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AN INVESTIGATION OF MAJOR ARTICULATION PROBLEMS 
AND PRACTICES PERTINENT TO HIGH SCHOOL—

COLLEGE RELATIONS IN OKLAHOMA

CHAPTER I 

THE PROBLEM 

Introduction
The articulation of secondary schools and colleges

has been recognized as a major educational problem for many
years. John Dewey, speaking in 1899 on the subject of "Waste
in Education" stated:

All waste is due to isolation. Therefore in speaking 
of this question of waste in education, I desire to 
call your attention to the isolation of various parts 
of the school system, to the lack of unity in the 
aims of education, to the lack of coherence in its 
studies and methods.^

There have been only two periods in the history of 
education in the United States when we have approached ideal 
articulation. These periods were from 1636 to the close of 
the Civil War and from about 19OO to the time of World

^John Dewey, The School and Society (Chicago: Uni­
versity of Chicago Press, 19OO), p. 7 8.



War II.1
From the founding of Harvard College in 1636 until 

sometime after the Civil War there existed a close relation­
ship between school and college programs. College admission 
requirements were stated in an exact and specific manner. 
Particular schools prepared students only for particular col­
leges. College choices by students were confined essentially 
to a local or regional area. But as secondary education ex­
panded and student enrollments increased, resulting in 'the 
development of the comprehensive high school, articulation 
problems began to arise. The increasing mobility of the pop­
ulation added to the problem.

The organization of the College Entrance Examination 
Board resulted in the second period of satisfactory articula­
tion which existed from about 19OO to the time of World War
II. Definite and specific entrance policies based upon exam­
inations improved the articulation between schools and col­
leges.

Since the beginning of World War II our culture has 
been greatly affected by rapid changes. The schools which 
reflect society and which act upon society have likewise un­
dergone many changes. Enrollments have increased tremendously 
and indications are for still greater increases. The objec­
tives of the secondary schools have changed to meet the

’'William C. Fels, "Articulation Between School and 
College," Educational Record. XXXIX (April, 1958), 110-12.



3
demands of our changing society and to meet the needs of the 
increased student enrollment with diverse abilities and in­
terests. The colleges also have grown in size, in complexity, 
and in diversity. These factors have all contributed to in­
creased problems of articulation.

The obvious articulation problems which have re­
sulted due to changing conditions are compounded by frequent 
lack of understanding between personnel of the high schools 
and colleges. Teachers and administrators of secondary 
schools are influenced in their point of view by conditions 
and problems relating to their own school and students. On 
the other hand college teachers and administrators will fre­
quently have an entirely different viewpoint because of the 
different nature of their school and because of their concern 
with problems that pertain only to college education.

A summary of the viewpoint of high school authorities 
is given by Pattillo and Stout as follows;

1. College admissions requirements in present form 
are adversely influencing the curricular offerings of second­
ary schools.

2. Colleges have not adapted their curricula, teach­
ing methods, guidance services, and admission practices to 
serve the needs of their students and to accord with the 
findings of modern research in education.

3. Colleges do not provide high schools with ade­
quate information about college programs, admission
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requirements and procedures, and the level of ability of stu­
dents in particular higher institutions.

4. The visitation of college representatives and 
college publications are often of a purely promotional nature.

5. Parents and college personnel too frequently 
place sole responsibility on the high school for the failure 
of students in college.

6. Colleges make heavy demands on high school au­
thorities for detailed information about applicants and much 
of this is not specifically needed or properly used for ad­
mission purposes.1

A very similar summary of the high school viewpoint 
is given by Burns. He states that high schools complain that 
their efforts to effect necessary changes in the curriculum 
have been hampered by the continued insistence of many col­
leges on a particular type of program as prerequisite to col­
lege work, and even on a particular pattern of courses for 
admission to college. The high schools further complain that 
in many cases they are unable to secure adequate information 
about a college's program or about the level or kind of abil­
ity necessary for success in a given college. Neither college 
announcements nor institutional representatives are considered 
satisfactory in this regard. Finally, the high schools con­
sider as unreasonable the colleges' demands for information

^Manning M. Pattillo and Lorence Stout, "Cooperation 
Between Secondary Schools and Colleges," North Central Asso­
ciation Quarterly, XXV (January, 1951)? 3-*+5*
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about applicants and by the variety of forms in which such 
information must be provided. They doubt the effective use 
of the large amount of information which they provide."*

The theme of the North Central Association annual 
meeting in Chicago in April, I960, was "Improving School—  
College Articulation." Fisher reported the conclusions of 
members of the Articulation Sub-committee of the Commission 
on Research and Service and the College Relations Committee 
of the Commission on Secondary Schools. A summary of the 
views of secondary school administrators is as follows:

1. Students are subjected to a multiplicity of tests 
for college admission, scholarships, and guidance and coun­
seling.

2. The variation of admission application forms 
should be made more uniform and less complicated.

3. Admission requirements should more nearly reflect 
the purposes of the higher institutions and the competencies 
needed for success at particular institutions.

k. Many institutions do not attempt to make effec­
tive use of available data in the high school cumulative 
records.

5- Colleges are increasingly and steadily bringing 
pressure on the secondary school to change its curriculum.

6. Secondary school administrators deeply feel that

"*Norman Burns, "High School— College Articulation," 
The School Review. LIX (January, 1951)? 1-5*



many higher institutions appear to be aloof to the common
1problems of school— college relationships.

Pattillo and Stout have summarized the viewpoint of 
the college authorities as follows :

1 . Many secondary schools seem unwilling to accept 
the idea that each college has the right to select the stu­
dents it wishes to educate.

2. Some high school educators fail to recognize that
special preparation is required for special college curricula.

3* Many high school graduates lack the basic skills
in reading, writing and thinking that are essential for suc­
cess in college.

In many cases secondary schools have not taken 
the trouble to revise their curricula and instruction in ac­
cordance with new research.

5* Too often entering freshmen are unacquainted with
simple college terminology and have little skill in adjusting 
to college campus living and study conditions.

6. Some of the conclusions drawn from the data of the
Eight-Year Study and similar investigations may be unsound and 
have been improperly used as arguments for changes in college

pentrance requirements.
Burns stated that college authorities have complained

^Lowell B. Fisher, "An Analysis of Problems of Ar­
ticulation and Suggestions for Action," North Central Asso­
ciation Ouarterlv. XXXV (July, I960), 11-16.

^Pattillo and Stout, op. cit., p. 329.
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about inadequacies of the high school. They contend that 
students are not being adequately trained in the high schools 
in the basic skills of reading, writing, and speaking that 
are needed for the successful pursuit of a college program. 
Colleges feel that the high schools fail to provide the stu­
dents with the kind of guidance they need for adjustment to 
the college situation.

The views of college officials, as summarized by the 
North Central Articulation Sub-committee and reported by 
Fisher, is as follows:

1. Many secondary schools are not tough enough, 
especially in the area of basic knowledge subjects.

2. The high school curriculum includes too many 
frills or subjects not the job of the high schools. The col­
lege bound student should be required to take more academic 

subjects.
3. High schools should, in cooperation with colleges, 

plan sequentially progressive higher levels of work in fields 
which are currently repetitions at the various levels in high 
school and college.

!+. The high schools and parents must assume the re­
sponsibility for instilling into students a self-reliance and 
an acceptance of personal responsibility.

5. High school graduates do not know how to budget 
their time and have not learned how to study.

^Burns, op. cit., p. 2.
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6. The high school should assume more responsibility 

for early identification of students having college potenti­
alities and provide them with proper motivation.

7 . Too many students are permitted to underachieve.^
A study conducted in Kansas indicated a great need

for increased cooperation between high schools and colleges 
in that state. Ninety-five per cent of the college repre­
sentatives who responded and eighty-six per cent of the high 
school respondents indicated a belief that more cooperation 
between school and college is needed. They identified as 
areas representing the most pressing problems those of im­
proving transition, coordinating curriculum and determining 
more clearly who should go to college.*^

Need for the Study
The transition from high school to college is probably 

the most difficult in the entire educational system. Many 
high school graduates who enter college do not complete their 
college program. Many who drop out do so because of the dif­
ficulty of adjusting to the great differences now existing be­
tween the two levels of the educational organization.

According to a recent study, Oklahoma colleges and 
universities reported a total of 19,216 freshmen enrolled at

Fisher, on. cit., pp. 13-1 -̂
^Nathan P. Budd, "A Study of High School— College 

Cooperation in Kansas" (Unpublished Ed. D. dissertation, Uni­
versity of Colorado, 1956).
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the beginning of the fall semester of 1961. Of these fresh­
men, 3,822, or almost 20 per cent of the original group, 
failed to re-enroll in the spring semester."'

As our society continues to emphasize the values of 
education, as the school age population increases, and as 
high school holding power increases, our high school enroll­
ments will continue to grow. The high school must assume the 
dual responsibility of preparing some of these students for 
higher education and for providing an adequate education for 
life of those students who end their formal education at the 
high school level. These responsibilities will determine a 
school's philosophy and will affect its curriculum. They 
will present problems to both the school and the college.

The college age population is increasing also.
Thompson estimated an increase of 70 per cent in college age 
students in the United States within the period from 195^ to 
1 97 0 .̂  It follows that college enrollments will continue to 
increase.

At the beginning of this century approximately 11 per 
cent of the high school age group was in high school and ap­
proximately 4 per cent of the college age group was in college.

Oklahoma Regents for Higher Education, Oklahoma 
Higher Education Enrollments and Projections (Oklahoma City: 
Oklahoma Regents for Higher Education, 1963), p. 53*

2Ronald B. Thompson, "A Time for Decision in Higher 
Education," A Call for Action to Meet the Impending Increase 
in College and"University Enrollment (Washington D.C.:
American Council on Education, May, 195^), P* 9*
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In 1925, 50 per cent of the high school age group was in high 
school and 11 per cent of the college age group was in col­
lege. By 1955 these percentages had increased to 85-90 per 
cent for high school enrollment and to 50 per cent for col­
lege enrollment. If this trend continues, by 198O approxi­
mately 85-90 per cent of the college age students will be 
attending college. College will then be as universal a form 
of education as high school is today.^

A projection of students now enrolled in Oklahoma 
elementary and secondary schools indicates that during the 
ten years from 1963 to 1973, the number of Oklahoma high 
school graduates will increase from 26,039 to 3*+,̂ 57 and the 
number of college freshmen will increase from 1^,608 to 
2 1,2 2 5. These statistics are conservative, since they are 
based upon students actually enrolled at this time and the 
dropout ratios used in the projection are those which existed 
in Oklahoma public schools in 1959-60 and 1960-61. It is 
logical to assume that public school holding power will im­
prove during the next ten years and that the number of Okla­
homa high school graduates will be greater than is indicated

Pby the projection.
Increases in college enrollments have been the result

of several factors. The population of the college age group

^Frank H. Bowles and Charles M. Holloway, "The Coming
Age of College." Bulletin of the American Association of
Universitv Professors, XLVI (Autumn, I960), 271-76.

p . 66.
^Oklahoma Regents for Higher Education, op. cit.,
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is increasing. Greater importance is being placed upon edu­
cation at all levels. Education is accepted as essential for 
the welfare of our nation. It is recognized that higher 
education offers a wide range of opportunity and increased 
economic benefits. College education is becoming increas­
ingly necessary for entering occupations as well as the pro­
fessions. Automation and specialization require different 
and more demanding skills. It may soon become necessary to 
have some college training in order to succeed in most fields 
of endeavors.

As more students go from high school to college it 
becomes important for both the school and the college to pro­
vide opportunities for making this transition as effective as 
possible. A study of various articulation problems and prac­
tices will provide the basis for better understanding and im­
proved relations between high schools and colleges in Okla­
homa .

Statement of the Problem
This study was an investigation of major articulation 

problems and practices pertinent to high school— college re­
lations in Oklahoma. More specifically it attempted to iden­
tify the major problems existing in the broad area of high 
school— college relations and to discover and evaluate signif­
icant practices used by colleges and high schools in attempts 
ing to alleviate the problems identified. It sought answers 
to the following questions:
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1. What is the present status of high school—  

college relations in Oklahoma?
2. What major problems exist in the area of high 

school— college articulation in Oklahoma?
3. What is the value of identified articulation 

practices to high school— college relations in Oklahoma?
k. To what extent are identified articulation prac­

tices now being utilized by Oklahoma high schools and col­
leges?

5. To what extent is there a willingness to employ 
recommended articulation practices not now being used?

6. What immediate steps should be taken to provide 
more effective relations between high schools and colleges in 
Oklahoma?

Major Assumptions
The following assumptions were made in this study:
1. That a problem does exist to some extent in the 

area of high school— college relations in Oklahoma.
2. That various articulation practices, and the de­

gree of their effectiveness, affect high school— college re­
lations .

3. That high school and college administrators in 
Oklahoma are sufficiently competent to identify existing ar­
ticulation problems and to evaluate the effectiveness of 
practices in the alleviation of the problem.

4. That improved articulation practices and relations
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will enable both the school and the college to serve more ef­
fectively the needs of their students through program conti­
nuity.

5. That the improvement of relations through im­
proved articulation procedures is the concern of both the high 
school and the college.

Definition of Terms
Articulation. Articulation is defined by Good as the 

relationship and interdependence existing among the different 
elements of the educational program, and the degree to which 
the interlocking and interrelationship of the successive 
levels of the educational system facilitate continuous and 
efficient educational progress of pupils.  ̂ This definition 
was used in the study.

High School. The high school is that division or 
level of the educational program consisting of grades nine 
through twelve.

College. College is considered to be that level of 
higher education following graduation from high school.

Limitations of the Study
The study was limited to institutions of the Oklahoma 

State System of Higher Education and all Oklahoma high 
schools which are members of the North Central Association of

"’carter C. Good (ed.), Dictionary of Education (New 
York: McGraw-Hill Co., Inc., 1959), P* 39*



11+
Colleges and Secondary Schools. Included were 2 universi­
ties, 9 colleges, 7 junior colleges, and 177 high schools.

The high schools were located throughout the state 
in 67 of the 77 counties and in 1961-62 these schools en­
rolled 82 ,880 students. They varied in size from an enroll­
ment of 67 to one of 3,381.^ A substantial majority of stu­
dents who continue their education beyond the high school 
generally graduate from these schools.

The study was concerned primarily with articulation 
problems relating to transition from high school to college. 
Included were practices and procedures relating to college 
admission, guidance and counseling, testing, curriculum, ex­
change of information, placement in college courses, prepara­
tion for college, responsibility for student progress, and 
responsibility for improved high school— college relations.

Procedures
This study included an investigation and analysis of 

available related literature. A review of such literature is 

found in Chapter II.
Some information was obtained through a personal in­

terview with high school principals and college administrators. 
The principal method of gathering information consisted of 
the use of a questionnaire distributed to administrators of

^North Central Association, "List of Member Schools 
By States." North Central Association Quarterly, XXXIII 
(Summer, 1962), 125-28.
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all state-owned colleges in Oklahoma and to principals of 
North Central high schools in Oklahoma. A copy of the 
questionnaire is included in the appendix.

The questionnaires were personally delivered to the 
college administrators. Sixteen of the eighteen colleges in­
volved were visited during July, 1963» The questionnaires 
were explained and the problem was discussed with either the 
president, dean of instruction, or director of admissions, 
and in some instances, with two of them and occasionally with 
all of them.

The two remaining colleges were not visited, but in­
terviews were held with the presidents of these colleges in 
Oklahoma City in July, 1963» Again the problem was discussed 
and the questionnaires explained.

Questionnaires were distributed to the high school 
principals at the Conference for Administrators of North Cen­
tral High Schools in Norman, September 29, 1963- At that 
meeting this problem was discussed and instructions were 
given relative to the completion of the questionnaires.

The response to these questionnaires was very good. 
All eighteen colleges and 137 of 177 high schools responded. 
The response was 100 per cent from college administrators and 
77.4 per cent from high school principals.

Prior to engaging in this study, it was believed de­
sirable to obtain the approval of several professional organ­
izations whose members would be interested in and affected by
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the study. Accordingly, the approval and endorsement of the 
study by the following were obtained: State Department of
Education, State North Central Association Committee, Okla­
homa Association of Secondary School Principals, and the of­
fice of the State Regents for Higher Education. Letters of 
approval and endorsement from these organizations are in­
cluded in the appendix.

Overview of Following Chapters 
A study of available research and literature related 

to the subject is presented in Chapter II. Chapter III in­
cludes an explanation of the design of the study. Chapter IV 
is an analysis of the data pertaining to articulation prob­
lems. A report and analysis of the data pertaining to ar­
ticulation practices is included in Chapter V. Chapter VI is 
composed of a summary of the study and some conclusions and 
recommendations based upon the study.



