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PREFACE

This study is concerned with determining some changes
that occur in the perceptions that college students report
concerning their relationships with their parents as they
advance from their freshmen year to their senior year.
Three important aspects of interpersonal relationships are
examined -- perceived similarity, perceived identification,
and perceived self-validation. Differences in perceptions
by students are examined on the basis of the sex of the
student, the class of the student, and the sex of the par-
ent. A correlational model is used.
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major advisor, Dr. Bob Helm, for his patient guidance and
assistance throughout this study. Appreciation is also
expressed to the other committe members, Dr. Julia MCHale,
and Dr. Althea Wright, for their assistance in the prep-
aration of the final manuscript as well as their cooper-
ation in the collection of the data.

A special note of thanks is given to Dr. James Price
for his assistance in developing the statistical analyses
and to Dr. Gary Adams for his clarification of the abilities
of statistical testing procedures.

Finally, special appreciation and gratitude is ex-
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of the manuscript, and her sacrificies and understanding
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CHAPTER I
INTRODUCTION

College years are times of transition and change. Ex-
posure to new ideas (both inside and out of the classroom),
new acquaintances (with different perspectives on life), and
new experiences (of freedom and responsibility) cause stu-
dents to question and examine their securely-held beliefs of
the past. The relative anonymity afforded by the college
environment (most often in a different town) allows the stu-
dents to try out new roles and do things that would not even
be considered "at home'. Feldman and Newcomb (1969)
point out that:

the college experience aids students to make the

break from family and local community and to de-

velop an independence of spirit that is useful

in our highly mobile society. The college stu-

dent becomes less reliant on parents and assumes

increasing responsibility for his own care, deci-

sions, plans, and activities. He has the experi-

ence of shifting for himself and making frlends

among strangers (pP. ).

Upon entering college for the first time, the fresh-
man is immediately confronted with the values, norms, and
role structures of a new social system and various new
subsystems. Adapting to this new environment involves
both desocialization (there are strong pressures to un-

learn certain past values, attitudes, and behavior patterns)

and socialization (there are equally strong pressures to
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assimilate new values, attitudes, and behavior patterns).
Because the freshman moves from being an established member
of a social system into a system where he or she is a novice,
a form of "culture shock'" or '"value shock" often results.
During that first year the freshman develops a large number
of loose friendships based on propinquity. The developmental
task of most concern to college freshmen according to Fisher
and Noble (1960) is achieving emotional independence from
parents.

During the sophomore and junior years, students often
become more dissatisfied with college as an institution and
with their particular eXperiences of it. Feldman and
Newcomb (1969) note that during this phase of his or her
college experience the student shares a smaller number of
friendships than during the freshman year, but the friend-
ships are more intimate and are based more on shared values
and interests. The influence of peers becomes more over-
powering. Both Freedman (1956) and Davie and Hare (1956)
state that the solidarity of the peer culture reaches its
peak during the junior year.

Feldman and Newcomb (1969) point out that by the time
a student reaches his or her senior year the '"power of peers"
begins to diminish. The senior is less oriented to the
. mores of peer groups and less involved in and identified
with his or her institution. The senior's attitude and
interests conform less closely to the stereotypes of their

own sex. Feldman and Wewcomb (1969) describe seniors as



being wusually more dominant, confident, assertive, and
independent than freshmen (based on a number of studies
using a variety of assessment techniques and instrumeﬁts).
Newcomb (1956) has long held the position that the "typical"
senior is also less conservative than the "typical'" fresh-
man, although the difference is only a slight one. The
results of a longitudinal study at a professionally-
oriented coeducational private university by Angrist (1972)
showed that as a whole the class under study increased in
graduate school plans, became more decided about occupa-
tional choices, and became more career salient.

Heath (1968) notes that some of the major changes
during the college years - the adapting to a new social
and intellectual environment, the choosing of a vocation,
and the increasing intimacy with the opposite sex - forced
changes in the student's self-concept. He states that in
the totality of his study ''mo student reported that he had
not changed his conception of himself as a consequence of
his cdllege experience" (p.222). In a study of students
at a small private college for men he determined freshmen
perceived friends, coursework and faculty, school atmosphere,
and living arrangements as most helpful in developing their
self-concepts. Seniors also perceived friends and the school
atmosphere as important to the development of their self-
concepts, and additionally described both parents and summer
vacation experiences as being important.

Heath (1968) points out that an important milestone in



the development of the students' self-concepts occured when
they began to think of themselves as adults -- "when their
youth and college days became their irrevocable pasts'
(p.223). But do these changes in their self-perceptions
result in corresponding changes in their perceptions of
others? Heider's (1958) balance theory would predict a
definite yes. Heider's theory:

[focuses attention] on the p-o-x unit of the
cognitive field which consists of p (the per-
ceiver), o (another person), and x (either a
third person or an 1mpersonal 1dent1ty) The
relationship within this p-o-x unit is one of
interdependence with affective feeling and
cognitive unit organization being the govern-
ing variables. Cognitive unit organization
occurs by way of perceived similarity, prox-
imity, causality, or belonging. Unless either
one or all three p-o-x relations are pos1t1ve,
the 1nd1v1dual s system is considered to be in
a state of 'imbalance' .... Heider further
postulated that (a) there is a tendency for
cognitive units to achieve balance, and (b) if
no balance exists, the state of imbalance will
give rise to tensions and forces to restore
balance (Harari, 1971, pp. 127-128),

Therefore when the students' perception of themselves (in
Heider's terminology the x) change either their perception
of their parents (the o) or of their parents' perception

of them (the students) should change. Heath (1968) noted
that the change in the students' self-perception was ''fre-
quently witnessed by the changed quality of their relations
with their parents" (p. 223). It is conceivable that a

qualitative change in their relationship indicates a per-

ceptual change in the relationship.

It is the purpose of this study to explore the



perceptual changes noted by college students in their
interpersonal relationships with their parents. Inasmuch
as‘this is an exploratory study no attempt will be made

to determine causality (that changes in perception are
caused by college attendance), but rather to simply deter-
mine what (if any) changes occur in their perceptions
while they are attending college. Changes in the percep-

tions of each sex over time will be examined.



CHAPTER II
REVIEW OF THE LITERATURE
The Interaction Experience

The study of social perception involves the examination
of the dyadic unit, which according to Cronbach (1958) con-
sists of comparing ''descriptions of, statements about, or
actions by two persons' (p.355). Each person in the dyadic
unit is able to see the behaviors of the other person and
analyze them (Laing, 1967). Heider's (1958) ''maive psycho-
logy" theorized that individuals perceive behaviors to be
causéd and analyze them in order to infer the causes of the
particular behaviors and thereby account for their outcomes.
Each person in the dyad attempts some control over the ob-
servations and causal attributioﬁs’(and hence the beliefs,
attitudes, and decisions) of the other in order to maximize
the positive outcomes and minimize the negative outcomes
resulting from the interaction (Thibaut & Kelley, 1959).
Furthermore each person in the dyad is aware to some degree
that the other person is likewise attempting to exert influ-
ence and has similar concerns about the outcomes of the

interaction experience.



Interaction Perceptions

Helm, Fromme, Murphy, and Scott (1976) have developed
a model in which the social perceptions in a dyad are dif-
ferentiated into the interacting perspectives of rater,
ratee, and viewpoint (see also Laing, ?hillipson & Lee,
1966, for similar considerations). In this model, the term
"Rater'" refers to the person doing the rating, while "Ratee"
refers to the person being rated. Each of the two individ-
uals in the dyad represents a "Viewpoint'".- Each Viewpoint
recognizes that within the dyad there exists two Raters
(self and other) and two Ratees (self and other). The 2 X 2
intersections of the Rater and Ratee perspectives of a sin-
gle Viewpoint yield interaction perceptions. A View of
One's Self, of the Other, of the Other's View of One's Self,

and of the Other's Self-View occurs in this matrix (see

Figure 1).
RATEE
Self Other
w A View of A View of
" One's Self the Other
o
[ -— —_
‘2;4 A View of the A View of
'2 Other's View the Other's
8 of One's Self Self-View

Figure 1. The Interaction Perception
Matrix of a Single
Viewpoint



The Self and Others

The key to understanding social perception within a
dyad is the self. It is through the filter of self that all
social information passes before being assimilated by the
person. Brown (1965) has suggested that perception of the
self is unique in an epistemological sense because in forming
an impression of the self an individual can draw upon cer-
tain classes of internal data that are not available to
form impxessions of others. Howewer in many cther re-
spects the self-conception is created by a process of
impression formation much like the process by which con-
ceptions of others are created. Also he noted that an
individual's conception of the self and of others are
highly interdependent entities.

