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ART REQUIREMENTS IN TEACHER TRAINING PROGRAMS

OF SOUTHERN COLLEGES SINCE 1900
CHAPTER I
INTRODUCT ION

Background and Need for the Study

Since William Bentley Fowle first introduced drawing
"~ in the schools of Boston in 1821, there has been some form of
art in.the American schools. The approaches to the teaching
of art and the purposes for its presence in the curriculum
have changed as the culture has chanéed. During the fifst'
half of the nineteenth century, value was placed on drawing
as a disciplinary_means for training the eye, hand, and the
perceptual faculties. Therefore, thg exact rendering of
objécts and geometric solids was stressed as an end in itself.
As New England industry strove to compete with the
products of Europe, the schools in'industriai areas were used
to train technical designers. it was not until the end of
the nineteenth century.that emphasis began to shift from the

practical to the cultural purposes of art. 1In 1899, the

National Education Association stressed the importance of
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developing art appreciatioh rather than the.ﬁroduction of art
' objecté.lv

During this time art‘acadeﬁies were the main means
for traininéiih the subject at the higher level of education.
These were professional schools for artists and were based on
the idea of authoritarianism and imitation. The cnly train-

. ing other than professibnal was the teaching -of the dilettante
which was carried on both in girls' finishing schools and in
some boys' schools. The few colleges and universities which
offered courses in "Fine Arts" presented them as a scholarly
study of the history of art.

Although some studies have been made concerning the
place of art in general education there have been fe& investi-
gations which dealt with trénds in the training of prospéc-
tive teachers of art. It was felt that such a study would
not -only provide an historical background for those inter-
ested in art education but would also assist in understanding

. the phases of art which are now considered important to fu-

ture teachers.

Statement of the Problem

Since current curricula in the public schools serve
less of a need for the social ‘elite and more of a need for

the middle class art programs, this change should be reflected

National Education Associatioh, Journal of Proceed-~-

ings and Addresses of the Thirty-Eighth Apnual Meeting
(Chicago: The University of Chicago Press, 1899), p. 967.
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during the sixty years covered b§ Ebe~preSent-investigation.'
The intent of the current study, therefore, is to determine
whether art cufficula in the teachef training institutions
have moved in deéign from meéting the needs of a leisurely
class to meeting the needs of the‘middle class. If the needs
of the middle class are being met, the skills and cohcepts

encompassed in art education would necessarily be broadened.

Limitations‘

In the current investigation teacher training.bro-
grams rather than curricula for professional artists were
chosen because it was felt that "instruction in pedagogy was
more closely related to those aspects of art which would be
taught to thé greatest number of individuals through the
schools. Only those art courses which have‘béen or are now
.being fequired to prepare teachefs'of art were examined.

It wés felt that through the process of limiting the
investigation to southern colleges there would be.a group of
-échools large enough to suégest a satisfactory statement of
trends, yet small enough fof careful study. Only thoéé
schools whidh are approved by the American Association of
Colleges for Teacher Eduéation and by the Southern Associa-
tion of Colleges and Secondary Schools have been used in the
present investigation,lthus assﬁring one that_the,schools;to-

be-studied do meet certain standérds of quality in their’
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education program as well as in the area of teacher train-

. 1
ing.

Definitions

The term art as it is used throughout this study re-
fers to those visual arts which are offered as orgaﬁized
courses in colleges and which include that work classified as.
fine arts by some institutions. It is clear, then, that the
term art is not limited to drawing, painting, sculpture, and
architecture as has often'been the case, rather, the concept
art inc¢ludes any course of visual arts study at the collegi-
ate 1evel as well as thdse aspects of art that relate to
daily living.
| Concepts and skills in art are closely related and to
some degree are interdependent. Concept will be used at this
juncture in its philosophical sense of being an idea, thus
distingﬁishing it from a percept. Skill will be used in the
sense 0of either the effective use of one's knowledge in the
execution of a task or of the habit of doing a particular
thing competently. Therefore, skill is considered at this
‘point to be an ‘acquired aptitude. In the field of art, the
term §3;;;_would necessarily inclﬁde motor performance that
has become refined and well-integrated largely as a fesult 6f

Practice.

lFor a specific list of the schools, see Appendix.: .
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Procedure of the Study

A group of fifteen colleges was selected so that
there woﬁld be both a geographical distribution of schools as
well és'a representation of various kinds of institutions.
College catalogs were acquired from each of the selected
schools for every decade either from 1900 to 1960 or from
the time of the founding of the institution to 1960. Art
work that waé required for those students who were preparing
to teach was analyzed from the catalog descriptions only.

Concepts and skills were classified according to the
following areas of art education: (1) art appreciation and
history of art:; (2) drawing, painting, graphics, and éculp—
ture; (3) design; (4) crafts; and (5) art education. Changes
in each of these fields were noted and were related to those
modifications which have occurred in other areas of both art
and education. 'Finally; these' changes were studied to dié—
cover whether the curricula would meet the needs of a leisurely
class or of the middle class, and, secondly,'whether the con—.
cepts and Ekills required of teachers have grown in scope and

content.

Related Literature

Among the many sources dealing with art education
there are a few which are relevant to the present resedrch.

. 1. . . .
Frederick Logan  in Growth .of Art in American_Schools outlined

lprederick Logan, Growth of Art in American Schools
(New York: Harper and Bros., 1955).
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the development éf art education in the United States from
the earliest "drawing" courses of 1821 to 1955. Logan grouped
and evaluated major movements and influences in art education,
covering three fiélds:. (1) general education in the érts in
both the elementafy and secondary schools and in the colleges;
(2) art education available té students hoping to practice
the arts and the teaching of the arts prqfessionally: and
(3) the social influences contributing to, and frequently
determining, the content of school work. Logan particularly
viewed the interrelated pressures exerted from the various
levels of work. While Liogan discussed that period of time
covered by the present study, his work is more general in
scope than that proposed in this paper. His discussion was
dhiéfly an historical survey of art education at all levels
and at all periods through the history of the United States,
while the present study is limited ﬁo changés taking place in
the art curricula in teacher training programs offered at
'selected soufhern'golleges during the twentieth centuryj

1
Ernest Ziegfeld in Art In the College Program of

General Education devotes his investigation to general'educa-

tion in the contemporary scene and to the arts as an aspect
of human living. These two phases of the problem are inte-
grated by Ziegfeld as they bear relevance to the college pro-

gram of art instruétion. Different from the Ziegfeld study

1 .
"Ernest Ziegfeld, Art In the College Program of General
Education (New York: Teachers College, Columbia University,
1953).
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the major interest of the present investigation deals with
art instruction for prospective teachers rather than for gen-
eral education. While Ziegfeld's work gave some historical
background, his main emphasis was on conditions as they
existed at the time of his writing. 1In this paper, on the
other hand, there is more concérn for changes which have been.
made during the twentieth century than Ziegfeld displayed in
his work.

Two closely related studies which indicate trends in
the teaching of art in colleges of the United States are
those made by Robert J Goldwater} and D;vid B. Mahzella.2 In
1943, Goldwater made a survey of fifty colleges in the United
States in which he classified four types of art courses:

(1) introductory surveyucourses, (2) art history courses,
(3).introductory studio courses, and (4) studio courses as
‘they had been offered since 1900. In 1954, Manzella, follow-
ing Goldwater's form of gathering data, brought the informa-
tion ﬁp to date. He comparea the nﬁmber and kinds of offer-
ings in art education with the figures from Goldwater's study.
Trends in both art history and the teaching of art were noted

in relation to the role of education in a democracy. Both of

1 .
Robert J. Goldwater, "Teaching of Art in the Colleges

of the United States," College Art Journal, Supplement II
(May, 1943), 31 pp.

2David B. Manzella, "The Teaching of Art in the Col-
leges of the United States," College Art Journal, XV (Spring,
1956), pp. 241-250.
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these studies delineate trends in art education for the same
period as that encompassed in the present investigation.
They- are not, however, limited primarily to the teacher-
training programs. Secondly, the categories for tabulating
results are different. In the Goldwater and Manzella works
the type of course was studied while in the present study an
examination is made of‘those concepts and skills which it is
hoped will be developed by the teacher training program.

In the fortieth'yearbook of the National Society for

the Study of Education which was devoted to the subject, Art

In American Life and Education, one section entitled, "The
Preparation of TeachersAof Art" contained a number of chap-
ters which pertained to the present investigation. 1In one
chapter entitled, "Curricular Patterns of Some Institutions
Preparing Art Teachers,"l Dutch selected five important
schools for the training of art teadhers'in the United States
and described the curricula of each. The-five schools fell
into three categories: art school, teacher's college, and
university. His investigation revealed different kinds of
emphasis used in each of three types of schools. In a subse-

dquent chapter Hager and Ziegfeld covered a wider range of

lGeorge S. Dutch, "Curricular Patterns of Some Insti-
tutions Preparing Art Teachers," Art In American Life and
Education, Fortieth Yearbook of the National Society for the
Study of Education (Bloomington, Ill.: Public School Pub-~
lishing Co., 1941), pp. 727-734.
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schools.l They noticed the lack of agreement aﬁong schools
for the necessary prereduisites of art teachers. While
neither of these chapters indicated trends in the development
of an art education curriculum, they did provide insight into
the type of work wﬁich was being required in 1940, both in
ﬁhe fieid of art and in such other areas as professional
courses and general education.

.A group of chapters.dealing with the preparation of
the art teacher in specific fields was included. 1In Farnum's
"The Teqhnidal Preparation of the Art Teacher"2 it was sﬁg-
gested that there be less sacrifice of technical art study
for the sake of credits in other fields. "The Art Teacher's
Preparation in Art History and Art Education" by Margaret F.
S. Glace3 pointed out the wide disagreement among the insti-
tutions in regard to the amount of art history that was being-

required and to the wide range of titles under which it was

1W'alter E. Hager and Edwin Ziegfeld, "Course Require-
ments for Teachers of Art in Fifty Institutions," Art In
American Life and Education, Fortieth Yearbook of the National
Society for the Study of Education (Bloomington, Ill.: Pub-
lic School Publishing Co., 1941), pp. 735-743.

2RoYal Baily Farnum, "The Technical Preparation of
the Art Teacher," Art In American Life and Education, Fortieth
Yearbook of the National Society for the Study of Education -
(Bloomington, Ill.: Public School Publishing Co., 1941),-
pp. 745-748.

3Margaret F. S. Glace, "The Art Teacher's Preparation
in Art History and Art Education," Art In American Life and
Education, Fortieth Yearbook of the National Society for the
Study of Education (Bloomington, Ijl.: Public School Publish-
ing Co., 1941), pp. 749-752. :
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listed. The same facts‘were true with regard to. art educa-
tion. Again Ziegfeld wrote a subsequent chapter entitled,
“Preparation of the General Classroom Teacher for Teaching
Art,"l in which he noted the meagerness of the requirements
in art for prospective classroom teachers and in which he sug-
gested.making special courses in art education a part of the
training of all teachers of general educaﬁion. While all of
these works are related to the present‘study'in‘the sense
that: an investigation is made into some phase of the prepara-
tion of art teachers there is little emphasié ﬁlaced on the
growth and the development of art curricula. Too, since the
yearbook was prepared some twenty years ago, changes have con-
tinued to be made. |

Because courses in art appreciation‘and the history
of art werehémphasized'in art education around 1900, it seems
appropriate to examine,. fi;st, changes that have occurred in
cufricularbofferings in art appreciation and history of art

at the selected colleges embraced in this study.

lEdwin Ziegfeld, "Preparation of the General Class-
room Teacher for Teaching Art," Art In American Life and Edu-
cation, Fortieth Yearbook of the National Society for the
Study of Education (Bloomington, Ill.: Public School .Publish-
ing Co., 1941), .pp. 801-819. '




CHAPTER II
APPRECIATION AND HISTORY OF ART

During the nineteenth century a number of changes had
taken place in institutions of higher learning, ali_of which
had direct effect upon the art‘curriculums. The advance of
science and the growth of industry had made it necessary to
add new fields to the traditional college subjects. Techni-
cal subjects began to join theology, law, and medicine in the
curriculums of e#isfing institutions. .Influences from Europe,
particularly from the Gerﬁan universities hélped bring about
more specialiiation and graduatewétudy in America. By 1900,
the elective system was strong; reaching its height in 1910.
Electives enabled the student to select the work which he
felt would be ofAmbst value to him, as‘well as alloWing for
'specializaﬁion in fields where learning was rapidly increas-
ing. An increasing attempt was made to provide for the'dif;
fering interests, abilities, and future occupations of stu-
dents.

There was in increased amount of secular approach to
education, althoughlmany colleges at the turn of the century
were not only religious, but were under denominational con-
trol. Emerging state-controlled institutions és well as

11
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those established by endo@ments were less ;eligious in con-
cept. Arts, which might have peen considered a mere gratifi-
cation of the senses, -found more opportunities in the new at-
mosphere; -

Women were being educated, and while it was assumed
that their education would be the same as that of men, dif-
ferenceé did o¢cur because of the social aﬁtitudes of the
times. One gf the fields considered proper for young ladies
was that of art. Oberlin College which had admitted'womén on
the level of equality with men offered, in 1837, a "Ladies
Course" which included drawing.l By the turn of the century
normal schools had become well-established, and.the reports
of Mann,2 Stowe, and Cousin which ﬁrged such training also
mentioned the value Sf drawing as a subject for teachers.

In the field of art, too, changes were taking place.
In Europe painters had ceased to strive for an "imitation of
nature" in their work, andhwerg actually rgjecting realism.
.Cﬁbism in France, Expressionism in Germany , Futurism in Italy
had all made their appearance, although they werelnot seen in
America until 1913 when the New York Armory Show was held.

‘In this country mnseums had been established, among

them the Metropolitan, Boston, Chicago, and Corcoran; and

lR. Freeman Butts, The College Charts Its Coufse
(New York: McGraw Hill, 1939), p. 140. '

2Horace Mann, Seventh Annual Report of the Board of:
Education: together with Seventh Apnual Report of the Secre-
tary of the Board (Boston: Dutton and Wentworth, State
Printers, 1844), pp. 107-112.
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art schools - had come into existenee. The Philadelphia Cen-
tennial Exposition of 1876 and the Chicago World's Fair of
1893 had made definite impressions on America, the latter
giving its buildings, classical in style, for a museum and,
perhaps more important, exposing many Americans for the first
time to the visual arts.

Ddring the twehtieth century changes have continued,
aﬁd are reflected in the art as taught in colleges in the
areas of art appreciation and history, drawing and painting,
design, crafts, and art education. Art appreciation and his;
tory were among the earliest art subjects to be recognized
for a place on the campus of the established institutions of
higher education. Therefore, this investigation will begin
with the growth and changes in this‘area.

In 1900 a Georgia Normal and Industrial College re-
quired "The Study of‘Artists and Their Work" and "Historic |
Ornament" as a part of the normal course.% At the same time
'Peabody Normal School required for avBachelerjef Painting dee
gree four courses in the history of art.'-2 The catalogs for
the‘year, 1910, of several of the schools stated in -their -
course descriptions that one purpose of the department was to

create an appreciation of the beautiful. At the end of the

lGeorgia Normal and Industrial College, Tenth Annual
Announcement and Catalogue, 1900-1901 (Atlanta, Georgla.
Foote & Davies Company, 1901), p. 23.

2Peabody Normal College, Catalogue,Al899-l900 (Nash-
ville, Tenn.: ' Peabody Normal College, 1900), pp. 53=55.
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'first decade of the century, most normal-schools seemed to be
_concérned with a study of art appreciation whilé‘the state
universities were interested in the historf of art. All |
schcols which described art appreciation as part of their
wo;k required these courses of studenté who were preparing.tq
teach. |
The University of Kentucky, the only school which of-~

fered a major in art in 1920, required those students who
were following the art major program to have a course of
study in art appreciation.l- The aim of the work was to de-
velop judgment, to develop a point of vieﬁ, and to appreciate
‘art through the study of its principles as found in the vari-
oué fields of fine and applied arts throughoﬁt the ages.

- By 1930, one-third of the schools which have been in-
cluded in this'study offered courses of study leadihg to a
major sedquence in.thé area of art. This concentration in one
field enabled étudents to gain intellectual depth and resulted
in ¢ertain subjects being reqﬁired of those who were special-
izing in art. Art appreciation, reqﬁired by nearly all

schoolé'offering an art major, was approached in a variety of

ways. In some cases courses of study in the appreciation and -

in the history of art were combined by studying the great pe-

riods of art with a view of developing an appreciation through

1. | ' ‘
University of Kentucky;, Catalog, 1920-21, Vol. XIII,
No. 4, (Lexington, Ky.: University of Kentucky, 1920),
Pp. 128-129. ' '
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such knowledge. Some schoois combined appreciation with tech-
nical work in certain fiélds, while others used certain exam-
Ples of art which were analyzed by the students. Not only
were art appreciation and histbry required of art majors, but
in some inétances of elementary teachers also.

Some of the introductory courses in the fiélds of ap-
preciation and hisfory of art included amounts of material
‘that were broad in scope. IThe folloWing'course description
is found for‘the academic year 1927-1928 at Peabody College:

.« « o An introductory survey of art through the
ages: the development of architecture, sculpture,
painting, and the minor arts from the glacial period
to the present day. _ :

Topics:  Prehistoric period in Europe:; Egyptian
period; Babylonian, Assyrian, Chaldean, and Persian
periods; Minoan or Aegean period; Greek period; Roman
period; Early Christian and Byzantine period; Moham-
medan period; Persian period /sic/; Romanesque period;
Gothic period: the Renaissance in Italy:; the art of
Spain, Flanders, Holland, Germany, England, France,
and America; Aboriginal American art; the art of
India, China, and Japan. A discussion and analysis
of a few typical examples of architecture, sculpture,
painting, and the minor arts follow a brief introduc-
tion to the important geographical, climatic, poliii-
cal, and cultural-aspects that influence the arts.

By 1940, more than two-thirds of the schools investi-
gated had organized a series of studies which constituted a
major in the field of art, and at the University of Texas

more than one possible series of studies for an art major was

lGeorge Peabody College for Teachers, Bulletin, An-~
nouncement of College. Year 1927-1928, New Series, Vol. XVI,

No. 2, (Nashville, Tenn.: George Peabody College for Teach-
ers, March, 1927), p. 106.
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offered, amonglthese art history and criticism.; More than |
half of the schools which provided an art major specified re-
‘quirements in art appreciation'éné history and, in some cases,
required more than one course."Two of the state universities
required their art majors to have from nine to eighteen hours
of art hist_ory.2 Besides the multiplicity of courses that
were devoted to the history of art, some historical.back;
ground was also part ef the Qefk in such areas as 1ettering,
graphics, interiors, and costume design. At this time North
Texas State Teachers College offered, but did not require, a
course which included study and travel in Mexico where the
students visited the site of Mayan, Toltec, and Aztec ruins,
as well as seeing colonial and modern architecture, mural
paintings, and native crafts.3

By 1950, specialization had increased until one-third
‘of the schools in the sample offered a complete major in his-
tory of art. While art teachers were not enrolling in such a

major as history of art, it does indicate a wide range of

llThe University of Texas, Publication, Catalogue Num-
ber Main University 1939-1940 With Announcements for 1940-41,
No. 4003, (Austin, Tex.: The University of Texas, Jan. 15,
1940), p. 16. :

2Un:.versity of Kentucky, Bulletin, General Catalog
1939-40 Announcements 1940-41, vol. XXXII, No. 6, (Lexington,
Ky.: University of Kentucky, June, 1940), p. 126; The Uni-
versity of Texas, No. 4003, p. loe. . .

3

North Texas State Teachers College, Bulletin,
No. 136, (Denton, Tex.: North Texas State Teachers College,
July, 1940), p. 73. ' '
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subjects from which students might choose electives in any
art field. Only ohe-Of the schools did not requiré work in
.either art history or appreéiatioﬁ of its prospective teach-
ers.l In some cases these réquirements were for specified
courses, in others the choice was ;eft'to the student. |

By 1960,_all schools SPecified some requiremént in
either art appreciation or in art history. One school pléced
this note at the beginning of its course listings for the
yeaf: "Evéry Art course éxcept 308, 315, and 352 includes
the equivalent of one semester of Art History.“? T;avel in
Mexico along with study appeared as a part of the course of
study at East Carolina Col_lege.3 Thus, it seems that by 1960,
the courses of study that wefe offered as major subjects for
students of ‘art h;d become highly specialized. |

Within this framework of specialization in art and in
the areas of art history and appreciation certain areas:in

the field of art were in need of special study. One of these,

picture study, was not new: before 1900, books were printed

lTexas College of Arts and Industries, Bulletin, Catal-
logue Number Record of Session 1949-50 Announcements for Ses-
sion '1950-51, Vol. XXI, No. 2 (Kingsville, Tex.: The Texas "
College of Arts and Industries, Apr., 1950).

2Texas College of Arts and Industries, Bulletin, Cata-
logue Number Record of Session 1959-60 Announcements for :Ses-
sion.’.1960-61, Vol. XXXI, No. 3 (Kingsville, Tex.: The Texas
College of Arts and Industries, May, 1960), p. 99.

.3 ' .
East Carolina College, Bulletin, Catalogue Number
. 1960-61, Vol. LI, No. 2 (Greenville, N. S.: East Carolina
College, May, 1960), p. 84.
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which gave very “practical" suggestions to teachers on the
use of pictures in the classroom. These included instruc-
~tions for hanging, liéts ofrsuggested pictures arranged ac-
cordiﬁg to the age of the children, and the month of the year
in which it would be appropriate to present them, stories

about the artists or about the pictures, and questions de-

siéned to arouse interest. Picture study first appeared in
course deécriptions in 1920 when it was included in a course
on methods in elementary schools at East Carolina Teachers
Training School,l while others offered elective courses by
that title.

By 1930, art majors at State Teachers Coliege, Hat-
tiesburg, Mississippi, were required to have a course which

2
included the area of picture studv: and two others offered,

but did not require, the subject.3 In 1940, and 1950, this

subject was mentionéd by East Carolina College where it was

lEast Carolina Teachers Training School, Eleventh
Annual Catalogue of the East Carolina Teachers Training
.School, Greenville, N. C., 1920-1921 (Raleigh, N. C.:
Edwards and Broughton Printing Co., 1921), p. 39.

2State”TeacherS College, Hattiesburg, Mississippi,
Bulletipn, 1930-31, Vol. XVII, No. 4 (Hattiesburg, Miss.:
State Teachers College), p. 66. .

