the 

growth of the idea beyond the original confines of the old 

Nashville Bible School" (Hooper, 1965, p. 245). 

Despite \/orld War I and the death of Lipscomb, the 

college continued to grow. These events had not greatly 

affected the progress the school was making, and not long 

after the war, $50,000 was raised In order to construct a 

girl's dormitory. During this time, the college enrolled 

more than 200 students a year (Pittman, 1941). 

After the resignation of Boles in 1920, A. B. Lip­

scomb, David's nephew, became the school's new president. 

His brother, Horace, was appointed dean. In reassuring 

others of his philosophy, A. B. (cited in Pittman, 1941, 

n.p.) said: "Our motto is but to carry forward a work 

that was begun humbly but which has grown from year to 

year and which promises as much for the future." When A. 

B. resigned before the close of the first year, Horace 

became president. During this Lipscomb administration, 

much work was done toward standardizing college require­

ments, and the school became a member of the Tennessee 

College Association with its work recognized by the State 

Department of Education as well as the other colleges of 

the state (Pittman, 1941). 
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When Boles returned to the campus 1n 1923 to resume 

the pres1dency, 225 students were enrolled. Dur1ng his 

term, he enlarged the curriculum of the college. However, 

maJor setbacks occurred when fires destroyed two of the 

school's maJor bu1ld1ngs in 1929 and 1930. Although there 

was not adequate insurance to cover the f1nanc1al loss, 

the administrat1on was able to keep the school open. 

Desp1te d1sasters and a nat1onwide depression, the college 

managed to erect two new brick dormitories, but the school 

dropped back to a two-year status (Pittman, 1941). 

In 1932, upon the resignation of Boles, Batsell Bar­

rett Baxter, a 1911 graduate of the Nashville Bible 

School, moved from the pres1dency of Ab1lene Christ1an 

College to become pres1dent of Dav1d Lipscomb College. 

Baxter tried to lead the institut1on toward a more sol1d 

financial posit1on, but dur1ng his f1rst year in office 

the student enrollment dropped by 7%. In an attempt to 

respond to that problem, tuit1on and room and board 

charges were lowerd the following year in order to attract 

more students. Th1s effort was successful, for the next 

school year saw a 50% increase 1n enrollment (Young, 

1949). Although this 1ncreased enrollment put the school 

on a f1rmer bas1s, finances were still a severe problem. 

In 1934, when Baxter res1gned, E. H. !Jams became 

head of the school, tak1ng over at a t1me when the school 

was 1n debt. !Jams began an intense campaign to ra1se 

money, and he was a1ded by a group of bus1nessmen who 



called themselves the "Batall~on of Death," because the1r 

goal was to prevent the death of Dav~d L~pscomb College. 

Dur~ng lJams' years, he succeeded ~n l~fting the great 

cloud of f~nanc~al problems that had hung over the school 

(P~ttman, 1941). Ijams served with ab~l~ty and integr~ty 

unt~l h~s res1gnat~on 1n 1943. At that t1me, Baxter 

returned to f1ll the office unt1l 1946 when Athens Clay 

Pull1as was elected president, w~th vlillard Coll1ns serv­

ing as v1ce-pres1dent (Young, 1949). 
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Of great 1mportance to the development of David Llp­

scomb College was the extensive expans1on program begun in 

1944. Pull1as was d1rector and Collins associate d1rector 

of the dr1ve. Dur1ng a five-year period, e1ght new bulld­

lngs were constructed, and the college added the th1rd and 

fourth years of collegiate coursework. Consequently, the 

f1rst senior college class of 45 graduates rece1ved the1r 

degrees in June of 1948 (Young, 1949). 

7he years between 1946 and 1976 stand as marks of 

achievement for Pullias. Pr1or to 1946, enrollment had 

been below 300; but in 1946, 1t cl~mbed to 618 (Dav~d 

L1pscornb College, 1973). Wh1le the student body was in­

creaslng, Pull1as' adminstrat1ve sk1ll was also w1nning 

the respect of the school's patrons. Th1s trust resulted 

~n the "bu1ld1ng of an endowed, academ1cally sound, spir­

ltually powerful ~nst1tut1on" {Cra1g, 1983). By the end 

of h~s pres1dency 1n the late 1970's, Dav1d L1pscornb 



College had an enrollment of approx1mately 2,200 (David 

L1pscomb College Bullet1n, 1979-80; 1980-81). 

Collins, who had served as v1ce-president for many 
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years, succeeded Pull1as 1n off1ce. A graduate of Vander-

b1lt 1n Nashvllle, he moved easily into the position. 

Wh1le prov1d1ng leadersh1p on the Nashville campus, Col-

l1ns also reta1ned the respect and support of the members 

of the Churches of Christ. 

Stated ObJectives 

L1pscomb and Harding were conv1nced that, 1n add1tion 

to regular academic subJects, what each student needed 

most was the daily study of the Blble. The school's 

current religious objectives were set forth in the follow-

1ng statement: 

The supreme purpose of the school shall be to 
teach the Bible as the revealed will of God to 
man and as the only and suffic1ent rule of 
faith and pract1ce, and to train those who 
attend in a pure Bible Christian1ty, excluding 
from the faith all opinions and ph1losoph1es 
of men, and from the work and worship of the 
church of God all human inventions and devices. 
Such other branches of learning may be added 
as will aid 1n the understand1ng and teach1ngs 
of the Scriptures and as will promote useful­
ness and good c1t1zensh1p among men (Davld 
Lipscomb College Bulletin, 1982-83, 1982, 
p. 9). 

This purpose had been specif1ed in the deed conveying 

the property on Spruce Street for the use of the school. 

This deed stated: 

. the property shall be used for ma1nta1n­
ing a school in which, in add1t1on to other 



branches of learning, the Bible as the re­
corded will of God and the only standard of 
faith and practice in religion, excluding all 
human systems and opinions and all innova­
tions, inventions, and devices of men from the 
service and worship of God, shall be taught as 
a regular daily study to all who shall attend 
said school, and for no other purpose Incon­
sistent with this object. The condition being 
Inserted at the request of the founders of the 
proposed Bible School, the same is hereby de­
clared fundamental, and shall adhere to the 
premises conveyed as an Imperative restriction 
upon their use so long as the same shall be 
owned by said Bible School, or its trustees, 
and to any and all property which may be 
purchased with the proceeds of said premises 
In case of sale or reinvestment, as hereinaf­
ter provided (State of Tennessee, Davidson 
County, 1893, p. 381). 

Since 1891, every regular student was enrolled In a daily 

clible class, and the college had no authority to suspend 

this regulation for any student (David Lipscomb College 

Bulletin, 1982-83, 1982). 

The stated obJectives of the campus were listed in 

all the published catalogs since Its foundation. Those 

obJectives were as follows: 

l. To provide the very best in a Christian 
education under the direction of Christian 
teachers in a distinctively Christian 
environment. 

2. To equip the student to communicate clearly, 
logically, and effectively through reading, 
writing, speaking, and listening. 

3. To give the student basic economic under­
standing and ability to choose a vocation 
that will make the best use of their 
talents. 

4. To encourage the development of an appre­
ciation for the good and beautiful. 

5. To tra1n future leaders 1n the church. 
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6. To train future leaders 1n all honorable 
professions and vocations. 

7. To develop soc1ally responsible cit1zens. 

8. To prepare young men and women for the1r 
future roles as bu1lders of the home, as 
husbands and wives, and as fathers and 
mothers. 

9. To st1mulate intellectual cur1os1ty. 

10. To hold up Chr1st as the example to follow 
in every field of act1v1ty (Davld L1pscomb 
College Bulletin, 1982-83, 1982, p. 10). 

The or1g1nal found1ng statement and the obJectlves 

listed in current catalogs do not vary. They have re-

ma1ned the same throughout the 94-year history of the 
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college. Although the orig1nal charter requ1rements could 

be changed through legal action, the college did not wish 

to do so. Changing the charter would have been cons1dered 

a blemish on--as well as a breach of faith with--the 

patrons and supporters, both past and present (David Lip-

scomb College, 1974). 

Admin1stration and Organ1zation 

David Lipscomb College was closely related to the 

Churches of Chr1st and also sens1t1ve to the v1ews of the 

church members as 1ts maJor const1tuency. Hembershlp on 

the board of d1rectors, adm1n1strat1on, or faculty was 

contingent upon the indiv1dual's acceptance of the origi-

nal purpose of the college and upon his or her be1ng a 

member of the Churches of Chr1st. An example of th1s 

point was when a board member was asked to res1gn h1s post 



because he had joined the V1ne Street Christian Church 

(David L1pscomb College, 1920). Another member of the 

board was asked to res1gn due to: 

... h1s immoral conduct with a woman. His 
penitence, confession of his sin before the 
church, his sincer1ty and forg1veness by the 
Lord was not quest1oned by anyone of the Board 
(David L1pscomb College, 1921, p. 2). 

These two accounts reflected the public nature of the 

board and the importance placed on ma1ntain1ng a good 

relationship with the area church members. 

Dav1d Lipscomb College was never legally related to 

any church board or agency, but was held in trust and 

governed by a self-perpetuat1ng board of d1rectors inde-

pendent of any outs1de author1ty (Bylaws of the Nashv1lle 

Bible School, 1908). This board vested in the president, 

as ch1ef execut1ve officer, complete management and over-

s1ght of the affairs of David L1pscomb College, High 

School, and Elementary School. The board elected the 

pres1dent and, subJect to the approval of the board, the 

pres1dent appointed the applicants to other pos1tions. 

The officers of the board were a cha1rman, a vice-

chairman, a secretary, and a treasurer, and the last two 

off1cers could be combined. The current 17-member board 

met semiannually in July and November. The board assumed 

the responsib1lity for financ1ng the college, determ1ned 

maJor policies, elected the president, and appointed the 

faculty and adm1nistrat1ve personnel from the president's 

nom1nations. 
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The current student body recogn1zed the power of the 

administrat1on even when a few disagreed with that power. 

In one copy of an underground student newspaper, ·rhe 

Orator, the ed1tor of the paper referred to the school 

leaders as ". . a no-nonsense administrat1on try1ng to 

hold faithful to the orig1nal purpose and very much aware 

of what elderships have to say" ("G? PG? R?", 1983, n.p.). 

However, the administrat1on be1ng aware of what was "ex-

pected" from the local churches also drew criticism from 

The Orator: 

A very unfortunate thing happened awhile back. 
The movie 'Taps' was to be shown on campus . 

. • 'Taps' was not shown due to objectional 
material. We at The Orator hope the admlnis­
tratlon of Lipscomb College will one day wake 
up and realize that the Lipscomb students are 
able to handle the oft un-Chr1stian character 
of other human beings. ~fuen reality is re­
moved from the faculty and students by the 
administration, a very important concept must 
be remembered: that same reality still exists 
whether it 1s acknowledged or not ("G? PG? 
R?", 1983, n.p.) 

Although some students rebelled aga1nst the restr1ct1ons 

of the conservat1ve religious schuol and admin1stration, 

most respected the author1ty 1t held. 

Curr1culum 

The curr1culum at David Lipscomb College had to be 

somewhat altered 1n order to meet the evolv1ng needs of 

its students. As the number of students planning full-

t1me work 1n Blble-related fields decreased, the numbers 

want1ng tra1n1ng in areas of soc1al services increased. 



To meet th1s miss1on-related goal, the school added more 

courses 1n such areas as youth-min1stry, family studies, 

ch1ld care, soc1al work, and marriage counsel1ng. 

\ih1le more courses were added to the curriculum in 

different areas, the Blble Department at David Lipscomb 

ma1ntalned a heavily biblical-text with Bible classes 

rema1ning the heart of the curr1culum. One adm1nistrator 

stated that teaching the Bible was the supreme purpose of 

the institut1on. Every student tak1ng more than one 

course also had to take a Bible class five days a week. 
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As prev1ously stated, this B1ble requ1rement was in effect 

from the beginning of Lipscomb College and did not change 

through the years. The adm1nistration felt that students 

needed to learn the scr1ptures whether they were go1ng to 

preach or plow. Upon complet1on of the four years of 

collegiate work at Lipscomb, a student would have a Bible 

maJor. 

A student complaint concerned the da1ly Bible requlre­

ment. The problem was not that students had to take a 

Bible course every day, but that they only received one to 

two credits per course. The students felt that since they 

met the course five hours a week, more credit should be 

given. In response, the administration said the students 

only pa1d for one to two hours cred1t 1n order to keep 

the1r cost lower. Furthermore, 1t would be impossible for 

a student to transfer so many credits 1f they were to 

change schools. 
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There was a freedom of academic pursuit within the 

curriculum for both the faculty and students, but this 

freedom was not as pronounced within the Bible Department. 

In t~is f1eld, "truth" was what was practiced by the 

maJority of the mainline Churches of Christ. Although 

there was' some conflict over the freedom within the Bible 

Department, there was no conflict over the Chr1stian per-

spective which permeated all of the curriculum. For ex-

ample, one faculty member sa1d: 

I think that the religious idea will show up 
more 1n the classroom situation than anyplace 
else. I feel sure that all the other faculty 
members teach from a religious perspective. A 
student should be able to tell that a Chris­
tian 1s teaching the1r class just by the way 
they are treated and by the example of the 
professor's life. 

It was felt that every student attending David Lip-

scomb College should have Bible classes in order to be a 

better citizen. The catalog said this about the B1ble 

requirement: 

Every college or university has a right and 
even an obligation to be unique and distinc­
tive based upon Its Individual purpose. Few, 
if any, other colleges today require students 
to take regular daily classes in Bible study. 
Students who choose to attend David Lipscomb 
College should be interested in and supportive 
of the daily B1ble program. The college has 
no authority to suspend this requirement for 
any student (Dav1d L1pscomb College Bulletin, 
1982-83, 1982, p. 31}. 

Th1s religious emphasis within the curriculum did not 

change from the very foundation of the 1nstitut1on in 

1891. 



Faculty 

Faculty at Dav1d Lipscomb College has always been 

selected on the basis of the1r conform1ty with the doc-

trines of the Churches of Christ. It was required that 

all be members in "good stand1ng" w1th a local 

congregation. 

A prerequisite for membership on the faculty 
is loyalty to ~ew ~estament Chr1stianity as 
understood and trad1t1onally practiced among 
Churches of Christ. This includes complete 
and unwaver1ng acceptance of the B1ble as the 
divinely 1nspired word of God; opposition to 
such unscriptural practices as the use of 
instrumental music 1n worship, miss1onary 
soc1et1es, and neo-pentecostal1sm; avoidance 
of extremist pos1tions such as opposition to 
cooperative efforts of congregat1ons as to 
support of orphans' and retirement homes; 
faithfulness 1n personal l1fe to those ideals 
and hab1ts which contribute to pur1ty and 
opposition to the various forms of worldll­
ness; and active participation in the work of 
a local congregation (Davld Lipscomb College 
Faculty Handbook, 1982-83, 1982, p. 10). 

Opposit1on to any of the above statements in teaching, 
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personal life, or influence would be Judged a violat1on of 

the contract between a teacher and the college. A clause 

was inserted 1nto every teacher's contract that stated: 

It is expressly understood between the con­
tracting part1es as a bas1c condition of this 
contract that the sa1d (faculty member) ac­
cepts and will consistently and actively sup­
port in teaching and in personal life the 
academ1c and relig1ous pol1c1es of David Lip­
scomb College as 1nterpreted and announced by 
the Board of Directors and/or the Adminlstra­
tion (Davld L1pscomb College, n.d. ). 

In the sense that the faculty always shared a bas1c 

doctr1nal comm1trnent, there was a spec1al closeness among 
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the faculty members. Bes1des their bas1c doctr1nal be-

liefs, the fact that 70 of the 128 faculty members were 

also Lipscomb graduates contributed to their "fam1ly" 

feel1ng. Nineteen of the 29 adm1n1strators were Lipscomb 

graduates. 

Hany of the faculty expressed the idea that the1r 

comm1tment to Chr1st1an education was a ministry they 

"prov1ded." Because the faculty and the vast maJority of 

the student body were Christian, it was felt that they all 

should be the best possible. The David Lipscomb Faculty 

Handbook, 1982-83 (1982, p. 11) stated: "S1nce the cause 

we serve 1s Christian education, we dare not be content 

with the shoddy or inferior in such an undertaking." One 

adminstrator stated that the key to Lipscomb's religious 

emphas1s was the faculty. The faculty as a whole had a 

personal comm1tment to Lipscomb and its orig1nal purpose. 

When asked if there had ever been faculty members who were 

dissat1sfied with the relig1ous commitment of the school, 

one instructor said: 

Of course there have been members of the fac­
ulty that arrived on campus with the idea that 
the school was not really all that comm1tted 
to religion. But, after a year or two on 
campus, they e1ther became a part of this 
commitment or felt it was time for a change. 

The David Lipscomb College Faculty Handbook, 1982-83 made 

a fa1r and accurate statement concerning comm1tment. It 

stated: 

The faculty of David Lipscomb College has 
shared the JOY of service since the f1rst term 



in 1891. Those who have taught here have done 
so because they were convinced that they could 
accompl1sh good for man and God, and not be­
cause of financial gain or personal ambition. 

To cons1der the opportunity of teach1ng 
at Lipscomb as merely a stepping stone to some 
other pos1tion would be unworthy of the sacrl­
fices of those who have gone before (p. 12). 

Students 
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By far the most evident flux in religious emphasis on 

the campus was noted in the students. The differences in 

student att1tudes toward the church were noted by both 

the administration and the faculty. Students st1ll be-

lieved in the basic doctrines, such as the diety of Christ 

and the 1nspiration of the scr1ptures, but some quest1oned 

social issues such as smoking and drinking. Furthermore, 

there was a majority feeling among administrators, fac-

ulty, and student respondents that the students of the 

1980's, from more affluent and educated backgrounds, were 

more question1ng and sophisticated than the1r predecessors. 

It was because of these students that change could 

occur on the campus. One faculty member stated that if 

there would ever be a change in the religious emphas1s at 

Lipscomb, it would come from the students. As an example, 

he used a recent change in the library hours. The library 

was closing at 9:30 p.m. on week nights and at 5:30 p.m. 

on Wednesdays and Sundays. But, due to the students 

coming "1n mass" to the adm1n1strat1on, the l1brary was 

opened later in the even1ngs as well as reopen1ng after 
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evening church services on \lednesdays and Sundays. Al-

though changes occurred in different areas of campus life, 

administrators did not feel this would ever happen in the 

drea of religious emphdsis on campus. 

