
KPI'T SALATIGA 'S ONE TIA..~ ADULT EDUCATION PROGRAM -------- -
TIJ AGRICULTURE AS PERCErJED BY ITS TRATir-

EES, EX-TRAINEE:;, ANTI INSTRUCTORS 

By 

PAULUS wmYONO PRIYCII'AMTAMA 
./ 

Bachelor 
Gadjah Mada University 
Yogyakarta, Indonesia 

1976 

Master 
Gadjah Mada University 
Yogyakarta, Indonesia 

1979 

Master of Arts 
IKIP Sanata Dharma 

Yogyakarta, Indonesia 
1981 

Submitted to the Faculty of the Graduate College 
of the Oklahoma State University 

in partial fulfillment of the requirements 
for the De~ee of 
l\'IAST'SR. OF SC IBNCE 

July, 1983 





KPrT SALATIGA'S ONE YEAR ADULT EDUCATION PROGRAM 

IN AGRICULTURE AS PERCEIITED BY ITS TRAIN-

EES t EX-'I'RAINEES, AND INSTRUm'ORS 

Thesis Approved: 

Dean of the Graduate College 

ii 

1161152 



ACKNOWLEDGEMENTS 

The author wishes to thank and express his e;ratiti.:.de to KPTT Sala

tiga' s administration especially to Rev. J. Bentvelzen, S.J., as the Ex

ecutive Director who contributed so much in multiplying the questionn3-ires, 

sending them to the respondents, receiving the answered questionnaires 

from the responclents, and mailing. the collected questionnc:dres to Still

water. Special thanks go to the instructors and trainees at KPI'T S2clati

,ga, Indonesia, and to the ex-trainees around the country who allowed 

themselves to be chosen as respondents. 

Sincere appreciation is given to Rev. William T. Wood, S.J., who 

in the name of New York Province Society of Jesus provided support and 

especially financial assistance for completing this study, and to 

Dr. Allen D. Tillman through whom the author obtained the opportunity to 

complete this study at Oklahoma State University, Stillwater. 

Gratitude is expressed to the Agricultural Education Department 

of Oklahoma State University for their continued guidance and support 

during the completion of this study. Specia.l thanks go to Dr. Robert 

Terry, the author's major adviser and advisory committee chairman, for 

his encourag0ment, guidance, and advice throughout the graduate study 

and writing this thesis; to Dr. James P. Key for his assistance in fi

nishing the first three chapters of this study and in making the 

author become more familiar with research design. 

Special appreciation is given to Rev. Don. F. Smith from whom the 

author got facilities for the accomplishment of this study~ 

iii 



Ch;::pter 

I. 

II. 

TABLE OF CONTENTS 

Pa.ge 

INTRODUCTION • • • • • • • • • • • • • • • • • • • • • • • 1 

Sta:t·ement of the Problem • • • • • • • • • • • • • 2 
Purpose of the Study • • • • • • • • • • • • • • • • 3 
The Objectives • • • • • • • • • • • • • • • • • • • 3 
Assumptions • • • • • • • • • • • • • • • • • 3 
Limitations of the Study • • • • • • • • • • • • 4. 
Scope of the Study • • • • • • • • • • • • • • • i 
Definition of Terms • • • • • • • • • • • • • • 5 

REITJEW OF LrrERATURE • • • • • • • • • • • • • • • • • • 

KP.rT Salatiga: One Year Adult Education 
Program in Agriculture • • • • • • • 

A Recommended Alternative for Improvement 
Rationale •••••••••••••••• 

Individual Learner's Personal Disco-

• • • • • • 
• • • • • • 
• • • • • 

6 

6 
8 

10 

very • • • • • • • • • • • • • • • • • • • • • 10 
Selection of Learning Activities • • • • • • • • 11 
Feeling of Importance and Opportunity • • • • • 12 
The Interdependent Relation Between 

Outcomes and Learning Experiences • • • • • • 13 
The Prospect of Improvement • • • • • • • • • • • 15 
Summary • • • • • • • • • • • • • • • • • • • • • • 17 

III. METHODOLOGY • • • • • • • • • • • • • • • • • • • • • • • 19 

IV• 

The Procedure • • • • • • • • • • • • • • 
Activities Rated •••••••••••• 

• • 
• • 

• • 
• • • • 

The Rating System • • • • • • • • • • • • • • • • 
Groups of Respondent • • • • • • • • • • • • • • • • 

P?i.ESENTATION AND ANALYSIS OF DATA • • • • • • • • • • • • 

Introduction • . . . . . . . . . . . . . . . . . . . 
B~ckgrou.nd and General Characteristics of 

20 
21 
21 
23 

27 

27 

the Respondents • • • • • • • • • • • • • • 27 
J.atin,g- as Made by the Respondents • • • • • • • • • 31 

iv 



Chapter Page 

Perceptions of Respondents as to Impor
tance Value and Opportunity Value of 
Learning Activities • • • • • • • • • • • • • • • • • 32 

Learning Activities Providing Prac-
tical Experiences • • • • • • • • • • • • • • • 33 

Learning Activities Providing Theo-
retical Knowledge • • • • • • • • • • • • • • • 38 

Learning Activities Involving Per-
sonal Guidance • • • • • • • • • . . . . . . . . 43 

V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS ••• • • • •• • L,9 

Surn.mary • • • • • • • • • • • • • • • • • • • • • • • 49 
Purpose of the Study • • • • • • • • • • • • • • • • • 49 
Rationale of the Study • • • • • • • • • • • • • • • • 49 
Design of the Study • • • • • • • • • • • • • • • • • • 50 
Major Findings of the Study • • • • • • • • • • • • • • 51 

Eackg-round and General Chara,cteristics of 
Respondents • • • • • • • • • • • • • • • • • • 52 

Perceptions of Lea,rning Activities by the 
Three Groups of Respondent • • • • • • • • • • • 54 

Conclusions • • • • • • • • • • • • • • • • • • • • 60 
~ecommendations • • • • • • • • • • • • • • • • • • • • 62 
Recommendations for Future Program ~mph2,ses • • • • • • 

p_ s·~LJCT~D l)IJ3LIOG1APJiY • • • • • • • • • • • • • • • • • • • • • • 68 

APPENDDC'0 • • • • • • • • • • • • • • • • • • • • • • • • • • • • 70 

. . . . 71 

.L - KPTT SALATIGA' S ADULT gAJ.N"HJG P3.0C3SS . . . . 73 

c - P::wraryp~ OF J,illST IOlJ:TArr:;:; • • • • • • • . . . 75 

v 



LIST OF TABL~S 

Table 

I. The Number and Composition of Respondents ••••• . . . . 
II. Distribution of Trc:dnee and ~jx-Trsinee 1-espondents . . . . . . . . . . . . . . . . . • • . . . . 

III. 

F' • 

Distribution of :;-;x-Tro.inee. ?espondents by Yeo_r o:'.:~ 

Attendinc; Kf.JI1T S2"lati7.' 2 One Year Program • • • • . . . 
Distribution of Instr11ctor Responc1ents by Lenr~th of 

~:z:perience c:ts Instructors •••••••••••• . . . . 
v. :Number of Items !,Tot Hated by the Respondents • • • • • • • 

VI. The Importance V2.lue of Learning Activities Providing 
Practical r,;:i.."})eriences as Pl=lrceived by Trainees, 
Ex-Trainees, and Instructors • • • • • • • • • • • • • • 

'!II. The Opportunity For Use· Va,lue of Learnins- Activities 
Providing Practica,l S:z.."})eriences o,s Perceived by 
Trcdnees, '~x-Trainees, a.nd Instructors • • • • • • • • • 

'/III. Test of Significance of Difference Among Perceptions 
the Three Groups of Respondent Tov:ard Learninr; 
Activities Providing Pr2.ctica.l ~xperiences •••• 

of 

T'' 
. .L:'-. 

v 
Ae 

The Importance V~lue of Learnin,r; Activities Providin;:; 
Theoretical K11owledge as Perceived by Tr,dnees, 
!~:x:-Tr2.inees, and Instructors • • • • • • • • • • • 

The Opportuni t;r for Use Value of Learninr; Activities 
Providin,r; Theoretical K..Tlowleclge Ets Perceived by 
Trainees, Ex-Trainees, and Instructors • • • • • • 

XI. Test of Significance of Difference Amon,cs Perceptions 
of Three Groups of '.1espondents Toward Learnino: 
Activities Provid.in,c; Theoretical Knowledge ••••• 

XII. The Import2.nce Value of Learning Activities Involving 
Persona.l Guidance as Perceived by Tra.inees, 
Ex-Trrin·2es, 231d Instructors • . . . . . . . . . . . 

vi 

• • • 

• • • 

. . . 

. . 

28 

30 

31 

34 

38 

39 

43 



XIII. 

XIV. 

~0/. 

XVI. 

XVII. 

The Opportunity for Use Va,lue of Learnint<: Acti
vities Involving Persone.l Guidimce as Per
ceived by Tr2,inees, Cx-Trainees, and Instructors 

Test of Significance of Difference Among Percep
tions of Three Different Groups of Respondents 
Toward Learning Activities Involving Personal 
Guidance • • • • • • • • • • • • • • • • • • • • 

Comparison of Mean Ratings of Learning Activities 
Designed to Provide Practical 8xperiences by 
Combined Group of Respondents • • • • • • • • • 

Comparison of r!iean R2, tinc;s of Learning Activities 
Desi,c;ned to ProvicL:i Theoreticc,l Knowledge by 
Combined Group of ?cespondents • • • • • • • • • 

Compc::,rison of VIean 11atings of Learning Activities 
Involvin,c; Personal Guidance • • • • • • • • •• 

vii 

• • • • 

• • • • 47 

• • • • 55 

• • • • 58 

• • • • 6o 



LIST OF FIGURES 

Figure Page 

.1. Regions from Where Trainees Originated. • • • • • • • • • • • 72 

2. KPI'T Sal;:diga's Adult Learning Process • • • • • • • • • • • • 74 

viii 



CEA.Pi'"ER I. 

INTRODUCTION 

In June 1976, "' b&sic concept of ;:;dul t education was dei:::la.red that 

sdul t education in developinF-;" COUtJ.tries is for r.]a.n, by Man, a.nd from 

Mon (Hall rnd Kidd, 1978). The declaration has been kn01·m 2.s tl:e Deda

r2.tion of Da.r es Salaam because it was decla.red by the International 

Conference on Adult ~ducation and Development held in Dar es Salaam. 

Man is defined by the conceptor of the declaration a.s he who has 

his own ability to make himself, to act deliberately for self determined 

purpose which distinguished him from other animals. And development 

must be defined as the expansion of Man's ov-m consciousness, and there

fore his power over himself, his environment, a.nd his society. Change 

toward such development is considered as purposeful chane;e with active 

pa.rticipa.tion of individual involved. 

Kursus Pertanian Tam2.n Tani (Agricultural Traininf,' Center "Teman 

Tani" or KPI'T) was founded in 1965 in Sala.tiga, Central J&.\'2., Indonesia., 

as part of the Sxtension Department of the Institute for Teacher Train

ing and Education "Sanata Dharma" in Yogyakarta. It has been organizin.rs 

a one year adult education program in agriculture since its establish

ment. This program has a main objective: to train and educate highly 

motivated pioneer farmers, W'ho have the courage to lead and direct the 

rural community in improvements and innovations in farming practices 

and animal husba.ndrJ, in accordance with the potential of the conm1uni ty. 

l 
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}To doubt, the pro~:-rarn or~-;anized b;1;r KPTT Se,la,tir;a is a.n adult ed.uca-

tion pro.~r2.m in c:gricul ture intended really for development. Chanr;e to

WG.rd development must occur firstly ·within the trainees. This change 

needs to be considered as a purposeful change with active participation 

of the individual trainees. 

Adult trainees attending the one year pro,r:;ram always become the 

main concern of the administration. The focus of concern has been put 

on this question: "How can these a.dul ts be helped in buildinG" their 

lea.rninc process toward achieving· the mc:.in objective?" One possible an

swer is b;r improving; continously the pro,r:;ram in a way that the achieve

ment would be higher. This study was planned to prompt improvement with

out eliminating the existing program. 

Statement of the Problem 

To administer a continuous improvement without eliminating the ex-

istirn; progra.m needs a specific strategy. One of the stratei;ies which 

is available to be adopted is the "infusion straterzy". This stratecy is 

based upon the need of new emph2Nses for the existing program. 

The problem th2.t the administration has to face is: "~'fhat kind of 

new emph2,sis need to be infused in the existing pro,gra.m to produce the 

necessary improvement?" New emphases comin,t; from the perceptions of 

trainees, ex-trainees, and instructors would help to .e:;-et 2.n improvement 

which might ·oe more acceptable in prompting the need. Hopefully, such 

2,n improvement would influence the learning process of the new trainees 

toward better achievement. 
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Purpose of the Study 

In order the,t KPI'T Salatiga1 s administration ~ be a.ble to affect 

continuous prog~am improvement to help the trainees' achievement of 

their learning process, this study was conducted to identify the per

ceptions of the trainees, the ex-trainees, and the instructors toward 

the learning activities of the one year program selected by the ad

:ninistra t ion. 

The Oojectives 

The objectives of this study were: 

1. To identify the perceived importanr,e of the selected learning 

activities toward achieving the main objective of the p~ogram. 

2. To identify the perceived opportunity of using new skills, ba

sic knowledge, and other innovative capabilities toward further de

velopment of local cormnu.l'li tieG. 

Assumptions 

The following assumptions were made in order to conduct the study: 

1. The rankini?, scales of perceived impo-l'.'tartce of the three Groups 

( tre.inees, ex-trainees, and instructors) in r:.verage indicate that omi 

unit of learning activity is mo:!'e important or less important than 

the other one. 

2. The ranking scales of perceived opportunity of the three groups 

(trainees, ex-trainees, 3.nd inGtructors) in average indicate that one 

U.l'lit of learning ~ctivit"<J has more prospective usefullness o~ less 

prospective usefullness than the other one. 



J. The learning activity unit which has higher or lower rankin.::; in

dicates that it will be more acceptable or less a,cceptable to be empha

sized. 

4. The trainees can discover more meaning from the more important 

learning activity unit which will be more acceptable to be emphasized. 

5. The trainees can discover more meaning from the learning acti

vity unit which ha.s more prospective usefullness which will be more ac

ceptable to be emphasized. 

Limitc:,tions of the Study 

The limitations of the study were: 

1. Implications of this study may not be applicable to other pro

r;ratns that are administered by KPI'T Sa,latiga beside the one year adult 

education pro"sram. 

2. Implications of this stu~y may not be applicable to any other 

Institutes' proc;ram which is administered as a one year adult education 

program. 

Scope of the Study 

The study, in de&,ling with perceptions, chose only two values to 

be measured: 1) the importance of the learning activity units toward 

a,chievin.s- the me.in objective, and 2) the opportunity for use of the new 

knowledfse, skills, and other innovative abilities as the results of at

tendiw;:,- the pro,c;ram for further development of the local communities. 

The learning- activity u..ni ts 1mre limited only to those which were 

required to be accomplished by individual tre.inees cttendinc; the pror:r2.m. 