, 3George Peabody College for Teachers, New Series,
Vol. XVI, No. 2, p. 106; East Carolina Teachers College,
Twenty-first Annual Cataloque of the East Carolina Teachers
College, Greenville, N. C., 1930-1931 (Durham, N. C.: The
Seeman Printery Incorporated, 1940), p. 97.
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included in courses required of all elemehtary teachers.l In
1960, elementary teachers at Georgia State College for Women
were required to have a course including a stﬁdyaof pictures
for the classroom.2

This intefest in pictures for classroom ﬁse gréw at
the same £ime as skill in the reproduction of pictures ad-
vanced. Duringvthe11920‘s, and especially during the last
few years of that décade; there was a growing improvement in
the dquality of thfee-color half-tone reproduction in priﬁting.
This was due to better blocks, and improved printing as well
aé improvements in papér, ink, and other materials used. As
a result, color reproductions.of famous paintings were easily
available, and inexpensive enough so that each child could

have his own set of small prints. By 1929, contests in "Art

Memory" were being held. The Education Index3 in its first
annual cumulation listed by artists and title any paintings
which were reproduced in- the periodicals it indexed. The

ease with which reproductions of paintings‘could be acquired

lEast Carolina Teachers College, Bulletin, Catalogue

Number 1940-41, Vol. XXXI, No. 2 (Durham, N. C.: Presses of
Christian Printing Co., May, 1940), pp. 46, 69; East Carolina
College, Bulletin, Catalogue Number 1951-1952, Vol. XLII,

No. 2 (Durham, N. C.: Presses of Christian Printing Co., May,
1951), pp. 75, 94.

Georgia State College for Women, Bulletin, Announce-
ments for 1958 and 1959, Vol. XLIII, No. 7 (Milledgeville,
Ga.: Georgia State College for Women, Feb. 1, 1958), pp. 68,
84.

3 .

Isabel L. Tower (ed.), The Education Index, First
Annual Cumulation (New York: H. W. Wilson Company, 1930),
pp. 533-534. |
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made many teachers feel the need for information as to how
they should best present the material to children.

o By 1940, picture:. study was no longer considered ade-
quate to meet the probleﬁs of teaching art‘abpreciation. It
was necessary, then, to appfoach the evaluation of art work
from another angle. One way in which this wés done was
through cfiticism and evaluation. The first appearance of
this idea was in an elective course offered by The University
of Alabama in 1930, wﬁich was described as "a study of aes-
thetics and the development of appreciation through art his-
tory and modern criticisms."l In 1940, two universities were
requiring work of art majors Which included some form of
criticism or evaluation.2 At another one-fifth of the schools
work was offered which was to provide a basis for judgment,
including a complete course in criticism.

In 1950, one-fifth of ihe schools requixed courses
which in some way stated ﬁhe idea of presenting meéns of
ériticism or evaluation. In all of these course descriptions
the products of industrial design were specifically mentioned

as being included in the study. The number of schools at

1
University of Alabama, Bulletin, General Catalogue

Issue 1930-31 with Announcements for 1931-1932, New Series,
Number 89 (University, Ala.: University of Alabama, March,
1931), p. 75.

2‘The University of Texas, No. 4003, pp. 16, 29; Uni-
versity of Miami, Bulletin, General Announcement for the
Academic Year 1940-41, Vol. XIV, No. 3, (Coral Gables, Miami,
Fla.: University of Miami, May 1, 1940), pp. 34-35.
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which experience in criticism or evaluation'was required of
art majors remained the same in 1960.

Art products were also approached iﬁ an analytic man-
ner, usually in termé of the elements and principles of de-=
sign. In 1920, at Mississippi Normal College a course was
offered in whichbstudent work was analyzed,l and at Georgia
State College for Women an analysis of the characteristic
work of the masters was offered.2 In 1930, this course was
continued3 as well as a required coursé at Southeastern
Louisiana College in which the art elements were studied.4
In 1940,.a11 high school teachers at Georgia State College
for Women were required to take a course which ihcluded an
appreciative and analytic study of the world's masterpieces,5
and at the University of Texas art majors were required to

have work in which primary emphasis was placed on the formal

lMississippi Normal College, Spring Bulletin, An-
nouncements 1920-21, Vol. VII, No. 4 (Hattiesburg, Miss.:
Mississippi Normal College), p. 38.

2

Georgia Normal and Industrial College, Bulletin, -
Catalogue Number, Catalogue 1918-1920, Announcements 1920~
1921 (Milledgeville, Ga.: Georgia Normal and Industrial Col-
‘lege), p. 87. _ ,

Georgia State College for Women, Bulletin, Catalogue
Number 1929-31, Vol XVI, No. 4 (Milledgeville, Ga.: Georgia
State College for Women, April, 1931), p. 120.

Southeastern Louisiéna College, Announcements 1930-31
(Hammond, La.: Southeastern I.ouisiana College), p. 16.

5Georgia State College for Women, Bulletin, Catalog -
1940-41, Announcements 1941-42, Vol. XXVI, No. 10 (Milledge-

ville, Ga.: Georgia-State College for Women, May 15, 1941),
Pp. 87-89. . o
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rélationShips of the elements of painting, sculpture, afchi-
tecture, and the decorativé arts.1

By 1950, a study of the art élemen@s and principles
was reéﬁired of students majoring in art at nearly one-third
of the séhools studied. Other analytic approaches included
analysis of composition and technical #ariations in works of
art; analysis of the roots of contemporary painting and'archi—
tecture as found in earlier art; and an analysis of forms.

More than one-third of fhe schools required either a .
knowledge of the elements and principles of art or an analytic
study of art products in 1960. An elective course at Texas
College of Arts and industries presented the principles of
.design from the layman'é standpoint.2 .Both in courses of
criticism and of'analysis iﬁ was recognized that art included
not only paintipgs, architecture, and sculpture, but also in-
dustrial design. Manufactured objects for thg home, adver-
tisements, even machines themselves were fit subjécts.to be
studied, cri£icized, and analyzea..

One of the important influences in the recognition of
industrial'design was the establishment of the Bauhaus in
Germany in 1919. At this school were gathered outstanding
architects andvartists whp recognized the machine as a toél

which should be used as effectively as possible. Their

- IThe University of Texas, No. 4003, pp. 16, 29.

The Texas College of Arts and Industries, Vol. XXXI,
No. 3, p. 99. '
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students began working directly with wood, metal, and other
materials in.experimental problems through which they acquired
a compfehension of the limitations and capabilitieé df thefr'
material as well'és an increased understanding of the elements
and principles of design. When the rise of the Nazi regime
necessitated the closing of the Bauhaus in 1928, many of thgv
leaders came to America where they continued their work at
the School of Design in’Chicago.

In 1940, two schools included in their required wﬁrki
a studyLéf art in everyday 1iving.l By 1940, the number of
schools requiring experience in problems concerned with art
in everyday living had doubled. The statements describing
these courses differed in detail, yet all were explicit in
- defining the courses as being conéerned with an appreciation
of art in the everyday business of living. 1In 1960, the |
schools stating such requirements had decreased by one.

Several events may'have contributed to this interest
in the"practical'uses of art. In 1926, Harriet and Vetta

: Lo 2
Goldstein's book, Art in Everyday Life, was first published.

This book explained various art elements and principles in

lState Teachers College, Troy, Alabama, Bulletin,
Announcements 1940-41, Vol. XXVII, No. 2 (Troy, Ala.: State
Teachers College, July, 1940), p. 38; Georgia State College
for Women, Vol. XXVI, No. 10, p. 87.

2Harriet Irene Goldstein and Vetta Goldstein, Art in
Everyday Life (New York: The Macmillan Company, 1926).
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.terms of such things as furnitﬁre arrandement, clothing design
and other areés of interest to everyone. This work, which
went into its fourth edition in’1954, has had & great influ-
ence 6n the study of art appreciation.in these areas.

‘During the 1930's, Minnesota University with a grant
from the Carnegie Foundationhcar;ied on an experiment in art
education in the town of Owatonna. The study, which began in
1933, lasted five years andlwas concerﬁed with these purposes:
(1) to develop a functional course of étudy in art as based
upon a community analysis; (2) and tO'deﬁelop an interest in
the possibilities of art in the daily life in the community.
The philesophy underlying the projéct was that "art is a way
of life."l Both the Goldséein book and the Owatonna Project
undoubtedly had great influence in the increased number of
schools which included art in everyday living as part of
their work. Tbe economic conditions of thevtime may also
have contributed'to the feeliﬂg that anything worth while
muéﬁ prove itself in a material way.

A number of courses appeéring in the descriptions
indicated that verbal means were not considered the only way
of developing an appreciation of art. In 1925, it was sug-
gested tbat rural teachers have work in a'course-which
included: "the appreciation of direction, proportion, and

values awakened through exercises in line and dark and

1 . . . .
Melvin E. Haggerty, Art A Way of Life (Minneapolis,
Minn.: The University of Minnesota Press, 1935).
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light,“l This was the first statement to the effect that ap-
preciation would be developed through experiences with art
materials. By 1930, two more schools were redquiring work
designed for this purpose.2 One of these coﬁrses, "The Art
of the Bodk,“ was described as having the purpose of develop-
ing "an appreciation of fine painting and book illustration"
through experiences in different phasés of book_making.3 By
1940, courses with the stated pﬁrpose of using experiénce in
the arts a means of developing appreciation had increased to
more than one-fifth of the schools studied.with the require-
ments equally divided between elementary teachers and art
majors. In 1950, however, the number of schools whoée cata-
logs stated,éudh,purppse had'decréased to only one, and re-
mained so in 1960.4 It waé during this same period that the
influence of Dewey and his followers was :felt in the field of

'eduéation. The recognition of the value of meaningful

1 o

The South Texas State Teachers College, Cataloque,
1925-26 (Kingsville, Tex.: The South Texas State Teachers
 College), p. 43. e

2North Texas State Teachers College, Bulletin, Cata-
log Number, No. 93 (Denton, Tex.: North Texas State Teachers
College, June, 1930), p. 74; State Teachers College, Troy,
Alabama, Bulletin, 1930 Catalog Number, Vol. XVI, No. 4 (Troy,
Ala.: State Teachers College, Apr., 1930), p. 68.

3 ‘ o
North Texas State Teachers College, No. 93, p. 74.

4State Teachers College, Troy, Alabama, Bulletin,
Catalog for 1949-1950 Announcements for 1950-51, Vol. XXXVII,
No. 1 (Troy, Ala.: State Teachers College, July, 1950),
P. 357 Troy State College, Bulletin, Catalogue and Announce-~
ments for 1959-1960, Vol. XLVI, No. 1 (Troy, Ala.: Troy
State College, July, 1959), p. 52.
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experiences in the teaching of any area led to an increase in
educatidnal activities. In the field of the visual arts this
- was especially'noticeable.

Another area which has become important in the .last
few years is the relationshié of the artist to the social,
religious,‘economic) gnd political environment in which he
worked. This was first mentioned in tﬁe description of an
elective course at Georgla Normal and Industrial College in
'1920,1 but there was no mention of the idea in 1930 In 1940,
at Texas College of Arts and Industries such work was redquired
of art majors,2 and in 1950 this study of the relationship of
the artist to his society was required of art majors in two
schools3 with éiective cburses being offered at more than one-
fifth of the schools. 1In 1960 one-fifth of thé schools were
publishing staﬁements requiring such work of their art majors.
Increased hrbanization of the recent past has led to a deéper

study of the sociological relations of the American people as

lGeorgla Normal and Industrlal College, Catalogue |
1918-1920, p. 87.

The Texas College of Arts and Industries, Bulletin,
Catalogue of The Texas College of Arts and Industries 1939-
1940 wWith Announcements for 1940-1941 (Kingsville, Tex.: The
Texas College of Arts and Industries, May, 1940), p. 115.

3Southeastern Loulslana College, Catalog Regular Ses-
.8ion 1941-42, Announcements 1942-43 (Hammond, La.: South-
eastern Louisiana College, Apr. 15, 1942), pp. 63, 140; Uni-
versity of Kentucky, Bulletin, General Catalog 1950-51 Announce-
ments 1951-52, Vol. XLIII, No. 5 (Lexington, Ky.: University
of Kentucky, May, 1951), pp. 155, 157. .
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well as people of other cultures. The artist in society is
no exception to this exémihationwof influence.

As knowledge continued to increase and as each'field
became more and more specialized, the gap between specialists
in various areas appeared to become wider. Various apﬁroaéhgg
havé been made in the last féw decades to devise betﬁef méans_
of communication between individuals with different fields.of'
study. One of the ways in which this may be-accomplishéd is
through a general education program which inéludes the §inds
of experiences that are considered‘vital to the educated per-~
son. General education, however, does not refer to mere
knowledge such as was offered in the survey-type courses of
the 1920's, but rather to specially planned areas of study.
These areas are not always organized according to departmental
lines. In some cases, the studies include whole fields of
subjects. In 1940, Georgia'State College for Women's catalog
stated that all students were required to have work in the
huﬁanities which consisted of an introduction to.literature,
art, and music.l In the art education of teachers, ﬁhree ap-
proaches to the problems are exemplified by three different
schools at which such work was required in.l950. At Georgia

State College for Women each student was given a choice

lGeorgia State College for Women, Vol. XXVI, No. 10,
P. 56.
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between an art course or a music course.l At East Cafolina
College two former courses, one in music and one'in'art,“were
combined into a new unit. This was described as a asurvey of
the origin and dévelopment of A;t and Music; periods of develé
opmenth‘oﬁtstanding'artists énd composers; their influence on
aesthétié'ekperience today."

At State Teachers College, Troy, Alabama, an entirely
new approach to the problem has'been created. A course en-
titled ""The Arts in Individual Development," gave nine hours
credit which; if transferred, were to be listed as three hours.
each in art, music, and literature. It,was‘continuous through
the year and included related experiences in the fields of
literature, the plastic, graphié, and home arts}'and music
and the dance. The course utilized materials from these
fields in contributing tp the solution of the student's prob-
lems of leisure and recreation, dress, and the creation of a
satisfying physical environment:; ;n developing in him the
desire to explore his:own resourcefulness and to parfidipate
in projects designed to further the cultural and recreational
life of the college campus and surrounding community. Empha--~
sis was placed upon tﬁe understanding of the relation of |

‘artistic appreciation and expresssion to the total de&elopment

,lGeorgia State College for Women, Bulletin, Catalogue

Issue 1950-1951, Vol. XXXV, No. 5 (Milledgeville, Ga.:
Georgia State College for Women, Mar. 1, 1950), p. 60.

5 .
East Carolina College, Vol. XLII, No. 2, p. 94.
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of the lndividual. Beginnlng at his own level of apprecia-
tion and creetlvity, the student was guided through explora-
eorylexperiences with materials into increasing en joyment of"
art and beauty.l .
| By 1960, the same school had developed the course

“Arf in Contemporary Society" as the required work for the
sophomore year. This grew out of the work of the freshman
year. Learning experiences dealt with home planning and deco-
ration, personal gfooming, and art as a psychological influ-
ence in education;2

In 1960, more schools joined the three of the former
decade by preparing courses specifically desigqed for the
general education program. These courses consisted of a com-
bination of music and art. vVirginia State College stated
these objectives.of their Music and Art ooursesﬁ

.(l) To increase ﬁhe student's appreciation and

initiative for the beautlful expressed in music and
the visual arts.

(2) To acquaint the student with the historic
development of music and the visual forms of expres-
sion.

(3) To introduce the student to certain forms of
music and visual expre551on with empha51s on contem~
porary technidgues.

(4) To assist the Student in recognlzlng the rela-

tion of creative expression to the society in which he
lives.

lState Teachers College, Troy, Alabama, Vol. XXXVII

No. 1, pp. 35~ 36
2
Troy State College Vol. XILvVI, No. 1, p. 53.
3 e .
Virginia State College, Gazette, Annual Catalogue

Number 1958-59, Announcements for 1959-60, Vol. LXV, No. 2
(Pete;sburg, Va.: Virginia State College), p. 229.
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It is significanﬁ that during the decade in which they have
. been offered, no school has dropped its general education
courses in thé arts, one-third of the gréu@ now making such .
offerings. |

In summary, there has be;n ééﬁe'form of art'apprgéia-
tion and history 6fferedwsinceqthe beginning of this century.
Duriﬁg the first decade normal schools offered coursés in ap-
preéiation, while the universities emphasized art history.
By 1930, one-third of the schools in the.study were offering
majors in the field of art, and nearly all of these required
some art appreciation or history. By 1940, more than two-
thirds of the schools sﬁudied had art major programs, one pre-
senting more than one major in art. Specialization had in-
creased in 1950 so that almost one—thirdiof the schools of-~
fered a complete major in history of art. A special-area of

work, picture study, reached its peak in 1930 when four

schools offered, and two required work in the field. When
-picturé study proved inadequate, studies in criticism énd
evaluation as well as in analysis took its place. By 1950,
the evaluation of works of industrial design as well as paint-
ing, ardhi;écture, and sculpture was required by one-fifth of
the schools. By 1960, one-third of the schools were stating
reqﬁireménts for a knowledge of the elements and principies
of art or skill in the analysis of art including products of

industrial design.



. 31

Study of art ih‘everyday living appeared in l940 and
reached a peak in l950.l11n 1950, there appeared in several
schools courses planned specifically for the general educa-
tion of all students, rather than for the art specialists
alone. These combined art with a study of such other areas
as music and literature in a manner sﬁited to the needs of
the geheral student. N

Thus we see that in the area of apprgciation‘and his-
tory, art courses have greatly increased in number. While
paintings, sculpture, and architecture were the only objects
considered worthy of study at the begihning of the century
they have been joined by products of industrial ‘design. The
content of courses indicates that the study of pictures has
given way to an analytical approach to all visual objects, to
the recognition of art as part of everyday living, .and to
greater.knowledge of the artist as a member of his society?
Let us now see what changes have occurred in teaching of the
teqhnical skills of the artist: - drawing, painting, printmak-

ing, and sculpture.



CHAPTER III
DRAWING, PAINTING, PRINTMAKING, AND SCULPTURE

The twensieth century in America saw a great change
in the visual arts, much of which grew out of earlier Euro-
pean developments. In France the Impressionists had broken
away from the traditional manner of academic painting by
eliminating the darks and experimenting with the play of
light on color. Following them post-impressionists had ap-
proached the problems of painting in'various ways. Cezanne
had carried the Impressionist research furthef, building more
solid paintings in which he used color to define space and
clarify the relation of one plane with another. Van dogh
worked in a violent emotional manner, .using color and texture
to express his feelings toward his subject. 'Seuraﬁ composed
his works geometrically with every form and color exactly
placed and carefully related to every other part of the paint-
ing. Gauguin with his decorative paintings of the South Seas
used color for its emotional appeal.

Americans who had studied abroad, however, had for
the most part been under the.influence of the academies with
their traditional approach. In France drawing was considered
the basis of art and students were required‘to draw carefully

32
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and accuraﬁely from the nude model, paying little attention
to brush work. A few paintgrs who had studied at Munich
learned to paint'directly, drawing with a loaded brush."Amonq e
the painters who 1earnéd their trade in America were a number
of newspaper illustrators. In a time when photo-engraving
was not perfected, the illust:ator was part of the daily
press peréonnel as is the photographer of today. In this way
he learned to know and depiét the everyday scenes of the city.

| Small groups in this country were acquainted with the
changes taking place in Europe at the turn of the century.
Alfred Stieglitz, a photographer, in his studio at New York
showed and defended the work of the new artists. In this
studio, too, the few Americans Who were sympathetic with the
new movements in Europe'found the kind of fellowship they had
knbwn abroad.

Another group, led by Robert Henri, who had come to

New York from Philadelphia, was to make it poSsible for
larger numbers to see the new kind of painting. Many of
these painters had been illustrators for newspapers and their
subject-matter was taken from the commoh scenes of the city.
In 1908, they held an exhibition of their éwn works which
drew down upon them the title of the "Ash Can School." They
were later joined by others and as."Thé Association of Ameri-
can Painters and Sculptors" sponsored the Armory Show of 1913.
The association had planned to hold an exhibition of American

moderns, but Arthur B. Davies, president of the organization,
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persuaded them to enlarge their orlglnal scheme and 1llus--
trate modernism on a world scale.l Everything possible was
done to prepare the way for the exhibition, in terms of ex-
plaining its intent"and in the arrangement of the show, but
the reaction of the public was one of ridicule. Of the
Armory Show Cheney said:
.'.'. There had been between 1912 and 1915 an epochal
event in New York, actually establishing a modernist
development, affordlng a sense of solidarity to the
radicals, resulting in nation-wide publicity, dis-
covering to tae publlc artists of more than national
significance.
Thus America was introduced suddenly to ideas which had been
growing for nearly a century. These changes were sure to be
reflected in the teaching of drawing and painting in the col-
leges of the country.

All of the schools which offered art courses in 1900,
included drawing, either in a description of the courses, or
in the class schedules which indicated that all students took
the same courses. In many cases the term drawing was used
instead of art to identify the teacher or the department. In
the descriptions of courses, the emphasis was on the exact
drawing of the subject-matter.

In 1910, courses in drawing or painting were offered

at seven of the eight schools which had art programs, six of

1 . . .
Oliver W. Larkin, Art and Life in America (New York:
Holt Rinehart and Winston, 1960), p. 26l.

2
Sheldon Cheney, The Story of Modern Art (New York:
The Viking Press, 1950), p. 452.
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them requiring this work. At normal schools the courses were
planned to cover work to be taught in the various grade lev- A
-els of the public schbols. Changes in these ideas concerning
the teaching of art at different grade levels will be discussed
in dgtail under art education.

Seventy per cent of the schools offering art in 1920,
required some experience in drawing and painting, the descrip-
tions including such ameas as: outline dréwing for shape,
proportion, direction, and position; work suitable for cer-
taip grade levels; and lists of subject-matter to be used in
the work. The University of Kentucky required drawing and
painting of their art majors at this time;l Most of the
schools required all students to have the same amount of art.
In one instance different requirements were based on sex
rather than program, for at Mississippi Normal College women
were redquired to have four hours of art, while men at the
same school were required to have only two hours. |

In 1930, of the twelve schools offering art only
- Georgia Normal and Industrial College,required all students
to have wdrk in drawing and paint_ing,3 while seven required
such work 6f eleméntary teachers, and four of the five offer-

ing an art major stated such requirements for those students.

i
University of Kentucky, Vol. XIII, No. 4, p. 128,

2
Mississippi Normal College, Vol. VII, No. 4, p. 35.

3
Georgia Normal and Industrial College, Catalogue

1918-1920, p. 64.



Drawing and painting courses for the most part included the
same type of work described in the 1920 courses. At this
time North Texas State Teachers College redquired students
majoring in art to have a painting course in which they were
to familiarize themselves with modern methods of painting
through the study of the most.iﬁportant theories and through
original compositions.l This was the first reference to mod-
ern painting in the course descriptions.