The guidelines for admission to the college were 

spelled out in several official publications. In the 

David Lipscomb College Bulletin, 1982-83, It stated: 

The first principle in the Christian religion 
is respect for and obedience to rightful au­
thority. A second principle Is individual 
responsibility. This means that the faithful 
Christian will obey the law and will act as 
a responsible individual, never as a faceless 
part of a mob. . . . The third principle 
is that the older shall govern the younger 
(p. 11). 

Thus, with this statement, the basis for student govern-

ance was set. 

The differences found in the rules and regulations of 

the student body after 1891 could be attributed to changes 

in the American society. Some students felt the dress 

code on campus was a point of religious emphasis~ others 

considered It just an arbitrary rule. Whatever their 

reason, the students complained that the dress code was 

too restrictive, while some of the administrators felt it 

was too permissive. An example of this was found in a 

statement made by an administrator, who said that Lipscomb 

was the last Christian college that allowed women to wear 

slacks on campus. The reason for this change was weather-

related. In the winter of 1978, there was a prolonged 

period of bitter cold weather~ therefore, the female 
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students were allowed to wear slacks to classes and 

chapel. After th1s extreme weather subs1ded, the women 

cont1nued to wear slacks and the administration, 1n es-

sence, "looked" the other way. It was explained that the 

admin1strat1on would never have allowed this change in the 

dress code had the church not allowed women to wear slacks 

1n the worship serv1ce. It was felt that the college 

could not enforce a rule that conflicted with what the 

churches in that area were allowing. 

Hany of the rules and regulations governing the stu-

dents remained the same since 1891. Included in those 

rules of conduct of things forbidden were: alcohol pos-

session or consumption of any kind, tobacco in all forms, 

sexual immorality, dishonesty, and public display of af-

fection (David Lipscomb College Student Handbook, 1982-83, 

1982). Because the regulat1ons were not altered, the 

students questioned the relevance of some of these restr1c-

t1ons. The one regulation that caused the most distress 

for faculty and admin1stration resulted from the chang1ng 

attitudes of parents toward drinking. One administrator 

expressed the difference that exists today by saying: 

It used to be when parents had to come to 
campus to pick up a student that had been 
dismissed for using alcoholic beverages, the 
mother would cry and both parents would be 
apologet1c and feel d1sgraced. Today, most 
parents come to the defense of these students 
because they see nothing wrong with drinking. 
In fact, 1t [alcohol] is used in their homes. 
The parents now feel that the school and 1ts 
restr1ct1ve regulations are antiquated. 



~v1th 92% of the student body made up of members of the 

Churches of Christ, th1s indicated a trend of change 

w1th1n the churches. 
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All the students interviewed expressed a strong com­

mitment to the church and Chr1st1an1ty, but there were two 

distinct groups of students within the school. Some of 

the students were strongly or1ented to the church and its 

m1ssion, and this group was made up of the Bible maJors 

and those interested in full-tlme church work. The second 

group was by far the larger and was made up of the stu­

dents seeking other careers and at the same time want1ng 

to obtain their education 1n a Chr1st1an atmosphere. 

According to one professor, the changes w1thin the 

student body could be traced to a "rural church in an 

urban society." He further stated that it is possible to 

adapt to cultural changes without compromising church 

doctrine. While strongly committed to the church and the 

Chr1st1an faith, the student today is d1fferent from coun­

terparts of earlier years. He 1s more questioning, more 

sophist1cated, less apt to choose a full-time religious 

vocation, and more apt to be cr1t1cal of social issues 

w1thin the church. The chang1ng student had an internal 

affect on the rel1gious emphas1s of the college. 

Rel1g1ous Activ1ties 

Religious activ1t1es on the campus were always a 

substant1al part of the college program. Compulsory da1ly 
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Blble classes and daily chapel were among the school's 

first requirements. Other planned activities were the 

Tuesday n1ght devot1onals, dally devotions in the resl­

dence halls, the World ilission Forum, Lectureships, Elder­

Preacher retreats, and a Family Encampment conducted each 

year. Also included 1n the activit1es were var1ous soc1al 

clubs, consisting of students 1nterested in specif1c areas 

of religious service. An on-going proJect was the ProJect 

Good ilews. This program was designed to help train and 

relocate L1pscomb graduates for a two-year period in the 

area of the world, foreign or domestic, where the Churches 

of Christ had a mission outreach. 

There was little evidence that the basic pattern of 

religious activit1es on campus had altered since its be­

ginning. One admlnistrator, actively associated with the 

college for SO years, commented about change in religious 

emphas1s by stat1ng that there had been very l1ttle change 

--after something 1s done for SO years, it becomes a 

tradition. 



CHAP1'ER IV 

OKLAHOlvlA CHRISTIAN COLLEGE 

Historical Background 

Members of the Church of Christ in Oklahoma began 

efforts to establish a Christian college within the state 

in 1907. Because Cordell Academy--an elementary and 

secondary school--had been operating in a building owned 

by the church In Cordell since 1898 (Cordell Beacon, 

1941), members began looking there when their thoughts 

turned toward Christian higher education. Early in 1907, 

representatives from several western Oklahoma 

congregations met at Hobart to discuss this Issue, and 

members of the Cordell church convinced the group to 

locate a college In Cordell, with its population of 2,500. 

After selecting a board of trustees, the decision was made 

to buy 160 acres of land north of Cordell's business 

district. 7his land was subdiVIded Into lots and sold at 

auction, and 10 acres were set aside for the college 

campus. With the money from the sale of the other lots, 

an administration building was constructed (Young, 1949). 

The first years of the school were marked by problems 

as well as by growth. When Cordell Christian College 
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actually began operation on September 17, 1907, it had 70 

students and 7 faculty members (Young, 1949). Because the 

board d1d not agree w1th the policy of the president, J. H. 

Lawson, he res1gned at the end of the school year. vfuen 

J. N. Armstrong assumed the presidency 1n 1908, he was 

faced with debts 1ncurred when the school began operat1on, 

a linger1ng of ill-feel1ngs between the faculty and board 

over problems of the prev1ous year, and some faculty 

resignations. 

Early 1n his presidency, Armstrong reh1red some of 

the men and women from the previous faculty and brought in 

additional new instructors. Under th1s new organization, 

the study body grew to over 100 (Young, 1949). With this 

encourag1ng growth, Armstrong launched fund-ra1sing cam­

paigns and also added buildings. 

Cordell Chr1stian College was growing, and 1n the 

1911-1912 school year, the college began efforts to gain 

accreditation. President Armstrong and two faculty mem­

bers, B. F. Rhodes and L. c. Sears, went to the dean of 

the University of Oklahoma in July, 1917, and requested 

full standing from that school. As a result of these 

efforts, the college was granted full recogn1t1on on two 

years of work, prov1ded the students could satisfactorily 

cont1nue their program of studies at the Un1vers1ty (Cor­

dell Christ1an College Catalogue, 1918-19, 1918). Th1s 

was the greatest academ1c recognition any of the Chr1stian 



colleges in the brotherhood had rece1ved up to that time 

("Cordell Christian College," 1917). 

Any academ1c success, enrollment increase, or finan-
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c1al advancement was w1ped out by the advent of \lorld War I. 

President Armstrong and several members of the 
faculty and board of trustees were conscien­
tious obJectors to mil1tary service. They did 
not propose pacifism as a nat1onal policy, but 
they held that a Chrlstian•s obligation to his 
government d1d not require him to k1ll (Young, 
1949, p. 125). 

Some of the young men attend1ng college entered noncombat 

duty, but there were others who refused even that type of 

work. Three who refused noncombat ass1gnments were sent 

to prison at Leavenworth, Kansas (Young, 1949). Even 

though the college produced a play to earn money for 

tne Red Cross and even though several faculty and board 

members bought war bonds, resentment aga1nst Cordell 

Chr1stian College grew. A s1gn of this att1tude was dem-

onstrated when the local city counc1l demanded that all 

the boys have military training. As unfavorable sentiment 

grew, local church members became active in the1r opposi-

tion to the school. Even though Judge Owen of the State 

Supreme Court investigated the s1tuation and "found the 

school gu1lty of no unpatriotic action" (Young, 1949, 

p. 126), the college st1ll closed 1ts doors 1n 1918 and 

sold the school property. 

After the end of World War I, prejud1ces began to 

fade, and local c1t1zens started a dr1ve to rev1ve the 

college at Cordell. In 1920, the c1ty of Cordell bought 
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the or1g1nal school land and offered it to members of the 

Churches of Chr1st if they would re-establish a college on 

that property (Young, 1949}. Because of th1s offer, mem­

bers of the Churches of Christ held a meeting 1n Cordell 

on Apr1l 1, 1921, and pledged $78,000 toward reopening the 

college. With more statewide support, the school's new 

name would be "Western Oklahoma Chr1st1an College'' (West­

ern Oklahoma Christian College Catalogue, 1922-23, 1922). 

Throughout the history of Western Oklahoma Christian 

College, the school was plagued with ser1ous f1nancial 

problems. Although several men served as pres1dent of the 

college and made maJor efforts to raise money to meet 

financ1al obl1gat1ons, the problems never ceased. Wh1le 

these monetary burdens were always In the background, the 

school still managed to maintain a two-year curriculum-­

strong in oible--very Similar to the former Cordell Chris­

tian College. In 1925, in an attempt to attract broader 

support, the name of the institution was changed from 

Western Oklahoma Christian College to "Oklahoma Christian 

College" (Young, 1949). Finally, the financial obliga­

tions became too great, and the efforts of the supporters 

of the college failed. ~he school was closed 1n 1931, a 

petition of bankruptcy was filed, the property was sold, 

and the proceeds were used to pay creditors (District 

Court of the United States for the Western District of 

Oklahoma, 1932). 
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Despite the closing of Oklahoma Christian College in 

1931, many of its supporters continued to dream of Chr1s-

tian h1gher education w1th1n the state. Even with the 

failure of the two previous schools, there was st1ll hope 

for a healthy school at some t1me 1n the future. Mean-

wh1le, the depression of the 1930 1 s was followed by World 

War II. Therefore, 1t was not until 1946 that a concrete 

move was made toward re-establish1ng a college supported 

by members of the Churches of Chr1st 1n Oklahoma. 

At the close of World War II, the Un1ted States 

Government held large amounts of land which it considered 

surplus, and schools were given high pr1ority in acquir1ng 

this type of property. Nine miles south of Pryor, Okla-

homa, was a partially completed proJect known as the 

11 Prisoner of War Camp ... Part of the camp was occupied, 

part was completed but not yet occupied, and another 

section was st1ll under construction. After the war, 

these 340 acres and the build1ngs became vacant. Hoping 

to benef1t the economy of the city, the Pryor Chamber of 

Commerce began a search for a new occupant (Beeman, 1970). 

In May, 1946, the ed1tor of the Pryor Eagle, D. Ealin, 

asked that A. H. Bryant, preacher for the Church of Christ 

in Pryor, meet with him. Bryant was 1nformed that: 

... the city of Pryor, through the Chamber 
of Commerce, was in the process of purchas1ng 
land, bu1ldings and art1cles of equipment, 
appl1ances, furn1ture, etc., having in m1nd 
a g1ft to the Church of Christ in event they, 
the Church, would operate a Chr1st1an college 
1n the v1c1n1ty of Pryor (Beeman, 1970, p. 10). 
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At 10:00 a.m. on June 4, 1946, over 90 men represent-

ing Churches of Chr1st in Oklahoma, Arkansas, Kansas, and 

~exas met w1th the representatives uf the Chamber of 

Commerce. This group 1nspected the proposed site, then 

reconvened at the church building and appointed a commit-

tee to draw up a plan of organ1zat1on. For several months 

the 1nterested members d1scussed the acceptance of the 

property. Finally, on September 25, 1946, there was a 

meet1ng at the church 1n Pryor, and 1t was dec1ded that 

the negotiat1ons should continue and that the committee 

should consider forming a charter. The name "Mid-States 

Chr1stian College" was adopted. Because the city itself 

was facing a September 30th deadl1ne, art1cles of incorpo-

rat1on were prepared, signed, and taken to the Secretary 

of State in Oklahoma City on September 26th. These arti-

cles were accepted, and the charter was issued on the same 

day. 

After negot1ations f1nally seemed complete, a maJor 

problem arose of which neither the church nor the city of 

Pryor had been aware. The federal government entered the 

picture, and on October 25, 1946, government representa-

tives revealed that: 

A determ1nat1on of need would have to be made, 
which would 1nvolve evidence that a shortage 
of educat1onal facilit1es ex1sted in the area 
requ1red for persons engaged 1n the pursuit of 
courses of study under Title III of the Servlce­
men's Readjustment Act of 1944 (Beeman, 1970, 
p. 16). 

Because of th1s, the ent1re scope of the proJect began to 
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change. Now the government would deed the land at a 

nominal price and furnish certa1n buildings and equipment 

on the basis of a contract w1th the school to prov1de s1te 

preparat1on, util1t1es, and operation of the college. 

Furthermore, 1t was never completely clear what the fed­

eral government would require or what it expected from the 

school. As a result of these developments, a letter went 

out to the Churches of Chr1st on February 20, 1947, from 

Bryan Fullerton, Chairman of the Board of Trustees of Mid­

States Christ1an College, and a meet1ng was set for Feb­

ruary 28, 1947, for all interested 1n Chr1st1an higher 

educat1on 1n Oklahoma. At this meeting, with a fear of 

federal intervention and obligations, everyone present 

agreed to d1ssolve Hid-State Chr1stian College before 

contracts were signed with the federal government (Beeman, 

1970). 

Perhaps the greatest result of the attempt to beg1n a 

college at Pryor was the surge of 1nterest in Chr1stian 

education w1thin Oklahoma. A steering comm1ttee was se­

lected to find a poss1ble locat1on for a Chr1st1an college 

and to begin a fund-ra1s1ng campa1gn to collect between 

$250,000 and $500,000 (Beeman, 1970). Wh1le the struggle 

to establ1sh a school near Pryor was over, the idea of 

Chr1stian h1gher educat1on in Oklahoma hdd grown a f1rm 

root. The Christians who had g1ven time, money, and 

emotion 1n the earlier effort were left w1th both the 

desire and determ1nat1on to succeed. Even though there 
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was no connect1on, legal or otherw1se, between Mld-States 

Chr1st1an College and a new school that would eventually 

take the name "Oklahoma Chr1st1an College," many of the 

same men with the same purpose were on the steer1ng com-

m1ttee and served 1n the work of start1ng another college. 

As proponents for th1s new college met 1n several 

c1t1es, the desire for a Christian college 1n Oklahoma 

continually increased. On Hay 5, 1947, the steer1ng com-

m1ttee convened, selected tentative board members, and 

hired G. R. Tin1us on a salary bas1s as a fund raiser. In 

add1tion, a very 1mportant resolution was adopted: 

Whereas, a group of indiv1duals 1nterested 1n 
Chr1stian Educat1on has begun the work of 
endeavoring to build a Chr1st1an College in 
this section of the country, and 

Whereas, we bel1eve that such an institution 
should be kept separate and apart from the 
church; 

Therefore be 1t resolved, that such an 1nsti­
tut1on shall be organized as a business corpo­
ratlon and that no funds shall be solicited or 
accepted from any congregation of the Lord's 
Church, but that contributions be confined to 
individual Chr1stians and those interested 1n 
Chr1stian Education (State of Oklahoma, 1947a, 
n.p.) 

As a s1gn of determinat1on on the part of the committee, 

the name "Central Chr1st1an College" was selected for the 

yet unborn school, and Art1cles of Incorporat1on and By-

laws were prepared. Qualif1cat1ons of the Board of ~rus-

tees of Central Christ1an College were established 1n 

Art1cle S1x of the Charter, wh1ch sa1d: 



Section 1. The said college and institution 
of learning shall be under the management, 
direction, and control of a Board of Trustees 
to be composed of not less than twenty (20) 
nor more than thirty (30) persons, each of 
whom shall be members of a congregation of the 
Church of Christ, which takes the New Testa­
ment as Its only and sufficient rule of faith, 
worship, and which does not introduce into the 
faith, worship, and practice as a part of the 
same or as adJunct thereto any supplemental 
organization or anything else not clearly and 
directly authorized In the New Testament 
either by precept or example, and no person 
shall be qualified to act as trustee whose 
religious belief, faith, or practice IS not in 
conformity with the provisions and qualifica­
tions set out in this paragraph (State of Okla­
homa, 1947b, n.p.) 
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In January of 1948, a report was made to the steering 

committee that Bartlesville was Interested in having the 

college locate there on an available site of 152 acres of 

land with a beautiful mansion. While the purchase price 

would be $125,000, the city of Bartlesville promised to 

provide $100,000 toward new construction if the property 

were bought and a college begun. After much deliberation, 

the committee members decided to move ahead with this 

plan. Becoming the first president, L. R. Wilson, former 

president of Blorida Christian College, undertook the huge 

task of pushing for more funds, as well as preparing for 

the eventual opening of the college. Even though plans 

were moving ahead quickly, a maJOr setback occurred when 

the city of Bartlesville told the committee it could only 

raise $40,000 of the promised $100,000 (Beeman, 1970). 

Despite a myriad of financial woes, the school pre-

pared to open on August 17, 1950, as a JUnior college. 
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Also, the Univers1ty of Oklahoma and Oklahoma A and M 

College (Oklahoma State Un1vers1ty) assured the school 

that the work would rece1ve provis1onal accred1tation, and 

full accreditat1on was expected by the end of the f1rst 

school year. St1ll determ1ned to get the college started, 

bonds were drawn up and sold as a way of relieving the 

f1nanc1al stress of the school. When the school opened 

that year, the f1rst class had an enrollment of 97 stu­

dents, and by the end of the year, the college was certi­

fied for accreditation by the Oklahoma State Board of 

Regents for Higher Education (Central Christian College 

Catalogue, 1955-56, 1955). 

The pr1mary a1m in found1ng Central Christ1an College 

was to provide a school where young people could acqu1re a 

higher educat1on w1thin a Chr1stian environment. "Regard­

less of what a student plans to be in l1fe, he (or she) 

should be a Christ1an first of all" (Central Christian 

College Catalogue, 1950-51, 1950, p. 11). With this 1n 

m1nd, each student and teacher was required to attend a 

30-minute da1ly chapel. Furthermore, every student was 

also expected to take a B1ble course every semester as 

part of the l1beral arts curriculum. 