Tra,inees, ex-trainees, and instructors were considered as those 

who still have involvement in the one year adult education proeram in 

agriculture or those who still have communication with the administra

tion. 

Definition of Terms 

Trainee is an adult person between 20 and 30 years of age, still 

attending the one year adult education program in agriculture adminis

tered by KPI'T Salatiga after passing through the selection process. 

Ex-trainee is a trainee who has completed the whole program, 

having a kind of certificate from the administration. 

Instructor is a full-time or a part-time teaching staff who is 

responsible to providing supervision, personal guidance, assistance, 

information to the trainees and to the ex-trainees toward achieving 

the objective of the program. 

5 

Learning activity unit or unit of learning activity is a unit of 

practical experience, or theoretical instruction, or personal guid

ance selected by the administration to be accomplished by each individ

ual trainee attending the program. 

Importance value is the value of a learning activity unit in 

terms of its importance to achieve the main objective. 

Opportunity for use value is the value of a learning activity 

unit in terms of the opportunity to use its outcomes: the new know

ledge, skills, and other innovative abilities. 

Administration are those who are responsible to administer and 

develop the program consisting of one executive director assisted by 

five persons as assistants. 



CHA.PrER II 

REVIEW OF LITERATURE 

The purpose of this chapter is to present a brief descriptions of 

KPI'T Salatiga: its one year adult education program in agriculture (main 

objective, structµre, facilities, and requirements for admission), and 
·' 

the result of the program, and to recommend an alternative for improve-

ment of the program. Rationale is presented in order to help the adminis-

tration to know how far the recommended alternative for improvement is 

reasonable. The prospect for improvement is also discussed. 

KP1'T Salatiga.: One Year Adult Education Program 

in Agriculture 

KPI'T Salatiga by its nature is an agricultural training center. It 

was founded in 1965 at Salatiga., Central Java, Indonesia, as part of the 

Extension Department of the Institute for Teacher Training and Education 

"Sanata Dharma" in Yogyakarta. This institute has provided one year train-

ing program named by this study as "one year adult education program in 

agriculture" since its establishment. The one year adult education pro-

gram has a main objective stated by its founders as: 

• • • • • to train and educate highly motivated pioneer farm
ers, who have the courage to lead and direct the rural commu
nity in improvement and innovations in farming practices and 
animal husbandry, in accordance with the potential of that com
mtm.ity (Yayasan Purba funarta, 1979, P• 14). 

6 
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For organizing the program toward achieving the main objective a 

simple structure was est:;i,blished. This structure consists of a board of 

directors: 6 people, and 1 executive director who is assisted by 5 

full-time teaching staff. Between 1965 and 1971 KPrT Salatiga was under 

the legal tunbrella of the Institute for Teacher Training and Education 

"Sanata Dharma"'s Extension Department. But since 1971 it has been an 

independent organization under the name of Yayasan Taman Tani. 

Facilities are provided in the forras of land, livestock, building, 

library, and many kinds of equipment. Land available for practical wock 

consists o.f: wet rice field 

and flower gardens = 30,000 

= 5,000 

2 

m2 , dr-.f land = 

2 and pond = 500 m • m ' 

2 60,000 m , veget'1ble 

Livestock available 

are: 4 cows, 200 pigs, 5 goats, 200 chickens, JO ducks, '20 rabbits, ;:i.nd 

fish. Other facilities consist of: boarding accomodation for 30 people, 

dining and recreation equipment, and 2 Land Rover cars. 

The one year adult education program in agriculture provides a 

training program consisting of practical experiences, theoretical in-

stri.1ctions, and intensive personal guidances. Courses are organized for 

one year in 1 ength from i.fuich every six months a new group of trainees 

starts an enrollmen·t;. Two Neeks of every course are spent in practical 

assignment in the farm. 

Some recruir2ment'.; are asked for admission: 

1. Ninimum of j1.mior high school educ'ltion. 

'2. Between 20 and 30 years of age. 

3. Capable of thinking· for themselves, :-1,nd enthusiastic about f-3.rm-

ing and social problems. 

I~. He2,l thy enow:Sh to practice farmin.o;. 

5. Sent 03r 01n OJ.'g&,nization/incli ;ridual who .i.s responsible for the 



coun'G fe0s, and guar2,ntees, if not a future job, a continuing aA:"ricul

tur~l commitment for the trainee on completion of the course. 

6. All candidates are selected by KPTT but a selection is expec

ted by the sending agency, particularly in the case of trainees from 

outside Java. 

7. A deposit of 10,000 rupiah= $ 20.00 (1979: $ l.OO = 500 rupi-

ah). 

A survey made by Yayasan Purba Dana,rta mentioned some excellent 

results of the one year adult education program in agriculture. Be

tween 1965 and 1979 there had been approximately 28 groups with a to

tal number of 339 ex-trainees. These alumni had been spread arour:d 

the country. The earlier groups of these trainees proved to have very 

effective results as being pioneer farmers, instructors, or trainers 

at a slightly lower educational level particularly outside Java. In 

many areas outside Java it was ex-trainees who were the first trained 

people, who helped to set up systematic training programs which, having 

close connection to KPrT Salatiga.7 created an excellent cooperative 

"network" around the country. 

A Recommended Alternative for Improvement 

Trainees attending the program al v..rays become the main concern of 

the administrator. They come to KPrT Salatiga after having passed 

through a selection. During attending the program, they are expected 

not only to have enough perseverence and commitment to the whole pro

gram but also to be able to achieve as high as possible the main objec

tive. 

Based upon the survey made by YPD, there was evidence that the 



existing program worked very well. So if an alternative for improve

ment is recommended, it will deal with the continuous improvement that 

has been done by the administration. There is no reason to rebuild the 

existing program. The alternative for improvement as recommended by 

this study is intended to help the administration in dealing with the 

achievement of the trainees attending the program. What is recommen

ded to be improved is the learning activities through which the train

ees build their learning processes. 

9 

There are a couple of improvement strategies available to be used 

to affect the learning ~rocess of adult people without eliminating the 

existing structure of program. Reinhart (1979) mentioned at least three 

different strategies available to be used: 1) Infusion Strategy, 2) In

terlocking Strategy, and 3) Unifying Strategy. Infusion Strategy might 

be the most frequently used in program improvement. In dealing with 

the career education field, Reinhart (1979) explained further that the 

infusion strategy introduces selected elements into the existing cur

riculum, continues to fulfill its intended purpose, but with new empha

sis and hopefully new meaning for the student. 

The infusion strategy is recommended by this study to be adopted 

by KPrT Salatiga's administration for their program improvement, that 

will be introduced by this strategy is the selection of learning acti

vities based upon their importance and opportunity for use values as 

perceived by the trainees, ex-trainees, and instructors toward achie

ving the main objective. Learning activities perceived by the trainees, 

ex-trainees, and instructors as more important and having more oppor

tunity for use, need to be emphasized in order to help the learners 

get more meaning form what they learn. So infusion strategy promotes 



10 

all at once the active participation and involvement of the trainees, 

ex-trainees, and instructors in decision making process in dealing with 

selecting the learning activities for the coming programs. 

Rationale 

Individual Learner's Personal Discovery 

In relation to the problem of learning, Combs (1967) stated: 

The problem of learning, modern psychologists tell us, always 
involves two aspects. One is the provision of new information 
or experience; the other has to do with the individual's per
sonal discovery of the meaning of information for him. The 
provision of information can be controlled by an outsider 
with or without the cooperation of the learner. It can even 
be done, when necessary, by mechanical means which do not re
quire a person at all. The discovery of meaning, however, is 
a quite different matter. This only takes place in people and 
cannot occur without the involvement of persons in the pro
cess. This is the human side of learning (p. 73). 

Problems of learning in the case of trainees attending the one year 

training program at KPI1I' Salatiga should be traced through the involve-

ment of the two aspects as described by Combs above. From both aspects, 

the hi.unan aspect might be the one which always requires more attention 

from the administration. At least there are .two reasons that need to be 

considered. One is that the achievement made by an individual trainee 

depends totally on how far he is able to work in his "self discovery 

process 11 • The other is that the main objective expected to be a,chieved 

assumes that each trainee has potential to be trainer, instructor, or 

informal leader for the community; and the quality of leader is deter-

mined by the innovativeness and the creativeness of the trainee. Inno-

ve,tiveness and creativeness might come more from self-discovery process 

within the individu2,1 person rather than from the provision of enough 
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ir.formation. 

One consicleration might oe th2~ t e2,ch trainf)e needs to oe 2,ccepted 

2nd treated a.s an adult. An adult will learn more from what he disco-

vers a.s more meaningful. More specifically, the consideration might be 

referred to the characteristics of adult learners. For such considera-

tions, a statement by Knowles (1973) might be valuable: 

I speculate, \·rith support from research •••••• that as 
an individual matures, his need and capacity to be self-di
recting, to utilize his experience in learning, to identify 
his ovm readiness to learn, and to organize his learning 
around life problems, increases steadily from infancy to 
pre-adolescence, and then increasingly rapidly during adoles
cence (p. 43) • 

It can be said that "the need and capa,ci ty to be self-directing" as men-

tioned by Knowles (1973, P• 43) above, assumes the existence of self-

personal discovery process an adult learner. 

Selection Q.f Learning Activities 

For an adult learner, the learning activities selected by the 

aduit learner himself might be different than those chosen by other 

people. Hopefully, learning activities selected by trainees, ex-train-

ees, and instructors would produce more appropriateness, offectiveness, 

and satisfaction. And they would provide more motivation to the new 

trainees. A result is expected that the achievement of the new train-

ees should be higher. 

But, the problem now is: "How can the trainees, ex-trainees, and 

instructors select the learning activities?" Some criteria for selec-

tion must be chosen. Szczypkowski (1980) mentioned that there are five 

criteria for selecting learning activities in adult education programs 

including: 
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1. Appropriateness of the activity for the objectives and content 

of the program. 

2. Suitability of the activity for the intended learner group. 

3. Effectiveness of the activity in relation to the stage of the 

adult education program. 

4. Satisfactory pacing and variety of learning activities for each 

session or learning episode. 

5. Compatibility with the resource person's teaching or facilitat-

ing style. 

These five criteria are availabe to be used for planning a new adult 

education program. For the purpose of this study, choosing two or three 

criteria from those five and modifying them as necessary might be prompt-

ed. Or, formulating new criteria by using some elements that 

Szczypkowski developed in his five criteria should be a good alternative. 

Two criteria were chosen by this study: 1) the importance of learn-

ing activities toward achieving the main objective, and 2) the opportu-

nity for use of the new knowledge, skills, and other innovative abil-

ities as the result oi' the achievement for further development of com-

m1.mi ties. The first criteria might have some si:nilari ties with the 

first criteria of Szczypkowski. The second criteria h&,sn 1 t any similar-

ity at all. 

Feell,Il;g 2.,f Imoortance m:l Onportu._11.i ty 

Hoi.·: far doe:o the .feeling of importc.nce determine t'h.e lear:nin~ pro-

cess of adult learner? Combs (1967) expressed his opinion as such: 

What we think, what we hear, whom we listen to, even what we 
see is determined by what we feel is important • • • There is 



nothing more desperate than e. person who has not decided 
what is truly important. For when we do not 10101·1 what is im
portant we climb aboard a dizzy merry-go-round that gets us 
nowhere (pp. 76-77). 
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It might be reasonable enough to say that the feeling of importe.nce de-

termines the learning process of an adult learner. 

It is a necessity that an adult learner blows what is important 

.to be learned, in order to prevent himself from doing a desperate thing. 

How far does the feeling of opportunity for use determine the lear·n-

ing process of adult learner? The feeling of prospective opportunity 

determines the learning process of the adult learner in the sense that 

the learning process will go beyond the limitations of the most basic 

needs toward what Maslow (1971, p. 162) called "self-actualization", 

toward full functioning of all skills, blow-ledges, and all other ca-

pacities and potentials. 

~ Interdependent Relation Between Outcomes ~ 

Learninri Experiences 

Svidently, there is a relation between the use of outcomes ex-

pected from the program and the value of learning experiences produc-

ed by the proeram. The use of prog-ram outcomes c>.nd the value of pro-

gram learning experiences are "interdependent" (Forest, 1976). The 

more useful the outcomes, the more ve.luable the pro,s-ram learninG expe-

riences. And there is no question that the value of program outcomes 

varies according to the individual 1 s learning e::.."Periences related to 

the program. 

~dJ1c2.tion provided by KPrT Sal2.tige, is expected. to cre2,te c::~ kind 

of lifelong education 1;hich should be continued and developed by the 



tra,inees themselves after they finish the pro,sram. Such expectation 

will be real only if the improvement process reflects not only on the 

real needs of the trainees, but also on the living of the society. So

ciety in Indonesia has been changed quite rapidly. Knowledge a.nd 

skills kno~m as relevant for living in the past might be not relevant 

a:ny more. 

A slowness of reaction by KPTT Salatiga as an institution involved 

in adult educa~ion pro5Tams to the rapid change of the Indonesian 

society might affect the quality and effectiveness of their program. 

But, an appropriate reaction can be done only if they can find the 

link where the program can meet the needs of the society. Hopefully, 

the link could be found by the trainees in the forms of new abilities 

and skills they want to have. The administrator may see the link in 

the form of an interdependent relation between the new abilities and 

skills and the learning activities through which the new abilities 

and skills are produced. 

As mentioned before, each trainee needs to be accepted a.nd treat

ed as an adult who has need and capacity to be a self-directing learn

er. It can be assumed that a self-directing lea.mer will direct his 

learning activities not only for a chang-e i~i.thin himself but also for 

a ch2,nge within his environment and society. Tough (1979, p. 31) stat 

ed that "cha.nges in adults are a necessary part of social change: 

the major problems of society cannot be solved without certain changes 

in people". On one side, it is clear that the changing society influ

ences the adult learners in choosing their learning activities toward 

achieving new knowledge and skills. On the other side, it can be said 

th2.t the ch<:n(;eS made by the adult learners within themselves 
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determine the t;y-pe and the quality of chan:;e within the society. 

What Gardner (1964) expressed as his conviction, in dealinf,' with 

the interrelationship between self-directing learners and the changing 

society, might be valuable: 

Education at its best will develop the individual's inner 
resources to the point where he can learn (and will want to 
learn) on his ovm. It will equip him to cope with unforseen 
challenges and to survive as a versatile individual in an 
unpredictable world. Individuals so educated will keep the 
society itself flexible, adaptive and innovative (p. 26). 

So, there is no doubt that the interdependent relation between 

outcomes and learning experiences as found within the adult's learn-

ing process has deep and far implications within the society. Such 

implications need to be kno-mi. quite considerably by the administra-

tion in conducting their education for adult learners. 

The Prospect of Improvement 

Verduin (1967, P• 24) differentiated two kinds of curriculum im-

provement approaches: "cooperative approach" and "expert approach". 

Furthermore, Verduin tried to describe the differences as such: 

The differences in approaches to educational change stem 
from the basic interpretations and orientations to educa
tion of the two extremes. The cooperative, advocating coop
erative change by professional educators, is oriented 
towards more modern methods of educating young people, \·7hile 
the more vociferous experts are generally more traditional 
and subject matter oriented. Since the expert in many cases 
is a subject matter oriented, the terms •expert• and 'sub
ject matter e:x:pert• are considered synonymous (p. 24.). 

