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THE HIGH SCHOOL PRINCIPALSHIP IN SOUTH CAROLINA
CHAPTER I
INTRODUCTION OF THE PROBLEM

Qur schools are social institutions which are generally ex-
pected to be instrumental in fostering and perpetuating our democratic
way of life, This is, of course, but one of their many functions, In
recent years there have come demands for an increase in the quality and
quantity of the education we should try to provide for all children.
There are many who believe that improvements in education in the years
ahead will be made at the building or attendance unit level, If this
is true and demands are to be met successfully, it will be essential to
have a high level of leadership in each school,

Recent developments have led to the necessity for tfaining ad-
rinistrators for our secondary schools in terms of (1) the increased
size and the resulting complexity of the schools and the resulting prob-
lems of management, (2) the increased availability of professional in-
formation and techniques of secondary school administration, (3) the
expanded scope of the program of secondary education, (4) the change
in the nature of the high school student body, and (5) the changing
attitude of the people regarding their expectations of the secondary

school,.
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It would seem that the present role of the principal is now re-
quiring persons with keen understandings and forthright professional con-
victions. The tremendous growth of our schools has demanded that the
principal devote less of his time and energy to discipline and record
keeping and more of it to the planning and directing of programs designed
to promote the maximum development of all pupils and a wholesome working
relationship with the staff. To provide, by means of management and or-
ganization, the conditions under, or the facilities with, which the
educative process may go forward effectively is an ever present challenge
to the Secondary-school Principal.

Programs such as those developed under the auspices of the South-
ern States Cooperative Program In Educational Administration are a part
of the tremendous effort to bring Southern standards of education closer
to the level of the nation as a whole. Some of the accomplishments are
revealing, as well as spectacular, when measured against previous regional
efforts and impressive even when compared with those for the rest of the
nation. In the South a dual system of schools has been provided under
the doctrine of "separate-but-equal' facilities for the Negro. However,
it has been only in recent years that attempts to provide "equal" facil-
ities have been made. South Carolina's ex=Governor James F, Byrnes has
stated, "To meet this situation we are forced to do now what we should
have been doing for the last fifty years."l It has been generally ac-
cepted that Negro education in most of the Southern States has not been

supported to the same degree as education for the majority group, but

lsouthern Schools: Progress and Problems, Southern Education
Reporting Service, Nashville: 1959, p. 2.
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increased attention Las been focused upon providing greater educational
opportunity for Negroes as a result of the actions of Federal courts
during the latter part of the 1950's.

South Carolina's answer to the problem, which it faced, was a
giant program of reorganization and consolidation. This program was
initiated in the year 1951 and has not yet reached its completion. At
the time of its inception the state had more than 1700 school districts
and as a result of the program of reorganization and consolidation it now
has only 107 school districts.l Some have felt that this was done to
avoid integration; however, the end result has provided better schools
for both Negroes and whites. The sizeable decrease in the number of
school districts has necessitated the consolidation of a great number of
small schools into much larger units. These newer and larger units called
for principals with much broader educational insights, more extensive pro-
fessional training, and qualities of leadership than were heretofore re-
qQuired,

South Carolina, along with the majority of the states, has exper-
ienced a great increase in the number of children attending her secondary
schools. It is expected that the years immediately ahead will in turn
bring about an even greater inérease in the secondary school populatione
Studies also reveal that our children are remaining in school longer and
are enrolling in greater numbers., The Southern Reporting Service wrote:

Whatever else--good or bad-- might be said about Southern schools,

they certainly have not lacked for customers in recent years. From
tiny Delaware, at the northeastern tip of the Southern crescent, to

lResearch Bulletin of The National Education Association,
XXXVIII, No, I, (February 1960), p. 16,
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mighty Texas on the southwest, the story has been wirtually the
same: Booming enrollments and increasing attendance--both substan-
tially in excess of mere population gains., There are exceptions to
tl}e rule1 but the exceptions heighten rather than lessen the big
picture.

All of the foregoing factors contribute to the need for school
principals who are able to administer schools of a size far larger than
those which have been provided throughout most of South Carolina's his-
tory. The responsibility for assuring an adequate number of such princi=-
pals must of necessity rest upon the state.

