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CHAPTER I°
INTRODUCT ION

In June 1976, = basic concept of zdult education was declared that
zdult educstion in developing countries is for Man, by Man, end from
¥on (HMall »nd Kidd, 1978). The declaraziion has been knowm zs the
rztion of Dar es Salzam because it was declared by the International
Conference on Adult Wducation and Development held in Dar es Salaam.

YMan is defined by the conceptor of the declaration s he who has
his own ability to make himself, to act deliberately for self determined
purpose which distinguished him from other animsls, And development
must be defined as the expansion of Man's own consciousness, and there—
fore his power over himself, his environment, znd his society. Change
toward such development is considered as purposeful change with active

D

&

rticipation of individusl involved.

N

ursus Pertanian Tamen Tani (Agricultural Training Center "Taman

>

Tani" or KPTT) wes founded in 1965 in Salatiga, Ceniral Javas, Indonesie,
as part of the Txtension Department of the Institute for Teacher Train-
ing and Zducation "Sanata Dharma" in Yogyakarta. It hes been organizing
& one year adult education program in agriculture since its establish-
ment, This program has a main objective: to trein and educate highly
motivated pioneer farmers, who have the courage to lead and direct the
rural community in improvements and innovations in farming practices
the

and animal husbandry, in accordance with the potential of community.
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Yo doubt, the prosram organized by KPTT ¢

n

elatica is an adult educa=-
tion program in agriculture intended really fTor development. Change to-
werd development must occur firstly within the trainees. This change
needs to be considered as a purposeful changs with active participation
of the individual trainees,

Adult trainees attending the one year program zlways become the
main concern of the administration. The focus of concern has been put
on this guestion: "How can these adults be helped in building their
learning process toward achieving the mein objective?' One possible an=
swer is by improving continously the program in a way that the achieve=

ment would be higher, This study was planned to prompt improvement with=

out eliminating the existing program.
Statement of the Problem

To administer a continuous improvement without eliminating the ex=—
isting program needs a specific streategy. One of the sirategies which
is available to be adopied is the "infusion strategy". This stratesy is
based upon the need of new emphases for the existing program.

The problem that the administration has to face is: "What kind of
new emphzasis need to be infused in the exisﬁing program to produce the
necessary improvement?" New empheses coming from the perceptions of
trainees, ex~trainees, and instructors would help to get zn improvement
which might be more acceptable in prompting the need. Hopefully, such
en improvement would influence the lezrning process of the nsw trainees

toward beitter achievement.
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Purpose of the Study

In order that KPIT Salatiga's administration may be able to affect
continuous program improvement to help the trainess' achievement of
their learning process, this study was conducted to identify the per-
ceptions of the trainees, the ex-trainees, and the instructors toward
the learning activities of the one year program selected by the ad-

ministretion.
The Objectives

The objectives of this study were:

1, To identify the perceived importance of the selected learning
activities toward achieving the main objective of the program.

2. To identify the perceived opportunity of using new skills, ba-

sic xnowledge, and other innovative capabilities toward further de-

velopment of local communities,
Assumptions

The following assumptions were made in order to conduct the study:
l. The ranking scales of perceived importance of the three groups
(trzinees, ex~trainees, and instructors) in zverage indicate that ons

b

unit of learning activity is more important or less important than
the other one,

2+ The renking scales of perceived opportunity of the three groups
(trainees, ex~trainees, and instructors) in average indicate that one

unit of learning zctivity has more prospective usefullness or less

prospective usefullaess than the other one,
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3« The learning activity unit which has higher or lower ranking in-
dicates that it will be more acceptable or less acceptable to be empha~
sized.

Lie The trainees can discover more meaning from the more important
learning activity wnit which will be more acceptable to be emphasized.

5. The trainees can discover more meaning from the learning scti-
vity unit which has more prospective usefullness which will be more ac=—

ceptable to be emphesized.

Limitations of the Study

The limitations of the study were:

1. Implications of this study may not be applicable to other pro-
grams that are administered by XPIT Salatige beside the one year adult
education program.

2, Implications of this situdy may not be applicable %o any other
Institutes! progrem which is administered as a one year aduli education

programe.
Scope of the Study

The study, in dezling with perceptions, chose only two values to
be measured: 1) the imporiance ofkthe learning activity units toward
achieving the mein objective, and 2) the opportunity for use of the new
knowledge, skills, and other immovative abilities as the results of al-
tending the program for further development of the local communities.

The learning activity units were limited only to those which were

required to be accomplished by individual trainees atiending
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Trzinees, ex-tirainees, and instructors were considered zs those
who still have involvement in the one year adult education prosram in
agriculture or those who still have communication with the administra=-

tion.
Definition of Terms

Trainee is an adult person between 20 and 30 years of age, still
attending the one year adult education program in agriculture adminis-
tered by KPIT Salatiga after passing through the selection process,

Ex—trainee is a trainee who has completed the whole program,
having a kind of certificate from the administration.

Instructor is a full=time or a part—~time teaching staff who is
responsible to providing supervision, personal guidance, assistance,
information to the trainees and to the ex=trainees toward achieving
the objective of the program.

Learning activity unit or unit of learning activity is a unit of
practical experience, or theoretical instruction, or personal guid=—
ance selected by the administration to be accomplished by each individ-
ual trainee attending the program.

Importance value is the value of a learning activity unit in
terms of its importance to achieve the main objective,

Opportunity for use value is the value of a learning activity

unit in terms of the opportunity to use its outcomes: the new know-
ledge, skills, and other innovative abilities.

Administration are those who are responsible to administer and
develop the program consisting of one executive director assisted by

five persons as assistants.



CHAPTER ITI
REVIEW OF LITERATURE

The purpose of this chapter is to presént a brief descriptions of
KPIT Salatigas: its one year adult education program in agriculture (main
objective, strucﬁuie, facilities, and requirements for admission), and
the result of the program, and to recommend an alternative for improve-
ment of the program. Rationale is presented in order to help the adminis—
tration to know how far the recommended alternative for improvement is

reasonables The prospect for improvement is also discussed.

KPIT Salatigas: One Year Adult Education Program

in Agriculture

KPIT Salatiga by its nature is an agricultural training center., It
was founded in 1965 at Salatiga, Central Java, Indonesia, as part of the
Extension Department of the Institute for Teacher Training and Education
"Sanata Dharma" in Yogyakarta. This institute has providedlone year traine-
ing program named by this study as "one year adult education program in
agriculture" since its establishment. The one year adult education pro-
gram has a main objective stated by its founders as?

e o o ¢ o« 1O train and educate highly motivated pioneer farm-

ers, who have the courage to lead and direct the rural commu=

nity in improvement and innovations in farming practices and

animal husbandry, in accordance with the potential of that com=
mmnity (Yayasan Purba Denarta, 1979, pe 1k).

N



For organizing the program toward achieving the ma2in objective a
simple structure was established., This structure consists of a board of
directors: 6 peopley, and 1 executive director who is assisted by 5
full-time teaching staff. Between 1965 and 1971 KPTT Salatiga was under
the legal umbrella of the Institute for Teacher Training and Education
"Sanatz Dharma"'s Extension Department. But since 1971 it has been an
independent organization under the name of Yayasan Taman Tani.

Facilities are provided in the forms of land, livestock, building,
library, and many kinds of equipmente. Land available for practical worck
consists of':s wet rice field = 5,000 m2, dry land = 60,000 m2, vegetabls
and flower gardens = 30,000 m2, and pond = 500 m2. Livestock available
are: L cows, 200 pigs, 5 goats, 200 chickens, 30 ducks, 20 rabbits, and
fishe Other facilities consist of: boarding accomodation for 30 people,
dining and recreation equipment, and 2 Land Rover cars.,

The one year adult education program in agriculture provides a
training program consisting of practical experiences, theoretical in-
structions, and intensive personal guidances. Courses are organized for
one year in langth from which every six months a new group of trainees
starts an enrollment. Two weeks of svery course are spent in practical
assignment in the farm,

Some raquirements are asked for admission:

1. Minimum of junior high school education,.

2¢ Between 20 and 30 years of age.

3e Capable of thinking for themselves, and enthusiastic about farm-
ing and social problems.

Lo Hezlthy enough to practice farming,

o
S5
D

5« Sent hy an organization/individual who i3 responsibla for
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course fees, and guarantees, if not a future job, a continuing agricul=-
turzl commitment for the trainee on completion of the course.

6. All candidates are selected by KPTT but a selection is expec=
ted by the sending égency, particularly in the case of trainees from
outside Java.,

7. A deposit of 10,000 rupiah = $ 20,00 (1979: $ 1,00 = 500 rupi-
zh).

A survey made by Yayasan Purba Danartz mentioned some excellent
results of the one year adult education program in agriculture. Be=-
tween 1965 and 1979 there had been approximetely 28 groups with a to-
tal number of 339 ex~trainees, These alumni had been spread around
the country. The earlier groups of these trainees proved to have very
effective results as being pioneer farmers, instructors, or trainers
at a slightly lower educational level particularly outside Java. In
many areas outside Java 1t was ex-~trainees who were the first trained
people, who helped to set up systematic training programs which, having
close connection to XPIT Salatige, created an excellent cooperative

"network" around the country.
A Recommended Alternative for Improvement

Trainees attending the program always become the main concern of
the administrator. They come to KPTT Salatiga after having passed
through 2 selection. During attending the program, they are expected
not only to have enough perseverence and commitment to the whole pro-
gram but also to be able to achieve as high as possible the main objec—
tive.

Based upon the survey made by YPD, there was evidence that the



existing program worked very well, So if an alternative for improve-
ment is recommended, it will deal with the continuous improvement that
has been done by the administratiomn. There is no reason to rebuild the
existing program. The alternative for improvement as recommended by
this study is intended to help the administration in dealing with the
achievement of the trainees attending the program. What is recommen-
ded to be improved is the learning activities through which the train-
ees build their learning processes,

There are a couple of improvement strategies available to be used
to affect the learning rrocess of adult people without eliminating the
existing structure of program. Reinhart (1979) mentioned at least three
different strategies available to be used: 1) Infusion Strategy, 2) In=-
terlocking Strategy, and 3) Unifying Strategy. Infusion Strategy might
be the most frequently used in program improvement. In dealing with
the career education field, Reinhart (1979) explained further that the
infusion strategy introduces selected elements into the existing cur-
riculum, continues to fulfill its intended purpose, but with new empha-
sis and hopefully new meaning for the student.

The infusion strategy is recommended by this study to be adopted
by KPTT Salatiga's administratiom for their program improvement, that
will be introduced by this strategy is the selection of learning acti-
vities based upon their importance and opportunity for use values as
perceived by the trainees, ex-trainees, and instructors toward achie-
ving the main objective., Learning activities perceived by the trainees,
ex~trainees, and instructors as more important and having more oppor—
tunity for use, need to be emphasized in order to help the learners

get more meaning form what they learn. So infusion strategy promotes
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all at once the active participation and involvement of the trainees,
ex=trainees, and instructors in decision meking process in dealing with

selecting the learning activities for the coming programs.
Rationale
Individual Learner's Personal Discovery

In relation to the problem of learning, Combs (1967) stated:

The problem of learning, modern psychologists tell us, always

involves two aspects. One is the provision of new information

or experience; the other has to do with the individualt's per-

sonal discovery of the meaning of information for him. The

provision of information can be controlled by an outsider

with or without the cooperation of the learner., It can even

be done, when necessary, by mechanical means which do not re-

quire a person at all., The discovery of meaning, however, is

a quite different matter. This only takes place in people and

connot occur without the involvement of persons in the pro-

cess, This is the humen side of learning (p. 73).
Problems of learning in the case of trainees attending the one year
training program at KPTT Salatiga should be traced through the involve-
ment of the two aspects as described by Combs above, From both aspects,
the humen aspect might be the one which always requires more attention
from the administration. At least there are two reasons that need to be
considered. One is that the achievement made by an individual trainee
depends totally on how far he is able to work in his "self discovery
process', The other is that the main objective expected to be achieved
assumes that each trainee has potential to be trainer, instructor, or
informal leader for the commmity; and the quality of leader is deter—
mined by the innovativeness and the creativeness of the trainee. Inno-

vetiveness and creativeness might come more from self=discovery process

within the individual person rather than from the provision of enough
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information,

One consideration might be that each traines needs fto be accepted
and treated as an adult. An adult will learn more from what he disco-
vers as more meaningful. More specifically, the consideration might be
referred to the characteristics of adult learners, For such considera-
tions, a statement by Knowles (1973) might be valuable:

I speculate, with support from research « » » » ¢ o that as

an individual matures, his need and capacity to be self=di-

recting, to utilize his experience in learning, to identify

his owm readiness to learn, and to organize his learning

around life problems, increases steadily from infancy to
pre-adolescence, and then increasingly rapidly during adoles—

cence (pe L3).
Tt can be said thet "the need and capacity to be self-directing' as men-
tioned by Knowles (1973, Pe 43) above, assumes the existence of self=-

personal discovery process an adult learner,

Selection of Learning Activities

For an adult léarner, the learning activities selected by the
adult learnmer himself might be different than those chosen by other
people. Hopefully, learning activities selected by trainees, ex~train-
ees, and instructors would produce more appropriateness, effectiveness,
and satisfaction. And they would provide more motivation to the new
trainees, A result is expected that the achievement of the new train-
ees should be higher,

Buty the problem now ist: "How can the trainees, ex~trainees, and
instructors select the learning activities?" Some criteria for selec~
tion must be chosen. Szczypkowski (1980) mentioned that there are five
criteria for selecting learning activities in adult education programs

includings
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1. Appropriateness of the activity for the objectives and content
of the program.