Based upon the assuµiption that learning activities organized by 

KPI'l1 Salatiga, in some particular sense, have been working similarly 

as a curriculum in public school, it can be said that ~~10 different 

approaches me11tioned by VerC!.uin. can be applied also in the context 
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of KPTT Sala,ti.~. The improvement involving trainees, ex-tr,:dnees, 2nd 

instructors might be considered as one of cooperative approach. 

Hhat Verduin (1967, p. 24) called "modern method of educa,ting 

young people" will be the orientation of the cooperative approach as 

developed by this study. The prospect of the improvement recommended 

by this study is also toward the application of modern methods of edu

cating the adult learners in the context of KPI'T SalatiGa• This pros

pect is attempted to be identified specifically in de2.ling with the 

learning activities as such: 

1. The learning e,cti vi ties i·;hich will produce learning· experien

ces as integrated within the program should be subject to the needs, 

capacities, and interests of the individual learners and to the de

mands and requirements that the Indonesian society places on them. 

2. Based upon the recognition of individual differences, there 

is no real need of using strictly standardized learning experi-

enc es. 

3. The learning experiences must be developed by involving more 

psychological factors. Internalization of the learnin,.g experiences 

into the individual learners is considered as more proper toward to

tal development of the whole individual personality. 

4. "Lea,rning occurs when new concepts, values, and ideas are dis

covered about experiences ·which have personal meaning" for the adult 

learners (Verduin, 1967, p. 27). So, for the adult learners trained 

at KFTT Salatiga, learning can take place in many various 1;cys. But 

the effectiveness of such c;, learning process depends more on the self

discovery of the individual. 
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Since the survey conducted by YPD ·indicated that ex-tra,inees lmd 

done excellent jobs congruent with the main objective, there is no 

doubt arry more that the main objective was formulated adequately to 

meet people's needs for development. So an improvement \·ms recommen

ded merely focused on how to increase the achievement of the main ob

jecti ve by the trainees through their lea,rning activities. 

There is no need for readjustment of the ma,in objective. :'.'ut there 

is a real need for a reorganization or reselection of the learning 

ectivi ties by introducing new emphr:wes. To meet this need the "infusion 

strategy" was chosen. 

Rationale was provided espe~ially in dealing 'With the question of 

how far the improvement recommended by this study is reasonable enough 

to be adopted. Such rationale might be emphasized more on e:x:plorin~ 

the human aspect of the lee.rning problem. Trainees vdll proceed more 

if they 2"re trea,ted as adults Hho have specific characteristics in 

identifying themselves as learners. Only by being treated as adults 

"dill they be more able to m2.ke achievement as hieh as possible tot.;2,rd 

the main objective. 

The fact tlw,t "outcomes" and "learnins experiences" are relz,ted 

interdependently, :.Jill a,ffect the result of the pror;ra.111 improvement. 

A good result can be expected. only if the link of these two va.riB.bles 

is found ;:i thin the indiviCLu2,l learner's real needs of ne\·J ;mowled,c;e 

and skills to matc:h the requirements of the changing society. 

The prospect of improvement is placed upon developin-e: 2,dul t edu

cation programs in 2-,sricul ture which will be more ind.iiridu2.l oriented• 
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The learning activities will be subject to the needs, capacities, and 

interests of the individual learners and to the demmands a,nd require

ments that the society places on them. Internalization of the learning 

experiences through active self-discovery process of the individual 

learner will bring the learner toward total development of his whole 

personality. 



CHAPrER III 

MEIT'HOTIOLOGY 

The purpose of this chapter is to illustrate the methods used, the 

procedure followed, the materials selected, the instruments developed, 

and the sample chosen as required for conducting this study toward meet

ing its objective. 

The methodology of this study was established in a such way that 

the administration to whom this study was offered would be able to mBn

age certain parts of the accomplishment of this study without any help 

from the.researcher. The selection of respondents, the modification of 

the questio~.naire in order to be formuJ.ated clearly, the distribution 

of the questionnaires, and the acceptance of the answered questionnaires 

from the respondents had to accomplished by the administration. 

i"lhat in this study was called administration in reality was KPrT 

Salatiga's staff consisting of one executive director assisted by five 

persons as his assistants •. The main office of the administration and 

their apartments for living were located in one area within KPrT Sala

tiga1s complex. Those who were in charge as administrator and had been 

involved in this study were J. Bentvelzen, s. J. as the executive direc

tor, Ir. Pracaya as the coordinator of training in the area of crop 

farming, a. Soedarso as the coordinator of training in the area of 

livestock production, Drs. Soedarso and c. Wibowo as the coordinators 

of curriculum, and M. Sugiyono, s. J. as the supervisor of trainees 

19 
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living in the complex. Administration and trainees lived to~ether in 

one area within the complex. The administration hc,d responsibility es

pecially for administering and developing the program. 

The Procedure 

In general, the basic stages of the research effort can be pre

sented as follows: 

1. First information and data about KPI'T Salatiga and their one 

year adult education program in ag-riculture were requested by the re

searcher from the administration for the purpose of ~iriting a proposal. 

The first information and data were sent by the administrat i.:m on Janu

ary 15, 1983, and received by the researcher on January 31, 1983. 

2. The researcher had the responsibility of writing a proposal, 

discussing the proposal with the adviser, making refinement until a 

reasonable proposal was produced. 

3. The proposal included the prototype of a. questionnaire which 

was to be translated into Indonesian language before being sent to 

Indonesia. 

4. The prototype of the questionnaire was developed by utili

zing the first information and data sent by the administration consis

ted of two basic concerns. The first was related to the importance va-

1 ue of learning activities as perceived by trainees, ex-trainees, and 

instructors toward achieving the main objective. The second was rela

ted to the opportunity of using new knowledge, skills, and other in

novs.tive abilities for developing local community as perceived by 

trainees, ex-trainees, snd instructors. 

5. The administration reviewed the questionnaire for it::: 
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c,ppropria,teness and its clarity before sending to the respondents. 

6. In order to make the instrument more appropriate and clear, the 

administra ti-on was allowed to make necessary modifications. 

7. The researcher was responsible for conducting the main parts of 

the study: constructing the proposal, forming the prototype of question

naire, collecting data, a,nalysing data, and sending the final report to 

the administration. 

Activities Rated 

Learning activities experienced by trainees attending the pro,gra.m 

were chosen a,s the materials to be rated. These learning activities were 

divided into lSTOUps as used by the administration: 1) Group of learning 

activities providing practical experiences, 2) Group of learning activ

ities providing theoretical knowledge, ).) Group of le~rning activities 

involvin~ personal guidance. 

Ratings by the three groups of respondents indicated the value of 

importance a,nd the opportunity of prospective usefullness of the learn

ing activity •. 

The Rating System 

Rating, accordini; to Grotelueschen (1976, P• 77) "refers to the 

assignment of a value to an object, idea, perception or event, using 

some kind of scale based on some set of standard, which is either ex-. 

plicit or implicit to the rater". Standards used by this study in de

veloping the rating instrument might be more implicit rather than ex

plicit to the respondents as the r2vters. In order that the raters 

vTould be helped in making their judgments, a statement was offered as 
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an introduction for each question to indicate the type of .jurlgment ask

ed from a rater. 

Van Dalen (1979, p. 144) stated that "no established rule ,'SQverns 

the number of units that should be placed on a scale". So the number of 

units could be three or eleven. But, Van Dalen (p. 144) reminded that 

"having too few categories tends to produce crude measures that have 

little meaning, and having too many categories makes it difficult for 

the rater to discriminate between one step and the next on the scale". 

This study used seven numbers in its rating scale. Hopefully, by 

providing seven numbers of choice, the rater would be more able to make 

his judgment in a relatively accurate Wa;/• 

For rating importance value, number 1 means "less important", 

1r:hile number 7 means "very important" .. For rating opportunity for use 

ve.lue, number 1 means "less opportunity", while number 7 means "much 

more opportunity". 

As a descriptive research this study tends to be developed as a 

case study rather than as a survey study. A case study is "narrower 

in scope" but "more exhaustive and more quo..litcctive nature" than a 

survey (Van Dalen, 1979, p. 295). Consequently, a case study must pro

vide more insight than a survey. In order to get more insight from 

this study in an easier way, it was decided that the findings would be 

displayed in a form which would permit comparison of ratings on each 

learning activity for both importance and opportunity. 

There might be a condition that a significance of difference would 

be found among the perceptions of the three different groups of respon

dent: tr2,inees, ex-trainees, and instructors. To find whether there was 

a si.i:;nificance of difference, Analysis of 1Tc;:,ri1:mces (.i!J:TOVA) Test was 



considered as the most appropriate statistical test to be used. Such 

condition needs to be shoi-m in the presentation of the findings. 

Groups of Respondents 

23 

A survey ma.de by YPD showed that a cooperative "network" de-facto 

had been established throughout the country. Throw~h this network IMT 

Salstiga he-d a great chance to keep contact with the ex-tra,inees. Fur

thermore, the survey mentioned that "this network has encouraged sub

stantial amounts of creativity, dynamism, openness to new possibili

ties", (YPD, 1979, p. 25). Since a network was established, more ef

fort is needed to strengthen the network, in order to be more influen

tic:,l and powerful. 

This study did choose the perceptions of ex-trainees, trainees, 

and instructors, to introduce new emphases into the existin,<s program. 

Involving the ex-trainees in this proGI'am improvement will stren,o;then 

the network of cooperation which.exists. There is no doubt that the 

ex-trainees have capabilities enough for helpin~ KPI'T Salati<?p. to im

prove their pro.gram. These ex-trainees he.Ve had a lot of e:t..'"])eriences. 

They 2.re ready to give contribu~ioE- -~o their former "e.lma ma.ter". 

In order to know why the three ,:;.roups of respondent: tr2.inees, 

ex-trainees, and instructors were chosen to give their perceptions, 

these considerations need to be recocnized: 

1. New emphases supported by trainees, ex-tre.inees, and instruc

tors would be more acceptccble than those supported by one f.r.L'011p for 

example the tre.inees. These new emphases would be easier to be infused. 

into the eY..isting program. 

2. Leadership 2.t e,dministration level must be concerned also ·pi th 
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the expansion of the network and the expansion of the whole group. In-

volving trainees as well as ex-trainees and instructors manifests the 

involvement of the whole group into a broader network. 

3. In reality the ad.ministration needs also to enjoy "some free-

dom to decide what will the emphases be and how will they be decided" 

(Grotelueschen, 1976, p. 71). Having perceptions of trainees, ex-

trainees, and instructors the administration will enjoy more freedom 

as provided by the more sources of information. 

4. Infusing new emphases in the existing program in a "deliber-

ate and continuous process" (Reinhart, 1979, p. 79). In such kind of 

resource persons and groups involved, if the program improvement is 

intended to go in the expected direction. 

5. The main objective, as far as it functions to express the 

type of contribution that could be expected from KPrT Salatiga, still 

has strone- influence, only if it is supported by the \·:hole group. In 

dealing with the mission of KPI'T Salatiga, the trainees, ex-trainees, 

and instructors are expected to give their support. Consequently, new 

emphases which will produce new strategy toward achieving the main ob-

jective and toward accomplishing the mission, will require the s2me 

support from the trainees, ex-trainees, and instructors. 

These three groups of respondents had to be chosen by the 2,dmin-

istration. Recommendations were given by the researcher. Trainee re-

spondents would be consisted of all trainees who ;:;,re currently attend.-

ing tb.e program. Instructor respondents vrould be consisted of those 

1·fno are currently flm.ctionine- as instructors. 

11 .. sample had to be chosen representing the ex-trainee {:'.'I'Oup. 



Ho~1 to determine the size of sample in orcler thc:-, t it uoulcl be adequ2,te 

enough to ::ie accepted as a representative sample? In General, thr·ee 

factors determine the size of an adequ;:;,te sample: the na,ture of popu

lations, the type of investigation, and the d.ei:r.cee of precision de

sired. In descriptive research, a sample of 10 to 20 p•ercent of th·e 

population is often used (Van Tu.len, 1979). Considering· the limi t2--

tio11s th~·--:,t t11e :cesearcher 112~c1, especi&,ll;tl in selectinr:r -t11·2 r3.e..tnple de-

to follow just what is often used. He took 10 percent of ex-trainee 

population as the size of sample in hope that this size would be ade

quate enough to be a, representative sample. 

In the case of this study, of which purpose was to help KPrT 

Salatiga's administration in conducting a program improvement by uti

lizing the perceptions of trainees, ex-trainees, and instructors, the 

administration might need a kind of freedom to choose from ex-trainee 

population those who would be representative enough as sample. So, in

stead of using "probability sample", it would be more proper for the 

administration to use "non probability sample" in the form of purpo

sive sampling. According to Kerlinger (1973, p. 129) purposive sampling 

is "characterized by the use of judgment and a deliberate effort to 

obtain representative samples by including presumably typical areas 

or groups in the sample". 

In using purposive sampling, it was available for the adminis

tration to choose the ex-trainee sample including the size of the sam

ple based upon their o;m ju~oment. But, it would be more safe, if the 

administration took 10 percent of the ex-trainee population as the 

sise of sample. For such purpose, the researcher recommended to use data 



collected by the survey made by YPD ;,s a base for diviclin"'.' the ex-

tr2,inee population into typic2,l groups. The typical groups \Joulc1c con-

sist of ex-trainees i;ho were teachers (4J.~ %) , ex-trainees ':Tho were faxm-

ers or agricultural extension workers (30 %), ex-trainees who were 

members of reli,c;ious orders ( 12 % ) , ex-trainees who were civil ser-

vants (8 %), and ex-trainees w'fto developed other careers (6 /,). In 

fe,ct, the purposive sample in this study was taken proportionally ;;,,c-

cording to the typical groups as existing- now. 

The whole group of respondent;::; :cecommended by the researcher were 

99 persons consisting of 32 trainees, 50 ex-trainees, 2,nd 17 instruc-

tors. The ex-tra,inee population was estimated by the researcher a.bout 

500 persons. A sample of 50 ex-trainees i·ras considered adequate enough 

to represent the ;.fuole population of ex-trainees. The 99 respondents 

can be divided a.s follows: 

I. TRAINETIS : 

A. Trc;,ining group July 1982 - June 1983 19 persons 

B. Training group Ja,nuary 1983 - December 1983 13 persons 

II. EX-TRAilfEES: 

A. Te2.chers (~, ~~) 22 persons 

B. Farmers or extersion v:orkers (30 '.' .. ) 15 persons 

c. Members of religious orders (12 1') / 
0 persons 

D. Civil serw.nts (8 %) 4 persons 

~ persons _J E. Other careers (6 ;',) 

III. IlJSTRUCTORS: 

A. Full-time instri.1ctors 7 persons 

B. Part-time instructors 10 persons 

'fote.l 99 persons 



CHAPI'ER IV 

PRESENTATION AND ANALYSIS OF DATA 

Introduction 

The purpose of this chapter is to describe the perceptions of 

trainees, ex-trainees, and instructors concerning the learnin~ activi

ties provided at KPI'T Salatiga. The first value is the importance value 

of the learning activities providing practical experiences, those pro

viding theoretical knowledge, and those involving personal guidance, as 

three groups of learning activity toward achieving the main objective. 