CHAPTER II 

A REVIEW OF RELATED RESEARCH

There is a considerable amount of literature avail­
able on the subject of articulation and specifically on tran­
sition from high school to college. Many professional groups 
and organizations, on local, state, and national levels, have 
recognized the importance of solving articulation problems 
and are making great efforts toward that end. Included in 
this group are: The College Entrance Examination Board, The
Educational Records Bureau, The American Council on Education, 
The Association of College Admissions Counselors, The National 
Association of Secondary School Principals, The American As­
sociation of Collegiate Registrars and Admissions Officers, 
and The North Central Association of Secondary Schools and 
Colleges.

The Committee on School and College Relations of The 
Educational Records Bureau completed in 1951 a study of col­
lege admission practices which involved approximately 600 
colleges and 1,300 secondary schools. Four clear conclusions 
were drawn from the committee’s investigation as follows:

1. An appraisal of the total personality of a

17
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student had greater significance in preparing and selecting 
students for college than it had earlier.

2. Greater flexibility exists in college preparation 
despite the formal statement of unit requirements which is 
still the prevailing pattern of college catalogs.

3 . More effective modes of communication exist be­
tween the high school principal’s office and the college ad­
missions office.

!+. The wider use of standard tests and cumulative 
records has given greater reliability to the quantitative 
data furnished the college.”'

Many recommendations were developed by the committee 
on School and College Relations. They are general recommenda­
tions and are concerned more with nonpublic colleges than with 
state supported institutions. A summary of the recommenda­
tions follows :

Pertaining to College Admission
1. The welfare of the individual student should be 

made the focal point and each applicant should be viewed com­
pletely as a person rather than a mere composite of academic 
units.

2. Admissions should be treated as one step in a 
continuous guidance process.

1 Arthur E. Traxler and Agatha Townsend (ed.), Im­
proving Transition from School to College (New York: Harper 
and Bros., 1953), P- xi.
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3. Selection should be based on what the specific 

college has to offer the applicant and on a careful appraisal 
of the applicant's abilities, preparations, and interests.

h. Admission requirements should be set upiin bal­
anced form rather than as a series of hurdles.

5. A thorough assessment of the aptitudes, achieve­
ments, interest and personal qualities of each candidate 
should be made through a variety of techniques.

6. Colleges should give greater attention and weight 
to ability to read, use of the library, self-expression in 
oral and written communication, ability to take notes and 
other similar abilities.

Pertaining to Qualitative Data
1. Schools are encouraged to maintain comprehensive 

cumulative records containing information about personal char­
acteristics, strengths, weaknesses, habits, attitudes, and 
interests of individual students.

2. Each school should prepare a summary statement for 
each graduate based upon the information in the cumulative 
record.

3 . Colleges are encouraged to request such statements 
from secondary schools and to place a considerable value upon 
them when considering applicants.

4. Colleges are encouraged to disseminate such in­
formation on students selected to various staff members and 
the staff members encouraged to use the information in
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orienting students to college life.

Pertaining to Quantitative Data
1. It is recommended that each secondary school 

carry on a systematic testing program consisting of tests of 
scholastic aptitude, tests of general educational develop­
ment, and appropriate subject matter tests.

2. It is recommended that colleges accept transcripts
of test scores and consider them along with their own entrance
tests and also use them in a counseling and guidance program.

3. It is recommended that students’ high school
grades be supported by verbal descriptions of course accom­
plishment in order to make the marks more meaningful.

4. Some colleges are willing to accept comprehensive 
and dependable statements of accomplishments in lieu of marks. 
Where secondary schools and colleges adhere to the same lib­
eral philosophy of education, this is a desirable practice.

5. Some schools criticize the practice of ranking 
students, but there is no widespread protests among the 
schools against the college practice of requesting the rank 
order of applicants. Colleges might consider the acceptance 
of ranking in broad categories, such as quarter, fifth, or 
tenth, instead of rank in exact numerical order. When con­
sidering rank in class, colleges are urged to give consider­
ation to the degree of selectivity exercised by the schools 
from which applicants come.
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Pertaining to Units of School Work 

1 . The committee believes that the Carnegie Unit is 
outdated by modern techniques of evaluation and recommends 
that schools and colleges work cooperatively toward the sub­
stitution of more meaningful statements of accomplishment.

Pertaining to Subject Matter Requirements 
1 . It is recommended that the fixed pattern of sub­

ject matter requirements be liberalized as rapidly as pos­
sible to consider abilities, background, and needs of indi­
viduals .

2. It is recommended that colleges state admission 
requirements in terms of level of accomplishment necessary 
for successful study at its own freshman level rather than in 
terms of number of units of a subject studied.

3. Colleges are urged to revise their requirements 
for admission in order to encourage experimentation with new 
courses and different organization of courses at the secondary 
level.

Pertaining to Entrance Blanks 
1 . Colleges and secondary schools should cooperate 

in an effort to develop a comprehensive, yet flexible, admis­
sion form that would meet the needs of a wider variety of 
institutions than any now available. There should be sections 
for recording personal characteristics and objective test 
data.
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Pertaining to Continuous Guidance

1. Schools should provide trained, qualified, person­
nel to assist students in preparing for college. Colleges 
should provide these counselors with continuous reliable in­
formation concerning requirements and opportunities in indi­

vidual colleges.
2. Colleges should develop systematic plans for 

keeping schools informed of the progress and adjustment of 
their former students. Schools should request this informa­
tion where it is not automatically provided.

Pertaining to Experimentation
1. It is recommended that groups of colleges and 

schools in the same area, or those with common interests and 
philosophy, experiment with flexible curricula and with co­
operative arrangements involving innovations in the transfer 
of students. Much research and experimentation will be needed 
in order to determine what new procedures can be developed and 
applied in different entrance situations."'

There has been some research and experimentation as 
recommended by the Committee on School and College Relations. 
Pattillo and Stout listed several cooperative projects among 
schools and colleges. Included are: The Eight Year Study,
The Southern Study, The Michigan Agreement, Programs of the 
State Universities of California, Michigan, and Missouri, The

Ibid., pp. 100-11 .
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Illinois Curriculum Program, State Projects in Minnesota,
Ohio, Oklahoma, Oregon, Texas, and Washington, and individual 
college programs at Alleghenny College, Hiram College, Kenyon 
College, Ohio State University, University of Colorado, Uni­
versity of Minnesota, and Western Reserve University.”'

The Eight Year Study was a cooperative agreement 
study involving 300 accredited higher institutions and 30 high 
schools. There were 1^75 students selected from these high 
schools on the basis of school records and reports and were 
admitted to the colleges without the usual entrance require­
ments. These students were carefully matched in many re­
spects with the same number of students from other high 
schools admitted under the usual procedure. The students ad­
mitted without usual requirements compared favorably with 
students in the other group. It was concluded that the tra­
ditional course of study in high school is not essential to

2success in college.
g  LlFaunee^ and Waskin described the Michigan Agreement, 

a plan in which many Michigan schools and colleges partici­
pate. The college agrees to disregard the pattern of subjects

Pattillo and Stout, on. cit.. pp. 335-^2.
^Wilford M. Aikin, The Story of the Eight Year Study; 

With Conclusions and Recommendations (New York: Harper and
Bros., 19^2), pp. 157-

^Roland C. Faunce, "A Functional Program for Michigan 
Youth," Educational Leadership. VI (March, 19^9), 38l-8^.

LlLeon S. Waskin, "The Michigan Secondary School—  
College Agreement," Bulletin of the National Association of 
Secondary School Principals, XXXIII (January, 1949), *+9-6̂ .
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pursued in considering for admission the graduates of se­
lected accredited high schools, provided they are recommended 
by the school from among the more able students in the gradu­
ating class. This does not imply that students must be ad­
mitted to certain college courses or curricula for which they 
cannot give evidence of adequate preparation. In this agree­
ment the high school assumes the responsibility for: (1) de­
veloping an adequate personal file about each student, in­
cluding testing data of various kinds, anecdotal records, 
personality inventories, achievement samples, etc.; (2) a 
basic curriculum study and evaluation of the purposes and 
program of the secondary school; (3) procedures for continuous 
follow-up of former pupils; and (4) a continuous program of 
information and orientation throughout the high school course 
regarding the nature and requirements of certain occupations 
and specialized college courses.

A regional project similar to the Michigan Agreement 
was the Southern Study. This project involved 33 secondary 
schools, 50 junior colleges, and 125 senior colleges in the 
Southern Association of Secondary Schools and Colleges. Ac­
crediting regulations were waived for the participating sec­
ondary schools by the Association's Commission on Secondary 
Schools, and the participating colleges agreed to accept stu­
dents from those schools upon recommendations of their re­
spective faculties. The students so selected and accepted
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made satisfactory progress in their college work."'

The Illinois Secondary School Curriculum Program 
recommended that colleges adopt admission policies which do 
not specify the courses that students should take in high 
school, but rather lists the kinds of competence to be re­
quired of entering students. The following criteria are sug­
gested for college use to provide the best prediction of 
probable success: (1) score on scholastic aptitude test,
(2) score on test of critical reading, (3) score on test of 
writing skill, (h) score on a simple mathematical test, and
(5) evidence of an intellectual interest and some effective 

2study habits.
Washington and Oregon educators organized in 19^6 the 

Interstate Council of High School— College Relations. The 
Council published in 19^7, and revised in 1950, a guidebook 
to secondary students concerning college education. Part I 
contains information to help students in selecting a college. 
Part II is a digest of catalogs from colleges in Oregon and 
Washington. The guidebook was financed by each college pur­
chasing space from 4 to 12 pages at $100.00 per page and

^Frank C. Jenkins et al., "Cooperative Study for the 
Improvement of Education." A Staff Report of the Southern 
Association Study in Secondary Schools and Colleges. Re­
printed from the Southern Association Quarterly, X (February 
and August, 1946), 242.

2Victor M. Houston, "What About Articulation of Sec­
ondary School and College?" Bulletin of the National Associa­
tion of Secondary School Principals, XXIV (March, 1950), 
149-56.
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selling the book to the high schools for $1.00 per copy.”'

In 19̂ +̂ the Minnesota Association of Secondary School 
Principals and the Minnesota Association of Colleges jointly 
organized the Committee on High School— College Relationships. 
Membership on the committee consists of representatives of
the State Department of Education, high school principals,

2and state colleges, chosen by their respective groups.
The North Central Association created in 19^9 the Com­

mittee on High School— College Relations. This committee, in 
considering the ways in which the Association might best 
foster improved school— college articulation, has concluded 
that the greatest contribution could be made through encour­
aging the creation of additional working agreements between 
schools and colleges and through disseminating reports of 
progress on the projects now under way and on new studies 
which may develop.3

The Fund for the Advancement of Education, established 
by the Ford Foundation, has sponsored three experiments relat­
ing to problems of college admission. In an experiment on 
early admissions, twelve colleges cooperated in accepting

"'Rein E. Jackson, "What New and Significant Develop­
ments in School and College Relations?" Bulletin of the Na­
tional Association of Secondary School Principals, XXXVII 
(April, 1953), 109-12.

^Charles W. Boardman, "A Study of High School—
College Curriculum Articulation in Minnesota," North Central 
Association Quarterly, XXVI (October, 1951), 195-201.

^Burns, op. cit., p. 5-
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students under 16 1/2 years of age who had not graduated from 
high school. The second experiment was designed to provide 
better planning and correlation of students' work in high 
school and college. Three independent secondary schools are 
cooperating with Harvard, Yale, and Princeton in developing a 
coherent plan of general education for the last two years of 
high school and the first two years of college. The third 
experiment pertains to advanced placement. A committee of 
school and college representatives have planned procedures 
providing for advanced credit for the able student through 
the development of intensified courses in secondary schools.’’

Gilbert reported on a study of 1 50 freshmen in three 
colleges of central Pennsylvania. The study indicated four 
serious academic handicaps; poor study habits, inadequate 
preparation, difficulty of adapting to new classroom proce­
dures, and difficulties in learning to budget their time.
His recommendations include: (1) give special attention to
the development of proper study habits; (2) emphasize skill 
in reading, writing, and speaking; (3) have some senior work 
taught by college methods; and (̂ ) whenever and wherever pos­
sible have college and secondary-school personnel work to­
gether.^

1Traxler and Townsend, op. cit., p. 16.
^George H. Gilbert, "What New and Significant Develop­

ments in School and College Relations?" Bulletin of the Na­
tional Association of Secondary School Principals, XXXVII 
(April, 1953)5 106-1 0 9.
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Several cooperatively developed innovations have been 

listed as promising practices in providing better articula­
tion. Included are:

1. Employing qualitative rather than quantitative 
admission criteria. Some colleges have adopted criteria which 
stipulate the qualities which students should possess rather 
than specifying the means by which these qualities should be 
developed. The college indicates the desirable ends but frees 
the high school to use whatever means it desires in order to 
achieve those ends.

2. Providing greater flexibility in entrance cri­
teria and placement. In order to eliminate undesirable dupli­
cation many colleges permit students to take advanced-standing 
examinations enabling them to gain college credit and to be 
placed in advanced college courses.

3. Improving continuity between high school and col­
lege. Some colleges hold an articulation day each year and
invite high school teachers to the college on that day to
meet with college representatives from the various departments. 
These meetings often result in the formation of committees 
composed of personnel from both high school and college which 
develop curriculum materials in their subject matter areas.

'+. Informing high school students of college op­
portunities and requirements. Many high schools sponsor a 
college day or college night for the purpose of providing in­
formation to students and parents concerning college
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attendance. Representatives of colleges meet with students 
and parents to answer questions about their institutions.

5. Securing follow-up information on high school 
graduates who attend college. The most common methods of se­
curing this information is to have the colleges report to the 
high schools regarding the progress of their students and by 
the use of a questionnaire sent by the high school to all 
their graduates who are currently in college. These students 
are asked to evaluate their high school preparation for col­
lege.”'

Pattillo and Stout in discussing college preparation 
and admission, suggest as criteria for college admission the 
following: entrance and placement examinations, interviews
and personal statements, personality and aptitude tests, 
record of extra curricular activities, cumulative records 
from high school, and interviews with principals, teachers, 
and parents. The best procedure would involve a combination 
of the methods listed.^

Douglass lists the following general qualifications 
required for academic success in the typical college program:

1. A large and precise vocabulary.
2. Skill in the use of books, periodicals, and all 

library facilities.

1Raymond B. Fox, "Improving Relations Between High 
Schools and Colleges," Clearing House. XXXVI (February, 1962), 
3 2 3 -2 6 .

2Pattillo and Stout, op. cit., p. 336.
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3. The ability to express oneself fluently and pre­

cisely in oral and written language.
k. Study habits and skills, including problem solv­

ing, rapid reading, careful reading, and note taking.
5. A high degree of computational ability in arith­

metic and the simpler aspects of algebra.
6. The development, preservation, and expansion of 

interests in the various fields of experience such as public 
affairs, science and technology, and creative arts.^

Beyond the efforts of colleges and secondary schools 
to improve articulation there are a number of developments 
which will tend to ease the admission and transfer of students 
from high school to college. These include:

1. The offering of five or more subjects each year 
of the high school.

2. The enlarging of high school districts by consoli­
dation.

3 . The promotion of conferences among high school and 
college faculties and students.

4-. The use of a common freshman application form for 
admission by all four year colleges in a state.

5. The increase in well organized college and career 
day conferences in the high schools.

^Harl R. Douglass, "Education of All Youth for Life 
Adjustment,Annals of the American Academy of Political and 
Social Science. CCLXV (September, 19^9), 108-14.

Ê. M. Gerritz, "Easing Transition from High School to
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According to Nelson, the development and maintenance 

of good relations between schools and colleges is essentially 
a problem of human relations. Too frequently we tend to em­
phasize procedures rather than common understandings. He 
suggests that colleges need a more concise, clear, and usable 
statement of the following items:

1 . The basic purpose or educational objective and 
the kind of student body sought by the college.

2. The requirements for admission to the college and 
degree of relative emphasis placed upon various factors af­
fecting admission decisions.

3. The procedures followed by the college in the 
processing of candidates for admission.^

Thresher views school— college relationship as pri­
marily a problem in communication. He suggests that informa­
tion to be communicated to the college includes marks, test 
scores, personal traits, conditions in the school, quality of 
instruction and the nature and extent of the guidance program. 
He further suggests that college teachers should be encouraged 
to visit schools that send them students. Information to be 
communicated to the school include the nature of studies at 
various levels, outlook and objectives of college study, and

College," Bulletin of the National Association of Secondary 
School Principals, XXXVIII (February, 195^), 98-101.

^Lester W. Nelson, "Secondary-School-College 
Relationships," College and University, XXVI (October, 1950), 
67-71.
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kinds of preparation necessary for the various occupational 
or professional goals."*

Broad suggests seven procedures for improved articu­
lation, as follows:

1. Regional and state conferences on high school—  
college relations.

2. Interschool visitation by high school and college 
teachers.

3. Cooperative action by principals and admissions 
officers regarding records.

Cooperative action by guidance counselors of both
levels.

5* Include college upperclassmen in exploration of 
the problem of adjustment to college life.