In 1940, future elementary teachers were required to
have experience in drawing or painting at one-half of thé'
schools offering art, and such redquirements were stated for .
art majors in the catalogs of all of;thg schools offering
such a major. 'By 1950, experiences in drawing and paintiﬁg
were stated requirements for elementary téaéhers at one-~third -
of the schools and for art minors at twb schools which did
not have art major programs.? George Peabody College forx“
Teachers? did not specify which cburses should be taken by
students majorihg in art, aithough drawing and painting were.

part of the program offered: all other schools which offered

1 ) :
North Texas State Teachers College, No. 93, p. 75.

2

State Teachers College, Troy, Alabama, Vol. XXXVII,
No. l PP. 37, 38; Southeastern Louisiana College, Bulletln,
General Catalogue Announcements for 1951-1952, Vol. VIII,
No. 3 (Hammond, La.: Southeastern Louisiana College Apr.
1951), pp. 85, 140.

3 | :
George Peabody College for Teachers, Bulletin,
Announcement of College Year 1949-50, New Series, Vol. XXXVIII,

No. 8 (Nashville, Tenn.: George Peabody College for Teachers,
August, 1949). ‘
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a major in art required students following the. program to
have work in drawing and painting. Areas covered in the
courée.descriptions includéd: representation of forms in
space through énalytical seeing; introductory contact with
the nature and practice of art and with basic knowledges énd
'skills in drawing:; work exploring the areas of representation
as a means o£ expreséion emplbyed by children of different
age levels; and'fundamentai training in drawing and composi-
‘tion, Painting courses included a study of pictorial composi-
tion and exercises in handliﬁg the visual elements.

- By 1960, all of the schools in this study were offer-
ing courses in drawing and painting. At one-fifth of theée
such work was required of élementary teachers, and at more
than four-~fifths the stated réquiréments for art majors in-
cluded the areas of drawing and painting. Of the two which
did not statg these requirements, Texas College of Arts and
Industriésl did not specify any of the courses to be taken by
art majors, and Georgia State College for Wom.en2 specified

- only part of the Program leaving some courses to the choice
of the student. In both of these cases, one would expect
that drawing and painting would be included in the selected

work.

\

1 : | -
Texas College of_Arts and Industries, Vol. XXXI, No. 3.

2 .
Georgia State College for Women, Vol. XLIII, No. 7.
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Subject-matter in ért does not change as much as the:
approach to subject-matter, therefore such work as landscape,
still life, and figure drawing were listed somewhat consist-
ently during the entire time span. Certain aspects of these,
however, have been emphasized at different times. At the
beginning of the century naturalism was imp§rtant in painting.
Through the academic French influence, drawing was very caré—
fully and precisely done. Since museums with their sculpture
were not available, and in most colleges drawing from the
nude not socially acceptable,.piaster'casts of sculptural
forms or other objects were used as subject—mattet. At this
time the sﬁbject was very important, and its accurate repro-
duction was the aim. Cast and object drawing were described
as part’of the subject-matter in 1900, and increased in
importance until 1930, when one~third of the schools required
work which included drawing from caSts or objects._ In 1940,
only Eastern Kentucky State College required work Which in-
cluded represenfétion of simple objects.l Since that time
object or cast drawing has not appeared in the descriptions
of art work offered by colleges.

In 1920, almost one;third of the schools required
~work in still life and landscape, listing such studies as.;

plants, sprays, frﬁits, vegetables, and simple landscapes.

1 _

Eastern Kentucky State College, Review, Catalog ‘
Announcements for 1941-42, Vol. XXXII, No. 6 (Richmond,. Ky.:
Eastern Kentucky State College), p. 95. ~
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‘At the same timehone-fifth of the séhools required either
‘life or figure drawing. The University of Kentucky required
art majors to have work in portraiture.

State Teachers Collegg at Troy, Alabama, required all
. sophomores in 1930, to have a cou?se in which the pfinciples
‘learﬁéd'in still life‘and life drawing were applied in origi-
nal composition.” At this time one-f£ifth of the schools
.specified figure drawing for art majors, fhe'same percentage
for elementary teachers. The drawing of animals ahd birds

appeared in the descriptions bf courses, and term pose drawing

was used in the description of courses required of future
teachers at one-fifth of the schoois. All art majors at
Géorge Peabody College for teachers were requiréd to have a
course called "Costume Design and Illustration" which in-
cluded a working knowledge of the human figure--location,
shape, adjustmént,‘énd function of the bony structure and
surféce muscles.3 ) _

In 1940, at more than oneéhélf'of the schools offer-
ing art major programs.work'which included landscape and
'~ still life was ébecified and as many courses in figure or

life drawing were required. Composition was mentioned in the

lUniversity of Kentucky, Vol. XIII, No. 4, p. 1l28.

2
State Teachers College, Troy, Alabama, Vol. XVI,
No. 4, p. 69. 4 '

3 . .
George Peabody College for Teachers, New Series,
Vol. XVI, No. 2, p. 1l08. :
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‘descflptlons of one-thlrd of the schools. 'Decoretive land-~
scape composition and creative landscape comp051tlon both
appeared in'course'descriptions at this time. At nearly one-
third'ofhﬁhe schools elementary teachers were reduired to have
some experience in figufe drawing. A

-In'the descriptions~whichvlisted subject-matter for
1950, and 1960, landscape and still lifenwe;e included with
little or no comment. Figure drawing or life drawing were
required of art majers'at one-half of the schools offering
such a major in 1950, and at three-fifths of the schools in
1960. The University of Texas used life drawing as a_basie
course; prerequisite to other work in both 1950 and 1960.l
Specific mention of composition began to decrease in 1950.
Portraits were mentioned in the required work at Virginia
state College..in both 1950 and 1960.- Mississippi Southern
College elementafy teachers were required to have work in

3
figure and animal drawing in 1960.

lUniversity of Texas, Publication, Catalog 1950-51,

Main University 1950-1951 With Announcements for 1951-1952,
No. 5008 (Austin, Tex.: University of Texas), pp. 49-53;
University of Texas Publications, College of Fine Arts 1959~
61, Catalogue Number: Part X, Number 5911 (Austin, Tex.:

- University of Texas, June 1, 1959), - .

2V:i_.rginia State College, A Land Grant College, Annual
Catalogue Number 1950-51, Announcements for 1951-~52, Sixty- _
Eighth School Year (Petersburg, Va.: Virginia State College),
Pp. 101, 139; Virginia State College, Vol. 1LXV, No. 1,
pp. 117, 131. : '

Mississippi Southern College, '59 and '60 General
Catalog Announcements 1959-~1960, Vol. XLVI, No. 4 (Hattiesburg,

Miss.: Mississippi Southern College, April, 1959), pp. 67,
208.
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Like s’ubject—rﬁatter, the media used by students
‘ changed very llttle., Those mentioned in course descripﬁions
of 1900, were: pencil, Chércoal,fcrayon, water eolors, oils;
pasfel, pen and ink, brush, tapestry, and china painting.
Tapestry-Was not mentioned again, and after 1910, dhine paint—'
ing did not appear. In 1930, chalk and wash were included in
the lists, while finger paint and tempera were added in 1940.
The University of Texas in 1940 required of its art majors a
. full course in materials ahd techniques which included a
study of.pigments, media.and other materials in painting.l
In 1950, colored chalk, cut ?aper, opaque water color, conté'
erayon, and mixed techniques appeared for the first time, and
in 1960, casein was mentioned in the media listed in a re-
quired course at the University of Kentucky.2 New media
added to the llSt of standard materlals were sometlmes new
materials as in the case of flnger paint; sometimes old mate-
rials prev1ously used in other ways, as in the case of paper
which was not considered a painting medium until it was |
worked 1nto collages by the later cubists and the dadalsts.
-sometlmes new combinations of different media in the same
composition; and sometimes very old media which were being

revived.

1 . .
The University of Texas, No. 4003, pp. 17, 27.

2University of Kentucky, Bullehln, General Catalog,
1958-59, Vol. LI, No.5, (Lexington, Ky.: University of -
Kentucky, May, 1959), PP. 201, 202.
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ﬁCertain kinds of drawing and painting éppeared in the
work requi}ed of teachers during this time. Freehand draWing
andvsketching“were mentioned with some consistency throughout
tﬁe period studied. One-tﬁird of the schools at which art
was offered in iébo,'requifed stqdénts to have such work, and
one-half of those offering art in 1910, made the same require-
ment. In 1920, only one-fifth of‘the schools required work
in sketching, although it was available at one-third. Men~-
tioned ih the aescriptions were pencil'sketching, outdoor
sketching, and subjects for freehéné drawing. In 1930, at
East Carolina Teac¢hers College freehand drawing was required
of grammar grade teachersl and at George Peabody College for
Teachers art majors were required to have such work. In
.1940, only tﬁe Georgia‘State cOllege.for Women catalog stated
that art majors must have experience in sketching,3 although
such work was offered at one;fifth of the schools.

In 1950, however, at'qng-third of the schools those
students planning.to teach art were required to have courses
in either sketching or freehand drawing. In 1960, freehand
drawing and sketching were mentioned in.descriptions of re-

quired subjects at one-fifth of the schools.

lEast Carolina Teachers College, 1930-31, p. 69.

2
George Peabody College for Teachers, New Series,
Vol. XVI, No. 2.

3 v . | :
» Georgia State College for Women, Vol. XXVI, No. 10,
pp. 87, 88.
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.Important in the academic eradition of careful draw-
ing and modeling was the use of light and shade in a pre-
‘scribed manner. By 1930, the etudy of light end shade was
included in the work required ef art maﬁors at one-fifth of
_the schools in the sﬁrvey, while at State Teachers College at -
Hattiesburg,_Mississippi such work was required of students
planning to teach in the elementary grades.l By 1940, arﬁ'
majors at George Peabody College for Teaehers2 and prospective
elementary teachers et Eastern Kentucky3 were required to '
take courses which included the study of light and shade. In
1950 and in 1960, only et'Mississippi Southern College future
teachers were required to have such work. |

Perspective is a method of drewing so that the illu-
" sion of space is .acquired en a flat surface. Since the Ren-
aissance when the rules of perspective were worked out,'the
gwestern world has accepted this manner of realistic drawing.

The Japanese prints which had great influence on the late

lState Teachers College, Vol. XVII, No. 4, pp. 37, 65.

2 .
George Peabody College for Teachers, Bulletin,
Announcement of College Year, 1938-39, New Series, Vol. XXVII,

. No. 5 (Nashville, Tenn.: George Peabody College for Teachers),
p. 42.

3Eastern Kentucky State Teachers College, Vol. XXXII
No. 6, p. 95.

: Mississippi Southern College, Bulletin, Announcements
for 1950-1951 General Catalogue Issue, Vol. XXXVII, No. 4
(Hattiesburg, Miss.: Mississippi Southern College), PP. 94,

120; MlSSlSSlppl Southern COllege Vol. XIvI, No. 4, pp. 67,
208.°
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ninetéenth and early twentieth century painters in France
served-és exampies not only of formal orgénization of the
picture surface, but a;?o pointed out that there were kinds
of perspective other than the Wésééfh conceﬁﬁ.-

In America as in Europe, perspective has been an im-
portant part of the education of the future artist or art
teacher. In this investigation it was found that perspective
was redquired at schdols sinée the beginning of the century.
In 1930, it reached its peak, being required of elementary
teachers in one-third of'the schools of fering art, aﬂd of art
majors in four-fifths of the schools which-had such a major:
In 1940, perspective was included in the requirements for art
majors at the same numbér of schools, but because more schools
were teaching art the proportion had decreased to one-third.
North Texas State Teachers College devoted an entire course
to elementary problems involving tﬁe principles of linear
perspective and the achievement of the illusion of volume and
space thréugh'tone and color, art majors being required to
have this,work.l At»this Same time at one-fifth of the
schools some work in perspective was requiréd of elementary
teachers. In 1950, perspective was requiréd of art majors at
one-fifth of the schools and of élementary teachgrs at Missis-

sippi Southern College. In 1960, the number of schools at

1 ' .

North Texas State Teachers College, No. 136, p. 71.
2 ' : :
Mississippi Southern College, Vol. XXXVII, No. 4,
pp. 95, 120.
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which art majore.were expected to have perspective-had in-
creased to just under one-third, with Mississippi Southern
College the only school at WEich such experience was re- l
dquired of elementary teachers.l |

The industrial development of America at the turn of
the century created a deﬁand for people who were trained in
mechanical and industrial drawing. This ‘area was sometimes
included in the art curricula, although at the present time
it is more often taught in deparﬁments-of industrial arts or
in schools of engineering. In 1900 mechanical drawing was a
" required art course for students at Georgia Normal and Indus-
trial Institute.2 In 1910, at one-fifth of the schools such
work was being required of the students. In 1920, mechanical
drawing was included ih work required of men students at
State Normal Schoolp.Troy, Alabama.3 It was continued as

part of the required work at Georgia State College for W’om.en4

lMississippi Southern College, Vol. XIVI, No. 4,
pp. 67, 208.

2
: Georgia Normal and Industrlal College, Tenth Annual
Announcement 1900-1901, p. 22.

3State Normal School Troy, Ala., QOfficers and Stu-
dents, Catalogue Number for the Academic Year 1919-20 and
Announcements for 1920-21 (Troy, Ala.: State Normal School),
P. 22,

4Georgia Normal and Industrial College, Annual Cata-
~logue, 1909-1910, (Atlanta, Ga.: Foote & Davies Co.), P: 53;
Georgia Normal and Industrial College, Catalogue Number 1918~
20, p. 86; Georgia State College for Women, Vol. XVI, No. 4,
Pp. 80, 119.
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througﬂ 1930, after Which the subject did not appear in art
curricula.“

‘Blackboard drawing first appeared in 1920, when it
was included in courses required at Virginia Normal and In-
dustrial Institute,l and at the State Normal School at Troy,
Alabama? and offered as an elective at 6ther‘schools. In
1930, elementary teachers at State‘Teéchers College, Hatties-
burg, Mississippi were required to have a course "Blackboard
‘Drawing and Poéter Making"3 and work in the area was .offered
at other schools.

During the years afﬁer World War I, a number of events
led to an interest in mural painting in America. In Mexico
there arose a group of outstanding artists who turned their
talents to socially significant art, reviving the anciént
method of fresco painting to dépict the bafbarities of war,
socialistic propagandé, satire of the rich and the pretentious,
pity for the poor and the exploited. .In this éountry the de-
pressioh had also caused a social consciousness, better ex-
pressed in murals than in easel paiﬁtihgs. Through the Fed-

eral Arts Projects of the Works Progress Administration, the.

lVirginia Normal and Industrial Institute, Catalogque
for 11920-1921, Thirty-eighth school year (Petersburg, Va.:
Virginia Normal and Industrial Institute), p. 102. 4

2
State Normal School, Troy, Alabama, Catalogue Number
for the Academic Year 1919-20, pp. 40-42.

3State Teachers College, Hattiesburg, Miss.,
vol. XVIiI, No. 4, pp. 37, 66.
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goverﬂmént sponsored hundreds of murals bainted in schools,
armories, pést ofﬁices,'city halls, prisons, and hospitals.
- In the colleges mural painting first appeared as an elective
at two state universities in 1940.l In 1950, mural painting
was offered at one~third of the schools although only ;t Easﬁ'
Carolina College was such work reduired, one phase of it bhe-
ing included in a c&ﬁrse for elemenﬁary teachers.2 In 1960,
the number offerin§ work in mural painting had decreased to
one-fifth, art majors‘at‘Eastern Kentucky. State College being_
required to have a course which included this work.3
Illustration is a somewhat specialized field of in-
terest to the commercial‘and advertising artist, but also
useful to the teacher. 1In 1920, students at the UniVersity
of Kentucky were required as part‘of a major in art to have
work in illustration,4 and work'iﬂcluding illustration was're-
quired df elementary education.studenté as well as art majors

5

at North Texas State Teachers College in 1930.° In 1940,

lUniversity of Texas, No. 4003, p. 27: University of
Alabama, Bulletin, Catalogue 1941-42 Announcements 1942-43,
New Series, No. 245 (University, Ala.: University of Ala-
bama), p. 93. '

2 M - .
East Carolina College, Vol. XLII, No. 2, pp. 75, 95.

3 .
. Eastern Kentucky State College, Review, Catalog

Issue, 1959-60, Vol. XLIX, No. 1 (Richmond, Ky.: Eastern

Kentucky State College, October, 1959), pp. 90-92.

4 .
University of Kentucky, Vol. XIII, No. 4, p. 1l28.

5North Texas State Teachers College, No. 93, pp. 70,

73, 74.
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illustratioh was included . in courses required of elementary
teachers at the State Teachers College, Troy, Alabama.
Illustration was offered‘at one~third of the colleges in-
1950, and 1960, but only at Eastern Kentucky State College
was it required of art majors Who expected to teach.
Experimeﬁtation with various painting and drawing

media made an appearance in the curricula in 1927, when
George Peabody College for Teachers required work which in-
cluded experimental problems:sin water color.3 In both 1940,
and 1950, such work was offered) but not required of teach-
ers. In'l960,'at more than one-fifth of the schools courses
which included experimentation were offered, but it was re-
guired only at the Troy State College, Alabama, where it
was a part of the general education course in which all stu-
dents participated.4

| In 1905, while "the fauves" were working in France,

there was in Germany another group called Junge Kunst. These

German painters considered the inner feelings of the artist
to be fit subjects for art and it was from this "that the term

"expressionism" later came to be applied to the movement.

1l
State Teachers College Troy, Ala., Vol. XXVII
No. 1, pp. 35, 73.

2
Eastern Kentucky State College, Vol. XLIX, No. 1,
pp. 920-92.

3
George Peabody College for Teachers, Vol. XVI,
No. 2, p. 1l06.

4 .
. Troy State College, Vol. XLVI, No. 1, p. 52.
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This recognition of art as a means of expression ot communica-
 tion as well as the need to help students develop creativity
has appeared in some descriptioés of art courses. In 1920,
the University of Kentucky required students who were follow-
ing the art major program to have a course described as in-
cluding "expression by line, light and shade, color . . ."l'
In 1930, required courses for future art teachers at two
schools includéd in their descriptions the idea of developing
in the student creativity and improved means of expression.
In 1940, the number of schools in which students were required
to have courses whose descriptions included créativity had
increased to one-fifth of the group. At East Carolina Teach-
ers College3 this requirement was for elementary teachers,
while the other schools required art majors to have the work.

In both 1950 and 1960, the school catélogs of one-
third of the group mention in courses required of art majors
and one-fifth in courses required of elementary teachers the

necessity of developing a means of expression and helping stu-

dents grow in creativity. At State Teachers College, Troy,

1 ' .

. University of Xentucky, Vol. XIII, No. 4, p. 128.

2 :

State Teachers ‘College, Hattiesburg,  Miss., Vol. XVII,
No. 4, pp. 65-66; University of Kentucky, Bulletin, Catalog

 Number for 1929-30, Vol. XXII, No. 10 (Lexington, Ky.: Uni-
versity of Kentucky, September, 1929), pp. 71, 72.

3 .
_ East Carolina Teachers College, Vol. XXXI, No. 2,
Pp. 46, 69. :
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Alabama, this is included in the general education course re-
K 1
quired of all students.

Printmaking, like paihtingy has been important in
American art since the 1830's. According to Cahill and Barr:
: From.that time'to the 1890's the prints of Cur-

rier .and Ives and other makers were popular. How-
ever, interest in printmaking asian art suffered a
decline toward the close of the century. Lithography.
went out of fashion almost entirely because of the
cheap commercialism which followed the success of
Currier and Ives. The only_print medium which had
any reputation was etching.

In 1920;Aand 1930, the only.print processes which
were taught in the colleges were stenciling and block print-
ing, in connection with reproducing patterns on fabric. One
exception to this was a course in commercial art required of
students at George Peabody College for Teachers in which the
reproductlon of drawings and prlntlng processes were studied. 3
In 1940, one-fifth of the schools, all of them unlver51ties,
offered, but did not require of teachers, courses in the
graphic arts which included the making and printing of etch-
ings, wood blocks, linoleum cuts, and lithographs; In 1950,

at one-fifth of the schools work in the graphic arts was re-

quired of their majors who planned to teach, including the

1 4
.State Teachers College, Troy, Ala., Vol. XXXVII,

No. 1, pp. 35-36; Troy State College, Vol. XLVI, No. 1, p. 52.

2 ' v S
Holger Cahill and Alfred H. Barr (eds.), Art in
America (New York: Reynall and Hitchcock, 1934), p. 103.

3
. George Peabody College for Teachers, Vol. XVI,
No. 2, p. 108.



51
techniques of making and printing etching, dry-point, lithog-
raphy, linoleum print, woodcut, wood engraving, stencil, and
silk screen. By 1960, this numbér had increased to just less
than one-third with more than half the schools in the investi-
gation offering, but not requiring, future teachers to have
sﬁch work.

Another area in the visﬁal arts wﬁich has appeared in -
college courses in recent years is £hat of sculpture. Sheldon
Cheney states that between 1550 and 1900 sculpture stood still,
the Western World not producing a singie sculptural genius be-
tween Michelangeld and Lehmbruck with the nearest approach
béing Auguste R.odin.l Although at many of the schools in
this investigation étudents were required to study about
sculpture, it was not until the last twenty years that sculp-
tufe'itself was included in the curriculum except as it aﬁQ-:
peared in courses in'clay modeling.

In 1940 North Texas State Teachers College was‘the
only school at which studenﬁs who expected to teach art were\
required to have experiencelwith sculpture. In a course
which was required of art majors were-included problems in
painting'or.écﬁlpture which involved the figure.2 At ﬁhis

time at nearly one-third of the schools work in sculpture was

1 :
. Sheldon Cheney, A World History of Art (New York:
The Viking Press, 1947), p. 905.

2 ‘
North Texas State Teachers College, No. 136, pp. 71,
73. ' g
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offered although it was not required of prospective teach-
ers; | | —

In 1950, the only experience in scuipture reqﬁired
of art majors expecting to teach were courses including mod-
eling and woodcarving at Mississippi Southern Col;l.egel and
the Uniéersity of Kentucky.z, At some schoois afﬁ education
majors were required to choose one of two specified subjects,
in each case sculptural experience was included in one of the
choices. At.almost oneJhalf of the schools at this time ex=-
perience in sculpture was offered, at some quite extensively,
although it was not redquired of pros?egtive teachers.

In 1960, one~third of the schools required some ex-
_.perience in sculbture of their art majors who planned to
teach. At the University of Kentucky elementary education
-students were required to have sculptural.éxperiencés in a
cdurselplanned for them which emphasized three-dimensional
forms of'art, and the relation of art to visual environment.3
The courses'including.sculpture which art majors were required
to take ranged from creative experience in three-dimensional
composition given for the purpose of developing a stronger

sense of plastic form, through survey courses which included

Mississippi Southern College, Vol. XXXVII, No. 4,
PP. 120, 121.

2 4
University of Kentucky, Vol. XLIII, No. 5, pp. 155,

156.