2+ Suitability of the activity for the intended learner group.

3. Effectiveness of the activity in relation to the stage of the
adult education program.

Le Satisfactory pacing and variety of learning actiyities for each
session or learning episode,

5¢ Compatibility with the resource person's teaching or facilitat—
ing style.
These five criteria are availabe to be used for planning a new adult
eaucation program. For the purpose of this study, choosing two or three
criteria from those five and modifying them as necessary might be prompt-
ede Or, formulating new criteria by using some elements that
Szczypkowski developed in his five criteria should be a good alternative,

Two criterie were chosen by this study: 1) the importance of learn—
ing activities toward achieving the mezin objective, and 2) the opportu=—
nity for use of the nsw knowledge, skills, and other innovative abil-
ities asg the result of the achievement for furthzr development of com=
munities, The first criteriz might have some similarities with the
first criteria of Szczypkowski. Thz second criteriz hssa't any similar-

ity at 211,

e2line of Importance and Cnportunity

o
£

How far does the feeling of importznce determine the learnins pro-
cess of adult learmer? Combs (1967) expressed his opinion as such:

What we think, what we hear, whom we listen to, even what we
see is determined by what we feel is important . . . There is



nothing more desperate than 2 person who has not decided
what is truly important. For when we do not know what is im—
portant we climb aboard a dizzy merry-go-round that gets us
novhere (ppe 76~77).
It might be reasonable enough to say that the feeling of importance de~
termines the learning process of an adult learner,
It is a necessity that an adult_learner knows what is important
.to be learned, in order to prevent himself from doing a desperate thing,
How far does the feeling of opportunity for use determine the 1eafn~
ing process of adult learner? The feeling of prospective opportunity
determines the learning process of the aduit learner in the sense that
the learning process will go beyond the limitations of the most basic
needs toward what Maslow (1971, p. 162) calléd "self-actualization",

toward full functioning of all skills, knowledges, and all other ca~

pacities and potentials,

The Interdependent Relztion Between Outcomes and
Learning Ixperiences

Bvidently, there is a relation between the use of outcomes ex—
pected from the program and the value of learning experiences produc—
ed by the program. The use of program outcomes and the value of pro-
gram learning experiences are "interdependent" (Forest, 1975). The
more useful the outcomes, the more valuable the program learning expe—
riences, And there is no question that the value of program outcomes
varies according to the individuel'!s learning experiences related to
the program.

Fducation provided by KPTT Salatige is sxpected %o creste 2z kind

of 1ifelong education which should be continued and developed by the



trainees themselves after they finish the program. Such expectation
will be real only if the improvement process reflects not only on the
real needs of the trainees, but also on the living of the society. So-
ciety in Indonesia has been changed quite rapidly. Knowledge and
skills knovm as relevant for living in the past might be not relevant
any more.

A slowness of reaction by KPTT Salatigs as an institution involved
in adult education programs to the rapid change of the Indonesian
society mightbaffect the quality and effectiveness of their progrem,
But, an appropriate reaction can be done only if they can find the
link where the program can meet the needs of the society. Hopefully,
the link could be found by the trainees in the forms of new abilities
and skills they want to have. The administrator mey see the link in
the form of an interdependent relation between the new abilities and
skills and the learning activities through which the new abilities
and skills are produced.

As mentioned before, each trainee needs to be accepted and treat-
ed as en adult who has need and capacity to be a self-directing learn=
er. It can be assumed that a self=directing learner will direct his
learning activities not only for a change within himself but also for
a cheange within his environment and society. Tough (1979, p. 31) stat
ed that "changes in acdults are a necessary part of social change:
the major problems of society cannot be solved without certain changes
in people". On one side, it is clear that the changing society influ-
ences the adult learners in choosing their learning activities toward
achieving new knowledge and skills. On the other side, it can be said

that the chonges made by the adult learners within themsalves
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determine the type and the quality of change within the society.

Vhat Gardner (196L) expressed as his conviction, in dealing with
the interrelationship between self=directing learners and the changing
society, might be valuable:

Dducation at its best will develop the individual's inner

resources to the point where he can learn (and will want to

learn) on his own, It will equip him to cope with unforseen
challenges and to survive as a versatile individual in an
unpredictable world, Individuals so educated will keep the

society itself flexible, adaptive and innovative (p. 26).

S0y there is no doubt that the interdependent relation between
outcomes and learning experiences as found within the adult's learn-
ing process has deep and far implications within the society. Such

implications need to be known quite considerably by the administra—

tion in conducting their education for adult learners,
The Prospect of Improvement

Verduin (1967, Pe 2L) differentiated two kinds of curriculum im-
provement approachess '"cooperative approach' and "expert approach",.
Furthermorey Verduin tried to describe the differences as such:

The differences in approaches to educational change stem
from the basic interpretations and orientations to educa=
tion of the two extremes. The cooperative, advocating coop~-
erative change by professional educators, is oriented
towards more modern methods of educating young people, while
the more vociferous experts are generally more traditional
and subject matter oriented. Since the expert in many cases
is a subject matter oriented, the terms 'expert'! and *sub-
ject matter expert! are considered synonymous (pe 24)e

Based upon the assumption that learning activities organized by
KPTT Salatiga, in some particular sense, have been working similarly
as a curriculum in public school, it can be said that %wo different

approaches mentiorned by Verduin can be applied also in the context



of KPTT Saletiga. The improvement involving trainees, ex=trainees, 2nd
instructors might be considered as one of cooperative approach,

Whet Verduin (1967, p. 24) called "modern method of educating
young people" will be the orientation of the cooperative approach as
developed by this study. The prospect of the improvement recommended
by this stu&y is also toward the application of modern methods of edu—
cating the adult learners in the context of KPTT Salatiga. This pros—
pect is attempted to be identified specifically in dealing with the
learning sctivities as such:

1. The learning activities which will produce learning experien—
ces as integrated within the program should be subject to the needs,
capacities, and interests of the individual learners and to the de-
mends and requirements that the Indonesian society places on them.

2. Based upon the recognition of individual differences, there -
is no real need of using strictly standardized learning expveri=-
ences,

3¢ The learning experiences must be developed by involving more
psychological factors. Internalization of the learning experiences
into the individual learners is considered as more proper toward to-
tal development of the whole individual personality.

Lie "Learning occurs when new concepts, values, and ideas are dis-
covered aboul experiences which have personal meaning" for the adult
learners (Verduin, 1967, p. 27). So, for the adult learners trained
at KPTT Balatiga, learning can take place in many verious ways. But
the effectiveness of such a learning process depends more on the self=-

discovery of the individuale
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Summary

Since the survey conducted by YPD indicated that ex~trainees had
done excellent jobs congruent with the main objective, there is no
doubt any more that the main objective was formulated adequstely to
meet peoplel!s needs for development, So an improvement was recommen—
ded merely focused on how to increase the achievement of the main ob-
jective by the trainees through their lesrning activities,

There is no need for readjustment of the main objective., But there
is a real need for a reorganization or reselection of the learning
zctivities by intrdducing new emphases. To meet this need the "infusion
strategy" was chosen.

Raticnale wes provided espegially in dealing with the question of
how far the improvement recommended by this study is reasonable enoush
to be adoptede. Such rationale might be emphasized more on exploring

the humzn aspect of the learning problem. Trainees will proceed more

H

if they are treated as adults who have specific characteristics in

identifying themselves as learners. Only by being treated as adults
will they be more able to meke achievement as hish as possible toward
the main objective,

L

that "outcomes" and "learning experiences" are related

ct

The fac
interdependently, will affect the result of the program improvement.
A good result can be expected only if the link of these two varisbles
is found within the individusl learner's real needs of new knowiedge

Y

he requirements of the changing society.

*

and skills to match t
The prospect of improvement is placed upon developing aduldt edu~
I T T I pins

cation prozrams in agriculture which will be more individuszl orientede.
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The learning activities will be subject to the needs, capacities, and

interests of the individual learners and to the demmands and require-

ments that the society places on theme. Internalization of the learning
experiences through active self=discovery process of the individual

learner will bring the learner toward total development of his whole

personality.



CHAPTER ITT
METHODOLOGY

The purpose of this chapter is to illustrate the methods used, the
procedure followed, the materials selected, the instruments developed,
and the sample chosen és required for conducting this study toward meet-
ing its objective,

The methodology of this study was established in a such way tﬁat
the administration to whom this study was offered would be able to man-—
age certain parts of the accomplishmént of this study without any help
from the researcher., The selection of respondents, the modification of
the questionnaire in order to be formulated clearly, the distribution
of the questionnaires, and the acceptance of the answered questionnaires
from the fespondents had to accomplished by the administraiion.

What in this study was called administration in reality was KPTT
Salatigals staff consisting of one executive director assisted by five
persons as his assistants. The main office of the administration and
their apzritments for living were 1ocated in one area within XPTT Sala=~
tiga's complex. Those who were in charge as administrator and had been
involved in this study were J. Bentvelzen, S. J. as the executive direc=—
tor, Ir. Pracaya as the coordinator of training in the area of crop
farming, G. Soedarso as the coordinator of training in the area of
livestock production, Drs, Soedarso and C. Wibowo as the coordinators

of curriculum, and M. Sugiyono, S. J. as the supervisor of trainees
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living in the complex. Adminisiration and trainees lived together in
one area within the complex. The administration had responsibility es-

pecially for administering and developing the program.

The Procedure

In general, the basic stages of the research effort can be pre-
sented as follows:

1. First information and data about XKPTT Salatiga and their one
year adult education program in agriculture were requested by the re-
searcher from the administration for the purpose of writing a proposal.
The first information and data were sent by the administration on Janu=~
ary 15, 1983, and received by the researcher on January 31, 1983.

2. The researcher had the responsibility of writing a proposal,
discussing the proposal with the adviser, making refinement until a
reasonable proposal was produced.

3« The proposal included the prototype of e questionnaire which
was to be translated into Indonesian language before being sent to
Indonesia,

Le The prototype of the questionnaire was developed by utili-
zing the first information and data sent by the adminisiration consise—
ted of two basic concerns, The first was related to the importance va-
lue of learning activities as perceived by trainees, ex-trainees, and
instructors toward achieving the mein objective, The second was rela-
ted to the opportunity of using new knowledge, skills, and other in-
novative abilities for developing local community as perceived by
trainees, ex~trainees, znd instructors.

S5e The administration reviewed the questionnaire for itc
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approprizteness and its clarity before sending to the respondents,

6o In order to meke the instrument more appropriate and clear, the
administration was allowed to make necessary modifications.