The second value is the opportunity of using new knowledge, skills, and 

abilities from the three groups of learning activity mentioned above 

for the need of developing local community. 

The first section of this chapter describes the background and 

1S0neral characteristics of the three groups of respondents. The second 

section describes the responses as given by the respondents. The third 

section presents the data collected from the respondents. 

Background and General Characteristics of the ~es

pondents 

Respondents were chosen by the administrator using a purposive 

sampling technique. It was recommended by this study to choose 99 per

sons in the following pattern: trainees = 32 persons; ex-trainees = 50 
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persons; ::-md. instructors = 17 persons. The administrator chose 90 res-

pondents consisting of 32 trainees, 50 ex-trainees, and 8 i~structors. 

Table I illustrates the number and composition of respondents. 

TABLE I 

THE NUMBER AND COMPOSITION OF RSSPONmNTS 

Groups of Respondent 

I. TRAINEES : 

A. Training Group 1982/1983 
B. Training Group 1983 

II. ETIC-TRAINEES: 

A. Teachers 
B. Farmers or A,sricultural 

Sxtension Workers 
c. Members of Religious 

Orders 
D. Civil Servants 
E. Others 

III. INSTRUCTORS: 

A. Full-Time Instructors 
B. Part-Time Instructors 

T o t a 1 

Recomnen
ded by 
researcher 

N 

19 
13 

22 

15 

6 
4 
3 

7 
10 

99 

Chosen by 
the admi
nistrator 

N 

19 
13 

22 

15 

6 
4 
3 

6 
2 

90 

Those who returned 
the questionnaires 

18 
13 

11 

11 

4 
3 
? 
./ 

6 
2 

71 

95.00 
100.00 

50.00 

73.33 

66.67 
75.00 

100.00 

100.00 
100.00 

78.89 

Table I shows that 78.89 percent of the chosen respondents return-

ed the completed questionnaires. Most of those who didn't return the 

questionnaires were respondents from ex-trainee .group. Ex-trainee 
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respondents who were teachers were represented only by a 50 percent res

ponse rate. Members of religious orders were represented by a 66.67 

percent response rate. Farmers or agricultural extension workers were 

represented by a 73.33 percent response rate. The other group were bet

ter represented by a 75.00 percent and more response rate. 

The questionnaire was designed to obtain personal information 

from each individual respondent concernin~ age, present occupation, 

connection w~th KPI'T Salatiga, and perceptions toward learning activi

ties experienced by each trainee during e.ttending the program. Unfor

tunately, not all respondents who returned the questionnaires gave 

complete answers. Some learning activities were omitted. 

Table II shows the distribution of trainee and ex-trainee respon

dents by age. Most of the trainees attending the program this year WeTe 

from 20 to 24 year group. The fact that there were also 9 trainees 

who were less than 20 years old and more than 30 years old indicates 

that the requirement of age between 20 and JO years fo!" admission had 

a kind of flexibility. The ages of ex-trainee respondents as shown by 

Table II range from 20 years to over 50 years. 

Table III shows the distribution of ex-trainee respondents by 

the year of their attending the program. Most. of them attended the 

pro,c;;ra..m as trainees between 1970 and 1980. Two respondents didn't give 

information concerning the yea;r they attended the program. 

Eight instructors were chosen as respondents. Their experiences 

as instructors ranged from 1.50 years to 16 years. As sho~m by Table 

IV, most of them had experiences as instructors at KPI'T Salatiga. for 

less than 10 years. 



TABLE II 

DISTRIBUTION OF TRAINEE Afill EX-TRAINEE RESPONilENTS 
BY~ 

Trainees Ex-Trainees 
Age (years) N % N % 

15 - 19 5 16.13 0 o.oo 
20 - 24 15 48.39 5 15.62 

25 - 29 7 22.58 7 21.87 

30 - 34 3 9.67 6 18.75 

35 - 39 1 3.23 4 12.50 

40 - 44 0 o.oo 6 18.75 

45 - 49 0 o.oo 2 6.25 

50 and over 0 o.oo 1 3.12 

No response 0 o.oo 1 3.12 

T o t al 31 100.00 32 100.00 

TABLE III 

DISTRIBUTION OF E:X.-TRAINEE RESPOl'illENTS BY YE.A,.11. OF 
THEIR ATTENDING KPI1T SALATIGA 1S ONE YEAR PRO

GRAM 

Year of attending 
the program 

After 1980 

1970 - 1980 

Before 1970 

No response 

T o t a 1 

Ex-Trainee Respondents 
N % 

10 31.25 

13 40.62 

7 21.87 

2 6.25 

32 100.00 

30 



TABLE I'! 

DISTRIBUTION OF' INSTD.UCTOR RtESPONDENTS BY LEWC(I'F 
OF EXPERrnNCE: AS INSTRUCTORS 

Lenght of experience as 
instructors in years N 

Instructor Respondents 

1 4 3 37.50 
5 9 3 37.50 
10 14 1 12.50 
15 2,nd over 1 12.SO 

T o t a 1 8 100.00 

Rating as Made by the Respondents 

Each respondent was asked to rate evecy le~irning activity as to 
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its importance and opportunity values. There were 61 items represent-

ing units of learning activity which had to be rated. Not all items 

Here rated completely. There were a number of items \'\111.ich were not rat-

ed by the respondents. Table V summarizes. The 61 items were relative-

ly better rated in dealing with their importance 'J'alue than in dealin,c; 

with their opportunity value. It can be reported that there was one 

trainee respondent who failed to rate the whole 61 items in dealing 

with the opportunity value. In the other pc.rt, there was one item which 

was not rated by 12 respondents in terms of its opportunity value. This 

item concerns the learning activity providing practical experience in 

the form of village exposure experience. The 12 respondents who failed 
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to rate the item were trainees. 

TABLE V 

NUMB'ER OF ITEMS Nar RATED BY TI-ll'.: RESPONTIENTS 

Items not rated Importance Value Opportuni t;:,• Value 

N a1 ;a N % 

None 49 80.33 0 o.oo 
1 11 18.03 15 2~_.59 

2 1 1.64 19 31.14 

3 0 o.oo 20 32.79 
4 0 o.oo 4 6.56 

5 0 o.oo 2 3.26 
More than 5 0 o.oo 1 1.64 
T o t a 1 61 100.00 61 100.00 

Perceptions of Respondents as to Importance Value 

and Opportunity Value of Learning Activities 

In the following section, data collected about the perceptions of 

traine0s, ex-trainees, and instructors toward the learning activities 

are presented in such a. way that attention can be focused on each indi-

vidURl learning activity as well as on each group of the learning acti-

vities. The 61 units of learning activity are divided into 3 different 

groups: 1) the group providing practical experiences, 2) the group pro-

vidine; theoretical knowledge, ;:md 3) the group involving personal 



r;uidance. 'rhe first group consisted. of 23 uni ts. The seconc~ o,-roup con

sisted o:f 28 uni ts. The third group consisted of 10 u..11i ts. 

The first group and the second group were divided into subgroups. 
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The subgrouping was made by the researcher to systematize the unit with

in each group. 

Learning Activities Providin~ Practical Expe

riences 

The importance value of each learning- activity within this BTOUp 

is presented in Table VI in the form of mean ratine: by each group of 

respondents and then these are compared to oombined group means. The 

rank as sho;.m in this table is based on the calculated mean of the com

bined group. 

The ranking has a special purpose to indicate which of the lean:

ing activities needs to be emphasized more than the others. The top 

rank: or rank 1 was "Making Compost". Rank 2 was "Planting Rice", fol

loi-:ed by "Raising Chickens", "Planting Vegeta,bles", and "Village Expo

sure E::q>erience" in th.at order. The following others can be seen from 

the table. The lowest ranked item w-c.s "Plantinr-s Cacao Trees". 

It seems that the subgroup associated with villan:e exposure rated 

hirjler in terms of importance value than any other subgroup included. in 

this group. Those learning a.ctivities related to planting specific com

modities with the exception of the learning activity "Planting Cacao 

Trees" were rated next highest, then followed by those related to rais

ing livestock, poultry and fish, and those related to specific experi-

enc es. 

As far 2,s the ratir.g scales range from 1 to 7, the rat in.rs J. r;o 



TABLE VI 

THH: IMPORTANCE VALUE OF LEARNING Aarrvrrms PROVIDING PRACTICAL EXPERIEJNCES AS 
PERCEIVED BY TRAINEES, EX..JI1RAINEE3, AND INSTRUCTORS 

M ea n Response By <Jr o up 
Learning Activities Trainees b-ll'rainees Instructors eombined Rank 

1. Planting Specific Cormnodities1 

A. Vegetables 5.81 6.oo 6.25 5.94 4 
B. Fruit Plants 5.74 5.34 5.62 5.55 8 
c. Second Crops Planted A~er Rice 5.52 5.62 6.25 5.65 6 
D. Rice 6.16 6.25 6.75 6.71 2 
E. Coffee 5.23 5.09 5.25 5.17 11 

F. Citrus 5.32 5.06 5.25 5.20 10 
<J. Clove 5.10 5.39 5.37 5.23 9 
H. Cacao 2.35 2.93 3.50 2.74 23 
I. Ornamental Plants 3.93 4.16 3.50 3.98 18 
J. Coconut 5.23 5.03 5.37 5.15 12 

2. Raising Livestock, Poultry & Fishl 

K. Chicken 6.35 6.12 6.25 6.24 3 
L. Duck 3.13 4.53 4.25 3.89 21 
M. Swine 4.81 4.50 4.62 4.65 15 

*• Sheep 3.51 4.00 4.62 3.86 22 
o. Rabbit 3.58 4.69 5.37 4.28 17 
P• Cattle 5.07 4.78 5.87 5.03 13 
Q. Fish 3.90 4.66 4.50 4.:31 16 

3. Specific Experiences! 

R. Seedling 5.32 5.81 5.87 5.6o 7 
S • Making ''llordeaui:" Par ridge 3.39 4.28 4.62 3.93 19 
T. Making "California" Parridge 3.42 4.34 4.12 3.91 20 

U. PB Soil Test 4.00 5.56 3.75 4.68 14 
v. Making Compost 6.32 6.47 6.25 6.38 1 

4. Village Exposures 

H~ Village ExpoS11re Experience 5.70 6.09 6.oo 5.91 \..;..) 
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can he utilized as 2. kind of 11b2.lance point" h'.1sed upon :·1hich the per-

ceptions of respondents can be specified. It means that D. learninc ac-

tivity having point less than 3.50 can be specified as having percep-

tion tending toward "less important", while the other one having point 

more than 3.50 can be specified as having perception tending toward 

"very important". From 23 learning activities providing practical ex-

periences there was only 1 learninrr activity which was rated less than 

3.50. The "Planting Cacao Trees" learning activity h2.d only 2.?L which 

can be specified as having· perception tending· toward "less import2.nt". 

The 22 other learnin,cs activities had ratings of more than 3.50. They 

can be specified as having perceptions tending tm·iard "very important"• 

These units' ratings ranged from J.S6 to 6.38. 

The instructor group tended to rate higher than the combined 

group. From 23 units of learning activity, 19 units were rated higher 

by the instructor ~c;roup as shown by their rating means compared to 

those of the combined ,group. The trainee group re.ted lower than the 

combined group. For them, of 23 uni ts, 14 uni ts were rated lo~·;er by 

the trainee group as compared to those rated by the combined group. 

The opportunity for use value of each learnin,g- activity provid-

ing practical experiences is presented in Table VII. As in the pre-

vious table, the rank as shown in this table is based on the c:alculat-

ed mean of the combined groups. 

Ta,ble VII shows that the combined e-roup of respondents felt they 

had the greatest opportunity to use the new knowledge, skills, and abil-

ities from the "Raising Chicken" learning activity. Ranked second 

throwsh fifth l'espectivelly were "Plantin!S Eice", "Plantin,r; Veg-eta-

bl es", "Me.kinf'(' Compost", a..nd "Plantin.5 ?rui t Pla.'11.ts". The loPest rank 



TABLE VII 

TEE OPPORTUNITY FOR USE VALUE OF LEARNJNG Aill'IVITIES PROVIDJNG PRAGrICAL EXPERIENCES AS 
PERCEIVED BY TRAINEES, EX:~RAINF.rns, AND INSTRUCTORS 

Learning Activities 

1, In Planting Specific Commodities I 

A. Vegetables 
B. Fruit Plan ta 
C, Second Crops Planted After Rice 
D. Rice 
E, Coffee 
F. Citrus 
CJ, Clove 
H. Cacao 
I, Ornamental Plante 
J, Coconut 

2, Raising Livestock, Poult1'7 & Fieh1 

K, Chicken 
L. Duck 
M. Swine 
R, Sheep 
Oa Rabbit 
P. Cattle 
Q. Fish 

3, Specific Experisnces1 

R. Seedling 
S, Making "Bordeaux" Parridge 
T. Making "California" Parridge 
U, PH Soil Teet 
v. Making Compost 

4. Village E:s:posure i 

w. Village E:s:posure Experience 

Trainees 

5.83 
5~'17 
5.33 
5.63 
3.93 
5.27 
4.40 
2.07 
4.6o 
5.6o 

6.20 
3.07 
4.67 
3.90 
3.30 
4.38 
3.07 

4.57 
3.20 
3.03 
3.29 
4,40 

4.15 

M e a n R e s p o n e e By 

Ei-Trainees Instructors 

5.34 5.25 
4,84 4.75 
5.16 5.50 
5.'17 5.50 
4.78 4.25 
4.77 4.37 
4.57 4.50 
2.61 3.12 
3.75 3.00 
4.50 4.87 

5.53 5.87 
3.91 4.12 
3.91 4.12 
4.00 4,37 
4.56 4.62 
4,59 4.37 
3.93 3.87 

4·'17 4.87 
4.06 3.62 
3.84 3.50 
4.12 2.25 
6.22 5,75 

5.35 5,37 

Group 

Combined 

5.54 
5.31 
5.27 
5,77 
4.36 
4.94 
4,48 
2.43 
4.03 
5.01 

5.85 
3.57 
4.26 
4.00 
4.03 
4,48 
3,57 

4.78 
3.64 
3.46 
3,51 
5,38 

4,95 

Rank 

3 
5 
6 
2 

13 
9 

ll 
23 
15 
7 

1 
19 
14 
17 
15 
11 
19 

10 
18 
22 
21 
4 

B 

\...V 

°' 
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'.ii th the exception of the learninP,' activity "Plant inc; ':'o.ce,o Trees", 

the subgroup of learning activity l.ll1its associated w~th planting speci-

fie commodities, beside the smallest subgroup village e:x:posure,:was raiied 

higher in terms of opportunity for use value than any other subgroup 

of learning activities included in this g;roup. Those learnine a.ctivi-

ties related to raising livestock, poultry and fish as a subgroup were 

rated next highest in terms of opportmli ty for use ;ralue. 