3 |
University of Kentucky, Vol. LI, No. 5, pp. 133,
204. '
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sculptural experience, to full term_courses in sculpture.
A. The media used were:‘ clay, plaster, wiré, wbod, stone; and

' metal. At two-fifths of the schools work in sculpture was
offered, but not required, making it available at more than
four-£ifths of the institutions.

in Summary,.draWing and painting have been the main

area of teéhnical study in the arts since tﬂe beginning of
the céhfury. It is in the ideas concerning the kind of draw-
ing and painting to be taﬁght that most changés have occurred.
In all cases where requirements were stated concerning the
art to be étudied, eithef‘by all students,-or by art majors,
drawing and painting was included in the specified work. The
subjec; métter.has includeduiandscape, still life, and figure
drawiné; Object drawing, and drawing from plaster casts was
important during the first three decades,‘reaChing its peak
in 1930. As mere representation of subject matter decreased
in importance, composition began to appear in the course
descriptions. Freehand drawing and sketching were included
in work required of future teachers throughout the time of
the study, with a peak in 1910, and the smallest percentage
in 1940. Light and shade, important in the academic tradi-
tion of painting, appeared in 1930, and slowly decreased un-
til such work was being required Qf.future teachers af only
one school in 1960. - Perspective drawing was required through-
out the time of the study with such work being required at

the largest proportion of schools in 1930, and the smallest
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in 1950. Mechanical drawin;; closely reléted to-perspectiveﬁ
waé required at only a few.schools in the early paf£ of the
centufy,'reaChing its highest proportion in 1910. Blackboard
Qrawing was included in the work reqﬁired of fdture,teachers
at a few schools after 1920. The subject of mural painting
appeared in 1940, as an élective4course, and increased in
popularity until it was being offered at one-third of the

schools in 1950, although it was required at only a few. Il-
- lustration first appeared in course descriptions in 1920, inF
creasing until it was offered at one—third'of the schoolé in
1950, but such work was required of teachers atlonly"a few
schools. Experimentatibn with the painting and drawing media
first appeared around 1930, increasing until such work was
offered‘at:more than one-fifth of the schools in 1960, al-
though teachers were redquired to take these courses at only a
few.schoo}s. The use of art as a means of expression or the
growth of the student'é‘créativity was mentioned in the de-
scriptibns of ‘art courses aféer 1920, with such wofk being
required of future teachers at one-third of the schools by
1956. - |

In 1920 and 1930 only those methods of print-making

which were adaptable to use on fabrics were taught, but begin-
ning in 1940 the graphic arts became more impprﬁant in the
educétion ofﬂfutﬁre.teadhers. By 1960 the graphic arts were

being taught at more than one-half of the schools and at
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nearly one-third it was rgqhired that art majors Whg planned
to teach have courses whichvincluded pfint—making.

Early descriptions which includéd any form of sculp-
tural experience limited this to a few proﬁlems in clay model- -
'ing. in 1940 future art teachers at one school were required
to have some work in sculpture, and by ,1960 at one-third of
the schools future art teachers were required to have work in
sculpture.

It would appear, then, Ehat'in?the area of tedhﬂical
courses in ﬁhe visual arts, colleges have been particularly
sensitive to changes outside the campus environment. In some
cases, work has been included in courses, or new courses de-
signed, in areas which provéd to be short—lived. Among these
are cast aﬁd object drawing, the use of light and shade, pose.
drawing mentioned in courses required of teachers early in
the century énd closely related to traditional art of France
at the turn of the eentury. Decorative landscapé composition
which'appeared in 1940 was probably influenced by the decora-
tive paintings of the post-impressionists, while blackboard
drawing which appeared in 1920 and soon decreased in popu-
larity is an example of the recognition of new media result-
ing from the experimentation of artists in Europe and America,
as well as an emphasis at that time_on work which was don;
sidered to be "practical" in the sense of being immediately
useful. There has, however, been a steady movemeht away from

- the dilletante approach to drawing and toward a more serious
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'appfoach to painting and drawing. Mere representation of
nature has given way to férmal éomposition and the use of the
carts as a méans of’expression. The visual arts and their
prodﬁction are now being used to hélp the indiQidual student
learn to develop his creative ability..

Very closely related to painting are the two-dimen-
ISional aspects of.design. Thesé, Qith three-dimensional work

in the design area, should be investigated moré'carefully.



CHAPTER IV
DESIGN

From very early times‘man hés attempted to make tﬁose
objecté which he uses as beautiful as possible, -In'primitive
societies beautification of everyday objects and of religious
objects were tﬁe only kinds of art practiced. Beginning in
Europe about thé fifteenth century, however, thé arts of man
bécame more and more separated from their useful ehds. After
that time art came to be considered as a thing in itself
available only to the leisure classes. Paintings and sculp-
ture ceased to be a part of the architecture and were made so
.that they could be moved about from place to place. The
painter was called aﬂlartist, while his fellow worker who de-
voted himself to improving the looks of useful, and therefore
profane, objects remained an ahonymous:craftsman.

After the Industrial Revolution, however, more ob-
jects bec&me available for the public, énd as they did, it
became necessary for manufacturers to consider not only the
mechanicallperfection but also the appearance of- the objecté.
The early manufacturers tried to hide the machine-made char-
acteristics of products under elaborate decérative forms
which were not suited to their functions andAwhiéh did'not as

57
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was hoped, add "beauty." Many Qerbal outcfies were heard
égainst the monstrous forﬁs thus being created. Best known
of these crusadefs wefe.Ruskin and Morris. William Morris,
not only verbally, but ih actual practiée‘attemptéd,to'improve
the design of interiors by manufacturing his own'fabrics,
wall-papers, etc., as well as the books for which he is best
remenmbered. Most of these attempts to counteract the ugli-
ness of manufactured goods were unsuccessful, largely because
.of a lack of understanding concerning art. The distinctions
of "Fine Art" and "Applied Art" which arose during the Indus-
trial Revoluﬁion had come about partly because of the separa-
tion of art from life. 'During the early part of the twentieth
century, the problem was studied more carefully and gradually |
the false forms began to decrease.” With the help of a new
profession of "designers," new forms more expressive of.the
materials and processes involved in their creation began to
emerge.

As maés production increased it became necessary, not
only to consider the design of the form of objects, but to
devise other means which would induce more people to buy.

Thus the gréat increase in the use 6f advertising design, as
well as industrial design, arose from the same need-~that of
increasing sales.

Design in its broadest sense is not simply a means of
merchandising, although it has been uéed for that purpose.

Good design is an application of the elements and principles



59
of ar£ in a @annér which emphasizes not only the materials
and processes to be used but also the function to be served
by the final form. This manner of creating can be applied to
any visual form from a piece of sculpture to a cooking uten-
sil. Design has greatly increased.in importance since 1920,
as we see in studying the work offered or required by col-
leges in this field of art. |
'In 1900, at Georgia Normal and.Industrial College a
course in "Historic Ornament" which included a studylof the
‘main artistic features of ancient and medieval architecture
and Ornamentl was offered. This was continued in 1910, with
another course thch included sketching from plants and flow-
érs for purposes of design.2 An aesthetics course which was
- required of students enrolled in thé Department of Education
‘at the University of Kentucky included among o6ther things,
landscape gardening, school architecture, and schoolroom
deco:atioﬁ.3 Other work in design which was offered, but not
required, at this time included the application of designs.
In 1920, one-third of the school catalogs examined

.stated that some work in design was reqﬁired of those stu-

dents preparing to teach, while at another one-third of the

Georgia Normal and Industrial College, Tenth Annual .
Announcement and Catalogue, 1900-1901, pp. 22, 23.

" :
Georgia Normal and Industrlal College, Annual Cata-
ogue, 11909-1910, P. 53. : .

3
State University of Kentucky, Catalogue, 1910, p. 156.
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cblleges such work was offered without being required. At
this time students at the University of Kentucky who were do-
ing their major wérk in art were required to have several
courses in art structure which included: the use of art prin-
ciples and elements in the creation of original designs for
various purposes; a study of primitive, oriental, and Egyp-
tian ornaments; and the application of the principles of art
structure to practical problems.l At one-fifth of the‘schools
courses were offered which were épécifically planned for home
economics students, and in some cases these students were re-
quired to take the work offered. The majority'of courses for
students of home economics were devoted to the study of cos-'
tume design, home furnishing or interior decoration, and the
study of color and color harmonies.

In 1930, work in design was required of all students
who were enrolled at two of the schools studied. At State
Teachers College, Troy, Alabama, emphasis in the required
work was on the creation and application of decorations to
various items,2 while at Georgia State Cdllege for Women more
was placed on the study of interior decoration and héme plan-

3 L
ning. During this time more than one-third of the school

lUniversity of Kentucky, Vol. XIII, No. 4, p. 128.

2 o

State Teachers College, Troy, Alabama, Vol. XVI,
NO. 4, p'. 68-'

3 :
Georgia State College for Women, Vol. XVI, No. 4,
p. 119. :
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cataldgs stated soﬁe requirements in design for future ele-
' mentary'te&chers, and almost éne—tﬁuﬂ.of the catalogs stated
"such fequirements for art majors. 'Design was.required of all
hoﬁe.économics students in one-fifth of the schools, and at
East Carolina Teachers Coilege all students who were follow-
ing a major program in English, frendh, L&tin,'Math, and
Science were required to have a course whidh includéd some
aspects of design.l _ ‘

In 1940, almost one-half of the schools included in
the present study weré requiring those studenté who planneq
to teach in the elementary schools to enroll in some courses
in design. ‘Art majors were redquired by one-third of the
séhools at this time to have some experience in design, and
at Mississippi Southern College these studénts were required
to have home economics courses iﬁ design as related to home
and dress.2 The number of schools at which réquirements in
design were stated for home economics majors had decreased
slightly.

Between 1940, and 1950, there was a sudden increase
in the number of schools at whiéh art majors were reduired to
ha&e.work in the design area, and a similar decreéée in the

number at which elementary students had such requirements

1 : _
East Carolina Teachers College, Twenty-first Annual
Cataloque, 1930-1931, p. 97. :

2 . ‘ .

Mississippi Southern College, Bulletin, Announce-.
ments 1941-42, Vol. XXVIII, No. 4 (Hattiesburg, Miss.: State
Teachers College, Apr., 1941), p. 82.
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« stated for them. More than two-thirds of the schoolS'at:thié
time in their catalog Statemgnts'requiredhdeSign iﬁ the art
major programs; one-third of the school gaﬁalogs'stated such
reﬁuirements for-future elemen;ary teachers.

Two schools which had no aft'major program stated
that those students who were followiﬁg a minor in art and -
planning to teach were required to enroll in courses labeled
. design. At Southeastern Louisiana College these students
were redquired to have work including the design principles; |
and problems in various media,l while at State Teachers Col-
lege, Troy, Alabama, such students were expected to have a
crafts course which included elementary design, structural.A
and deéorative, as applied to modern popular materials for
fhe creative value of design and én undefstanding of the ma-
terials of modern industry.2 Hbme economics majors at East
Carolina College wére'requi¥éd to have courses in’art which
included aesign.3

Ih 1960, art majors at more than four-fifths of the
‘colleges were required to have specified courses which in-

cluded work in design. At the same time students preparing

lsoutheastern Louisiana College, Vol. VIII, No.3,
PpP. 85, 140.

2 ’ .
State Teachers College, Troy, Alabama, Vol. XXXVII,
NO- l, po 37. N )

3 -

East Carolina College, Bulletin, Catalogue Number
1951-1952, Vol. XLII, No. 2 (Durham, N. C.: Presses of
Christian Printing Co., May, 1951), p. 95.
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to teach in the eiemehtafy grades at one-third of the schools
were fequired to have wdrk in désign.' The general education
course Which was required of all students at Troy Stéfe‘Col-
lege included a study of the social implicatiohs of des;gn in
‘home and community as well as-interior design.l Students who
were majoring in homé'economics were required to have some
experienée in design at one-third of the schools. .

During the decade between lélo,‘and 1920, there was a
notiéeable difference in the kiﬂds of emphasis which were
given iﬂ coﬁrses in the area of design. bf the areas which

were important in the art curricula after 1920, only two ap-

peared in 1910. These were the areas of interior design and

decorative design. The words design and decoration appear to
have been used almost synonymously'in many of the course de-
scriptions during the 1920's and 1930's, particularly in

courses which emphasizéd applied design. This problem of

semantics was not limited to colleges, as Read explains:

A form in itself may be "decorative", but that
usually implies the relation of an object to its set-
ting. We decorate a room when we paint the woodwork
and paper the wall, but that sense merely implies that
we give it colour. When we decorate a work of art
we add to its form an extra thing which is known as
ornament. Ornament can be added toalmost any work of
art--we add carved capitals and friezes to architec-~
ture, colour and pictures to pottery, even the cabinet
Picture is not complete without its ‘ornamental frame.
All such ornament is applied to the work of art, and
this is where the word applied had its original and
Proper sense. But by one of these monstrous misappli-
cations of words which can confuse thought for

1
Troy State College, Vol. XLVI, No. 1, p. 56.
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centuries, the epithet was taken,froﬁ ornament and
given to art.  Applied ornament became applied art,
and all the commissions of enquiry, all the museums
and schogls of ar@ in the country, have 1abiured
under ;hls confusion for a century or more.

At Georgia Normal and Industrial College in 19io, one
of the required courses inéludea sketching from plants and
flowers for purposés ofAdesign.z, Offered,.but not required,
at the‘Uﬁiversity:of Tennessee were courses including princi-
ples and application of;deéign.%‘ By 1920, work in applied
design was reqﬁired at one-fifth of the schools, andlofferéd
as electives at others. Decorative design as weil as conven-
tional plant and animal.forms were mentioned in the course
descriptions.

.In 1930, wgrk in applied design was required in more
. than ohe-fifth of_the schools, beihg required of ail étudents
who were enrolled at State Teachers College, Troy, Alabam.a,4
“and of students with a major in art at George Peabody College

5 :
for Teachers, as well as of students planning to teach in

the elementary grades at other schools. The phrase,

lHerbert Read, Art and Industfy, (New York: Harcourt,
Brace and Company, 1935), p. 23.

9 v
Georgia Normal and Industrial College, Annual Cata-
logue, 1909-1910, p. 53.

‘University of Tennessee, Vol. XIV, No. 2, p. 107.

4 -
State Teachers College, Troy, Alabama, Vol. XVI,
" No. 4, p. 68. - :

5
’ George Peabody College for Teachers, New Series,’
Vol. XVI, No. 2, p. 107.
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copventionalizatian of plant forms, was mentioned in‘the'_-a
courée descriptioﬁs at one-~-fifth of the schools. |

| In 1940, .more than one-fifth of the school catalogs
sﬁated-some requirements for work in applied design; these
being equaily divided between elementary education students
ana,art majors. At another one-fifth of—fhe group work in.
applied désign was offered, but not required. Decorative
composition was mentioned in an elective course a£ the Uni-
veféity of Alabama,l but'thevphrase, conventionalization of
plant forms, did not appear.

In 1950, only at Mississippi Southern College art
majors were required to have work in decoration--a course in
surface decoration which included wallpaper and textile de-
sign, making use of stencil, block print;ng, and silk screen
process, and a study of production methods in this field.2
Work in the decorative design £field was offered,.howeVer, at
nearly one-third of the schools. At Eastern Kentucky State
College3 and at State Teachers College, Troy, Alabama,4 the
course descriptions mentioned decorative and structural de-

sign. Applied art was offered; but not required at a few

lUniversity of Alabama, New Series, Number 245, p. 92.

2
Mississippi Southern College, Vol. XXXVII, No. 4,
Pp. 120-121.

3 : 4
. Eastern Kentucky State Teachers College, Vol. XLII,
No. 1, p. 79. o '

4 B
State Teachers College, Troy, Alabama, Vol. XXXVII,
No. 1, p. 37.
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schools. In 1960, neither decorative design nor abpiied de-
sign appeared in the course desériptions of any of thé -
schools. -

Elements and principles of art, or of design, have
'beeq méntioﬂéd in descriptions of required courses since‘l9é0.
At that time allAétudénté enrolled at Georgia Normal and In-
dustrial College were redquired to have a course in wood.work
ﬁhidh included "“application bf the principles‘of design to ’
problems involving simpl'e-joints."l lThe same year, art
majors at the University of Kentucky were required to have a
course in art structure which included "a study of the under-
lying principles of art through their applications, line,
tone, color."2 Althougﬂ principles of design and éome of the
elements were included in the deécriptions of elective
courses, none of the other school catalogs stated réquiréments
in these areas. |

In 1930,‘students majoring in arﬁ at almost one-third
.0of the schools were reéuired to have courses which included a
study of the elements and/or principles of design. At Texas

College of Arts and Industries elemehtéry'teaChers were

1, .
Georgia Normal and Industrial College, Catalogue
1918-1920, p. 86.

2 . . | ' ' ‘
University of Rentucky, Vol. XIII, No. 4, p. 129,
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required to have such wor}_c,l as were all students who were
ehrélléd'at Staté:Teachers College, Troy, Alabama.2 Descrip—.
tions included: principleé of balance, rhythm, dominance,-
and subordination; study of arrangements ;nd comﬁination 6f
_line,‘daerénd—light,Qcolor; spacing rhythm, balance, and
subordinétion; art principles applied to problems in line,
and dark-and—lighﬁ: and principles of design..

In 1940, future teachers at one-third of the schools
were requiréd to have courses which included a study of the
" elements and principles of design. Two of these schools in
their catalogs stated such requirements for elementary
'teachers,3 the others stating that students who were majoring
in art should meet such requirements. The course deécrip-
tions included fundamental training in the use of art ele-
ment;; a study of arrangement and combination of line, dark
and light, color and the fundamental principles; an applica-
tion of the art principles to everyday problems which are
found in home life, and a study of the~principles of design

as applied to dress:; principles of design and composition in

lTexas College of Arts and Industries, Bulletin, Cata-
log of the Texas College of Arts and Industries 1930-1931
with Announcements for 1931-1932, Vol. II, No. 4 (Kingsville,
Tex.: The Texas College of Arts and Industries, Aug. 1,
1931), pp. 33, 137.

5 4 4
State Teachers College, Troy, Alabama, Vol. XVI,
No. 4, p. 68. .

3 ,

_ Eastern Kentucky State Teachers College, Vol. XXXIT,
No. 6, pp. 56, 95: State Teachers College, Troy, Alabama,
Vol. XXVII, No. 1, pp. 32, 71. .
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fﬁnctional'creative problems; and basic elements of drawing,
painting, and two;dimensional:compos;tion.

In 1950, art majors at two-fifths of the schools were
| required to have work which specified a study of the art ele-
ments and principies. .Elementary. teachers at this time were
requiréd.at one-fifth of the schools to have experience in
this.are%. At_Southeaétern Louisiahé College which offered
no major program in art, stﬁdents who were following a minor
~in art were requifed to have a course including-studf of the
design principles underlying the visual arts'.l Thevéourse de-
scriptions published at this time included study and applica-
tion of elements and principles of art.to historical and
original designs; basic principles of product design; elements
and skills in drawing, design, and lettering; simple problems
in balance and counter balance, line, texture; and problems
involving all the design elements and bridéing the gap be-~
tween abstract and natural symbols.

In 1960, almost one-half of the school catalogs con-
tained statements requiring students with én art major to
have some experience in handling the elements and principles
- of design. Texas College of Arts and Industries in the work
required of elementary teachers listed a course which in-

cluded the study of the principles of design.2 " In the course

lSoutheastern Louisiana College, Vol. VIII, No. 3,
Pp. 85, 140.

2Texas‘ACollege of Arts and Industries, Vol. XXXI,
No. 3, p. 137.
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descriptions application“of the principles in various prob-

lems is héted. This use of the word application is quite

different from the earlier references to application of de-
signs. The course descriptions of 1950, and 1960, were very
similar.

Of all the art elements color is the most complicated,
and has been studied sepafately every decade since 1920. At
that time all students enrollea at one-fifth of the schools
were.required,to have some work in color, and students plan~
ning either to teach in the elementary grade;, or to teach

" art were required at another one-fifth of the schools to have
a study of color. Such work was offered at another one-fifth
of the schoolé, although requirements were not stated. Color
theory and color harnmonies were the areas most often mentioned
in the course descriptions.

In 1930, all studehts enrolled at Georgia State éol—
lege fof Women were required to have a course which included.
interior decoration and home planning with a study of color
and design as applied to the hom.e.l ‘At this tiﬁe elementary,'
teachers at one-fifth of the schools were required ﬁo study
color, and art majors at nearly one-third of the schools weré
also required to have such work. At East Carolina Teachers

College color was included in courses required of students

' Georgia State College for Women, Vol. XVI, No. 4
- Pp. 80, 119,

!
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follbwing other major programs.l Study of color was offered,
but not required, at two other sc‘hools.2 In the college cata-
log descriptions of courses cblor theory was most often men-
tioned; also referred to were color harmonies, coior usage,
and study of the Munsell color system. |

In 1940, elementéry teachers at more than one-fifth
of the schools were required to have work Which_includea a
;étudy of color. At the same time, art majors at one-third of
the schoois_Were also required to have some work with color
beyond its study as one of the elementé of art. The Univer-
s;ty of Tennessée offered, but did not require, work in
color.3 In most of the descriptions color was mentioned
without other explanation, although color theory did appear
in some of the catalogs.

Elementary teachers at two schools were required to
have some specific study of color in 1950.% at the same time
more than one-half of the school catalogs stated such require-

ments for art majors. Mentioned in the course descriptions

1 .
East Carolina Teachers College, Vol. XXXI, No. 2,
P,. 97 L : '

2 .
Texas College of Arts and Industries, Vol. II, No. 4,
P. 137: University of Alabama, New Series, Number 89, 0. 76.

University of Tennessee, Record, Announcement 1940-
41, Register 1939, Vol. XLIII, No. 3 (Knoxville, Tenn.:
University of Tennessee Press, May, 1950), p. 388.

4 ,
Mississippi Southern College, Vol. XXXVII, No. 4,
pPp. 94, 120; Georgia State College for Women Vol. XXXV, No. 5, -
pPp. 67, 88.-
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were: the role of color in art; fundamentals of color and
form; color theory: and color relationships. At George Pea-
body College for Teachers, a course including a study of
color and design in dress and a full year's course in color
and design were offered, but not required.

Specific work in color was stated in the requirements.
for elementary teachers at two schools in 1960,2 while one-
third of the school catalogs stated such requirements for art
majors. The course descriptions at this time included the
relation of color theory, optics and sensory faculties to
visual design; color theory as related to pigments and sensa-
tion; practical color notation; application of color in de-
sign;‘and orchestration of color.