7« The researcher was responsible for conducting the main yarts of
the study: constructing the proposal, forming the prototype of question-~
naire, collecting data, analysing data, and sending the final report to

the administration.
Activities Rated

Learning activities experienced by trainees attending the program
were chosen as the materials to be rated. These learning activities were
divided into groups as used by the administration: 1) Group of learning
activities providing practical experiences, 2) Group of learning activ-
ities providing theoretical knowledge, 3) Group of learning activities
involving personal guidance.’

Ratings by the three groups of respondents indicated fthe value of
importance and the opportunity of prospective usefullness of the learn—

ing activity.-

Rating, according to Grotelueschen (1976, DPe 77) "refers to the
assigmment of a value to an object, idea, perception or event, uting
some kind of scale based on some set of standard, which is either ex=—
plicit or implicit to the rater". Standards used by this study in de-
veloping the rating instrument might be more implicit rather than ex~
plicit to the respondents as the raters. In order that the raters

would be helped in meking their judaments, a statement was offered as
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an introduction for each question to indicate the type of judgment ask-
ed from a rater.

Van Dalen (1979, pe 14L) stated that "no established rule governs
the number of units thet should be placed on a scale'. So the number of
units could be three or eleven., But, Van Dalen (p. 144) reminded that
"heving too few categories ténds to produce crude measures that have
little meaning, and having too many categories mekes it difficult for
the rater to discriminate between one step and the next on the scale".

This study used seven numbers in its rating scale. Hopefully, by
providing seven numbers of choice, the rater would be more able to make
his judgment in a relatively accurate way.

For rating importance velue, number 1 means "less important",
vhile number 7 means "very important", For rating opportunity for use
value, number 1 means "less opportunity", while number 7 means "much
more opportunity’.

As a descriptive research this study tends to be developed as a
case study rather than as a survey study. 4 case study is "narrower
in scope" but "more exhaustive and more qualitztive nature" than s
survey (Van Dalen, 1979, pe. 295). Consequently, a case study must pro-
vide more insight than a survey. In order to get more insight from
this study in an easier way, it was decided that the findings would be
displayed in a form which would permit comparison of ratings on each
learning activity for both importance and opportunity.

There might be aAcondition that a significance of difference would
be found among the perceptions of the three different groups of respon-
dent: trainees, ex~trainees, and instructors. To find whether thers was

a significance of difference, Analysis of Verisnces (ANOVA) Test was



considered as the most appropriate statistical test to be used. Such

condition needs to be shown in the presentation of the findings.
Groups of Respondents

A survey made by YPD showed that a2 cooperative "network" de-=facto
had been established throughout the country. Through this network KPTT
Salatige had a great chance to keep contact with the ex=—trasinees, Tur-—
thermore, the survey mentioned that "this network has encouraged sub-
stantial amounts of creativity, dynamism, openness to new possibili-
ties", (YPD, 1979, pe 25). Since a network was established, more ef=-
fort is needed to strengthen the network, in order to be more influen-
tial and powerful.

This study did choose the perceptions of ex-trainees, trainees,
and instructors, to introduce new emphases into the existing program.
Involving the ex—trainees in this program improvement will sirengthen
the network of cooperation which existse There is no doubt that the
ex=trainees have capabilities enough for helping KPTT Salatiga to im=
prove their program. These ex=trainees heve had a lot of experiences.
They are ready to give contribution” to their former "=2lma meter".

In order to lmow why the three groups of respondent: trainees,
ex=trainees, and instructors were chosen to give their perceptions,
these considerations need to be recognized:

1, New emphases supported by trainees, ex-trainees, and instruc-
tors would be more acceptzble than those supported by one group for
example the trainees., These new emphases would be easier to be infused
into the existing program.

2, Leadership at administravion level must be concerned also with
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the expansion of the network and the expansion of the whole groupe. In-
volving trainees as well as ex~trainees and instructors manifests the
involvement of the whole group into a broader network,

3e In reality the administration needs also to enjoy "some free~
dom to decide what will the emphases be and how will they be decided"
(Grotelueschen, 1976, p. 71). Having perceptions of trainees, ex~
trainees, and instructors the administration will enjoy more freedom
as provided by the more sources of information.

Le Infusing new emphases in the existing program in a "deliber—
ate and continuous process" (Reinhart, 1979, pe. 79)e In such kind of
resource perscns and groups involved, if the program improvement is
intended to go in the expected direction.

5« The main objective, as far as it functions to express the
type of contribution that could be expected from KPTT Salatige, still
hes strong influence, only if it is supported by the whole group. In
dealing with the mission of KPIT Salatiga, the trainees, ex=trainees,
and instructors are expected to give their support. Consequently, new
emphases which will produce new strategy toward achieving the mein ob-
jective and toward accomplishing the mission, will require the same
support from the trainees, ex~trainees, and instructors.

These three groups of respondents had to be chosen by the admin-
istration. Recommendations were given by the researcher. Trainee re-
spondents would be consisted of all trainees who are currently attend=—
ing the program. Instructor respondents would be consisted of those
who are currently functioning as instructors,

A sample had to be chosen representing the ex=trainee group.
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How to determine the size of sample in order that it would be adequate

enough o be accepted as 2 representative sample? In general, three

]

factors determine the size of an

o]

Q

dequste sample: the nature of popu~
lations, the type of investigation, and the degree of precision de-
sired. In descriptive research, a sample of 10 to 20 percent of ths

population is often used (Ven Delen, 1979)., Considering the limita—

U

tions that the researcher had, especizlly in selecting the zample de-~
sirm that would provide the desired precision, the researchar decided
to follow just what is often used. He took 10 percent of ex~trainee
population as the size of sample in hope that this size would be ade~-
quate enough to be a representative sample,

In the case of this study, of which purpose was to help KPTT
Salatigals administration in conducting a program improvement by uti-
lizing the perceptions of trainéés, ex-trainees, and instructors, the
administration might need a kind of freedom to choose from ex~trainee
population ﬁhose who would be representative enough as sample. So, in-
stead of using "probability sample", it would be more proper for the
administration to use "non probability sample' in the form of purpo-
sive sampling. According to Kerlinger (1973, pe 129) purposive sampling
is "characterized by the use of judgment and a deliberate effort to
obtein representative samples by including presumably typical areas
or groups in the sample".

In using purposive sampling, it was available for the adminis-
tration to choose the ex—trainee sample including the size of the sam-
ple based upon their own judgment. But, it would be more safe, if the

administration took 10 percent of the ex~trainee population as the

gize of sample. For such purpose, the researcher recommended to use data



collected by the survey made by YPD zs a base for dividine the ez~
treinee population into itypical groups. The typical groups would con-
sist of ex~trainees who were teachers (L %), ex~trainees who were farm—
ers or agricultural extension workers (30 %), ex~irainees who were
members of religious orders (12 %), ex~trainees who were civil ser-
vents (8 %), and ex~trainees who developed other careers (6 7). In
fect, the purposive sample in this study was teken proportionally =zc-
cording to the typical zroups as existing now.

The whole group of respondents fecommended'by the researcher were
99 persons consisting of 32 treinees, 50 ex—trainees, &and 17 instruc-
tors. The ex~trainee population was estimated by the researcher asbout
500 personse. A sample of 50 ex=trainees was considered adequate enough
to represent the whole pOpulationbof ex=trainees, The 99 respondents
can be divided as follows:

I. TRATNEES:

A, Treining group July 1982 - June 1983 ¢ 19 persons

Be Training group January 1983 — December 1983 13 persons

IT, TX~-TRAINEES:

Ao Teachers (14 ) : 22 persons
B. Farmers or extersion workers (30 <) : 15 persons
Ce Members of religious orders (12 %) : 4 persons
De Civil servents (8 9) : L persons
B, Other careers (6 ¢) : 3 persons
TTI. TUSTRUCTORS:
L. Tll=time instructors : 7 persons
Be Pari-~time insiruciors : 10 persons

Total ‘ ¢ 99 persouns



CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA
Introduction

The purpose of this chapter is to describe the perceptions of
trainees, ex~trainees, and instructors concerning the learning activi-
ties provided at KPIT Salatiga. The first value is the importance value
of the learning activities providing practical experieﬁces, those pro-
viding theoretical knowledge, and those involving personal guidance, as
three groups of learning activity toward achieving the main objective.
The second value is the opportunity of using new knowledge, skills, and
abilities from the three groups of learning activity mentioned zbove
for the need of developing local community.

The first section of this chapter describes the background and
meneral characteristics of the three groups of respondents, The second
section describes the responses as given by the respondents. The third

section presents the data collected from the respondents.

Background and General Characteristics of the Res=—

pondents

Respondents were chosen by the administrator using a purposive
sampling technique. It was recommended by this study to choose 99 per-

sons in the following pattern: trainees = 32 personsj ex—trainees = 50



persons; and instructors = 17 persons., The administrator chose 90 res-
pondents consisting of 32 irainees, 50 ex~trainees, and 8 instructors,

Table I illustrates the number and composition of respondents.

TABLE I

THE NUMBER AND COMPOSITION OF RESPONDZINTS

Recomnen= Chosen by Those who returned

ded by the admi~ the questionnaires
Groups of Respondent researcher nistrator
N N N A
I. TRAINEES:
A. Training Group 1982/1983 19 19 18 95400
Be Training Group 1983 13 13 13 100,00
II, ZX~TRAINEES:
A, Teachers 22 22 11 50,00
B, Farmers or Agricultural
“xtension Workers 15 15 11 73633
C. Members of Religious
Orders 6 6 I 66,67
De Civil Servants L L 3 75,00
Ge Others 3 3 3 100,00
III. INSTRUCTORS:
A, Full=Time Instructors 7 6 6 100.00
Be Part~Time Insiructors 10 2 2 100,00
Total 99 90 71 78,89

Taeble I shows that 78.89 percent of the chosen respondents return-

ed the completed questionnaires, Most of those who didn't return the

-
i

questionnaires were respondents from ex—irainee zroup. Ex—irainee
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respondents who were teachers were represented only by & 50 percent res=—
ponse rate. Members of religious orders were represented by a 66.67
percent response rate. Farmers or agricultural extension workers were
represented by & 73.33 percent response rate., The other group were bet-
ter represented by a 75.00 percent and more response rate.

The questionnaire was designed to obtain personal information
from each individﬁal respondent concerning age, present occupation,
connection with KPTT Salatiga, and perceptions toward learning activi-
ties experienced by each trainee during sttending the program. Unfor-
tunately, not all respondents who returned the questionnaires gave
complete answers. Some learning activities were omitted.

Table II shows the distribution of trainee and ex—trainee respon-
dents by age. Most of the trainees attending the program this year were
from 20 to 24 year group. The fact that there were also 9 trainees
who were less than 20 years old and more than 30 years old indicates
that the requirement of age between 20 and 30 years for admission had
a2 kind of flexibility. The ages of ex=trainee respondents as shown by
Table II range from 20 years to over 50 years.

Table III shows the distribution of ex=trainee respondents by
the year of their attending the program. Most of them attended the
program zs trainees between 1970 and 1980, Two respondents didn't give
information concerning the year they attended the program.

Eight instructdrs were chosen as respondents, Their experiences
as instructors ranged from 1.50 years to 16 years. As shown by Table
IV, most of them had experiences as instructors at KPTT Salatiga for

less than 10 years.



TABLE II
DISTRIBUTION OF TRAINEE AND EX-TRAINEE RESPONDENTS
BY ATE
Trainees Bx-Trainees
Age (years) N % N %
15 - 19 5 16.13 0 0.00
20 - 24 15 L8439 5 15,62
25 = 29 7 22458 7 21,87
30 = 34 3 9.67 6 18,75
35 = 39 1 3623 L 12,50
LO = L), 0 0,00 6 18.75
L5 = L9 0 0,00 2 6425
50 and over 0 0.00 1 3.12
No response 0 0,00 1 3412
Total 31 100,00 32 100,00
TABLE III

DISTRIBUTION OF EX~-TRAINEE RESPONDENTS BY YEAR OF
THEIR ATTENDING KPTT SALATIGA'S ONE YEAR PRO=-

GRAM

Year of attending

Ex~Trainee Respondents

the program N %

After 1980 10 31.25
1970 - 1980 13 L0462
Before 1970 7 21.87
No response 2 6425
Total 32 100,00




TABLE IV

DISTRIBUTION OF INSTRUCTOR RESPONDENTS BY LENGTE
OF TXPERIENCE AS INSTRUCTORS

Lensht of experience as Instructor Respondents

instructors in years N %
1 - 4 3 37450
5 = 9 3 37450
10 - 14 1 12,5
15 znd over 1 12,50
Total 8 100,00

Rating as Made by the Respondents

Bach respondent‘was asked to rate every learning activity as to
its importance and opportunity values. There were 61 items represent-
ing units of learning activity which had to be rated. Not all items
were rated completely. There were a number of items which were not rai-
ed by the respondents., Table V summerizes. The 61 items were relative—
1y better rate@ in dealing with their importance value than in dealing
with their opportunity value, It can be reportéd that there was one
trainee respondent who failed to rate the whole 61 items in dealing
with the opportunity value. In the other part, there was one item which
was not rated by 12 respondents in ferms of its opportunity value. This
item concerns the learning activity providing practical experience in

the form of village exposure experience., The 12 respondents who failed
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to rate the item were trainees.