As before, f1nanc1al problems were a maJor burden to 

the young school. Through 1ntens1ve fund drives as well 

as a large bank loan, the rema1nder of the or1g1nal mort­

gage was paid 1n full on June 30, 1952 (Beeman, 1970). 

Yet, 1n sp1te of f1nanc1al concerns, enrollment on the 
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campus cont1nued to grow. vfu1le the fall semester of 1950 

had seen 97 students, in 1951 there were 130 students 

enrolled, and by 1952, the number had grown to 161 (Bee-

man, 1970). 

In clay of 1954, Wilson res1gned as Pres1dent of 

Central Christ1an College because he preferred preaching 

to college adm1nstrat1on and felt he had done what he 

could 1n helping establish Central Christian College. 

Upon leaving, Wilson prepared a statement which was re-

corded 1n Beeman's book, Oklahoma Christ1an College--Dream 

to Reality (1970). W1lson said, 

When I accepted the call to head the school 1n 
Oklahoma, I was diligent to find a man to work 
with me as Dean who was qualified not only 
academically, but who understood the real 
meaning of Christian educat1on, and who could 
1nspire conf1dence in others. Not for one 
minute did I ever feel that I had made a mls­
take in the selection of Dr. James o. Baird 
for this place. . It was my hope that one 
day he would take my place (p. 60). 

In May, 1954, before W1lson resigned, James Baird, 

Dean of the college, had requested and been granted a two-

year leave of absence to work as a m1ss1onary in Niger1a, 

but circumstances caused him to change his plans. On 

September 1, just two weeks before he was to leave for 

Africa, the board offered Ba1rd the presidency of Central 

Christian College, and he accepted (Beeman, 1970). After 

the change 1n leadershlp, many businessmen in Bartlesville, 

d1sappointed 1n the res1gnation of W1lson, no longer pro-

v1ded f1nanc1al help for the college. Therefore, it began 



86 

to be clear that the campus would have to move to another 

locat1on where 1t would rece1ve the full support of the 

businessmen of the commun1ty. When Baird assumed the 

pres1dency, there was a heavy debt, and the morale of the 

board was low. 

Baird had realized that the possib1lity of school 

growth in Bartlesville was remote. \ihen fund dr1ves con-

tinually fa1led in that location, he saw the need for the 

school to relocate in a larger metropol1tan area. Hoping 

to improve the financ1al arrangements of the college, 

Baird, with board approval, hired w. o. Beeman, bus1ness 

manager of WHBQ Radio and Television stations 1n Hemphis, 

Tennessee, as business manager for the school. 

After Beeman's arr1val, Baird made a daring move that 

changed the prospects for the school. On July 4, 1955, a 

spec1al board meeting was held at Baird's request. At 

th1s meeting, Baird (cited 1n Beeman, 1970) offered his 

res1gnation, g1ving two reasons: 

1. An agreement, made at the time he was 
elected to the presidency in June, 1954, 
[saying] each member of the Board would be 
responsible for rais1ng $1000 per year toward 
the operating defic1t, had not been met. Some 
had fulfilled the agreement, but more had not. 

2. 'fhe maJor reason for his resignat1on, 
however, was the refusal of the Board at the 
June 18 meet1ng to even study the poss1bility 
of mov1ng the school to a larger c1ty (pp. 71-
72). 

After a stormy session, Ba1rd's resignat1on was reJected 

and plans were made to appo1nt a comm1ttee of three men 



outside the Board to research the possib1lit1es of moving 

the campus to a larger city (Beeman, 1970). 

The note for $10,000 held by the First National Bank 

of Bartlesv1lle came due October 1, 1955. Ba1rd and Bee-

man approached John Cron1n, pres1dent of the bank, and 

asked that the note be renewed. Mr. Cronin (cited 1n 

Beeman, 1970), said: 

Gentlemen, I am going to renew this for n1nety 
days, but at the end of that time the note must 
be pa1d, either by the college or by the men 
whose names r1de the back of the note (p. 74). 

This act1on was a complete surpr1se, for the bank had 

never ind1cated that the 1nterest could not be pa1d and 

the principle renewed.' Beeman (1970) later stated: 

I have been shocked a few times in my l1fe by 
cold-blooded talk from a banker, but th1s was 
the most abrupt, the most unexpected and the 
most uncalled for 1n my experience (p. 74). 

This unexpected event occurred at a t1me when the f1nan-

c1al picture had been looking somewhat better for the 

school. Through the efforts of a support group named the 

"Stepping Stones,'' and with a loan from a bank in Caney, 

Kansas, the debt was pa1d in January, 1956. The incident 
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had two marked effects--the relat1onship with Bartlesville 

grew more strained, and the college would no longer ask 

trustees to finance the college w1th personal credit. 

The committee research1ng the move to a larger c1ty 

reported to the board 1n October, 1955, and suggested the 

board try to secure an offer from Oklahoma C1ty or Tulsa. 

Eventually, 1t was decided that, if the necessary f1nanc1al 
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support could be obtained, Oklahoma C1ty would be best 

because of 1ts central location. In January, 1956, 

$100,000 was ra1sed among church members 1n Oklahoma City, 

and by June 1, 1956, an additional $155,000 had been 

ra1sed 1n a statew1de dr1ve. Of equal 1rnportance was the 

work of George Benson, one of the committee members, who 

organ1zed a challenge among business interests in Oklahoma 

City to raise a fund of $200,000. The Oklahoma City 

sponsoring committee that Benson had assembled was ex­

tremely 1nfluential in the dec1sion to move the campus. 

Quickly raising $60,000, one member of the cornrn1ttee, E.K. 

Gaylord (cited in Beeman, 1970}, pres1dent of Oklahoma 

Publ1shing Company, wrote to Benson, stat1ng: "~his 1s 

merely earnest money to prove that the City will fin1sh 

its obligat1on next November. You can assure your Board 

of Directors that we will not fa1l them" (p. 77). With 

this encouragement, the Board of Trustees of Central 

Chr1stian College dec1ded the school should be moved to 

Oklahoma C1ty. 

A 200-acre tract w1th frontage on Eastern Avenue and 

11ernor1al Road was located by the Oklahoma City Chamber of 

Commerce. It was farm land under three separate owner-

sh1ps and 1t could be purchased at $500 an acre. Even 

though that was a high price at the time, the school 

agreed to 1t and purchased the land. When the school put 

1ts sign on the land announcing the future horne of the 

college, surround1ng land qu1ckly rose 1n price to $1,000 



an acre. aeanwhile, architects were hired and plans were 

also begun to sell the Bartlesville campus. In 1957, a 

sale was completed of the Bartlesville site for $185,000. 

The school met on the old campus for the 1957-58 school 

year, but the students were looking forward to the move. 

In 1958, when the college occupies its quar­
ters in Oklahoma City, plans now suggest that 
at least four buildings will be ready for use: 
an administration building, which will include 
offices, classrooms, library and auditorium; a 
student center-cafeteria; two dormitories; and 
possibly a gymnasium (Central Christian Col­
lege Catalogue, 1957-58, 1957, p. 15). 

As plans for opening a new campus in Oklahoma city 

quickly progressed, several events took place. ~fuen the 

board of trustees created the new position of chancellor 

in the administration, Benson was appointed to it. Al-

though he served two-thirds of his time as president of 

Harding Christian College in Searcy, Arkansas, Benson was 

In Oklahoma City the remainder of the time at Central 

Christian College. As construction and costs advanced, 

Benson was Instrumental in securing loans for the remain-

der of the building fund. 

A formal ground breaking took place on I1ay 25, 1957. 

Because of a torrential rain storm, the ceremony was held 

on the stage of the Oklahoma City ~lunicipal Auditorium. 

Placing a box of soil on stage, a gilded shovel was used 

to turn the first dirt and officially launch the proJect. 

The unusual ceremony caught the Imagination of feature 

89 
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writers In local newspapers and helped stimulate statewide 

interest in the new campus (Beeman, 1970). 

Registration began on the new campus In the third 

week of September, 1958. This was JUSt two weeks past the 

target date. An operating fund of $450,000 was borrowed 

from the First National 3ank In Oklahoma City. 

~he school had moved from Bartlesville, where It was 

never really accepted as part of the community, to Okla­

homa City, where it was welcomed with an optimistic success­

oriented attitude. However, the ndme ''Central Christian 

College" was a problem, since the campus was only three 

miles from Central State College. On September 24, 1959, 

the charter was amended In accordance with a board resolu­

tion, and the school officially became Oklahoma Christian 

College (State of Oklahoma, Oklahoma County, 1959). 

Several important events occurred at Oklahoma Chris­

tian College during the decade of the 1960's. With a 

desire to enlarge the school's educational scope, plans 

began In September, 1960, to change the school from a 

JUnior to a senior college. As a result of this change, 

the first bachelor's degrees were conferred in Uay of 1962 

(Oklahoma Christian College Catalog, 1960-61: 1961-62, 

1960). As the school progressed academically, there was 

also an Intense desire to end the debt to the Oklahoma 

City bank. Following the success of fund drives, the debt 

was completely paid by ~ovember 1, 1963. Beeman (1970) 

tells of the day he took the check to Pollock of the First 



National aank: 

The clerk la1d 1t [the check] on the marble 
counter and Mr. Pollock picked up the note, 
looked at it and compared the balance as shown 
by the tabulation on the back, tnen handed the 
note and check to the clerk. He looked at 
both papers, then la1d the note down on his 
marble counter, p1cked up his 'Paid' stamp and 
wharnrned 1t down on the note. I am sure this 
was an ordinary routine matter to the bank, 
but so far as I was concerned, that pa1d stamp 
thump was the crash heard 'round the world' 
(pp. 89-90). 
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Late 1n the sixties, other developments on the campus 

helped Oklahoma Christ1an College develop 1nto a highly 

respected and innovative academ1c commun1ty. In order to 

strengthen an appreciat1on of the American heritage, Ben-

son establ1shed the American Citizensh1p Center on the 

campus. As a funct1on of th1s center, Freedom Forums and 

Youth Forums were held within the state to increase patri-

ot1sm in both the h1gh school and college students of 

Oklahoma. 

One of Baird's dreams 1n the sixt1es was a Learning 

Center to house not only a library but indiv1dual elec-

tron1c learning carrels for each student. After extensive 

planning and large fund dr1ves, the new bu1lding was 

opened 1n September of 1965 as the f1rst such complex in 

the nat1on. Because of the center's unique concept, Okla-

homa Christian rece1ved nat1onal attention as well as 

strong local approval, thus becom1ng a model for many 

other schools. By March of 1966, not long after the 

completion of the Learning Center, Oklahoma Chr1st1an 



College also rec1eved full North Central accreditation 

(Oklahoma Christ1an College Catalog, 1967-68, 1967). 
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In 1967, when Oklahoma Chr1st1an College stood on 

f1rm academ1c and f1nancial ground, Benson resigned as 

chancellor of the school. W1th his retirement, the board 

of trustess d1d not have anyone they wished to put into 

that pos1t1on. Therefore, the post remained vacant until 

September, 1974, when Ba1rd retired from the pres1dency 

and was appo1nted chancellor. E'rom that position he maln­

tained a strong 1nfluence over the school he had served 

since 1ts beginnings in Bartlesv1lle. The board selected 

Terry Johnson, an Oklahoma Christian College alumnus who 

worked as an attorney in Oklahoma City, as the college's 

third president. 

While the people w1th the most 1nfluence over the 

school remained very much the same, the area surrounding 

Oklahoma Christian College was changing. The campus had 

orig1nally been located in a f1eld between Oklahoma City 

and Edmond, but as the rnetropol1tan areas of these towns 

grew, they surrounded the school. Because of this growth, 

the large city influence prov1ded the students with a more 

"1n the world" concept. Th1s large city location, coupled 

w1th the fact that most students were com1ng from urban 

areas and soc1ety as a whole was more status conscious, 

was reflected 1n the students' 1ncreased desire for mone­

tary benef1ts from life. Since most students, encouraged 

by the1r parents, began to push toward the goal of an 
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education that would lead to a JOb with a good salary, the 

number of young men going lnto the minlstry decreased in 

the 1970's and 1980's. 

In the early 1980's as the college changed to meet 

the varying needs of the student body, the school began 

another innovatlve program. 7hls newest educational con­

cept was named "Enterprlse Square," and lt opened ln 1982 

when the student body had grown to approximately 1,250. 

As a model of the private enterprise economy, the square 

provided hands-on experiences for thousands of visitors 

each year. Furthermore, it was the nation's flrst compu­

terized educational center for economic learning. Thls 

new concept helped establlsh Oklahoma Chrlstian College as 

an educational leader throughout the region. 

Stated ObJectives 

The founders of Oklahoma Christian College {Central 

Chrlstlan College) established the school's maJor obJec­

tive ln the Artlcles of Incorporation when they stated the 

college would be a "nonpubllc colleglate institutlon of 

learning • . in which the arts, sclences, languages, and 

Holy Scrlpture shall always be taught" {Oklahoma Chrlstian 

College, 1964, p. 2). These founders wanted young people, 

primarlly members of the Churches of Chrlst, to have Bible 

study and Chrlstlan association while they acqulred a 

liberal arts education. The 1951-52 Central Chrlstian 

College Catalog sald that educatlon under a Chrlstlan 



faculty was: 

extended in the hope that those who receive it 
may be more capable of meet~ng the problems of 
l~fe as they come, that it w~ll enable them to 
be leaders ~n ~vhatever field they may choose, 
and, above all, that ~t will teach them to be 
honorable, upr~ght, Chr~st~an cit~zens (p. 1). 

The statement of a~ms of the college were expanded 
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sl~ghtly ~n the 1957-58 Central Chr~stian College Catalog. 

In order to meet a stated aim of developing the student's 

total personality, the adm~n~strat~on and faculty would 

attempt to provide: 

(1) a Christian community with da~ly rel~g~ous 
act~vities; (2) Two years of standard college 
work ~n the liberal arts field; (3) An environ­
ment in wh~ch the student ~s encouraged toward 
greater social maturity; (4} A program planned 
to encourage phys~cal development and a proper 
understanding of man as a physical being (p. 14). 

Faculty continued to study and rev~se the statement 

of purpose of the college until it was agreed that the 

statement appear~ng in the 1962-64 catalog expressed the 

aims of the college. While th~s statement was long, it 

provided much more deta~l on what was expected of the 

college and the students. Some excerpts from the stated 

aims show that there were no maJor changes in the under-

ly~ng ph~losophy of the school. 

Wh~le the college program is designed bas~­
cally for young men and women from homes of 
members of the Church of Chr~st, the student 
body ~s not l~mited to this const~tuency. The 
a~m of spiritual enr~chment underg~rds the 
ent~re program. 

Oklahoma Chr~st~an College shares the general 
obJect~ves of h~gher educat~on throughout the 
nat~on, but ~n part~cular seeks to train 



leaders for 1ts church constituency, to develop 
men and women of Christian character, and to 
prepare respons1ble cit1zens for the commu­
nlty, the nat1on, and the world. 

In terms of spec1fic goals, the aim of the 
college may be div1ded 1nto three areas: ge­
neral educat1on~ career educat1on~ and adult 
training (Oklahoma Chr1st1an College Catalog, 
1962-63; 1963-64, 1962, n.p.) 

Hembers of the constituency of the college in Oklahoma 

expressed their support of the rel1g1ous emphasis of the 

college and of the statement of purpose (Oklahoma Chris-

t1an College, 1963b). The only real change in these 

objectives came in the beginn1ng of the 1970's when adult 

tra1ning as a specific goal was changed to "public serv-

1ces" (Oklahoma Christian College, 1970, p. 8). 

Adm1n1stration and Organization 

The organization behind Oklahoma Christian College 

began with the steer1ng committee that was appointed when 

the attempt to establish Hid-States Chr1stian College at 

Pryor was aborted. This stee1ng committee drew up a list 

of 30 names to consider as board members for the new 

college they would create--Central Christ1an College. On 
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Nay 5, 1957, n1ne men were elected from the llst, and they 

became members of the board of Directors (later called 

Board of Trustees), along with the original eight men from 

the steer1ng comm1 ttee. On r1ay 19, 194 7, three more 

members were elected, and the board cons1sted of 20 men. 

Four officers were elected for the board and an executive 



committee of five was also appointed to make many of the 

decis1ons that would arise wh1le the college was being 

establ1shed. The board of trustees appointed the presi­

dent of the college, and it became the presldent•s JOb to 

make other appo1ntments in the administrat1on, subJect to 

the approval of the board. The article govern1ng the 

board of trustees stated that the board should consist of 

20 persons who were members of the Churches of Christ 

(State of Oklahoma, 1947a). On October 1, 1954, the size 

of the board of trustees was 1ncreased to 30 members 

(Beeman, 1970). 
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The organizat1on of the school remained basically the 

same throughout its stay in Bartlesvllle and its reloca­

tion in Oklahoma City. At times, members would res1gn and 

new ones would be appo1nted, but the philosophy and power 

structure rema1ned firm. However, one change occurred on 

November 16, 1956, when a new position was created by the 

board of trustees at the request of Ba1rd. As previously 

noted, the off1ce of chancellor was made part of the 

administration. The chancellor was to be directly respon­

Slble for fund raising as well as consultant to the presi­

dent without usurping any of the administrat1ve functions 

of the president•s off1ce (Beeman, 1970). The JOb of 

chancellor lapsed 1n 1967 when Benson res1gned, but 1t was 

ref1lled 1n 1974 when Ba1rd was appo1nted to the pos1t1on 

and when Terry Johnson became the th1rd pres1dent of 

Oklahoma Christ1an College. 



In describing the structure of the organization, the 

1983-84 school catalog stated: 

The govern1ng body of Oklahoma Chr1stian Col­
lege is a self-perpetuating Board of Trustees 
orlginally chosen from those who were inter­
ested 1n the establ1shment of the College. 
Th1s board establ1shes the maJor pol1cies of 
the College and is the final authority in 
school affairs. It prov1des the appointment 
of all adm1n1strators, staff and faculty mem­
bers. The Board of Development acts in an 
adv1sory capacity to the Board of Trustees and 
ass1sts in many proJects (Oklahoma Christ1an 
College Catalog, 1983-84, 1983, p. 25). 

Nany of the original trustees and administrators were 

still involved in the leadersh1p of Oklahoma Christian 

College; therefore, the school's religious emphas1s re-

mained stable from the time of Its concept1on. 