Costume design and interior planning are often thought
of as fields of study that are suited to the most immediate
- application of principles of design. 1In 1910, at thg Univer-
sity of Kentucky an aesthetics study for teachers, included
landscape gardening, school architectﬁre, aﬁd schoolroom

3
decoration. In 1920, at one-third of the schools work was

l -
George Peabody College for Teachers, New Series, -
Vol. XXXVIII, No. 8, pp. 55, 56. ’

) :

Georgia State College for Women, Vol. XLIII, No. 7,
Pp. 68, 83; Mississippi Southern College Vol. XIVI, No. 4,
Pp. 67, 208.

3 oy

State University of Kentucky, Catalogue of the Offi-~
cers, Studies and Students for the Session Ending June 2,
1910, (Lexington, Ky.: Transylvania Printing Co., 1910),
p. 156. )
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offered in the areas of costume design and interior decora-
‘tion, in some cases the courses were specifically designed
for students who were majors in home economics.

In l930, all students enrolled at Georgia State Col-
lege for Women were required to have a course which included
interior decoration and home plenning with a study of color
apd design as applied to the hom.e.l Students following an
art major program at George Peabody College for Teachers were
required to_have a course in interior decoration as well as
one-in costume design and illustration;2 Courses in these
areas were offered at other schools and were required of home
economics majofs at East Carolina Teachers College3 and the
University of Tennessee.4 In 1940, at State Teachers College
at Troy, Alabama, elementary teachers were required to have a
course which included design applied to the home and eestume.5
At this time one-fifth of the school catalogs stated require-
mehts for students majoring in art to have some work in cos-
tume and interior design. More than one-fifth of the schools

-offered, but did not require, future teachers to have such work.

1 .
Georgia State College for Women, Vol. XVI, No. 4,
pp. 80, 119.

2 -
George Peabody College for Teachers, New Series,

Vol. XVI, No. 2, pp. 107, 108.
3 o
East Carolina Teachers College, 1930-1931, p. 97.
4 .
University of Tennessee, Vol. XXXIV, No. 3, p. 142,

5 : .
. State Teachers College, Troy, Alabama, Vol. XXVII,
No. 1, pp. 35, 73. '



73

In 1950, the study of design in costume and'interior
was not required of teachers at any of the schools, although
such work was offered by mbre than one-third of the institu-
tions studied. 1In 1960, a study of the social implications
of design in home andAcomﬁunity was required of all students
enrolled at Troy State College.l At East Caroiina State Col-
lege art majors wére required to haveia course in design for

the home.2 More than one-fifth oﬁ_the schools offered, but

| did not require,‘work in costume ahd interior design.

Another important area of study in the field of de-
sign is that of advertising and related skills. In 1920,
problems involving lettering, poster design, and other as-
pects of advertising desigh began to appeaf in the work fe-
quired of teachers. At this time ope—fifth of the schools
required such work of elementary teachers, with East Carolina
Teachers Training School makiné the requirement applicable to
all students enrolled.3 At other schools such work was of-
fered, but not required, of future teachers. The course de-~
scriptions included posters; pen lettering; commercial adver-
tising; and a study of simple alphabets, involving the form
and spacing of letters in wofds, paragrapﬁs, slogans, announce-

ments, and booklet covers.

1

Troy State College, Vol. XIVI, No. 1, p. 53.

2 . . .
East Carolina College, Vol. LI, No. 2, pp. 83, 84.

3 , _
East Carolina Teachers Training School, 1920-1921,
P. 39.
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'In 1930, all students enrolled at State Teachers Col-
lege, Troy, Alabama, were required to have a cpurse‘Which in-
cluded freehand lettering and poster work.l Léttefing and
poster;making were also required at East Carolina Teachers
College of students who were majoring in English, French,
Latin, Math, or science.2 Elementary teachers at one—third,
and art majors at one-~fifth, of the schools studied were re-
quired to have experience in somé phase of advertising design.
Lettering and poster design as they would be. applicable in
the school situation were most often mentioned. The skills
~which were taught included lettering with pen and pencil, and
making cut-papef lettérs, as well as work in spaciné of let-
ters and words, and designing of monograms.

In 1940, almost one-half of the school catalogs
stated requirements for elementary teachers in the advertis- -
ing areé, partiéula:ly in lettering, while in one-fifth of
the schools such work was required of art majors. Advertis-
ing wés offered, but not requiréd, at one-third of the
schools during this périod. The same skills which had been
emphasized the.previous decade were still étressed: ietter_
ing and poster design, spacing, and monograms. In ‘addition
new ideas began to appear: wusing advertising to develop an

appreciation of good typography and design in lettering and

1 o
State Teachers College, Troy, Alabama, Vol. XVI,
No. 4, p. 68. '

2 | . _
East Carolina Teachers College, 1930-1931, p. 97.
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postérs; to dgvelop ability to apply art principles in these
areas; usé.of lettering in decorative and commercial design;
study of mechanically'constructed letter forms:; advertising
from the standpoint of working'needs'ih the commercial field;
and a study of printing types ip relation to layout planning.v
It seemé apparent from these descriptions that the influence
of mass communications was}being felt in the field of adver-
tising design at this time, |

Between 1940, and 1950, there was a very obvious
change in the number of schoolsvat'which lettering was re-
quired of art majoré and those at which it was required of
elementary teachers. It is possible that the increased use
of manuscript writing in the lower grades and the fact that
elementary teachers acquired the skill of lettering in their'
writing methods courses made such work seem less necessafy in
the art coursés.required of them. 1In 1950, one-fifth of the.
schools published requirements which called for elementary . |
teachers to have work in lettering or advertising design,
while art majors at almost one-half of the schools were re-
quired to have such ekperience. The skills of lettering in
various media, layoﬁt and productibn of posters and signs,
precision lgttering, and abilityvto apply art principles in
this area were stiil stafed in the cburse descriptions. New
areas of study were thé analysis of well-designed alphabets,

‘and manuscript writing.
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In-l960; only at>Mississi§pi Southern _Coilege_l and at
Georgié State College for W‘ome‘h2 werevelementary teachers re-
quired  to h;ve art courseé which included lettering. At the
same time, art majors at two-fifths of the schools were re-
quired to have such work. At more than one-fifth of the
schools work in advertising design was offered, althoughvit
‘was not required of teachers. The course descri?tions at
this time indicated that there had been little change in the
skills which were to be developed in the students who were
enrolled.

The firét mention of materials as a subject of‘design
study; other than as a model was in a course offered by the
University of Tennessee in 1920 which included decorative use
of material.derived from naturé.3 After that time a whole
new approach to the use’of materials began to dévelop.
Through the influence of the Bauhaus and of industrial de-
signers in America:and Europe the beauty of‘various materials
came into recognition. 1In 1930, at the University of Tennes-
see a course, not required of teachers, was offered which in-

cluded a study of materials and decorative treatments used in

1
Mississippi Southern College, Vol. XLVI, No. 4,
pp. 67, 208. .

2
Georgia State College for Women, Vol. XLIII, No. 7
pPp. 68, 83.

1

3 : .
University of Tennessee, Record, Register 1920-21

Announcement 1921-22, Vol. XXIV, No. 3 (Knoxville, Tenn.:

University of Tennessee Press, Apr., 1921), p. 146.
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residences.l In 1940, art majors ét the Univérsity of Ken-
tucky were required to take a course which gave attenﬁion to
the consideration of materials and processes in the designing
of objects.2 |

In 1950, art majors at one-fifth of the schools were
.required»ﬁo have work théh gave some consideration to various
matérials. At Troy State College( where no major proéram in
‘art wés offered, art minors who expected to teach were re-
quired to have work which gave consideration to materials.3
In the course descriptions at this time the relationship be-
tween material, function, and'design;'experimentation di-
rected. toward the appreciation of various materials; an under-
standing of the materials of ﬁodern industry: and creative
construction in common materials were stressed.
| In 1960, one-fifth of the school catalogs agéin
stated requirements for art majors in the study of the char-
acteristics of materials.'_The course descriptions-were‘Simi—
lar to those of the preceding decade with some ‘emphasis on
the utilization of materials and design principles in the pro-

duction of art forms.

1l . . '

University of Tennessee, Record, Register 1930-1931
Announcement 1931-1932, Vol. XXXIV, No. 3 (Knoxville, Tenn.:
University of Tennessee Press, May, 1931), p. 142.

S .
University of Kentucky, Vol. XXXII, No. 6, p. 127.

3 .
State Teachers College, Troy, Alabama, Vol. XXXVII,
No. 1, p. 37. .
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In passing, it is interesting to note that while
there has been some work in design at each of thé sdhools
included in the current study since the beginning of this
century, only a few schools offered such courses during the
first.t@o,decades of the century. In 1920,'students'prepar—_l
iﬁg to teach were required to have work in design at one-
third of the schools. For art ﬁajors the.number ofngchools
requiring experience in design continued to increase until
such work was specifically required ét'four;fifths.of the
écﬁools in 1960. Until 1940, more elementarylteachers than
art majors were required to have deéign expérience. In many
of the schools there was evidence of close cooperation be-
Ifween the departments of art and of home econoﬁics in rela-
tion to the study of désign;

Between 1920, and 1950, very £ew schools made any
distinctiqn between the terms "design" and "decoration." |
This was true, not only in schools,»but generally in the
field of the wvisual érts. Manf of the courses offered durihg
this time were called "applied art" and consisted of the crea-
ﬁibn of decoratioﬁs tolbe added to completed subjects.

The elements and principles of art have been included
in work required of future teachers since 1920. From that
time the rate of increase was continuoﬁs until nearly one-
half of the schools required such work.of art étudents in
1960. The one element which has most often been studied sepa-

rately from the others is color. This area of study was
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included in work required of elementary teachers at one-fifth
of the schools, and of art majors at more than one-half of
the schools. The courses included work which varied from
color harmonies with set rules concerning which colors could
be used together, to a more scientific study of color theory
as relatedAte sensory faculties and to pigments.

| Between 1910, - and 1950, the home and costume were‘
aspects included in the study of design.

In the area of advertising design and. lettering, work
was required of elementary teachers at one-fifth of the
schools in 1920. In 1940, almost one-half of the schools had
published'statements requiring elementary teachers to have
some work in lettering, while at one-fifth of the schools art
ma jors were reduired to have egperience in this field. 1In
1950, however, elementary teachers at only one-fifth of the
. schools were required to have lettering while this work was
required of art majors at almost one-half of the schools.

Materials aﬁd their use in design came into impor-
tanee after 1920. By 1950, at one-fifth of the schools art
majors were required to have some work which increased their
understanding of the limitations and possibilities of various
rmateriais used in industry. |

| Schools have reflected in tﬂeir work in design the
changes takiﬁg place in the manufacturing fields, particularly
in the course deseriptione where emphasis has moved from his-

torical design to the.study of the principles of design as
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applied to 6bjects of everyday use and products of today's
industry. The placing of emphasis has moved from the crea-
tioh of ornaments toward the study of forms, materials, and
functions of objects, and ﬁeans of Ereatiné'fhem. This is
seen in the decrease in requirements £for studehts to have
courses in deco;ativegor apprlied design_and in the increase,
in the number of schools at which students were required to
study the elements and principfes.of design as well as those
requiring éome experience with various mate;ials; in many
cases the experience is derived from handling materials in
vérious aréas of the crafts which should be studied in more

detail.



CHAPTER V
CRAFTS

.Crafts, and the place of the'craftsmén'in society,
have undergone a number of changes 'in Aﬁerica. Before the
Industrial Revolution the craftsman was a part of his com-
munity=--a working man th specialized in creating objects of
clay, fiber, metal, or other materials. He designed and made
each object from beginning to end. He was trained as an ap-
prentice, with long practice in techniques and skills, mate-
rials and tools, and a knowledge of the tréditional designs
of his medium. He worked with the materials available in his
own location, changing the older designs only when necessary.
His work was related to that ¢f the past. Innovations when
they appeared were stﬁrdy and practical, and grew from a thor;
ough knowledge of thevtOOls and materials with which he
worked. During the Industrial Revolution, handmade objects
were gradually replaced by factory-made objects. k

Today's craftsman retains some of the characteristics
of his predecessor, although his piace in society is quite
different. According to Rose Slivka he retains tﬁe attitﬁdes'
of the workingman--love oﬁ his tools and machinery, and pride
in his work. He is not so élosely tied to the past, being‘

81
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more receptive to new ideas. He is an intellectual, often
the product of universities, who has worked out_a personal
aeéthetic impulse and philosop‘hy.l This craftsman is some-
what akin both to the artist and to the scientist. Whether
he creates one-of-a-kind items, or serves as a designer for
industry, he experiments with fofms, colors, materials, énd
new ﬁechniques to improve the production of his craft.
American crafts, as such, were not recognized as le-
"gitimate art forms until after the beginning of the twentieth
century. While a few museums exhibited crafts before this
. time, it was.usually work imported from Europe. There were
no important American exhibitions of craft work, and very lit—.
tle American work appeared in European shows. At the present
time.there'are not only numerous national competitive exhibi-
tions, but many regional and local exhibitions of craft work
in all sections of the United States. Crafts are now accepted
in museums asfgn important form of art, in many places they
are givén the same publicity, care in exhibiting, and prestige
és painting and sculpture. Not only in museums, but also in
retail outlets, crafts have been made available to the public.
Anothef aspect of crafts which is of importance is
the work of the non—pfofessional. In our early histéry manY'
individuals working in their free time,creafed uéefﬁl as well

as beautiful objects. As mass production increased and the

lRose Slivka, "U. S. Crafts in This Industrlal Society,"
- Craft Horizons, XIX .(March-April, 1959), 8-21.




83
hecessity for making useful queéts disappeared so did the
incentive for doing so. While the material need for craft ‘
objects has disappeared, the human need for éreative'activity
has not.'

The study of crafts in our higher education.system
has made practically all of its growth since the beginning of
the twentieth century. Today's professional craftsman is
often thg college teacher in his field. Changes in the place
of crafts and the craftsman in.our society are-reflectéd in
the courses taught in colleges. '

In 1900, work in crafts which was required of teach-
ers was limited to a course in clay modeling offered at
Georgia Normal and Industrial Collegel and china painting re-
quired at North Texas Normal College2 and at Troy State Nor-
malSchpol.3 In 1910, a broader field was covered by those -
schools aﬁ Whiéh experiehée in crafts was required. Besides
work ih.china painting and clay'modeling, courses in applied
design or mgnual training included stenciling, tooled leather,
basketry, paper and cardboard construction, simple weaving

and knotting, woodwork, and sewing.

lGeorgia Normal and Industrial College, Tenth Annual -
Announcement and Catalogue, 1900-1901, pp. 22, 23.

2 .
North Texas Normal College, Bulletin, 1900-~1901
(Denton, Tex.: North Texas Normal College), p. 22.

3state Normal College, Troy, Alabama, 1899-1900 -
(Troy, Ala.: John Post, Printer), p. 34.
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In 1920, at oneffifth.of the schools prospective
teachers weré required to have work in crafts and at another -
one-fifth such work was offered as'elective subjects. 1In ad-
dition to the areas included in the course programs during
the previous decade, book making was added.

In 1930, at one-fifth of the schools work in the crafts
was reduired in teadhing;training programs while at another
- one~-third such work was offered. Of schools whose catalogs
stated requirements, art majors at North Texas State Teacher's
College weré required to have craft experiences,l at the
other schools it was required of stﬁdents planning to teach
in the elementary grades. Enameling and metal work were new
areas of craft work that were introducéd at this time.

In 1940, there were more than one-fifth of the schools
at which craft work.was required of teachers, and at another
one~-third of the échodls it was offered, but not required.

The areas covered in the course descriptions were similar to
those of the previous decade with the addition of jewelry,
marionettes, and masks.

-In.l950,.craf£ work was redquired of elementary teach-
ers at.East Carolina Coilege;Z.aﬁd at Georgia State College

3
for Women. At two-fifths of the schools: students following

lNorth Texas State Teachers College, No. 93, pp. 73, 74.

2East Carolina cbllege, Vol; XLII, No. 2, Pp. 75, 94.

: 3Georgia State College for Women, Vol. XXXV, No. 5,
Pp. 67, 88. '
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a major program. in art were required to have some work in’
cfafts and at another one-fifth of the schools such work was
offered without being required. Pla;tics, papier mache, bead-
work, and the use of native materials were included for the
first time in the descriptions of courses.

| In 1960, three-fifths of the school catalogs stated
craft requirements for art majors, while two catalogs stated
that elementary teachers were required to,have experience“in
this area,l and another one-third of the catalogs listed
craft é;urses which were not specifically required. Glass
was the only craft medium listed which had not been mentioned
,previqusly.

Ceramics consists of the science or art of using nbn—
metallic materials which during their manufacture are treated
with heat. One of the oldest of ﬁhe arts of mankind, it is
also one of the first to be fittéd info the curricula of col-
leges. 1In 1900, china painting was included in thé-drawingh
course of two of the normél,c':olleges.2 The type of work'pre—
sented is Suggested by this description of the course as of-

fered at Troy State Normal School: "This branch is attrac-

tive with all the newest and daintiest styles of decoration.

1Georgia State College for Women, Vol. XLIII, No. 7,
Pp. 68, 83; University of Tennessee, Record, General Catalog,
1958=60, Vol. LXII, No. 1 (Knoxville, Tenn.: University of
Tennessee, Jan., 1959), pp. 129, 138.

%state Normal College, Troy, Alabama, 1899-1900,
P. 34; North Texas Normal College, Bulletin, 1900-1901, p. 22.
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A kiln in successful operation in the College insures the ac-
complishment'of the best resulfs.“l‘ At Georgié'No;mal and
Industrial College the course, "Modeling in Clay," was de-
scribed as the making of images of objects, either actual or
imaginery, in plastic clay.

In 1910, china painting was continued only at the
State Normal College, Troy, Alabama,3 although work in ceram-
ics was being offered at one-fifth of the schools. Clay
modeling and the creation of pottery forms by hand methods
were the areas cévered at this time. In 1920, at one-£fifth
of the schools some ceramics was being required while such a
course was offered as an elective at the University of Ken-
tucky.4 Clay modeling and pottery were the most common areas
of study, although modéled and incised tiles and panels as
well as sculptural modeling in the round and in relief were
mentioned. The closelrelationship between sculpture and pot-
tery was noticeable in the course descriptions.

In 1930, ceramics was offered at one-third of the

schools in the survey, although only at Georgia State College

1 v
State Normal College, Troy, Alabama, 1899-1900,
p. 34.

2
Georgia Normal and Industrial College, Tenth Annual
Announcement andJCatalogue, 1900-1901, pp. 22, 23.

3State Normal College, Troy, Alabama, Catalogue of
the Officers and Students for the Academical Year 1908-1909
and Announcements for 1909-1910 (Montgomery, Ala.: Brown '
Printing Co., 1909), p. 38.

4
University of Kentucky, Vol. XIII, No. 4, p. 130.
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for Women was such Qork requifed of future teachérs.l. Clay
" modeling was still the most prevalent description although
the catalog for Georgia State Collegé for Women mentioned'thé
use of clay to develop a knowledge of form2 and a course of-
fered at the University of Alabama was described as including
the theory and technique of the process of pottery making.3

In 1940, students planning to teach in the elementary
school were required at East Carolina Teachers College to
have some experience in working with clay,-4 while art majors
at one-fifth of the colleges were required to have such work.
Aitogether, at three-fifths of the schools studied work in -
ceramics was offered. Modeling in clay to solve problems in
sculptural or small veésel design wés most often mentioned
in the course descriptions. Pottery forms were made by the
coil, slab, mold, and wheel mold methods. There was also an
emphasis on the preparation of clays and élazes and sﬁudy of -
sufface ornaméntation of pottery, with some reading and dis-
cussions on the development of pottery.

In 1950, the number'of'échools offering work in ce-

ramics had increased to two-thirds of the group. Of these,

lGeorgia State College for Women, Vol. XVI, No. 4,
pp. 80, 120. o
5 .
Ibid., 119.
3University of Alabama, New Series, Number 89, p. 76.

4
East Carolina Teachers College, Vol. XXXI, No. 2,
p. 71. .
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two required such experiences of students planning to teach
in the‘elementary g];ades.l Art majors were required to have
experience with clay at twice as mahy schools as during'the
previous decade. The use of the potter's wheel was mentioned
by more ﬁhan'one-fifth of,the schools in the sample. Also
‘mentioned were the preparation of clay and glazes:; sculptur-
ing df tiles, panels, plagues, and small figures; creation of
pottery forms through the use of plaster molds, coil, pres-
sing, and slab methods; and the stacking and firing of kilns.

By 1960, elementary teachérs at two schools were re-
quired to have experience in the handling of clay,2 and.art
majors at more than one-half of the schools surveyed were re-
quired to have some work in ceramics. Four-fifths of the
catalogs studied listed courses which included work with ciay.
At this time, the course descriptions indicated that the work
: 1ncluded preparatlon of clays: formlng of pottery on the pot-
ter's wheel and by the various hand methods, as well as:mak-
ing and using molds; decorating and glazing ware; and using
kilns. Mention was ﬁade of the value o?vactual work with
clay to develop a deeper sense of form éﬂd of appreciation

for well-designed clay objects, and to offer an opportunity

lGeorgia State College for Women, Vol. XXXV, No. 5,
pPp. 67, 88; East Carolina College, Vol. XLII, No. 2, pp. 75,
94, s

2

Georgia State College for Women, Vol. XLIII, No. 7
PpP. 68, 83; University of Tennessee, Vol. LXII No. 1,
pp. 129, 133.
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for experimentation_in-handling_not.only varioﬁs materials,
hut also various forms of decoration and construction.

During this century, the first courses in the ceramic
field were of a recreational type. As potteries decreased in
number, the comélicated skills of ﬁhe craft were preserved in'
. thelart departments of colleQés,.careful and scientific éx-
perimentatioﬁ in the develbpment of clay bodies and glazes
helped increase knowledge in this area as did experimentétion
with new forms, new techniques, and new machines. |

Another-aréa of craft work which began before man's
written history is that of weaving and fabric making. Be-.
cause of the éimple equipment, weaving was an activity which
was carfied on in homes before the Industrial Revolution. By,'t
the beginning of ‘the twentieth ceﬁtury, however, weaving had
disappeafed from the domestic scene, althoﬁgh'knitting, cro-
cheting, and knotting were still being done.

' fabric crafts in the college catalogs:were first men-
tionéd in the 1910 descfiption of a senior course at Georgia
Normal and Industrial College. 1Included in the areas covered
by this course were simple weaving and knotting.l In 1920,
weaving was mentioned in the catalogs of one-fifth of the

_schools. In elective courses at two of the schools the

S Georgia Normal and Industrial College, Annual Cata-
logue, 1909-1910, p. 53.
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application of design to fabrics by stenciiing, block-
printing, ﬁatik.and other dyeing processes Were mentioned.