Ta.ble VII shows th;:.t there were 2 learning activities which had 

combined mean responses of less than 3 .50: "Plantin,c; Ca.cc;,o Tress" and 

"Making 'California 1 Parridge". These two kinds of learnin,c; activity 

were perceived by the respondents as being in use categories ~·ihich were 

below the mid-point of the scale. The 21 other learnin~ activities 

having means of more than 3.50, can be specified as tending toward op-

portunity for use. 

Variability of perceptions within this sroup 'Was considered quite 

great as the perceptions ranged from 2.43 to 5.85. 

In dealing- with the opportunity for use value, the ex-tr&dnee 

group tended to perceive higher than the combined groups. From the 23 

uni ts of learning activity, there were lL uni ts which Here rated hi ~h-

er by the ex-trainee ,';I'OUp compared to those rated by the combined 

groups. The trainee ,group tended to perceive loKer than the combined 

groups as it was shown by the fact that from 23 units there were 15 

units which were rated lower by the trainee ,:;roup compared to those rat-

ed by the combined groups. 

Ir, dealing with both values: importance value a.11d opporttL"'li ty for 

use value, there is no significance of iiifference among the perceptions 
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of the three different groups of respondent. This statement is based on 

statistical analysis of the calculated means of the three ,~cups of 

respondent by using an Analysis of Variance ( = ANOVA) Test. As sh01°m 

by Table VIII, F calculated from the two value measurements of the 23 

learning activities are less than F table. 

TABLE VIII 

TSST OF SIGNI:!ICANCE OF DIF.l:'1~R:~NCE AMONG PSRCEPI'IOrTS O? TIIB 
TILR.BE GROUPS OF RESPONilENT TOHA'.i.D IBAPJJING ACTIVI-

TIES PROVIDDTG PRACTICAL EXPERIBNGES 

Values as perceived 
by the respondents 

Importance Value 

Opportunity Vdue 

Average Mean Response 
by Group of Respondent 

Train
ees 

4.342 

Ex-Train- Instruc-
ees tors 

5.074 

4.577 

*) N.s. = No Sig'l::.ificance in usin,g- F .99 and 1', .95 

Learning Ac ti vi ties ProviclinP;' Theoretical ~-

Teet of 
F calcu
lated 

l.2L1.l N.S. *) 

0.353 N.S. *) 

Tu.ta collected rel2,ted to this group were presented in 2, similar 

•·:ay as done for the previous group. Table IX shows the dato, in dealing 

:·tl th the importa,nce value. 

F':rom the ren...1\: shmm in Table IX, it can be said that responc1,ents 



TABLE IX 

THE: IMPORTANCE VALUE OF LE.ARNING AOI1IVITms PROl!IDING THE:OREI'ICAL KNOWLEDGE 
AS PERCEIVED BY TRAINEES, EX.-TRAINEm, AND INSTRUOI10RS 

11 e an Response By a r 0 up 

Trainees Er-ll'raineea Instructors Combined Ra.hie 

1. Agrioulture in GeneraH 

A. Botany 4.55 5.53 4.Er{ 5.03 21 
B. Peat & Disease 6.63 6.72 6.oo 6.6o 2 
Co IrrigatiOll 5.77 5.Er{ 5.50 5.84 11 
D; ch11ate · · 5.68 5.31 5.50 5.42 17 
E. Soil & Fertil1t7 6.19 6.22 6.12 6.28 4 
F, Perming in General 5.90 6.25 6.12 6.08 9 

2. Specific C011111odities1 

a. Staple drops 6.58 6,69 6,62 6.63 1 
H. Vegetables 5.77 6.06 6.50 5.98 10 
I. Fruit Plants 5,71 5.50 6.12 5.66 14 
1. CO!llllercial Commodities 4.03 5.09 5.25 4.65 22 
Ir. Tobacco 3.13 4.19 4.Er{ 3.81 27 
J.. Sugar Cane 2.74 3.Er{ 4.25 3.42 28 
II. Spices 3.84 4.34 4.50 4.08 24 
I. Fibrous Plants Producing Oil 4.10 3.59 4.12 3.Er{ 26 
o. Ornamental Plants 3.rn 4,31 3.62 4.08 25 

3. Livestock, Poultry & Fishl 

P. Large Livestock 5.10 5.84 5.Er{ 5.52 16 
Q. Small Livestock 5,00 5.72 5.25 5.,5 19 
R. Poultry 5.45 5.rn 5.25 5.75 13 
s. Fish 3.73 4.84 4.75 4.35 23 

4. Agriculbral Developments 

T. Agricultural Lawe 4.81 5,59 4.62 5.14 20 
U. Civics 6.38 6.03 5.50 6.11 8 
V. Rural Development 6.39 6.34 6.25 6,35 3 
w. Agricultural Ertension 6,13 6.28 5,75 6.15 6 
X. Organization 5.81 5,41 5.37 5.58 15 
I. COlllllUllication 5,93 5.Er{ 5.12 5.82 12 
z. Agricultural Economics 6.13 6.12 6.12 6.13 7 

AA. Book Keeping 5.26 5.34 5.12 5,36 18 

5, Person DeveloP111ent1 

BB. Personality & Character Building 6.16 6.25 6.62 6.25 
\.;.) 

\.0 



perceived the learning· ~:i.cti\ri ty dealing· :\fi th HStaple Crops" cts tl'1e most 

important learnin.o; activity within this group. Then it was followed by 

other learning activities such as: "Pest & Disease", "Rural Development", 

"Soil & Fertility" t and "Persona.Ii ty & Character Building'' which ranked 

from two to five in that order. From the 28 learning activities included 

in this group, the least import;;mt one as perceived by the respondents 

was 0 Sugc,r Cane". 

Sub2,Toup 5 dealin,o; with personal development 2.nd ronsistin.o,- of only 

one learning 2.ctivity can be said as ha,vinr,- been rated hi,c;her than an,y 

other subgroup within this group. About the four other sub&;roups, it 

can be said -that by 3'i ving exception to "Staple <::rops", the subgroup of 

learning activities in dealing with specific commodities i;-;as rated rel

atively lower than a:rry other subgroup within this group. 

Table IX. shows another evidence that the learnin,Q,' activity perceiv

ed as the least important within this group is the only one which had 

combined mean response of less than 3.50. The 27 other learnin,is activi

ties h2-vin;; means of more than 3.50, c2,n be specifiecl as beiw:; perceiv

ed as more important. 

fo dealing with the importance value, the ex-trainee ;~oup tended 

to perceive hir:;her than the two other groups. l"rom the 28 learnino,- acti

vity uni ts, 15 uni ts were rated hitiher by the ex-trainee ,i:rroup thc,n by 

the cowbined groups. The trainee group indicated lower perceptions than 

those of the two other .?;Toups. From the 28 learning activity units, 20 

units 1rnre rated lower by the trainee group than by the combined groups. 

The opportunity for use value of each learning activity providin.c; 

theoretic2,l knowled,~e is presented in Table X. Da,t2 in this table were 

arranged similarly to those in the previous table. 



TABLE X 

TH!ll OPPORTUNITY FOR USE VALUE OF LEARNING ACTIVITIIDS PROVIDING THlllORmI1ICAL KNOW-
LEDGE AS PERCEIVED BY TRAINEES, EX:...JilRArnEES, AND INSTRUCTORS 

M 11 an R11spon11e By a r o u p 

Learning Activities Trilinea11 E:l!-Trainees Instructor11 Combined Rank 

1. Agricul tur11 in Cllln11ral 1 

1. Botan;r 3.93 4.22 3.62 4.03 21 
B. P1111t & Disease 5.57 5.64 5.12 5.55 5 
c. Irrigation 4.51 4.93 4.50 4.78 17 
D. Clinate 4.86 4.45 3.87 4.55 19 
!!:. Soil & 1"11rtili ty 5.62 5.64 4,75 5,53 6 
F, F&r11ing in General 5,90 5,42 5.50 5,63 4 

2, Specific C011111oditi11111 

a, Staph Crops 6,'Zf 6,16 5,87 6,17 1 
H, V11gatablH 5.67 5,19 5,87 5,48 7 
I, Frni t Planh 5.00 4-77 5.12 4,91 16 
J. C01111111rcial C011111oditi1111 3.38 4.19 4.25 3,85 22 
J:, Tobacco 2.57 3.26 3,37 2.97 'Zl 
L, Sugar Cane 2.30 3,26 3.12 2.83 28 
JI, SpicH 3.6o 3.58 3.62 , 3,59 25 
1', Fibrous Plant. Producing Oil 3.34 3,13 3,25 3,23 26 
o. Onlam11ntal Plant11 3.70 4.97 3,75 3,83 23 

3, LivHtock, Poultey & Fillhl 

P. Large Liv1111tock 5,90 5.00 4.37 5,32 9 
Q, Small Livestock 4,93 5.32 5,25 5,15 12 
R. Poultry 5,10 5,13 5.00 5,10 14 
s. Fish 3,24 4.21 4,00 3,76 24 

4, Agricul tnral Development 

T, Agricultural Lan 4.07 4.29 3.87 4,14 20 
U, Civics 5.11 5.22 4.12 4,97 15 
V, Rural Development 5.87 5,71 5,37 5,74 3 
W, Agricultural Erlenllion 5,40 5,55 5.12 5,43 8 
x. Organization 5,00 5,42 5,12 5.20 11 
T, Communication 5.00 5.26 5.00 5.11 13 
z, 1gricul tural F.conomic11 5.24 5.22 5.12 5.22 10 

AA, Book Ieeping 4.79 4.77 4.50 4,75 18 
5, Per11on Developments 

BB. Personality & Character Building 5,96 5,68 6,12 5,85 2 

f:; 



;.:'ccri2.bili ty of perceptions within this ~oup ran,~ed from 3 .L,2 to 

6. 63. 

From the rank shown in Table X, it can be indicated that the res

pondents perceived the learning activity "Staple Crops" as having the 

most opportunity for use within this group. It was followed by "Person

ality & Character Building", "Rural Development", "Farming in General", 

and "Pest & Disease" which ranked from two to five respectively. From 

the 28 learning c;,ctivity units, "'~)ugar Cane" was the one perceived 

lowest by the respondents in dea,linl';' •ii. th its opportunity for use va 1-

ue. 

The subgroup relating to personal development can be categorized 

as having been rated higher than any other subgroup. It is evident that 

with the exception of "Staple Crops", the subcroup of learning a,cti vi

ties dealing with specific connnodities was rated lower than any other 

subgroup within this group. 

There were three learning activities which had combined mean res

ponses of less than 3.50; those dealine with specific commodities like 

"Sugar Cane", "Tobacco", and "Fibrous Plants Producing Oil". These 

three learning activities can be specified as hav·inJS less opportunity 

for use. The 25 others can be specified as having more opportunity as 

fa:r as they had combined mean responses of more than 3.50. 

It is interesting to notice that in clealing "ri th the opportunity 

for use value, the instructor group indicated lower perceptions compared 

to the two other groups. From the 28 learning activity units, 18 units 

were rated lower by the instructor group than by the combined .<?,Toups. 

The ex-trainee group tended to perceive higher than the h:o other f;TOups. 

From 28 uni ts, 17 u.."li ts were rated higher by the ex-trainee sroup than 



c2: the corn bined !p'.'OU])S. 

Variability of perceptions within this group ran,rsed from ::?.83 to 

As shown by Table XI, there was no significance of difference 

among the perceptions of the three· groups of respondents, as far as the 

perceptions were related to learning activities within this group. 

ANOVA Test shows that F values calculated from two value measurements 

of the 28 learning activities are less than F table. 

TAI3LE XI 

TEST OF SIGNIFICANCZ OF DIFFERENCE AHONG PERCEP11IONS OF THREE 
GROUPS OF ID..~PONDENTS TOWARD Lr'SARNING ACTIVITIES 

PROVIDING TEEOREI'ICAL KNOWLEDGE 

Averar:;e Mean Response 
by Group of Respondent 

Values as perceived 
by the respondents 

Import2~nce Value 

Opportunity Value 

Train-
ees 

5.246 

1~. 708 

.'.iix-Train-
ees 

5.541 

4.8li2 

*) r·r.s. = No Significance in usin:; F .99 and F 

Learnin,g; Activities Involving' Personal Guidance 

Inst rue-
tors 

5.412 

4 .• 591 

Cl h: 
.// 

T1est of 
F cal cu-
lated 

0.727 w.s. 

0.523 N .s. 

As shown by Table XII, this '70Up had only 10 learnin.c; activity 

units. All units were rated hinghly by the respondents. Most of these 

*) 

*) 



TABLE XII 

THE IMPORTANCE VALUE OF IBARNING ACTIVrrms INVOLVING PERSONAL GUIDAUCE AS PER
CEIVED BY TRAINEES, EX-TRAINEI!1S, AND INSTRUCTORS 

Mean Response By Group 
Learning Activities Trainees Ex-Trainees lnstructors · Combined 

A. Cooperation in Work 6.58 6.12 6.25 6.34 

D. Control & Discipline in Using Time 6.45 6.53 6.50 6.49 

c. Creativeness in Work 6.06 6.12 6.12 6.10 

D. Increasing Ablities Continually 6.29 6.06 6.25 6.18 

E. Getting Broader Kno~1ledge in Agriculture 
Through Reading Activities 6.10 5.75 6.oo 5.93 

F. Leadership in Agriculture 6.23 6.03 5.87 6.10 

G. Active Participation & Involvement 6.10 5.69 5.75 5.87 

H. Courage in Inquiring 6.13 6.75 5.37 6.32 

I. Courage in Trying 6.13 6.03 5.62 6.03 

J. Courage in Speaking, in Making Choice 
and Self Decision 6.03 5.94 5.87 5.97 

Rank 

2 

1 

5 

4 

8 

5 

10 

3 

6 

7 

i= 



u.r.i ts were rated higher tho:m 6.oo by ::111 groups of respondents. 

As a matter of fact, this .'fi'Oup shows quite different picture of 

perception compared to the two previous groups. All learning activi

ties within this group were perceived "very important" by the respon

dents. 
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Among the 10 learning activity units, the one titled "Control & 

Discipline in Using Time" 1·1as the most important unit. It was followed 

closely by "Cooperation in Work", "~ourEtge in Inquirini:;", "Increasino,

Abilities Continua.lly", and "Creativeness in Work". The lowest rank 

was occupied by the learnin.:; activity "Active Participation & Involve-

ment". 

It is interesting to notice that the trainee group rated the learc

ing activities within this group higher compared to the two other 

groups. Such thing can be indicated from the fact that seven units from 

the whole 10 units were rated higher by the trainee group compared to 

those rated by the combined ·'S!'oup. The two other groups: the instructor 

group 2..nd the ex-trainee group rated the learning activities within 

this group almost at the some level. 

Variability among the perceptions within this ,c;roup ;ms considered 

small, as far as the perceptions by the combined gTOUp ranged from 5.8:/ 

to 6.49. 

Table XIII shows that no learning activity v1as rated by the c:ombin

ed groups as well as by each group higher than 6.oo. And yet, almost 

all learning activities were rated higher th;:;.n 5.00 in terms of oppor

tunity for use. 