Not that this last idea is a new one. Indeed, as
Kemper (1966) has noted:

It has long been part of our theoretical heri-

tage that the self is formed in the course of

interactions with others. James, Cooley, Mead,

and Baldwin were the late nineteenth and early

twentieth century architects of this position...

Mead, however, more than others argued for the

intimate, organic nature of the relationship

between self and others. Only through the pro-

cess of taking the role of the other towards

oneself does one acquire a self (p.323).
Cooley (1902) aptly described the self-image as ''the look-
ing-glass self'" being formed by imagining another's percep-
tion of one's self. Coser (1971, p. 337) noted that '"through

the individual's ability to take in his imagination the

attitudes of others, his self becomes an object of his own



reflection. The self as both subject and object is the
essence of being social."

This process of role taking, or evaluating one's self
through the eyes of another is the basis for what has come
to be called the '"symbolic interaction" approéch to under-
standing the self. Miyamoto and Dornbush (1956) summarize
the basic themes of this approach as: (1) the responses of
others have an influence in shaping self-definitions;

(2) there is a distinction between (a) the actual response
of the other and (b) the subject's perception of the re-
sponse of the other; and (3) the self takes the role of the
"generalized other,'" that is, of '"the individual's con-
ception of the organized précess of which he is a part."

But who are these 'others', especially this ''general-
ized other" so instrumental in shaping the self-concept?
According to Sullivan (1947) it is one's pareﬁts and

certain significant others (such. as brothers, sisters

or a nurse) that are so important. He believed that the
self "tends very strongly to maintéin the direction and
characteristics given to it in childhood" (p.131). However,
no one discounts the effect of those of primary importance
in the present environment (as opposed to those of primary
importance at some point in the past). The study of
Miyamoto and Dornbush (1956) demonstrated a relationship
between a person's self conception and his or her estimate
of the response of others who lived in the same fraternity

or sorority house. Reeder, Donohue, and Biblarz (1960)
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found others in the same military unit had an effect upon
the self-concept.

A study by Denzin (1966) looked specifically at college
students' perceptions of who evaluated them as persons and
was thus instrumental in shaping the students' self concepts.
The students were instructed to list all persons who fit in-
to this category. Sixty-two percent of the students listed
their family or one of its members as an answer with approx-
imately the same percentage of males and females giving this
response. It was interesting to note that approximately
two-thirds of the males also selected friends, while scarce-
ly one-half of the females made this selection. Looking at
it from a temporai point of view, however, Denzin noted that
as males move through college, friends and family members
were less frequently listed as evaluating them as persons
(and thus influencing their self-concepts), whereas fellow
students, religious organizations, and social organizations
were more frequently listed. For females a totally differ-
ent picture was painted. As they progressed through college
the number choosing family members increased from nearly half
of the freshmen to almost three-fourths of the juniors and
seniors. Thus we see a definite change in college students'
perceptions of who influences their self-concept as they pro-
gress through college. It would seem logical to infer that
if the students perceived the influence of parents on their
self-images as changing that they would also perceive their

relationship with their parents as changing.
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Perceived Similarity

Many different techniques have been devised to
measure or at least operationally define and quantify
different aspects of a person's perception of his or
her relationship with others. Perhaps one of the most
popular involves asking a person to rate his or her self
on a set of items and then rate another on the same set
of items. The correlation or the difference between the
two sets of scores ("Self" and "Other" in the interaction
perception mafrix -- see Figure 2) is regarded as a mea-

sure of "assumed similarity'" (see Fiedler, 1953; Jackson
& Carr, 1955; Fiedler, Hutchins, & Dodge, 1959; Byrne &
Blaylock, 1963), "inferred identification' (see Lazowick,
1955; Johnsgard & Newman, 1964), or perhaps more appro-

priately, ''perceived similarity" (see Cava & Raush, 1952;

Davitz, 1955).
RATEE _
Self Other
Self Perceived
€ Similarity
Perceived

elf-Validatio

Mother
or
Father

Self

Perceived < —™
Identification
Mother's or Father's Mother's or ™\
View of Student 'Father's Self-View

RATER

Other

Figure 2. The Interaction Perception
Matrix Demonstrating the
Relationship Between
Perceived Similarity,
Perceived Identification,
and Perceived
Self-Validation.
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An abundance of‘studies have utilized this approach
to assess sex differences in the perception of others.

Not all results have been in agreement. Studies by
Sopchak (1952), Beier and Ratzenburg (1953) and Gray

and Klaus (1956) all proclaim that an individual of either
sex perceives greater similarity with the parent of the
same sex than with the parent of the opposite sex. Gray
and Klaus (1956) add that for both sexes perceived similar-
ity with one parent is accompanied by strong perceived
similarity with the other parent.

To contradict these results a study by Manis (1958)
claims that males express significantly more perceived
similarity to parents than females but no significant dif-
ferences in perceived similarity to the same-sex verses
6pposite-sex parent could be found. The results of
Lazowick's (1955) study indicated that for males there
was a significantly greater perceived similarity with their
fathers than with their mothers. However, this difference
did not appear for females. Helper (1955) suggests that if
Lazowick's results are correct that this sex difference
"can be traced, in part, at least, to differences between
boys and girls in reactions to parental reward for simi-
larity to the like-sexed parent = (p.193). In other words,
in boys the degree of self-concept modeling (leading to
higher perceived similarity scores) after the father is
dependent upon parental reward for similarity to the father.

However, for girls the degree of self-concept modeling after
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the mother is unrelated to parental reward for similarity
to her mother.

An investigation by Kohn & Fiedler (1961) examined the
effect of age as well as sex differences in the perception
of persons by high school freshmen, college freshmen, and
college seniors. Results indicated that both groups of
college students were able to differentiate between others
more than high school students, but there were no signifi- -
cant differences between college freshmen and college seniors.
In testing to determine whether or not females would assume
more similarity to their mothers and/or fathers than would
males, they discovered no significant differences between
the sexes. Furthermore they found no significant differ-
ences among the classes or among the class and sex inter-
actions. However, a study by Gray and Klaus (1956)
reported that females showed a greater perceived similarity

to parents than did men.
Perceived Identification

Perhaps one of the most thoroughly confusing areas in
the study of interpersonal relationships is that of identi-
fication. While it is not the intent of this paper to delve
into that area per se (see Bronfenbrenner, 1960; Kagan,
1958; and Winch, 1962; for detailed looks at many theories
of "identification'"), an important aspect of the identifi-
cation process is investigated in this project, namely a

person's perception of his or her identification with others.
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Mead (1934) defined identification simply as ''taking
the role of the other." Dymond (1950, p.343) builds upon
this idea to declare identification to be '"a very special
kind of role taking; one that is more lasting, less
frequent, and more emotional" than a typical empathic
relationship based on perceived similarity to another.
Murphy (1947) adds that identification is the tendency to
view oneself as one with another person and to act accord-
ingly. Thus whereas perceived similarity to another person
is based upon a comparison of my perception of self and of
another, perceived identification is based upon a comparison
of my perception of self and of the other's self-view. Note
that it is not based upon the actual self-view of the other,
but rather upon the identifier's perception of the self-
view of the other. As Sopchak (1952) points out:

A little thought will show, however, that this

is the only type of identification which can

exist. One can identify himself with another

only by identifying himself with his image of

that person, because the subject can never

know what the other person actually is (p.161).

The assessment of perceived identification involves
only a slight modification of the technique used to assess
perceived similarity. An individual is asked to rate his
or her self on a set of items and then using the same
set of items to rate another as that other 'would rate him
or herself" (instead of simply rating the other as the

individual perceived the other to be). The correlation or

the difference between these two sets of scores yields a
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measure of perceived identification. Because this technique
of assessment is so similar to that of perceived similarity.
it has shared many of the same names. It has been célled
"psychological perception'" by Steinmetz (1945), "assumed
similarity" by Fiedler (1951), and "identification" by
Sopchak (1952). However, in spite of the methodological
similarities there remains an important distinction which
is clearly illustrated in the interaction perceptions of

a single Viewpoint (see Figure 2). While the rating of the
Self and the perspective of the Ratee (the rating of the
Other) remain the same in assessing both perceived similar-
ity and perceived identification, the perspective of the
Rater changes from the Self perspective (in perceived
similarity) to the Other's perspective (in perceived iden-
tification).