In 1930, almost one—third of the catalog descriptions:
mentioned weaving, and it was required of ‘elementary teachers
who studied at Georgia State college for W‘omen.2 One-fifth
of the schools offered,.but did not réquire, work in the vari-
ous methodé of décorating fabrics.

In 1940, students. preparing to teach eiementary
grades were required at Southeastern Louisiana College to
have weaviﬁg,3 as were art majors at North Texas State Teach~
ers College.4 At one-fifth of the schools at this time art
majors were required to have some work.in decorating textiles.
Elementary teachers at two schools were required to have some
experience with textile decoration.” One-third of the
schools.offered work in weavin§ which was not specifically
required of teaéhers, while almost as many offered textile

decoration. .. Most'of.the“course descriptioné mentioned skills

lgeorgia Normal and Industrial College, Catalogue 1918-
1920, p. 877 University of Kentucky, .Vol. XIII, No. 4, p. 129,

2 . ‘
Georgia State College for Women, Vol. XVI, No. 4,
pPp. 80, 120.

3 _ .
Southeastern Louisiana College, Catalog Regqular Ses-
sion 1941-42, pp. 55, 78. ' '

4 : '
North Texas State Teachers College, No. 136, pp. 71,
73. ' : , _

5 ' :

Georgia State College for Women, Vol. XXVI, No. 10,
pp. 67, 88; Southeastern Louisiana College, Catalog Regular
Session 1941-42, pp. 55, 78.
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in weaviﬁg; printing and creating.pattefns for textiles:
batik: and tfefand—dye decorations. At North Texas State
Teachers‘Collegé,'where a full term's work in weaving was of-
fered, the course included "Making warps énd threading looms,
weaving on several types of looms, expefimentation with vari-
ous textile fibers, analeing and originating patterns, with
emphasis on design and texture."

In 1950, weaving was required of art majors only at
North Texas State College,2 although it was offered at two-
'flfthS of the schools studied. Textile decoration was of—
fered at one-fifth of the schools, but was not requlred of
teachers. At George Peabody College for Teachers knotting
and braiding was included in an elective crafts course.

In 1960, art majors at one-fifth of thé schdols were
required'to have sone—expe:ience in weaving, while such work
was stated in the requirements for elemehtary teachers only
at the Unlver51ty of 'I‘ennessee.4 Textile decoration was‘ré-

‘quired of elenentary students at the Unlver51ty of Tennessee,

lNorth Texas State Teachers College, No. 136; Pr. 73.

.2 : ’
: North Texas State College, Bulletin, No. 212, Cata-
log Number, 1950-51, No. 212 (Denton, Tex.: North Texas
George Peabody College for Teachers, New Serles,
Vol. XXXVIII, No. 8, Pp. 53.
4
University of Tennessee, Vol. LXII, No. 1,pp. 129,
138. .

5Ibid.
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and of art méjors at Georgia State College for W’omen.l At
one-third éf the schools weaving was offered, but not required
of teachers, while at nearly as many schools textile decora-
tion was offered without being reguired.

Closely related to weaving and.tektilendecoration are
the crafts which involve the use of sewing or decorative
stitchery. 1In 1910, at Vifginia Normal and Induétrial Insti-
tute sewing was mentioned in the manual training course of-
fered in the.pedagogical departm.ent.2 In 1920, sewing was
mentioned in the aescriptions of art courses at two schools.3
There was no mention of sewing or stitchery in.l930, but in
1940, both elementary teachers and art majors at Georgia
State College for Women were required to have a course which
included s;itche;y.4v At one-fifth .of the schools stitchery
was included in fhe descriptions of courses not spécifically |
required of teachers. During both 1950, and 1960, a textile

crafts course at George Peabody College for Teachers included

1
Georgla State College for Women, Vol. XLIII, No. 7,
Pp. 82, 84. :

2 ‘ :
Virginia Normal and Industrial Institute, Twenty-
. Eighth School Year, 1910-1911 (Petersburg, Va.. Kirkham &
Co.), p. 17.

State Normal School, Troy, Alabama, Announcements

for 1920-21, p. 42; Virginia Normal and Industrial Instltute,
Catalogue for 1920-21, p. 103.

4
Georgia State College for Women, Vol. XXVI, No. 10,
pp. 67, 87.
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Swedish darning, Italian hemstitching, quilting, and hooking,
as well as stitchery.

| In 1910 a course including baskeéry was required of
all sophomores at Georgia Normal and Industrial Institute.
In 1920, at State Normal School, Troy, Al;bama, the senior
class .in manual training includéd rqffia,lreed, and grass
basketry, including pine straw, bulrush,’éat—tail flags, wil-
low, bear grass, white oak splits, vines and all kinds of
native tektiles.3 At the same time béskétry was offered, but
not required, at East Carolina Téachers“Training School.
After 1930, basketry was not required, although it was of-
fered by a few schools through 1966; |

Wood has been recognized as a craft material in art

curricula, making its first appearance in this study in 1910.
At the beginning of the twentieth centur?f there were fewer

‘ departments in each school, and work now included in indus-

~trial arts was often part of the same department which

lGeorge Peabody College for Teachers, Vol. XXXVIII,
No. 8, p. 527 George Peabody College for Teachers, Bulletin,
- Announcements and Courses of Instruction Summer Quarter 1959,
Academic Year 195921960, New Series, Vol. IX, No. 2 (Nash-
ville, Tenn.: "George Peabody College for Teachers, April,
1959), p. 68.

2
Georgia Normal and Industrial College, Annual Cata-
logue, 1909-1910, p. 53.

3 _

: . ~State Normal School, Troy, Alabama, Announcements
for 1920-21, p. 42.

4East Carolina Teachers Training School, 1920-1921,

P. 39. ’
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offered the art courses. In 1910, work with WOod and wood-
working tools was required at two schools,l Iﬁ.l920, stu-
dents at one-fifth of the schools were. required to have some -
work in wood, with the State Normal School at Troy, Alabama,
limiting the requirement tp men students.2 In l930, wood -
work was not required in any of fhe art departments under in-
vestigation, although it was offered iq_a few. In 1950, ar£
~minors at State Teachers College, Troy; Alabama, were ref‘
guired to have a course which helped to develop an undersfand-
ing of the materials of modern industry through their manipu-
lation—;one of the materials being wood.3 At the same time
woodwork was offered as an elective at other schools with
chip carving and copingsaw woodwork included in the descrip-
tions. In 1960, the only mention of wood in art course de-
scriptions was as a sculptural ﬁedium.

In 1910, students at Georgia.Nermal-and Industrial
College werelrequired to have wofk which included design in
tooled leather.4 In 1920, none of the schools reqqired work

with leather, although it was offered at Georgia Normal and

Georgla Normal and Industrial College, Annual Cata-
logue, 1909-1910, p. 53; Virginia Normal and Industrial In-
stitute, Twenty—Elghth School Year, 1910-1911, pp. 25, 26.

2
‘State Normal School, Troy, Alabama, Announcements
. for 1920-21, pp. 22, 24, 25.

3
State Teachers College Troy, Alabama, Vol. XXXVII,
No. 1, p. 37. ,

4. .

Georgia Normal and Industrial College, Annual Cata-
loque, 1909-1910, p. 53.
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Industrial College.1 In 1930, at one-fifth of the schools
courses including work with leather were offered, although it
Qas not required at any. In 1940, art majors at Mississippi
Southern Collegez'were required to have work which included
some experience in handling leather. At one-third of the
schools such work was offered without specification that it
be included in the training of teachers. 1In 1950, at one-
third of the schools work in leather was offered: at one of
these, State Teachers College, Troy, Alabama, this was in- .
cluded in work reguired of students who were following a
minor program in art and preparing to teach.3 In 1960, work
in leather was included in elective courses in art at only
two schools,4 and Qas not required of future teachers.

The first mention of bookbinding in this investiga-
£ion was found in an elective course at Georgia Nermal and
Industrial College in 1920, which included bookmaking as one

: 5
of the projects in an elective course. In 1930, art majors

Georgia Normal and Industrial College, Catalogue
1918~1920, p. 87.

2 : ‘ .
Mississippi Southern College, Vol. XXVIII, No. 4,
pPp. 82, 83. , _

3
State Teachers College, Troy, Alabama, Vol. XXXVII,
No. 1, P. 37.'

4 _ :
: Eastern Kentucky State College, Vol. XLIX, No. 1,
P. 92:; George Peabody College for Teachers, New Series,
vol. IX, No. 2, p. 69.

Georgia Normal and Industrial College, Catalogue
1918-1920, p. 86.
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at North Texas State Teachers College were required to have a
course; “The Art of the Book," which included experience in
'the making, lettefing, and illustrating of folders, pamphlets,
and books.® one-£ifth of the schools included bookbinding in
the course descriptions of work which was not required of
teachers. In 1940,‘some ekperience in béokbinding was re-
quired of teachers at one-fifth of the schools studied. At
East Carolina Teachers College this requirement was made df
e lementary teachers,2 while art majors at the other schools
were expected to have work in bookbinding. A total of one-
third of the schools studied offered some work in bookbinding.
In 1950, at East Carolina College elementary teachers were
required to have work which included_bookbinding.3 This was
the only college whose course descriptions meﬁtibned book-
binding. In 1960, there was no mention of bookbinding in art
.course descriptions.

| Among the'very old crafts were those of meté; work
and jewelry, which were first mentioned in college course de-
scriptions in 1930. At that time an elective course offered

by Texas College of Arts and Industries included metal with a

, lNorth Texas State Teachers College, No. 93, pp. 73{
74. .

2 .

S . East Carolina Teachers College, Vol. XXXI, No. 2,
pp. 46, 70. ,

3East Carolina College,.Vol. XLiI, No. 2, pp. 75, 94.
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number of other craft materials to be studied.l In 1940, a
total ofhéne-third of the schoolg were offering courses whi;h
included the handling 6f_ﬁetal. A coﬁrse“required-df art
majors at North Texas State Teéchers College included prob-
lems in three-~dimensional design executed in copper, aluminum,
pewter, and Silver, with the fundamental processes neceésary
in the making of hollowware and jewelry.2 In 1950, at almost
one-half of the schools courses in metal work and jewelry
were being offered, with art majors being required to have.
such experience at two schools.3 Art minors at State Teach-
ers College, Troy, Alabaﬁa, where there was no art major pro-
gram, were also required to have experience in working with
me{:al.4 In 1960, courses which included metalwork and jewelry
were required of art majors at one-fifth of the schools, while
at another one-fifth of the schools such work was §ffered.

| Closely related to the study of metalwork is that of
enaméling.which has appeared in the curricula under study
onlf since 1940. During the 1930's great advances Were made

in the use of enamel on industrial products such as

lTexas College of Arts and Industries, Vol. II, No. 4,

p. 137. '
, 2

: North Texas State Teachers College, No. 136, pp. 71,
72. . |

3 .

North Texas State College, No. 212, pp. 92, 93;
Virginia State College, Annual Catalogue Number 1950-51,
pp. 101, 139. :

4 .
State Teachers College, Troy, Alabama, Vol. XXXVII,
No. 1, p. 37.
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refrigerators, automobiles, etc., and research by iﬁdustrial
users increased the knowledge available to the craftsman. In
1940 the subject was-included in an elective course at East-
ern Kentucky State Teachers College.l In 1950, this was con-
tinued at Eastern Kentucky Stafe Teachers College2 and also ’
offered in a survey crafts course at George Peabody College
for Teachers.3 In 1960; at one-~third of the schools some
courses were being offered Which‘included experience in enam-
eling on metal, and such work was.required of art majors at
two schools.

In 1940, art majors a£.Mississippi Southern College
were required to have a course in art problems for tbe ele-
mentary grades WhiCh included the making of masks and mari-
onettes.5 In 1950, the course in art education required of

. elementary teechers at East Carolina College included

lEastern Kentucky State Teachers College, Vol XXXII,
No. 6, p. 97.

2

Eastern Kentucky State Teachers College, Review,
Catalog for 1950-51, Announcements for 1951-52, Vol. XLII,
No. 1 (Richmond, Ky.: Eastern Kentucky State College,.l951)
p. 80.

George Peabody College for Teachers, New Series,
Vol. XXXVIII, No. 8, p. 53.

4University of Miami, Bulletin, General Announcements
for the Academic Year 1960-61l, Vol. XXXIV, No. 4, (Coral
Gables, Miami, Fla.: University of Miami, Feb. 15, 1960),
.pp. 120, 121; Georgia State College for Women, Vol. XLIII,
No. 7, pp. 82, 84. '

c | :
Mississippi Southern College, Vol. XXVIII, No. 4,
p. 82.
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puppetry and puppet stage craft.l There was no mention of
puppetry or masks in the 1960 descriptions of art courses.

" A new craft material which made its first épbearance
in the catalogs in 1950, was plastics. At this time work
with plastics was offered at more than one-fifth of the
schools. At Norﬁh Texas.State College some expefience in the
handling of plastics was required of art education majors.2 -
At State Teachers College, Troy, Alabama, plastics was one of
several materials included ip a course reéuired of art minors
who planned to teach.3 The other schools at which Qork'in
plastics was offered future teachers were not.required to
take it. In 1960, work in plastics was included in a course
required of art education majors at North Texas State College4
and in an elective course at George Peabody College for Teach-
‘ ers.5 o |
The changihg.place.éf crafts in the -culture of the

20th Century has been reflected in the curricula of colleges,

Today's craftsman is both an experimenter and a discoverer,

N .
Bast Carolina College, Vol. XLII, No. 2, pp. 75,
76, 95. '

2
North Texas State College, No. 212, pp. 92, 93.

3
State Teachers College, Troy, Alabama, Vol. XXXVII,
No. 1, p. 37.

North Texas State College, Bulletin, Catalog Number
1960-1961, No. 312 (Denton, Tex.: North Texas State College,
Feb., 1960), pp. 101-103. : :

George Peabody College for Teachers, New Series,
vol, IX, No. 2, p. 69. .
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whereas his predecessor was a follower of tradition. Crafts
have beén accepted as works of art in museums across the
United States, but there appears to be less creative craft.
activity in the everyday life of the American people.

In éolleges, some forms of craft educatioh have had a
place in the curricula since the beginning of this céntury.
Beginning With china painting and clay modeling in 1900, the
field has broadened to include a number of crafts. In ceram-
ics, one-fifth of'the schools had sbme_offerings in l9dOi of
which china painting was the most prominent. Clay modeling
and pottery iﬁcreased in importance, and the course ‘descrip-
tions included mor¢~complicated techniques. By 1960; ceram-—
'icsvwas included in the work offered at four-fifths of the
schools and.the courses covered the use of the potter's Wﬁeel,
as well as handeorming methods, the study of clays and
glazes, and the use of kilns. Course descriptions embraced
statements: of the use of ceramics-to'develop the students'v'
.éénse'of form and éppreciation for well-designed clay objects,
and to o;fer oppoftunity for experimentation.

| Weaving and other fabric-making crafts first appeared
in the course descriptions in 1910, as part of a larger
course.. Beginning with weaying, by 1960, the courses in-
cluded textile decoration and design, and work was offered at
three-fifths of the schools. Courées in stitching were first
introduced in 1910, and except for 1930, was mentioned in

every decade until 1960. The greatest number of art.



101
departments offering wbnk in stitchery was one-fifth of the
total in 1940.

Basketry was included. in art courses from 1910, until
1960, although it was offered by 6nly a few schools. It _has
not been required since 1930. Craftsmanship in wood was part
'éf the work offéred in the art departments from 1910, until
'1930. 1In 1950, and 1960, wood.was méntioned as one of sev-~
eral materials to be studied, or a sculptural medium.

Léatherwork was first mentioned in 1910. By 1950, at
one-third of the scﬁools leatherwork was offered without be-~
ing specified as a requirement for teachers; in 1960, the
number of schools offering this work had decreased to less
. than one-fifth of the total.

| Bookbinding was first mentioned in 1920, and in-
creased in popularity until 1940, when it was offered by one-
third of the schoois.' In 1950, oﬁly one catalog mentioned
bookbinding, and it was not included in the descriptions'of
courses in 1960.

Metalwork and jewelry were first included in course
descriptions in 1930. By 1950, almost ‘one-half of the
schools were offering work in these areas. Enameling did not
appear in the course descriptions until 1940, but by 1960,
one-third of the schools were offering such work.

In 1940, and 1950, the making of masks and mario-

nettes was mentioned, although this did not appear in the
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1960 catalogs. Plastics made its first appearance as a craft
rmaterial in 1950. o

It is to be noted that the craft fields included .in
the education of teachers has increased in number and in
scope, In the older crafts, thelemphaéié has moyed from a
dillettante approach to a careful study and experimentation
with materials‘as reflected in the course déscripti;ns. In
ceramics this is noticed in the early dropping of china paint-
ing and the movement from modeling to the more‘profess;dnal
craft approach in design and experimgntation'with materials.
A similar change is seen in the field of weaving; New media,
such as the newly invented plastics have taken their place in
the curriculum. As in drawing and painting, some crafts--
notably leather work, basketry, and book binding--have been
included in some college curricula for éhort periods of time,
then dropped.

In this.investiéétion, crafts concludes the study of
aareas exclusively within the technical art fiela. In anyf
teacher-training program, however, it is necessary that the
students kno@ not only the subject-matter, but also have some
information as to the best means of teaching it. Therefore,
it is important to study changes which have been made in the

field of art education since 1900.



CHAPTER VI

PROGRAMS OF ART EDUCATION IN SO@THERN COLLEGES

- In order to understand developments in any area of
education it 'is well to consider changes that had occurred in
the theo;eticél, psychological, and philosophical fields of

educétion before the twentieth century. Through fmile
Rousseau's concept, the child should be considered the focal .
point in educational practice, spread to Pestalozzi. Another
European, Froebel, had shown the importance of play and the
significance of sociél relationships in the development of
the child. lHerbart, a third influence from Europé,'pointed
out the importance of intéresﬁ in education and suggested not
only a correlation but also a“concentration of subject—matte;
so that curricular unity might‘be achieved in the secondary
schools. | |

In the United States these educational ideas from
abroad were spread through the efforts of educational leaders
includihg: Horace Mann in the cépacity of Secretary of the
Board of Education in Massachusetts; Edward A. Sheldon through
the Oswego movement: and Francis W. Parker who introduced

arts and crafts into the elementary school curriculum. Each
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of these men were instrumental in helping to adapt European
ideas to meet the needs of American education.

Near the turn of the century a number of leaders ap-
peared in the field of psychology in the United States. Wil-
liam James, G. Stanley Hall, and E. L. Thorndike took a more
scientific approach to the study of psychology by introducing
experimentatidn-and other forms of research. The knowledge
gained by these men helped to make cpntributions toward an
-understanding of the learﬁing process as well as toward ef-
fecting some ré;organization of subject-matter.

At the beginning of the twentieth century conflict
developed between the old and new concepts of learning.‘ John
Dewey through his writiﬁgs and £hrough the experimental
schéol‘which he conducted indicated a type of education Whiéh
seemed‘;o be suitable for twentieth century society by relat-
ing school experiencesAtb everyday life situations. Many of
the changes in educaﬁional practice which have taken place in
the twentieth century afe due in part to a greater'degree of
acceptance of the earlier experiential concepts. During the
second and thi:d:decade of the. twentieth century an increase
in the public school population: an economic depression be;
tween 1930 and 1940; and a war during the early 1940's all
affected the study of éaucatioﬁ. Changes in art education
offerings seemed to parallel the changes in educationai

‘methodology, cufriculumr and in techniques. In the light of
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the evidence art education appeared to reflecﬁ the economic
and social changes in American society.

Art education, as the term is used in this study, is
interpreted to include those areas of study which deal with
information on the teaching of art. It will be noted that
requirements in this area have increased noticeably in the
time covered by this study. Art education was first offered
in 1910, when'students at one-fifth of the schools were re-
quired to study art with the idea of the subject being used
in‘a teaching situation. In 1920, students at two-fifths of
the schools were required to study art education and at one-
half of these schools this requirement was made applicable to
all students who enrolled in the college. At the University
- of Kentucky all future art teachers were required to have
such_work.l Only elementary teachers at the remaining schools
were required to study art for purposes of preparing to teacﬁ.

In 1930, art majors at one-third of the schools in-
cluded in the current study were required to have art educa-
tion while such work was being required of all elementary
teachers at approximately the same number of schools. At the
same time art education was offéred, but not required at more
than one-fifth of the schools surveyed.

In 1940, both aft majors»and.elementary education

students were required to have some work in art education at

lUniversity of Kentucky, Vol. XIII, No. 4, p. 130.
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-nearly one-third of fﬁe édhoolg. Another one-third of the
college catalogs stated such requirements for elementary
teachers while art majors were required only at Virginia
State College to have work in art education.l At almost one-
third of the schools such courses were offered without spe-
cific;requirements that they be part of either the art major
or the elementary teacher training programs. Only‘at the
- University of Tennessee was work in the area of art educa-
tion not offered. |

In 1950, art education was required of both art ma-
jors and elementary students at more‘than two-fifths of the
colleges studied. At nearly one-~third of those remaining,
elementary education students were required to have work in .
art education as were art majors.at Eastern Kentucky State
Teachers College.3 At the remainder of the schopls studied
work in art education was offefed, but not required.

In l960,ﬂat three-fifths of the colleges under inves-
tigation both art majors and those students who were prepar-
ing to teach in the elementary grades were required to have

work in art education. At two colleges, Eastern Kentucky

lVirginia State College, Gazette, Annual Catalogue
1939-1940, Announcements for 1940-1941, Vol. XLVI, No. 9
(Ettrick, Va.: .Virginia State College for Negroes, June,
1940), pp. 61, 1l04. '

2 - '
- University of Tennessee, Vol. XLIII, No. 3.

3 .
Eastern Xentucky State Teachers College, Vol. XLII,
No. 1, pp. 78, 80.
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State Teachers qulege'and'East'Carolina'College, courses in
artleducation were reqﬁired of art majors.l At Mississippi
Southern College elementary sﬁudents were required to have
work in art e.ducation.2 At one-fifth of the schools art
education wés offered, but not specifically required of any
group of students. .