As a result, the nrie.bil ity e,mon0 the perceptions within this 

group in terms of opportunity for use, was considered very small for 



TABLE XIII 

THE OPPORTUNrrY FOR USE VALUE OF LEARlHNG ACTIVrrIES DNOLVING PERSONAL GUIDANCE AS PER
CEIVED BY TRAINEJ!S, EX..JffiAINEES t AND INSTRUCTORS 

Mean Response By Group 
Learning Activities Trainees Ex-Trainees Instructors Combined Rank 

A. Cooperation in Hork 5.89 5.50 5. f?r1 5.62 6 

B. Control & Discipline in Using Time 5.61 5. f?r1 5.62 5.73 2 

c. Creativeness in Work 5.68 5.66 5.62 5.66 5 

D. Increasing Abilities Continually 5.68 5.81 5.12 5.68 4 

l!:. Getting Broader Knowledge in Agriculture 
Through Reading Activities -5.21 5.16 4.75 5.13 10 

I•'. Leadership in Agriculture 5.43 5.42 5.37 5.42 9 

G. Active Participation & Involvement 5.25 5.59 5.62 5.45 8 

I-I. Coura{\'e in Inquiring 5.50 5.59 h.f?r/ 5.47 7 

I. Courage in Trying 5.71 5.93 5.12 5.75 1 

J. Courage in Spealdng, in Making Choice 
and Self Decision 5.71 5.75 5.50 5.70 3 

/::-
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th.e perceptions ranged onl~y· from 5.13 to 5.75. 

'i'he learning activity "Courage in Trying' was perceived by the res-

pondents as having the most opportunity within this group. Then, it was 

followed closely by "Control & Discipline in Using Time", "Courage in 

Speaking, in Making Choice and Self Decision", "Increasing Abilities 

Continually'', and "Creativeness in Work". "Getting Broader Knowledge 

in Agriculture Through Reading Activities" 1·:2"s perceived by the respon-

dents s,s h2,ving the least opportunity •~"i thin this group. 

'l1he ex-trainee group rated the learning activities witl:in this 

group relatively higher than the two other groups. At least, there were 

seven learning activities which were rated higher by the ex-trainee 

g-roup th&.n by the combined groups. The instructor group rated the learn-

ing activities within this group lower than the two other 'o;TOUps. From 

10 learning activity units, 8 units were rated lower by the instructor 

group as compared to those rated by the combined groups. 

TABLE XD! 

TEST OF SIGNIFICANCE OF DIFFSRENCE AlWTTG PSJ.CZPJ1 IONS OF 
THREE GROUPS OF RESPONDEN"'TS TOWARD IBA..."ft:tHNG AC-

T D!ITIES. IlfJOP'IlTG P3RSONAL GUIDAHC"S 

V 2,l ues as perceived 
by the respondents 

Importance Value 

Opportu.ni ty Value 

Average Mean Response 
by Group of Respondent Test of 

F calcu
Instruc- lated 
tor 

Train
ees 

6.210 

5.567 

Ex-Train
ees 

6.102 

5.628 

5.960 1.389 N.S. *) 
2. 817 N. S • *) 

-x-) :':.s. = Ho Significcnce in usin"S F /?9 2.nd F .95 
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AlJOVA Test applied related to the tv;o values: importance value and 

opportunity for use value within this group, indicated that there was 

no significance of difference among the perceptions of the three groups 

of respondents. As stown by Table XIV, F value calculated from the two 

value measurements of the 10 learning activity units are less than F 

table. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOM:MENDAT IONS 

Surmnary 

The purpose· of this chapter is to preGent summ2.ries of the follow

ing topics: the ptU'pose of the study, the basic rationale for the study, 

the design of the study, and the major findings of the study. Through 

a detailed exploration of these topics, conclusions and recommendations 

will be presented based upon the analysis of the data. 

Purpose of the Study 

The primary purpose of this study was to identify the perceptions 

of the trainees, the ex-trainees, and the instructors toward learning- ac

tivities as provided by KPI'T Salatiga in their one year adult education 

program in G-griculture. Knowing such perceptions the administrators would 

oe served in their effort to 2.dml.nister a continuous improvement to help 

the trainees : ,1 increasing the c:.chievement of their learning processes. 

Rationale of the Study 

Tr~inees attending the one year program are expected not only to 

h2.ve enougtl perseverence and commitment to the program but also to be 

able to achieve the expected outcomes formulated in the main objective. 

Improvement recommended by this study refers to the learnins 2,ctivi ties 

L.9 
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throu,<:;h which the trainees build their learnins processes to 0chieve 

the main objective. 

Learning activities to which were accorded higher values by the 

respondents need to be emphasized in order for the learners to obtain 

more meaning from what they learn. Through a "self-discovery process" 

the learners would be able to get more meaning from what is learned. 

Two valiables were explored for improvement purposes: 1) the im-

portance of the learning activities, and 2) the opportunity of using 

the new knowledge, skills, and other innovc:.tive abilities as a result 

of attending the program for developing the loca,l community. 

So the research was conducted to determine how the respondents, 

consisting of three different groups (trainees, ex-trainees, and in-

structors) perceived the two va,riables mentioned above. Three groups 

of respondents were chosen in order to fulfill the need of strengthen-

ins the network, the availability of the ex-trainees' experiences, the 

required flexibility and freedom for the administrator, and the support 

needed for carrying KPI'T Sa.latiga's mission to develop ag-riculture in 

Indonesia. 

Design of the Study 

This study was designed in a such way that the KPI'T Sala ti,~' s 

administration would be 2,ble to manage certain perts of this study 

without help from the researcher. These parts included the selection 

of respondents, the modification of questionnaire for clarity, the dis-

tribution of the questionnaires, the acceptance of the completed ques-

tionnaires from the respondents, a,nd the return of the completed ques-
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Tr2,inee respondents consisted of the trainees who Here still 2.t

tending the program. Ex-trainee respondents consisted of those chosen 

by the administration using a purposive sampling method. Instructor 

respondents consisted of those who were still active as instructors. 

To obtain a representative sample from ex-trainee population, the 

administration had to divide these into typical groups. Such groups were 

from those who were teachers (44 %), those who were farmers or agri

cultural extension workers (30 %) , those who were members of religious 

orders (12 %), those who were civil servants (8 %), and those in other 

careers ( 6 % ) • 

A re.ting technique was used to evaluate answers to the questions. 

Rating in this study was used to indicate the importance value and the 

opportunity for use value as perceived by the respondents from each 

learning activity. Seven numbers or points were ,g-iven in the rating 

scale. Answering each item within the questionnaire was done by cir

cling one of the seven possible nwnbers. 

ANOVA Test was used to test whether there is a significance of 

difference among the perceptions given by three different ,'SJ'.'Oups of 

respondents. The sixty-one learning activities were divided into three 

groups a.nd the ANOVA Test was made on the groups. If there was a sig-

nifica.nce of difference among the perceptions of the three different 

groups of respondent~, it was necessary to compare the perceptions of 

each group to the combined group. But, if the differencas were not sig-

nificant, no further comparisons were necessary. 

Major Findings of the Study 

It i-JC1..S considered to "be necessar<J to present the findint;s so that 



the dato, and insiisht ,~ined in this study i·1ill aid in iclentif.yin::; fur-

ther problems. Based upon this con~ideration, the major findings of 

this study were divided into four sections as follows: 

1. Background and general characteristics of the respondents. 

2. Perceptions of the respondents: 

a. Perceptions within the group of learning activitie\i providing 

practical experiences. 

b. Perceptions within the group of learning activities providinr:; 

theoretical knowledge. 

c. Perceptions i;-Jithin the group of learning activities involving 

personal guidance. 

Be,ck.;;rovnd ~d General Characteristics 2f. !h,e ~-

pondents 

About 79 percent of the respondents returned their completed ques-

tionnaires. Most of the respondents who failed to return the completed 

questionnaires were from the ex-trainee group. Only 50 percent of ex-

trainee group who were teachers retu...TT.ed the questionnaires; about 67 

percent of those who were members of religious orders; and. about 73 per-

cent of those who ';·;ere fc,rmers or agricul tura.l extension 1-:orkers, com-

plet~d ::md returned the questionnaires, 1>ihile about 75 percent of the 

civil servants returned theirs. The other group returned about 95 per-

cent of the questionnaires. 

An explanc,tion that might help to explain the poor response of the 

ex-trainee group concerned the lack of follm·; up activities (telephone, 

mailin,g;, etc). Since commu.riication facilities around the country c,re 
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lir.1iteC, it i·raz C.ifficul t to folloi:.i up on this ;-::;Toup. 

T11e ag·es of respondents from the trainee sroup varied from less 

than 20 years to more than 30. However, most were in the 20 to 30 group. 

The fact that the rest came from ages less than 20 years and more than 

30 years indicated that the requirement of age between 20 and 30 years 

for the admission was given with some fle.:xibili ty. 

The a~es of respondents from ex-trainee P,Toup varied in vdder ra

nge of e,ges from 20 years to more than 50 years. Most were those atten

ded KPI'T Salatiga' s one yea,r pro{','ram between 1970 and 1980. The rest, 

other than h10 ex-trainee respondents who failed to P;ive information 

concerning the year of their attending program, were in the pro!p:'am be

fore 1970 and after 1980. 

The respondents from the instructor GTOUp had experiences of bein~ 

instructors in the range of 1.50 to 16 years; however, most had eJ..-peri

ences of less than 10 years. 

The 61 Hems that had to be completed by ee.ch respondent were rel-

atively better completed by the respondents in dealing with their im

portance va,lue than in dealing with their opportunity value. One train

ee respondent failed to complete the whole 61 items dealing with the op

portunity Vf-lue. One item which had 12 non rated answers, was not rated 

in terms of its opportunity value. 

Most of the missing· responses were from the tre.inee .'!,I'Oup. Respon

dents ;save no explanation about the why of these missin,gs. However, a 

possible explana,tion mi<Sht concern the fact that some trainees had not 

completed yet the whole 61 learnin::; activities. 

How far clid the different background and cha.racteristics of the 

responder-ts affect their perceptions? The fact that there is no 



si;'1ific~~-rice of ::;_iffe:'e11cc amon~ the perceptions o: t11e tl:1ree different 

groups of respondents, indicates that the different ba.c/:t;round and char-

acteristics of the respondents didn't affect their perceptions. Their 

perceptions show one similar attitude instead of various kinds of e.tti

tude. It means that the prog-ram did change their various attitudes that 

especially the trainees and the ex-trainees were able to he.ve new e.i;·ti

tudes after attend.in.:; the program. These new attitudes mir;ht 11e charac

terized by the same understanding·, the same experiences, and the same 

commitment build during attendin,'S the program under the stronf" influ

ences of the instructors as well as the adJTiinistration. 

Perceptions .Q.[ Learning Activities kl,~~ 

Groups £f Respondents 

The overall summa.ry of findin_gs which follows was or,(),"8.nized by 

following a pattern in which the learnin;:; activities were divided into 

three ~oups: l) those providing practical experiences, 2) those provid

ing theoretical knowledge, and 3) those involving personal guidance. 

Perceptions of Learning Activities Providing Practical E:x:oeri-. 

ences • .AJJOVA Test applied to the calculated means of perceptions given 

by the three different groups of respondents indica:ted no sip:nificance 

of difference in terms of import2,nce value and opportunity value. :Se

cause of this finding, there was no need to make comparison of ratings 

by individual groups. Instead, on overall comparison of the findin~s re

lated to both values is presented in Table s:v. This tc:,ble displc:,ys the 

findinss in a form of the combined group of respondents' preference 

without being compe.red. to other group responses. 
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TABLE XV 

COMPARISON OF MEAN RATINGS OF LEARNING ACTIVITIES DESIGNED TO 
PROVIDE PRACTICAL EXPERIENCES BY COMBINED GROUP 

OF RESPONDENTS 

Mean Rating Mean Rating 
Learning of Impor- of Opportu-
Activities ta.nee Rank nity to Use Rank 

1. In Planting Specific Commo-
di ties: 

A. Rice 6.27 2 5.77 2 
B. Vegetables 5.94 4 5.54 3 
c. Second Crops 5.65 6 5.27 6 
D. Fruit Plants 5.55 8 5.31 5 
E. Citrus 5.20 10 4.94 9 
F. Coconut 5.15 12 5.01 7 
G. Clove 5.23 9 4.48 11 
H. Coffee 5.17 11 4.36 13 
I. Ornamental Plants 3.98 18 4.03 15 
J. Cacao Plants 2.74 23 2.l~3 23 

2. In Raising Livestock, Poul-
try & Fish: 

A. Chicken 6.24 3 5.85 ·1 
B. Cattle 5.03 13 4.48 11 
c. Swine 4.65 15 4.26 14 
D. Rabbit 4.28 17 4.03 15 
E. Fish 4.31 16 3.57 19 
F. Sheep 3.86 22 4.00 17 
G. Duck 3.89 21 3.57 19 

3. Specific Experiences: 

A. Making Compost 6.38 l 5.38 4 
B. Seedling 5.60 7 4.78 10 
C. PH Soil Test 4.68 14 3.51 14 
D. Maklng "Bordeaux:" Parridge 3.93 19 3.64 18 
E. Making "California" Parridge 3.91 20 3.46 22 

4. Village Exposure: 

A. Village ~xposure Experience 5.91 5 4.95 8 



Table IV 3hows more clearly the variability of perceptions in the 

whole .a,-roup as well as in each subgroup. In the whole group the ve,ria

bili ty of perceptions ranged from 2.74 (importance value) and 2.43 (op

portunity value) to 6.38 (importance value) and 5.85 (opportunity val

ue). While it can be said that the variability within each subgroup ap

peared almost in similar shape compared to each other, the variability 

within subgroup 1 seems to be longer in range as far as this subgroup 

had more learning activity units compared to the three others. 

Table XV fu.11ctions especially to display the respondents' prefe

rence. 'l'hree learning activities were at the highest preference within 

each subgroup: "Planting Rice", "Raising Chickens", and "Making Com

post". As far as subgroup 4 had only one learning activity 1L"lit, it 

has to be treated more specially. "Village Exposure E:x:perience't unit 

was rated higher than the average in this group. 

From Table '!JI it can be seen that rating of the h~o values (im

portnnce value & opportunity value) created h;o aimilar end conQ,"ruent 

patterns of perceptions throu[;hout the ·whole series of learning acti

vities perceived. Similarity and congruency of the two patterns were 

caused by the fact that the hiish or low importance value r2.tin.c:; was 

alwa;ys followed by the high or low opportunity ve.lue ratins, <;nd. yet, 

the impo:-tance value ratinrs was never surpassed by the opportunity 

value ratin.g- in each learning activity perceived, except in dealing 

with "Ornamental Plants" and "Sheep". 

Perceptions of Learning Activities Providing Theoretical K.~ow

le•1l1"e~ AirG1.:A Test e.pplied in this group indicated that there is no 

si.gnificance of difference amon,g- the perceptions o: the three ::liffe.rent 
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rsroups of respondents in terms of importa,nce va,lue and oppo!'tuni ty v;,,1-

ue. Table X\fI displays the findings related to both ve,lues in e form 

of the combined group of respondents' preference without being compar-

ed to other group responses. 