6. Publish through cooperative action guides such as 
those published in Michigan, Colorado, Washington and Oregon.

7. The expansion of principal— freshman conference
pwith appropriate follow-up procedures.

A meeting of representatives of high schools and col­
leges in Texas resulted in the following suggestions from the 
college representatives:

1. More thorough pre-admission testing.

^Alden B. Thresher, "School— College Relations: A
Problem in Communication," College and University. XXIX 
(July, 195'+), 5^8-55*

pHarry T. Broad, "Problems and Responsibilities of the 
High Schools in High School— College Relations," College and 
University, XXIX (July, 195^), 5^3-^7-
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2. Improved and possibly uniform transcript report­

ing.
3 . More selective college admission procedures under 

conditions which hamper colleges from accepting all candi­
dates .

k. Advanced placement of brighter high school grad­
uates .

Another example of cooperative evaluation and plan­
ning occurred in Chicago. It was believed by college admis­
sions officers that the transcripts received from the Chicago 
high schools contained insufficient information. A conference 
of college representatives and principals and guidance person­
nel from each high school resulted in improved methods of the 
reporting of students academic records.^

An investigation by questionnaire involving 331 ad­
ministrators in ^6 states concerning college entrance require­
ments revealed the following types of information utilized by 
high school counselors in preparing students for college:

1. Grades in high school subjects.
2. Personality and character attributes.
3 . Scores on intelligence tests.
>+. Vocational interests and abilities.

^Berlie J. Fallon, "Face-to-Face Discussion is the 
Answer," The Texas Outlook, XLIII (October, 1959), 32-33»

2William K. Selden, "Improving School— College Rela­
tions," Bulletin of the National Association of Secondary 
School Principals, XXXVII (March, 1953), 93-96.
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5. Economic status.
6. Desire of students' parents.
7- Number of credits earned in certain subjects.
8. Scores on college aptitude tests.^

The study also revealed that, in the opinion of principals, 
information concerning marks, mental ability, standardized 
achievement test scores, activities, health, interests, apti­
tudes and personality traits would be better indicators of 
college success than set patterns.

Budd's study of high school— college cooperation re­
vealed the need for a handbook for use by high school coun­
selors. This need was indicated by 93 per cent of the high
school respondents and by 8l per cent of the college respond­
ents. The handbook should contain information regarding stu­
dent costs, admission policies and procedures, college cur-

2ricula, scholarships, and housing.
It is apparent from a review of the literature related 

to articulation problems that many individuals, groups, and 
organizations are aware of the problems that exist and are 
making efforts to find solutions to the problems. The liter­
ature contains many suggestions and recommendations for ar­
ticulation improvement. The most frequently occurring recom­
mendation is based upon the recognition of the fact that

"'Thelma A. Bollman, "Secondary School Principals Look 
at College Entrance Requirements," The School Executive, LXXI 
(February, 1952), 63-64.

2Budd, OP. cit., p. 4.
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articulation problems are of mutual importance to the high 
schools and the colleges and it is their joint responsibility 
to seek solutions. Improved relations based upon a better 
understanding of the over-all problem and a cooperative ap­
proach to the solution of common problems will result in im­
proved high school— college articulation.



CHAPTER III 

DESIGN OF THE STUDY

In order to investigate articulation problems and 
practices affecting high school— college relations in Okla­
homa, it was necessary to secure information and opinions 
concerning these matters from a large number of high school 
and college administrators. It was possible to interview a 
substantial number of administrators, but it was recognized 
that this method would not produce sufficient data for valid 
conclusions. Consequently, a questionnaire in two parts was 
developed which would elicit the desired information.
Part I pertained to problems and Part II concerned practices 
and their use. In an effort to obtain maximum response, the 
instrument was designed to require for completion only the 
writing of an opinion code number and the placing of a check 
mark beside various questionnaire items. Open-ended questions 
were provided to give the respondents an opportunity to state 
opinions not called for by the structured items.

In developing the instrument, all high school—  
college articulation problems identified in the literature 
were listed. Other problems suggested by high school and

36
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college personnel were added. These problems were then cate­
gorized into eight major areas and so arranged in Part I of 
the questionnaire. Respondents were asked to indicate the 
importance of each of the listed problems in terms of the 
implications for high school— college relations in Oklahoma. 
The importance scale included very important, important, some­
what important, and unimportant.

Part II of the instrument pertaining to articulation 
practices was developed in the same manner. In addition to 
the respondents' opinion of the value of the various articu­
lation practices listed, it was desired to also determine the 
extent to which these practices are being used and the extent 
of willingness to employ recommended practices not now being 
used. Consequently, the respondents were asked not only to 
indicate their opinion of the value of the practices, but also 
to place check marks in the appropriate columns so as to pro­
vide the additional desired information pertaining to their 
use.

In the preparation of the instrument, advice was ob­
tained from both high school and college administrators. 
Following completion of the instrument, copies were distrib­
uted to several principals and college administrators for 
their reaction and evaluation. Some suggestions were thus 
obtained, revisions were then made in the instrument and it 
was printed in its final form.

In July, 1963, sixteen of the eighteen colleges and
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•universities in the Oklahoma System of Higher Education were 
visited and discussions held with the chief administrators. 
Copies of the questionnaire were explained and left to be 
completed and returned. The study was discussed with, and 
questionnaires given to, the presidents of the two remaining 
colleges at a meeting in Oklahoma City in July, 1963-

When visiting colleges, the study was discussed with 
as many administrators as were available. Included were 
eleven presidents, ten deans, and seven directors of admis­
sions. Without exception, college administrators indicated a 
concern for improved high school— college articulation and 
offered complete cooperation in seeking such improvement. 
Completed questionnaires were received from all colleges in­
cluded in the study. Table 1 includes the sources of data 
from each of the colleges.

In speaking at the Seventh Annual Conference for Ad­
ministrators of North Central High Schools in Norman, Okla­
homa, on September 29, 1963 an explanation of this study was 
given and questionnaires were explained and distributed to 
the administrators, predominantly high school principals, of 
the North Central high schools. After a period of approxi­
mately three weeks, all principals who had not returned their 
completed questionnaires were mailed copies by the Chairman 
of the State North Central Committee. These efforts resulted 
in responses from 137 of 177 North Central High Schools.
These returns of 77*^ per cent were considered adequate for



TABLE 1
SOURCES OF DATA FROM THE COLLEGES

College or University
Interview Questionnaire

President Dean Admissions
Director President Dean Admissions

Director

Central X X
East Central X X X
Langston X X
Northeastern X X X X
Northwestern X X
Oklahoma College for Women X X X
Oklahoma State X X
Panhandle A & M X X
Southeastern X X X X
Southwestern X X X
University of Oklahoma X X
Cameron X X
Connors X X XEastern A & M X X XMurray X X
Northeastern A & M X X
Northern X X
Oklahoma Military Academy X X X

LO\o
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this study and its conclusions.

It was previously reported that North Central high 
schools were located in 67 of the 77 counties in Oklahoma. 
Responses were received from high schools in 63-of these 67 
counties. It was also reported that the state's North Cen­
tral high schools were distributed throughout the state and 
that they included high schools of varying size. Table 2 
shows the distribution by sections of the state and also the 
questionnaire response from each section. The distribution 
by size, and the response from schools of varying size are 
shown in Table 3-

All questionnaires completed by high school and col­
lege administrators were analyzed, the data tabulated, and 
percentages calculated for responses by administrators of 
both levels to each questionnaire item. This information ap­
pears in the next two chapters.



TABLE 2
AREA DISTRIBUTION OF NORTH CENTRAL HIGH, SCHOOLS AND RESPONDING SCHOOLS

Section Number of 
North Central Schools

Number of 
Responding Schools

Percent of 
Responding Schools

Northwest h7 38 80.9
Northeast 65 h6 7 0 .8
Southwest 37 31 83.8
Southeast 28 22 78.6

Totals 177 137 77.4

TABLE 3
SIZE DISTRIBUTION OF NORTH CENTRAL HIGH SCHOOLS AND RESPONDING SCHOOLS

Enrollment Number of 
North Central Schools

Number of 
Responding Schools

Percent of 
Responding Schools

Under 100 6 4 66.7
100-2^9 71 53 74.6
250-499 47 34 72.3
500-1000 32 29 90.6
Over 1000 21 17 8l .0

Totals 177 137 77.4



CHAPTER IV

ANALYSIS OF THE DATA PERTAINING TO PROBLEMS

The instrument used to elicit respondents' opinions 
concerning the importance of articulation problems was de­
veloped by listing major high school— college articulation 
problems identified in the literature and by adding other 
problems suggested by high school and college personnel. A 
list of 52 problems was identified and arranged in categories 
in Part I of the instrument. Respondents were asked to indi­
cate the importance of each of these listed practices in 
terms of the implications for high school--college relations 
in Oklahoma.

The problem of articulation and the need for improved 
relations is of major importance to high school and college 
administrators. In reply to the question, "To what degree do 
you view the problem of articulation and the need for improved 
high school— college relations in Oklahoma?", 50 per cent of 
the college administrators and 37 per cent of the high school 
principals indicated "very important" and 33 per cent of the 
college administrators and k-8 per cent of the principals indi­
cated "important". The remaining 1? per cent of the college

-̂2
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administrators and 15 per cent of the principals indicated 
"somewhat important". High school— college articulation, 
then, is viewed as an important problem in Oklahoma by 85 per 
cent of the high school respondents and by 83 per cent of the 
college respondents.

The opinions of administrators relating to the ex­
tent of the articulation problem were not unexpected, as a 
consideration of existing conditions and the interviewing of 
many administrators gave evidence in support of their opin­
ions. It was encouraging to find among administrators prac­
tically unanimous interest and concern in this problem area 
and a cooperative attitude toward the search for solutions to 
common problems.

College Admission Procedures 
The general area of college admission appeared at 

this time to present a minimum of significant problems. The 
problems of importance concerned the cooperative development 
of admission procedures, the relationship between the col­
lege's admission policies and its characteristics, and the 
college admission application form.

The cooperative development of admission policies and 
procedures by high school and college personnel was viewed as 
an important problem by 83 per cent of the college adminis­
trators and by 75 per cent of the high school principals.
This is a logical approach to the development of appropriate, 
comprehensive, and defensible admission policies.



That college admission policies should more nearly re­
flect the institution's functions, purposes, and programs, was 
a problem of importance according to 83 per cent of the col­
lege administrators and 69 per cent of the principals. This 
apparently indicates a belief that there should be different 
policies for different types of institutions.

The need for uniformity in college admission appli­
cation forms was considered important by 7I per cent of the 
college administrators and 64 per cent of the principals.
When considered as an isolated segment of the broad problem 
of articulation, the application form may appear as a simple 
and insignificant matter; however, standardization and uni­
formity in procedural matters should improve communications 
and understanding.

Present admission policies were not undesirably in­
fluencing high school curricula according to the majority of 
the respondents. Only 28 per cent of the college administra­
tors and 35 per cent of the principals viewed this as an im­
portant problem. It is believed that colleges greatly in­
fluence high school curricula since the majority of programs 
are developed for the college bound student.

Present college admission requirements appeared to be 
satisfactory to a majority of the respondents. The inadequacy 
of present requirements was viewed as an important problem by 
only 18 per cent of the college administrators and 48 per cent 
of the principals. There seemed, however, to be some
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inconsistencies in respondents' opinions relating to admission 
requirements. While only 18 per cent of the college adminis­
trators viewed present requirements as being inadequate, 39 
per cent indicated a belief that admission policies should 
place greater significance upon high school recommendations 
of applicants and 61 per cent implied that the requirements 
should include additional appropriate criteria. Although '+8 
per cent of the principals indicated some dissatisfaction 
with present admission requirements, 63 per cent indicated 
that admission policies should place greater significance upon 
high school recommendations of applicants and 53 per cent sig­
nified a belief that admission requirements should include 
additional appropriate criteria.

It is believed that admission requirements are gen­
erally satisfactory at this time, but that provision must be 
made for their periodic and systematic review by high school 
and college personnel. It is also believed that greater sig­
nificance should be placed upon high school recommendations of 
applicants. This, of course, presumes an accurate, objective 
appraisal of the student and a highly confidential and ethical 
use of such recommendations. And, finally, it is further be­
lieved that admission policies should be based upon the fol­
lowing principles.

1 . All graduates of accredited high schools in Okla­
homa should be given the opportunity of continuing their edu­
cation in some institution in the Oklahoma State System of
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Higher Education.
2. Admission policies should recognize and be con­

sistent with the functions, purposes, and programs of their 
institutions.

3- A major function of admission policies is to di­
rect students into those institutions for which they are best 
suited and in which they may be expected to maintain a satis­
factory performance.

>+. Admission policies should be administratively 
feasible and readily understandable to all whom they affect.

Guidance and Counseling
The area of guidance and counseling included many 

articulation problems of importance according to responses 
from both college and high school administrators. As a mat­
ter of fact, every problem found in Table 5 was identified as 
an important problem by a majority of the respondents. It is 
readily apparent from this table that there is a great need 
for improvement at both levels in the guidance provision for 
college bound and college freshmen students.

Over 90 per cent of both the college and high school 
respondents indicated a belief that colleges should improve 
their guidance and counseling for freshmen, that high schools 
should improve their guidance provisions for college bound 
students, and that high schools should be more concerned with 
the early identification and motivation of students having 
college potentialities. Another problem of indicated



TABLE h

THE IMPORTANCE OF ARTICULATION PROBLEMS RELATING TO COLLEGE ADMISSION PROCEDURES

Importance

Problems Very
Important Important Somewhat

Important Unimportant

\
HighSchool

Col­
lege

HighSchool Col­
lege HighSchool

Col­
lege

HighSchool
Col­
lege

% % % % % % % %

College admission application forms should be made 
more uniform and less complicated. 28 12 36 59 23 29 13 0
Present admission policies (requirements or recom­mendations) are undesirably influencing high school 
curricula. 8 6 27 22 38 33 27 39
College admission policies should more nearly reflect 
the functions, purposes, and programs of their 
institution. 26 44 43 39 21 11 10 6
Colleges should use advice and cooperation of high 
schools in developing admission requirements, 
policies, and procedures. 35 39 40 44 18 11 7 6
College admission requirements based upon high school 
grade average, rank in class, and ACT scores appear 
inadequate. 11 6 37 12 28 4l 24 41
College admission policies should place greater 
significance upon high school recommendations of 
applicants. 25 11 38 28 26 28 11 33
College admission requirements should consider ad­
ditional appropriate criteria. 16 28 37 33 34 22 1 13 17

-r
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importance by a large majority of respondents concerned high 
school students who perhaps should not attend college. 
Eighty-nine per cent of the college administrators and 90 per 
cent of the principals implied that high schools should ad­
vise students lacking necessary qualifications for college 
success to consider other vocational opportunities.

Other problems in the area of guidance, each of which 
was recognized as important by a majority of the respondents, 
pertained to the need for improved college freshmen orienta­
tion procedures, the cooperative development of programs of 
guidance for high school seniors and college freshmen and the 
promotional nature of some college publications and college 
representative visitations.

The great majority of the respondents indicated guid­
ance and counseling represents a problem area of great sig­
nificance which merits our concern and cooperative efforts 
toward solutions. It was recognized that both high schools 
and colleges were handicapped by the lack of adequate person­
nel working in this area. Obviously, larger staffs are needed 
to provide effective programs throughout the state; however, 
through the recognition and understanding of the problems and 
by working together, improvements can be achieved.

Testing
Some of the problems identified in the literature, 

such as the multiplicity of tests for various purposes, the 
excessive amounts of time spent in administering and taking



TABLE 5
THE IMPORTANCE OF ARTICULATION PROBLEMS RELATING TO GUIDANCE AND COUNSELING

Problems
VeryImportant Important SomewhatImportant Unimportant

HighSchool Col­
lege HighSchool

Col—
lege HighSchool

Col—
lege

High
School

Col—
lege

% % % % % % % %

High schools should improve their guidance and 
counseling provision for college bound students. 51 56 42 44 4 0 3 0
High schools should assume more responsibility for 
early identification of students having college potentialities and provide them with proper moti­
vation and guidance. 53 72 38 22 7 6 2 0
Colleges should improve their programs of guidance 
for freshmen students. 76 78 17 16 7 6 0 0
College freshmen orientation procedures should be 
improved. 60 61 29 22 10 11 1 6
High school and college counselors should cooper­
atively develop programs of guidance for high 
school seniors and college freshmen. 50 39 28 11 22 3 0
High schools should advise students lacking the 
necessary qualifications for college success to consider other vocational goals. 59 61 31 28 7 11 3 0
College publications and visitations by college 
representatives are too often purely promotional. 29 28 39 3? 17 28 15 6

Importance

-r\o
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tests, and pressures on schools to participate in external 
testing programs, were not important problems in Oklahoma in 
the opinion of the majority of the college administrators and 
high school principals; however, the duplication of tests 
used in many high schools by some of the external tests was 
viewed as an important problem by 53 per cent of the princi­
pals, but by only ^0 per cent of the college administrators.

One problem in the area of testing, which was con­
sidered to be important by a great majority of the respond­
ents, concerned study and evaluation of programs. Ninety- 
four per cent of the college administrators and 91 per cent of 
the principals indicated that high schools and colleges 
should cooperatively study and evaluate testing programs.