Curriculum 

The curriculum at Oklahoma Christian College was 

designed to sat1sfy the purpose of the school under the 

following framework: 

(1) The study of the Bible const1tutes a val1d 
educat1onal exper1ence; (2) The areas of human 
knowledge taught tradit1onally 1n a college 
can be satisfactor1ly taught with1n a frame­
work of the Christian ph1losophy; (3) The 
acknowledgment of a spirltual obJective can 
provide mot1vation in a quality academ1c pro­
gram (Oklahoma Christian College, 1964, p. 3). 

L1beral arts and the B1ble prov1ded the core of the 

general education curr1culum at Oklahoma Christian Col-
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lege. Since the school was founded to provide a Chr1stian 

environment for students to cont1nue their education, all 

students were expected to take some courses In the Bible 
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as part of their curr1culum every semester. Th1s expecta-

t1on had not changed since 1950. Wh1le the liberal arts 

courses in the sciences, the social sciences, and the 

humanities were to broaden the student's general educa-

t1on, the textual B1ble courses were to deepen the stu-

dent's faith. There were 56 semester hours in the general 

educat1on program requ1red of all students who graduated 

from the school. Although Oklahoma Chr1stian College, 

through 1ts curr1culum, shared the general objectives of 

higher education throughout the nation, it also sought to 

"train leaders for its church constituency, to develop men 

and women of Christian character, and to prepare respon-

s1ble cit1zens ... " (p. 4). One of the stated requ1re-

ments for a bachelor's degree from the school was: 

A student must, in addit1on to his intellec­
tual achievements, be of good character, 
having established with the faculty and 
administration of the college a reputation for 
honesty, dependability and high moral stand­
ards (Oklahoma Christian College Catalog, 
1983-84, 1983, n.p.) 

The addit1on of the Learning Center in 1965 made a 

maJor impact upon the way the curriculum was presented but 

not upon what subJects were taught or the content of those 

courses. The Learning Center prov1ded every student w1th 

an ass1gned carrel for ind1v1udalized study. The carrels 

were equipped to d1al into the ma1n computer and the 

student could listen to or v1ew mater1als prepared for 

specif1c classes. In order to take advantage of th1s new 

concept, many course structures were redes1gned. Because 



this was the first proJect of this type and size within 

the nation, 1t attracted great attention, as a former 

student stated: 

As a freshman in 1965, I remember sitting in my 
carrel, l1sten1ng to a tape, and following the 
notebook pages des1gned to supplement a speech 
course. \f.hen something disturbed me, I looked 
up to find myself surrounded by high school 
students amazed at the technology I took for 
granted. It was not at all uncommon dur1ng the 
early years of the Learn1ng Center to find 
groups of students from schools all over Okla­
homa roaming up and down the many rows of 
carrels. The college students quickly accepted 
be1ng on d1splay as they stud1ed. 
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The Learning Center became the place where most of the 

study on campus took place. W1th the library and resource 

mater1als on the ground level, the computers and carrels 

were located on the upper floors. These carrels became 

minirooms for students to use in the m1ddle of the campus 

and became a vital part of the prepared curriculum. 

Oklahoma Chr1stian College recognized changes occur-

r1ng within the nat1on wh1ch affected the curriculum. 

Because of changing needs, the school increased the number 

of courses in communicat1on sk1lls, science, mathemat1cs, 

fore1gn language, and computer literacy (Oklahoma Chris-

t1an College, 1983). With an 1ncrease 1n teacher educa-

tion requirements w1thin Oklahoma and other states, the 

school also upgraded its education department. Bes1des 

trying to meet immed1ate needs within the school, Oklahoma 

Chr1st1an College proJected two add1tional goals as part 

of 1ts curriculum: 



1. Pursue the feasibility of an engineering 
school. 

1. Do not add graduate programs now but con­
sider them at some point during the next 
ten years (Oklahoma Christian College, 
1984, n.p.). 

All of these changes remained within the framework of a 

Christian environment and a Bible-oriented curriculum. 

Faculty 

100 

Attempting to provide a general education through the 

study of the liberal arts and the scriptures, the adminis-

tration at Oklahoma Christian College tried to locate 

teachers dedicated to that same purpose. ~~e Oklahoma 

Christian College Faculty Handbook (1982), said: 

Everyone connected with the college, from the 
Board to the Students, recognizes that the 
purposes of the school are achieved principally 
by the faculty members through their contact 
with and direction of students, both inside and 
outside the classroom. For this reason, fac­
ulty competence is of fundamental concern to 
all. The work of each teacher should therefore 
be a matter of constant reappraisal, both by 
the teacher himself and by the administration 
of the college (p. 2). 

The faculty were Involved in all aspects of the college 

and had input into policy. Article XIII of the Bylaws of 

the school allowed for faculty meetings and also stated: 

The faculty shall prescribe, subJect to the 
approval of the President and Board of Trus­
tees, requirements for admission, courses of 
study, conditions of graduation, and nature of 
degrees to be conferred, rules and methods for 
the conduct of the educational work of the col­
lege, and shall recommend to the Board candi­
dates for earned degrees ("Tenth Amended Bylaws 
of Oklahoma Christian College," 1976, p. 5). 
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l1embership on the faculty also required a strong dedica-

tion to spir1tual and academic goals in all areas of a 

teacher's l1fe. 

7he most bas1c function of all faculty members 
as well as all employees of the college is that 
of exhib1ting a genuine Christian character. 
The faculty members, through the1r activities in 
and out of the classroom, are the primary in­
struments by which the purposes of the college 
are achieved (Oklahoma Christian College, 1964, 
p. 9) • 

According to adm1nistrative policy, all faculty mem-

bers assigned tenure had to be members of the Churches of 

Christ (Central Christian College, 1955). Furthermore, 

the Spir1tual Life Committee of the faculty suggested an 

even stricter qualification be placed upon teachers in the 

Bible Dlvision. They must have been experienced ministers 

because of their high v1sibility, leadership, and spiri-

tual impact (Oklahoma Christian College, 1984). S1nce 

the staff served as the biggest human force contributing 

to the spirituality of the campus, the procedure for 

acquiring new personnel involved looking for outstanding 

Chr1stians who also possessed necessary professional 

qualifications. 

Students 

Ninety-two percent of the student body at Oklahoma 

Chr1stian was made up of members of the Churches of 

Christ, with the other 8% believing in the sonship of 

Jesus, but not members (Johnson, 1984). 



Oklahoma Christ1an v1as founded and 1s supported 
principally by members of the Churches of 
Christ in Oklahoma and nearby states: there­
fore, the college exists pr1rnarily to supply 
educat1on beyond high school for th1s clien­
tele. While the college program is designed 
basically for young men and women from homes of 
members of the Church of Chr1st, the student 
body is not limited to th1s const1tuency (Okla­
homa Christian College, 1964, p. 4). 

Although rnernbersh1p in the Churches of Chr1st was not a 

qualification for enrollment, there were behav1oral re-

qu1rernents for becorn1ng a student. Students had to: 

(1) indicate by their former lives and the1r 
behav1or wh1le at the college that they wished 
to advance toward the stated aims of the school, 
and (2) show by high school and college achieve­
ment test scores, and individual 1nt1at1ve the 
aptitude to perform on a college level (Okla­
homa Christian College, 1964, p. 4). 

102 

The strong ernphas1s upon the study of scriptures as well 

as the cost of tuition in a private college tended to 

limit students further to those particularly interested in 

a Christian environment. 

The founders of Oklahoma Christian College originally 

saw the school serving students from Oklahoma and Kansas. 

As the school expanded, however, 80% carne from an eight 

state area which included Oklahoma, Texas, New t1ex1co, 

tl1ssour1, Lou1s1ana, Kansas, Colorado, and Arkansas (Okla-

horna Christian College, 1983). The 1980 census showed 

that, for the first time in America's history, there were 

more people l1ving in the South and West (118 rn1llion) 

than 1n the North and East (108 rn1ll1on). Th1s population 

sh1ft was an indicat1on of an economic shift that placed 
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more college students wlthin the area of Oklahoma Chris­

tlan College. Along with thls, there was also a shift in 

the age of students attendlng college. Whlle more adults 

over the age of 25 were going back to campuses, there was 

a decrease in the number of 18- to 24-year-olds within the 

nation. Although Oklahoma's decline was less than most 

states (-2%) (Oklahoma Christlan College, 1983), it stlll 

became harder for a more expensive Christian college to 

compete with the Junior colleges and state schools. The 

school realized that it had to present an appeallng pack­

age to attract the students to the more expensive campus. 

Although the percentage of younger students enrolling 

immedlately after hlgh school had somewhat declined, the 

school continued to gear many of its rules to thelr needs. 

However, these rules were modified over the years. Ex­

amples of change could be seen in such areas as the dress 

code, whlch was altered in order to allow women to wear 

slacks on campus; and the curfew time, which was length­

ened to accommodate the students. Other changes included 

allowing men to grow beards and more freedom in housing 

arrangements for upperclass students. 

Change was also reflected in campus actlvities. One 

area especially affected was the soclal service clubs. 

These clubs were orlglnally open to any student, male or 

female, but the student body began pushing for organiza­

tions slmilar to fraternlties and sororltles on state 

campuses. As a result, the organlzations became 
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coeducat1onal, although still retaining their soc1al serv-

ice functions. One po1nt the administration d1d not con-

cede to students was to allow current members to select or 

refuse new members 1nto the clubs. 

Wh1le social service clubs were becoming more l1ke 

those on state campuses, the sports activit1es at Oklahoma 

Chr1st1an College were also becom1ng a more 1ntegral 

school funct1on. Sports such as basketball, baseball, and 

track became 1mportant parts of campus life. A women's 

basketball team was also added to the intercollegiate 

activities. 

As the activities on campus grew more like those found 

at state colleges, the number of young men plann1ng to 

preach also declined. Along w1th this decrease in the 

number of Blble majors on the campus, there also seemed to 

be less respect for the serious Bible student. Further-

more, these B1ble students were not the campus leaders as 

had been the case in the school's earlier days. Although 

materialism had encouraged students to go 1nto professions 

w1th more econom1cally sound rewards, many students st1ll 

wanted to find outlets for their faith. As a result, the 

number of students interested 1n m1ssions as a supplement 

to their main course of study 1ncreased. 

Racial integrat1on was not a serious problem at Okla-

homa Christian College: 

The move to integrate was probably sparked by a 
letter from the Stillwater church addressed to 
the Cha1rman of the Board which was presented 



to the Board 1n its meeting on October 15, 1959 
(Beeman, 1970, p. 157). 
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A letter of reply to the St1llwater Church of Chr1st said 

that the matter was under adv1sement, and on March 28, 

1961, a formal resolution was presented to the board and 

passed. Hereafter, 1t would be the policy of the college 

to admit qualified students w1thout regard to race or 

color (Beeman, 1970). 

The only maJor rac1al issue on the campus occurred in 

February and March, 1969. At that time, 14 Oklahoma 

Christian College students, some Black and some ~fuite, 

were dismissed from school for attending an all-night 

party and for 1mproper "sign-outs" from the residence 

halls. On I1arch 6, a group of students, again some Black 

and some White, presented a statement of grievances to 

President Baird and threatened to occupy the administra-

t1on building unt1l certain condit1ons were met. Th1s was 

in direct conflict of policy as established by the board 

and as stated in the handbook. Students were given five 

m1nutes to leave or be expelled. Eighteen students con-

tinued the demonstration and were arrested. The admin1s-

tration ma1ntained a firm commitment toward discipl1ne of 

any student defy1ng the rules of t~e college, and the 

student body--both Black and Wh1te--adapted to this com­

mltment (Schubert, 1969). 

As the college grew, the administration and faculty 

tried to acqua1nt new or prospective students with the 
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purpose of the college by prov1ding on-campus act1vities 

throughout the year, as well as written material outlining 

what was expected of the students. The freshman orienta­

tlon program also stressed the school's goals, as well as 

each person's 1nvolvement. In add1tion, the Oklahoma 

Christian College Student Handbook, 1983-84 (1983, p. 4) 

stated: "The primary aim of Oklahoma Chr1stian College is 

to stimulate you toward your greatest poss1ble develop­

ment--spirltual, 1ntellectual, social, and physical" 

(p. 4). Students were expected to meet this goal. 

Religious Activities 

Because of the underlying pr1nciples of Oklahoma 

Christ1an College, campus l1fe was expected to provide a 

Chr1st1an environment. The different worship and activity 

experiences were designed to d1rect students toward Chris­

tlan matur1ty. Part of the act1vities were requ1red of 

every student, while others were completely voluntary. 

From the very 1ncept1on of the school, chapel attend­

ance was required of each student on every weekday. Even 

though 10 absences were allowed dur1ng a semester, after 

five absences, students were requ1red to subrnit written 

excuses s1gned by a doctor, nurse, or parent (Oklahoma 

Chr1stian College Student Handbook, 1983-84, 1983). The 

chapel exerc1ses were designed to un1fy the student body, 

and all the students, from both on and off campus, at-

tended the short worshlp serv1ces. In add1tion to chapel, 



regular church attendance was strongly encouraged. In 

I 
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order to meet this need, a congregat1on of the Churches of 

Chr1st was establ1shed adJacent to the campus, and trans-

portat1on was also available to several area congregations. 

Every regularly enrolled student at Oklahoma Chr1stian 

College was required to take a Bible class every semester 

JUst as when the school began. The Bible Department was 

staffed w1th well-known Bible scholars who prov1ded the 

foundation for work at the school. In addition to Bible 

classes, campus devotionals were held regularly and at-

tended voluntarily. Some of these end-of-the-day devo-

tionals were on the central part of the campus~ others 

were inside the dormitories. 

Religious organizat1ons or clubs were also active at 

Oklahoma Christian College. These religious clubs, such 

as Harvesters, Gleaners, and Outreach, emphasized such 

aspects of life as Christ1an service and mission work. 

With the1r spir1tual goals, they prov1ded actual experi­

ences for students who wanted to go deeper into Christian 

serv1ce. These rel1g1ous clubs d1d not prevent students 

from also being members of the act1ve social clubs on 

campus. However, as government financial aid became 

harder to obtain, many students worked 20 to 25 hours a 

week, and with classes, study, and work, the hours for 

other Chr1stian act1v1t1es were lim1ted. 

The annual Bible Lecturesh1ps at Oklahoma Christian 

College were a maJor event with1n the ent1re state for 
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members of the Churches of Chr1st. Speakers came from all 

over the Un1ted States, as well as from other countr1es, 

and del1vered lectures and provided workshops and d1scus­

s1on groups. Thousands of members of the Churches of 

Chr1st convened on the campus to participate. Students 

took an active part in the work and planning for these 

meetings and they were encouraged to attend as much of the 

lectureships as possible. 

Although regular church attendance was encouraged at 

Oklahoma Christian College, it was no longer required. 

The rule that all boarding students were expected to 

attend church Sunday morn1ngs, Sunday evenings, and Wednes­

day nights was in the handbook as late as 1957-58. How­

ever, this was later dropped. While the school st1ll 

wanted 1ts students to worsh1p as regularly as ever, 1t no 

longer took the place of parents in supervis1ng such at­

tendance. Th1s reflected a change in how "in-loco paren­

entis" was defined (Johnson, 1984). 

The newest concept of religious activity on the Okla­

homa Christ1an College campus was still under considera­

tion. The Spir1tual L1fe Committee, with Baird as 1ts 

cha1rman, suggested a program 1n which every student se­

lected an area of Chr1stian serv1ce, as well as a maJor 

and a minor (Oklahoma Christian College, 1984). While 

attend1ng school, if th1s program were to become part of 

the school's requ1rements, the student would include clas­

ses, volunteer work, read1ngs, f1eld trips, 1nterv1ews, 



part-time JObs, and other related activit1es as prepara­

tion for the Chr1st1an service portion of the school's 

program. 
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CHA.PTER V 

PEPPERDINE UNIVERSITY 

H1stor1cal Background 

The beautiful Southern Cal1fornia campus overlooking 

the Pacific Ocean at Mal1bu developed from the vision of 

one amazing gentleman--George Pepperdine. He was born on 

June 10, 1886, to a farming couple who lived in a one-room 

cabin on the Western Kansas pra1rie (Clark and Bates, 

1959). Although the family was poor, they held the strong 

religious convictions of members of the Churches of 

Christ, and these conservative values affected the entire 

life and work of their son, George. As the young man 

matured 1n the Kansas region, his concept of Christian 

education was influenced by Daniel Sommer, a Church of 

Christ preacher, and an anti-Christ1an college advocate 

(Young, 1949). 

The Pepperd1ne fam1ly moved from the farm to the town 

of Parsons, Kansas, in order to be near a high school for 

the ch1ldren. After graduat1ng from high school, George 

Pepperdine and his brother attended Parsons Business Col­

lege 1n Parsons, Kansas (Youngs, 1976). With the help of 
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this training, George became proficient 1n shorthand, 

bookkeep1ng, and related bus1ness subJects. 
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In 1905, when 19-year-old Pepperdine graduated from 

Parsons, he "got his first job, saw h1s f1rst automobile, 

and went away from home for the first time" (Youngs, 1976, 

p. 82). While working as a bookkeeper for a Kansas City 

garage for the weekly salary of $15.00, Pepperdine had an 

idea which led to his becoming a milliona1re. Pepper­

dine's fortune began in 1909 with an intial 1nvestment of 

$5.00 spent on postage to mail out circulars which adver­

tlsed automobile accessories. As he worked in the garage, 

Pepperd1ne noticed that many cars were sold without such 

accessories as tops, windshield wipers, or bumpers. His 

initial business venture was to open a mail-order house to 

supply parts for cars, especially Ford cars. He and his 

new wife, Lena, filled the orders from their small apart­

ment (Clark and Bates, 1959). 

A wholesale house agreed to prov1de the supplies to 

Pepperd1ne on cred1t. His f1rst month's profit was 

$100.00, and with this cap1tal he opened the first Western 

Auto Supply Store in Kansas C1ty, Missour1. With con­

tinued success, the or1ginal store was expanded unt1l 

Pepperdine operated 174 stores 1n the middle-western and 

eastern states (Clark and Bates, 1959). 

Because of an attack of tuberculosis, Pepperd1ne's 

doctors urged him to move farther west. He first went to 

Denver, where he opened a branch store, but then he moved 
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on to California. Pepperdine became an ardent booster of 

Los Angeles, where he not only recovered his health, but 

also achieved outstanding financial success. He continued 

to operate the bus1ness until 1939, when he sold the con­

trolling interest of the company he had begun 30 years 

earlier (Youngs, 1976). 