The areas of study in art education were varied and
have changed noticeably during the time covefed by this in-
vestigatidn. Similarities can be found between the kinds of
art education offered énd the recommendations of the Commit-
tee of Fifteen on Elementary Education appointed by the De-
partment of Superintehdeﬁce of the National Education Associa-
'tion, which began;an examination of the elementary curriculum
in 1893, and made their report in 1895. The growth in the
- kinds of art education required is also related to growth in
the general field of education and to increased spgciaiiza-
tion in Ehé field. A breakdown of the aépects of art educa-
tion in southern colleges during the twentieth century in;
cludes the study of art as a means of training the mind; of
‘observ1ng and practice teaching in art; of utlllzlng teachlng
methods in art: of selecting subJects and problems, of plan-

ning lessons and units; of studying materials that would be

1
~Eastern Kentucky State College, Vol. XLIX, No. 1,
~Pp. 90, 92; East Carolina College, Vol. LII, No. 2, pp. 83,
84.
-2
Mississippi Southern College, Vol. XLVI, No 4,
Pp. 67, 208. o
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used in an art program; of studying curriculum; of integrat-
ing and correlating art with other subjects:; of meeting needs
and interests of children:; of evaluating educational outcomes:;
of training in theorf and philosophy of art education; and of
studying the aims and objectives of art education. Each of
the varying aspects of.art education will be surveyed at
"length. | |

The earliest discussion of art education, other than
drawing courses which were taught to beginning teachers, was
found in 1910. At that time at one-fifth of the schools
-studiea, all of which were teacher training institutions,
some work in the area of art education was offered. Typical
of the course descripﬁions is this from East Carolina Teach-
ers Training School: "The purpose is to train the mind, the
eye and the hand to work together--to cultivate habits of
thought and obseryation and to create an appreciation of the
beautifull"

There was a very obvious change in the work offered
in 1910 and that offered in 1920; The old theory of mental
discipline described in the course descriptions just quoted
fell into.disrepute,.largely through the work of Edward Lee
Thorndike, and was not found in any of the course descrip-

tions in 1920, or later. During the first two decades of the

lEast Carolina Teaéhers Training School, First Annual
" Catalogue, 1909-1910 (Greenville, N. C.: The Reflector Co.
- Printers, 1910), p. 22. ,
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twentieth century teacher education matured as a field of
study. ‘By 1920, tne normal schools generally had become four
year colleges, and departments and schools of education began
to take their place in the universities. Following the work
by Dewey demonstration or laboratory schools became an impor-
tant part of the teachen training programs.

In 1920, some form of practice teaching was required
in the art curriculum at one-fifth of the schools. At the '
ﬁniversity of Kentucky this was.reguired of art teachers,l
while at Georgia Normal and Industrial College as well as at
State Normal School, Troy, Alabama, this requirement was made
~of all students.2 Practice teaching was offered, but not re-
quired, of students enrolled at Mississippi Normal'College.3
At Virginia Normal and Industrial Institute élementary teach-
ers were required to have work which included observation of
classroom teac‘hlng.4 Observation uae also offered at Georgia
Normal and Industrial College, although it was not required

a—

there.

l ) ’ .
University of Kentucky, Vol. XIII, No. 4, p. 130.

Georgia Normal and Industrial College, Catalogue
1918-1920, pp. 64, 86; State Normal School, Troy, Alabama,
Announcements for 1920-1921, pp. 22 -

3
Mississippi Normal College, Vol. VII, No. 4, p. 38.

4VJ.rgJ.nla Normal and Industrial Institute, Catalogue
for 1920-1921, pp. 40, 102.

5 -

Georgla Normal and Industrial College, Catalogue
1918-1920, p. 87.
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In 1930, there was a decrease in the number of'schoolé
requiring ér,offering art courses in the area of observation
and practice in art teaching. At the Univérsity of Kentucky
and at George Peabody College for Teachers, art majors were
required to have practice in the teaching of art.l Observé-
tion of art teaching was required only at George Peabody Col-
lege for Teachers.2 At Georgia State College for Women, both
practice teaching and observation were offeréd in the art
field, although no requirement was stated.3

In 1940, no catalog stated a requirement in practice
teaching in art, although it was offered at George Peabody
College for Teac‘hers.4 Observation of art teaching was re-
quired of students majoring in art at Mississippi Southern
College,5 and of elementary students at State Teachers Col-

lege, Troy, Alabama.6 This was offered, but not required,

lUniversity of Kentucky, Bulletin, Catalog Number for
1929-30, Announcements 1930-31, Vol. XXII, No. 10 (Lexington,
Ky.: University of Kentucky, September, 1929), p. 73; George
Peabody College for Teachers, Vol. XVI, No. 2, p. 109.

2
Ibid.

3Georgia State College for Women, Vol. XVI, No. 4,
p. 120.

4 . _ .
George Peabody College for Teachers, New Series,
Vol. XXVII, No. 5, p. 43.

5Mississippi Southern College, Vol. XXVIII, No. 4,
pp. 82, 83.

6 _ o
State Teachers College,. Troy, Alabama, Vol. XXVII,
No. 1, pp. 35, 73.
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" at the University of Alabama and at George Peabody College
for Teachers.

In 1956, practice teaching in art was still not re-
dquired at any of the schools»studied, but was offered at
State Teachers College, Troy; Alabama, and at the Universiéy_
of Texas.2 .Observation of children at work in art was re-
quifed at one-thirdvof the schools, however, and was offered
as an elective at George Peabody College for Teachers.

In 1960, art majors at the Universiﬁy‘of Texas and at
Virginia State College were required to have experience in
£he teaching of art in the elementary schools.4 At‘the Uni-
versity of Tennessee, beth elementary teachers and art majors
were redquired to obse:ve in the art classroome.

While ebservation and stadent teaching were not spe-

cifically required in the art curricula at many schools, this

lUniversity of Alabama, Bulletin, Catalogue 1941-42
Announcements 1942-43, New ‘Series, Number 245 (University,
Ala.: University of Alabama, May 1, 1942), p. 93; George
Peabody College for Teachers, New Serles Vol. XXVII No. 5,
P. 43

2 .
State Teachers College, Troy, Alabama, Vol. XXXVII,
No. 1, p. 38; The University of Texas, No. 5008, pp. 54, 55.

George Peabody College for Teachers, New Series,
Vol. XXXVIII No. 8, p. 57.

University of Texas, Part X, No. 5911 Virginia
State College, Vol. ILXV, No. 2, pp. 117, 131.

5
University of Tennessee, Vol. IXII, No. 1, pp. 130,
132, 137.
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experience was usually provided in education courses required
of thesé students, which were no£ analyzed in this study.

By the end of the nineteenth century a number of
Americans had beéome acquainted with the ideas of Johann
Eriedfich Herbart which spread rapidly in this.coﬁntry. Imf
portant among: the Herbértian ideas was a scientific.study of
the best methods for'teaching and better organization of
classroom instruction. Under Herbart at the'UniversitY'of,
Jenalpractice schobl,'plans were carefully worked out for
each 1esson, and analyzed after the leséon was presented. ‘In
1892, students who had 'studied at Jena established in the
United Statés a "National Herbar£ Society, " which later be-
came the National Society for the Study of Education. This
organization, through‘its yearbooks, did much to spread the'
new ideas concerning education and teaching methods. By 1920,
the emphasis on teaching methods was’ noticed in the catalog
description of art courses. .

At that time, all students at one-fifth of the
schools were required to have some work in the study of meth-
ods of téaching public school art; wﬁile this was required
only of elementary teachers at Virginia Normal and Industrial
Institute,l and of art majors at the University of Kentucky.

At George'Peabody College for Teachers and at Mississippi

n . .
' Virginia Normal and Industrial Institute, Cataloque
for 1920-1921, p. 39.

5 )
University of Kentucky, Vol. XIII, No. 4, p. 130.
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Normal College methods of teaching art was offered, without
being specificaily required of any group of students.l

In 1930, elementary teachers at one-fifth of the
schools were required ﬁo have some work in the methods of
teaching art, while this was required of_art'majors at State
Teachers College, Hattisburg, Mississippi, and at George
Peabody College for Teachers.2 Also.requiredAat George fea-
body College for Teachers waé a course in‘hethodslof super-
vision in towns and citiés.3

In 1940, art majors at one-fifth of the schools, and
elementary teachers at one-third of the schools were required
to have some work in the methods and techniques of art teach-
ing. At Eastern Kentucky State College and at Texas College
~of Arts and Industries methods in art teaching was;offered,
‘but not required.4 |

lIn'l950) atvonerfifth of the schools work in art
teaching methods was offered but not required. Elementary

teachers at the University of Miami and at North Texas State

George Peabody College for Teachers, New Series,
Vol. VII, No. 4, p. 78; Mississippi Normal College, Vol. VII,
NO- 4[ po 38. . ! ’

2

State Teachers College, Hattiesburg, Miss., Vol. XVII,
No. 4, pp. 65, 66; George Peabody College for Teachers,
Vol. XVI, No. 2, p. 109.

3 .

Ibid. ' -

4 =

Eastern Kentucky State Teachers College, Vol. XXXII,

No. 6, p. 97:; Texas College of Arts and Industries, Announce-
ments for 1940-1941, p. ll6.
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College,l as well as art majors who were attending Eastern
Kentucky College2 were required to have some work in methods
of teaching art.
In 1960, at two-fifths of the schools work in methods

'.of teaching ar£ Qés offered without any redquirement being
specified. At‘one-fifth of the schools elementary teachers
were reéuired to have this'work-and at Easteranentucky Col-
lege énd.at the University of Texas i£ was required of art -

.3 |
majors. -. -,

As information regarding teaching methods and the

growth and development of children increased, the manufacture
of speciai tools, equipment, as supplies incréased. At the

- present time the production and distributioﬁ of supplies, in-:'
o ciuding art-supplies, for schools has become a major industry.
With the multiplicity of these'materials it became increas-
ingly necessary fof future teachers to learn‘what was avail-
. able and where it might be obtainéd, The g;eatest growth in
the number of courses which included'some study of this field

took place after the 1930's, although it was included in some

courses offered, but not required, as early .as 1920. At that

University of Miami, Bulletin, General Announcement
for the Academic Year 1950-1951, Vol. XXIV, No. 3 (Coral
Gables, Miami, Fla.: University of Miami, Apr. 15, 1950),
p. 174; North Texas State College, No. 212, pp. 92, 189.

2
Eastern Kentucky State Teachers College, Vol. XLII,
No. 1, pp. 78, 80.

3
Eastern Kentucky State College, Vol. XLIX, No. 1,
. pPp. 66, 92 Univgrsity of Texas, Part X, Number 5911.
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time} two schools offered the future teacher‘some organized
study of the physicalAmaterials involved in the teaching of
art. At Georgia Normal and Industrial College an elective
course includeq a study of shop equipxﬁent.l The same year a
_ course in Supervision of Public School Drawing offered at
George Peabody College for Teachers inciuded a study of draw-
ing suppliee and reference materials. "

In 1930, art majors at two schools were redquired to
~ have some knowledge of materials. At North Texas State
Teachers College one required oourse was designed to famil-
iarize students with the ways in which artists have used the
materials available in the public schools.3 Art majors at
George Peabody College for Teachers were required to have a
oourse'in Supervision of Art which included a study ofiﬂne
purchase, distribution, and care of supplies and equipment.
At.Virginia State'College at Ehie time,'elemenﬁary teachers
were required.to have a coﬁrse &hich emphasized the use of

various tools and materials suitable for the elementary

1 )
Georgla Normal and Industrlal College, Catalogue
1918 1920, p. 86.

2 :

George Peabody College for Teachers, Bulletin,
Announcement of College Year 1920-1921, New Series, Vol. VII,
No. 4 (Nashville, Tenn.: George Peabody College for Teach-—
ers, March, 1920), p. 80. : ' )

3 . ,
North Texas State Teachers College, No. 93, pp. 73,
75. :

4
George Peabody College for Teachers, New Serles,
Vol. XVI, No. 2, p. 109.
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grades.l At two schools, Georgia State College for Women and
BEast Carolina Teachers College, such work was offered, but
not required.2

In 1940, elementary teachers at one-fifth of the
schools were required to have some understanding of various
art materials. Art majors at Virginia State College were re-
quired to study the use of materials suitable for the public
schools.3 Study of equipment was offered, but not redquired,
at Eastern Kentucky State College4 and study of teaching mate-
rials, tools, prbcesses, and sources for art was offered at
the University of Kentucky.5

Elementary teachers at two schdols, State Teachers
College, Troy, Alabama, and Southeastern Louisiana College,
were required to have some knowledge of materials and equip-
ment in 1950.6 At the same time, art majors at two-fifths of

the schools were required to have courses which included the

lVirginia State College, Gazette, Catalogue 1930-1931,
Announcements 1931-1932, Vol. XXXVI, No. 2 (Ettrick, Va.:
The Virginia State College for Negroes, June, 1931), pp. 67, 68.

2
Georgia State College for Women, Vol. XVI, No. 4,
pP. 120; East Carolina Teachers College, 1930-1931, p. 98.

3
Virginia State College, Vol. LXV, No. 2, pp. 61, 104.

' 4Eastern Kentucky State Teachers College, Vol. XXXII,
- No. 6, p. 97. '

5 . .
University of Kentucky, Vol. XXXII, No. 6, p. 129.

. 6 "

-State Teachers College, Troy, Alabama, Vol. XXXVII,
No. 1, pp. 26, 39; Southeastern Louisiana College, Vol. VIII,
No. 3, pp. 78, 140.
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study of equipﬁent, literature, teaching supplies and materi-
als, as well as sources for these items. At the University
of Tennessee aﬁd George Peabody College for Teachers courseé
including such information were offered, but not~required.

In 1960, elementary teachers at almoét one-third of
the schools were redquired to have some kﬁowledge of materials
'ﬁnd equipment or literature in the field of art education.

At the same number of schools ﬁhis work was required of art
ma jors, while as many schools offered such work Without stat-
ing requirements for any specific group of students.

Froebel had introduced constructive work into the
kindergarten and had suggested that this kind'of activity be
used in somé of the higher grades, not to teach a tradé or as
training in sense perceptioﬁ, but as a form of educational |,
expression for the purpose of developing creative power in
the child. The scientific apprbach to education had led to
the development of a deeper study of problems in all subject
areas suitable for children, and the reasons for presenting
them. Experimental schools such as that established by Dewey
were,the'laboratoriesAin which the value of activities were
studied and énalyzed. By 1920, formal study of-thé selection
of art subjects and problems began to.appear in college cata-

logs. At that time, at East Carolina Teachers Training

University of Tennessee, Record, Announcement 1950-
51, Register 1949-50, Vol. LIII, No. 3 (Knoxville, Tenn.:
University of Tennessee, May, 1950), p. 138; George Peabody
College for Teachers, New Series, Vol. XXXVIII, No. 8, p. 57.
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School were required to have a course which included work
planned to cover the drawing and handwork suitable for the
elementary grades.l At Virginia Normal - and Industrial Insti-
tute at this time elementary teachers were required to have
experience in lesson planning, incldding the development of
conversation lessons on the subject to be taught‘.2 At two-
fifths of the Schools,'experience iﬁ the making of lesson
plans, or the planning cf courses of study was offered but
not required. Emphasis at this time was on individual prob-
lems, rathexr than on concepts or skills to be developed inl
the children.
| In 1930, art majors at one-fifth of the schools were
required to have some experience in planning courses of study.
This was also redquired of elementary teachers at Virginia
State College,3 and was included in an electi&e course at
Georgié State College for Women.
In 1940, the planning of individual units or lessons
was_not required at any of the schools, but was included in

courses offered at one-fifth of these schools. Examination

l : . .
East Carolina Teachers Training School, 1920-1921,
PP. 23, 39. '

2 ) .
Virginia Normal and Industrial Institute, Catalogue
for 1920-1921, pp. 40, 102. '

3 .
Virginia State College, Vol. XXXVI, No. 2, pp. 67,
68. . ’ ‘ ‘ ) o

4 ' ‘ ‘
Georgia State College for Women, Vol, XVI, No. 4,
po 120. *
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of courses of study and work with the larger content of art
was more noticeable at this time,‘being required of elemen-
tary students at Eastern Kentucky State Teachers College and
at the University of Miami,l and of art majors at Mississippi
Southern Collegé.2 This kind of experience was included  in
non—requirsd courses at East Carolina Teachers Coilege and at
George Peaquy College for Teachers.3

at the University of Miami and at Mississippi Southern
College elementary teachers were redquired in 1950, to have
some study coﬁcerning the content of the art course in the
éleméntary grades.4 Art majors at the University of Ken-
tucky and at Eastern Kentucky State Teachers College were
also required to examine courses of study.5 Such work was
included in a course offered, but not required, at George

Peabody College for Teac'hers.6

1 ‘

Eastern Kentucky State Teachers College, Vol. XXXII,
No. 6, pp. 56, 96:; University of Miami, Vol. XIV, No. 3,
p. 98. '

2 : .
Mississippi Southern College, Vol. XXVIII, No. 4,
pPp. 82, 83.

3 _

East Carolina Teachers College, Vol. XXXI, No. 2,
P. 71; George Peabody College for Teachers, New Series,
Vol. XXVII, No. 5, pp. 44.

4 :
University of Miami, Vol. XXIV, No. 3, p. 1l74;
Mississippi Southern College, Vol. XXXVII, No. 4, p. 1l44.

5 \

University of Kentucky, Vol. XXXII, No. 6, pp. 155,
157; Eastern Kentucky State Teachers College, Vol. XLII,
No. 1, pp. 78 8l.

George Peabody College for Teachers, New Series,
Vol. XXVIII, No. 8, p. 57.
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In 1960, future teachers at one-third of the schools
were reguired to have some experience in the selection of
subjects suitable for art work. At the University.of Ken-
tucky art'majors who pianned to teach in the secondary séhools
were required to éxamine courses of study.l At this school
an elective course included organization of school and com-
munity programs in art. At the remainder of the schools in-
vestigation was required of either courses of study or knowl-
edge and skills appropriate to elementary grades by students
who planned to teach in those Qiades. In.one—fifth of the
schools, elementary teachers were requi;ed to have some ex-
perience in planning activities, lessons, or units of study
in art. Almost one-third of the school catalogs stated such -
requirements of students who were majoring in art.

Closely related to the selection of Subjects and
problems fqr.individual lessons or units is the broader ques-
tion of curriculum, and the place of art in the schools. The
earliest study of curriculum grew out of the Herbartian ideas
of correlation, and later, the integration of the school pro-
gram. In 1920, at two schools, Mississippi Normal College and
George Peabody College for Teachers, courses which included a
study of correlating art with other subjects were offered, but

not required.

lyniversity of Kentucky, Vol. LI, No. 5, pp. 201, 204.

’Mississippi Normal College, Vol. VII, No. 4, p. 38;
George Peabody College for Teachers, New Series, Vol. VII,
No. 4, p. 80.
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In 1930,'one of the coufses required of both art ma-
jors and elementary teachers at State Teachers-college,mHat—
tiesburg, Mississippi, emphaéized the correlation of drawing
with other school subjects.'l At Virginia State College a
course required of elementary teachers gave training in in-
dustrial arts which were considered as closely integrated
with all other schc.)o‘l.work.2 At George Peabody College for
Teachers, art majors were required to have work which in-
~cluded the correlation of art problems with other_subjects.3

Elementary teachers at one-fifth of the schools were
requiréd in 1940, to have work which included a study of art
in correlation witﬁ‘or integrated with other school subjects.
At the same tiﬁe, such work was offered, but not required, at
the University of__Kentucky,4 and at East Carolina Teachers
College where an entire course was deyoted to the study of
art in the integrated program.

Ip 1950, only at East Carolina College were elementary

students required to have work which included a study of the

lState Teachers College, Hattiesburg, Miss., Vol. XVII,
No. 4, pp. 37, 66. ‘

2Virginia State College, Vol. XXXVI, No. 2, pp.‘67, 68.

3
George Peabody College for Teachers, New Series,
Vol. XVI, No. 2, p.l1l09.

4 - :
University of Kentucky, Vol. XXXII, No. 6, p. 1.28.

5East Carolina Teachers College, Vol. XXXI, No. 2,
p. 71. - '
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place of art in an . integrated prOgram.l At Eastgrh Kentucky
State Teachers College an understanding of the place of art
in the general‘curriculum of the elementary school by corre-
lation énd integration was required of aft ma;jors.2 At
one other.school; the University of Tennessee, such work was
offered witbout being specifically required of any group of
stud_ents.3 ‘At this time both elementary teachers and art
'education majofs at the Univérsity of Texas were réquired to
have a course in "Curriculum and Instruction in Elementary-
School Art," while tﬁé art majors were also required to ﬁavé
a course in “Curriculum and Instruction in Secondary-School
Art.“4 |

In 1960, at one-fifth of the schools both elementary
teachers and art majors were_reqﬁired to study the place of
.art in the curriculum. Art majors at Troy State College,
Alabamé, and at Eastern Kentucky State Teachers College were
requiréd to have work which included a study of art as part

5 :
of an integrated or correlated curriculum. At the same

lEast Carolina College, Vol. XLII, No. 2, pp. 75, 95.

2
Eastern Kentucky State Teachers College, Vol. XLII,
No. 1, pp. 78, 80.

3 .
University of Tennessee, Vol. LIII, No. 3, p. 246.
Athe University of Texas, No. 5008, pp. 20, 27, 54,

55.

5Troy State College, Vol. XLVI, No. 1, pp. 55, 57:
Eastern Kentucky State College, Vol. XLIX, No. 1, pp. 90,
92. :
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time one-fifth of the school catalogs stated that such work
Waé'offered,.but not specifically required.

FA direct outgrowth of the work of the nineteenth
century educators and philosophers as well as the experi-
mental studies carried on by psychologists was .the recogni-
t;oﬁ of the child as the center of the school. By 1920, the
needs,.intereéts, and development of children were used és
guides in the seléctipn of work to be present. This is re-
flected in course_descriptions which mention the study of art
invterms of the child's neéds. Students preparing to teach
in the elementary grades and studying at Virginia Normal and
Industrial Institute at this time were required to have a
éourse which included a consideration'of the ways in which
both drawing and handwork may be made to apply to the needs
andlinterests of the childrén in elementafy grades.;

In 1930, art majors at two schools were required to
have work which included a study of the use of art in rela-
tion to the needs of the éhild. At State Teachers College,
Hattiesburg, Mississippi, art majdrs were redquired to have a
course which included a study of the relatioh of art instruc-
tidn to the pupil's environment, the home commuhify and indus-

2 .
tries. Art majors at George Peabody College for Teachers

lVirginia Normal and Industrial Institute, Cataloque
for 1920-1921, pp. 39, 40, 1l02.

. ' . _
State Teachers College, Hattiesburg, Miss.,
Vol. XVII, No. 4, pp. 65, 66. '
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were required to have technical practice in vérious media
studied in ielation,to phe?dhild;s ihterests and standards of
'attainment.l | | ' ’

In 1940, both elementary‘educatibn students and art
majors were required at Georgia State College for Women to
have work which included.problems in color and design from
the standfoint of age, interests, and attainment level of
c‘hildren.2 At Mississippi Southerh College art majors were
required to have a course which included a study of the éims,
needs, and values of art education.S, An elective course at
East Carolina Teachers College at this time emphasized the .
teaching of art through interest-of children as opposed to
4

formal_isoléted art lessons.

Early in the 1940's two important studies focused at~-

tention on the place of art in education. The Visual Arts in
General Education, published by the Progressive Education As-

sociation, outlined the contributions which this organization

lGeorge Peabody College for Teachers, New Series,
Vol. XVI, No. 2, p. 109.