It is believed that cooperative studies and evalua­
tions of testing programs are desirable. It is also believed 
that such studies should consider the duplication of tests 
included in the programs of many high schools by certain ex­
ternal tests.

Curriculum
Several significant problems in the area of curriculum 

articulation were identified by respondents. A majority of 
college and high school administrators indicated that all prob­
lems included in Table 7 were important, but in general, col­
lege administrators place slightly greater importance on cur­
riculum problems than do high school principals.



TABLE 6
THE IMPORTANCE OF ARTICULATION PROBLEMS RELATING TO TESTING

Problems
VeryImportant Important SomewhatImportant Unimportant

HighSchool Col­
lege

High
School

Col­
lege HighSchool

Col­
lege

HighSchool
Col­
lege

% % % $ % % $ %

Students are subjected to too many tests for ad­mission, scholarships, placement, and counseling. 19 6 27 18 33 . 38 21 38
High school administrators and guidance counselors 
are required to spend too much time in registering students for various external tests and in actually 
administering some of them. 14 13 27 13 ' 39 54 20 20
Too much time is spent by the high school student in taking external tests. 10 13 20 13 33 34 37 40
Pressures on schools to participate in various 
external testing programs are too great to be re­sisted and these pressures have a detrimental effect. 8 13 26 13 32 43 34 31
Many external tests, such as the ACT, are duplicative of other tests used by many high schools. 19 13 34 27 28 40 19 20
High schools and colleges should cooperatively study and evaluate testing programs. 55 61 36 33 5 0 4 6

Importance



TABLE 7
THE IMPORTANCE OF ARTICULATION PROBLEMS RELATING TO CURRICULUM

Problems
VeryImportant Important SomewhatImportant Unimportant

HighSchool Col­
lege

HighSchool
Col­
lege HighSchool Col­

lege
HighSchool Col­lege

% % % % % % % %

Many high schools have not revised their curricula and instruction in accordance with new research. 37 62 38 19 17 19 8 0
Colleges have not adapted their curricula and teach­ing methods to accord with recent research findings. ifi 50 37 33 16 17 6 0
Rigid college curricula often prevent the rapid ad­vancement of academically superior students. 23 28 36 50 30 17 11 5
Colleges should make provision for advanced placement and admission with advanced standing for those aca­demically superior students who qualify. 52 78 32 17 12 5 4 0
Provision should be made for the coordination of the 
liigh school and college honors programs. 20 45 41 22 26 22 13 11
Greater attention should be given to recent curricu­
lum trends and developments and to the newer teaching 
techniques and instructional media as means of im­proving high sohool-college articulation. 35 45 44 50 19 5 2 0
High schools and colleges should cooperatively study the subject matter content of high school and college courses in order to define responsibility at the dif­ferent levels and to eliminate unnecessary duplica­
tion of course content. 52 62 35 28 11 5 2 5
Provision should be made for greater cooperation be­tween high school and college faculties within the 
several disciplines. l+o 61 40 34 18 5 2 0

Importance

va
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Provision for advanced placement in college, pro­

visions for cooperative studies of subject matter content at 
the different levels, and for greater cooperation between 
teachers of the same subjects at the different levels were 
recognized as being among the most important problems in this 
area. More than 90 per cent of the college administrators 
and more than 80 per cent of the principals believed these 
problems to be important.

More than three-fourths of the respondents implied 
the need for curriculum revision at both high school and col­
lege in accordance with the results of recent research, and 
also that recent curriculum trends and developments and the 
newer teaching techniques and instructional media should re­
ceive greater attention.

The two remaining problems listed in Table 7 were 
considered important by more than 67 per cent of the college 
administrators and by more than 59 per cent of the principals. 
These problems were associated with superior and talented 
students and suggested the need for coordination of the high 
school and college honors programs and provision for acceler­
ation of academically superior students in college curricula.

Curriculum articulation is viewed as one of the most 
important problem areas. Of particular importance are the 
need for greater cooperation between high school and college 
teachers and the cooperative study of high school and college 
course content in order to define responsibility at the



5^
different levels.

Exchange of Information 
College administrators, generally, viewed the prob­

lems related to exchange of information as being slightly more 
important than did high school principals. A majority, and in 
most cases a large one, of all respondents evidenced the be­
lief that every problem listed in Table 8 was important.

The need for uniformity in high school reporting 
forms was indicated by all the college administrators and by 
88 per cent of the principals. The problem of uniform re­
porting and the need to develop better communication between 
high school and college educators were specified as the most 
important problems in this area.

Other problems of significance related to records, 
reports, and dissemination of information at both levels. A 
substantial majority of the respondents in both groups implied 
that high schools should maintain comprehensive cumulative 
records of individual students and transmit this information 
to colleges, that colleges should provide high schools with 
more adequate information of interest to students, and that 
colleges should report student progress to the high schools.

Another problem recognized by many respondents is a 
corollary to the earlier identified problem of the need for 
high schools maintaining cumulative records and making them 
available to colleges. A large majority of administrators at 
both levels indicated that colleges should make more effective
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use of available data on students’ high schools records. The 
question is sometimes asked by high school personnel, "Why 
should we send the information in students' cumulative records 
to colleges when it is not being used?" Presumably, this in­
formation should be used not only for admission purposes, 
but also for placement in courses and for guidance and coun­
seling in college.

Of lesser importance, but indicated as important by 
a majority of respondents, were problems relating to the ne­
cessity of providing students’ transcripts for purposes other 
than admission and for admission each time they transfer to 
another college. There has been a steady increase in the 
number of transcripts being prepared by high schools. This 
increase is a result of increases in several influencing 
factors, including the size of graduating classes, number of 
students attending college, multiple admission applications, 
scholarship applications, and transfers from one college to 
another. This increase in the preparation of transcripts has 
resulted in an increase in the work load of high school of­
fices, which are typically understaffed and frequently inade­
quate to perform all their responsibilities.

It seems apparent that, in the area of information 
exchanges, there are many opportunities for improvement in 
mutual understanding and for improved high school— college 
relations. The need for improved communications between edu­
cators at both levels is recognized as a major problem.



TABLE 8
THE IMPORTANCE OF ARTICULATION PROBLEMS RELATING TO EXCHANGE OF INFORMATION

Problems
Very

Important Important Somewhat
Important Unimportant

High
School

Col­
lege

High
School

Col­
lege HighSchool

Col­
lege

High
School

Col­
lege

$ %

High schools should maintain comprehensive cumulative 
records of individual students and transmit this in­
formation to colleges in the clearest and most usable form. Uh 62 35 22 16 11 5 5
Forms for reporting information from high school to college, including transcript forms, should be made 
more uniform. 59 83 29 17 11 0 1 0
It should not be necessary for the high school to provide transcripts to various departments of the 
same institution. 53 76 17 0 11 24 19 0
It should not be necessary for the high school to provide a transcript when a college student trans­
fers to another college. >+9 56 17 5 14 22 20 17
Colleges should make more effective use of avail­
able data on students' high school records. k2 56 33 33 20 11 5 0
Colleges should provide high schools with more ade­quate information about college programs, admission 
procedures, scholarships and financial aids, and 
general information. 35 56 k2 41+ 19 0 4 0
Colleges should report student progress and adjust­
ment to the high schools. 35 45 38 50 22 5 5 0

There is a need to develop better communication be­
tween high school and college educators. 53 72 38 28 7 0 2 0

Importance

vao\
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It has long been recognized that uniform reporting 

procedures would improve articulation. Considerable progress 
has been made toward a solution to this problem. A committee 
of public school administrators, college admission officers, 
and other educators recently developed and recommended a uni­
form high school transcript form. This form was adopted by 
the State Department of Education and is now the official 
transcript form for Oklahoma high schools.

It is further believed that high schools should main­
tain cumulative records of individual students and transmit 
all pertinent information to colleges and that colleges 
should make more effective use of this information. Also that 
colleges should provide high schools with sufficient informa­
tion to properly guide high school seniors, and that colleges 
should report student progress and adjustment to the high 
schools.

Placement in College Courses
The most important problem in this area concerned the 

use of multiple criteria in assigning students to college 
courses and sections. All the college administrators and 90 
per cent of the high school respondents implied that all avail­
able information concerning a student, rather than information 
of one type or from one source, should be utilized in assign­
ment to college courses and sections.

It was acknowledged by a large majority of respondents 
at both levels that placement in college courses is a matter



TABLE 9
THE IMPORTANCE OF ARTICULATION PROBLEMS RELATING TO PLACEMENT IN COLLEGE COURSES

Importance

Problems
Very

Important Important Somewhat
Important Unimportant

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

% % % % % % % %

Placement of students in college 
courses is a matter of concern and 
responsibility to both high schools 
and colleges. •̂0 62 38 28 17 5 5 5
Much student failure in college re­
sults from improper student place­
ment in courses during the freshman 
year. 30 11 h2 50 22 3^ 6 5
All available information concern­
ing a student should be utilized in 
assignment to college courses and 
sections rather than relying upon 
a single criterion. 52 78 38 22 9 0 1 0
Schools and colleges should 
jointly review and evaluate a stu­
dent's progress during his freshman 
year in college. 29 22 38 73 20 5 13 0

v-aoo
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of concern and responsibility to both high schools and col­
leges and that high schools and colleges should jointly re­
view and evaluate student's progress during their freshmen 
year in college. Also a majority at both levels, although a 
larger one of high school principals, suggested that much 
student failure in college results from improper student 
placement in courses during the freshmen year.

These implications appear sound, especially that of 
using all available information in assigning students to col­
lege courses and sections. There have been examples of stu­
dents with identical preparation and similar achievement 
being placed in college courses of three different levels on 
the basis of the ACT score in that subject matter field.
This appears to be placing too much reliance upon a single 
criterion.

Preparation for College
The diverse roles of the high school presents problems 

of significance. It was recognized by 97 per cent of the 
principals and by 90 per cent of the college administrators 
that high schools must provide good terminal education for 
many students. It was also indicated by 95 per cent of the 
principals and by 89 per cent of the college administrators 
that the responsibility of high schools to provide adequate 
basic preparation for college bound students is an important 
problem.

Present concern over the dropout rate and the need for



60
improved holding power places additional responsibilities 
upon the high school. This was viewed as an important prob­
lem by 8^ per cent of the college administrators and by 83 
per cent of the principals.

Among the most important problems were those relating 
to inadequate preparation. All college administrators and 
96 per cent of the principals indicated as an important prob­
lem that many high school graduates did not know how to study 
and to budget their time. And 95 per cent of the college ad­
ministrators and 88 per cent of the principals implied that 
too many high school graduates entered college with obvious 
inadequacies in preparation for college.

High school principals, more so than college adminis­
trators, seemed to believe that parents and college personnel 
too frequently placed sole responsibility on the high school 
for college failures. Seventy-eight per cent of the princi­
pals view this as an important problem as do only 5l per cent 
of the college administrators.

The remaining problem listed in this area, that of 
some high school educators failing to recognize that special 
preparation is required for special college curricula, was 
rated as important by only slightly more than one-half the 
respondents at both levels.

It is believed that a primary responsibility of the 
high school is to provide adequate preparation for college, 
and that the high school also has an equally important



TABLE 10
THE IMPORTANCE OF ARTICULATION PROBLEMS RELATING TO PREPARATION FOR COLLEGE

Problems
VeryImportant Important Somewhat

Important Unimportant
High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

$ % $ $ % $
High schools must provide good terminal education for many as well as preparation for college bound 
students. 79 67 18 23 2 5 1 5
Great pressure exists on high schools to alter cur­
ricula and improve services in order to decrease the 
dropout rate. 47 61 36 23 11 16 6 0

Parents and college personnel too frequently place 
sole responsibility on the high school for college 
failures. 38 23 40 28 18 33 4 16

High schools have a responsibility to provide ade­
quate basic preparation In academic areas leading to 
college study. 68 72 27 17 4 11 1 0

Some high school educators do not recognize that 
special preparation is required for special college 
curricula. 14 18 41 41 31 23 14 18

Many high school graduates do not know how to study 
and to budget their time. 66 89 28 11 5 0 1 0

Too many high school graduates enter college with 
obvious Inadequacies in preparation for college. 50 62 38 33 10 5 2 0

Importance

O N
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responsibility for providing good terminal education and edu­
cation for many who will not complete a high school program. 
Although an estimated 60 per cent of Oklahoma's high school 
graduates will attend college, approximately 30 per cent of 
students who enter high school will leave school before gradu­
ating. Therefore, only slightly more than ^0 per cent of our 
total high school enrollment will attend college.

It is further believed that, while high school prep­
aration for college is continually improving, many high school 
graduates do not know how to study and to budget their time. 
More adequate programs of college preparation, improved pro­
grams of terminal education, and programs which better serve 
the needs of all students should receive equal priority in 
planning for the future.

Responsibility 
College administrators apparently recognized the 

problems associated with responsibility as being of slightly 
greater importance than did high school principals. Respond­
ents at both levels, however, considered all listed problems 
in this area to be important with 82 per cent or more of all 
respondents so indicating.

All college administrators and 9^ per cent of the 
high school respondents signified that the responsibility for 
effective high school— college relations should be shared by 
high schools and colleges. The joint responsibility for the 
educational success of students was considered important by



TABLE 11
THE IMPORTANCE OF ARTICULATION PROBLEMS RELATING TO RESPONSIBILITY

Importance

Problems
Very

Important Important Somewhat
Important Unimportant

High
pchool

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

% i % % i i i i
High schools and colleges should 
jointly assume responsibility for the 
educational success of students. 59 67 33 28 7 5 1 0
The responsibility for effective high 
school— college relations should be 
shared by high schools and colleges. 5^ 83 39 17 6 0 1 0
Every high school and college should 
have a well planned program for the 
improvement of high school— college 
relations. 45 78 4i 11 13 11 1 0
There should be an active state-wide 
program of high school— college ar­
ticulation involving the various 
state professional associations, in­
stitutions of higher learning, and 
state educational agencies. 46 61 36 28 15 11 3 0
Teacher education institutions should 
emphasize in both pre-service and in- 
service programs the problems associ­
ated with high school— college artic­
ulation. 42 61 43 28 13 11 2 0

w
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95 per cent of the college administrators and by 92 per cent 
of the principals.

Planned programs for attacking articulation problems 
and improving high school— college relations were considered 
important by a large majority of the respondents. The need . 
for well planned programs in every high school and college, 
the desirability of an active state-wide program for improv­
ing articulation, and the emphasizing of articulation prob­
lems in pre-service and in-service programs of teacher edu­
cation institutions were considered important by 89 per cent 
of the college administrators and by 82 per cent to 86 per 
cent of the principals.

It is believed that all problems listed in this area 
are important, and that a general recognition of these prob­
lems and the implementation of programs directed toward solu­
tions of these problems should result in greatly improved 
high school— college articulation.

General
What are the most pressing problems in the area of 

high school— college relations in Oklahoma? Respondents were 
asked to identify, in their opinion, the most pressing prob­
lem. The most frequently identified problems were those re­
lating to communications, understanding, responsibilities, 
guidance, preparation for college, and curriculum articula­
tion.

The following problems were listed most frequently by
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high school and college respondents:

1. The need for improved communications between high 
school and college educators.

2. The need for better understanding of the problems 
at each level.

3. The need for improved guidance services at both
levels.

The need for a definition of the responsibilities 
of institutions at each level.

5. The lack of adequate high school preparation of 
many college students.

6. The need for improved curricular articulation.
7. The need for closer relations, greater coopera­

tion, and mutual respect between educators at both levels.
The most pressing problem appears to be the need for 

greatly improved communications between high school and col­
lege teachers and administrators. Such improvement would re­
sult in better understanding, closer relations, and greater 
cooperation. It was apparent, from interviews, discussions, 
and the questionnaire data, that virtually all educators at 
both levels are desirous of such improvement. They appear 
willing and eager to cooperate in efforts toward achieving 
such a goal.

Other pressing problems appeared to be a need for im­
proved guidance at both the high school and college, which 
will require larger staffs, and the need for improved
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curricular articulation. The need for a more active state­
wide program of articulation and the need for institutional 
and area programs for improved high school— college relations 
also appear to be major problems.

Ranking of Problems
In order to determine the rank order of problems ac­

cording to their importance, weights were applied to the 
categories of responses as follows; very important, im­
portant, 3; somewhat important, 2; and, unimportant, 1 . Then 
the per cent of responses in each category was multiplied by 
the appropriate weight value and the products were totaled to 
give the weighted value of each problem. From these weighted 
values the rank order of importance of articulation problems 
was determined for each group of respondents. The weighted 
value and the rank of each problem appear in Table 12. In 
this table the problems are identified by the number assigned 
to them in the questionnaire, a copy of which may be found in 
the appendix.