Before h1s retirement, Pepperd1ne displayed a strong 

sp1rit toward serv1ce, and he was a generous contr1butor 

to many organizations. During the 1930's, he contributed 

to the establishment of many Churches of Christ in the 

West, and at one time he simultaneously assisted 40 new 

congregations with financial support. Displaying a loving 

interest in young people, Pepperdine also provided finan­

C1al a1d to the Boy Scouts, the Venice Boys Club, the 

YMCA, the Helen Louise Girl's Home, and the Casa Colina 

Home for Crippled Children, which served the victims of 

polio (Clark and Bates, 1959). 

In 1931, in order to be more methodical in his con­

tributions, Pepperd1ne set up a nonprof1t foundation. 

Accord1ng to the foundation's charter, its purpose was to 

make gifts to: (1) religious, (2) char1table, and (3) 

educat1onal organizat1ons (George Pepperdine College, 

1938a). By 1937, he had fulfilled the first two goals of 

the foundation, but not the last. 

In the early months of 1937, Hugh M. Tiner, Super­

visor of the Los Angeles County Schools and a minister 

for the Churches of Chr1st, tried to encourage the 
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philanthropist to ach1eve h1s third objective by founding 

a Blble-related college. Cut Pepperd1ne was not at f1rst 

convinced that a B1ble college was the best agency to 

ass1st young people (Gardner, 1968). The Blble lessons he 

had heard growing up 1n Kansas where the anti-religious 

school influence and teachings of Sommers had been so 

prevalent still affected him. However, Pepperd1ne (cited 

in Clark and Bates, 1959) could remember seeing 

young people go off to college with strong 
Chr1stian faith and after four years of train­
ing ..• return home minus their sp1ritual 
nature and faith in God. . . . If a college 
could be established which would provide a 
Christ1an environment, employ dedicated pro­
fessors with a profound faith in God, prov1de 
a sound curriculum which would reflect high 
1deals in every area, be it bus1ness train1ng, 
art, science, h1story, or whatever, he was 
interested (p. 175). 

¥fu1le he had missed the opportunity to attend a liberal 

arts college and had still made a success of his life, he 

felt that his life would have been richer if he had ac-

quired a higher educat1on. 

Although many ind1viduals eventually influenced Pep-

perd1ne in favor of Chr1st1an education, it was the enthu-

siastic Tiner who d1d as much as anyone to persuade him to 

establish a B1ble college, and in the spring of 1937, they 

began plans for the school (Baxter, 1938). Pepperd1ne 

outl1ned to Tiner the cond1tions under which he would be 

1nterested 1n prov1d1ng money for a college. Those cond1-

t1ons were: 



(1) That the proJect be recognized from the 
beginning as a private institution, not con­
nected with the church in any manner; (2) That 
under no c1rcumstances will the church ever be 
asked for contr1butions to the college; (3) 
That the perpetuation of the work be assured 
by an adequate endowment; (4) That the insti­
tution from its very beginning be able to 
qualify as a standard grade, four year col­
lege; (5) That the board of trustees and fac­
ulty be composed of devout Chr1stian men and 
women, thereby safeguarding and deepen1ng the 
fa1th of the students (Gardner, 1968, p. 5). 
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George Pepperd1ne College was organized July 7, 1937, as a 

nonprofit corporat1on for general educational purposes. 

Pepperdine specif1ed that: 

the 1nstitution, while placing emphasis on 
Christian l1ving and fundamental Christian 
faith, shall be a private enterprise, not 
connected with any church, and shall not so­
licit contributions from the churches (George 
Pepperdine College, 1937, n.p.). 

Tiner had encouraged Pepperdine to talk to Batsell 

Baxter about establishing the new college. Because Baxter 

had been president of both Abilene Christian College and 

David Lipscomb College and had been in Chr1stian educat1on 

s1nce 1912, Pepperdine felt he could trust his judgment 

(Clark and Bates, 1959). It was during this v1s1t with 

Baxter that Pepperdine was asked to descr1be the school he 

wanted to establish. Pepperdine (cited in Clark and 

Bates, 1959) said: 

That's the whole trouble, Dr. Baxter. I don't 
know exactly what I want. I know one or two 
things I don't want--I don't want another col­
lege that w1ll be dependent upon the churches 
for support. I have in mind a four-year, 
l1beral arts college, an 1nst1tution of higher 
learning where any worthy boy or girl, regard­
less of his religion or f1nancial standing, can 



get an educat1on. And I want it to be a col­
lege academically sound, based in Christian 
faith. Is that too much to ask? (p. 176). 
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After Baxter reassured Pepperdine that he could have 

such a school, Pepperdine immediately began to formulate 

plans. He promptly announced that he intended to open the 

college in September, 1937. This came as a surpr1se to 

T1ner and Baxter because it was already late I'1arch, 1937. 

W1th Pepperd1ne's formal announcement about h1s plans for 

a college, people in the community began to voice their 

approval. Expressing his confidence in Pepperdine, Frank 

L. Shaw, the mayor of Los Angeles, stated that the college 

would prove to be a valuable add1tion to higher educat1on 

in the c1ty (Shaw, 1937). Furthermore, the announcement 

concerning the establishment of the new college made the 

pages of Time magazine: 

Last week, George Pepperdine was bubbling with 
plans for a new enterprise to be called George 
Pepperd1ne College. He has 34 acres of land 
on Los Angeles' flat souths1de, plans for ten 
buildings, of wh1ch four, low and glass-sided, 
will be up and ready for use th1s autumn. 
Hr. Pepperdine has already l1ned up a presl­
dent, Batsell Baxter of Tennessee's Dav1d 
L1pscomb College, a faculty recru1ted from 
Duke, University of Colorado, Un1vers1ty of 
Cal1forn1a, Un1versity of Oklahoma, and sev­
eral small southern schools. Founder Pepper­
dine is a p1llar of the Church of Chr1st and 
h1s teachers were selected partially for the1r 
devotion to Chr1st1an ideals and fundamental 
fa1th ("New Colleges: George Pepperdine," 
19 3 7 1 Po 48) • 

As publ1city concerning the school grew, Pepperdine 

saw that articles of incorporation were prepared. These 

articles requ1red that each of the trustees be a member 1n 
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good standing of the Churches of Chr1st. It was also the 

expressed policy of the board of trustees to choose fac­

ulty members who were of the same faith whenever that was 

poss1ble (George Pepperd1ne College, 1937). The five 

charter members of the George Pepperdine College Board of 

Trustees were: Pepperd1ne, Charles Shattuck, A. J. Dumm, 

T1ner, and Donald Miller (State of California, 1937). 

With the approval of the board, Baxter, Pepperdine•s 

cho1ce for president and one of the most respected men 

among the members of the Churches of Christ, selected a 

faculty of 21 members for the first year (George Pepper­

dine College Catalog, 1937). Of that faculty, eight were 

drawn from other Churches of Chr1st-related schools in the 

"Bible Belt'' of the southern states. Including the presl­

dent, 11 of the first faculty had received at least a part 

of their training in Christian colleges. Of the original 

20 faculty members, 4 had bachelor's degrees, 10 had 

master's degrees, 4 had doctor's degrees, and 2 others had 

spec1alized degrees in music (George Pepperdine College 

Catalog, 1937). 

In order to prepare a school for the new faculty, 

land was purchased by Pepperdine in a new res1dential area 

of Southwest Los Angeles on 79th Street. On th1s property 

ex1sted a large home wh1ch was converted 1nto a f1ne arts 

center and a home for the pres1dent. At the same t1me 

that the property was acqu1red, contracts were s1gned for 

the construction of four other bu1ldings at Pepperd1ne's 
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expense (George Pepperdine College Catalog, 1937). The 

formal opening of George Pepperdine College occurred on 

September 21, 1937. Although the buildings were not com-

pleted unt1l one week after classes began, 160 students 

from 19 states enrolled. Because of inadequate hous1ng, 

boarding students were accommodated in a hotel owned by 

the Pepperdine Foundation (The Graph1c, 1937). 

Pepperdine, a member of the original board of trus-

tees, delivered a founder's statement which included basic 

principles. With views similar to those of Alexander 

Campbell of Bethany College, Pepperdine said: 

The heart of man usually grows to be perverse 
unless trained by the influence of God's word. 
if we educate a man's mind and Improve his 
intellect with all the scientific knowledge 
men have discovered and do not educate the 
heart by bringing it under the influence of 
God's word, that man is dangerous. 
There is no life so much worthwhile in this 
world as the Christian life because it pro­
motes the most happiness and contentment and 
the greatest promise of the life hereafter. 
Therefore, as my contribution to the well 
being and happiness of this generation and 
those who follow, I am endowing this institu­
tion to help young men and women to prepare 
themselves for a life of usefulness In this 
competitive world and to help them build a 
foundation of Christian character and faith 
which will survive the storms of life. Young 
men and women In this Institution are to be 
given educational privileges equal to the 
best In the liberal arts, business administra­
tion, Bible training, and later, we hope, in 
preparing for various professions. All in­
struction is to be given under conservative, 
fundamental Christian supervision with stress 
upon the Importance of strict Christian living 
(The Graphic, 1937, n.p.). 

Pepperdine's address stressed two factors he felt 

were vital to the youth in America--a Christian 
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environment for growth and study as well as preparation 

for a competitive world. He des1red that the students be 

given the opportun1ty to learn about the "1mportant and 

d1versif1ed activities in the bus1ness world" (The Graphic, 

1937, n.p.). Pepperdine closed his found1ng address, 

which blended a useful education with the Christ1an l1fe, 

by telling of the rel1g1ous 1mpulse wh1ch prompted h1s 

g1ft. He said: "In this way we shall do our small bit to 

glorify the name of God 1n the earth and extend H1s Klng­

dom among the children of men" (The Graphic, 1937, n.p.). 

During the first year, var1ous extracurricular actlv­

ities which were part of Pepperdine's s1ster schools were 

instituted at George Pepperd1ne College. Of these, the 

religious chapel exercises were most prominent. At the 

school's beginning, each student was required to attend 

chapel each day (George Pepperdine College Catalog, 1937). 

Although Baxter's adm1nistrat1on was short (1937-

1939), he managed to launch the college successfully. 

Probably Baxter had been secured to head the school 1n its 

infancy for two compelling reasons. F1rst, he was a 

school man whose administrat1ve skills had been success­

fully demonstrated, and th1s experience was cruc1al to the 

college in 1ts 1nfancy. The second reason was the confl­

dence Baxter enjoyed w1th1n the Churches of Christ. If 

the new school were to be openly accepted by the church 

members 1n other geograph1c regions, it was 1mportant that 

a man of stature among the members of the Churches of 
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Christ be selected as its president. The Gospel Advocate 

took notice of the new college and wished It success. A 

well-known preacher for the Churches of Christ, s. H. Hall 

(1937) commented on Baxter's move to Los Angeles by say-

Ing, ''It would be sinful to hesitate to lend a helping 

hand to this glorious work being inaugurated on the 

Pacific Coast" (p. 3). Another endorsement for Pepperdine 

College came from the editor of the church paper, Firm 

Foundation. In an article Showalter (1937) wrote: 

Our long acquaintance with, and confidence in, 
the President of this school, and most of the 
faculty members, prompts us to recommend to 
all prospective students a consideration of 
the claims of this new college before deciding 
on where to matriculate (n.p.). 

Because Pepperdine insisted that the college be fully 

accredited, Baxter presented the school's application for 

membership at the April meeting of the Northwest Associa-

tion of Colleges in Spokane, Washington. After only seven 

months of operation, the college was allowed full standing 

for one year with the provision that if sufficient improve-

ment had been made at the end of that year, accreditation 

would be granted (George Pepperdine College, 1938b). At 

the next annual meeting of the accrediting association, 

permanent standing was awarded the college (The Graphic, 

1939). 

In Harch, 1939, Baxter submitted his resignation, 

listing health problems as his reason. Showing his re-

spect for the dean who had served under him, Baxter 
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recommended that T1ner be promoted to the pres1dency 

(George Pepperdine College, 1939). Accept1ng Baxter's 

res1gnat1on, the board d1splayed 1ts appreciat1on for his 

serv1ce by grant1ng him a one-year leave of absence with 

full pay and nam1ng the men's dormitory "Baxter Hall" 

(George Pepperdine College, 1939). Tiner was elected to 

succeed Baxter, and he was also re-elected as a member of 

the board for another five years (George Pepperd1ne Col­

lege, 1939). 

Although the school was doing extremely well, Pepper­

dlne was anxious to see its continued success. During the 

summer of 1939, hav1ng sold his control of the Western 

Auto Supply Company, he presented the college w1th a g1ft 

of 95,558 shares of cap1tal stock 1n the company (George 

Pepperdine College, 1939). In the fall of 1942, he fur­

ther added to the financial stability of the college by 

arranging that 75% of the income of the George Pepperd1ne 

Foundation be given to the college (Young, 1949). 

From 1939 to 1957, Tiner held the presidency of 

George Pepperdine College and rema1ned a close friend of 

Pepperdine. Pepperdine deeply respected Tiner's goals and 

ab1lities. Acknowledging Tiner's role in the formation of 

the school, Pepperdine (cited in California Chr1st1an, 

1952, n.p.) sa1d: "I have known President T1ner since he 

came to Cal1fornia in 1929. He, perhaps more than anyone 

else, 1nfluenced me to establish a Chr1st1an college." 
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From 1939 to World War II, under Tiner's presidency, 

the enrollment continued to grow, and new buildings had to 

be added to the campus in order to accommodate the student 

body. During the war years, the enrollment had been 

around 300-400, but in the fall of 1946, the enrollment 

climbed to 1,426 (Young, 1949). In order to handle the 

influx of return1ng veterans, the adm1nistrat1on added 

several temporary buildings and a new permanent bus1ness 

administrat1on building, which especially pleased George 

Pepperd1ne (The Graph1c, 1947). 

The impact of Pepperd1ne's money on the Tiner adm1n­

istration was strong, for Pepperd1ne invested over three 

million dollars in the school. Until 1950, Pepperdine was 

able to meet any financial need of the college, which 

meant that Tiner d1d not have to raise huge sums of money 

as the presidents of other Chr1stian colleges were forced 

to do. However, in 1951, Mr. Pepperdine suffered finan­

cial reversals, as bus1ness diff1culties forced him into 

bankruptcy. He was no longer able to cover the operat1ng 

deficits of the college and consequently, it became neces­

sary for the school to d1p into its endowment fund to 

acqu1re necessary funds. The Pepperdines were forced to 

live on income earned from money he had given as gifts to 

his w1fe (The Graphic, 1962). He explained the cause of 

his f1nanc1al reversals in a commencement address at the 

college 1n 1957: "I made mill1ons in business, but I also 

lost part of those millions through unwise investments in 



types of businesses in which I was not experienced" (The 

Graphic, l957b, n.p.). 
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As Pepperdine suffered financial reverals, so did the 

Tiner administration. Financial problems In the college 

were accompanied by criticisms among the church members 

that the college was drifting away from its religious 

background as students from varying religious backgrounds 

increased the school's enrollment after World War II. In 

the spring of 1957, Tiner announced that he would be 

taking a leave of absence, and one month later the school 

newspaper carried his resignation (The Graphic, l957a). A 

news item In the Firm Foundation (Lemmons, 1957) explained 

the reason for his departure as due to illness caused by 

having served so long with no rest or periods of vacation. 

In 1957, the 21st year of the college, the third 

president was appointed. A.t that time, r~r. Norvel Young 

was selected by the board of trustees to fill the posi­

tion. Highly respected throughout the brotherhood, It was 

hoped that Young's influence would result in a greater 

spiritual emphasis on the campus. Along with Young, J. P. 

Sanders was appointed as chief educational officer (Chris­

tian Chronicle, 1957). 

Church leaders reacted favorably to the appointment 

of Young and Sanders to Pepperdine's top leadership posi­

tions. The three largest and most influential church 

papers carried editorial support of the appointments. 

B. C. Goodpasture (1957), editor of the Gospel Advocate, 
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said that the trustees "could not have made a better 

selection" (p. 2). R. Lemmons (1957), of the Firm Founda-

tion noted: "we know of no two men among us more highly 

qualified, academically or spiritually for the task . II 

(p. 2). The Christian Chronicle carried the reaction of 

J. w. Nichols (1957), its editor, who said: "We know of 

no two other men better suited or adapted to further 

develop this good work" (p. 2). 

The Inauguration of President Young featured 65 dele-

gates from educational Institutions. Included in this 

number were representatives from 10 sister Christian col-

leges. Such delegate support indicated the considerable 

respect for the new Young-Sanders administration coming 

from within the church (Pepperdine College, 1958). 

Young's appointment to the presidency also rated 

space in Time magazine. Notice was taken of Young's 

departure from the pulpit of the Broadway Church of Christ 

in Lubbock, Texas, to head one of the four sen1or Chris-

tian colleges In the country: 

. . . run on Church of Christ principles and 
supported by private donation. There, Young 
hopes to double the 1,200 enrollment in ten 
years [and] eventually make the faculty 100% 
members of the faith (present proportion: 
60%) ("~ondenominat1on," 1957, p. 6). 

Young's appointment and tenure as president came at a 

t1me when the college was in need of a new direction. 

There was a mandate from the trustees as well as the 

church leaders as a whole to restore a rellgious emphasis 
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to the campus. At the end of his first year, Young re­

ceived 17 letters of resignations from a faculty of over 

100 members. Young explained that their resignations were 

due to the desire for better-paying positions (Gardner, 

1968). He commented that each of them would "leave with a 

handshake" (Los Angeles Times, 1958, p. 22). ~fuitten, 

Chairman of the Social Studies Department, disagreed with 

Young's assessment and charged that the new administration 

had failed to observe academic due process, thus cauging 

members of the faculty to be concerned about the future of 

academic freedom on the Pepperdine campus (Los Angeles 

TImes , l 9 58 ) . 

Eventually, Young received the support of the student 

body and faculty. While managing to restore some of the 

religious atmosphere of the first administration, he se­

cured financial support from both the business community 

and members of the Churches of Christ and proceeded to 

strengthen the academic program. During Young's tenure, 

he established the Year-In-Europe program and adopted a 

trimester calendar. He also hired William s. Banowsky as 

assistant to the president. Banowsky was later to become 

chancellor and then president of the University. 

vfuile Young was serving as president of the school, 

Pepperdine and his wife lived In a simple way until his 

death in 1962. During this time, his greatest satisfac­

tion came from observing the activities on the college 

campus he had founded. His philosophy of life was written 
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in the book, Faith is My Fortune, and the title of the 

book reflected his belief that h1s real fortune was his 

faith, not the millions he had lost. In h1s last days, he 

devoted much of his time to B1ble study (Clark and Bates, 

1959). 