While there has been an abundance of studies dealing
with the topic of identification there have been very few
that have investigated perceived identification and even
fewer that have investigated perceived identification
reported by college students. However, in one study
(Osgood, Suci, and Tannenbaum, 1957), it was shown that
girls often identify with their father as much as their
mother. With boys identification appears to be firmly

fixed with the father.
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Perceived Self-Validation

Newcomb (1956, p. 582) states that "all persons, at all
times, are liked according as they are judged to agree with
oneself about oneself." Accurate perception of . another in a
dyadic relationship necessarily entails the realization that
thé other person is evaluating the first person even while
the first person is evaluating the other. As Laing (1967)
has pbinted out, part of a person's perception of another
is based upon the inferences that person makes from his or
her perception of the other person's perception of the first
person. By éomparing the self-concept with the description
of self that the individual perceives in the behaviors of a
a particular other, he or she is able to determine if the
other conceptualizes "me" the way "I" conceptualize '"myself™.
This khowledge affects judgements about how well the other
"really knows'" or understands the individual and about the
accuracy of the individual's self-concept. Thisg comparative
process is referred to as self-validation and occurs contin-
uously throughout an individual's lifetime (Turner, 1968).

Lewis and Wigle (1964) state that the feeling of being
understood, or of having one's self-éoncept validated, is
accompanied.by the belief that the understander shares with
the subject some of the subtle aspects of the subject's out-
looks and beliefs. Looking at the dyadic encounter from the
standpoint of the interaction perceptions, the person from

whose Viewpoint the relationship is being observed is rating
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the self from the Rater's perspectives of self and other
(the same self is the Ratee in both cases -- see Figure 2).
Methodologically speaking, the assessment of perceived
self-validation is very similar to methods used to assess
both perceived similarity and perceived identification.
The individual is asked to rate his or her self on a set
of items and then mark the same set of items as a specified
other would rate the individual. The correlation or the
difference between these two sets of scores yields a mea-
sure of perceived self-validation. Like perceived simi-
larity and perceived identification this methodological
technique has been used many times in interpersonal bercep—
tion studies, although not under thé name which we have
relegated to it. It has been called "expected reciprocity"
(see de Jung and Meyer, 1963), "assumed reciprocity" (see
Ausubel, 1953; Schiff, 1954), '"projection'" (see Ausubel &
Schiff, 1955), '"congruency' (see Tagiuri, 1958; Taguiri,
Blake, & Bruner, 1953), ''perceived reciprocal attraction"
(see Newcomb, 1956), and '"tendency toward reciprocation'
(see Katz and Powell, 1956), but is perhaps best labelled
"perceived self-validation' because it describes '"how much
I see another understanding and agreeing with (validating)
my self-concept.'" Reciprocity implies a measure of the
perceptions of both individuals in a relationship, but
this measure is actually only dealing with the perceptions
of one side of the relationship.

In viewing Figure 2 we begin to see the
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interrelationships among perceived similarity, perceived
identification, and perceived self-validation, and the

value of the interaction perception model developed by

Helm, Fromme, Murphy, and Scott (1976). All three measures
correlate the View of One's Self with one of the three re-
maining Rater/Ratee perspective interactions. Each of the
three correlations yields unique insight into the perception

of a person's relationship with another.

Summary and Listing of the

Experimental Hypotheses

In exploring the perceptual changes expressed by
college students in their interpersonal relationships with
their parents it is important to first note that the stu-
dents are not only observing and analyzing themselves and
their parents, but are simultaneously aware that each of
their parents is observing and analyzing them. Looking at
it from the model developed by Helm, Fromme, Murphy, and
Scott (1976), each student is a Viewpoint who recognizes
that his or her mother and father both have Viewpoints of
their own. Within the student's Viewpoint there is the
knowledge that both the student and the parent are simul-
taneously rating (serving as the Rater) and being rated
(serving as the Ratee). Figure 1 depicts for us that from
the student's Viewpoint when Self rates Self a view of
the student's self is described. When Self rates Other

a view of the student's mother or father (depending on
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the Other being rated) is reported. When the student takes
the role of the Other to rate Self we see the way the
student perceives that his or her father or mother would
rate the student. Finally when the student takes the role
of the Other to rate the Other we are given the student's
perception of the mother or father's self-view.

The self is the key to understanding social perception
within the dyadic relationship. The evaluative process
which is so necessary in the development of the self-concept
is the same process which allows for the evaluation of
others. While the influence of those people of primary
importance to the student at the time when the self-concept
first crystalized femains throughout the student's life-
time, studies by Miyamoto and Dormbush (1956), Reeder,
Donhue, and Biblarz (1960), and Denzin (1966), have shown
that others in the present also have an effect upon the
self-concept.

By comparing the student's view of self with his or
her view of mother or father we can determine a measure
of perceived similarity to that parent. Similarly by
comparing the student's view of self with his or her
perception of mother or father's self view we can derive
a measure of perceived identification with that parent.
Finally by comparing the student's view of self with the
student's perceptions of mother or father's view of him or
her we can obtain a measure of perceived self-validation.

These three perceptual measures -- perceived similarity,



perceived identification and perceived self-validation --
yield immense insight into students' perceptions of their
interpersonal relationships with their parents.

But what changes occur in these perceptions during the
years while an individual is in college? Freshmen come to
college with many of the same beliefs, attitudes, and
values that their parents have. While some changes in the
students' self-concepts and in their conceptualizations
of their parents have occurred prior to the college exper-
ience, during this time the lack of daily contact with
their parents and the socialization which the students are
undergéing combine to make changes in perceptions of self
and others both very noticeable and very real. During the
sophomore and junior years when the peer culture is the
strongest, students experience the greatest perceived simi-
larity to their peers (and presumably the least perceived
similarity to their parents). As the power of peers
diminishes during the senior year, so does perceived simi-
larity to peers. A sort of '"re-socialization" takes place
as the seniors adopt a new set of beliefs, values, and
attitudes that conform more to the working world's mores.
Since the seniors' parents are a part of this '"outside
world", the seniors should perceive their parents as being
more similar to them than they had during the previous two

years. It is therefore hypothesized that for both sexes

perceived similarity to fathers and to mothers will be less

for sophomore-juniors than for either freshman or for

20
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seniors (H1).

A study by Kohn and Fiedler (1961) examined the sex
differences in college students' perceptions of interper-
sonal relationships with their parents. They were unable
to determine any significant differences between the sexes.
On the other hand a study by Manis (1958) concludes that
males express significantly more perceived similarity to
parents than do females. Finally a study by Gray and Klaus
(1956) reported that females express a greater perceived
similarity than males. Which results are correct? 1In an
attempt to shed more light upon this area an exploratory

hypothesis has been derived which states that between males

and females in any year level in college there will be sig-

nificant differences in perceived similarity to fathers and

to mothers (Hp).

Studies by Sopchak (1952), Beier and Ratzenburg (1953),
and Gray and Klaus (1956) all proclaim that an individual
of either sex perceives greater similarity with the parent
of the same sex than with the parent of the opposite sex.
A study by Lazowick (1955) indicated’that this difference
was true for males, but not for females. The study by
Manis (1958) found no significant differences between
similarity to the same-sex parent and similarity to the
opposite-sex parent for raters of either sex. Because of
the differences in results among the studies, a simple
exploratory hypothesis has been generated which states that

for males and females in any year level in college there
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will be significant differences between perceived similarity

to the same-sex parent and perceived similarity to the

opposite-sex parent. (H3)

Because the family and most often the parents are the
primary influence in shaping the student's perception of
self during the pre-college years, it is quite natural that
an incoming freshman would perceive a great deal of identi-
fication with them. This is theorized to be especially
true during the first few days and weeks of the first
semester in school because the student is overwhelmed by
the school environment and often reacts defensively, attri-
buting greater perceived identification to the relationship
with parents than would have happened only a few weeks be-
fore the college experience began. As the days and months
go by, however, socialization takes place and it is thought
that perceived identification with college friends increases
while perceived identification with parents decreases. As
the hold of the peer culture over the student weakens during
the senior year perceived identification with peers should
drop and perceived identification with parents should again
increase. Just as was hypothesized in regard to perceived
similarity to parents, it is hypothesized that for both

sexes perceived identification with fathers and with mothers

will be less for sophomore-juniors than for either freshmen

or for seniors (Hg).