TABLE V

NUMBER OF TITEMS NOT RATED BY THR RESPONDENTS

Ttems not rated Importance Value Opportunity Value
None L9 80433 0 0,00
1 11 18.03 15 2459
2 1 1.6 19 31.14
3 0 0400 20 32.79
L 0 0,00 L 6e56
5 0 0,00 2 3.26
More than 5 0 0,00 1 1.64
Total 61 100,00 61 100,00

Perceptions of Respondents as to Importance Value

and Opportunity Value of Learning Activities

In the following section, data collected about the perceptions of
trainess, ex=trainees, and instructors toward the learning activities
are presented in such e way that attention can be focused on each indi-
vidual learning activity as well as on each group of the learning acti-
vities. The 61 units of learning activity are divided into 3 different
groups: 1) the group providing practical experiences, 2) the group pro-

viding theoretical knowledse, znd 3) the group involving personal
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guidance. The Tirst group consisted of 23 units. The second group con=-
sisted of 28 units. The third group consisted of 10 units.

The first group and the second group were divided into subgroups.
The subgroupihg was made by the researcher to systematize the unit with-

in each groupe.

Learning Activities Providing Practical Ixpe-

riences

The importance value of each learning activity within this sroup
is presented in Table VI in the form of mean rating by each group of
respondents and then these are compared to combined group means. The
rank as shown in this table is based on the calculated mean of the com=-
bined gfﬁup.

The ranking has a special purpose to indicate which of the learn—
ing activities needs to be emphasized more than the others., The top
rank or rank 1 was '"Making Compost". Rank 2 was "Planting Rice", fol=-
lowed by "Raising Chickens", "Planting Vegetables", and "Village Bxpo-
sufe Experience" in that order. The following others can be seen from
the table. The lowest ranked item was "Planting Cacao Trees",

It seems that the subgroup associated with village exposure rated
higher in terms of importance value than any other subgroup included in
this group. Those learning activities related to planting specific com-
modities with the exception of the leafning activity "Planting Caczo
Trees" were rated next highest, then followed by those related to rais—
ing livestock, pouliry and fish, and those related to specific experi=-
ences.

As Tar as the rating scales range from 1 to 7, the rating 2.50



THE IMPORTANCE VALUE OF LEARNING ACTIVITIES PROVIDING PRACTICAL EXPERIENCES AS

TABLE VI

PERCEIVED BY TRAINEES, EX-TRAINEES, AND INSTRUCTORS

Mean Responee By OGroup
Learning Activities Trainees Ex~Trainees Instructors Combined Rank
1. Planting Specific Commodities:
A. Vegetables 5.81 6,00 6425 5.9 L
B, Fruit Plants 5.7h 5434 5062 5455 8
Ce Second Crops Planted After Rice 5.52 5.62 6,25 5.65 6
D, Rice 6.16 6.25 6,75 6,27 2
E. Coffee 5.23 5,09 5425 517 11
F, Citrus 5432 5,06 5.25 5420 10
@. Clove 5.10 5¢39 5437 5423 9
H,. Cacao 2,35 2.93 3,50 2,74 23
I, Ornamental Plants 3.93 L.16 3.50 3,98 18
J. Coconut 5.23 5.03 5437 5415 12
2. Raising Livestock, Poultry & Fisht
K. Chicken 6.35 6,12 6.25 6,21 3
L. Duck 3.13 L.53 425 3.89 21
M. Swine 4.8 4450 Le62 L.65 15
N, Sheep 3.51 4,00 L.62 3.86 22
0. Rabbit 3.58 Le69 5437 5428 17
P. Cattle 5,07 L.78 5.87 5,03 13
Q. Fish 3.90 Lo 66 550 Le31 16
3. Specific Experiences:
R. Seedling 5432 5.81 5.87 5,60 7
S. Making "Bordeaur" Parridge 3.39 he28 he62 3.93 19
T, Making "California" Parridge 3.2 L3l 4Le12 3.91 20
U. PH Soil Test L.00 5456 3.75 4,68 14
V. Making Compost 6.32 617 6,25 6.38 1
Lo Villege Exposures
We Village Exposure Experience 5470 6.09 6,00 5,91 5

e
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can be utilized as 2 kind of "balance point" hased upon which the per-
ceptions of respondents can be specifiede It means that z learning ac-—
tivity having point less than 3.50 can be specified as having percep—
tion tending toward "less important'", while the other one having point
more than 3,50 can be specified as having perception tending toward
"yery important". From 23 learning activities providing practical ex-
periences there was only 1 learning activity which was fated less than
3,50, The "Planting Cacao Trees" learning activity had only 2.7.L which
can be specified as having perception tending toward "less important".
The 22 other learning activities had ratings of more than 3.50. They
can be specified as having perceptions tending toward "very important".
These units! ratings ranged from 3.86 to 6.38.

The instructor group tended to rate higher than the combined
groupe. From 23 units of learning activity, 19 units were rated higher
by the instructor group as shown by their rating means comparad to
those of the combined sroup. The trainee group rated lower than the
combined group. For them, of 23 units, 14 units were rated lower by
the trainee group as compared to those rated by the combined group.

The opportunity for use value of each learning activity provid=
ing practical experiences is presented in Table VII. As in the pre-
vious %able, the rank as shown in this table is based on the calculate
ed mean of the combined groups.

Table VII shows that the combined sroup of respondents felt they
had the greatest opportunity to use the new knowledge, skills, and abil-
ities from the "Raising Chicken" learning activity. Ranked second
throush fifth respectivelly were "Planting Rice", "Planting Ves

&=}

bles", "Meking Compost™, and "Planting Fruit Plants"., The lowest rank



THE OPPORTUNITY FOR USE VALUE OF LEARNING ACTIVITIES PROVIDING PRACTICAL EXPERIENCES AS

TABLE VII

PERCEIVED BY TRAINEES, EX-TRAINRES, AND INSTRUCTORS

Mean Response By droup
Learning Activities Trainees Ex-Trainees Instructors Combined Rank
1. In Planting Specific Commodities:
A. Vegetables 5.83 5¢34 525 5e5h 3
B. Fruit Plants 597 L.8L L.75 5.31 5
C. Second Crops Planted After Rice 5433 5.16 5450 5427 6
D, Rice 5.63 597 5450 5477 2
E. Coffee 3.93 L.78 Le25 4.36 13
F, Citrus 527 ‘477 4437 L.9% 9
G, Clove Lel0 457 4450 Le48 11
H, Cacao 2.07 2,61 3.12 2.13 23
I, Ornamental Plants 460 3.75 3,00 4.03 15
J. Coconut 5,60 4450 54.87 5,01 7
2, Raising Livestock, Poultry & Fishs
K. Chicken 6,20 5453 5.87 5485 1
L. Duck 3.07 3.91 Lel2 357 19
M. Swine L.67 3.91 hel2 La26 14
N, Sheep 3.90 4,00 Le37 4,00 17
O, Rabbit 3.30 Le56 he62 4.03 15
P, Cattle 438 L.59 4437 Lh.48 11
Q. Fish v 3.07 3.93 3.87 3.57 19
3+ Specific Experiences:
R, Seedling Le57 497 4.87 L.78 10
S, Making "Bordeaux" Parridge 3,20 L.06 3.62 3.6 18
T, Making "California® Parridge 3.03 3.8L 3,50 3.46 22
U. PH Soil Test 3.29 412 2.25 3.51 21
V. Making Compost Lo 6,22 5.75 5,38 L
L. Village Exposures
W, Village Exposure Experience 415 5435 5437 4495 8

9¢
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vas "Planting Cacao Trees'.

©With the exception of the lezrning activiity "Planting Cacao Trees",
the subgroup of learning activity units associated with planting speci-
fic commodities, beside the smallest subgroup village exposure, was rated
higher in terms of opportunity for use value than any other subgroup
of learning activities included in this group. Those learning activi-
ties related to raising livestock, poultry and fish as a subgroup were
rated next highest in terms of opportunity for use wvalue.

Tzble VII shows thet there were 2 learning activities which had
combined mean responses of less than 3.50: "Planting Cacao Tress" and
"Meking 'California® Parridge". These two kinds of learning activity
were perceived by the respondents as being in use categories which were
below the mid=point of the scale. The 21 other learning activities
having means of more than 3.50, can be specified as tending toward op-
portunity for use.

Variability of perceptions within this sroup wes considered quite
great 2s the perceptions ranged from 2.43 to 5.85.

In dealing with the opportunity for use value, the ex=trainee
group tended to perceive higher than the combined groups. From the 23
units of learning activity, there were 1. units which were raied higch—
er by the ex=irainee group compared to those rated by the combined
groups. The trainee group tended t0 perceive lower than the combined
groups as it was shown by the fact that from 23 units there were 15
units which were rated lower by the trainee group compared to those rat-—
ed by the combined groups.

In dealing with both velues: importance value and opportunity for

use value, there is no significance of difference among the perceptions



38

of the three different groups of respondent, This statement is based on
statistical analysis of the calculated means of the three groups of
respondent by using an Analysis of Variance ( = ANOVA) Test. As shown
by Table VIII, F calculated from the two value measurements of the 23

learning activities are less than F table.

TABLE VIII

TEST OF SIGNINICANCE OF DIFFERUENCE AMONG PXRCEPTIONS OF THE
THREE GROUPS OF RESPONDENT TOWARD LEARNING ACTIVIe
TIES PROVIDING PRACTICAL EXPERIENCES

Average lean Response
by Group of Respondent Test of

Values as perceived F calcu~

Train- Bx=Train= Instruc=—

by the respondents N lated

ees ees tors
Importance Value Le'739 5607 50183 1.241 NeSe *)
Opportunity Value Le3L2 ve 577 Leli26 06353 NeSe *)

*¥) NySe = No Significance in using F .99 and F .95

Learning Activities Providing Theoretical Know=-

ledge

Dzta collected related to this group were presented in 2 similar
way =8 done for the previous group. Table IX shows the data in dealing
with the importance value.

v

From the renk shown in Table IX, it can be said that respondents



THE IMPORTANCE VALUE OF LEARNING ACTIVITIES PROVIDING THEORETICAL KNOWLEDGE

TABLE IX

AS PERCEIVED BY TRAINEES, EX-TRAINEES, AND INSTRUCTORS

Mean Response By OGroup
Trainees Ex-Trainees Instructors Combined Rank
1. Agriculture in Géneralt
A. Botnny h055 5053 h.87 5-03 21
B, Pest & Dimease 6.63 6.72 6.00 6.60 2
Cs Irrigation 577 5.87 5450 5.80 11
D: Climate - 5.68 5031 5.50 5.42 17
E. Soil & Fertility 6.19 6422 6,12 6.28 4
F. Farming in General 5490 6425 6.12 6.08 9
2. Specific Commodities:
d. Staple Crops 6,58 6,69 6,62 6.63 1
H. Vegotables 577 6,06 6450 5.98 10
I, Fruit Plants 5.71 5450 6,12 5,66 14
Jo Commercial Commodities 4,03 5,09 5425 Le65 22
K. Tobacco 3.13 4L.19 4,487 3.81 27
L. Sugar Cane 2,74 3.87 he25 342 28
N. Spices 3.8L Le3l 4450 4,08 2L
N, Fibrous Plants Producing 0il 4410 3459 4,12 3.87 26
0. Ornamental Plants 3.97 L3 3,62 14,08 25
3, Livestock, Poultry & Fish:
P. large Livestock 5410 5.8, 5,87 5452 16
Q. Small Livestock 5.00 5.72 5425 5.35 19
R. Poultry 5e45 597 5425 5475 13
S. Fish 3.73 L8l LJT5 4435 23
Lo Agricultural Developments
T. Agricultural Laws 4481 5.59 L.62 5.14 20
U. Civics 6,38 6,03 5450 6.11 8
V. Rural Development 6.39 6.31 6425 6.35 3
W. Agricultural Extension 6,13 6.28 5.75 6.15 6
X. Organization 5.81 5041 537 5.58 15
Y, Commmication 5.93 5487 5.12 5.82 12
Z+ Agricultural Economics 6.13 6,12 6412 6.13 7
AA. Book Keeping 5,26 5434 5,12 5.36 18
5. Person Developments:
BB. Personality & Character Building 6.16 6.25 6,62 6.25 5

6¢
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perceived the learning activity dealing with "2
importent learning activity within this group. Then it was followed by
other learning activities such as: "Pest & Disease'", "Rural Development',
"Soil &'Fertility", and "Personality & Character Building" which ranked
from two to five in that order. From the 28 learning activities included
in this group, the least important one as perceived by the respondents
was "Suger Cane',

Subgroup 5 dealing with personal development znd consisting of only

i

one learning activity can be said as having been rated hicgher than any

other subgroup within this group. About the four other subsroups, it
> £ S -1 . 4

-

can be said thai by ziving exception to "Staple Crops", the subgroup of
learning activities in dealing with specific commodities was rated rel-
atively lower than any other subgroup within this groupe.