It was while Young was still pres1dent that the vlatts 

civil rights riot of 1965 occurred in Los Angeles. The 

effects of these r1ots proved to be a maJor turning point 

1n the h1story of Pepperdine College. Although the campus 

was not located 1n the Watts area, it was within one mile 

of one of the worst riots of the 1960's (Pack, 1983). 

Because of the public1ty that surrounded the r1ots, many 

prospect1ve students would not enroll at the campus. 

lvlothers and fathers d1d not want to send their sons and 

daughters to a school located so close to such a troubled 

area. 7he decision had to be made that if the college 

were to continue, it would have to relocate, and there was 

much d1scussion concerning the proposed move. 

It was after the adm1nistration began looking for a 

new locat1on that a tragic event occurred which marked the 

end of the Los Angeles camp. On the night of Thursday, 

March 13, 1969, a well-known and beloved secur1ty guard 

named Charles Lane accidentally shot and killed a 15-year­

old Black high school student named Larry K1mmons (Los 

Angeles T1mes, 1969). ~he community uproar over this 

inc1dent prompted the school to meet certain demands of 

its nearly 300 Black students. Pepperd1ne College agreed 



to: 

(1) Keep Los Angeles police off the "Chr1stian 
campus;" (2) Pay the costs of the funeral; (3) 
Provide f1nanc1al ass1stance to allow K1mmons' 
surviv1ng brother and sister to obtain a col­
lege educat1on; (4) Make efforts to postpone 
the departure of Kimmons' brother, who was due 
to leave for V1etnam; (5) D1stribute handbills 
in the commun1ty regarding the youth's death 
and announcing memorial services for him (Los 
Angeles Times, 1969, p. 3). ---
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For over a week, Young and Chancellor Banowsky were on 

television daily, trying to calm and assure the area that 

Pepperdine College would act responsibly in this tragic 

occurrence (Pack, 1983). 

This incident he1ghtened the necessity of a new loca-

tion for the campus. In an attempt to prov1de a type of 

buffer between the school and the surround1ng section of 

Los Angeles, the college had purchased the houses close to 

the Los Angeles campus, and faculty members lived in them. 

However, enrollment cont1nued to drop, and the board and 

adm1nistration real1zed the need to have an area where 

they could control the "env1ronment." 

Wh1le racial problems were plaguing the Los Angeles 

campus, help 1n relocat1ng came from the widow of a friend 

of Pepperdine. Frank R. Seaver was an astute businessman 

with a conservative religious ph1losophy who gave tremen-

dous support to h1gher education in California. In the 

early 1960's, Seaver and h1s w1fe had become interested in 

Pepperdine College. When Seaver d1ed, h1s will included a 

donation to the school. 
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After her husband's death, Blanche Seaver cont1nued 

her support of Pepperd1ne College and also became a member 

of the Churches of Chr1st. Some 819 acres of purchasable 

land were located 1n the Santa Monica mounta1ns of Hal1bu, 

overlooking the Pac1fic Ocean. When Banowsky became pres-

ident 1n 1968 and Young assumed the chancellor's pos1t1on, 

Banowsky actively sought funds for moving the campus to 

the t'1alibu site. 

While many generous donors assisted or played 
major roles 1n building the magn1ficent struc­
tures, Mrs. Frank R. Seaver was the major 
benefactor in the establishment of the college 
at Malibu (Pepperdine University Seaver Col­
lege Student Handbook, 1983-84, 1983, p.-rl;. 

In 1970, as the new campus was under construction, 

Pepperdine College acquired its university status. The 

Halibu campus opened in 1972 and was named "Seaver College 

of Letters, Arts and Science of Pepperdine University." 

W1th all undergraduate work located on the Seaver campus, 

the administration st1ll ma1nta1ned an urban center col-

lege at the original site. After two more years, in 1974, 

the administration moved to the Seaver campus, and the 

downtown campus was moved to another build1ng in Los 

Angeles where the Graduate School of Education and Psychol-

ogy was establ1shed (Pepperd1ne Univers1ty Seaver College 

Catalog, 1983-84, 1983). 

Both the move to Halibu was completed and the new 

downtown graduate school were establ1shed while Banowsky 

was serving as pres1dent. However, he resigned 1n 1978 to 
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assume the pres1dency of the University of Oklahoma 1n 

Uorman. He was followed 1n office by Howard Wh1te, a 

professor of h1story on the l"lalibu campus. 

Under ~fu1te, the campus cont1nued to grow academ1-

cally and numerically. More buildings were added at 

Seaver, 1nclud1ng a new School of Law, and the School of 

Bus1ness and 11lanagement became part of the Los Angeles 

campus. In order to meet increased demands, add1t1onal 

courses were taught at other educat1onal centers through-

out Southern Cal1forn1a, and enrollment increased to over 

6,000 students (Pepperdine Un1versity Seaver College Cata-

log, 1983-84, 1983). 

In 1982, the New York T1mes Select1ve Gu1de to Col-

leges (1981) referred to Pepperdine University as one of 

250 of the best and most interest1ng 1nst1tut1ons of 

h1gher learn1ng in our nat1on (p. 297). As Pepperd1ne's 

academic prestige was recogn1zed throughout the nation, it 

also ma1ntained a spir1tual tone. However, the school was 

not des1gned to offer the same degree of student control 

as d1d the other Christ1an colleges. 7he Pepperd1ne Un1-

vers1ty Seaver College Catalog, 1983-84 (1983) stated: 

Pepperd1ne Un1versity ma1nta1ns a relationsh1p 
Wl th the Churches of Chr1st of wh1ch l1r. Pep­
perdlne was a l1felong member. It was the 
founder's plan for the school to be nonsectar­
lan and independent of ecclesiast1cal con­
trols. Accord1ngly, faculty, adm1n1strators, 
and members of the Board of Regents represent 
many relig1ous backgrounds, and students of 
all races and fa1ths are welcomed. It is the 
purpose of Pepperd1ne Un1vers1ty to pursue the 
very h1ghest academ1c standards w1th1n a context 



which celebrates and extends the sp1r1tual and 
and ethical ideals of the Christian fa1th (p. 9). 

Stated ObJectives 

The obJectlves or m1ss1on of Pepperd1ne University 

were originally set down by the founder, George Pepper-

d1ne. In the first catalog 1ssued (George Pepperd1ne 

College Catalog, 1937), he made th1s statement: 

The two ma1n factors which I feel should be 
stressed in providing a well-rounded education 
for young men and young women today are: (1) 
Adequate preparation for a life of usefulness 
in a competit1ve world; (2) A foundation of 
Christian character and faith which w1ll sur­
Vlve the storms of life. . . . I hope every 
student who attends th1s college w1ll embrace 
the philosophy of life which acknowledges our 
responsib1l1ty to God and to our fellow man. 
A great gift has been made to each and every 
one of us--the privilege of living in the 
world for a short span of years and the oppor­
tunity of doing our part to help the less 
fortunate; to improve c1vilization; to advance 
knowledge, both the sc1entific knowledge of 
men and the 'wisdom' which 1s from above. And 
most important of all, the privilege of receiv­
ing the eternal redemption offered through 
Christ's atonement (p. 3). 
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From 1ts begininng in 1937, George Pepperdine College 

(now Pepperdine Un1vers1ty), was never intended to be a 

Christian college like those of the "Bible Belt." In-

stead, Pepperdine wished that his school would be a fully 

accred1ted college that taught the subJects in a Christian 

environment. However, the college, and now the univer-

sity, was looked upon w1th caut1on from the established 

Christian community in the "Bible Belt" of Texas, Okla-

homa, Arkansas, and Tennessee. This caut1on stemmed from 
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the fact that l1ttle understanding ex1sted about the or1g-

inal purpose of Pepperd1ne. The college was never in-

tended to be an Oklahoma Christ1an or a David Lipscomb. 

The current stated obJectives of Pepperd1ne Un1ver-

sity d1d not d1ffer from George Pepperd1ne•s original 

1dea. In the mission statement, these comments were made: 

Mr. Pepperd1ne•s original statement of purpose 
1s still the gu1ding pr1nciple of the Univer­
sity. . •. the most d1stinctive feature of 
Pepperdine is the fact that it maintains a 
serious commitment to a rigorous academic 
program in concert with concern for spir1tual 
matters. It does not profess to be a church 
or a religious body, but recognizes its role 
as an educat1onal institution, albeit one with 
a very distinctive and unique heritage and 
mission (Pepperdine Un1versity, 1982a, n.p.). 

A recent catalog stated the ob]ect1ves of Seaver College 

of Pepperdine University: 

• • • its programs are des1gned for the stu­
dent who wants to develop as a whole person, 
who wants to think honestly and explore thor­
oughly. The interdisciplinary approach of 
Seaver College needs to integrate Chr1stian 
values into the total curr1culum and to unify 
knowledge around Christ1an truth (Pepperdine 
Un1versity Seaver College Catalog, 1983-84, 
p. 11). 

From 1937 to the present day, the objective of Pepperdine 

Un1versity has basically been the same. The educat1onal 

ph1losophy of Pepperdine Un1vers1ty was summarized in the 

following statement pr1nted 1n all of the catalogs and 

graduation programs of the institution: 

Pepperdine Un1versity affirms: 

That God lS 
That He is revealed un1quely 1n Christ 
That the educat1onal process may not, with 



impun1ty, be divorced from the divine process. 
That the Student, as a person of 1nfin1te 
dignity, is the heart of the educational 
enterprise. 
That the qual1ty of student l1fe is a valid 
concern of the Un1vers1ty. 
That truth, having nothing to fear from 
invest1gat1on, must be pursued relentlessly in 
every discipline. 
That sp1ritual comm1tment, tolerating no 
excuse for mediocrity, demands the highest 
standards of academ1c excellence. 
That freedom, whether spir1tual, intellectual, 
or econom1c, is 1ndivis1ble. 
That knowledge calls, ultimately, for a l1fe 
of service (Pepperdine University, 1982b, 
n.p.) 

Adm1nistration and Organ1zation 

From the beginning, George Pepperdine College was 
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under the legal control of a board of trustees or regents, 

with the board be1ng self-perpetuat1ng. Formal legal 

relationships between the church and the university re-

s1ded in the controls vested 1n the board of regents, and 

the charter was adapted to say a majority of these had to 

be members of the Churches of Christ. Recent members of 

the governing board were also represented by a d1verse 

mixture of community and professional interests who were 

in harmony with and support1ve of the un1versity's her1-

tage (Pepperd1ne University, 1982a). 

The administration and organ1zat1on of the college 

could be divided into s1x periods of time. F1rst was the 

period from 1937 to 1946, during the admin1strat1ons of 

Baxter and Tiner. In this era, the college was a small, 



church-related school that had a close relationship w1th 

the Churches of Christ. 
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The second period was from 1946 to 1957. Th1s fol­

lowed World War II and was during the administrat1on of 

T1ner. In th1s era, the G. I. Bill changed the school 

almost overnight. The student body was larger 1n number 

as well as older, and a smaller percentage of members of 

the Churches of Chr1st attended. A lessening of church 

relationsh1ps and rel1gious emphas~s could be traced to 

th1s time period. This was also the time in which George 

Pepperdine's fortune was lost, and ?1ner had a heavy 

burden of keeping up with the rap1d growth of the student 

body and the declining finances. To make matters worse, 

T1ner lost some of the confidence of the church members 

who did not like the direction the college seemed to be 

taking. Chapel was dropped as a dally requirement and 

placed on a mandated one-day-a-week attendance (Pepperdine 

College Bullet1n, 1957). As the school's rel1gious repu­

tatlon decl1ned among members of the Churches of Chr1st, 

annual Lecturesh1p attendance also decl1ned, and Christian 

teachers started leaving the faculty (Gardner, 1968). 

The third per1od was called the "Glory Years" and was 

made up of the t1me from 1957 to 1965. T1ner was replaced 

as president by Young, who was just completing 13 years as 

m1nister to the largest Church of Christ in the world, the 

Broadway Church in Lubbock, Texas. Young was given a man­

date from George Pepperdine to turn the college back to a 
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closer relat1onsh1p with the Churches of Christ. With 

th1s mandate, Young brought Sanders, a well-known preacher 

and Bible scholar, 1nto the adm1n1strat1ve team as the new 

dean. After the1r first year of guid1ng the college, 17 

faculty members who d1sagreed w1th the philosophy of Young 

and Sanders resigned. Young then recru1ted qualif1ed 

teachers from with1n the membersh1p of the Churches of 

Christ. The lectureships grew and record numbers of 

church members attended Pepperd1ne College (Rushford, 

1983). 

The trag1c events during the Watts riots and the 

events surround1ng that period made up the fourth time 

period. The dates of th1s transition were from 1965 to 

1972. The school was looking for a new location and at 

the same time just barely m1ssed becoming another 11 Kent 

State 11 because of the acc1dental shoot1ng of a Black 

youth. This era confirmed the need to move the campus. 

The fifth per1od was from 1972 to 1978. ~he campus 

was moved to the Halibu location, and Banowsky became the 

fourth president. With the new campus, the school began 

to draw students from a higher socioeconomic class. Its 

church relationship lessened, and a new direction was 

taken. In 1976, the bylaws were amended to allow nonmem­

bers of the Churches of Chr1st to become part of the board 

of regents. The board was 1ncreased to a total number of 

40, as compared to the prev1ous number of 24, and the 
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amended bylaws stated that a maJOrlty of the regents were 

to be members of the Churches of Chr1st (State of Cali­

fornla, 1976). 

The sixth period of adm1n1stration began in 1978. 

Howard Wh1te became the fifth president and started to 

move the university back to a closer relat1onship with the 

Churches of Christ. With the approval of the board, Wh1te 

started fill1ng key adm1nistration pos1tions with young, 

well-qualified members of the Churches of Christ. He also 

told the division chairmen to fill vacant positions with 

members of that church, if they were qualified (Yates, 

1983). He still wanted to maintain an outstanding aca­

demic program, but he felt there were qualified church 

members who could be hired to positions as they opened. 

H1s "aff1rmative action" program was not hidden but rather 

was made public at every opportunity and this style of 

leadership was appreciated by most members of the faculty. 

While there was apprehension on the part of some faculty 

members that the academic qual1ty of the institution would 

be comprom1sed, this d1d not come to pass. If a member of 

the Churches of Chr1st and a nonmember were apply1ng for 

the same pos1tion, the one with the best qualifications 

and credent1als was h1red, regardless of church affllla­

tion (Rushford, 1983). 

Wh1le the number of faculty members from w1th1n the 

Churches of Christ increased, financial support for the 
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institution d1d not come from members of the churches. 

Only $150,000 of a $52 million dollar annual budget was 

donated by church members. Because support from church 

members was not sufficient, outs1de financial sources were 

sought. This outside support came from the politically 

conservat1ve group of people who were in sympathy with the 

1deals of Pepperd1ne Univers1ty (White, 1983). 

Curriculum 

Pepperd1ne Univers1ty's mission was "to prov1de edu­

cation of excellent academic quality within the context of 

its Chr1st1an heritage and with particular attention to 

Chr1stian values" (Pepperdine University, 1982a, n.p.). 

The curricular requirements with1n the rel1gion department 

had changed little in the past 48 years. Students were 

still required to take a minimum of eight credit hours 

1n the areas of religion during the1r undergraduate work 

on the Seaver campus. This amounted to two four-hour 

courses, one of which had to be the "Introduction to the 

Bible" or the "Life of Christ Jesus." ':'he study of reli­

gion was considered a legit1mate--1ndeed an essentlal-­

part of the liberal arts academic discipline, and the 

B1ble was taught as a foundation to theological under­

standing (Pepperdine Un1versity Seaver College Catalog, 

1983-84, 1983). 

The course listings within the department of religion 

reflected a broader religious spectrum than in earlier 
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times. While the early courses were predominantly Bible­

orlented, the later l1stings included such courses as: 

(l) Hodern Chr1st1an Thought; (2) Anc1ent Near Eastern 

Backgrounds; (3) Religion, Ideology, and Revolut1on; (4) 

Psychology of Religion; and (5) Soc1ology of Religion 

(Pepperdine Un1versity Seaver College Catalog, 1983-84, 

1983). 

The remainder of the curriculum was closely linked to 

a strong, general education 1n the liberal arts. The 

interdisciplinary structure of the univers1ty was designed 

to integrate Chr1stian values into the total curriculum 

and to un1fy knowledge around Christian truth. General 

preprofessional and professional programs 1ncluded traln­

ing 1n business, communications, education, fine arts, 

religion, humanities, law, natural science, and social 

sciences. 

The professional schools were regarded as logical ex­

tensions of the established undergraduate school. Busi­

ness Administration, a disc1pline advocated by the founder, 

and educat1on were emphas1zed in two of the schools of the 

university. The program in law was an effort to meet the 

school's comm1tment to the ser1ous study of human rela­

tlons and values. 

Faculty 

The faculty members of Pepperd1ne Univers1ty were not 
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all members of the Churches of Chr1st, but they had to be 

persons of h1gh eth1cal and moral standards who were 

selected because of the1r academ1c qual1f1cat1ons and 

the1r prom1se for success as teachers. All the faculty 

members were chosen w1th a v1ew to their w1llingness to 

support the d1st1nct1ve ph1losophy of the 1nst1tut1on and 

to work w1th1n 1t. In the recru1tment and select1on of 

faculty, the quality of academ1c preparat1on, acceptance 

of Chr1st1an values, and the respect for the un1vers1ty's 

heritage were paramount cons1derat1ons. 

All the members of the BLble faculty were members of 

the Churches of Chr1st, and they were cons1dered to be 

some of the lead1ng B1ble scholars w1th1n the brotherhood. 

Because they were held in high regard, these Bible teach­

ers ma1ntained a good relat1onsh1p with the Churches of 

Christ. One faculty member d1d comment that there were, 

however, some churches that "would not have one of us as a 

speaker because we were from Pepperd1ne," but he also sa1d 

that was okay because he had more than he could do already. 

?here was a changing nature w1th1n the faculty. At 

the beg1nn1ng of the institution, nearly 100% of the 

faculty were members of the Churches of Chr1st. That 

number stead1ly decl1ned unt1l 1957 when the college had a 

weaker relat1onsh1p w1th that relig1ous body. Beg1nn1ng 

in 1957, a concentrated effort was made to recru1t quall­

fled teachers who were members of the Churches of Chr1st. 
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Then again, from 1972 to 1978, the number of faculty 

members who were church members declined as the campus 

moved to a new location. As was mentioned earlier, begin­

ning with Howard White's administration, "affirmative 

action" was taken to hire qualified faculty members from 

within the membership of the Churches of Christ (White, 

1983). 