The rank correlation between the indicated opinions 
of the high school principals and the college administrators 
was computed by using the Spearman Rho rank-difference corre­
lation technique.^ By this computation, a rho of .858 was 
obtained. This indicated a high degree of relationship be­
tween the opinions of the two groups of administrators

^Deobold B. Van Dalen, Understanding Educational Re­
search (New York: McGraw-Hill Co., Inc., 1962), p. 301*



TABLE 12
WEIGHTED VALUES AND RANK OF ARTICULATION PROBLEMS

Problem
Weighted Value Rank

Problem
Weighted Value Rank

High
School College High

School College High
School College High

School College

1 .01 279 283 40 40 4 .0 7 337 347 15 2 2 . 51 .02 216 195 50 50 4 . 0 8 318 356 2 3 . 5 14
1 .03 285 321 37 33 5.01 318 336 2 3 . 5 30
1 .04 303 316 3 3 . 5 35 5 .02 346 383 8 2 . 5
1 .05 235 183 48.5 52 5 .03 304 352 31 .5 16.5
1 .06 277 217 4l 47 5.04 295 300 36 38
1 .07 256 272 44 41 5 .0 5 312 345 28 24.5
2.01 341 356 1 3 .5 14 5 .0 6 308 356 30 i4
2.02 342 366 11 9 5 .07 303 340 3 3 . 5 2 7 . 52.03 369 372 2 6 . 5 5 .08 342 372 11 6.52.04 348 338 6 29 6.01 313 347 2 5 . 5 2 2 . 5
2.05 330 328 1 8 .5 32 6 .0 2 296 263 35 42
2.06 346 350 8 19 6 .0 3 341 378 1 3 . 5 4
2.07 282 288 39 39 6.04 283 317 38 34
3.01 244 192 47 51 7.01 375 352 1 1 6 .53.02 235 219 48.5 46 7 .0 2 324 345 22 24.5
3.03 203 199 52 49 7 .0 3 312 258 28 44
3.04 208 308 51 48 7.04 362 361 3 11
3.05 253 233 46 45 7 . 0 5 255 259 45 433.06 342 349 11 21 7 .0 6 359 389 4 1
4.01 304 343 3 1 . 5 26 7 .0 7 336 357 16 12
4.02 313 333 2 5 . 5 31 8.01 350 362 5 10
4.03 271 301 42 36.5 8.02 346 383 8 2 . 54.04 332 373 17 5 8 .0 3 330 367 1 8 .5 8
4.05 268 301 43 36.5 8.04 325 350 2 0 . 5 19
4.06 312 340 28 2 7 . 5 8 . 0 5 325 350 2 0 . 5 19
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relative to the importance of articulation problems. This 
correlation is significantly different from zero at the .01 
level of significance.^

Summary
High school principals and college administrators 

acknowledged many important problems in the area of high 
school--college articulation. Of the 52 problems listed in 
the questionnaire, h6 were indicated important by a majority 
of principals and were indicated important by a majority 
of the college administrators. The most important problems, 
in order of their significance, include the following:

1 . Many high school graduates do not know how to 
study and to budget their time.

2. Colleges should improve their programs of guidance 

for freshmen students.
3- The responsibility for effective high school—  

college relations should be shared by high schools and col­
leges.

4. Forms for reporting information from high school 
to college, including transcript forms, should be made more 
uniform.

5. High schools must provide good terminal education 
for many as well as preparation for college bound students.

6. High schools have a responsibility to provide

^Henry E. Garrett, Statistics in Psychology and Edu­
cation (New York: Longmans, Green and Co., I960), p. 201.
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adequate basic preparation in academic areas leading to col­
lege study.

7 . All available information concerning a student 
should be utilized in assignment to college courses and sec­
tions rather than relying upon a single criterion.

8 . There is a need to develop better communication 
between high school and college educators.

9. High schools and colleges should jointly assume 
responsibility for the educational success of students.

10. High schools should assume more responsibility 
for early identification of students having college potenti­
alities and provide them with proper motivation and guidance.

11. Colleges should make provision for advanced 
placement and admission with advanced standing for those aca­
demically superior students who qualify.

12. Every high school and college should have a well 
planned program for the improvement of high school— college 
relations.

1 3. High schools should improve their guidance and 
counseling provision for college bound students.

14. High schools should advise students lacking the 
necessary qualifications for college success to consider other 
vocational goals.

15* Too many high school graduates enter college with 
obvious inadequacies in preparation for college.

16. High schools and colleges should cooperatively
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study and evaluate testing programs.

17. College freshmen orientation procedures should 
be improved.

1 8. High schools and colleges should cooperatively 
study the subject matter content of high school and college 
courses in order to define responsibility at the different 
levels and to eliminate unnecessary duplication of course 
content.

19. There should be an active state-wide program of 
high school— college articulation involving the various state 
professional associations, institutions of higher learning, 
and state educational agencies.

20. Teacher education institutions should emphasize 
in both pre-service and in-service programs the problems as­
sociated with high school— college articulation.

21. Provision should be made for greater cooperation 
between high school and college faculties within the several 
disciplines.

22. Great pressure exists on high schools to alter 
curricula and improve services in order to decrease the drop­
out rate.

2 3. Colleges should provide high schools with more 
adequate information about college programs, admission pro­
cedures, scholarship and financial aids, and general informa­
tion.

2h. Placement of students in college courses is a
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matter of concern and responsibility to both high schools and 
colleges.

25« High school and college counselors should co­
operatively develop programs of guidance for high school 
seniors and college freshmen.

26. It should not be necessary for the high school 
to provide transcripts to various departments of the same 
institutions.

2 7. Colleges should make more effective use of avail­
able data on students' high school records.

2 8. High schools should maintain comprehensive cumu­
lative records of individual students and transmit this in­
formation to colleges in the clearest and most usable form.

2 9. Greater attention should be given to recent cur­
riculum trends and developments and to the newer teaching 
techniques and instructional media as means of improving high 
school— college articulation.

3 0. Many high schools have not revised their cur-
%

ricula and instruction in accordance with new research.
3 1 . Colleges have not adapted their curricula and 

teaching methods to accord with recent research findings.
3 2. Colleges should report student progress and ad­

justment to the high schools.
33- Colleges should use advice and cooperation of 

high schools in developing admission requirements, policies, 
and procedures.
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The problem of high school— college articulation and 
the need for improved relations was indicated as being im­
portant by 85 per cent of the high school principals and by 
83 per cent of the college administrators.

Respondents identified as being among the most press­
ing problems those relating to improved communications, better 
understanding, improved guidance, definition of responsibili­
ties, inadequate high school preparation for college, and 
improved curricular articulation.

There is a high degree of relationship in the views 
of high school principals and college administrators regard­
ing the relative importance of articulation problems. The 
correlation is significantly different from zero at the .01 
level of significance.



CHAPTER V

ANALYSIS OF THE DATA PERTAINING TO PRACTICES

There were *+*+ articulation practices listed in Part 
II of the instrument. These were practices identified in the 
literature. Respondents were asked to indicate their opinion 
of the value of these practices, and to also indicate if the 
practices were being used and if they were willing to use 
practices not now being used.

Of the hh identified articulation practices listed 
in the questionnaire, k-3 were indicated as being important by 
a majority of the college respondents and k2 were recognized 
as important by a majority of the high school respondents. 
These majorities were, however, considerably smaller than 
those indicating the importance of articulation problems. 
Also, there were greater variations in the views of the two 
groups regarding practices.

This chapter contains two groups of tables. The 
first group presents the respondents' opinions concerning the 
importance of various articulation practices. Immediately 
following each table of this group is one of another type 
which gives information concerning the extent to which these

73
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practices are being used by Oklahoma high schools and col­
leges and the extent of willingness to employ practices not 
now being used. In tables of the latter type, the first two 
columns show the per cent of respondents now using the listed 
practices and the remaining two columns give the per cent of 
those respondents not now using the practice who are willing 
to do so.

It is apparent from the tables that there was an over­
whelming willingness to use approved effective practices. Of 
the hh listed practices, 29 are applicable to high schools. 
While a majority of high school respondents were using only 8 
of these practices, a majority were either using or have indi­
cated a willingness to use all 29 practices. A majority of 
the colleges were using only l4 of their 37 applicable prac­
tices, but a majority were either using or were willing to 
use all 37 practices.

College Admission Procedures
The reporting by colleges to high schools of college 

admission action and the use of uniform college admission ap­
plication forms are the most important practices in this area 
according to the high school principals. These practices 
were rated important by 80 per cent and 75 per cent, respec­
tively, of the high school respondents. These same practices 
were indicated important by 71 per cent and 65 per cent, re­
spectively, of the college administrators.

Present criteria for admission to Oklahoma's four-
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year colleges and universities, high school grade average, 
rank in class, and standardized test scores, were the most im­
portant practices relating to admission procedures according 
to the college administrators. They were indicated important 
by 88 per cent, 82 per cent, and 76 per cent, respectively, 
of the college respondents. These same practices were rated 
important by 66 per cent, h2 per cent, and 66 per cent, re­
spectively, of the high school principals.

The two remaining practices which are admission cri­
teria, high school recommendation and total personality of a 
student, were recognized as important by 65 per cent and 66 
per cent, respectively, of the principals and by 60 per cent 
and 67 per cent, respectively, of the college administrators.

College administrators viewed the practices relating 
to present college admission requirements as being of greater 
importance than did high school principals. Rank in class as 
an admission criterion is of unusually low value according to 
principals. This could be due to a dislike for ranking be­
cause of problems associated with it, such as variations in 
methods of determining rank and the time required for ranking 
students in large classes.

It is believed that all listed practices are worth­
while and should be used. A uniform college admission appli­
cation form would aid the high school counselor. It is further 
believed that colleges should place more significance upon the 
high school recommendation as a criterion for college admis^ 
sion.



TABLE 13

THE IMPORTANCE OF ARTICULATION PRACTICES RELATING TO COLLEGE ADMISSION PROCEDURES

ImpcDrtance
Very

Important Important Somewhat
Important Unimportant

Practices High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

% % % % % % % %

Use of uniform college admission 
application forms. 39 35 36 30 19 30 6 5
Report to high schools of college 
admission action. 3^ 24 46 47 20 24 0 5
High school recommendation as a 
criterion for college admission. 22 30 43 30 25 30 10 10
Rank in class as a criterion for 
college admission. 9 4l 33 41 39 12 19 6
High school grade average as a cri­
terion for college admission. 15 56 51 32 30 6 4 6
Standardized test scores as a cri­
terion for college admission. 13 4l 53 35 29 18 5 6
Total personality of a student as a 
criterion for college admission. 25 ko 41 27 25 33 9 0

o\



TABLE

THE USE OF ARTICULATION PRACTICES RELATING TO COLLEGE ADMISSION PROCEDURES

Use

Practices Now Using Willing to Use
High
School College High

School College
% % % %

Use of uniform college admission application 
forms. —  — 29 —  — 92
Report to high schools of college admission 
action. -- 6 -- 100
High school recommendation as a criterion for 
college admission. —  — 35 -- 6h

Rank in class as a criterion for college 
admission. — — 88 -- 50
High school grade average as a criterion for 
college admission. —— 82 —  — 33
Standardized test scores as a criterion for 
college admission. — — 9^ -- 100

Total personality of a student as a criterion 
for college admission. ~  — 6 —  — 75

•va
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Guidance and Counseling 

The value of cooperative relations in programs of 
guidance and counseling was recognized by respondents. Con­
ferences involving high school and college counselors and the 
cooperative development of materials for use by high school 
counselors were identified as important practices by 89 per 
cent of the college administrators and by 82 per cent and 8l 
per cent, respectively, of the principals.

The provision by colleges of counseling and orienta­
tion clinics for entering freshmen is an important practice 
according to 79 per cent of the principals and ?6 per cent of 
the college administrators. The opportunity for discussions 
involving college freshmen and high school seniors is a use­
ful practice in the opinions of 83 per cent of the college 
administrators and 69 per cent of the principals.

There is an obvious difference in opinions regarding 
high school visits by college representatives and college 
visits by high school seniors. Visits to high schools by 
college representatives was believed to be an important prac­
tice by 89 per cent of the college administrators, but by
only 52 per cent of the principals. While 78 per cent of the
college administrators believed that campus visitation by 
high school seniors is important, this opinion was shared by
only 33 per cent of the principals. The use of this practice
was limited among the high schools as only ^5 per cent of the 
principals reported its present use, and some of them listed
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qualifications or expressed some reluctance to its use. Of 
those principals not now using this practice, 68 per cent 
indicated an unwillingness to do so.

A majority of respondents in both groups questioned 
the usefulness of the College Day or College Night program. 
This practice was rated important by ^8 per cent of the col­
lege administrators and by ^5 per cent of the principals. 
Approximately one-half of the principals reported present use 
of such a program. Approximately one-half of those not now 
using this practice indicated their unwillingness to do so.

It is believed that the most important practice in 
this area is the conference involving high school and col­
lege counselors. At such conferences, materials for use at 
both educational levels can be cooperatively prepared and 
plans can be made for the implementation of programs and 
practices which will provide improved guidance services in 
high schools and colleges’.

It should be emphasized to college personnel that 
high school administrators place a low value upon campus vis­
itation by high school seniors. This can probably be attrib­
uted to several factors, among them being conflicts in 
scheduling visits, transportation problems, excessive loss of 
time from high school classes, and perhaps the uncertainty of 
the value of such visits.

College administrators might also note the lower 
value placed by principals upon high school visits by college



TABLE 15

THE IMPORTANCE OF ARTICULATION PRACTICES RELATING TO GUIDANCE AND COUNSELING

Importance

Practices
Very

Important Important Somewhat
Important Unimportant

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

$ fo % % fo f % %

Campus visitation by high school 
seniors. 9 4l 24 35 33 24 34 0
College Day (or Night) program. 13 24 32 24 35 41 20 1 1
College freshman— high school senior 
discussions. 13 18 56 65 23 11 8 6
High school visitation by college 
representatives. 17 48 35 4l 39 11 9 0
College counseling and orientation 
clinics. 30 35 49 4l 17 24 4 0
High school— college counselor 
conferences. 32 65 50 24 15 11 3 0
Cooperative development of guides 
and handbooks for high school 
counselors. 37 48 44 41 16 11 3 0

00o



TABLE 16

THE USE OF ARTICULATION PRACTICES RELATING TO GUIDANCE AND COUNSELING

Use

Practices Now Using Willing to Use
High
School College High

School College
% % % %

Campus visitation by high school seniors. 76 32 100
College Day (or Night) programs. 51 71 53 80
College freshman— high school senior dis­
cussions . 42 41 85 90
High school visitation by college repre­
sentatives . 79 94 74 1 00
College counseling and orientation clinics. —  — 59 — “ 100
High school— college counselor conferences. 37 47 96 100
Cooperative development of guides and hand­
books for high school counselors. 27 19 100 100

oo
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representatives. There is, perhaps, an implication that col­
leges should improve this service, possibly by placing more 
emphasis upon the dissemination of desired and necessary in­
formation and less upon the promotion of the institution 
represented.

Testing
The majority of respondents from both high schools and 

colleges believed that external tests should be scheduled at 
times other than during regular school days. This was re­
vealed by 80 per cent of the principals and by 78 per cent of 
the college administrators.

A joint study of testing programs is an important 
practice according to 8l per cent of the principals and 70 per 
cent of the college administrators. The development of equiv­
alency tables for comparing scores from various tests would 
be beneficial. The importance of such tables was indicated 
by 75 per cent of the principals and by 70 per cent of the 
college respondents.

A joint study of testing programs would be helpful. 
Such a study might have as its objectives the elimination of 
possible duplication in existing testing programs and the de­
velopment of recommendations concerning the nature of desir­
able testing programs for the secondary schools of Oklahoma.

Curriculum
High school and college administrators appeared to be 

in agreement that provision should be made for the



TABLE 17
THE IMPORTANCE OF ARTICULATION PRACTICES RELATING TO TESTING

Importance

Practices
Very

Important Important Somewhat
Important Unimportant

High
School

Col­
lege

High
School

Col­
lege

High
School

C ol— 
lege

High
School

Col­
lege

$ % % % % % % %

Joint study of testing programs. 35 29 18 2h 1 6
Development of equivalency tables 
for comparing and using results 
from various tests. 28 53 ^7 17 21 2k 4 6
Schedulingof external tests out­
side regular school days. 38 50 h2 38 12 12 8 0

00oo



TABLE 18

THE USE OF ARTICULATION PRACTICES RELATING TO TESTING

Use

Practices
Now Using Willing to Use

High
School College High

School College
% % i

Joint study of testing programs. 16 12 96 100
Development of equivalency tables for compar­
ing and using results from various tests. 16 18 9^ 100
Scheduling of external tests outside regular 
school days. 58 69 80 100

00
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acceleration of academically superior students. Such ac­
celeration is an important practice according to 9^ per cent 
of the college respondents and 88 per cent of the high school 
respondents. College admission with advanced standing and 
the college advanced placement program were recognized as im­
portant practices by a majority, from 77 per cent to 87 per 
cent, of all respondents.