Are there sex-differences in expressing perceived ident-

ification with fathers and with mothers? To determine the
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answer to that question an exploratory hypothesis was

derived that between males and females in any year level

in college there will be significant differences in per-

ceived identification with fathers and with mothers (Hg).

Most of the leading psychological theorists who have
addressed the issue of identification have stated that
individuals identify more with parents of the same sex.

Does this tendency also appear in perceived identification
with parenté? A study by Osggod, Suci, and Tannenbaum
(1957) suggests that for boys there is greater perceived
identification with father than with mother. However with
girls this is not the case. Their perceived-identification-
with-father scores were not significantly different from
their perceived-identification-with-mother scores. Based

on the results of this study it was hypothesized that males

of any year level in college will express significantly

greater perceived identification with their fathers than

with their mothers (Hpa) whereas females of any year level

in college will not express significant differences in

their perceived identification with either parent (Hgp).

An incoming freshman has been involved with his or
her family for the totality of his or her life. The parents
of this new student have had a major role in shaping the
student's self-concept. As the importance and intensity
of friendships with those other than parents increases, the
student's self-concept begins to change a little. The al-

terations and modifications of the self-concept occur
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gradually, but appear very noticeable to those who have
only limited and infrequent interactions with the student
(such as parents who see their child only every so often
on weekends). Often parents are unwilling to accept these
self-concept changes in their child and will not wvalidate
the new self-concept. During the senior year when the
student becomes less involved with his or her peers and
begins to orient him or herself more toward the "outside
world" other changes in the self-concept occur. Usually
these changes are in the direction of increased practicality
and responsibility, which most parents find easier to ac-
cept. Since students are so sensitive to the responses of
others it is felt that they definitely will sense if their
parents are or are not validating their self-concepts. It

is therefore hypothesized that perceived self-validation

by mothers and by fathers will be less for sophomore-

juniors of either sex than for either freshman or

seniors (Hy).

Despite the changing sex roles in today's culture,
daughters are still viewed by many parents as more in need
of protection and support than are sons. Thus one would
expect differences based on the sex of the student in the
reactions of parents to changes in their offspring's
behavior. Students of each sex should show differences in
their perceptions of the self-validation they receive from
their parents. To test this idea it was therefore hypothe-

sized that between males and females in any year level in
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college there will be significant differences in perceived

self-validation by their fathers and by their mothers (Hg).

Same-sex parents share more with their child than
biological similarity. Most often they have undergone
similar experiences (although not necessarily in the college
setting) and learned the same social lessons that their
child is now facing. Often these experiences are such that
the opposite-sex parent never could share them. What effect
this commonality of background with a child of the same sex
has upon a parent's behavior is open for investigation.

Therefore we tested the hypothesis that for males and

females in any year level in college there will be signi-

ficant differences between perceived self-validation by

the same-sex parent and perceived self-validation by the

opposite-sex parent (Hg).




CHAPTER III
" METHODS
Subjects

The subjects involved in this research project con-
sisted of 108 students enrolled in psychology and home
economics classes at Oklahoma State University. All of
the subjects volunteered to participate in the study after
receiving a brief explanation of the project. One-half
of the subjects were male and one-half female. One-third
of the subjects of each gender were freshmen, one-third
were sophomores and juniors, and one-third were seniors.
Only those students who entered into undergraduate study
in the same year that they graduated from high school and
have continued through their academic program without a
major interruption (i.e., not enrolling for one or more
semesters, excluding summers) were considered in this pro-
ject. Thus the students' ages varied from eighteen to
twenty-three. All subjects were single students (never
been married) from intact two-parent families. The ration-
ale for this requirement is based upon a study by Sutton-
Smith, Rozenburg, and Lendry (1968) and upon substantive
outcomes of pilot studies conducted by Winch (1962) which

collectively reported numerous differences between children
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of two-parent intact families and families where the father
was absent (no mention was made of families where the
mother was absent). Only those subjects who lived with
both natural parents when not in school, who had never
lived with anyone besides their natural parents, and who
were not living at home while attending school were con-

sidered.
Instruments

Many different methods utilizing many different instru-
ments have been developed over the years to measure the
various aspects of person perception. There have been
checklists, Q-sorts, projective techniques, and even an
open-ended question which simply asks the individual to
describe someone (either self or some other). Perhaps one
of the best known is the semantic differential rating tech-
nique. According the Endler (1961, p. 106), ''the semantic
differential is an objective, reliable, valid, and general
method for measuring the connotative meaning of concepts."
Osgood (1952) summarized the logic of this method by
stating:

1. The process of description of judgement can

be conceived as the allocation of a concept to an

experiential continuum definable by a pair of

polar items.

2. Many different experiential continua or
ways in which meanings vary are equivalent and
hence may be represented by a single dimension.

3. A limited number of such continua can be
used to define a semantic space within which the

meaning of any concept can be specified (p.227).

The three major continua (or dimensions) are usually

27



identified as evaluative, potency, and activity factors,
although they are occasionally renamed to be more des-
criptive of the exact scales of which they are comprised.
The three major continua account for over 957 of the

common variance in the use of the scales in rating concepts.

Osgood (1962) pointed out that there is no such thing
as '"the'" semantic differential with a rigidly defined set
of factors. Indeed he felt that for significant concept
classes it was necessary to develop specific instruments.
Therefore he and Ware developed a Personality Differential
in which the evaluative dimension (continuum) appeared as
a morality factor, the potency dimension as a toughness
factor, and the activity dimension as an excitability
factor.

In this study subjects were asked to respond on a
seven-point semantic differential consisting of 16 bipolar
adjectives. Nine of the bipolar adjectives were analyzed
in this study. The other seven served simply to provide
additional face validity for the instrument (based on the
rationale that most people believe the more descriptors
one uses in portraying an individual, the better one has
done one's job of portraying that individual) and to allow
subjects to express their perceptions of person on scales
which were descriptive of more than one dimension. The
nine adjectives used in this study were chosen from the
Personality Differential developed by Osgood and Ware

(Osgood, 1962) because of their seeming relevance to the
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task at hand and because they loaded heavily on one of the
dimensions but not on either of the other two. They in-
cluded moral-immoral, reputable-disreputable, and whole-
some-unwholesome on the evaluative (morality) dimension;
rugged-delicate, sensitive-insensitive, and tough-tender
on the potency (toughness) dimension; and emotional-unemo-
tional, excitable-calm, and tense-relaxed on the activity
(excitability) dimension. The other seven bipolar adjec-
tives used in the instrument were mature-immature, con-
fident-unsure, acfive-passive, logical-intuitive, objective-
subjective, and outgoing-withdrawn.

A total of eight forms of this semantic differential
were prepared. While all sixteen adjectives were included
in each form, their order of appearance and directionality
were randomized from form to form to help reduce fatigue
and/or the appearance of response sets. The subjects
responded on the semantic differential a total of four
times. The specific forms given to each subject and the
order of presentation of the forms were randomly decided.

The students were also asked to complete a question-
naire consisting of basic demographic data and information
about their siblings, their relationships with their
friends, dating relationships (both past and present),
and their financial and emotional dependence upon their
parents.

The Appendix contains a sample semantic differential

sheet along with its accompanying directions, and a copy
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of the demographic questionnaire.
Procedure

Because freshmen begin adapting to their new environ-
ment almost as soon as they arrive at school, it was deemed
necessary to record their perceptions of their parents
during the first month of classes. In like manner it was
~felt that seniors would show maximal differences from their
peers during the last month of classes when they began in
earnest to look for a job or decided upon definite future
plans. Therefore all freshmen subjects participated in
the study during the first month of classes of the 1979 -
1980 school year and all seniors during the last month of
classes that year. While the timing of participation of
the sophomore and juniors was not deemed as critical, most
participated during one of the two periods mentioned for
freshmen and seniors. Some, however, did participate more
toward the middle of the school year.