Table IX shows another evidence that the learning activity perceive
ed as the least important within this group is the only one which had
compined mean response of less than 3.50. The 27 other learning asctivi-

N

ies having means of more than 3,50, can be specified as being perceiv-

ot

ed as more important.

In dealing with the importance wvelue, the ex=trainee group tended
to perceive higher than the two other groups. Irom the 28 learning acti-
vity units, 15 units were rated hisher by the ex—trainee group than by
the combined groups. The trainee group indicated lower perceptions than
those of the two other groups. From the 28 learning activity units, 20
units were rated lower by the trainee group than by the combined groups.

The opportunity for use value of each learning activity providing

heoretical knowledge is presented in Table X. Date in this table were

ot

arranged similarly to those in the previous table,



THE OPPORTUNITY FOR USE VALUE OF LEARNING ACTIVITIES PROVIDING THEORETICAL KNOW-

TABLE X

LEDGE AS PERCEIVED BY TRAINEES, EX-TRAINEES, AND INSTRUCTORS

Mean Response By Odroup
Learning Activities Traineas Ex-Trainees Instructors Combined Rank
1. Agriculture in General:
4. Botany 3.93 Le22 3.62 4,03 21
B. Pest & Disease 5¢57 5.64 5012 5455 5
Co Irrigation Le51 4093 450 L78 17
D. Climate L.86 LeL5 3.87 Le55 19
E. Soil & Fertility 5.62 5.6l L.75 553 6
F. Farming in Oeneral 5090 5e42 5450 5.63 L
2, Specific Commoditiest
G. Staple Crops 6,27 6.16 5.87 6,17 1
Ho Vegetables 5.67 5.19 5.87 5.48 7
I, Fruit Plants 500 L4.77 5012 491 16
Jo Commercial Commodities 3.38 419 Le25 3.85 22
X. Tobacco 2,57 3.26 3.37 2.97 27
L. Sugar Cane 2.30 3.26 3.12 2.83 28
M, Spices 3.60 3.58 3.62 3459 25
N. Mbrous Plants Producing 011 334 3.13 3425 3.23 26
0. Ornamental Plants 3470 4497 3.75 3.83 23
3. Livestock, Poultry & Fish:
P. Large Livestock 590 5.00 437 5032 9
Q. Small Livestock 4,93 5¢32 5625 515 12
R. Poultry 5.10 5013 500 5410 14
S. Fish 3e24 Le21 4.00 3.76 28
Lo Agricultural Development
T, Agricultural Laws L.07 4e29 3.87 Lok 20
U, Civics 5011 5422 Lo12 L.97 15
V. Rural Development 5.87 571 537 5.7k 3
W, Agricultural Extension 5.40 5455 5.12 5.43 8
X. Organization 5400 542 5012 5420 11
Y. Communication 5,00 5.26 5,00 5.11 13
Z. Agricultural Economics 5e2 5422 5012 5.22 10
AA, Book Keeping 479 477 L4450 L.75 18
5. Person Development:
5.96 5,68 6,12 5485 2

BB, Personality & Character Building

™



Yarizbility of perceptions within this group ransed from 3.42 to
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From the rank shown in'Table X, it can be indicated that the res-
pondents perceived the learning activity "Staple Crops" as having the
most opportunity for use within this group. It waes followed by "Perscn=—
ality & Character Building", "Rural Development", "Farming in General",
and "Pest & Disease'" which ranked from two to five respectively. From
the 28 learning zctivity units, "Sugar Cane" was the one perceived
lowest by the respondents in desling with its opportunity for use val-
ue.

The subgroup relating to personal development can be categorized
as having been rated higher than any other subgroup. It is evident that
with the exception of "Staple Crops", the subgroup of learning sctivi-
ties dealing with specific commodities was rated lower than any other
subgroup within this group.

There were three learning activities which had combined mean res-
ponses of less than 3.50; those déaling with specific commodities like
"Sugar Cane", "Tobaocd", and "Fibrous Plants Producing 0il". These
three learning activities can be specified as having less opportunity
for use., The 25 others can be specified as having more opporfuniiy as
far as they had combined méan responses of more than 3,50,

It is interesting to notice that in dealing with the opportunity
for use value, the instructor group indicated lower perceptions compared
%o the two other groups. From the 28 learning activity units, 18 units
were rated lower by the instructor group than by the combined groups.
The ex~trainee group tended to perceive higher than the two other groups.

Prom 28 units, 17 units were rated higher by the ex—trainee group than



by ithe combined groups.

Veriability of perceptions within this group renged from 2.83 to
6.17.

As shown by Table XI, there was no sisgnificance of difference
among the perceptions of the three groups of respondents, as far as the
perceptions were related to learming activities within this group.
ANOVA Test shows that F values calculated from two value measurements

¥

of the 28 learning activities are less than F itable.

TAPLE XI

TEST OF SIGNIFICANCE OF DIFFERENCE AMONG PERCEPTIONS OF THREE
GROUPS OF RESPONDENTS TOWARD LEARNING ACTIVITIES
PROVIDING THEORETICAL KNOWLEDGE

Average Mean Response
by Group of Respondent Test of

Values as perceived Mlon . ) P calcu-

X ’ I'rain=- Zx-Train- Instruc- At ad
by the respondents ces ceos tors lated
Importance Value 5246 54541 5,112 04727 HeS. *¥)
Opportunity Value 114708 Le8L2 591 04523 N.S. %)

*) HeSe = No Significance in using F .99 and T ,9%

Learning Activities Involving Personal Guidance

4s shown by Table XIT, this group had only 10 learning activity

units. All units were rated hinghly by the respondents. Most of these



TABLE XIT

THE IMPORTANCE VALUE OF LEARNING ACTIVITIES INVOLVING PERSONAL GUIDANCE AS PER-
CEIVED BY TRAINEES, EX~-TRAINEES, AND INSTRUCTORS

Mean Responsé By Group

Learning Activities Trainees Bx-Trainees Instructors  Combined Renk
A. Cooperation in Work 6.58 6412 6425 6434 2
Be Control & Discipline in Using Time 615 6453 6450 6.9 1
C. Creativeness in Work 6,06 6.12 6.12 6.10 5
D, Increasing Ablities Continually 629 6,06 6425 6.18 L
L. Getting Broader Knowledge in Agriculture

Through Reading Activities 6.10 5.75 6,00 5493 8
I Leadership in Agriculture 6423 6.03 5487 6.10 5
Ge Active Participation & Involvement 6410 5069 5475 5487 10
H. Courage in Inquiring 6.13 6475 537 6432 3
I. Courage in Trying 6.13 6,03 5,62 6,03 6
J. Courage in Speeking, in Making Choice

and Self Decision 6.03 5e94 5487 597 7

e



=
\

units were rated nigher than 6,00 by all sroups of raspondents.

As a matter of fact, this group showswquite different picture of
perception compared to the two previous groups. All learning activi-
ties within this group were perceived "very important" by the respon-
dents.

Among the 10 learning activity units, the one titled "Control &
Discipline in Using Time" was‘the most important unit. It was followed
closely by "Cooperation in Work", "Courage in Inguirins', "Increazing
Abilities Continually", and "Creativeness in Work", The lowest rank
was occupied by the learning activity "Active Participation & Involve-
ment",

It is interesting to notice that the trainee group rated the learn=
ing activities within this group higher compared to the two other
groups, Such thing can be indicated from the fact that seven units from
the whole 10 units were rated higher by the trainee group compared to
those rated by the combined group. The two other groups: the instructor
group and the ex—trainee group rated the learning activities within
this group 2lmost at the same level,

Variability among the perceptions within this group was considered
smell, as far as the perceptions by the combined group ranged from 5.87
to 6.49.

Table XIIT shows that no learning activity was rated by the combin-
ed groups as well as by each group higher than 6.00. And yet, almost
all learning activities were rated higher then 5,00 in terms of oppor—
tunity for use.

As a result, the verizbility among the perceptions within this

group in terms of opportunity for use, was considered very small for



TABLE XIII

THE OPPORTUNITY FOR USE VALUE OF LEARNING ACTIVITIES INVOLVING PERSONAL GUIDANCE AS PER-
CEIVED BY TRAINEES, EX-TRAINEES, AND INSTRUCTORS

Mean Response By Group

Learning Activities Trainees Ex~Trainees Instructors Combined Rank
A, Cooperation in Work 5,89 5450 5,87 5,62 6
B. Control & Discipline in Using Time 5461 5,87 5,62 54,73 2
C. Creativeness in Work 5468 5,66 5,62 5066 5
Do Increasing Abilities Continually 5.68 5,81 5,12 5,68 L
To Getting Broader Knowledge in Agriculture

Through Reading Activities 5621 5416 LT5 5613 10
'e Leadership in Agriculture 5el3 5eli2 5437 5042 9
Ge Active Participation & Involvement 5625 5¢59 5,62 5eli5 8
H., Courage in Inquiring 5450 5¢59 4,87 5eL7 7
I. Courage in Trying 5eT1 593 512 575 1
Je. Courage in Speaking, in Making Choice

and Self Decision 5e71 575 5450 5470 3

97
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the perceptions ranged only from 5,13 to 5.75.

H3

he learning activity "Courage in Trying" was perceived by the res-
pondents as having the most opportunity within this group. Then, it was
followed closely by "Control & Discipline in Using Time', "Courage in
Speaking, in Meking Choice and Self Decision", "Increasing Abilities
Continually", and "Creativeness in Work". "Getting Broader Knowledge

in Agriculture Through Reading Activities" wze perceived by the respon—
dents as heaving the least opportunity within this gfoup.

The ex=trainee group rated the learning activities within fhis
group relatively higher than the twd other groups. At least, there were
seven learning activities which were rated higher by the ex—trainee
group then by the combined groups. The instructor group rated the learn—
ing activities within this group lower than the two other zroups. From
10 learning activity units, & units were rated lower by the instructor

group as compared to those rated by the combined groups,

TABLE XTIV

TE3T OF SIGNIFTICANCE OF DIFFZRENCE AMONG PERCEPTIONS OF
THREE GROUPS OF RESPONDENTS TOWARD LEARNING AC-
TIVITIES IWVOLVING PERSONAL GUIDANCE

Average Mean Response
by Group of Respondent Test of
m

Va s a rcel . . - B calcu~
,"lfe s perceived Train- Ex-Train- Instruc-
by ‘the respondents lated

= ees ees tor
Imporitance Value 6.210 6,102 5,960 1,889 N.S, *)
Opportunity Value 54567 5.628 5,346 2,817 .S *)

*) .S, = Yo Significance in using F .99 and

e
.
\O
Y
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ANOVA Test applied related to the two values: importance value and
opportunity for use value within this group, indicated that there was

no significance of difference among the perceptions of the three sroups
of respondents. As shown by Table XIV, I value calculated from the two

value measurements of the 10 learning activity units are less than F

table.



CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDAT IONS
Summary

The purpose of this chapter is to present summeries of the follow=-
ing topics: the purpose of the study, the basic rationzle for the study,
the design of the study, and the major findings of the study. Through
a detalled exploration of these topics, conclusions and recommendations

will be presented based upon the analysis of the data.
Purpose of the Study

The primary purpose of this study was to identify the perceptions
of the trainees, the ex-trainees, and the instructors toward learning ac-
tivities as provided by KPIT Salatige in their one year adult education
program in agriculture. Knowing such perceptions the adminisirators would
be served in their effort to administer a continuous improvement to help

the trainees Iu increasing the achievement of their lesarning processes.
Rationale of the Study

Trainees attending the one year program are expected not only to
have enough perseverence and commitment to the program but also to be
able to achieve the expected outcomes formulated in the mein objective.

Improvement recommended by this study refers to the learning activities

i~
N



through which the trainees build their learning processes to zchieve
the main objective.

Learning activities to which wefe accorded higher values by the
respondents need to be emphasized in order for the learners to obtain
more meaning from what they learn. Through a "self-discovery process"
the learners would be able to get more meaning from what is learned.

Two valiables were explored for improvement purposes: 1) the im=
portance of the learning activities, and 2) the opportunity of using
the new knowledge, skills, and other innovetive abilities as a result
of zttending the program for developing the local community.

So the research was conducted to determine how the respondents,
consisting of three different groups (trainees, ex=trainees, and in=-
structors) perceived the two variables mentioned above. Three groups
of respondents were chosen in order to fulfill the need of strengthen-
ing the network, the availability of the ex=~trainees' experiences, the
required flexibility and freedom for the adminisirator, znd the support
needed for carrying KPTT Salatiga'ls mission to develop aariculture in

Indonesia.
Design of the Study

This study was designed in 2 such way that the KPTT Salatiga's
administration would be zble to manage certain parts of this study
without nelp from the researcher. These parts included the selection
of respondents, the modification of questionnaire for clarity, the dis-
tribution of the guestionnaires, the acceptance of the completed ques—
tionnaires from the respondents, znd the return of the completed ques-

tionnaires.
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Trainee respondents consisted of the trainees vho were still at-
tending the program, Ex~trainee respondents consisted of those chosen
by the administration using a purposive sampling method. Instructor
respondents consisted of those who were still active as instructors.

To obtain a representative sample from ex=~trainee population, the
administration had to divide these into typical groups. Such groups were
from those who were teachers (4L %), those who were farmers or agri-
cultural extension workers (30 %), those who were members of religious
orders (12 %), those who were civil servents (8 %), and those in other
careers (6 %),

A rating technique was used to evaluate answers to the questions,
Rating in this study was used to indicate the importance value and the
opportunity for use value as perceived by the respondents from each
learning activity. Seven numbers or points were given in the rating
scale, Answering each item within the questionnaire was done by cir—
cling one of the seven possible numbers.

ANOVA Test was used to test whether there is a significance of
difference among the perceptions given by three different groups of
respondents, The sixty-one learning activities were divided into three
groups and the ANOVA Test was made on the groups. If there was a sig-
nificance of difference among the perceptions of the three different
groups of respondents, it was necessary o compare fthe perceptions of
each group to the combined group. But, if the differences were not sig-

nificant, no further comparisons were necessarys
Major Findings of the Study

It was considered to be necessary to present the findings so that
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the data and insight gzined in this study will aid in identifying fur-
ther problems. Based upon this consideration, the major findings of
this study were divided into four sections as follows:

1. Background and general characteristics of the respondents.

2+ Perceptions of the respondents:

2. Perceptions within the group of learning activities nroviding
practical experiences.

be Perceptions within the group of learning activities providing
theoretical knowledge,

ce Perceptions within the group of learning activities involving

personal guidance.

Backeround and General Cheracteristics of the Res~

pondents

Avout 79 percent of the respondents returned their completed cues—
tionnaires. Most of the respondents who failed to return the completed
Tuestionnaires were from the ex—trainee group. Only 50 percent of ex=-
trainee group who were teachers returned the questionnaires; zbout 67
percent of those who were members of religious orders; and zobout 73 per-
cent of those who were farmers or agriculfural extension workers, com=
pleted and returned the questionnaires, while about 75 percent of the

civil servants returned theirs. The other group returned about 95 per-

cent of the questionnaires,
An explenztion that might help to explain the poor response of the
ex=~trainee group concerned the lack of follow up activities (telepnone,

mailing, etc). Since communication facilities around the country ars



limited, it was difficult fto Ffollow up on this sroup.
4 b +-

The ages of respondenis from the trainee group varied from less
than 20 years to more than 30, However, most were in the 20 to 30 group.
The fact that the rest came from ages less than 20 years and more than
30 years indicated that the requirement of age between 20 and 30 years
for the admission was given with some flexibility.

The ages of respondents from ex~trainee group veried in wider ra—
nge of ages from 20 years to more then 50 years. Most were those atten-
ded KPTT Selatiga's one yesr program between 1970 and 1980, The rest,
other than two ex=trainee respondents who fziled to give information
concerning the year of their attending program, were in the prosram be-
fore 1970 and after 1980,

The respondents from the instructor group hzd experiences of being
instructors in the range of 1,50 to 15 years; however, most had experi=-
ences of less than 10 years.

The 61 i%ems that hed to be completed by each respondent were rele
atively better completed by the respondents in dealing with their im=
portance value than in dealing with their opportunity value. One train-
ee respondent failed to complete the whole 61 items deeling with the op=
portunity velue. One item which had 12 non rated answers, was not rated
terms of its opportunity value.

Most of the missing responsses were from the irzinee sroup. Hespon-—
dents gave no explanation about the why of these missings., However, 3
possible explanstion might concern the fact that some trainees had not
completed yet the whole 61 learning activities.

LY

How far did the different background and cheracteri

tics of the

[#1]

N

respondents affect their perceptions? The fact that there is no
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simificance of difference amons the perceptions of the three different
groups of respondents, indicates that the different bvacksround and char—
acteristics of the respondents didn't affect their perceptions. Their
perceptions show one similar attitude instead of various kinds of atti-
tude., It means that the program did change their various attitudes that
especially the trainees and the ex~trainees were able to have new atti-
tudes after attending the program. These new attitudes misht be charac-
terized by the same undersianding, the same experiences, and the same
commitment build during attending the program under the strong influ-

ences of the instructors as well as the administration.

Perceptions of Learning Activities by the Three

Groups of Respondents

The overall summery of findings which follows was orgenized by
following 2 pattern in which the learning activities were divided into
three groups: 1) those providing practical experiences, 2) those provid-

ing theoretical knowledge, and 3) those involving personal guidance.

Perceptions of Tearnine Activities Providing Practical Ixperi-

encese. ANOVA Test applied to the calculated means of perceptions given

by the three different groups of respondents indicated no significance
of difference in terms of importance value and opportunity valus. Se=
cause of this finding, there was no need to meke comparison of ratinags

by individual groups. Instead, on overall comparison of the findings

2}

e—
lated to both values is presented in Table XV, This tzble displays the

findings in a form of the combined group of respondents' preference

without being compered to other group responses,



TABLE XV

COMPARISON OF MZAN RATINGS OF LEARNING ACTIVITIES DESIGNED TO
PROVIDE PRACTICAL EXPERIENCES BY COMBINED GROUP

OF RESPONDENTS

55

Mean Rating

Mean Rating

Learning of Impor- of Opportu=—
Activities tance Rank nity to Use Rank
l. In Planting Specific Commo-—
dities:
A, Rice 6427 2 5477 2
Be Vegetables 5694 L 554 3
Ce Second Crops 5465 6 5627 6
D, Fruit Plants 5e55 8 5431 5
Ee Citrus 5620 10 Le9L 9
Fo Coconut 5el5 12 5401 7
Gs Clove 5e23 9 Lo1\8 11
H. Coffee 5.17 11 Lo36 13
I, Ornamental Plants 3.98 18 4403 15
Je Cacao Plants 274 23 213 23
2, In Raising Livestock, Poul-
try & Fish:
A. Chicken 6.2l 3 5485 1
Be Cattle 5003 13 LeL8 11
Ce Swine Leb5 15 Lie26 14
D. Rabbit Le28 17 4,403 15
E, Fish Le31 16 3457 19
¥, Sheep 3486 22 L,,00 17
Ge Duck 3489 2 3457 19
3. Specific Experiences:
A, Meking Compost 6438 1 5438 I3
B. Seedling 5460 7 Lo78 10
Ce PH Soil Test L+68 1 3651 1L
D. Makling "Bordeaux" Parridge 3.93 19 3661, 18
E., Meking "California" Parridge 3.91 20 346 22
Le Village Exposure:
A, Village &xposure Ixperience 5,91 5 Le95 8
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Tavle ¥V shows more clearly the varizbility of percepiions in the

wnole group as well as in each subgroupe. In the whole group the veria=-
bility of perceptions ranged from 2.7 (importance value) and 2.43 (op=
portunity velue) to 6.38 (importance value) and 5.85 (opportunity val=
ue). While it can be said that the varizbility within each subgroup ap-'
peared almost in similar shape compared to each other, the variability
within subgroup 1 seems to be longer in range as far as this subgroup
had more learning activity units compared to the three others,

Table XV functions especially to display the respondents' prefe-—
rence, Three learning activities were at the highest preference within
each subgroup: "Planting Rice", '"Raising Chickens'", and "Making Com=—
post". As far as subgroup 4 had only one learning activity unit, it
has to be treated more specially. "Villaée Exposure Experience'" unit
was rated higher then the average in this group.

From Table XV it can be seen that rating of the two values (im—
portance value & opportunity value) created two similar and consruent
patterns of perceptions throughout the whole series of learning zcti-
vities perceived. Similarity and congruency of the two pziferns were
cazused by the fact that the high or low importance value rating was
always followed by the high or low opporiunity value reting, znd yet,
the importance value rating was never surpassed by the opportunity
value rating in each learning activiiy perceived, except in dealinsg

with "Ornamental Plants" and "Sheep".

Perceptions of Iearning Activities Providing Theoretical Knowe

leiges ANOVA Test zpplied in this group indicated that there is no



groups of respondents in terms of importance value and opporitunity val—
ug. Table XVI displays the findings related to both values in a2 form

of the combined group of respondents' preference without being compar—
ed to other group responses,

From the 28 learning activity units, 3 units: "Sugar Cane", '"Toba-
cco", and "Fibrous Plants Producing 0il" were rated less than 3.50.
These three kinds of commodities seem less important and having 1ess
opportunity for use compared to other commodities. It might be caused
by the fact that most of the respcndents were from regions where suzer
cane, tobacco, and fibrous plants producing oil are not commonly plant-
ed by the farmers.

Four learning activities were at the highest preference in each
subgroup: "Pest & Disease", "Staple Crops", "large Livestock'", and
"Rural Development". Subgroup 5 had only one learning activiiy unit,.
But this unit: "Personality & Character Building" was rated higher
than average.

The veriability of perceptions within this group renged from rat-
ing point 3.42 (importance value) and 2.83 (opportunity value) to rat-
ing point 6,63 (importance‘value) and 6.17 (opportunity value). The
variebility within each subgroup appears in almost similar shape com=
pared to each other, unless that one subgroup having smaller number
of learning activities provides shorter range of variability.