From the 28 learning activity units, 3 units: "Sugar Cane", "Toba.-

cco", and "Fibrous Plants Producing Oil" were rated less than 3.50. 

These three kinds of commodities seem less important and. having less 

opporttUlity for use compared to other commodities. It might be caused 

by the fact that most of the respondents were from regions 1·Jhere sugar 

ce,ne, tobacco, and fibrous plants producing oil are not commonly pla.nt-

ed by the farmers. 

Four learning activities were at the highest preference in each 

subgroup: "Pest & Disease", "Staple Crops", "Large Livestock", and 

"Rural Development''. Subgroup 5 had only one learning activity unit. 

But this unit: "Personality & Character Building" was ra.ted higher 

than average. 

The v::-~riabili ty of perceptions within this group re.m;ed from rat-

ing point 3.42 (importance value) and 2.83 (opportunity value) to rat-

• 
ing point 6.63 (importance value) and 6.17 (opportunity va.lue). The 

varic;.,bility within each subgroup appears in almost similar shape com-

pared to each other, unless that one subgroup having smaller number 

of learning activities provides shorter range of variability. 

Like Table Alf, Table XVI provides two patterns of perception 

with some kind of similarity and congruency. This simile.rity 2nd con-

gruency refers to the fact that importance value rating was always 

followed by opportunity value rating in such a way that the importe.nce 

value rating was never surpe.ssed by the opportunity value ra-tim; in 
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TABLE XVI 

COiiIPARISON OF MEAN RATINGS OF LEARNING AarrJITIES DESIGNED TO 
PROVIDE THEORErICAL KNOWLEDGE BY COMBINED GROUP 

OF RESPONDENTS 

Mean Rating Mean Rating 
Learning of Impor- of Opportu-
Activities tance Rank nity to Use Rank 

1. Agriculture In General: 

A. Pest & Disease 6.60 2 5.55 5 
B. Soil & Fertility 6.28 4 5.53 6 
c. Farming In General 6.08 9 5.63 4 
D. Irrigation 5.84 11 4.78 17 
E. Climate 5.l~ 17 4.55 19 
F. Botany 5.03 21 4.03 21 

2. Specific Commodities: 

A. Staple Crops 6.63 1 6.17 1 
B. Vegetables 5.98 10 5.48 7 
c. Fruit Plants 5.66 14 l+.91 16 
D. Commercial Commodities 4.65 22 3.85 22 
E. Ornamental Plants 4.08 24 3.83 23 
F. Spices 4.08 24 3.59 25 
G. Fibrous Plants Producing Oil 3.87 26 3.23 26 
H. Tobacco 3.81 27 2.97 27 
I. Sugar Cane 3.42 28 2.83 28 

3. Livestock, Poultry, and Fish: 

A. Large Livestock 5.52 16 5.32 9 
B. Poultry 5.75 13 5.10 14 
c. Small Livestock 5.35 19 5.15 12 
D. Fish 4.35 23 3.76 24 

4. A,c;ricultural Development: 

A. Rural Development 6.35 3 5.74 3 
B. Agricultural Extension 6.15 6 5.43 8 
c. Agricultural ~conomics 6.13 7 5.22 10 
D. Civics 6.11 8 4.97 15 
E. Communication 5.82 12 5.11 13 
F. Organization 5.58 15 5.20 11 
G. Book Keeping 5.36 18 4.75 18 
H. Agricultural Laws 5.14 20 4.11+ 20 

5. Person Development: 

A. Personality & Character 
Building 6.25 c:. 5.85 2 ./ 
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-'~f;:.c:1 1 earnin.rs B,c ti ~v"i ty perceived. 

Perceptions of Learning Activities Involving Personal Guidance. 

ANOVA Test applied in this group indicated also that there is no 

significance of difference among the three different groups of respon-

dents' perceptions. Table XVII displays the findings rele.-ted to impor-

tance value and opportunity ve.lue which show the preference of the 

combined group of respondents without being· compeered to other r;roup 

responses. 

All learnin.~ e.cti vi ties within this ,group 1-1ere rated hi,c;hly in 

terms of importance value and opportunity va.lue. It is evident a.lso 

that this group was perceived relatively hi,(S'her by all respondents 

compared to the two other groups. 

There is only short range of vP-.ria.bili ty within .J.." • .t:' vni s ~oup: l. rom 

5.87 (importance vc.lue) and 5.13 (opportunity value) to 6.49 (impor-

knee -v:::.lue) and 5~75 (opportunity value). Almost all lee.rninr;- activi-

ty uni ts ;\ri thin this group were perceived 2.s mere importc:.nt c:.nd tend.;. 

ing to'lfia.rd hi,gh opportunity for use. 

It is interestinP,' to notice th2.t also in this -Tt"OUp opportunity 

v2.lue ratin;; never surpe.ssed the importr~nce va.lue ratint;. ~ilw did 

such a thinG hD.ppen not only in this ~oup but also in the hro pre-

vious groups? The two values: importance value and opportunity v2.lue 

might hc;,ve different values within themselves. Importance value was 

more general, more acceptable, and more proper to be used for measur-

irn~ the program. The opportunity vs .. lue mi,r;ht be more specific, less 

accepta..~ce, snd less proper to oe used to measure the pror,:r~m. 



T.Al3LI'.: :X.liII 

COHPARISON OF MEAN RATINGS OF LEARNING ACTIVrrIES INVOLVING 
PERSONAL GUIDAl\fCF 

Mean Rating 
of Impor-

Mean Rating 
of Opportu-

60 

Learning 
Activities tance Rank nity fo Use Rank 

A. Control & Discipline in 
Using Time 6.49 1 5.73 2 

B. Courage in Trying 6.03 I 5.75 1 0 

c. Cooperation in Work 6.JL 2 5.62 6 

D. Increasing Abilities Conti-
nually 6.18 I+ 5.68 4 

E. Courage in Inquiring 6.32 3 5.47 7 

F. Creativeness in Work 6.10 5 5 •. 66 5 

G. Courage in Speaking, in Ma-
king Choice & Self Decision 5.97 7 5.70 3 

H. Leadership in Agriculture 6.10 t:. 5.42 9 / 

I. Getting Broader Knowledge in 
Agriculture Througn Reading 
Activities 5.93 8 5.13 18 

J. Active Participation & In-
volvement 5.87 10 5.45 8 

Conclusions 

The analysis of data and subsequent find.in.gos were the besis for 

the following conclusions: 

1. The 61 learning activity units, perceived by trainees, 



3.50 that it w2,s evident that trainees, ex-trainee, and instructors v2,l-

ued highly these learnin,c; activities. 

2. The fact thci,t there tJas no sirr,nificam:e of difference 2.mon'i; per-

ceptions ,.pven by the three different ,c;roups of respondents, indicated 

that the different back,c;round, regions, 2.nd char2,cteristics, did..'1 1 t af-

feet the perceptions. The appearance of similar attitudes in the terms 

of perceptions indica,ted that the pro.src.m lnd been succesfu.l in provicl-

in15 cl1~1ni~e of attitude, o,s far c..s it cen be assumed th[i t ea.ch trair1ee 

coming from different backgroux1d, reg:ions, and ch2cre,cteristics, hc.d 

various kinds of attitude before attending the prog-r2.m. 

3. It was evident tlmt with exception of "Sheep" and "Ornamentc:·,l 

Flants11 , 2.ll learning activities were perceived higher in terms of im-

port,nce vcclue than in terms of opportunity value. 

4. Perceptions of le2.rnins; activities providinr; p:-actic2,l e:meri-

ences a."ld learning activities providinc theoretical knowledge \·:ere more 

varyin;; and having· greater ran,cses compared to those of learnin.~ sctivi-

la,c;e :=:-::posure Sxperience" were considered as the most important e.nd 

having most opportunity to be used as far as they were at the top of res-

poncients' preference "Ii thin each sub,c;roup of learnin,cs activities provid-

in,g practical experiences. 

6. "P·2st & Jise2,se", "Ste..ple Crops", "Le.r_r;'e Livestock", HJ.ur2.l De-

'ielopment", e.r..d 11 Personc.,li ty //· Ch2r2.cter :r;uil~lin~" ~-:ere ths top of 



r~spon::lents' pr0ference 1n0:n!1 e2ch sub:'~roup 01-' le2rninc; acti,1ities pro-

vidin,'.:;' -7;heoretic2.l ~mov;led:;e. These five learnin.a,- artivities 1·:ere per-

ceived as most importe.nt and having most opportunity to be used comp::;,r

ed to other learning activities from the same subgroup. 

7. All learning activities involving personal guide.nee vJe:i:>e consi

dered as very highly perceived. At least, these ten learnin,ci; activities 

were rccted higher the:,n the 2werage, in ra...'lge of 5.87 to C).L) in terms 

of irnporta.nce vo.lue 2nd 5.13 to 5.75 in terms of opportunity 1:'or use 

w:.lue. 

le2~rnin:; ,=,ctivi ties providin.g; pr:::.ctic2.l experiences t-Ji til. r20in,n;s less 

than 3.50 in terms of importc;,nce value a..1'ld opportunity for use v2.lue. 

Cc:tcc;,o was perceived less because it is a co:nmercial pl2mt found usua,l

ly in large pla.nte.tion marn:..ged by the government 2md not by local 

fo.rmers. "California" parridge was perceived less because it might be 

still uncommon for local farmers. 

'). "Su8r C2,ne", "Tobacco" 2.ncl "Fitrous Plcmts Prod.ucin,'7 Oil" 

1:ere r,:ded less than 3.50 in terms of import2.nce value and opportu.r1ity 

\'C: lue. If the respondents per.::~ei'1ed knoulecl?,'e :::.bout the:c;e three com-

~1oc_i ties as less important 2.nd. lEcvin~ less opportu..'1.i ty to oe uscd., it 

must be rela.ted to the f2..ct t11a.t :nost of tl1:~ respondentz came from rG-

c;ions where sur;a.r ca:'le, too2.cco, and fibrous plc.nts producin,z- oil ;;,re 

not common to be planted ·by the local fe.rr:iers. 

Recommendations 

As e. result of the co11clusion cire.~·m .from th'3 anslysis 2 ... n:i interpre-

t:::tiJn of dc;.t2 .. , the folloi-.i.nFS recommenda.tion.s -3.re m~:.cie: 



1. The proc;ram should be continued with more confidence since the 

learning activities, through which individual trainees established 

their learnin~ processes, were valued highly by the trainee group, ex

trainee group, and instructor group in terms of importance value and 

opportunity for use value. 

2. Among learning activities providing practical experiences, 

"Planting Rice", "Raisin,-; Chicken", "Making Compost", e.nd "Village Sxpo

sure :8x:'perience11 , needed to be considered as the most importa,nt e.nd 

he.vin3' most opportunity to be used compared to the others. 

3. "Pest & Disease", "Staple Crops", "Lar,:;e Livestock", "Rur2.l 

Development", end "Personality & Character Building" should be consi

dered as the most important a.nd having most opportunity to be used com

p2.red to the other uni ts which were designed to provide theoretical 

knowledge. 

l+. The lowly ranked learning activity units like "Planting Ce.cao", 

"Making 'Californie. 1 Parrid~e", "Sugar Cane", 11Tob2.cco", and "Fibrous 

Plants Producint~ Oi1", !=3hould be eliminated or at least reduced in 

terms of time, money, effort, and attention provided, if the adminis

tra.tion felt it necessary to malce adjustments in the curriculum. 

5. The types of neu kno1-dedee, skills, and other innov2.tive abil

ities, produced especially by the highly ranked learnins activity units, 

should be formulated in such a way th;;..t they would be easier to be 

achieved. Procedures to achieve such types of new knowledge, skills, 

and innovative abilites, should be stated as clearly as·possiple that 

they would be more ma.na~able. 

6. As fci.r as the highly ranked subject areas providing practice.I 

experience~ have interrelationships with the highly ranked subject e:.reas 



providing theoretical knowledge, theoretical knowledge and practical 

ex:periences related to these subject areas should be more strongly in

te,C;rated to each other. Theoretical knowledge areas should be chosen 

from among those which obviously support practical experiences related 

to the subject areas concerned. For example: theoretical instruction 

about "Staple Crops" should obviously support the trainees in getting 

practical experiences in such areas as "Planting Rice". Or, theoreti

cal instruction about "Rural Development" should be such that it will 

support the trainees in practical experiences such as securing "Vil

lage Exposure Experience". By doing that, theoretical knowledge should 

be put always in proper relationship to practical experiences. Such a 

policy, adjusted to the specific character of KPrT Salatiga.'s one year 

training program which stresses practice, field-work, and field experi

ence, should provide not only more time, money, and effort, but also 

more real support to the learners. 

7. Trainees should be given more opportunity to establish and de

velop learning activities related to the priorities and desirable out

comes within the personal guidance area. Success in this area should 

allow the learners to become more independent. 

Recommendations for Future Frog-ram fuphe,ses 

For greater future effectiveness the preferences discovered in 

this study should be used as one means to establish emphases for the 

program. In particular the future emphases should be concerned with 

providing more practical experiences to the learning a,cti vi ty uni ts 

highly ranked within the subgroup of learning activities providing 

practicD,l experiences. In the cases of learning- e,ctivi ties for 



providing theoretical knowledge and those involving personal guidance, 

more emphases should be placed upon the learning e.cti vi ties most highly 

ranked. 

Overall the new emphe.ses recommended should be more than providing 

more practical experiences, theoretical knowledge, or personal guidance. 

They should include the possibilities of using more then one approach 

in order to make the learning activities more effective. This should 

include providing more favorable environment, more complete facilities, 

end more expertise in order to make the highly ranked learning activi

ties more achievable. Consequently, they should include investing more 

time, effort, and money to make the highly ranked learning activities 

more successful potentially. 

One pattern for emphasis upon various learning activities, ?..s in

dicated by findings of the study, could be as follows: 

1. New emphases for learning activities providing practical expe

riences, should follow the order as such: subgroup 1, Rice:> Vegetables 

:> Second Crops:> Fruit Plants :> Citrus :> Coconut :> Clove :> Coffee :> 

Ornamental Plants:> Cacao. New emphases arranged for subgroup 2 in 

this area should follow this order: Chicken:> Cattle:> Swine:> Rabbit 

:> Fish:> Sheep:> Duck. New emphases for subgroup 3 should follow this 

order: T,1aking Compost :> Seedling:> PH Soil Test :> I.laking· "Bordeaux" 

Parridge :> Malcing "California" Parridge. For subgroup 4 there was only 

one learning activity unit which should be emphasized: Village Expo

sure Sxperience. 

2. New emphases arranged for subgroup 1 of learning activities 

providing theoretical knowledge should follow this order: Pest & Dis

ease :> Soil & Fertility:> Farming in General :> Irrige,tion :> Climate :> 
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Botany. Arrangement of new emphases for the second subgroup should be: 

Staple Crops :> Vegetables :> Fru.i t Plants :> Commercial Commodities :> 

Ornamental Plants:> Spices:> Fibrous Plants Producing Oil:> Tobacco :> 

SUooar Cane. For the livestock, poultry, and fish subgroup the new em

hases should be arranged such as: Large Livestock:> Poul try:> Small 

Livestock:> Fish. For the fourth subgroup concerning agricultural de

velopment the arrangement should be: Rural Development :> Agricultural 

Extension:> Agricultural Economics:> Civics:> Communication:> Organi

zation:> Book Keeping:> Agricultural Laws. Bmphases should be given at 

a high level for the only learning activity in subgroup 5: Personality 

& Character Building. 