The students were given an instrument sheet briefly
describing the investigation and explaining the marking
of the semantic differential. They were then asked to
indicate on each of the scales of the instrument their
rating of their self—concepf--”me". This was collected
and the students were asked to complete the demographic
instrument. After that was completed and collected the
students were given the final three semantic differential

sheets. The instructions directed them to make two
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different marks ('"M" for mother or mother's perspective

and "F" for father or father's perspective) on each scale

as they rated the concepts ''mother' and ”father” (the
"other'" of the interpersonal perception matrix) on one

sheet and the concepts ''the way my mother sees herself"

and ''the way my father sees himself" (the 'other's self-
view'" of the interpersonal perception matrix) on another.
The order of the presentation of these two sheets was
randomly couﬁterbalanced to deter the development of
order-related response artifacts. The instructions on the
final sheet directed the students to use the same marks as
they recorded 'the way my mother sees me' and 'the way my
father sees me'" (the '"other's view'" of the interpersonal
perception matrix). The reasoning for having the students
complete this sheet last rather than randomly ordering all
three sheets was simple. It was feared that as the subjects
continued to rate concepts on semantic differentials fatigue
might result in carelessness or have some other effect upon
the ratings. The inaecuracy of these ratings would intro-
duce additional error and weaken the strength of association
between those ratings and the rating of self (completed
first in the order of tasks). Previous pilot work com-
pleted by Helm (1978) indicated the strength of association
between '"other's view'" and the self-concept (referred to as
perceived self-validation) demonstrated the weakest of the
three associations. It was decided that it was more de-

sirable to have the weakest of associations more heavily
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laden with any error caused by fatigue than to weaken
one of the other associations where a more definite result

was anticipated.
Analysis

The procedure of having one person rate himself or
herself and another, and predict responses for the other's
self-view and view of the person is not new. However,
data collected through such a procedure has heretofore
been difficult to analyze. Dymond (1949) and Couch (1958)
allowed subjects to interact and then formed pairs of
subjects to rate themselves and their partners and pre-
dict their partners' self-views and views of the subjects.
Scores from one subject were compared with the corresponding
scores from the partner. Helm et al (1976) had students
read a fictitous scenario involving a girl and her father
and then give ratings from the girl's viewpoint of one of
the four views (the girl's view of herself or her father
or her view of how her father would see himself or her).
None of the studies have attempted to look at the relation-
ships of the four views, or interaction perceptions, gener-
ated by the same individual.

Much controversy has surrounded dyadic analysis. Ini-
tially the controversy was over the use of correlational
techniques versus the use of a distance measure (Osgood and
Suci, 1952; Cronbach and Gleser, 1953; Osgood, Suci and Tan-

nenbaum, 1957) and the support was for the distance measure.



Gradually, however, investigators began to notice flaws in
the use of the distance measure. Cronbach (1958) pointed
out that: (1) distance measures lose information regarding
the direction of differences; (2) distance scores treat re-
gression effects as if they represented real changes; and
(3) the distance index assumes an interval scale that is
often not the case. To avoid these criticisms Bronfenbren-
ner (1958) suggested a return to the use of the correlation
scores. His reasoning for doing so was exactly the same
reasoning that had lead others away from the use of the cor-
relation score to the distance score, namely that through
the use of correlation scores it was possible to statisti-
cally control for the effects of tﬁe elevation and spread
of ratings between persons (the differences between the
raters' use of the scales).

The next wave of criticisms that was leveled at dyadic
analysis centered around the fact that it was described as
a global measure when in fact it consisted of several under-
lying processes such as projection (Bender and Hastorf,
1953; Hastorf, Bender and Weintraub, 1955), elevation, dif-
ferential elevation, stereotype accuracy, and differential
accuracy (Cronbach, 1955; Gage and Cronbach, 1955). Again
the use of a correlational procedure suggested itself be-
cause it statistically controlled for the effects of both
types of elevation. The score for stereotype accuracy only
appears when rating unknown individuals and hence is not

a problem in this study. Only in hypotheses 3,6, and 9
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-where differences in perceptions of same versus opposite
sex parents are examined does the problem of differential
accuracy occur and the statistical test to be used considers
this effect although it is not totally able to control

for it.

Gage, Leavitt and Stone (1956) pointed out that another
contaminant in the process of dyadic analysis was that sub-
jects often responded to the rating instruments through the
use of intermediary keys (or response sets). Most relevant
to this study were: (1) a favorability response set which
inclined the subject to use favorable ratings to describe
self and others (and thus give a spuriously high correlation
between the self and other ratings); (2) an intermediary key
based upon the type of scores used in the analysis; (3) cer-
tain response keys based upon resorting to stereotypes and
manifest stimulus value of the person being rated; and (4)
intermediary keys based upon the central tendencies in the
use of the scales by the person doing the rating.

In this study a specific analytical procedure was de-
veloped which avoided the difficulties and criticisms men-
tioned heretofore. First a number value was assigned to
each interval on the semantic differential. One was as-
signed to the interval that was closest to the adjective
that described the largest amount of the factor it loaded
upon (moral, reputable, and wholesome on the evaluative
dimension; rugged, sensitive, and tough on the potency

dimension; and emotional, excitable, and tense on the
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activity dimension). Seven was assigned to the interwval
closest to the other adjective and numbers two through six
were assigned to the intervals in order between numbers

one and seven. Three factor scores were derived from each
individual's ratings of self, mother, father, mother's self-
view, father's self-view, mother's view of the child, and
father's view of the child. These factor scores were named
after the three dimensions of semantic space isolated by
Osgood, Suci, and Tannenbaum (1957) (Evaluative, Potency,
and Activity) and consist of the mean ratings of the three
scales which loaded on the dimension. An Overall-Average
score for each view by each individual was generated from
the mean of the three factor scores of that view. The
scores were then broken up into groups based on the sex of
the student (2 groups with an N for each group of 54),

class of the student (3 groups with an N for each group of
36), and both sex and class of the student (6 groups with

an N for each group of 18). Within each group correlations
were computed for the same dimension (Evaluative, Potency,
Activity, and Overall-Average) between self and mother
(perceived similarity to mother), sélf and father (perceived
similarity to father), self and mother's self view (per-
ceived identification with mother), self and father's self-
view (perceived identification with father), self and moth-
er's view of the child (perceived self-validation by mother),
and self and father's view of the child (perceived self-

validation by father).



In utilizing this method the correlational analysis con-
trolled for the rater's use-of-scale artifacts (elevation
and spread of scores). To control for the favorability
response set Bronfenbrenner (1958) suggested that the favor-
ability level of each item be determined in advance (by
having it rated for 'desirability') and items that were
homogeneous with respect to the favorability level then
grouped together. His suggestion was heeded in this study.
In pilot work preparatory to this study 25 students enrolled
in a social psychology class at Oklahoma State University
representing all groups in this study (but not used as
subjects in this study) were asked to rate each of the
adjectives used in the semantic differential on a seven-

" |}

step favorability continuum with "one'" representing ex-

tremely favorable, '"two'" representing definitely favorable,
"three'" representing somewhat favorable, "four' representing
neither favorable nor unfavorable, '"five'" representing some-
what more unfavorable than favorable, ''six'" representing

""'seven'" representing extremely

definitely unfavorable, and
unfavorable. The mean rating of all the students on each
adjective scale was computed. Factor scores were derived
by computing the mean of the three adjective scales which
loaded on that dimension of the semantic differential
(Evaluative, Potency, or Activity). The factor analytic
work.of Osgood, Suci, and Tannenbaum (1957) has shown these

dimensions to be independent if an equal number of scales

is used to define each dimension. In this case there were
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three scales defining each dimension. Results of t-tests
between the means of the factor scores indicated significant
differences between the Evaluative and Potency dimensions
(t24 = 3.938, p < .001) and between the Evaluative and
Activity dimensions (tp4 = 3.979, p <.001). No significant
differences were found between the Potency and Activity
dimensions (tp4 = -1.728, p ~> .05). Thus the favorability
in the semantic differential is loaded heavily on the eval-
uative dimension. While it may be true that one individual
may'perceive being "emotional" (or any of the other Potency
or Activity adjectives) as a more favorable description than
its opposite, there are no systematic biases built into the
instrument.

Since all scores used in the dyadic analysis of this
study were generated by one individual, no artifacts are
built into the study due to the types of scores used in the
analysis. Finally, since the students rated only persons
with whom they were intimately acquainted, there are no
response sets due to resorting'to stereotypes and manifest
stimulus value of the person being rated.

Comparisons between independent correlations were con-
ducted as suggested by Walker and Lev (1953) and Bruning
and Kintz (1977). Correlation coefficients were trans-
formed to Zy scores and subjected to the following com-

parison procedure:

1 1
(Zrl-Zrz)—‘—JNl_S +N2-3
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The results were compared'to the standard normal distribu-
tion to determine significance at the o< =.05 level. This
procedure was used to analyze hypotheses one, two, four,
five, seven and eight.