Like Table XV, Table XVI provides two patterns of percepiion
with some kind of similarity and congruency. This similarity and con=-
gruency refers to the fact that importance value rating was slways
followed by opportunity value rating in such a way that the importance

value rating wes never surpessed by the opportunity velue rating in



TABLE XVI

COMPARISON OF MEAN RATINGS OF LEARNING ACTIVITIES DESIGNED TO
PROVIDE THEORETICAL KNOWLEDGE BY COMBINED GROUP

OF RESPONDENTS

Mean Rating

Mean Rating

Learning of Impor— of Opportu~
Activities tance Rank nity to Use Rank
1, Agriculture In General:
A. Pest & Disease 6460 2 5e55 5
Be S0il & Fertility 6.28 L 5e53 6
Ce Farming In General 6,08 9 5,63 L
De Irrigation 5¢8L 11 Le78 17
Be Climate 5eli2 17 Le55 19
F, Bo'tan.y 5.03 21 !-4,003 2
2. Specific Commodities:
A, Staple Crops 6463 1 6417 1
B. Vegetables 5498 10 SeL8 7
Ce Fruit Plants 5,66 14 Le91 16
D. Commercial Commodities Le65 22 3485 22
s Ornamental Plants 1,08 2L 3483 23
P, Spices /.08 2L 3459 25
Ge Fibrous Plants Producing 0il 3.87 26 3423 26
H. Tobacco 381 27 2.97 27
I, Sugar Cane 342 28 2.83 28
3+ Livestocky Poultry, and Fish:
A, Large Livestock 5452 16 5432 9
B. Poultry 5475 13 5610 14
C. Small Livestock 5435 19 5e15 12
D. Fish Le35 23 3476 2L
Le Agricultural Development:
A, Rural Development 6435 3 5674 3
B, Agricultural Txtension 6415 6 5el3 g
Ce Agricultural Tconomics 6413 7 5422 10
Do Civics 6.11 8 [;.¢97 15
E. Communication 5.82 12 5011 13
Fo. Orgeanization 5458 15 5e20 11
G. Book Xeeping 5436 18 La75 18
He Agricultural Laws 51l 20 Leoll 20
5« Person Development:
A, Personality & Character
Building 6425 5 5485 2
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zch learning activity perceived,

Perceptions of learning Activities Involving Personal Guidsnce.

ANOVA Test applied in this group indicated also that there ig no
significance of difference among the three different groups of respon-
dents! perceptions. Table XVII displays the findings relzted to impor—
tance value and opportunity velue which showlthe preference of the
combined group of respondents without being comparsd to other sroup
responses.

A11 learnins zctivities within this group were rated hichly in
terms of importanqe value and opportunity vslue. It is evident zlso
thzt this group was perceived relatively higher by z1l respondents

compared to the two other groups.

There is only short range of varizbility within this group: from
5.87 (importance value) and 5.13 (opportunity value) to 6.L9 (impor—
tznce value) and 5.75 (opportunity value). Almost 211 learning activi-
ty units within this group were perceived as mere important =nd tend-
ing toward hish opportunity for use.

It is interesting to notice that 2lso in this group opportunity

vzlue raiting never surpassed the importance value rating. Hhy did

'

)]

[=h

.1so in

Q

such z thing heppen not only in this group but
vious groups? The two values: importance value and opportunity value
might heve different values within themselves. Importance value was
more general, more acceptable, and more proper to be used for measur—
inz the program. The opportunity vzlue micht be more specific, less

acceptance, and less proper to be used to measure the prosram.

M



TABLE XVII

COMPARISON OF MEZAN RATINGS OF LEARNING ACTIVITIES INVOLVING
PERSONAL GUIDANCE

€0

Mean Rating

Mean Rating

Learning of Impor— of Opportu~
Activities tance Rank nity fo Use Rank
L. Control & Discipline in

Using Time 6449 1 573 2
Be Courage in Trying 6403 6 5475 1
Ce Cooperation in Work 6.3L. 2 5,62 6
D, Increasing Abilities Conti-

nually 6.18 Ly 5.68 L
E. Courage in Inquiring 6432 3 Sel7 7
F. Creativeness in Work 6410 5 5466 5
G, Courage in Speaking, in Ma=-

king Choice & Self Decision 5697 7 5470 3
He Leadership in Agriculture 6,10 5 Eeli2 9
I, Getting Broader Knowledge in

Agriculture Through Reading

Activities 5693 8 5413 16
Je Active Participation & In-

volvement 5487 10 SelLE 8

Conclusions

The an2lysis of data and subsequent findings were the basis for

the following conclusions:

1. The 61 learning activity units, perceived by trainees,



cx~trainesez, 2nd insiruciors, in “erms of importznce valus and opporituni-
value, indicaied different velue ratings. Most were rated mors than

L

3.50 that it wes evident that trainees, ex~trainese, and insiructors vale

ot

ued highly these learning activities.
2. The fact that there was no sisnificence of difference zmons per-
ceptions given by the three different groups of respondents, indicated

that the different background, regions, and characteristics, didn't af-

¢t the perceptions. The appezrance of similar attitudes in the tarms

o]
)
o]
(0]
+
(@]
]

ntions indicated that the program had been succesful in provid-
ing change of attitude, as far ag it cen
coming from different background, regions, and charscteristics, had
various kinds of attitude before attending the program.

3. It was evident that with exception of "Sheep" and "Ornamental
Plents'", 211 learning activities were perceived higher in terms of im-
portznce value than in terms of opportunity value.

L., Perceptions of learning activities providing practicel experi-

ences and learning activities providing theoretical knowledgze were more

varying and having greater ranges compared to those of learning activi=-
tieg involving personal guidancs.

ice', "Iaising Chicken", "ieking Composi', znd "Vile
lage Zxposure Experience" were considered as the most imporiant and
having most opportunity to be used as far as they were at the top of res—
pondents' preference within each subgroup of learning activities provid=-
ing practical experiences,

He. "Pest & Disezse", "Staple Crops", "large Livestock", "Zurzl De-

velopment', =znd "Personzality & Charzcter Tuilding" were a2t thes top of



raspondente! preference within ezch subgroup of leernin~ activities pro-
vidinzg theoretical knowlednye. Thess five learning activities were per-
ceived as most important and having most opportunity to be used compar-—
ed to other learning activities from the same subgroup.

Te Ail learning activities involving personzl guidance were consi-
dered as very highly perceived. At least, these ten learning activities
were rated hisher than the average, in range of 5,87 to 5,49 in terms

of importance value and 5,13 to £,75 in terms of opporiunity Yor use

volue,.

king 'Celifornis' Pzrridme’ were tw

o

2. "Plenting Caczo
learning zetivities providing practicesl experiences with ratings less
than 3,50 in terms of importance value and opportunity for use velue.

erceived less because it is a commercizl plant found usuzl-

o
m
[o]
:;‘
o
4!
o]

ly in large plentetion manzged by the government end not by local
fzrmers, "California" parridge was perceived less because it might be
still uncommon for local farmers.
2. "Suser Czne'", "Tobzcco" and "Fitrous Plants Producinz 0il"
8

vere rated less than 3.50 in terms of importance value and opporitunity

bout these three com—

U]

vzlue, If the respondenis perceived knowledszge
modities as less important and havinz less opportunity io be used, i

~
S came irom

"3
@
i

must be related to the fact that most of
sions where sugar cane, tobacco, and fibrous plants producing oil ars

not common to be planted by the local fazrmers.

Recommendations

dg 2 result of the conclusion drzvn from

following recommendations ars

ot
(W]
%4
o
Q
3
O
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Qs
m
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1. The program should be continued with more confidence since the
learning activities, through which individusl trainees established
their learning processes, were valued highly by the treinee group, ex~
trainee group, and instructor group in terms of importance value and
opportunity for use value,

2. Among learning activities providing practicel experiences,
"Planting Rice", "Raising Chicken", "Meking Compost", and "Villege fxpo-
sure fixperience'", needed to be considered as the most important znd
heving most opportunity to be used compared to the others,

3. "Pest & Disease'", "Staple Crops", "Larsge Livestock", "Rural
Development", 2nd "Personzlity & Character Duilding" should be congsi-
dered as the most important and having most opportunity to be used com=—
pazred to the other units which were designed to provide theoretical
knowledge.

Le The lowly ranked learning zctivity units like "Planting Cacao",
"Making 'Celifornia' Parridge", "Suger Cane", "Tobacco', and "Fibrous
Plants Producing 0il", should be eliminated or at least reduced in
terms of {ime, money, effort, and attention provided, if the adminis-
tration felt it necessary to meke adjustments in the curriculum.

S« The types of new knowledge, skills, and other imnovative abil-

y produced especially by the highly ranked learning activity units,

0

hould be formulated in such & way that they would be easier to be
achieved. Procedures to achieve such types of new knowledge, skills,
and innovative abilites, should be stated as clearly as possible that
they would be more manageable.

6. As far as the highly renked subject areas providing practical

cxperiences have interrelationships with the hishly renked subject z=reas
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providing theoretical knowledge, theoretical knowledge and practical
experiences related to these subject areas should be more strongly in-—
tegrated to each other., Theoretical knowledge areas should be chosen
from among those which obviously support practical experiences related
to the subject areas concerned. For example: theoretical instruction
about "Staple Crops" should obviously support the trainees in getting
practical experiences in such areas as "Planting Rice", Or, theoreti-
cal instruction about "Rural Development" should be such that it will
support the trainees in practical experiences such as securing "Vil-
lage Exposure IExperience". By doing that, theoretical knowledge should
be put always in proper relationship to practical experiences. Such a
policy, adjusted to the specific character of KPIT Salatiga's one year
training program which stresses practice, field-work, and field experi-
ence, should provide not only more time, money, and effort, but also
more real support to the learners.

7. Trainees should be given more opportunity to establish and de=-
velop learning activities related to the priorities and desirable out=-
comes within the personal guidance area. Success in this area should

allow the learners to become more independent,

Recommendations for Future Program Tmpheses

For greater future effectiveness the preferences discovered in
this study should be used as one means to establish emphases for the
program., In particular the future emphases should be concerned with
providing more practical experiences to the learning activity units
highly ranked within the subgroup of learning activities providing

practicel experiences, In the cases of learning activities for
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providing theoretical knowledge and those involving personal guidance,
more emphases should be placed upon the learning activities most highly
ranked.

Overall the new empheses recommended should be more than providing
more practical experiences, theoretical knowledge, or personal guidance.
They should include the possibilities of using more then one approach
in order to meke the learning activities more effective, This should
include providing more favorable environment, more complete facilities,
and more expertise in order to meke the highly ranked learning aétivi-
ties more achievable. Consequently, they should include investing more
time, effort, and money to make the highly ranked learning activities
more successful potentially.

One pattern for emphasis upon various learning activities, as in-
dicated by findings of the study, could be as follows:

1. New emphases for learning activities providing practical expe=-
riences, should follow the order as such: subgroup 1, Rice = Vegetables

= Second Cropst Fruit Plants > Citrus = Coconut > Clove > Coffee
Ornamental Plants = Cacao. New emphases arranged for subgroup 2 in
this area should follow this order: Chicken = Cattle = Swine: Rabbit
> TIish = Sheep > Duck. New emphases for subgroup 3 should follow this
order: Meking Compost = Seedling= PH Soil Test = Making "Bordeaux"
Parridge = Meking "California Parridgé. For subgroup 4 there was only
one learning activity unit which should be emphasized: Village Expo-
sure Zxperience.

2. New emphases arranged for subgroup 1 of learning activities
providing theoretical kmowledge should follow this order: Pest & Dis=

easer S50il & Fertility> Farming in General > Irrigetion Climate =
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Botany. Arrangement of new emphases for the second subgroup should be:
Staple Crops = Vegetables = Fruit Plants > Commercial Commodities =
Ornamental Plants = Spices > Fibrous Plants Producing 0il = Tobacco =
Sugar Cane, For the livestock, poultry, and fish subgroup the new em—
hases should be arranged such as: Lerge Livestock = Poultry:s Small
Livestock = Fishe, For the fourth subgroup concerning agricultural de=-
velopment the arrangement should be: Rural Development > Agricultural
Ixtension > Agricultural Economics > Civicsi Communication: Organi-
zation = Book Keeping: Agricultural Laws. Zmphases should be given at
a2 high level for the only learning activity in subgroup 5: Personality
& Character Building.