3. New emphases for the group of learning activities involving 

personal guidance should follow this order: Control & Discipline in 

Using Time :> Courage in Trying:> Cooperation in Work:> Increasing Abil

ities Continually:> Courage in Inquiring:> Creativeness in Work :> Cour

age in Speaking, in Making Choice & Self Decision:> Leadership in Agri

culture :> Getting Broader· Knowledge in Agriculture Through Reading Ac

tivities:> Active Participation & Involvement. 

5. Some new elements that should be proper enough to be infused 

into the existing program are as follows: 

a .• Using more learning materials drawn from the trainee life and 

from real problems found in community life rather than from the text

books. 

b. Involving trainees in new kinds of learning experiences such as 

visiting local farmers, making field trips, writing articles for the 

local newspaper, agricultural magazines, or bulletins and newsletters 

rel~ted to agriculture. 



c. Providing current information about recent problems in agricul

ture that could be obtained from carrying on more extensive correspon

dence with similar programs in other parts of the world 

d. Encouraging trainees' activities like discussing problems with 

instructors outside the class, asking questions during class instruc

tion, self-inquiring in order to get more clarification, and involving 

more actively in every group discussion. 

e. Providing more opportunity to individual trainees attending 

the program to learn how to identify their own communities' problems 

and needs, how to plan strategies to solve such real problems, and how 

to get support from the whole community to solve their own problems. 
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~UESTIONNAIRE 

Q.uestion 1 (one) 

The one year adult education program in agriculture provided by 
KPI'T Salatiga. has one main objective: to train and educate highly motivat
ed pioneer farmers, who have the courage to lead and direct the rur~l com
mani ty in improvements and innovations in farming practice and animal hus
bandry, in accordance with the potential of that community. Learning acti
vities to gain this main objective consist of those providing practical 
experiences, those providing theoretical knowledge, and those involving 
personal guidance. 

How high is the importance value you perceive of each learning acti
vity described as follows toward the achievement of the main objective? 

The Way to Answer 

Circle one number as your choice answer from the sea.le rating from 
number 1 to number 7. Your answer must be personal and authentic. 

Learning Activities Sea.le of Importance 

1 2 3 4 5 6 7 

~ ~ = Less important ~ 
= Verry important 

I. THOSE PROVIDING PRACTICAL EXPERIENCES: 

1. Planting Specific Commodities: 

A. Vegetables 1 2 3 4 5 6 7 
B. Fruit Plants 1 2 3 4 5 6 7 
c. Second Crops Planted After Rice 1 2 3 4 5 6 7 
D. Rice l 2 3 4 5 6 7 
E. Coffee 1 2 3 4 5 6 7 
F. Citrus 1 2 3 4 5 6 7 
G. Clove 1 2 3 4 5 6 7 
H. Cacao 1 2 3 4 5 6 7 
I. Ornamental Plants 1 2 3 4 5 6 7 



Learning Activities 

J. Coconut 

2. Raising Livestock, Poultry & F~: 

K. Chicken 

L. Duck 

M. Swine 

N. Sheep 

O. Rabbit 

P. Cattle 

Q. Fish 

3. Specific EXI?eriences: 

R. Seedling 

s. Making "Bordeaux" Parridge 

T. Making "California" Parridge 

U. PH Soil Test 

V. N2~king Compost 

4. Village Sxoosure: 

\·!. u il l&.fSe Sxpo sure E:xperi enc e 

II. THOSE PROVIDING TIIBORSJ.'ICAL KNOWL:;:;DGE: 

1. Agriculture bl General: 

A. :Botany 

B. Pest & Disease 

c. Irrigc:.tion 

D. Climate 

~. Soil & ?ertility 

?. Farming in General 

2. Snecific Co!Th~odities: 

G. Staple Crops 

H. Vegetables 

I. ?rui t Pln.n-':;s 

J. Commercial Co:nmodities 

K. Tooocco 
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Scale of Importance 
1 2 3 4 : 6 7 

( 1 = Less important ) 
( 7 = Very importa.nt ) 
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2 3 

2 3 

2 3 

2 3 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

3 

3 

3 

3 

3 

3 

') 
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4 

4 
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4 

L 
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4 

4 

4 

4 

5 

5 
5 

5 

5 

5 

5 
r:: 
/ 

5 

5 

r:: 
/ 

5 
r: 
,' 
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6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 
6 7 

6 7 

6 
/ 
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6 

6 

6 
/ 
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7 

7 

7 

7 

7 
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! 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 
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Learnin~ Activities 
1 

Scale of Importc:,,nce 

·-----------·-- 2 1_ ___ !;:_-2.__6 -1 

M. Spices 

N. Fibrous Plants Producing Oil 

o. Ornamen·tal Plc:mts 

J. Livestock, Poultry & ~: 

P. 12,rge Livestock 

G .• Sm.s.11 Livestock 

J.. Poultry 

S. Fish 

T. Agricul tu.re La1·:s 

U. Civics 

v. Rural Development 

\·J. Ap:icul tu::-al Sxtension 

X. Organization 

Y. Communication 

Z. Agricul tu1~a1 Sconomics 

AJ:.. Eook Keeping 

5. Person D,.evelopmep..t: 

BJ. Persone.li ty & Ch2.rac-ter I3uildin;,; 

III. '!'HOS~ INilOL'JTiifG Pl'8.SONAL C:-UIDA:rTCS 

A. Cooper2.tion in \foi~k 

E. Control & Discipline in Using Time 

D. IncreasL--ig Abilities '.".:o::itinually 

::;::. Gettin:~ ::?.roader Knowleds-e in A.<;-ri
sul ture Tl1rough :lcadi:.~,s- Activities 

F. Le;:;.de·rship i:1 Il.gricu1 ture 

G~ A.cti',,·8 P2,rticipatio11 & Involvemer:.t 

H. Cour2 r;e in Inqu.i dn[';' 

J. 1~ou.:~2.:~e in 3peal<:ing, :·.Tc ... ~_-:int~ r~11oi(; ~~ 

Self DecL;ion 

( 1 = Less important ) 
( 7 = I! ery important ) 

1 

1 

1 

1 

1 

1 

1 

1 

1 
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1 
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Question 2 (two) 

ff'.ving nec·J knmdedr~e, skills, '3,nd O'G_'l::n' innovClthre a1)ilitL~::-; achiev
eJ_ from attend in,r:; tb'l p:co.c;~~ai11, ?.n ex-trai1:ee should be mo:'.:'e aole to pro
mo+. •3 his o·::n ::md his locn .. l community's further de-velopm:~nt. Hoh' filr he 
is able to p1~omo-~e, depends on 110'.-I much the opportu.ni ty is av2.il"cble. 
The new knowle~l<>;e, skills, and other innov:-ttive abi~U.·:;L~s V<''~~~r 2ccordin•:; 
t?1:::; J.o;·;,rni11.~:; ::lctivit.l. 13!3 pro~1iiet~. l);:r th.:} p.~"'o::;.::·:~n1. 

Circle one number as your choice answer from ·the scale re.tine~ from 
num1)er 1 to number 7. Your answer must be personal 2.nd aut'.1.entic. 

Learn in·"" Activities 
Sc2.le of Opportunity 

.) 1 2 J 4 c; 6 '7 
I 

( 1 = Less opportunity ' J 

( 7 = Eu ch more oppol'tunity) 

I. THOSE P~WVrDilifG p~_c'rICAL BXFSJ.EWCES: 

1. Pl2..ntin,": Specific Commodities: 

A. lfei:;eta.bles 1 2 J !.,, ''. 
/ 

7 0 

'C· Fruit Plants 1 2 J 4 r:: 6 7 _). / 

c. Second Crops Planted After Fl.ice 1 2 3 L1 
,. 6 7 

T\ ::1.ice 1 A ') L t.' / 

7 lJ. .,.:-: -I ;-:: . 

'7' Coffee 1 2 J 4 c: I 7 .i:..Je 
/ 

0 

F. Citrus 1 2 3 4 r:: 6 7 .) 

,.. 
Clove 1 ') 3 Li,. c; I 7 '-'• ,.. .. 

/ 
::) 

H. Cac2 .. o 1 2 J l+ c: 6 7 
I. Orne.mental Plants 1 2 J L c: 6 7 
J. co~onut 1 2 ? I ,. / 7 -·· -·, () 

2. ?.Ed sine Livestock:, Poultrv & EiE,h: 
TT Chicken 1 2 ':!. !.J.. -. t.. 7 ::-,_. /. ,J 

L. Duck 1 2 3 L,. t:, 6 '7 
I 

" S1·iine 1 2 3 ~. r:: I 7 1¥.:.. ;J 

l.T Sheep 1 2 
..., 

~. 
, 

7 ,., '::; .l.'i. ) / 

o. n.abbi t l 2 ') 4 
,_ / 

7 _/ ) 0 

p Sc:ttle 1 2 ') L c: 
, 

7 .. .) " 
r, .B 1ish 1 2 ..., L .- / 

7 •;::,. 
/ 

I) 
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Lee.rning- Activities Scale of Opportunity 
1 2 "} Lr r::: 6 7 J ,,• 

( 1 = Less opportunity ) 
( 7 = Much more opportunity) 

... 
_). S~ecific Zxoerienc~: 

H .• Seedling 1 2 3 l~ 5 6 7 

s. Making "Bordeaux" Parrdige 1 2 3 4 5 6 7 
m :Ma.."k.:ing "California" Parridge 1 2 .3 4 5 6 7 ..t.. 

u. PH Soil Test 1 2 J l+ r· 6 7 ;:.1 

TT Making Compost 1 2 3 4 t:; I 7 " 0 .. ./ 

4. Vill<>-f!;e 2,xposure: 

~-I• Villarse Exposure Experience 1 ') "} 4 r 6 7 "· J ) 

II. THOSE PROVIDDJ'G THEOPJill'ICAL KNOWL2DGE 

1. Ar:riculture ill General: 

A. Pot any 1 2 3 4 r:: " 7 ./ 0 

B. Pest & Disease 1 2 J 4 r:: 6 7 j 

c. Irrigation 1 2 3 li. r:. 
, 

7 ,/ b 

D. Climate 1 2 3 4 t:; 6 7 ,/ 

::' Soil & Fertility 1 2 3 4 r- 6 7 ....:.i. ) 

F. Farming in General 1 2 J 4 5 6 7 

2. Snecific Commodities: 

G. Staple Crops 1 2 J 4 t:; 6 7 / 

H. Ve:setables 1 2 J 4 s 6 7 ; 

I. Fruit Plants 1 2 3 4 r::: 6 7 / 

J. Cormnercial Commodities 1 2 3 4 5 6 7 

K. Tobacco 1 2 3 4 5 6 7 

L. Sugar Cane 1 2 J 4 r:: 6 7 ,; 

M. Spices 1 2 J 4 5 
, 

7 0 

N. Fibrous Plants Producing Oil 1 2 3 L:. 5 6 7 

o. Ornamental Plants 1 2 3 L~ t:; 6 7 ; 

J. Livestock, Poult£X, & ~: 

P. Lar.c:;e Livestock 1 2 J 4 r::: 6 7 ,/ 

Q. Small Livestock 1 2 3 4 r::: 6 7 / 

11. Poultry 1 2 3 ' r::: 
, 

7 I+ ,, 0 

s. Fish 1 2 3 L r:: 6 7 ,. 
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Learninc; Activities Sea.le of Opportunity 
1 2 1 4 

/ 

7 "' D _, / 

( 1 = Less opportunity ) 
( 7 = Much more opportunity 

I -'+• A¥icul tural Develonment: 

T. A,g'I'icul ture Laws 1 2 3 4 t::, 6 7 / 

u. Ci vi.cs 1 2 3 I+ 5 6 7 
IT Hur al Development 1 r; 3 4 c:: 6 7 ., . ,(, 

/ 

w. AGI'icultural -C::xtension 1 2 ".< 4 t; 
, 

7 J / b 

x. Orccmizdion 1 2 3 Lr. 5 
/ 

7 0 

Y. Communication 1 2 3 L_ .. 6 7 
'7 LJ. A":'I'icul tural :'Economics 1 2 3 l+ t: 6 7 

Ati.. Book Keeping 1 2 3 l+ c: / 
7 0 

c:: Person De\'°elo12ment: /. 

-;-;u Personality & Che,ra.cter Building 1 2 ') 4 
, 

7 ., 0 ...:.~·-'--'. j , 

III. THOS1~ INVOL1lHTG P:!:RSONAL GUIDANCE 

A. Cooperation in \'Jork 1 ') 3 4 5 I' '7 
'-· 0 ( 

B. Control & Discipline in Using Time 1 2 3 4 t::, 6 7 / 

c. Creativeness in Work 1 ,., 
3 4 c:: 6 7 ,(, _.) 

D. Increasing Abilities Continually 1 2 3 4 r-
, 

'7 ., b I / 

"" Getting Broader Knouledge in Ag-.ci--.:... 

culture Through Heading Activities 1 2 3 I+ c:: / 
7 0 

F. Leadership in Agriculture 1 2 3 L~ c::, I' 
7 0 

G. Active Participation & Involvement 1 r; 3 4 t::, 
/ 

7 ,(, 
/ b 

H. Courase in Inquirinc;- 1 2 1 L c:: I' 

7 ·' _,· (J 

I. Courage in Trying 1 2 3 4 
,- / '7 ::; 0 I 

J. Cour2.ge in Speaking, r~leking· Choice 
and Self Decision 1 2 ':) 4 t::, 6 7 ./ 

Question J (three) 

Question 3 (three) is asked to you in order to Get informdion 
that t·dll ~':le kept in strictest confidence. ':'he question is asked 2bout 
you. 

1. May I know your nc.me? 

l 
I 
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2. 'Th;:;,t position clo you have in clealinr: t.'i th ::..dul t educ2,tion pro
.r;rem in c c::~icul tu:re c,s 2.dminist(~red by 'iCPI'T Se.,1,::, tiga? 

Ily position: 1. 

2. 

3. 

As Full-Time Instructor. 

As Part-Time Instructor. 

As :E:x-Trainee. 

3. If you are e, full-time or part-time instructor, h011 long you 
he,ve been in your position until now? 

no:1? 

I he.ve been: yee,rs in my position :.>s now. 

4. If you 2,re an ex-trainee, whc.t kind. of occupation you posses 

i~y occup:: tlo:J: 1. ___ As Teacher/:;duce.tor. 

') 

-' . As A;;ricul tur?.l ~~xtension ~·Io:cker. 

Ord.er. 

As Civil Serv2n~. 

6. 1\s ----------· 
5. If your are a trainee, 1·men you st2,rted yo'..lr trainin'i p-:~O:''::ram 

:-.. t KPI'T S 2.1 o:, ti gs.? 

Date of st~rting: 
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