Honors programs are significant practices according 
to respondents. High school honors programs and college 
honors programs were indicated important by 70 per cent and 
88 per cent, respectively, of the college administrators and 
by 72 per cent and 73 per cent, respectively, of the princi­
pals .

The provision of opportunities for cooperative plan­
ning and action in the area of curricular articulation vas ob­
viously recommended by a majority of respondents. Joint cur­
riculum committees, conferences of high school and college 
teachers, and intervisitation of high school and college 
teachers were acknowledged as important practices by a major­
ity of all respondents ranging from. 68 per cent to 78 per 
cent.

Joint committees, faculty conferences, and faculty 
intervisitation were viewed as promising practices in the im­
provement of curricular articulation. It is recognized that 
conferences and intervisitation will present some problems of 
a mechanical or procedural nature, but such problems can be



TABLE 19

THE IMPORTANCE OF ARTICULATION PRACTICES RELATING TO CURRICULUM

Importance

Practices
Very

Important Important Somewhat
Important Unimportant

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

% % % % % % % %

Joint curriculum committees to de­
fine responsibility at the differ­
ent levels. 41 47 33 24 20 12 6 17
High school— college faculty 
conferences. 33 47 45 29 16 24 6 0
High school— college faculty inter­
visitation. 31 47 37 29 24 24 8 0
College advanced placement program. 27 47 50 4l 22 12 1 0
College admission with advanced 
standing. 33 47 44 35 17 12 6 6

High school honors programs. 28 29 44 41 23 18 5 12
\

College honors programs. 23 41 50 47 23 12 4 0

Acceleration for academically 
superior students. 39 65 49 29 10 6 2 0

C O
ON



TABLE 20

THE USE OF ARTICULATION PRACTICES RELATING TO CURRICULUM

Use

Practices Now Using Willing to Use
High
School College High

School College
% % % %

Joint curriculum committees to define re­
sponsibility at the different levels. 8 3^ 92 92
High school— college faculty conferences. 21 h7 92 100
High school— college faculty intervisitation. 11 18 9^ 100
College advanced placement program. -- 65 -- 83
College admission with advanced standing. —  — 65 -- 83
High school honors programs. 61 -- 79 --

College honors programs. -- 53 -- 88
Acceleration for academically superior 
students. 4^ >+l 94 90

00-o
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overcome.

It is also recognized that college advanced placement 
programs are examples of cooperative action in improving cur­
ricular articulation. It is believed that such programs, 
along with coordinated high school and college honors pro­
grams, should be encouraged and expanded.

Exchange of Information
Most high schools have much information concerning 

each graduate's achievement, ability, and personal character­
istics. Colleges, also, have much information concerning the 
achievement and personal adjustment of each freshman student. 
The exchange of such information and the manner in which it 
is used can be a very important factor in achieving better 
articulation.

It was recognized that colleges should make proper 
use of information received from high schools through the dis­
semination of such information to appropriate college person­
nel. This was indicated an important practice by 9^ per cent 
of the college respondents and by 80 per cent of the high 
school respondents.

The reporting of students' academic and test records 
would be more meaningful and of greater use to colleges if 
such reports are made more uniform. The use of uniform high 
school transcript forms was identified as an important prac­
tice by 9^ per cent of the college administrators and 82 per 
cent of the principals. Every college admissions officer who
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was interviewed by the investigator emphasized the problems 
associated with the great variation in reporting forms and 
strongly recommended the nse of a uniform high school tran­
script form.

It was indicated by 78 per cent of the principals and 
70 per cent of the college administrators that high schools 
should maintain and make available to colleges comprehensive 
cumulative records of individual students. Seventy-six per 
cent of the college administrators, but only 56 per cent of 
the principals suggested that high schools should prepare a 
summary statement for each graduate based on information in 
cumulative records. This variation in the evaluation of this 
practice might be due to the time required in preparing such 
statements and the lack of adequate office personnel in many 
Oklahoma high schools.

Follow up studies of high school graduates are recom­
mended as 84 per cent of the principals and 82 per cent of the 
college administrators rate such studies as an important prac­
tice. Less than one-half of the high school respondents are 
now conducting such studies, but practically all others in­
dicated a willingness to do so.

Related to follow up of graduates is the reporting of 
college grades to high schools. This practice is important 
according to 88 per cent of the college administrators and 7"' 
per cent of the principals. While only 4y per cent of the 
colleges are now sending students' grades to their high



TABLE 21

THE IMPORTANCE OF ARTICULATION PRACTICES RELATING TO EXCHANGE OF INFORMATION

Importance

Practices
Very

Important Important Somewhat
Important Unimportant

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

% io io % io io % %

High School— College Articulation 
Conferences. 37 50 44 19 16 31 3 0
Report of college grades to high 
schools. 28 hi 43 41 24 12 5 0
Follow up studies of high school 
graduates. 32 44 52 38 13 18 3 0
Use of uniform high school tran­
scripts . 56 65 26 29 16 6 2 0
Schools maintain and make available 
to colleges comprehensive cumulative 
records of individual students. 38 35 40 35 18 24 4 6
Schools prepare a summary statement 
for each graduate based on informa­
tion in cumulative records. 21 4i 35 35 32 18 12 6
Colleges make proper use of informa­
tion supplied by high schools through 
dissemination of this information to 
appropriate staff members. 39 75 41 19 17 6 3 0

vOo



TABLE 22

THE USE OF ARTICULATION PRACTICES RELATING TO EXCHANGE OF INFORMATION

Practices

Use
Now Using

High
School
%

College
Willing to Use
High
School College

%

High School— College Articulation Conferences.
Report of college grades to high schools.
Follow up studies of high school graduates.
Use of uniform high school transcripts.
Schools maintain and make available to col­
leges comprehensive cumulative records of 
individual students.
Schools prepare a summary statement for each 
graduate based on information in cumulative 
records.
Colleges make proper use of information sup­
plied by high schools through dissemination 
of this information to appropriate staff 
members.

66

47 
26

48

17

31
47

75

83

98
94

89

72

100

100

VO

100
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schools, all other colleges have indicated a willingness to 
send them.

Articulation conferences, involving high school prin­
cipals, college students and college administrators, provide 
excellent opportunities for the exchange of certain types of 
desired information. Such conferences are important accord­
ing to 8l per cent of the principals and 69 per cent of the 
college respondents. Fewer than one-third of the colleges 
now provide for such conferences, but all others are willing 
to do so.

The recent adoption by the State Department of Educa­
tion of a uniform high school transcript form should be use­
ful. High schools should attempt to conduct follow up studies 
of graduates and to study their progress for at least one year 
following graduation. Colleges should report students' grades 
to their high schools and high schools should make appropri­
ate use of this information. When grades of former students 
are not received from the colleges, high schools should re­
quest them if this information is desired and will be used.

Articulation conferences involving representatives 
from high schools, former high school students now in college, 
and college staff personnel are of great importance. It is 
believed that this is one of the most important articulation 
practices and that every college should attempt to provide for 
such conferences.
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Placement in College Courses

Respondents from both high schools and colleges have 
emphasized the importance of using all available information 
concerning a student when enrolling in specific college 
courses. This was recognized by respondents as the most im­
portant practice, since 9^ per cent of the college adminis­
trators and 90 per cent of the principals indicated it to be 
important.

The enrollment of students in college courses by co­
operative action of high school and college counselors is 
much less important according to the respondents. This was 
identified as an important practice by 73 per cent of the 
principals and 6^ per cent of the college administrators.
The lesser importance placed by respondents on this practice 
is probably, to some degree, a result of the increase in 
counseling personnel which would be required to provide this 
service to students throughout the state.

Both these practices are important even though it is 
obvious that limited counseling staffs make the implementation 
of the latter practice virtually an impossibility at the pres­
ent time. It might, however, be considered as a future pos­
sibility.

It is definitely believed that colleges should never 
enroll students in courses on the basis of standardized test 
scores alone, but should consider the high school preparation, 
including courses completed and grades received, and high



TABLE 23
THE IMPORTANCE OF ARTICULATION PRACTICES RELATING TO PLACEMENT IN COLLEGE COURSES

Importance

Practices
Very

Important Important Somewhat
Important Unimportant

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

% % % $ % % % %

Use of all available information 
concerning a student in assign­
ment to specific college courses. ^9 76 41 18 7 6 3 0
Enrollment in college courses by 
cooperative action of high school 
and college counselors. 28 35 45 29 18 24 9 12

vO



TABLE 2k

THE USE OF ARTICULATION PRACTICES RELATING TO PLACEMENT IN COLLEGE COURSES

Use

Practices Now Using Willing to Use
High
School College High

School College
% % % %

Use of all available information concerning a 
student in assignment to specific college 
courses. .. 82 100
Enrollment in college courses by cooperative 
action of high school and college counselors. 9 6 90 69

\ o
v n
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school recommendations, when available.

Preparation for College
There lAs an apparent difference of opinion between 

high school and college respondents concerning the value of 
practices relating to preparation for college. All practices 
in this area were considered to be of greater importance by- 
principals than by college administrators. This is sho-wn in 
Table 25.

The requirement of specific high school courses, the 
recommendation of specific high school courses, and the recom­
mendation of a pattern of high school courses were indicated 
important by 76 per cent, 88 per cent, and 8^ per cent, re­
spectively, of the high school principals and by 57 per cent, 
75 per cent, and 62 per cent, respectively, of the college 
administrators.

Special high school courses in how to study and in 
orientation to college procedures were considered important 
by 78 per cent and 63 per cent, respectively, of the princi­
pals and by 62 per cent and 56 per cent, respectively, of the 
college administrators.

The objective of high school preparation for college 
is to develop the skills, competencies, and personal attri­
butes necessary for success in college. Included are the 
acquisition of an adequate vocabulary, the attainment of pro­
ficiency in writing and speaking, the mastery of the funda­
mentals of mathematics, the knowledge and understanding of



TABLE 25
THE IMPORTANCE OF ARTICULATION PRACTICES RELATING TO PREPARATION FOR COLLEGE

Importance

Practices
Very

Important Important Somewhat
Important Unimp o][•tant

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

% % % % io % $ %

Specifically required high school 
courses. 41+ 18 32 29 19 41 5 12
Recommendation of specific high 
school courses. 19 56 11 19 1 6
Recommended pattern of high school 
courses. 38 31 1+6 31 12 25 4 13

Special high school courses in how
to study. 31 34 31 17 13 5 25

Special high school courses in 
orientation to college procedures. 22 25 41 31 21 19 16 25

vO-c



TABLE 26
THE USE OF ARTICULATION PRACTICES RELATING TO PREPARATION FOR COLLEGE

Use
Practices Now Using Willing to Use

High
School College High

School College

% % % %

Specifically required high school courses. 61 12 77 64
Recommendation of specific high school 
courses. 77 31 85 82
Recommended pattern of high school courses. 72 31 88 82

Special high school courses in how to study. 14 ----- 93 —

Special high school courses in orientation 
to college procedures. 11 —  — 76 —  —

VO
C O
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the basic concepts of the sciences, the social sciences, and 
the humanities, the achievement of skill in the use of all 
library facilities, and the development of desirable study 
habits and skills. In addition, personal qualities such as 
motivation, perseverance and diligence are essential to suc­
cess .

Certain high school courses, and certain patterns of 
courses provide better opportunities for the development of 
the desired skills, competencies, and attributes. Such 
courses should therefore be recommended as preparation for 
higher education. It is also believed that efforts in the 
high school to improve students' study habits and skills and 
to provide instruction in orientation to college procedures 
will be highly beneficial to the students.

Responsibilitv
Each practice in this area was considered important 

by a large majority of respondents varying from 75 per cent 
to 100 per cent. College administrators apparently placed a 
higher value on practices relating to responsibility as can 
be seen in Table 27.

The establishment of an institution-wide program of 
articulation was identified as the most important practice in 
this area by college administrators with 100 per cent of the 
respondents indicating the practice as being important. Of 
almost equal importance according to college personnel is the 
formation of a joint relations committee. This was believed



TABLE 27
THE IMPORTANCE OF ARTICULATION PRACTICES RELATING TO RESPONSIBILITY

Importance

Practices
Very

Important Important Somewhat
Important Unimportant

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

High
School

Col­
lege

% % % % % % % %

Formation of a joint relations com­
mittee composed of principals and 
admissions officers. 30 65 45 29 18 0 7 6

Establishment of an institution- 
wide program of articulation. 21 63 55 37 21 0 3 0

Establishment of a state-wide 
program to provide leadership in 
the improvement of articulation 
practices. 35 50 h7 31 13 13 5 6

Teacher education programs as a 
means of improving articulation. 32 60 h7 26 17 7 4 7
In-service education programs as a 
means of improving articulation. 314- 60 47 26 1^ 7 5 7

oo



TABLE 28
THE USE OF ARTICULATION PRACTICES RELATING TO RESPONSIBILITY

Use
Practices Now Using Willing to Use

High
School College High

School College
% % % %

Formation of a joint relations committee 
composed of principals and admissions 
officers. 5 12 90 93
Establishment of an institution-wide program 
of articulation. 5 19 95 100
Establishment of a state-wide program to 
provide leadership in the improvement of 
articulation practices. 5 0 95 93
Teacher education programs as a means of im­
proving articulation. —  — —  — 75
In-service education programs as a means of 
improving articulation. 22 1+7 92 75
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important by 94- per cent of the college administrators.

The establishment of a state-wide program to provide 
leadership in the improvement of articulation practices was 
indicated important by 82 per cent of the principals. Almost 
as high in the principals' opinions is in-service education 
as a means of improving articulation.

Teacher education programs as a means of improving 
articulation was considered important by 86 per cent of the 
college administrators and 79 per cent of the principals.

Every practice listed in the area of responsibility 
may be contributive. The implementation of these practices 
should result in the improvement in high school— college ar­
ticulation.

Some progress is being made in this area. There is 
presently functioning a state-wide articulation committee 
composed of representatives from high schools, colleges, the 
State Department of Education, and the Oklahoma Regents for 
Higher Education. This committee has had sub-committees 
working in the areas of college admissions, uniform reporting 
from high school to college, and curricular articulation.
Some high schools and colleges have reported the establish­
ment of institution-wide programs of articulation, and several 
high schools and colleges are using in-service education pro­
grams as a means of improving articulation. Finally, almost 
one-half the colleges reported the use of teacher education 
programs as a means of improving articulation.
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General

What are the most promising practices in the improve­
ment of high school— college articulation? In reply to such 
a question, the following practices were listed most fre­
quently by high school and college respondents:

1. Articulation conferences.
2. Joint articulation committees.
3. Improved guidance at both levels.
4-. High school— college personnel intervisitation.
5. Present admission requirements.
6. Use of the ACT program.
7 . High school visitation by college representatives.
8. In-service education.
The most promising practice appears to be the ar­

ticulation conference involving representatives from high 
schools and colleges. It is believed that each college 
should annually conduct such a conference. Also considered 

important are joint articulation committees, joint curriculum 

committees, and high school— college faculty intervisitation.

What immediate steps should be taken to provide more 
effective relations between high schools and colleges in 
Oklahoma? In reply to this question, the following responses 
were given most frequently by high school and college person­
nel :

1. Establish joint relations committees.
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2. Establish a state committee composed of high 

school and college personnel.
3 . Conduct high school— college faculty conferences.
)+. Establish joint curriculum committees.
5 . Provide opportunity for high school— college 

faculty intervisitation.
6. Develop uniform reporting forms.
y. Improve communications.
8. Develop mutual respect.
One desired step has been taken in the establishment 

of the State High School— College Articulation Committee. 
Perhaps area committees or college committees would also be 
of value. The next step is for the State Committee to study 
the major problems in the area of high school— college articu­
lation and to provide leadership in the development of pro­
grams of action which would result in improved articulation.

Ranking of Practices
In order to determine the rank order of practices ac­

cording to their value, weights were applied to the categories 
of responses as follows: very important, *+5 important, 3 ;
somewhat important, 2; and, unimportant, 1. The per cent of 
responses in each category was then multiplied by the appro­
priate weight value and the products were totaled to obtain 
the weighted value of each practice. From these weighted 
values, the rank order of importance of articulation prac­
tices was determined for each group of respondents. The
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weighted value and the rank of each practice appear in 
Table 29- The practices in this table are identified by the 
number assigned to them in the questionnaire, a copy of which 
is included in the appendix.

The rank correlation between the indicated opinions 
of the high school and college administrators was computed by 
using the Spearman Rho method of rank-difference correla­
tion. ̂ A rho of .181 was obtained by this computation. This 
is a very low correlation which indicated no statistically 
significant relationship between the perceptions of high
school and college administrators regarding the effective-

2ness of identified articulation practices.

Summarv
Virtually all the identified practices were indicated 

important by a majority of respondents; however, the size of 
the majority, in practically every instance, was considerably 
smaller than that indicating the importance of articulation 
problems. There was an indicated willingness to use approved 
practices by a very large majority of all respondents.

The most important practices, in order of significance, 
include the following:

1 . Use of all available information concerning a

^Deobold B. Van Dalen, Understanding Educational Re­
search (New York: McGraw-Hill Co., Inc., 1962), p. 301.