2
Georgia State College for Women, Vol. XXVI, No. 10,
pp. 67, 87. ) - e

3
Mississippi Southern College, Vol. XXVIII, No. 4,
pp. 82, 83.°

4 o ”
East Carolina Teachers College, Vol. XXXI, No. 2,
p. 71.
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: 1 _
felt should be made by the study of art. The following year,
the.Nétional Society for the Study of Education published Art

. . . . $ . ‘
in American Life and Education, containing articles on nearly

. - ) ' 2 . '
all phases of art education.  Later in the same decade

Lowenfeld's Creative and Mental Growth outlined the phases of

the child's growth in the arts, and the necessity for art in
the experience of.chivldren.3 This interest ih the function
of child art and the creative developmental levels of chil-
~ dren was reflected in courses required of future teadhers,
.Invl950; elementary teachers at East Carolina College and at
the University of Tennessee were required to have work which
included a study of children's needs, interests, activities,
and the nature and fﬁnction of their art.4 Art majbrs a£

- Bastern State College, Richmond, Kentucky, were redquired to
have work including programs of instruction related to the

developmental levels of the children, their needs and

_ lProgressive Education Association, ThHe Visual Arts
in General Education, A Report of the Committee on the Func-= -
tion of Art in General Education for the Commission on Sec-
ondary School Curriculum (New York: D. Appleton-Century
Company, Inc., 1940). _ :

2
. . National Society for the Study of Education, Forti-
eth Yearbook, Art in American Life and Education (Bloomington,
Ill.: Public School Publishing Co., 1941).

3
"Lowenfeld, Viktor, Creative and Mental Growth (New
York: The Macmillan Company, 1947).

4East Carolina College, Vol. XLII, No. 2, pp. 75, 95;
University of Tennessee, Vol. LIII, No. 3, pp. 243, 246.
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abilii;ies.l - Similar work was offered, but not required at
another one-fifth of the colleges.

In 1960, art majors at almost one-third of the schools
were required to have work in which they studied the teaching
of art in relation to the needs, interests, and developmental
levels_of children. At the same time elementary students at
the University of Kentucky and the University of Tenneesee
were required‘io’ﬁave some work in this area.2 Courses in-
cluding such concepts were offered, but not required, at
George Peabody College for Teachers.?

Near the end of the nlneteenth century, Binet had be-
gun to work on means of measuring intellectual processes and
by 1905 had developed a test which he revised in l908,land
again in 1911. During World War I, mental testing grew rap-
. idly through its use in the armed services, and educators be-
gen to recOgnize the value of wholesale testing. Among the
leaders in the field of mental measurements were Thorndike
and Judd,_under whose direction tests were made for élmost
every aspect of education. This growth in quantitative meas-
urement was reflected in college art education courses where-

the word, evaluation, began to appear.

1
Eastern Kentucky State Teachers cOllege, Vol. XLII,
No. 1, pp. 78, 80.

2
University of Kentucky, Vol. LI, No. 5, pp. 133, 204;
University of Tennessee, Vol. LXII, No. 1, pp. 129, 137.

3 ' : _ .
George Peabody College for Teachers, New Series,
Vol. IX, No. 2, p. 67.
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Specific study of ways and means of evaluating activi-
ties, mate;ials, and standards of attainment were first men-
tioned in 1930. At that time elementary teachers preparing
themselves at Virginia State College were reduired to have a
course which included an evaluation of art activities for ele-
mentary children.l Art majors at State Teachers College, Hat-
tiesburg, Mississippi, were required at that time to have a
course which included study of standards of attainment in
different grades,2 while those at George Peabody Colleée for
Teachers were required to study standards of judging the
quality of teaching as well as evaluation'of lessons observed
and taught.3 At East Carolina Teachers College an elective
course included work which would train supervisors to judge
materials and,texts.4

In 1940, no work in evaluation was required at any of
the schools in the study, although it was offered at one-
third of them. Art majors at one-~fifth of the schools were
required, in 1950, to have some experience in evaluating art

education concepts, art experiences, or art teaching. At the

1 - -
Virginia State College, Vol. XXXVI, No. 2, pp. 67,

68.

State Teachers College, Hattiesburg, Miss., Vol. XVII,
No. 4, pp. 65, 66.

3 | :
George Peabody College for Teachers, New Series,
Vol. XVI, No. 2, p. 109.

4 .
- 'East Carolina Teachers College, Twenty-first Annual
Catalogue, p. 98.
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- - .same time.students pPreparing to teach in the elementary
grades were required to ha&e such work at the University of
Tennessee_and at Southeastern Louisiana COIleg'e.l While it -
was‘not required, werk in evaluation was included in courses
offered at George Peabody College for Teacher_s.2

In 1960 at one-fifth of the schools future elementary
‘teachers were requlred to have some work in the evaluation of
art activities, materials, skills, ideas, and concepts. Art.
majors at another one-fifth of the schools were required to
have similar experience. At George Peabody College for Teach-
ers, such work was offered, but not ':required.3

In any field which develops as rapidly as has the
field of education, it becones neeessary that some study be .
made ef the basic philosophy'and theery of the subjeet, other-
wise, the student will acquire merely a group of unrelated
facts. With the changes which took place so rapidly near the
end of the nineteenth century It was essential that a philoso-
phy be stated'in line with the-new~knowledge. Writings by
Dewey and others helped state the educational philosophy

based on the new psychology and sociology. In the area of

1 , .
University of Tennessee, Vol. LIII, No. 3, pp. 243,
246; Southeastern Louisiana COIIege Vol. VIII No. 3, pPp. 78,

140.

2 .
George Peabody College for Teachers,. New Series,
Vol. XXXVIII, No. 8, p. 57.

3George.Peabody College for Teachers, New Series,
Vvol. IX, No. 2, p. 67.
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art education works by Read, Ziegfeld, Lowenfald, and other
writers clarified the theory and philosophy of this more
limited field.

| Work in the area of theery and philosophy of art edu-
cation was not meﬁtioned until 1930. At that time such work
‘was required of art majors at George Peabody Collegé‘for
Teachers and at the University.of Kentucky.l Future elemen-
tary teachers who attended Virginia Stata‘Coilege were also
required to have some study in this area.

In 1940, at one-fifth of the colleées, work in the
theory and philosophy of art education was included in non-
required courses. At that time elementary teachefs at East
Carolina Teachers College and at the University of Texas,3 as
‘we;l as art majors at Virginia State College4 were required
to have some work in £his area.

In 1950, elementary teachers were required at almost
one-third of the schools to have some knowledgé'of the theory

and philosophy of art education. At one-fifth of the schools

George Peabody College for Teachers, New Series,
Vol XVI, No. 2, p. 109; University of Kentucky, Vol. XXII,
No. 10, p. 73.

2 .

Virginia State College, Vol. XXXVI, No. 2, pp. 67,
68- ‘ ’ '

3
- East Carolina Teachers College, Vol. XXXI, No. .2,
p. 70: The Unlver51ty of Texas, No. 4003, p. 28.
4
Virginia State College, -Annual Catalogue Numbexr
1950~-51, pp. 61, 104.
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this was required of art majors, while at another one-fifth
such Qork was offered, but not specifically réquired.

Work was required in the area of philosophy and theory
of art education at the same proportion of schools in 1960 as
in 1950; at almost one-third of thé séhdbls this work was re-
quired of ‘elementary education students, while it was re-
quired 6f art majors at one-fifth; and offeréd, but not re-
quired at another one-fifth of the schools studied.

| In 1918, the Commission on the Reorganization of Sec-

ondary'Education'appointed by the National Education Associa-

tion publiShed their report, Cardinal Principles of Secondary
Education. In this report, they stated the objectives of the
secondary schools. This interest in stating the aims and ob-
jectives of a school program and of particular subjects is
reflecfed in the study of aims and objectives of aft educa-
tion, first mentioned in 1930. At that time elementary teach-
ers at Virginia State Colleéel as well as art majors at State
Teachers College, Hatﬁiesburg,'Mississippi, and George Peabody
College for Teachers were required to have courses which in-

cluded an examination of the aims and objectives of art educa-

' 2 : ,
tion. T

1 .
Virginia State College, Vol. XXXVI, No. 2, p. 67.
2 .
State Teachers College, Hattiesburg, Miss., Vol. XVII,
~No. 4, pp. 65, 66: George Peabody College for Teachers, New
Series; Vol. XVI, No. 2, p. 109. '
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In 1940, art majors at Virginia State College and at
Mississippi Southern COllegel were redquired to have some
study of the aims and objectives of art education while such
work was offered, but no£ réquired, at George Peabody College
for Teac‘hers.2 In 1950, however, no art majors were fequired
to have courses which included a study of the aims and objec~
tives of art education but elementary majors at the University
of Tennessee and at Mississippi Southern College were re-
dquired to have such work.3 The subject was included inicourses
notASpecifically required of students atuGeorge Peabody Col-
lege for Teachers.

In 1960, elementary teachers only at the University
of Tennessee were required to have work which included a

5 :
study of the-aims and objectives of art education. At the

lV_irginia State College, Vol. XLVI, No. 9, pp. 61,
104; Mississippi Southern College, Vol. XXVIII, No. 4, prp. 82,
83.

2 .
George Peabody College for Teachers, New Series,
Vol. XXVII, No. 5, pp. 44.

3

University of Tennessee, Vol. LIII, No. 3, pp. 243,
246; Mississippi Southern College, Vol. XXXVII, No. 4,
pp. 120, 121.

, George Peabody College for Teachers, New Series,
Vol. XXXVIII, No. 8, p. 57.

5 - : -
University of Tennessee, Vol. LXII, No. 1L, pp. 129,
137.
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‘ ' University of Alabama such study was inciuded in courses not
specifically required of future teachers.

In summary, it is seen that the field of education in
the United States was greatly influenced b& ideas from Europe,
as well as advanced knowledge in the field of psychology.
Experimentation and the application of new ideas was taking
élace at the beginning of the century, but these new ideas
were not widely accepted. Art education was influenced by
the changing .ideas in other areas of the broader education
' field,'és well as populdtion and economic pressures. Art edu-
cation courses of all types were required at one-~fifth of the
schools in 1910. This increased until 1960, when both art
majors and e;ementary teachers at three~fifths of the col-
’leges.were‘required to have work in art education and either
art majors or elementary teachers at another one-fifth of the.
schools were required to have some experience in the area.

At the remainder of the schools art education was offered,
but not required. | |

In 1910, the courses offered in art education were
based on the theory of mental discipline and the transfer of
traihing. Beginning in that decade, however, newer ideés in
educational'psychology g%Perally were reflected in the as-

pects of art education which were required of students.

lUniversity of Alabama, Bulletin, Catalogue Issue
1958-59 with Announcements for 1959-60, Vol. LIII, No. 5,
(University, Ala.: University of Alabama, May 4, 1959),
p. 28l. ‘
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By 1920, training schools had been established at

many collegeé and practice teaching and observation were re-
quired in art curricula at more than one-fifth of the schools
at this time. There was a slight decrease in this number in
1930, and in 1940, practice teadhing.and observation were not
required in any of the grt curricula studied. In_léSO, obser-
vation of.children at work in art waslrequired at one-~third
of the schools. 1In 1960, dbser&ation and practice teaching
in art were_required at more than one-fifth of the schdols.
It is probable that sﬁch experience was required at all of
the schools studied but not as a part of the art curriculum.
Careful study of teaching methods had been introduced by
Herbart and his followers and, in 1920, a study of art teach-
ing methods was requiréd at one-third of‘the schools studied.
The number of schools a£ which teaching metﬁods in art was
required remained the same in 1930, and increased in 1940, to
two-fifths of the schools studied. 1In 1950, the number of
schools requiring‘such-work had decreased to one-fifth of the
total. In 1960, a study of teadhing methods was required at
‘one-third of the schools.

| An ofganized study of the supplies, equipment, litera-
ture, and illustrative material éf'the art~field was first bf-
fered, but not required, in 1920. In 1930, at one-fifth of
the schools future teachers were required to have such work.
In 1940, the number had increased to one-third of the group.

By 1950, students at more than one-half of the schools were
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required to have some knoﬁledge of art materials and equip-
ment. The number remained the same in 1960.

Following Froebel, scientific study of the develop-
ment of the child and suitable problems to aid in that devel-
opment was carried out in the experimental schools. As a re-
Sult of knowledge in this area, students in 1920, were re-
quired to have work which included the selection of problems
| and subjects to be taught in the field of art. At that time,
such work was offered at two-fifths of the schools studied,
but required at only ope. In 1930, at more than one-fifth of
the schools, some students were réquired to have experience
in planning courses of study. In 1940, the number of schools
where such work was required had decreased to two. In 1950,
the number of schools at which students were redquired to
study the content of art courses had increased té more than
one-fifth of the total. 1In 1960, prospective teachers at
one~third of the colleges were required to have some experi-
ence in.the selection of work suitable for art activities.

An outgrowth of the Herbartian idea of curriculum re-
sulted in the study of correlation or integration of art with
other subjects being offered, but not required, at two
schools in 1920. By 1930, students at more than one;fifth of
the colleges were required to study the correlation of art
with other subjects. 1In 1940, elementary teachers at one;
fifth of the schools were required to study art in correla;

tion with or integrated with other school subjects. At this
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time there appeared the idea of studying_art as part of the
curriculum without-specifying correlationland integration.
In 1950, study of the place of art in the curriculum was re-
dquired at one-fifth of the schobls, only one of which men—.
tioned the integrated program. In 1960, both eleneptary
teachers and art majérs at oﬁe—fifth of the collegés were re-
quired to study the ﬁlace of art in the curriculum, with only
two school catalogs mentioning the integrated or correlated
curriculum.

| Following the development of chila study in education
there was more emphasis on the use of subjects to meet the
child'é needs and interests. Study of the use of art in
terms of the child's needs or stages of development was first
mentioned in 1920 when elemeﬁtary teachers were'required to
have such work at one school. In 1930, art majoré at two
schools were required to have wofk‘Which included a sﬁudy of
the use of art in relation to the needs of the child. In
1940, one-fifth of the schools offered work emphasizing this ‘
area, although it was required of students at only'two
schools. 1In 1950, some students at one-fifth of the schools
were fequired to have such study, whilé in 1960, such require-
ments were made of students at more than one-third éf the
colleges studied.

Growth of reliable means of quantitatively measuring

mental development and aptitude resulted in.an increased in-

terest in evaluation in all fields of education. In 1930,
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students at one-fifth of the colleges were required to have
work which included a study of means of evaluating artAactivi~
ties, materials, or standards of attainment. In 1940, this
was not required, but in 1950, at oné;fifth of the schools
students were required to have exéérience in evaluating art
education concepts, art éxperiences, or art teaching. ‘In
1960, students at two-fifths of the colleges were required to
have such experience.

Changes in the field of education resulted in a new
philosophy and theory of education generally and in specific
areas such as art education. In 1940, at one-~fifth of the
schools, study in the area of theory and philosophy of art
education was offered, and was required at two of the éol—
leges. 1In 1940, the number remained the same. Elementary
teachers at almost one-third of the colleges, and art majors
at one-fifth of the dolleges were required to havé such work
in-1950. 1In 1960, the same proportion of colleges required
work in the field of the theoryAand philosophy of art educa-
tion.

Following the publicétion of the Cardinal Principles

of Secondary Education by the National Education Association

there was a close examination of the aims and objectives of
all areas of education. The aims and objectives of art educa-~
tion was first mentioned in 1930, when students at one-fifth
of the schools were requifed to have courses which included

this area. In 1940, the number of schools at which such work
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was required had decreased slightly, remaining the same in
41950. In.1960, teachers at only onetschool were redquired to
have courses including a study of the aims and objectives of
art education.

Economic conditions of the 1940's are reflected in
the decrease in the size and scope of art education in 1940.
The early 1940's found the country engrossed in an all-out
war effort which delayed somewhat the application of new
ideas in art education. The decade from 1950 to 1960, how-
ever, saw a renewal of growﬁh in the field of art education,
which is continuing. |

Art education is tﬁe final area investigated in this
- study and here, as in the fields of appreciation and history
of art, drawing and painting, design, and crafﬁs, noticeable
changes have taken place. In the final chapter of this
investigation a comparison has been made conqerning the
growth which has occurred in these areas, and some of the

factors leading to these ddvances have been indicated.



CHAPTER VII

CHANGES IN THE AIMS OF EDUCATIONAL PROGRAMS IN ART

AT FIFTEEN SELECTED SOUTHERN COLLEGES

Restatement of Problem .

The purpose of this investigation.was to discover
whether over the last sixty years art cﬁrricula which are re-
quired in the training of teachers have changed to meet the
needs of the middle class. Consequently, do these curricula
represent an increasing number of concepté and skills which

are associated with the middle class frame‘of reference?

Summary

In this investigation, a study was made of the changes
which have occurred in the art training of prospective teach-
ers. The concepts and skills that were examined were grouped
under five headings: (1) art appreciation and history of art:
(2) drawipg, painting, graphics, and sculpture; (3) design;
(4) crafts; and (5) art education.

In the étudy of art appreciation and of the history
of art it was found thaE greater specialization is taking
pléce than at the beginning of the centu?y. The picture study-

approach to art appreciation proved to be too limited and was

138
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abandoned . for work inithe criticism, evaluation,'and analysis
of art. At the same time, products of industrial design were
' being recognized as legitimate objects for study. Recently,
in general educatron courses visual arts have been combined
With other art forms so that appreciation of the humanities
may be emﬁhasized. |

In the fields of drawing, painting, sculpture, and
graphics 'a move from emphasizing representation of the sub-
~ ject to composition has been made. Certain basic concepts
have been required throughout the sixty-year period, although
some fields have had only short periods of popularity. While
there has been an increased amount of experimentation with
art media, interest in the developmenr of the individual has
led to the concept of encouraging student expression apd
creativity through art. In both'print—making and sculpture
there has been a change from the simple hobby-type program.
toward a more serious study of the media.

The area of design continued to grow in importance
after 1920, when study of the art elements and principles was
introduced into the curricula. Color has been included in
course offerinés at a growing nﬁmber of schools and is” stud-
ied in a more sophisticated manner than heretofore. The study
of both advertising design and lettering‘skills was required
of elementary teachers at a growing number of colleges until
1940, after which time art majors rather than elementary

teaching majors were redquired to have experience in these areas.
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One of the eérliest crafté to be included in the cur-
ricula was ceramics in which the emphasis changed from china
painting and clay modeling to experimentation with the media.
Instruction in Qeaving has changed from problems that con-
sisted of simple weaving and knotting to complete courses in
tﬁe proéesSes of weaving. Somg.craft.areas such as basketry,
leatherwork, woodwork, bookbinding, and puppetry appeared
only 5riefly in the curricula. ‘Metalwork and jewelry which
first abpeared in 1940, were-being required at increasingly
greater numbers of schools. The latest craft medium to be
included was plastics.

Art education first appeared in the college catalog
descriptions as a means of mental discipline and bf learning
by transfer of training, but this idea did not continue after.
the second decade of the present century. Until 1930, prac-
.tice teaching and the observation of children was part of.the
art curricula; after that time, howéver, these experiences
apparently became part of the offerings of the education de-
partments. Art methods courses along with those studies which
emphasized the correlation and integration of art with other
areas of learning reached a péak in 1940. By 1960, courses
in art education that were required to train teachers in:
cluded a knowledge both of the supplies, equipment, and lit-
erature in the field of art and'of the interesté and creative
developméntal le&els of children. Finally, there was an in-

crease in the number of. colleges at which future teachers



141
were required to have some knowledge of the theory and
philoSophy of art education and a decrease in the nunber of
those colleges that required the aims and objectives of art

education.

Findings and Conclusions : <

In nearly all areas of art it was discovered that

more courses are now beiné offered than at the beginning of

the century. The change helped to bring about more speciali-
| zation within each field of art. The increése of courses
would Support the hypothesis that the needs of the middle
class are being met. Specialization in art education would
- suggest that various phases of art are being examined more
carefully than in the past. Throughout the time covered by
the investigation there have been courses offered which had
short periods of popularity and then were dropped from the
curricﬁla.’ Such courses, it would appear, were those which
wére based on popular activities and because of ﬁeeting a
temporary need it would seem, therefore, to substantiate the
proposal that art education is becoming a utilitarian course
of study.

Curricular offerings dealing with experimentation.
with art media, the use of art as a means of expression, and
the emphasis on the dévelopment of creativity within the in-
dividual have increased over the last éixty years. These

trends emphasize the need not only for creative activity by
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students but also for understanding a broad concept of art
and its place in the life of the individual.

In the field of drawing and painting the emphasis has
moved steadily from the narrow approach 6f representation.to
the broader concepts of composition and expression through
the use of art ﬁedia. Print-making and sculpture which first -
appeared in course descriptions as leisure time activities
have developed into courses oriented toward a professional
approach. While, in light of this change, the courses would
not be of interest to great numbers of peéple, ﬁhe change of
emphasis does represent a wider scope of skills to the stu-
dents who are enrolled. Also, the professional approach is
more closely related to the needs of the middle classes than
to the wealthier groups.

In the field of design, emphasis has moved from the
creation of ornaments and decorations to the stuay of forms,
materials, and the function of the object being designed. 1In
increasing numbers of colleges design ig'taught through a
study of the art elements and principles. Of particular in-
tereét is the fact that objects of everyday use as well as
paintings and sculpture'are,analyzed and criticized. Thus,
design has become a field of study which is useful to every
student, rather thén to just a few.

In nearly every area of crafts there has been a move- .
ment away from dilettante exercises toward a deeper under-

standing of the materials and toward problems which include
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experimentation and design. This trend definitely supports
the hypothesis that art education programs are becoming use-
ful tools for meeting the needs of the middle class. The '
fact that maﬁy of the craft problems are professional in
nature suggests that while such work.m?y not be of interest
to a majbrity Qf the students it does provide a deeper under-
standing of the skillé and concepts involved. New materials
have been included in the craft studies as they were discov-
ered, thus broadening the field of skills being taught.

The number of areas included in the study of art
education increased during the twentieth century from a few
drawing courses at the beginning of the century to work which
would equip the student with a kﬁdwledge of supplies, equip-
_ment, and literature in the field of art:; with a thorough
knowledge of the creative developmental levels of children:
and with skills in handling art materials. There was a defi-
nite increase in the breadth of concepts and skills to be
acquired. . Evaluation in the area of art education has
changed from a study of standards of attainment to an evalua-
tion of art activities and materials in terms of the develop-
ment of certain skills and concepts. There was also an in-
crease in the number of schools at which a knowledge of the
.,theory and philosophy of education was required. These
changes in the study of art in education support the hypo-
thesis that concepts and skills which are included in the art
curriculum héve been changed to meet the needs of the middle

class.
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