For hypotheses three, six, and nine, which involved
comparisons of dependent correlations, the following formula
was applied (again following the recommendation of Walker

and Lev, 1953, and Bruning and Kintz, 1977):

(rxy - Txz) X N -3)d + ryz)

2. 2. 2
v/ 2[[1+(2)(rxy)(rxz)(ryz)] - (rggt Tt ryzﬂ'

The result is distributed as IN-3 and was compared to that
distribution to assess significance at the o<=.05 level.
Because hypotheses one, four, six - A, and seven all
predicted specific directionality in the differences, one-
tailed tests of significance were employed in testing these
hypotheses. For these hypotheses the comparisons were ar-
ranged in such a manner that only difference scores falling
in the positive tail of the distribution were considered
statistically significant. For all other hypotheses two-

tailed tests of significance were utilized.



CHAPTER IV

RESULTS

For hypothesis one the correlations between the self
and mother scores were computed on each of the three dimen-
sions and the overall-average. Comparisons between the
freshmen and sophomore-junior classes and between the senior
and sophomore-junior classes on all dimensions were com-
pleted. The same procedure was repeated for the correla-
tions between the self and father scores. The results
are listed in Table I. Because the hypothesis states di-
rectionality (perceived similarity to mothers and to fathers
will be less for sophomore-juniors than for the other two
groups) a one-tailed test of significance was utilized and
only scores falling in the positive tail of the Z-distri-
bution were considered significant. As can be seen only
one score proved to be significant. This score indicated
that seniors tend to show greater overall perceived simi-
larity to their mothers than do sophomore-juniors.

Hypothesis two compared the sex differences in perceived
similarity to either parent. Again the correlations between
the self and mother scores and the self and father scores
were computed and comparisons made between the sexes on

each dimension. Table II displays the results and indicates
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no significant relationships were determined.

TABLE I

COMPARISONS BETWEEN PERCEIVED SIMILARITY CORRELATIONS OF
FRESHMEN AND SOPHOMORE-JUNIORS AND OF SENIORS AND
SOPHOMORE-JUNIORS ON ALL DIMENSIONS

Perceived Similarity Perceived Similarity
to Mother to Father
in Compared Classes in Compared Classes
Freshmen & Senior:-& Freshmen & Senior &
Sophomore- Sophomore- Sophomore- Sophomore-
Junior Junior Junior Junior
Evaluative -.085 .983 .219 735
Dimension
Potency .102 1.308 .301 ~1.109
Dimension
Activity .102 -.085 -1.381 -1.036
Dimension
Overall 715 2.352% -1.178 -0.731
Average
*D .01

The differences in perceived similarity to the same-sex
verses the opposite-sex parent were examined next. Com-
parisons were made for the male and female groups to deter-
mine if members of either or both groups showed greater
perceived similarity to one parent than to the other. The
results are arranged in Table III. Positive scores indicafe
greater perceived similarity to the same-sex parent, whereas

negative scores are indicative of greater perceived
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similarity to the opposite-sex parent. As is noted, males
showed a significantly greater overall perceived similarity
to their fathers than to their mothers, despite the fact
that this difference was not demonstrated in any of the
dimensions. Females, on the other hand, showed no signfi-
cantly greater overall perceived similarity to one parent
than to the other, but did show significantly greater per-
ceived similarity to their fathers than their mothers on

the evaluative dimension.

- TABLE II

COMPARISONS BETWEEN PERCEIVED SIMILARITY CORRELATIONS OF
MALES AND FEMALES ON ALL DIMENSIONS

Perceived Similarity | Perceived Similarity
to Mother to Father

gyaluagive 1.005 , 010

imension
Potency .864 .207
Dimension
Activity ' -.667 -1.010
Dimension
Average

(p= .05 requires a Z_ critical value of £ 1.96

Table IV reflects the results of the comparisons made
to test hypothesis four. The comparisons were made and

tested in the same manner as described for hypothesis one
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except that the correlations compared were the self and
mother's self-view and the self and father's self-view
rather than the self and mother or father. As was also

the case in hypothesis one, the only statistically signifi-
cant finding was that seniors tended to show greater per-
ceived identification with their mothers than did sophomore-

juniors.

TABLE ITI

COMPARISONS BETWEEN PERCEIVED SIMILARITY CORRELATIONS WITH
SAME-SEX AND OPPOSITE-SEX PARENTS OF MALES
AND FEMALES ON ALL DIMENSIONS

Evaluative | Potency Activity | Overall
Dimension Dimension |Dimension| Average
Males .125 .780 1.413 1.708%*
Females -2.057* -.043 .630 1.238
*p £ .05

In testing hypothesis five comparisons were made between
the sexes to determiﬁe if either sex reported a greater
perceived identification to mother or to father than did the
other sex. A positive score indicated greater perceived

identification by males than by females, whereas a negative



score was indicative of greater perceived identification by
females than by males. As Table V indicates in all cases
females showed greater perceived identification. However,
in only one case was the greater perceived identification
significantly different between females and males. 1In that
case females tended to report significantly greater per-
ceived identification to mothers in the activity dimension
than did males. While the score indicating the greater
overall perceived identification to mothers by females was
not significant (E.<:-07)’ it was indicative that further

reearch in this area may prove fruitful.

TABLE IV

COMPARISONS BETWEEN PERCEIVED IDENTIFICATION CORRELATIONS
OF FRESHMEN AND SOPHOMORE-JUNIORS AND OF SENIORS
AND SOPHOMORE-JUNIORS ON ALL DIMENSIONS

. Perceived Identification in Compared Classes

to Mother to Father
Freshmen & Senior & Freshmen & Senior &
Sophomore- Sophomore- Sophomore- Sophomore-
Junior ) Junior Junior Junior
Evaluative -
Dimension .487 .333 -.532 .057
Potency
Dimension -.130 -.146 .861 -.406
Activity
Dimension -130 1.357 -.849 -.955
Overall
Average -252 2.405% .264 .707

* p <.01

43



44

TABLE V

COMPARISONS BETWEEN PERCEIVED IDENTIFICATION CORRELATIONS
OF MALES AND FEMALES ON ALL DIMENSIONS

Perceived Identification |Perceived Identification
to Mother to Father
Evaluative
Dimension =975 -.697
Potency _
Dimension - 091 -1.707
Activity _ %* _
Dimension 2.378 -390
Overall-
Average -1.818 -1.298
*p <.02

Hypothesis six consisted of two parts. Part A involved
determining whether or not males expressed greater perceived
identification with fathers than with mothers. Part B like-
wise involved determining whether or not females expressed
greater perceived identification with one parent than with
the other. Testing hypothesis six-part A involved compar-
isons between the perceived-identification-with-father and
perceived-identification-with-mother scores. As before, a
positive score indicated a greater perceived identification
with father and a negative score was indicative of a greater
perceived identification with mother. The results of the
comparisons reported in Table VI demonstrated that no sig-
nificant differences were found. Comparisons between the

same scores generated by the female group lead to the other
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results reported in Table VI. 1In this row positive scores
depicted greater perceived identification with mothers and
again in the activity dimension females showed greater per-
ceived identification to mothers than to fathers. In no
other area, however, were the differences in perceptions

statistically significant.

TABLE VI

COMPARISONS BETWEEN PERCEIVED IDENTIFICATION CORRELATIONS
- WITH SAME-SEX AND OPPOSITE-SEX PARENTS OF
MALES AND FEMALES ON ALL DIMENSIONS

Evaluative | Potency Activity Overall
Dimension Dimension |[Dimension| Average
Males -.198 -1.093 -.571 .820
Females 1.118 -.686 2.790% 1.290
*p € .01

Tests of the last three hypotheses all involved compar-
isons between the self and mother's-view-of-child scores and
between the self and father's-view-of-child scores. Hypo-
thesis seven involved comparisons between the classes to
determine if freshmen and/or seniors demonstrated signifi-
cantly greater perceived self-validation by mothers or

fathers than did sophomore-juniors. Again due to the
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~directionality of the hypothesis only scores falling in
the positive tail of the distribution were considered
significant. The results of the comparisons are sum-
marized in Table VII. As can be seen seniors reported
significantly greater self-validation by their mothers in
the activity dimension than did sophomore-juniors. Also
seniors tended to report significantly greater self-valida-
tion by their fathers in the potency dimension than did
sophomore-juniors. In neither case was the overall differ-

ence between the classes statistically significant.