When asked about the reputation that Pepperdine Uni­

versity had within the brotherhood of the churches, es­

pecially with regard to a faculty that was not 100% from 

the Churches of Christ, Young, the former president and 

now chancellor, stated that Pepperdine was not meant to be 

a "Christian" college in the same sense of the others. 

A faculty member in the Bible department stated that 

he did not think the faculty who were not from within the 

Churches of Christ weakened the institution's religious 

commitment. In fact, he said that in some cases the 

nonmember was better attuned to the Chr1st1an philosophy 

of the campus than were some of the members. r1any of the 

faculty came from sister schools because they felt that 

for all practical purposes, Pepperdine was in a mission 

field. Other faculty members moved from sister schools 

because of the repression they had felt when bound by 

rules and regulations with which they were uncomfortable. 

Students 

"Host undergraduates carne from well-to-do, Southern 
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Cal1fornia famil1es, and many of them were members of the 

Churches of Christ or other evangelical groups" (Pepper­

dlne Un1vers1ty, 1982, p. 298). ~early one-third of the 

7,100 students were minor1ties and foreign nationals, and 

the remaining population was homogeneous. One student 

said: "We share a conservat1ve outlook pol1t1cally, so­

Clally, and theolog1cally.'' Another student said, "If you 

attend Pepperdine, you'd better be a Republ1can." The 

vast majority of students at Pepperdine were from conser­

vative backgrounds, but were not members of the Churches 

of Christ. Only slightly over 4% of the student popula­

tion came from the church membersh1p (Pepperdine Un1vers­

s1ty, 1982b), which compared to 95% of the church members 

attending the sister schools in the southern states. 

According to the latest information available, the 

largest religious group on campus was Roman Catholic (19% 

of the student body). The Churches of Christ ranked 

number four (4%), follow1ng the Presbyterians and Chris­

tlan Church members. The students served by the unlver­

sity were drawn from most of the states in the United 

States and approximately 60 foreign countries. These 

students represented a wide variety of religious and 

ethnic backgrounds (Pepperdine Univers1ty, 1982b). 

There was the expected problem of students complain­

lng about the required Bible courses and attending chapel 

serv1ces. However, the maJor complaint of the student 
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body concerned the "conservative rules'' that were main­

talned on campus. An example of one of these rules that 

seemed 1nconsistent to the students regarded danc1ng on 

campus. Wh1le dances were not allowed on campus, the 

Student Government Association could sponsor dances off 

campus. The d1rector of student act1vit1es sa1d that th1s 

rule was due to the campus trying to mainta1n its unique 

relationship with the Churches of Christ. One other regu­

lation that some of the students complained about was not 

being able to visit in the dormitory rooms of the opposite 

sex. 

r4ost rules on campus were what might be expected. No 

alcoholic beverages were allowed on campus and there was a 

ban on all controlled substances. Two areas in which the 

regulations of Pepperdine Un1versity and the other Chrls­

tian colleges d1ffered were in the use of tobacco and in 

the dress code. Smoking was allowed in the students' 

rooms, or outdoors, but it was not allowed in main lobby 

areas of the university. One Bible professor commented 

that he was sorry smoking was ever allowed on campus. He 

remembered 1t starting when the un1versity hosted dlf­

ferent business seminars on campus and allowed the busi­

nessmen to smoke outs1de the buildings. When they were 

going to allow smok1ng for one group of people, the admin­

istratlon felt they would also have to allow the students 

to smoke. 
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The other area that differed was the dress code. 

~fuere the other colleges had a stated dress code, Pepper­

d1ne d1d not have a wr1tten policy on student dress. For 

the most part, a student's dress was left to the individ­

ual's d1scretion. 

In addition to the trends ment1oned above, fewer 

restrictions were placed on the behavior of the students, 

especially after World War II and the Korean War. The 

influence of the veterans from these wars had an effect on 

the campus. One faculty member noted: "We were gett1ng 

too many people too fast without knowing what to do with 

the expansion." 

Sports were also an important part of the programs at 

Pepperdine University. Some activities included basket­

ball, track, baseball, swimming, tenn1s, and water polo. 

Intramural sports activities were also encouraged among 

the clubs on campus. During the summer, the campus regu­

larly featured var1ous coaching clinics in different 

sports on the campus. 

Religious Activ1ties 

Var1ous religious act1vities were practiced from the 

beg1nning of the 1nst1tut1on. Or1g1nally, chapel was 

requ1red daily of all students. In the college bulletin 

(Pepperd1ne College Bulletin, 1943), this statement was 

made about chapel: "Every student . . is expected to 
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attend chapel 11 (p. 22). But the next year, when many of 

the returning serv1cemen were enrolling at the college, 

that statement was changed to read: 11 .Cvery student ... 

is encouraged to attend chapel" (Pepperd1ne College Bulle­

tln, 1944, p. 31). The all-school r•londay Convocation ,. is 

a visibly unifying experience wh1ch seeks to relate Pepper­

dlne University•s found1ng base of fa1th to the ent1re 

realm of collegiate exper1ence 11 (Pepperdine University 

Student Handbook, 1983-84, 1983, p. 11). Besides the 

once-a-week requ1red chapel, there was also dally volun­

teer chapel. These voluntary daily chapels were held 

~uesdays through Fr1days and were conducted by the faculty 

and students. Another type of serv1ce was the weekly 

chapel, in which the ent1re program was spoken in Spanish, 

French, or German. Students 1nterested 1n these lan­

guages, or students tak1ng courses in them, could substi­

tute the foreign language chapel for the required r1onday 

convocation. 

Bes1des the chapel requ1rements, relig1on manifested 

itself on campus in another way. For example, Pepperd1ne 

Univers1ty was the only college associated with the 

Churches of Chr1st that had a full-time student minister 

work1ng on campus to meet the spir1tual needs of the 

students. This m1nister was employed by the University 

Church of Christ and was allowed office space and resi­

dence on the Hal1bu campus. Th1s 1nd1vidual met with the 
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students 1nterested 1n learn1ng more about the Churches of 

Chr1st, and he was also 1nvolved 1n planning relig1ous 

act1vities and outings for 1nterested students. 

Rel1g1ous activ1ties could be found at Pepperdine 

similar to those at other Christian colleges. Dormitory 

devot1onals were held daily, and there were rel1g1ous 

serv1ce organizations 1n which students could participate. 

A World Mission tr1p was sponsored each fall by the Splr­

itual Life Committee, which was a part of the Student 

Government Assoc1ation, and was also "responsible for plan­

ning activities of a spiritual nature throughout the year 

on the campus" (Pepperdine Univers1ty Student Handbook, 

1983-84, 1983, p. 11). 

A concentrated effort was made at Pepperd1ne to 

strengthen the school's relationship w1th the Churches of 

Christ. As a result, a church-relations office--called the 

"Off1ce of Church Serv1ces "--was created on campus. ·rhe 

d1rector of this off1ce was responsible for maintain1ng 

contact with not only the churches 1n California, but also 

with all the Churches of Christ 1n the Western United States. 

It also mainta1ned periodic mailings about the college to 

over 1,000 Churches of Christ, some as far away as Texas. 

The d1rector would travel to congregations throughout the 

brotherhood and speak about Pepperd1ne University and its 

m1ss1on. In h1s travels, he would put out the "little 

brush f1res" of rumors about the Hal1bu school by answer­

ing questions about the college (Rushford, 1983) . 



CHAPTER VI 

SUMHA'riON 

An Overv1ew 

In early Amer1can educational history, the founding 

of pr1vate colleges and univers1ties was primarily a Chris­

tlan endeavor. Prior to the C1vil War, the curr1culum and 

spiritual emphases of these institutions changed little. 

However, by 1900, most state un1vers1ties had become secu­

larlzed, and 1n the twentieth century, Christ1an religion 

lost much of its 1nfluence in colleges that had begun as 

pr1vate Protestant schools. 

In the 1962 report of the Danforth Commiss1on on 

church-sponsored h1gher education, Pattillo and HacKenzie 

(1966) ident1fied three types of church-related colleges 

in America. 7he f1rst was the "defender of the fa1th 

college." In this setting, administrators, faculty, and 

students were all comm1tted to a part1cular relig1ous 

tradition, and the schools tended to be controlled by a 

more conservat1ve or fundamental relig1ous group. The 

second type was the "nonaff1rming college," and this 

school gave little attention to rel1gion. Furthermore, 

1n th1s type of college, there was only a tenuous 
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relat1onship w1th a church body and no clear sense of rel1-

g1ous 1dent1ty (Pattllo and ilacKenz1e, 1966). 'I'he th1rd 

classification was the "free Chr1st1an college." In defin-

1ng th1s type of school, Pat t lllo and L·lacKenzie ( 1966) 

stated: 

It is free because it does not control 
thought: Chr1stian because it has a defi­
nlte commitment. Most of 1ts faculty share 
its religious purposes and cons1der them to 
be 1mportant in the life of the college 
(p. 194). 

'rhe Danforth Foundat1on report found more than one-

th1rd of America's colleges and un1versit1es were church-

related. These schools constituted a maJority of the 

l1beral arts colleges of the nat1on. As a result of the1r 

research, the Danforth Commiss1on (cited in Patt1llo and 

tlacKenzie, 1966) stated: 

. the most basic problem of church­
sponsored higher education 1s, in a very real 
sense, theological. The shifting sands of 
religious faith today provide an uncerta1n 
foundation for rel1g1ously or1ented education 
programs (p. viii). 

As many of America's pr1vate colleges yielded to 

those "shifting sands of relig1ous faith" and became in-

creas1ngly secular, it was the nation's more conservat1ve 

rel1g1ous groups that ma1nta1ned schools that could clearly 

be called Chr1st1an 1nstitutions. However, these church-

related schools were also affected by the chang1ng Ameri-

can society. The question then became, "How d1d schools 

associated with a conservat1ve rel1g1ous group adapt the1r 

rel1g1ous emphasl.s to evolv1ng Amer1can culture?" 
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Th1s study traced the development and organization of 

three selected colleges and un1vers1ties assoc1ated with 

the Churches of Chr1st. W1thin this scope, it attempted 

to determ1ne 1f the rel1g1ous emphasis within these 1nsti­

tut1ons chdnged in the years following the1r organ1zation. 

No attempt was made to evaluate or rate the schools, but 

rather, the goal was to 1dent1fy changes, if any, in the 

current relig1ous emphasis of the school as compared to 

the concepts of the or1ginal founders. 

The three schools used 1n th1s study were selected 

because of factors which might have indicated some differ­

ences 1n the1r educational and rel1g1ous philosophies. A 

maJor considerat1on was the physical location of schools. 

They were selected from varying geograph1c regions 1n 

order to provide different external 1nfluences. A second 

factor in selection was the year in which the schools were 

founded. Since one was established 1n the late 1800's, 

another in the 1930's before vvorld War II, and the th1rd 

1n the 1950's after the Korean War, these d1fferent eras 

could have 1nfluenced the or1ginal pr1nciples governing 

the d1fferent schools. Another factor taken under cons1d­

erat1on was the financ1al backing of the colleges, which 

could have affected the d1rection the schools took as they 

were forced to appeal to a wider range of people for the 

necessary f1nanc1al support. 

David L1pscomb College, founded 1n 1891, was the 

oldest exist1ng school associated with the Churches of 
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Chr1st. Furthermore, 1t was founded 1n Nashvllle, Tennes­

see, in the very core of the B1ble Belt, where Alexander 

Campbell and Barton w. Stone had espoused restoration 

principles and establ1shed the D1sciples of Christ. David 

L1pscomb donated most of the land where the school 1s now 

located, but money for the structures and plant operation 

came from var1ous ind1viduals, as well as from congrega­

tlons of the Churches of Chr1st. Although the school was 

orig1nally funct1oning under the Disciples, its founders 

embraced the principles of the group that eventually be­

came known as the Churches of Chr1st, and the school 

became the forerunner for s1ster colleges throughout the 

country. Dav1d L1pscomb College could be classif1ed as a 

"defender of the faith" college. 

The second school studied, Oklahoma Chr1st1an Col­

lege, was located 1n the south-central United States where 

the membership of the Churches of Christ was strong. It 

was begun 1n 1950 by several men after other attempts to 

establish a permanent Christian college in Oklahoma had 

been aborted. ~lhile many ind1viduals and corporations 

contributed to the school, congregat1ons were never asked 

to do so. However, the school was strongly patronized by 

members of the Churches of Chr1st, and 1t could be consid­

ered a "defender of the faith" college. 

Pepperd1ne Univers1ty, located 1n southern Californ1a 

on the Hal1bu Coast near Los Angeles, was begun 1n 1937 

through the efforts of the ph1lanthrop1st, George 
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Pepperd1ne. Because of Pepperdine's money and determina­

tlon, the college actually began on a f1rm financial and 

academic bas1s. Since 1t was located 1n what was consid­

ered by the members of the Churches of Chr1st to be a 

"m1ss1on area," a majority of its students always came 

from outside the membership of the churches. Pepperdine 

never 1ntended h1s college to be rel1giously exclusive, 

and it could be classified as a ''free Chr1stian" college. 

Tr1ps were made to each of the three campuses in 

order to gather relevant informat1on. While at the 

schools, numerous interviews were conducted w1th adminls­

trators, board members, faculty members, current students, 

and former students. The elements then cons1dered 1n the 

analysis of the school's rel1gious emphasis were the his­

torical background; the school's stated obJectives, admin­

istration and organization; curriculum; faculty; students; 

and the rel1gious activities of each school. 

Sim1lar Characteristics 

While the three selected institutions had some bas1c 

d1fferences because of their locat1on, f1nances, and lon­

gevlty, there were also several character1st1cs wh1ch they 

held 1n common. These were 1dent1f1ed as follows: 

1. Each of the schools was founded by ind1viduals 

who were staunch members of the Churches of Chr1st. Be­

cause of the1r bel1efs, these men wanted to prov1de the1r 

geograph1c reg1on w1th a college wh1ch d1splayed strong 



Christ1an pr1nciples. Although the degree of rel1gious 

gu1del1nes var1ed among the schools, the commitment to 

Chr1st1an fundamentals d1d not. 
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2. Each of the schools was independent of any church 

organizat1on. Th1s independence was a reflection of the 

Churches of Chr1st doctrine which prohibited a central 

organ1zat1on for their congregations. Just as the local 

churches were completely 1ndependent of one another, the 

colleges were also independent of one another, as well as 

of any legal church control. 

3. Each of the schools was a pr1vate enterprise. 

They were incorporated, and a board of trustees served as 

the controll1ng agent 1n all decis1ons concern1ng the 

act1vit1es of the school. All properties belonged to the 

college as a corporat1on. 

4. When each school was established, all board mem­

bers were required to be faithful members of the Churches 

of Chr1st. This membership requ1rement was wr1tten 1nto 

the original articles of 1ncorporat1on and reflected the 

wishes of the founders. 

5. Each school tried to ma1nta1n a close relation­

shlp w1th the Churches of Chr1st throughout the nation. 

Annual Bible lectureships on the three campuses were one 

important way this was ach1eved. The schools felt weaken­

ing ties w1th the church that prov1ded 1ts faith would 

weaken the 1nst1tut1on as a whole. Banowsky, as he was 

leaving the pres1dency at Pepperdine, made the follow1ng 



statement wh1ch characteri1zed all three schools' con-

cerns: 

i•lost 1mportantly, the University must continue 
to adhere to the Chr1stian values wh1ch have 
uniquely character1zed the Univers1ty dur1ng 
the ent1rety of 1ts history. In that regard, 
the University's strong relat1onship with 
the Churches of Christ must be preserved and 
strengthened (Pepperdine Univers1ty, 1982, 
p. 8). 
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6. Each school ma1nta1ned a strong B1ble Department 

as part of 1ts curriculum. Furthermore, w1th1n the Bible 

Department, all the faculty had to be members of the 

Churches of Chr1st. 

7. Each of the three schools had a goal of strong 

academic ach1evement. They actively sought and obta1ned 

accred1tation with1n their regional association and they 

were highly respected with1n the area they served. 

8. At some time in their history, each school relo-

cated 1ts campus. 

D1ffer1ng Characterist1cs 

Although several s1milar factors ex1sted within the 

designated colleges, there were also po1nts 1n which these 

schools var1ed. Research 1dent1f1ed those d1verse charac-

terist1cs as follows: 

1. The founders of David L1pscomb College and Okla-

homa Christian College hoped to establish schools strong 

1n the faith pract1ced by the Churches of Christ. Pri-

mar1ly, the schools were to serve members of the Churches 
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of Christ. However, George Pepperdine founded Pepperd1ne 

College as a school designed to give any student from any 

rel1g1ous background strong academic preparation for life 

in a Chr1st1an env1ronment. 

2. The deed for land ownersh1p at David L1pscomb 

College provided the st1pulation that the land on which 

the college sat was g1ven w1th the prov1s1on that the 

Bible had to be taught to every enrolled student every 

day. This clause insured the strict adherence to the 

original pr1nc1ples of David Lipscomb and James Harding. 

Such a stipulation was not included in the land deeds of 

the other schools. 

3. Wh1le the other schools often struggled w1th 

financial problems, Pepperdine College began with a strong 

monetary foundation. Although there were periods when the 

school suffered setbacks, the recent f1nances were the 

strongest ever, and the "operating budget has been favor­

ably balanced for twenty-four consecutive years" (Pepper­

dine University, 1982, p. 10). 

4. Although board members from all schools were 

originally required to be members of the Churches of 

Christ, in 1976, the board at Pepperd1ne College amended 

1ts bylaws to requ1re only a maJorlty of the board to be 

members of that faith. 

5. The hiring policy of all three schools Indicated 

some differences. David Lipscomb College requ1red that 

all faculty be members of the Churches of Christ. At 



Oklahoma Chr1st1an College, faculty could be h1red from 

other religious groups, but only those from with1n the 

Churches of Chr1st were granted tenure. At Pepperd1ne, 

the faculty came from diverse religious backgrounds, and 

only 50 of the 180 members were from the Churches of 

Christ (Pepperdine University, 1982). 
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6. 1~1le Dav1d Lipscomb College and Oklahoma Chris­

tian College required da1ly chapel attendance, Pepperd1ne 

University changed its orig1nal pol1cy to one that only 

requ1red students to attend one serv1ce a week. 