Until recent years virtually no official attention nor sanction
has been given to the position of the high school principal in South Caro-
lina. In many insta.nces he was merely the head teacher or the position
was not clearly defined, Even now in many instances the functions or re-
sponsibilities of the position are vague and follow no specific pattern. .
It is apparent to those who have been interested that the position of the
principal and the professional improvement of Negro teachers in Ageneral
have experienced a tremendous upsurge in recent years. One of the fac-
tors associated with the increased professional stature of the principal-
ship has been the elimination of the many small high schools., In most
of these situations the principal was expected to carry almost a full load
of teaching and had very little time if any for the supervision of teach=-
ers and the improvement of the instructional program. Today, he is much
more likely to have training in administration, not be assigned to teach,

and to have time to encourage and work with his staff. In speaking of

professional improvement Kirk stated:

lop. Cit., p. 16.
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Improvement in the professional qualification of Negro teachers
during the last decade has been phenomenal. During the 1946-47
session only 32 per cent of South Carolina's 5,732 Negro teachers
held the bachelor's degree and less than two per cent held that
of the master's, During the 1956=57 session 92 per cent of the
7,754 teachers held the bachelor's degree and 13 per cent held
that of the master's, Judging from recent college enrollments,
the percentage of Negroes holding undergraduate and graduate de-
grees is undoubtedly even more impressive. Significant as is the
improvement in professional qualifications, of even more signifi-
cance is the fact that Negro principals and teachers are not con-
tent to rest on the laurels of degrees earned. They are constantly
seeking further self-improvement through workshogs, professional
organizations, and ineservice training programs.

The desire on the part of Negro teachers and principals to ime
orove themselves, as well as the need for better trained educational ad-
ministrators, has not been unnoticed nor unheeded. Since June, 1953, the
Southern Education Foundation has lent its support to the regional effort
to improve the quality of leadership at the level of the local school in
fourteen Southern States. The undertaking, which originated with the
State Agents for Negro Schools (men who are primarily concerned with Negro
education at the state level), is known as the Principal's Training Pro-
gram. It has provided opportunities for professional development in both
state and regional programs for more than 3,000 different principals of
Negro schools of the South. The program has been operated through worke-
shops and summer sessions serving the entire Southern region and by full-

year fellowships at six university centers.?

lKirk, Fo. M. Report of The State Superintendent of Education,
State of South Carolina, 1957=58, Pe 3le

2Solomon, We B« "Origin of Regional Research-Leadership Programs,"
Palmetto Education Association Journal, X, (March, 1959), pe 9e
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Statement of the Problem

The problem of this study is three-fold:

1. To identify the professional characteristics of the
Negro Secondary Principals of South Carolina

2. To identify their immediate and potential problems; and

3. To develop suggestions for their continued professional
improvement,

The first of the sube-problems is further divided into an identifi-
cation of the following characteristics of the Negro principal by size of
school administered: tenure, salary, training, experience, time spent in
various aspects of their professional duties, and administrative practices
and pertinent professional beliefse

The second sub-problem includes a determination of pressing probe-
lems recognized by the principalse It is also concerned with their analy-
sis of the problems they anticipate as attempts are made to improve the

educational program and upgrade the staff,

Limitations for Study

ThiS problem will be limited to a study of the principals of
State Accredited Negro High Schools as listed in the 1959-60 School
Directory of South Carolina.

For the purpose of this study certain terms are defined as fol=-
lows:

"Certification” is the act, on the part of the state department

of education, of granting official authorization to persons to accept em-
ployment in keeping with the provisions of a certificate,

"Curriculum” is the courses and planned experiences which a
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student has under the guidance of the school.
"Enrollment™ is the total of all pupils who are registered in
a school during the school term.

"Professional Preparation" is the total formal preparation for

teaching that a person has completed,

"Professional Experience" includes the aggregate of his experie-

ence in positions involving educational activities,

"Secondary Principal™ is an administrative and supervisory offi-

cer in charge of a high school, giving to administrative duties full time
in large public high schools and usually carrying a teaching lead in

small ones,

Procedure and Sources of Data

The principal source of information for this study was a printed
questionnairel which was sent to each of the 142 Secondary Principals in
South Carolina. Questionnaires were sent on March 29, 1960, to each of
the said principals who were listed in the School Birectory of South Carce
lina for 1959-60 and designated as principals of State Accredited Negro
High Schools,

Enclosed with the questionnaire was a letter of explanation2 and
a letter3 of endorsement for the study from A. B, Hair, Jr., State Agent
for Negro Schools of South Carolina. Om April 26, 1960 a follow-up
1etterh requesting the completion and return of questionnaires was sent

to each of the principals who had not responded by returning the completed

questionnaires,
1Infra,, Appendix, 2Infra., Appendix.