TABLE VII

COMPARISONS BETWEEN PERCEIVED SELF-VALIDATION CORRELATIONS
OF FRESHMEN AND SOPHOMORE-JUNIORS AND OF SENIORS
AND SOPHOMORE-JUNIORS ON ALL DIMENSIONS

Perceived Self-Validation
in Compared Classes

to Mothers to Fathers
Freshmen & Senior & Freshmen & Senior &
Sophomore- Sophomore- Sophomore- Sophomore-
Junior Junior Junior Junior
yauative | ) 580 -2.092 049 - 540
potency | -.o008 .796 1.166 1.682%
SeLIVILY | 1.588 1.958% -.195 _.240
232;2; ~1.044 1.369 2.116 650

*p < .05
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Determining sex differences in the perceived self-
validation of students by their mothers and by their fathers
was the intent of hypothesis eight. Summarized in Table
VIII are the results of the comparisons that were made. In-
asmuch as positive scores reveal a greater perceived self-
validation reported by males and negative scores reveal a
greater self-validation reported by females, it can be seen
that females stated greater overall perceived self-valida-
tion by their fathers than did males. This was especially

true on the potency dimension.

TABLE VIII

COMPARISONS BETWEEN PERCEIVED SELF-VALIDATION CORRELATIONS
OF MALES AND FEMALES ON ALL DIMENSIONS

Perceived Perceived
Self-Validation Self-Validation
by Mother by Father
Evaluative 611 -.076
Dimension : :
Pgtency -1.722 -2.616%*
Dimension
Activity 182 071
Dimension . )
Overall- 631 -2.298%
Average
*p<< .03
**pg .01
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The final hypothesis tested was to determine if either

sex reported differences in perceived self-validation by the

same-sex versus the opposite-sex parent.

comparisons are reported in Table IX.

The results of the

Realizing that posi-

tive scores reveal a greater perceived self-validation by

the same-sex parent and negative scores are indicative of

greater perceived self-validation by the opposite-sex parent,

it can be noted that females reported a significantly

greater overall perception of self-validation by their

fathers than by their mothers, although no dimension by it-

self indicated significant differences.

Males showed no

significant differences between their perceptions of self-

validation by their fathers and self-validation by their

mothers.

TABLE IX

COMPARISONS BETWEEN PERCEIVED SELF-VALIDATION CORRELATIONS
WITH SAME-SEX AND OPPOSITE-SEX PARENTS OF MALES

AND FEMALES ON ALL DIMENSIONS

Evaluative | Potency Activity Overall

Dimension Dimension |Dimension| Average
Males -1.028 .319 -.067 -.518
Females -.281 -1.356 -.64 -2.261%

*pg .05




CHAPTER V.
DISCUSSION

In examining the totality of the results generated in
this study, several important findings emerged. First it
was apparent that seniors reported significantly greater
overall perceived similarity to and perceived identification
with their mothers than did sophomore-juniors. Also it was
noted that seniors expressed significantly greater perceived
self-validation by their mothers on the activity dimension
and by their fathers on the potency dimension than did sopho-
more-juniors. In no case did any significant differences in
perceived similarity, perceived identification, or perceived
self-validation emerge between freshmen and sophomore-
juniors. The third important finding in this study was that
males reported significantly greater perceived similarity to
their fathers than to their mothers. They did not report
any significant differences between perceived identification
with fathers and perceived identification with mothers, nor
between perceived self-validation by fathers and perceived
self-validation by mothers, however. Females noted a sig-
nificantly greater perceived similarity to their fathers
than to their mothers on the evaluative dimension, a signif-

icantly greater perceived identification with their mothers
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than with their fathers on the activity dimension, and a
greater overall perceived self-validation by fathers than by
mothers. Also they expressed a greater perceived identifi-
cation to mother on the activity dimension and a greater
overall perceived self-validation by fathers than did males.
Hypotheses one and four received partial support from
the results of this study in that seniors portrayed signifi-
cantly greater overall perceived similarity to and perceived
identification with their mothers than did sophomore-
juniors. Thus it can be inferred that the reasoning that
lead up to the hypotheses may be correct. But what about
the parts of the hypotheses that predicted significantly
greater perceived similarity and identification by freshmen
than by sophomore-juniors? The fact that the results con-
sistently failed to demonstrate any significant differences
indicated that in fact there probably were no differences
between freshmen and sophomore-juniors in their perceptions
of their relationships with their parents. A study by Kohn
and Fiedler (1961) reported significant differences in the
perceptions reported by high school freshmen and college
freshmen, but not in the perceptions reported by college
freshmen and college seniors. Considering the results of
this study in the light of Kohn and Fiedler's findings, it
is suggested that perhaps it is sometime during the high
school years that the students begin to differentiate their
perceptions of themselves from their perceptions of their

parents and their parents' self-views rather than after the
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early weeks of college as had been hypothesized. Further
testing using a wider span of ages would help to resolve
this question. On the basis of the evidence available, how-
ever, it can be stated that seniors report significantly
greater perceived similarity to and perceived identification
with their mothers.

It is interesting to note that the differences between
seniors and sophomore-juniors in perceived similarity and
perceived identification occurred only in}their relation-
ships with their mothers, not their fathers. Thus we are
forced to conclude that no group reported any significant
differences in perceived similarity and/or perceived ident-
ification with fathers and that no changes occur in those
perceptions during the college years.

In examining the differences between classes in the
reporting of perceived self-validation by parents again only
partial support could be found for the hypothesis (number
seven). Seniors expressed greater perceived self-validation
by their mothers than did sophomore-juniors, but this dif-
ference was confined to the activity dimension. Keeping in
mind that the activity dimension on the Personality Differ-
ential represented the excitability level of a person and
was thus to some extent a measure of temperment, the results
of this part of the study suggested that seniors feel like
their mothers understand and agree with the students’
thoughts about their (the students') temperments.

Seniors also indicated greater perceived
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self-validation by their fathers than did sophomore-
juniors, but this difference was exhibited only on the
potency dimension. It therefore appears that the seniors
feel like their fathers understand and agree with the stu-
dents' thoughts about their (the students') capability to
meet the challenges of life (their '"toughness' as the name
of this factor on the Personality Differential implies).

The fact that the tests of hypothesis two concerning
sex differences in perceived similarity to either or both
parents revealed no significant differences lent support
to the findings and conclusions of Kohn and Fiedler (1961),
and called into question the findings in studies by Manis
(1958) and Gray and Klaus (1956). There appeared to be
no differences in perceived similarity to either of the par-
ents between males and females.

When comparing the perceived-similarity-to-mothers and
perceived-similarity-to-fathers correlations for each sex
(the tests of hypothesis three), however, an apparent dif-
ference between the two sexes emerged. Males reported
significant differences between the two correlations, where-
as females did not. Males perceived themselves as more
similar to their fathers than to their mothers. Females,
on the other hand, did not express perceptions of being
more similar to one parent than to the other. These findings
supported the results obtained by Lazowick (1955). To ac-
count for this sex difference in perceived similarity .to

the same-sex verses the opposite-sex parent, Helper (1955)
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suggested that children are differentially reinforced for
modeling after and expressing statements about similarity

to the same-sex parent. Males, it would seem, are rein-
forced for being similar to their father, whereas female's
reinforcements are not contingent upon similarity to mothers.
Thus it seems that whether or not the males actually are
more similar to their fathers (which is not within the

scope of this study to investigate), their prior reinforce-
ment history has been such that they report more similar
perceptions of themselves and their fathers than the females
do.

The fourth of the major findings of this study declared
that females reported greater perceived similarity to fathers
than mothers on the evaluative dimension, greater perceived
identification with mothers than fathers on the activity
dimension, and greater overall perceived self-validation by
fathers than by mothers. Each one of the three parts of
this finding is important because each one provides help
in determining the totality of the picture.

The fact that females reported greater perceived sim-
ilarity to their fathers than to their mothers on the eval-
uative dimension (which represents the morality of the
person) indicated that they distinguished between their
parents on a good-bad continuum and decided they were clo-
ser to their fathers than to their mothers on that continu-
um. The reports of greater perceived identification with

their mothers than with their fathers on the activity
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(or excitability) dimension indicated that they believed
they shared with their mothers a common perception of
their temperaments. This result lent a small amount of
support to hypothesis six.