2Henry E. Garrett, Statistics in Psychology and Edu­
cation (New York: Longmans, Green and Co., I960), p. 201.



TABLE 29
WEIGHTED VALUES AND RANK OP ARTICULATION PRACTICES

Weighted Value Rank Weighted Value Rank
Practice High

School College High
School College

Practice High
School College High

School College

1 .01 308 2 9^ 20 3 3 . 5 4.06 2 9^ 288 28 3 6 . 5
1 .02 314 290 12 35 4 . 0 7 292 329 31 .5 16
1 .03 277 280 3 4 . 5 3 9 . 5 4.08 325 359 4 4 . 5
1 .0 -̂ 232 317 43 24 5.01 315 319 9 . 5 22
1 .05 277 338 3 4 . 5 1 0 .5 5 .02 294 335 2 9 . 5 14.5
1 .06 274 311 3 6 . 5 27 5 .03 313 326 13 171 .07 282 307 33 29 5.04 336 359 2 4 . 52.01 208 317 44 24 5 .0 5 312 299 1 4 .5 32
2.02 238 261 42 42 5.06 265 31 1 27
2.03 274 2 9^ 3 6 . 5 3 3 . 5 5 .07 369

12.04 260 337 41 1 2 .5 6.01 356 370 1
2.05 305 311 2 2 . 5 27 6.02 292 287 3 1 . 5 38
2.06 311 354 16 6 7.01 315 9 . 5 44
2 .0 7 3 1^ 337 9 . 5 1 2 .5 7 .0 2 331 288 3 3 6 . 5
3.01 315 305 9 . 5 30 7 .0 3 318 280 5 3 9 . 5
3.02 299 317 26 24 7.04 317 268 6 4l
3.03 310 338 1 7 .5 1 0 .5 7 . 0 5 269 256 38 43
M-.01 309 301 19 31 8.01 298 353 25 7
4.02 305 323 2 2 . 5 20 8.02 294 363 2 9 . 5 3
4.03 261 323 40 20 8 .0 3 312 325 l4. 5 18
4.04 303 33^ 25 i4.5 8.04 307 339 21 ‘8 . 5
4.05 304 323 24 20 8 . 0 5 310 339 1 7 .5 8 . 5

o
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student in assignment to specific college courses.

2. Use of uniform high school transcripts.
3 . Colleges make proper use of information supplied 

by high schools through dissemination of this information to 
appropriate staff members.

k. Acceleration for academically superior students.
5. High school— college counselor conferences.
6. Establishment of an institution-wide program of 

articulation.
7 . Formation of a joint relations committee composed 

of principals and admissions officers.
8. Cooperative development of guides and handbooks 

for high school counselors.
9 . In-service education programs as a means of im­

proving articulation.
10. Scheduling of external tests outside regular 

school days.
11. Teacher education programs as a means of improv­

ing articulation.
12. Follow up studies of high school graduates.
13. College advanced placement program.
1̂ . Establishment of a state-wide program to provide 

leadership in the improvement of articulation practices.
15- High school principal— college student— college 

faculty articulation conferences.
16. Report of college grades to high schools.
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17,. High school— college faculty conferences.
1 8. College admission with advanced standing.
1 9. College honors programs.
20. Joint study of testing programs.
21. Recommendation of specific high school courses.
22. High school grade average as a criterion for 

college admission.
2 3 . College counseling and orientation clinics.
24-. Development of equivalency tables for comparing 

and using results from various tests.
2 5. Schools maintain and make available to colleges 

comprehensive cumulative records of individual students.
Among the most promising practices in the improvement 

of articulation, as suggested by respondents, were high 

school— college articulation conferences, joint articulation 

committees, improved guidance at high schools and colleges, 

high school— college faculty intervisitation, and existing 

college admission requirements.
Immediate steps which should be taken to provide more 

effective relations between high schools and colleges, ac­
cording to the respondents, included the establishment of 
joint relations committees, joint curriculum committees, - and 
a state committee composed of high school and college person-' 
nel, and the provision for high school— college faculty con­
ferences and high school— college faculty intervisitation.
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There was a very low correlation between the views 

of high school principals and those of college administrators 
regarding the relative importance of articulation practices. 
This correlation indicated no statistically significant re­
lationship in their views.



CHAPTER VI

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
This problem was an investigation of major articu­

lation problems and practices pertinent to high school—  
college relations in Oklahoma. It attempted to identify the 
major problems existing in the broad area of high school—  
college relations, to discover and evaluate significant prac­
tices used by high schools and colleges in attempting to 
alleviate the problems identified, and to determine the extent 
of the willingness of high schools and colleges to employ 
practices not now being used. It also attempted to determine 
the present status of high school— college relations in Okla­
homa and to ascertain the immediate steps which should be 
taken to provide more effective relations.

The study was concerned primarily with articulation 
problems and practices relating to transition from high 
school to college. Included were those associated with col­
lege admission, guidance and counseling, testing, curriculum, 
exchange of information, placement in college courses, prep­
aration for college, and the determination of responsibilities.
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The study included all institutions of the Oklahoma 

State System of Higher Education and all Oklahoma high schools 
which are members of the North Central Association of Colleges 
and Secondary Schools. Included were 18 colleges and uni­
versities and 177 high schools.

Some information was obtained through personal inter­
views with high school and college personnel. The main 
source of data was through the use of an instrument designed 
to elicit the desired information. The instrument was con­
structed in two parts with the first part pertaining to prob­
lems and the second part concerning practices and their use.
It was designed to require for completion only the writing of 
an opinion code number and the placing of a check beside var­
ious questionnaire items. A limited number of open-ended 
questions were provided to give respondents the opportunity 
for expression of opinions.

The instruments were personally delivered and ex­
plained to all college administrators. They were distributed 
and explained to high school administrators at the Seventh 
Annual Conference for Administrators of North Central High 
Schools in Norman, Oklahoma, on September 29, 19&3" Com­
pleted instruments were returned by 100 per cent of the col­
lege administrators and by 77 per cent of the high school ad­
ministrators .

A large majority of respondents considered high 
school— college articulation in Oklahoma to be an important
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problem and indicated the need for improved high school—  
college relations. Opinions to this effect were reported by 
85 per cent of the high school principals and 83 per cent of 
the college administrators.

The questionnaire responses implying the extent of 
the articulation problem were substantiated and reinforced by 
personal interviews with administrators from all colleges in­
cluded in the study and with a substantial number of high 
school principals. Among these educators there appeared to 
be virtually unanimous interest and concern in this problem 
area and an attitude of cooperation in seeking solutions to 
common problems.

The respondents identified many important problems 
having implications for high school— college relations in 
Oklahoma. There were 52 problems listed in the questionnaire. 
Of these, 46 were indicated important by a majority of prin­
cipals and 44 were indicated important by a majority of col­
lege administrators.

Respondents considered practically all identified ar­
ticulation practices to be important. Of the 44 practices 
listed in the questionnaire, 43 were indicated important by a 
majority of the college respondents and 42 were indicated im­
portant by a majority of the high school respondents. The 
majorities were, however, smaller than those indicating the 
importance of articulation problems and there were greater 
apparent variations in the opinions of the two groups
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regarding practices.

There was virtually a unanimous willingness to use 
approved practices. The use of 29 of the listed practices is 
applicable to high schools. A majority of high school re­
spondents are now using only 8 of these practices; however, a 
majority are either using or have indicated a willingness to 
use all 29 practices. A majority of the colleges are now 
using only l4 of their 37 applicable practices, but a major­
ity are either using or are willing to use all 37 practices.

In order to determine relative importance of each 
problem and practice, weighted values were determined accord­
ing to the responses. From these weighted values the rank 
order of importance of problems and practices was determined 
for each group of respondents.

The rank correlation between the indicated opinions 
of high school and college administrators was computed by 
using the Spearman rank-difference correlation technique.
This resulted in a rho of .858 for problems and a rho of .181 
for practices. This indicated a high degree of relationship 
between the opinions of the two groups concerning articula­
tion problems which is significantly different from zero at 
the .01 level of significance. No statistically significant 
relationship was indicated between the views of high school 
and college administrators regarding the value of identified 
articulation practices.
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Conclusions

Problems
High school and college administrators in Oklahoma 

consider articulation to be a major problem and they recognize 
the need for improved high school— college relations. Inter­
est and concern in this problem area are shared by virtually 
all administrators and they appear willing to cooperatively 
seek solutions to common problems.

The general area of college admission appears to pre­
sent a minimum of significant problems. While admission re­
quirements are generally satisfactory at this time, provision 
should be made for their periodic and systematic review by 
high school and college personnel. There should be different 
admission policies for different types of institutions ac­
cording to their functions, purposes, and programs. Stand­
ardization and uniformity in college admission application 
forms is desirable.

There are several problems of importance in the area 
of guidance and counseling. High schools should improve 
their guidance for college bound students. Colleges should 
improve their programs of guidance for freshmen students, in­
cluding freshmen orientation procedures. High school and col­
lege counselors should cooperatively develop programs of 
guidance for high school seniors and college freshmen.

The area of testing presents few important problems 
at this time. There is a need for the cooperative study and 
evaluation of testing programs. Such studies should consider
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the duplication of tests included in the programs of many- 
high schools by certain external tests.

Several significant problems exist in the area of 
curriculum articulation. Provision for advanced placement in 
college, provisions for cooperative studies of subject matter 
content at the two levels, and provision for greater co­
operation between teachers of the same subjects at the two 
levels are the most important problems in this area.

Other problems relating to curriculum are the need for 
curriculum revision at both high school and college in accord­
ance with the results of recent research, the need for greater 
consideration and attention to recent curriculum trends and 
developments and newer teaching techniques and instructional 
media, and the need for coordination of high school and col­
lege honors programs and the provision for acceleration of 
academically superior students in college curricula.

In the area of information exchanges, there are many 
opportunities for improvement in mutual understanding and for 
improved high school— college relations. The need for im­
proved communications between educators at both levels is a 
major problem.

There is a need for uniformity in high school report­
ing forms. High schools should maintain comprehensive cumu­
lative records of individuals and transmit this information 
to colleges and colleges should make more effective use of 
the data on students' high school records. Colleges should
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provide high schools with more adequate information of inter­
est to students and colleges should report student progress to 
the high schools.

All available information concerning a student, rather 
than information of one type or from one source, should be 
utilized in the college enrollment of students. Placement in 
college courses is a matter of concern and responsibility to 
both high schools and colleges and they should jointly review 
and evaluate students' progress during their freshman year in 
college.

The diverse roles of the high school creates problems 
of significance. High schools must provide good terminal 
education for many students. They must also provide adequate 
basic preparation for college bound students. Present con­
cern over the dropout rate and the need for improved holding 
power places additional responsibilities upon the high school.

Among the most important problems are those relating 
to inadequate preparation for college. Many high school 
graduates do not know how to study and to budget their time. 
Too many high school graduates enter college with obvious in­
adequacies in preparation for college.

The responsibility for effective high school— college 
relations should be shared by high schools and colleges.
They should also share the responsibility for the educational 
achievement of students.

Planned programs for attacking articulation problems
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and improving high school— college relations are important,. 
There should be a well planned program in every high school 
and college and an active state-wide program for improving 
articulation. Teacher education institutions should empha­
size in both pre-service and in-service programs the problems 
associated with high school— college articulation.

Practices
Virtually all identified articulation practices are 

important as they relate to improved articulation and improved 
high school— college relations in Oklahoma. While only one- 
third, approximately, of the practices are now being used by 
a majority of high schools and colleges, there is practically 
a unanimous willingness to employ approved practices.

The use of uniform college admission application forms 
and present criteria for admission to Oklahoma's four-year 
colleges and universities, high school grade average, rank in 
class, and standardized test scores, are the most important 
practices in the area of college admission. -Other important 
practices are the use of two additional admission criteria, 
high school recommendation and total personality of a student.

There are some important practices in the area of 
guidance and counseling requiring cooperative action, such as 
conferences involving high school and college counselors and 
the cooperative development of materials for use by high 
school counselors. Other important and useful practices in­
clude college counseling and orientation clinics and
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discussions involving college freshmen and high school seniors.

College administrators and principals differ in their 
opinions regarding the value of high school visits by col­
lege representatives and college visits by high school seniors. 
Most college administrators consider these to be important 
practices but a much lower value is placed upon them by prin­
cipals. College administrators should note the low value 
placed by principals upon campus visits by high school seniors 
and the implied need for improving the service of sending 
representatives to the high schools.

External tests should be scheduled at times other 
than during regular school hours. The joint study of testing 
programs and the development of equivalency tables for com­
paring scores from various tests are also important practices 
in the area of testing.

Provision should be made for the acceleration of aca­
demically superior students. Important practices in the area 
of curricular articulation which provide for acceleration are 
college admission with advanced standing, college advanced 
placement programs, and high school and college honors pro­
grams .

Opportunities for cooperative planning and action are 
needed for improved curricular articulation. Joint curriculum 
committees, conferences of high school and college teachers, 
and intervisitation of high school and college teachers are 
all important practices.
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The exchange of information and the manner in which 

it is used is very important in achieving better articula­
tion. Advantageous practices in this area include the use of 
uniform transcript forms by high schools, the maintenance of 
high school students' cumulative records and making such 
records available to colleges, and the preparation of a sum­
mary statement by the high school for each graduate based 
upon information in cumulative records. Colleges should make 
proper use of information received from high schools by dis­
seminating such information to appropriate college personnel. 
Other useful practices are follow up studies of high school 
graduates and the reporting of college grades to high schools.

Articulation conferences, involving high school rep­
resentatives, college students, and college staff personnel, 
provide excellent opportunities for the exchange of certain 
types of desired information. This is a valuable practice 
and should be used by all colleges.

All available information concerning a student should 
be considered when enrolling in specific college courses. 
Colleges should never enroll students in courses on the basis 
of standardized test scores alone, but should also consider 
high school preparation, including courses completed and 
grades received, and high school recommendations, when avail­
able. The enrollment of students in college courses by co­
operative action of high school and college counselors is a 
worthwhile practice, but its use is limited because of the
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considerable increase in counseling personnel •which would be 
required to provide this service to students throughout the 
state.

The requirement of specific high school courses, the 
recommendation of specific high school courses, and the recom­
mendation of a pattern of high school courses are significant 
practices relating to preparation for college. Certain high 
school courses provide better opportunities for the develop­
ment of the skills, competencies, and attributes believed 
necessary for college success. Such courses should therefore 
be recommended as preparation for higher education. Special 
high school courses in how to study and in orientation to 
college are also useful practices. Efforts in the high school 
to improve students' study habits and skills and to provide 
instruction in orientation to college procedures should re­
sult in better prepared college students.

There are many very important practices relating to 
responsibility, which if implemented, would result in imme­
diate improvement in high school— college articulation. Some 
of these practices are the formation of a joint relations 
committee, the establishment of an institution-wide program 
of articulation, and the establishment of a state-wide pro­
gram to provide leadership in the improvement of articulation 
practices. Teacher education programs and in-service educa­
tion programs directed toward articulation improvement are 
also important practices.
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Recommendations

1. It is recommended that all high school and col­
lege administrators he made aware of the articulation problems 
identified by this study.

2. It is recommended that high schools and colleges 
make use of all approved articulation practices determined by 
this study.

3. It is recommended that the present state-wide 
articulation committee, consisting of public school and col­
lege administrators and representatives from the State De­
partment of Education and Oklahoma Regents for Higher Educa­
tion, continue to function and that it provide leadership 
for an active state-wide program of high school— college ar­
ticulation.

h. It is recommended that joint articulation com­
mittees for the various colleges be established.

5. It is recommended that all colleges conduct annual 
articulation conferences involving representatives from the 
area high schools, college students, and college faculty 
representatives.

6. It is recommended that colleges take the initia­
tive in planning and conducting periodic conferences for high 
school and college counselors.

7 . It is recommended that colleges take the initia­
tive in planning and conducting periodic conferences for high 
school and college teachers of the same disciplines.
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8. It is recommended that every high school and col­

lege develop a well planned program for the improvement of 
high school— college relations.

9 . It is recommended that, when possible, high 
schools and colleges make provisions for faculty intervisi­

tation.
10. It is recommended that teacher education institu­

tions include a treatment of articulation problems in teacher 
education programs.

11 - It is recommended that high schools evaluate their 
programs of guidance for college bound seniors.

12. It is recommended that colleges evaluate their 
programs of guidance for college freshmen.

13. It is recommended that high schools and colleges 
provide for the coordination of their honors programs.

1̂ -. It is recommended that high schools and colleges 
make appropriate provisions for the acceleration of academ­
ically superior students.

1 5* It is recommended that all high schools begin the 
immediate use of the approved uniform transcript form.

16. It is recommended that colleges report student 
progress and adjustment to the high schools.

1 7. It is recommended that colleges use all available 
information concerning a student in assignment to college 
courses and sections.

1 8. It is recommended that high schools attempt to
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improve students' study habits and skills.