3. New emphases for the group of learning activities involving
personal guidance should follow this order: Control & Discipline in
Using Time > Courage in Trying > Cooperation in Work = Increasing Abil-
ities Continually = Courage in Inquiring: Creativeness in Work = Cour-
age in Speeking, in Meking Choice & Self Decision: Leadership in Agri-
culture > Getting Broader Knowledge in Agriculture Through Reading Ac-
tivities = Active Participation & Involvement.

5. Some new elements that should be proper enough to be infused
into the existing program are as follows:

2. Using more learning materials drawn from the trainee life and
from real problems found in community life rather than from the text-
books,

be Involving trainees in new kinds of learning experiences such =g
visiting local farmers, making field trips, writing articles for the
local newspaper, agricultural magazines, or bulletins and newsletters

related to agriculture.
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cs Providing current information about recent problems in agricul-
ture that could be obtained from carrying on more extensive correspon—
dence with similar programs in other parts of the world

de Encouraging trainees' activities like discussing problems with
instructors outside the class, asking questions during class instruc-—
tion, self-inquiring in order to get more clarification, and involving
more actively in every group discussion.

es Providing more opportunity to individual trainees attending
the program to learn how to identify their own communities' problems
and needs, how to plan strategies to solve such real problems, and how

to get support from the whole community to solve their own problems.
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APPENDIX A

REGIONS FROM WHERE TRAINGES ORIGINATTD
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APPENDIX B

KPIT SALATIGA'S ADULT LEARNING PROCTESS
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PROTOTYPE OF QUESTIONNAIRE
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QUESTIONNAIRE
Question 1 (one)

The one year adult education program in agriculture provided by

KPIT Salatiga has one main objective: to train and educate highly motivat-—
ed pioneer farmers, who have the courage to lead and direct the rural com=-
mmity in improvements and innovations in farming practice and animal hus=—
bandry, in accordance with the potential of that community. Learning acti=-
vities to gain this main objective consist of those providing practical
experiences, those providing theoretical knowledge, and those involving
personal guidance.

How high is the importance value you perceive of each learning acti-
vity described as follows toward the achievement of the main objective?

The Way to Answer

Circle one number as your choice answer from the scale rating from
number 1 to number 7. Your answer must be personal and authentic.

Scale of Importance

1 2 3 4L 5 6 7

Learning Activities

g 1 = Less important ;

7 = Very important

I. THOSE PROVIDING PRACTICAL EXPERIENCES:

1. Planting Specific Commodities:

A. Vegetables 1 2 3 L4 5 6 7
Be Fruit Plants 1 2 3 4, 5 6 7
Ce Second Crops Planted After Rice 1 2 3 4L 5 6 7
D. Rice ' 1 2 3 4 5 6 7
E. Coffee 1 2 3 4 5 6 7
F, Citrus 1 2 3 4L 5 6 7
G. Clove 1 2 3 4L 5 6 7
H. Cacao 1 2 3 4L 5 6 7
I. Ornamental Plants 1 2 3 L 5 6 7
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Learning Activities

Scale of Importance

2.

14—0

IT, THOSE PROVIDING THEORETICAL KNOWLZIDGE:

1.

Je. Coconut

Raising Livestock, Poultry & Fish:

St ————

K. Chicken

Lo Duck

M. Swine

N. Sheep.

O. Rabbit

P. Cattle

Qe Fish

Specific Experiences:
R, Seeadling

Se Making "Bordeaux" Parridge

T. Making "California" Parridge

U. PH Soil Test

Ve Making Compost

Village Exposure:

We Village Exposure Experience

Agriculture in General:
A, Botany
Be Pest & Disease
Ce Irrigation
Ds Climate
Te S0il & Fertility
s Fzrming in Generzal
c

Specific Commodities:

H. Vegetables

I. Fruit Plants

Je Commercial Commodities
Ko Tovacco

IS - Mo
L. cussr Lzne

4

1 2 3 4 =5 6 7
( 1 = Less important )

( 7 = Very important )

1 2 3 L4 5 6 7
i 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 7
1 2 3 4L 5 6 7
1 2 3 5 67
1 2 3 4 5 &6 7
1 2 3 4 5 6 7
1 2 3 4 5 & 7
1 2 3 4 5 7
1 2 3 L 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 = 6 7
1 2 3 L &5 b 7
1 2 3 L 5 6 7
1 2 3 L 5 & 7
1 2 3 L 5 6 7
1 2 3 4 5 &6 7
1 2 3 Lk 5 6 7
1 2 3 L 5 6 7
1 2 3 4 o5 A 7
1 2 3 L o 5 7



Learning Activities 1 ses 1equ iwpo:t: ; 7
2 3 4
( 1 = Less important )
( 7 = Very importeant
M, Spices 1 2 3 L 5 6 7
N. Fibrous Plants Producing 0il 1 2 3 L 5 b6 7
0. Ornamental Plants 1 2 3 4L 5 6 7
3. Livestock, Poultry & Iish:
P. Large Livestock 1 2 3 L o5 6 7
Ge Smzll Livestock 1 2 3 L 5 \ 7
Re Poultr 1 2 3 4 5 6 7
Se Pish 1 2 3 N 5 6 7
le Aericultural Davelopment:
T, Agriculture Laws 1 2 3 L4 5 6 7
U, Civics 1 2 3 L4 5 6 7
7o Rural Development 1 2 3 4 5 6 07
Yo Asricultural Sxtension 1 2 3 L 5 &6 7
Xe. Organization 1 2 3 L &5 b5 7
Y. Communication 1 2 3 L 5 6 7
Ze Agricultural Fconomics 12 3 4L 5 6 7
Ak, Book Xeeping 1 2 L 5 &6 7
5. Person Development:
B3R, Personality & Cheracter Building 12 3 L 5 45 7
IITI, THOST IIWVCLVING PEIRSONAL GUIDANCE
A, Coopsration in Work 1 2 3 4L 5 5 7
B. Control & Discipline in Using Time 1 2 3 4L 5 b6 7
C. Creativeness in Work 1 2 3 L o= b6 7
D. Increasing Abilities Jontinually 1 2 3 L s A5 7
Te Getting Troadsr Knowledse in Agri-
culture Through Reading Activities 1 2 3 L 5 5 7
F. Lezdership Agriculture 1 2 2 4L 5 &6 7
G. Active Perticipation & Involvement 1 2 3 L 5 46 7
H. Courzge in Ingquiring 12 3 L 5 45 7
I. Courage in Tryinsz 12 3 L = A 7
Je Courzge in 3peszking, Making Choics )
3elf Decision 1 2 2 L E s} 7

e AR a8 Sl N v 1



Suestion 2 (two)

N

Heving new inowledse, skills, =znd other innovative abilitiss achiev—
ed from attending the program, an ex-trainee should be more able to pro-—
motz his owm and his local community's further development., How far he
is able ,o promose, depeads on how much the opportunity is availzble,
The new knowledge, skills, and other ianovative abiiitiss vary accordinz

- J"n

ths 1eaﬁn¢n5 activities provided by ths program.

v

The Yay to Answer

Circle one number as your choice answer Irom thb scale rati
number 1 to numbef 7. Your answer must be personzl and suthentic

Scale of Opportunity

Learninzg Activities 1 5 3 L 5 4 7

=
1]

Less ovoportunity )
( 7 = ¥fuch more opportunity)

I. THOSE PROVIDING PRACTICAL TXPERITNCES:

1. Planting Svecific Commodities:

A, Vepetables
B. Fruit Plants

-~
i
O~ O~

Ce Second Crops Planted After Rice

N
W W W
I~
n
O~

“J

N

~-
o
S

.
1ce

-~
L
o~

He Coffee

e Citrus
G

. Clove 2 L5 b
He Czczo L £

NN

I« Ornzmental Plants

L T T S O Sy S [ S R
ACIEEN]
W W W
ki ! h - - b I .
Ut
O~
~N NN NN NN N N 2

n

W
~

v wmoaun
o~ O~

4]
O~

J. Coconut

2. Aaising Livestock, Pouliry & Fish:
XK. Chicken T2 3 L 5 65 7
L. Duck 1 2 3 L 5 5 7
o Swine 1 2 3 L g 5 7
. Sheep 1 2 3 4 5 57
0. Rabdbit i 2 3 L 5 6 7
P, Cetile 1 2 3 L F 5 7
Qe fish 1 2 3 L = HoT



Scale of Opportunity

1 2 3 l_' 5 ) 7

P

Learning Activities

—~
—
I

= Less opportunity )

( 7 = Huch more opportunity)
3. Specific Ixperiences:
R, Seedling 1 2 3 L 5 6 7
Se Meking "Bordeaux" Parrdige 1 2 3 4 5 6 7
T, Making "California" Parridge 1 2 3 L 5 &6 7
Ue. PH Soil Test 1 2 3 LB 6 7
7o Meking Compost 1 2 3 L 5 6 7
Lie Villegoe Zxposure:
7o Village Txposure Experience 1 2 3 L 5 b6 7
II., THOSE PROVIDING THEORETICAL KNOWLTDGE
l. Agriculture in General:
A. Rotany 1 2 3 L 5 45 7
B, Pest & Disease 1 2 3 L 5 6 7
Ce Irrigetion 1 2 3 4L 5 6 7
De Climate 1 2 3 L 5 6 7
Ze S0il & Fertility 1 2 3 Ly 5 6 7
P, Farming in General 1 2 3 L 5 6 7
2. Speciric Commodities:
G. Staple Crops 1 2 3 L 5 6 7
H, Vezetables 1 2 3 L 5 6 7
I. Fruit Plents 1 2 3 L 5 & 7
J. Commercial Commodities 1 2 3 L 5 6 7
K. Tobacco 1 2 3 L 5 6 7
L. Sugar Cane 1 2 3 L 5 A 7
M, Spices 1 2 3 L 5 b6 7
N. Fibrous Plants Producing 0il 1 2 3 L 5 6 7
0. Ornamental Plants 1 2 3 4L 5 6 7
3. Livestock, Poultry & Fish:
P. larse Livestock 1 2 3 L 5 6 7
Qe Small Livestock 1T 2 3 L 5 &5 7
R. Poultry 1 2 3 4L 5 b6 7
3. fish 1 2 3 L 5 6 7
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-
. e e Scale of Opportunit
Learning Activities 9“ pporT % ¥

1 3 L 5 6 7
1 = Less opportunity )
( 7 = Much more opportunity )
Le Agricultural Development:
Te Agriculture Laws i 2 3 L 5 6 7
U. Civics 1 2 3 L 5 6 7
V. Rural Development 1 2 3 L 5 6 7
We Arricultural Txtension 12 2 4L 5 & 7
%o Orgenization 1 2 3 L 5 &5 7
Y, Communication 1 2 3 L 5 6 7
7o Aoricultural Zconomics 1 2 3 4 5 6 7
LA, Rook Keeping i 2 3 4 5 65 7
5« Person Development:
LB, Personzlity & Character Building 1 2 3 4L o5 b6 7
ITII, THOSHE INVOLVING PERSONAL GUIDANCH

A, Cooperation in Work 1 2 2 L 5 46 7
2. Control & Discipline in Using Time 1 2 3 4L 5 6 7
C. Creativeness in Work 1 2 3 L 5 6 7
De Increasing Abilities Continuelly 12 3 L = 5 7

Je Getting Broader Knowlédge in Agri-
culture Through Reading Activities 1 2 3 4 & &6 7
Fo Leadership in Agriculture 1 2 3 L 5 6 7
Q. Active Participation & Involvement 1 2 3 L 5 6 7
He Courage in Inquiring i 2 3 4 5 6 7
I. Courage in Trying 1 2 3 L o5 & 7

Jeo Courage in Speaking, Meking Choice
and Self Decision 12 2 L o5 b5 7

Question 3 (three)

Question 3 (thres)
that will e kept et
TOlle

you in order to get informetion
dence, The gquestion is asked 2bout

l. ¥Mzy I know your ncme?

My names




full-time

thzt position do you have in dealing with
zopiculture as administered T

r LxPT_L
As Full~Time

As Part-Time

cdult
Selatisa?

educetion pro-

Instructor,.

Ingtructor.

As fx~Trainec.

or pari-=time

position until now?

instructor, how long you

years in my position as now.

Le If you are an ex—trainees, what xind of occupation you posses

2
gram in
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