Hypothesis eight and nine received support from the
females in that they reported greater overall perceived
self-validation by fathers than by mothers and greater
overall perceived self-validation by fathers than did the
males. Taken together these results demonstrated a ''daddy's
girl" phenomenon. The fact that females reported greater
perceived self-validation by fathers than by mothers indi-
cated that they saw their relationships with their fathers
as less critically accepting and supportive than their re-
lationship with their mothers. The fact that females per-
ceived more self-validation by fathers than males tends to
indicate that fathers are less critical and expectant of

daughters (and hence more accepting) than with sons.

In viewing the results of the comparisons of perceived
identification correlations between males and females (the
tests of hypothesis five), it becomes apparent that in
every instance females as a whole expressed greater per-
ceived identification than did males. While only one of
the results was statistically significant at the e<=.05
level, the overall impression suggested a trend in need of
further investigation. It appears, however, that in general
females tend to report greater perceived identification

than males.
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Looking specifically at the one statistically signifi-
cant result in the tests of hypothesis five, it appeared
that females not only showed greater perceived identifi-
cation with their mothers than their fathers on the activity
dimension, but they also reported greater perceived ident-
ification with their mothers than did their male counter-
parts. Thus not only did they believe they shared with
their mothers a common perception of their temperments, but
they also reported a much stronger belief about it than did

the males.



CHAPTER VI
SUMMARY

This study has looked at the changes that college stu-
dents reported concerning their perceptions of their inter-
personal relationships with their parents as they advanced
from freshmen to seniors. The literature as shown that
numerous changes take place in their attitudes as well as
their actions. Changes that occur in their perceptions of
themselves and others while in college have an effect upon
their perceptions of their interpersonal relationships.
This is most notably true in their relationships with their
parénts. Changes in three important aspects of the inter-
personal relationships were examined in this study: per-
ceived similarity, perceived identification, and perceived
self-validation.

Results indicated partial support for the hypotheses.
Specifically it was determined that seniors showed greater
overall perceived similarity and perceived identification
to their parents than did sophomore-juniors. Also they ex-
pressed greater perceived self-validation by their mothers
on the activity dimension and by their fathers on the poten-
cy dimension than did sophomore-juniors. These notable
differences illuminated the fact that there are differences

between the way seniors perceive their relationships with
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parents and the way sophomore-juniors perceive their paren-
tal relationships. ©No such differences were found between
the freshmen and sophomore-junior classes. It was suggested
that perhaps the onset of the differentiation between tne
perceived self and the perceptions of parents and parents'
self-views occurred during the high school years rather
than the early college years. It was recommended that
further research utilizing wider age spans be conducted if
information regarding the entire process of the changes in
perceived similarity, perceived identification, and per-
ceived self-validation of adolescents (rather than just
college age adolescents) is desired.

Another of the results of the study suggested that
males perceived greater overall similarity to fathers than
to mothers. Females did not. It was suggested that males
and females received differential reinforcement for modeling
after and expressing statements about perceived similarity
to their fathers, whereas the reinforcements received by
females was not contingent upon such behaviors.

The other major results of this study concerned the
perceptions of females. It was determined that they ex-
pressed greater perceived similarity to their fathers than
to their mothers on the evaluative dimension, greater per-
ceived identificaiton with their mothers than with their
fathers on the activity dimension, and greater overall
perceived self-validation by their fathers than by their

mothers. Also they reported greater perceived identifica-
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tion with their mothers on the activity dimension and greater
overall perceived self-validation by fathers than did males.
Discussion centered around the idea that females distin-
guished between their parents on a good-bad continuum and
perceived themselves as closer to their fathers on that
continuum. Also a '"daddy's girl" phenomenon emerged in

that females reported less critical acceptance (greater
self-validation) by their fathers than by their mothers and
definitely more than males. It was mentioned that although
not statistically significant females expressed greater per-
ceived identification with their mothers than did males in
every case suggesting an idea in need of further investi-
gation. Finally it appeared that females believed they
shared a common perception of their temperaments with their
mothers, and reported a much stronger belief about it than

did the males.
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APPENDIX



This study is designed to investigate the way in which people think about
themselves and about their parents. The results which are obtained will be com~
pletely confidential and will not affect you in any way. With your cooperationm,
we hope to discover some of the factors which are important in family life. You
can contribute to this study by giving your frank and immediate reactions to the
items which are presented on the following pages.

Each of these items will consist of two words which are opposite in meaning,
such as:

Confident : : : : : : Unsure

Note that these words are separated by seven spaces. Your task will be to use
items of this type to describe yourself, your parents, what your parents think
about you, and what they think about themselves.

For example, if you were asked to describe yourself (using the letter "S"),
you would put an "S" in the space which best tells how confident or unsure you
ordinarily consider yourself to be. If you think of yourself as being extremely
confident you would place the "S" in the space nearest the word Coniident, as
‘shown here:

Confident ES : : i : : : Unsure

If you think of yourself as being definitely confident, but not extremely
confident, you would place the indicator one space farther away from the word
Confident, like this:

Confident : ES : . : ! : : Unsure

If you think you are neither confident nor unsure you would place the indi-
cator in the middle space, like this:

Confident : : : 55 : : : Unsure

If you think of yourself as being somewhat more unsure than confident, you
would use the first space on the Unsure side of the middle.

Confident : H : : ES : : Unsure

Finally, if you think of yourself as being definitely unsure, you would place
the indicator one space away from the Unsure side of the scale, and if you think
you are extremely unsure, you would use the space which is nearest to the word
Unsure.

Please remember that there are no right or wrong answers. Some of the items
will seem very real and concrete, while others may seem somewhat abstract. We want
your frank reaction to each of the items. You can be most helpful by working
rapidly, without stopping to think much about your answers. Please do not omit
any items and mark each item only once. It is important that you mark only omne
space (not between spaces).

Thank you for your cooperation.
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Tense
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Relaxed

Moral

Immoral

Withdrawn

Outgoing

Wholesome

Unwholesome

Tender

Tough

Delicate

Rugged

Mature

Immature

Logical

Intuitive

Insensitive

Sensitive

Active

Passive

Confident

Unsure

Unemotional

Emotional

Disreputable

Reputable

Predictable

Unpredictable

Subjective

Objective

Excitable

Calm




INFORMATION SHEET

Sex: Male Female

Student ID Number

Class: Freshman Sophomore Junior Senior
Other

If you are a freshman, did you graduate from high school

this past spring (1979)? Yes
If you are a sophomore, did you graduate from high school

last spring (1978)? Yes
If you are a junior, did you graduate from high school

two years ago (1977)? Yes
If you are a senior, did you graduate from high school

three years ago (1976)7? Yes
Are you single? Yes
Do you live somewhere other than with your parents while

attending Oklahoma State University? Yes
Do you live with your parents when not at 0.S.U.? Yes
Are both your natural parents still alive? Yes

B

Are your natural parents married and living at the same
residence? ' Yes

Have you ever lived with anyone other than your natural
parents? Yes

68



What percentage of your financial income and support is supplied by
either of your parents? (100% means your parents totally sup-

% port you; 0% means your parents contribute nothing to support
you)

How often do you plan to get home this semester?
At least once a week

Several times a month
Twice a month

Once a month (3 or 4 times a semester)
Twice a semester

Once a semester

Not until after the semester is over.

Where do you live while at 0.S.U.?
Dorm
Fraternity/Sorority House
Apartment/Married Student Housing
In my parents home

When you go home for a visit, with whom do you spend the most time?
Your parents
Your brothers and sisters

Your friends
Other (Please list)

On the average trip to your parents' home, how long do you stay?
Less than one day

One full day

Two days

Weekends

Longer
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How would you describe your relationship with the opposite sex?
Married

Engaged
Living together

Dating only one person

Dating around
Not dating

Divorced

Other (please explain)
How intensely have you béen involved in the past with a member of

the opposite sex?
Married

‘ Engaged
Living together

Never

dated

Other (please describe)

Dated only one person 'steady"
Dated around frequently
Dated around infrequently
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Enter the following information for each of your brothers and sis-
ters and yourself in order from oldest to youngest.
to give the year of birth of all including yourself. Indicate
which person is you by circling the heading above your descrip-
tion of yourself

Order of birth

Year of birth

1st
Child

Cont

Znd
Child

3rd
Child

tinue on the

4th
Child

back

Sth
Child

if necessary

6th
Child

7th
Child

Be sure

8th
Child

9th
Child

Sex, M or F

Still living at
parents' home?

Answer Yes or Qg
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