19. The development and maintenance of good high 
school— college relations is principally a problem of human 
relations. It is recommended that high school and college 
educators approach the problems of articulation cooperatively 
and with mutual respect. Educators should speak with candor 
and sincerity concerning high school— college relations and 
should manifest a charitable attitude toward those engaged in 
educational endeavors at opposite levels.

20. Problems of articulation may relate to adminis­
trative practice, student guidance, teaching methods, or the 
curriculum. Since this study was concerned essentially with 
administrative practice, it is recommended that further 
studies be conducted with emphasis upon one or more of the 
remaining problem areas.



APPENDIX

AN INVESTIGATION OF MAJOR ARTICULATION PROBLEMS AND PRACTICES 
PERTINENT TO HIGH SCHOOL— COLLEGE RELATIONS IN OKLAHOMA

PART I PROBLEMS

This is an attempt to identify 
some of the major problems existing in 
the area of high school— college ar­
ticulation in Oklahoma. Please indi­
cate the importance of each of the 
listed problems in terms of the im­
plications for high school— college 
relations in Oklahoma. Indicate your 
opinion by writing the appropriate 
opinion code number in the column on 
the right side of the page.

Opinion Code

4 - Very important 
3 - Important 
2 - Somewhat important 
1 - Unimportant

WRITE IN 
CODED 

OPINIONS

1 .01

1 .02

1.03

COLLEGE ADMISSION PROCEDURES
1.01 College admission application 

forms should be made more uni­
form and less complicated.

1.02 Present admission policies (re­
quirements or recommendations) 
are undesirably influencing 
high school curricula.

1.03 College admission policies 
should more nearly reflect the 
functions, purposes, and pro­
grams of their institution.

1 24
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1.0^ Colleges should use advice 
and cooperation of high 
schools in developing admis­
sion requirements, policies, 
and procedures.

1.05 College admission requirements 
based upon high school grade 
average, rank in class, and 
ACT scores appear inadequate.

1.06 College admission policies 
should place greater signifi­
cance upon high school recom­
mendations of applicants.

1.07 College admission requirements 
should consider additional ap­
propriate criteria.

1 .0^

1 .05

1 .06

1 .07

2. GUIDANCE AND COUNSELING
2.01 High schools should improve 

their guidance and counseling 
provision for college bound 
students.

2.02 High schools should assume 
more responsibility for early 
identification of students 
having college potentialities 
and provide them with proper 
motivation and guidance.

2.03 Colleges should improve their 
programs of guidance for 
freshmen students.

2.C4 College freshmen orientation 
procedures should be improved.

2.05 High school and college coun­
selors should cooperatively 
develop programs of guidance 
for high school seniors and 
college freshmen.

2.01

2.02

2.03

2.0^

2.05
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2.06 High schools should advise 
students lacking the necessary 
qualifications for college 
success to consider other vo­
cational goals.

2 .0 7 College publications and 
visitations by college repre­
sentatives are too often purely 
promotional.

2.06

2.07

3 . TESTING
3.01 Students are subjected to too 

many tests for admission, 
scholarships, placement, and 
counseling.

3 .0 2 High school administrators 
and guidance counselors arc- 
required to spend too much 
time in registering students 
for various external tests and 
in actually administering some 
of them.

3 .0 3 Too much time is spent by the 
high school student in taking 
external tests.

3 .0^ Pressures on schools to par­
ticipate in various external 
testing programs are too 
great to be resisted and these 
pressures have a detrimental 
effect.

3 . 0 5 Many external tests, such as 
the ACT, are duplicative of 
other tests used by many high 
schools.

3 .06 High schools and colleges 
should cooperatively study and 
evaluate testing programs.

3.01

3.02

3.03

3.04

3 . 0 5

3.06
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k. CURRICULUM
^.01 Many high schools have not re­

vised their curricula and in­
struction in accordance with 
new research.

4.02 Colleges have not adapted 
their curricula and teaching 
methods to accord with recent 
research findings.

4.03 Rigid college curricula often 
prevent the rapid advancement 
of academically superior stu­
dents .

4.04 Colleges should make provision 
for advanced placement and ad­
mission with advanced standing 
for those academically supe­
rior students who qualify.

4.05 Provision should be made for 
the coordination of the high 
school and college honors 
programs.

4.06 Greater attention should be 
given to recent curriculum 
trends and developments and to 
the newer teaching techniques 
and instructional media as 
means of improving high school- 
college articulation.

4.07 High schools and colleges 
should cooperatively study the 
subject matter content of high 
school and college courses in 
order to define responsibility 
at the different levels and to 
eliminate unnecessary duplica­
tion of course content.

4.08 Provision should be made for 
greater cooperation between 
high school and college facul­
ties within the several disci­
plines .

4.01

4.02

4.03

4.04

4.05

4.06

4.07

4.08
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EXCHANGE OF INFORMATION
5*01 High schools should maintain 

comprehensive cumulative 
records of individual students 
and transmit this information 
to colleges in the clearest 
and most usable form.

5*02 Forms for reporting informa­
tion from high school to col­
lege, including transcript 
forms, should be made more 
uniform.

5-03 It should not be necessary for 
the high school to provide 
transcripts to various depart­
ments of the same institution.

5.0^ It should not be necessary for 
the high school to provide a 
transcript when a college stu­
dent transfers to another col­
lege.

5-05 Colleges should make more ef­
fective use of available data 
on students' high school 
records.

5.06 Colleges should provide high
schools with more adequate in­
formation about college pro­
grams, admission procedures, 
scholarships and financial 
aids, and general information.

5-07 Colleges should report student 
progress and adjustment to the 
high schools.

5 .08  There is a need to develop
better communication between 
high school and college edu­
cators .

1

5.01

5.02

5.03

5.04

5.05

5.06

5.07

5.08 1
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PLACEMENT IN COLLEGE COURSES
6.01 Placement of students in col­

lege courses is a matter of 
concern and responsibility to 
both high schools and colleges

6.02 Much student failure in col­
lege results from improper 
student placement in courses 
during the freshman year.

6.03 All available information con­
cerning a student should be 
utilized in assignment to col­
lege courses and sections 
rather than relying upon a 
single criterion.

6.0^ Schools and colleges should
jointly review and evaluate a 
student's progress during his 
freshman year in college.

6.01

6.02

6.03

6.04

PREPARATION FOR COLLEGE
7.01 High schools must provide good 

terminal education for many as 
well as preparation for col­
lege bound students.

7.02 Great pressure exists on high 
schools to alter curricula and 
improve services in order to 
decrease the dropout rate.

7 .03 Parents and college personnel 
too frequently place sole re­
sponsibility on the high 
school for college failures.

7 .0^ High schools have a responsi­
bility to provide adequate basic 
preparation in academic areas 
leading to college study.

7 . 0 5  Some high school educators do 
not recognize that special 
preparation is required for 
special college curricula.

7.01

7.02

7.03

7.04

7.05



130

7.06 Many high school graduates do 
not know how to study and to 
budget their time.

7 .0 7 Too many high school graduates 
enter college with obvious in­
adequacies in preparation for 
college.

7.06

7.07

8. RESPONSIBILITY
8.01 High schools and colleges 

should jointly assume re­
sponsibility for the educa­
tional success of students.

8.02 The responsibility for effec­
tive high school— college re­
lations should be shared by 
high schools and colleges.

8.03 Every high school and college 
should have a well planned 
program for the improvement of 
high school— college relations.

8.0^ There should be an active 
state-wide program of high 
school— college articulation 
involving the various state 
professional associations, in­
stitutions of higher learning, 
and state educational agencies.

8 .0 5  Teacher education institutions 
should emphasize in both pre­
service and in-service programs 
the problems associated with 
high school— college articula­
tion.

GENERAL
9.01 To what degree do you view the 

problem of articulation and the 
need for improved high school—  
college relations in Oklahoma?

8.01

8.02

8.03

8.04

8.05

9.01
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9.02 What do you consider to be the 
most pressing problem in the 
area of high school— college 
relations in Oklahoma?

10. REMARKS (Optional)

Name Date
Institution,
Address

Return to: Roy Troutt, Box I7 0 9, Ardmore, Oklahoma
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AN INVESTIGATION OF MAJOR ARTICULATION PROBLEMS AND PRACTICES 
PERTINENT TO HIGH SCHOOL— COLLEGE RELATIONS IN OKLAHOMA

PART II PRACTICES

This is an attempt to determine (1) the value of 
various articulation practices; (2) the extent to which these 
practices are being used; and C3) the extent of willingness 
to employ practices not now being used. Please indicate your 
opinion of the effectiveness of the listed practices by writ­
ing the appropriate opinion code number in column one. Check 
in column two to indicate if the practices are now being used 
and in column three to indicate if your school is willing to 
use practices not now in use.

^ - Very important 
3 - Important

Opinion Code 
2 - Somewhat 

important 
1 - Unimportant

1. COLLEGE ADMISSION PROCEDURES
1.01 Use of uniform college 

admission application 
forms.

1.02 Report to high schools 
of college admission 
action.

1.03 High school recommenda­
tion as a criterion for 
college admission.

1 .04- Rank in class as a cri­
terion for college ad­
mission.

1.05 High school grade aver­
age as a criterion for 
college admission.

1.06 Standardized test scores 
as a criterion for col­
lege admission.

Write in 
Coded 
Opinions

Now
Using

Willing 
to Use

Yes No Yes No

1.01

1 .02

1 .03

1 .04

1.05

1 .06
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1.07 Total personality of a 
student as a criterion 
for college admission.

Opinions Yes No Yes No

1 .07

2. GUIDANCE AND COUNSELING
2.01 Campus visitation by 

high school seniors.
2.02 College Day (or Night) 

program.
2.03 College freshman— high 

school senior discus­
sions .

2.04 High school visitation 
by college representa­
tives .

2.05 College counseling and 
orientation clinics.

2.06 High school— college 
counselor conferences.

2.07 Cooperative development 
of guides and handbooks 
for high school coun­
selors .

2.01

2.02

2.03

2.04

2.05

2.06

2.07

TESTING 
3.01 Joint study of testing 

programs.
3.02 Development of equiva­

lency tables for compar­
ing and using results 
from various tests.

3.03 Scheduling of external 
tests outside regular 
school days.

3.01

3.02

3 .03
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CURRICULUM 
^ .01

^.02

.̂03

l+.Ô

^.05

4^06

4.07
4.08

Joint curriculum commit­
tees to define responsi­
bility at the different 
levels.
H'~h • -ol— college 
faculty conferences.
High school— college 
faculty intervisitation.

program.
College admission with £ 
vanced standing.
High school honors 
programs.
College honors programs,
Acceleration for aca­
demically superior stu­
dents .

Opinions Yes No Yes No

4.01

4.02

4.03

4.04

4.05

4.06
4.07

4.08

5. EXCHANGE OF INFORMATION
5.01 High School— College 

Articulation Conferences.
5.02 Report of college grades 

to high schools.
5.03 Follow up studies of high 

school graduates.
5 .0 4 Use of uniform high 

school transcripts.
5 .0 5 Schools maintain and 

make available to col­
leges comprehensive cumu­
lative records of indi­
vidual students.

5.01

5.02

5.03

5.04

5.05
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Opinions Yes No Yes No

5.06 Schools prepare a summary 
statement for each grad­
uate based on information 
in cumulative records. 5.06

5 .07 Colleges make proper use 
of information supplied 
by high schools through 
dissemination of this in­
formation to appropriate 
staff members. 5.071

PLACEMENT IN COLLEGE COURSES
6.01 Use of all available in­

formation concerning a 
student in assignment to 
specific college courses. 6.01

6.02 Enrollment in college 
courses by cooperative 
action of high school 
and college counselors. 6.02

PREPARATION FOR COLLEGE
7.01 Specifically required 

high school courses.
7 .0 2 Recommendation of spe­

cific high school 
courses.

7 .03 Recommended pattern of 
high school courses.

7 .0^ Special high school
courses in how to study.

7 .0 5  Special high school
courses in orientation 
to college procedures.

7.01

7.02

7.03

7.04-

7 .0 5
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8. RESPONSIBILITY
8.01

8.02

8.03

8.0^

8.05

Formation of a joing re­
lations committee com­
posed of principals and 
admissions officers.

tntion-vide program of 
articulation.
Establishment of a state­
wide program to provide 
leadership in the im­
provement of articula­
tion practices.
Teacher education pro­
grams as a means of im­
proving articulation.
In-service education 
programs as a means of 
improving articulation.

Opinions Yes No Yes No

8.01

8.02

8.03

8.04

8.05

9. GENERAL
9.01 What do you consider to 

be the most promising 
practice in the improve­
ment of school— college 
articulation?

9.02 What immediate steps do 
you think should be 
taken to provide more 
effective relations be­
tween high schools and 
colleges in Oklahoma?

9.01

9.02
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10. REMARKS (Optional)

Name________________________________  Date
Institution_______________________________
Address

Return to: Roy Troutt, Box 1709, Ardmore, Oklahoma
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STATE DEPARTMENT OF EDUCATION
Oliver Hodge, Superintendent 

H. McDonald, Asst. Superintendent— Administration 
Jake Smart, Asst. Superintendent— Instruction

Oklahoma City, Oklahoma 
March 6, 1964

Mr. Roy Troutt, Principal 
Ardmore High School 
Ardmore, Oklahoma
Dear Mr. Troutt:
The problem of high school— college articulation which you 
have selected for a study has been a concern of the members 
of the State Department of Education for sometime. It has 
always been the policy of the State Department of Education 
to assist individuals or groups who are working to improve 
our educational program in the state.
After studying the questionnaire being used and the program 
involved, the members of the State Department of Education 
felt that the study would make a great contribution to our 
educational program.
The study has the approval of the State Department of Edu­
cation and we are certainly interested in your findings and 
conclusions.

Yours truly,
/s/

Jake Smart, Assistant 
Superintendent in Charge 
of Instruction

JS:b
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NORTH CENTRAL ASSOCIATION OF COLLEGES 

AND SECONDARY SCHOOLS

Commission on Secondary Schools 
March 6 , 1964

Mr. Roy Troutt, Principal 
Ardmore High School 
Ardmore, Oklahoma
Dear Mr. Troutt:
The problem of high school— college articulation which you 
have selected for a study was presented to the members of the 
Oklahoma State North Central Committee at their regular 
meeting on September 29, 1963-
Since this problem had been a concern of each of the members 
of the committee for sometime and considerable discussion 
that evolved relative to the question, a number of times, each 
of the committee members were very much interested in the 
study.
After careful consideration of the problem and reviewing the 
questionnaire being used, the committee felt that such a 
study would be of great help to both high schools and col­
leges in Oklahoma. The committee voted unanimously to en­
dorse the study.
Each member of the State North Central Committee in Oklahoma 
also expressed their willingness to assist with the study in 
any way they may be of help. They would appreciate of being 
kept informed and would also like to receive a copy of your 
findings.

Yours truly,
/s/

Jake Smart,
State Chairman,
Oklahoma State North Central 

Committee
JS:b
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A Department of the 
Oklahoma Education Association

THE OKLAHOMA ASSOCIATION
OF SECONDARY SCHOOL PRINCIPALS

J. Frank Malone, Executive Secretary 
2801 N. W. 27th Street 
Oklahoma City, Oklahoma

November 11, 1963

Mr. Roy Troutt, Principal 
Ardmore High School 
Ardmore, Oklahoma
Dear Roy:

I am writing you on behalf of the Executive Committee 
of Oklahoma Secondary School Principals' Association, stating 
that we have gone on record endorsing your dissertation en­
titled "An Investigation of Major Articulation Problems and 
Practices Pertinent to High School— College Relations in 
Oklahoma."

This is a problem of great concern of our Association, 
and we are pleased at seeing you, as President of our Associ­
ation, involved in this. As you know we have three committees 
working on this at the present time. Any help we can be, 
please let us know.

Very truly yours,
/s/

J. Frank Malone
Executive Secretary
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OKLAHOMA STATE REGENTS FOR HIGHER EDUCATION 
State Capitol 

Oklahoma City, Oklahoma 
August 7, 1963

Mr. Roy Troutt, Principal 
Ardmore High School 
Ardmore, Oklahoma
Dear Mr. Troutt:

I have now had an opportunity to review your pro­
spectus for a status study of high school— college articula­
tion, in Oklahoma, along with the instruments which you have 
designed to gather information from the high schools and 
colleges with regard to this important subject. Let me con­
gratulate you for your interest in this area of concern, and 
for the thorough manner in which you have covered the various 
aspects of the problem.

As you are aware, having served as a member of the 
Oklahoma High School— College Articulation Committee, the 
State Regents are vitally interested in building and main­
taining a bridge of cooperation and communication between the 
high schools and the colleges of Oklahoma, and you can be 
assured that you will have our whole-hearted cooperation in 
your current project.

If we can personally be of assistance to you as you 
carry out this study, we will be happy to do so. Please 
keep us informed as to your progress, and we would of course 
appreciate receiving copies of your findings and conclusions.

Sincerely,
/s/

E. T. Dunlap
Chancellor

ss
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