7. David Lipscomb College and Oklahoma Christian 

College requ1red all full-time students to take a Bible 

course every semester, but at Pepperdine, students were 

required to take only two courses in Bible during their 

four years of undergraduate work. 

8. While all schools were strongly influenced by 

Christian leadership, Oklahoma Chr1st1an College had one 

man--James Baird--as a maJor guid1ng force from its very 

beginning. First as a dean, then as president, and fi­

nally as chancellor and cha1rman of the Spiritual L1fe 

Committee, he influenced the entire history of the college. 

9. More than 90% of the student body at Dav1d Lip­

scomb College and Oklahoma Christian College came from the 

membership of the Churches of Chr1st. However, at Pepper­

dine University, only 4% of 1ts total enrollment came from 

w1th1n the Churches of Christ. 
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Conclus1ons 

Dav1d Lipscomb College 

There were very few noticeable changes 1n the rell-

g1ous emphasis of Dav1d L1pscomb College. The school's 

adm1nistrat1on and faculty remained true to the founder's 

or1g1nal ideas. ¥urthermore, the heart of the curr1culum 

remained the Bible, and all students were prepared for 

whatever vocation they pursued w1th a foundat1on of moral 

and b1blical teach1ngs. Concerning the commitment to the 

school's principles, an adm1nistrator sa1d: 

W1thout the daily Bible and chapel require­
ments, David L1pscomb College m1ght as well 
close its doors. Because, then, it would have 
lost 1ts uniqueness and become JUst another 
school. 

Although the school has not changed greatly, some 

differences were reflected within the student body. There 

was a decrease in the number of students plann1ng full-

time church work. Instead, students wanted tra1n1ng for 

well-pay1ng careers while they rece1ved the1r education 1n 

a Chr1st1an env1ronment. As the number of full-t1me B1ble 

students was dropp1ng, there was a corresponding 1ncrease 

1n the emphasis among students in soc1al services. Wh1le 

this sh1ft was occurr1ng in the curriculum and campus 

organizat1ons, there was also a slight softening of the 

dress code, as women were allowed to wear slacks on cam-

pus. Although the college's pos1t1on d1d not change, 



students were more openly quest1on1ng such soc1al issues 

w1th1n the church as smok1ng and dr1nking. 
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There were factors wh1ch were identif1ed by respond­

ents as 1nfluencing the religious character of the col­

lege. The fact that America had become a more affluent 

and secular society was reflected 1n the background of 

students attend1ng David L1pscomb College, as they came 

from higher soc1oeconom1c classes than had earlier stu­

dents. Also, the educat1onal background of members of the 

Churches of Christ was high; therefore, educational expec­

tatlons from the fam1l1es was also h1gh as well as career­

oriented. Addit1onally, the nature of the church 1tself 

had also altered as it had become more urban. Hore mem­

bers of the Churches of Chr1st began worshiping in large 

congregations 1n metropolitan areas. These congregations 

more read1ly adapted to the pressures of a changing soci­

ety than d1d the more isolated rural churches. All of 

these factors were a product of the current generat1on and 

could cause members of the Churches of Chr1st to re­

examine what they expected from the1r Chr1stian colleges. 

In the history of the college there were strong, 

stabil1z1ng factors wh1ch 1nsured the same bas1c relig1ous 

or1entat1on. ~his was seen in the tight control the 

founders of the church established concerning the daily 

Bible courses and chapel requirements. Provisions for 

these activ1t1es were an 1mportant part of the property 

deeds. Furthermore, the requ1rements that all Hoard 
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members be from the Churches of Chr1st and that the board 

also be self-perpetuating helped preserve the same basic 

philosophy for the school. Another way 1n which the 

school 1nsured the conservat1ve sp1r1tual outlook was the 

rig1d adherence to select1ng faculty and admin1strators 

who were members of the Churches of Chr1st and who shared 

the same bas1c religious comm1tment. 

Oklahoma Christian College 

Oklahoma Christian College ex1sted to serve the fel-

lowship of the Churches of Christ. This commitment to 

serve was part of the or1g1nal Articles of Incorporat1on 

and has always remained in existence. Ba1rd, f1rst as a 

dean when the school began, then as president of the 

college for 20 years, and eventually as chancellor, Jeal-

ously guarded the purpose of the school as servant to the 

church. He stated: 

I bel1eve that this board and this admlnlstra­
tion, the found1ng board and the adm1n1stra­
t1on, was prayerfully and almost gr1mly 
determ1ned that the college be, 1f anything, 
Christ1an. I do not see any major retreat 
from that. I th1nk the present board and the 
present adm1n1strat1on feel that if they for­
feit the Christian dimension, that they have 
betrayed their stewardsh1p (Ba1rd, 1984, 
n.p.). 

Terry Johnson (1984), pres1dent of Oklahoma Chr1st1an 

College, stated: "In terms of the commitment to have the 

relig1ous and spir1tual values as part of the campus, I do 

not think there has been a change" (n.p. ). In v1ew of the 
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underlying religious obJectives of the school, there was 

little variance during the school's 35 years. The core of 

the administrative team remained the same for the last 10 

years and probably will remain the same for several more 

years. 

A study of the written material such as Articles of 

Incorporation, self-studies, handbooks, catalogs, and 

bylaws, as well as personal interviews, indicated that 

while little change occurred in the basic religious orien­

tation of the campus, there were trends that reflected 

change within the school. These changes did not affect 

the deep degree of faith of individuals, but they did 

reflect ways In which the church, and especially the urban 

church, adapted to the world In which it existed. Areas 

in which changes occurred were: 

1. There was an alteration in how "In-loco parentis" 

was defined. The school no longer took the place of the 

student's parents In supervising all areas of student 

life. 

2. The rules were adapted to conform to accepted 

changes within the church. Examples of this included 

allowing women to wear slacks, later hours for "sign-Ins," 

allowing men to grow beards, and more freedom in housing 

arrangements for upperclass students. 

3. Fewer men became Bible maJors, which was seen as 

a response to the demand of a materialistic society for 



better-paying JObs. Respect for serious Bible students 

also declined. 

4. 'rhe social service clubs changed In structure. 

This change occurred as students demanded organizations 

more l1ke those found on state campuses. 
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There were several underlying reasons for changes 

fac1ng Oklahoma Chr1stian College. At one time the campus 

was in the country, but slowly a maJor metropol1tan area 

had enc1rcled It. Also, material1sm had increased w1thin 

the church; therefore, th1s trend also affected the col­

lege. Because of the h1gh cost of a Chr1st1an higher 

education, many students had to work part-t1me JObs and 

were lim1ted in their 1nvolvement 1n rel1g1ous activit1es 

offered on the campus. Added to these problems was an 

overall decline in the number of 18- to 24-year-olds in 

the nation. 

Pepperdine Un1vers1ty 

Pepperdine Un1versity was never des1gned to have the 

same str1ct relig1ous gu1delines as other Chr1stian col­

leges associated w1th the Churches of Chr1st. George 

Pepperd1ne had founded the school as an academic lnstitu­

tion that would funct1on w1thin a Christian environment 

and actively seek students In all religious fa1ths. How­

ever, the school did attempt to ma1nta1n a healthy rela­

tlonship w1th the Churches of Chr1st throughout the 



nat1on, as 1t functioned 1n a geographic area where the 

church was not especially strong. 

158 

Several adm1n1strat1ve efforts were made at different 

t1mes 1n the school's h1story to strengthen 1ts t1es with 

the churches and w1th other Chr1st1an schools located 1n 

the trad1t1onal southern "B1ble Belt" of the nat1on. The 

appo1ntment of Baxter (from Ab1lene, Texas) as the f1rst 

pres1dent, especially 1ndicated Pepperdine's des1re for 

approval from other Chr1st1an colleges. Under Tiner's 

admin1stration, the college lost some of the support of 

members of the Churches of Chr1st. Therefore, Young (from 

Lubbock, Texas), a popular min1ster for the Churches of 

Chr1st, was selected as president. Under the leadership 

of Banowsky, the school lost some of 1ts appeal with 

fellow church members. Upon his resignation, ~fuite, as 

the next president, began an "affirmat1ve act1on" to ln­

crease the spiritual emphases within the school. 

There were two per1ods of t1me when the rel1g1ous 

emphas1s of the school slipped toward secular1sm. First, 

the 1nflux of a large number of students follow1ng World 

War II may have helped the school f1nancially, but the 

rap1d growth of a more mature student body caused the 

school to lessen 1ts rel1g1ous emphas1s. Second, 1n the 

per1od follow1ng the Watts r1ot, the college looked for a 

new locat1on. This move prompted the admin1stration to 

seek donat1ons from ind1v1duals and corporat1ons other 

than members of the Churches of Chr1st. It was also at 



th1s t1me that the school opened membersh1p of 1ts board 

of regents to ind1vd1uals who were supportiVe of the 

h1storical perspect1ve of the school but who were not 

necessarily members of the Churches of Christ. 
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After World War II and the Korean War, several trends 

developed w1th1n George Pepperd1ne College. Fewer restric­

tlons were placed on student behav1or. Aga1n, th1s was a 

part1al response to the huge increase 1n the number of 

students, many of whom were much older than the tradl­

tlonal 18-year-old freshman. As the college grew, there 

was also a decrease 1n the percentage of students coming 

from w1thin the Churches of Chr1st. Th1s f1gure dropped, 

unt1l only 4% came from w1th1n that relig1ous body. Per­

haps one factor in this change was the academic success 

Pepperd1ne was ach1ev1ng. As more southern Cal1forn1a 

students observed the academ1c programs at Pepperdine, 

they chose to enroll. With this increase of West Coast 

students, the total number of students from Churches of 

Chr1st d1d not drop s1gn1f1cantly, but tne1r percentage of 

the complete enrollment d1d decrease drast1cally. 

A trend that may well have resulted from the great 

1nflux of students from outs1de the Churches of Chr1st was 

the lessened interest 1n, and comm1tment to, rel1g1ous 

act1v1t1es among the students. Th1s was espec1ally evi­

dent 1n the rules regard1ng chapel attendance. As pre­

Vlously stated, da1ly requ1red attendance was changed to 

attendance once each week 1n the rlonday convocation or the 
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fore1gn language chapel. However, rules concern1ng B1ble 

courses d1d not change. Students were still requ1red to 

take two courses dur1ng the1r four years of study at 

Pepperd1ne, although that was m1n1mal as compared to the 

other schools. 

The adm1nistrat1on of the college made an effort to 

strengthen the sp1r1tual foundat1on of Pepperdlne. ~his 

could be seen in several areas. ~he new hir1ng policy 

that searched out highly qual1f1ed 1nstructors from w1thin 

the membersh1p of the Churches of Chr1st was a first maJor 

step. Also, allow1ng a full-time student m1nister from 

the Un1versity Church of Chr1st 1n rtal1bu to l1ve and work 

on campus among the students was another step toward 

stronger rel1g1ous emphas1s. ·rhe format1on of the Office 

of Church services on campus to maintain close contact 

w1th churches and schools throughout Cal1fornia and the 

western Un1ted States also po1nted to the d1rect1on the 

school hoped to take in its future. 

Inferences 

David L1pscomb College 

Because the college serves the Churches of Chr1st and 

1s closely related to the feel1ngs of the members of the 

church, the school w1ll change 1ts relig1ous emphas1s only 

as the church changes. It was sa1d that Dav1d L1pscomb 

College reflects the church JUst as publ1c schools reflect 



161 

the public, and that this inst1tut1on was founded to serve 

the Churches of Christ. If maJor changes occur w1th1n the 

Churches of Christ, those changes will be slowly reflected 

in Dav1d Lipscomb College. However, the youth who grad­

uate from the campus and develop 1nto strong church lead­

ers w1ll help maintain the conservat1ve nature of the 

church. 

The rel1gious emphasis of the school should remain 

stable because of the str1ct guidel1nes set forth in the 

original deeds and articles of 1ncorporation. ~ven though 

the current president is near1ng retirement after serv1ng 

e1ght years, the lead1ng cand1dates for that JOb now serve 

with1n that admin1strat1on and hold the same rel1gious 

ph1losophy. Because of th1s, David Lipscomb College will 

probably continue in the trad1tional form establ1shed in 

1891 by L1pscomb and Harding. 

Oklahoma Christian College 

Because of the very close relat1onsh1p between Okla­

homa Chr1st1an College and the Churches of Chr1st, changes 

w1th1n the church w1ll have an effect upon the religious 

ernphas1s of the school. As church parents exert less 

control over their children, "in-loco parent1s" will con­

tinue to lessen. Furthermore, more l1beral, large-c1ty 

congregat1ons will have even greater 1nfluence as they 

provide the bulk of students. Another 1nfluenc1ng factor 

w1ll ar1se because there w1ll be more students com1ng from 



broken homes as the divorce rate among church members 

grows. 
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As factors of change affect the church membersh1p and 

the college, compet1t1on for students will become greater. 

As the cost of educat1on cont1nues to r1se, more of the 

Chr1st1an fam1lies w1ll be forced to choose state colleges 

because of f1nances. Oklahoma Chr1st1an College will have 

to broaden 1ts search for private mon1es to prov1de more 

scholarships for students. 

The gulf betweeen aible students and l1beral arts 

students may grow even deeper. 'l'he proposed Bible Center 

on campus could renew some of the prestige of the young 

men wanting to preach, but most students w1ll st1ll look 

toward fields that will prov1de better financ1ally for 

the1r futures. Oklahoma Christ1an College will be forced 

to be a leader academically w1thin the state. R1chard 

Hock (1984), Dean of Campus Life, said: "If you are not 

careful, the years sl1p by and what was new and 1nnovat1ve 

becomes hackneyed and click1sh. It behoves us as an 

adm1nistrative team to grow" (n.p.) Th1s growth, academ1-

cally and spir1tually, w1ll be essent1al 1f the school 1s 

to rema1n a strong force in h1gher educat1on. 

Pepperd1ne Univers1ty 

Because of George Pepperdine's or1g1nal phllosophy on 

rel1g1on and higher educat1on, Pepperd1ne Un1versity w1ll 

never be an inst1tut1on that regulates the act1ons of all 



students accord1ng to the beliefs of members of the 

Churches of Chr1st. However, the school can and should 

ma1ntain a healthy relat1onsh1p with the rest of the 

brotherhood 1f the founder's goals are to be ma1ntained. 

In American educat1onal history, as church-supported 

schools severed their t1es with their founding religious 

bod1es, they also became more secular. 

163 

The history of the d1fferent admin1strations direct­

lng the school ind1cates that the office of president is 

extremely important in the school's relat1onsh1p to the 

Churches of Chr1st, as well as to the religious emphasis 

on the campus. ~hrough that off1ce, the school's strong 

academ1c program must be balanced with fundamental Chrls­

tian values. Th1s blend1ng of the academic and spir1tual 

is especially reflected in the faculty and other adminis­

trative officers. 

Although a strong Christ1an pres1dent g1ves the 

school a greater religious focus, the geographic reg1on of 

southern California will rema1n a predom1nant influence on 

the d1rection of the school. The maJority of the students 

who attend Pepperdine will come from th1s area where the 

sophist1cated metropolitan area of Los Angeles meets the 

sand and surf of Malibu, and the background of these 

students will have to blend with the rules and regulat1ons 

of the campus. Also, because the western United States 1s 

cons1dered a m1ss1on area by members of the Churches of 

Chr1st and 1s over 1,000 m1les from the ma]or1ty of 1ts 



membersh1p, the percentage of church members as students 

Wlll rema1n lower than the adm1nistrat1on would like. 
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S1nce the percentage of Churches of Chr1st membership 

w1ll remain low, the school w1ll have to cont1nue to find 

ways of building ties with the rest of the brotherhood. 

The Off1ce of Church Services is an excellent example of 

the school's efforts 1n th1s d1rect1on. Another function 

that can aid 1n sp1ritual motivat1on is the B1ble Lecture­

ship held on campus each year. Th1s lecturesh1p can pull 

church members from throughout the Un1ted States to the 

Malibu campus and can also lend respect to the Christian 

act1v1t1es the campus provides. 

The school 1s attempt1ng to stay w1th1n the philoso­

phy of its founder, Pepperdine. W1th a strong academ1c 

and financial base, the un1vers1ty encourages ind1v1dual 

spiritual development. The administrat1on, board, and 

faculty recognizes that its d1st1nct1veness lies in the 

value-centered curr1culum it offers as a setting of Chris­

tlan faith. 

Cont1nued Relig1ous Emphasis 

As the traditional values of Amer1can society were 

eroded, the need for value-centered educat1on 1ncreased. 

Therefore, the Christian college provided the d1stinctive­

ness wh1ch was an educat1on that cultivated the active 

integrat1on of fa1th and learn1ng. Through these ele­

ments, the students in the selected Christ1an colleges 
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were expected to strengthen the1r Chr1stian fa1th, acquire 

a qual1ty academ1c education, and also develop a commit­

ment to a stronger and better Amer1ca. 

Wh1le histor1cally, many colleges associated with 

rel1g1ous groups drifted away from the1r orig1nal guide­

lines, this was not the case at the selected colleges 

associated with the Churches of Chr1st. Although Pepper­

dlne Un1vers1ty made the most changes 1n its relig1ous 

guidelines, 1t cont1nued to operate w1thin the philosophy 

of 1ts founder, George Pepperd1ne, who hoped to establish 

a college where students of all fa1ths could receive a 

quality educat1on with1n a Chr1st1an env1ronment. David 

L1pscomb College and Oklahoma Christ1an College, the two 

schools located in reg1ons of the Un1ted States where the 

Churches of Christ were well established, made little 

change in the1r religious emphas~s from the t1me of their 

establishment. These schools ch1efly served students from 

w1th1n the membersh1p of the Churches of Chr1st, and the 

students were expected to develop as mature Chr1stians as 

they received a l1beral arts education. 

Educat1on in a Chr1st1an college did not imply a 

s1mple educat1onal acceptability. Instead, educat1onal 

excellence was and should always be the standard. In no 

way d1d the spiritual her1tage imply that the product 

would be of 1nfer1or academic quality. Instead, in many 

areas, the schools pushed toward educat1onal 1nnovat1on as 
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they maintained a Christian environment and faith-oriented 

perspective. 

The three colleges studied offered unique views of 

their heritage, their mission, and their success. Further­

more, It was acknowledged that the relationship to the 

Churches of Christ embodied the very soul of the schools 

for the character of the Institutions developed from their 

theological foundations. Their greatest service could be 

rendered when they remained faithful to their heritage by 

educating the whole person--the spirit, the mind, and the 

body. 
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