3Infra., Appendix. hInfra., Appendix,
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Other sources of information were reports and bulletins from
the State Department of Education of South Carolina, Research Bulletins
from The National Association of Secondary School Principals, The Office
of Education of The Department of Health, Education, and Welfare and The
National Education Association. Additional information has been utilized
in this study which has come from unpublished dissertations, microfilms,
abstracts, and other professional books, bulletins, and periodicals which
have given some time to the study of the secondary principalship. There
were two dissertations in particular which have been utilized in this
study based upon the study of the principalship in the states of Oregon
and Kentucky., Attention will be given to these by comparing their data

with that found for South Carolina,

Treatment of Data

This study was based upon information received from 80 of the
1l Negro principals to whom questionnaires were sent, The first 0
questionnaires which were received were tabulated and analyzed, The
next 20 were alsc tabulated and t'he results added to the first 60 making
a total of 80, A Chi-square was computed to determine whether or not
the addition of the 20 questionnaires significantly modified the results
of the first 60, A value of 2,222 was obtained and this was not signifi-
cant at the 0,0l level of significance. Even though it was seen that 60
returns were apparently a sufficiently representative sample, the 80 re-
sponses were used a2s a more comprehensive sample, |

The data received were tabulated as to frequency of occurrence,
Some portions of the data were compared with the recommendations of au-

thorities in the field. Other portions were compared with the findings
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from other studies of the principalship or other facets of such studies

which are found in the present study.

Yalues of the Study

An accurate picture of the current status of the principalship
will be of value in improving the formal training and professional experi-
ences which are so essential for those whc are to serve in these posi-
tions. It is also desirable to identify many of the crucial problems
vwhich interfere with the high school principalts proper function as an
educational leader in his position.

This study should help in the following ways:

1) Aid principals in making comparisons with others in similar
positions and with similar responsibilities.,

2) Help superintendents and boards of education to be more ob-
jective in selecting high school principals and in delegating responsibil-
ities and authority to them.

3) Assist the State Board of Education to be more realistic in
the continuous evaluation of its certification program.

L) Serve training institutions which train educational adminis-
trators to design programs based on the revealed needs of today's princie
pals,

5) Suggest some new directions of emphasis for the Southern
Education Foundation and other agencies which have demonstrated an inter-
est in training educational administrators through their financial
support for programs designed for this purpose.

6) lastly, the study should be of vaiue for subsequent studies

which may be made in this and other statess



CHAPTER IT
SURVEY OF RELATED LITERATURE

Prior to the early 1920!'s few studies had been made in the
United States which were concerned with the status of the secondary
principale Such studies as were made concerned themselves with investi-
gations in particular sections of the country or on a nationwide basis
with no statewide studies being present. A study was made at Iehigh
University which involved the analysis of more than 2,000 statements
from lay public, teachers, students, and administrators concerning the
responsibilities of secondary principals and the conclusions which were
reached were as follows:

From a list of fifteen duties suggested, the first three duties rated
in the order of importance were 1) leadership in the professional ime
provement of the staff; 2) improving the classroom instruction; and
3) building and improving the curriculum.l .

In a study to determine "Certain Critical Requirements For the
Secondary School Principalship As Perceived By Secondary School Teachners
In The Metropolitan New York Area," Clarke reports his findings as follow:

1., Teachers perceive the overall behaviors of the principals as being
significantly effective.

2, Teachers regard the areas of the principal's gctivity, arranged
in descending order according to the number of behaviors reported

as consisting of relationships with 1) teachers, 2) students, 3)
parents, L) superiors, and 5) community.

1ng Study of The High-School Principalship in Pennsylvania,®
The Bulletin of The National Association of Secondary School Principals,
XXXV1l, December, 1953, PPs LiB=120.

10
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3+ The most important area of the principal's activity is his re-
lationships with teachers, and his behavior in teacher-principal
relationships is of major importance to the successful accomplishe
ments of his jobe

Lhe The most important abilities which the principal requires for
successful relations with teachers appear to be 1) the ability
to give praise and recognition unstintingly when deserved, 2) the
ability to feel genuinely appreciative of the value of teacher's
contributions to the educational program of the school, and 3)
the ability and desire to help teachers become more effective,

Se. The principal is found to be significantly effective in his
supervisory relationships and particularly in providing teachers
with commendation when deserved, and assisting them in employing
effective methods, materials and techniquess

6. The principal is regarded as significantly ineffective in uphold-
ing the dignity of teachers before others,

7« The most frequently reported critical requirement concerned the
principal!s efforts to maintain student discipline,

8¢ Teachers are greatly concerned about the problem of student dis-
cipline and expect firm action from the principal in maintaining
proper standards of behavior along with strong support of teachers!
disciplinary efforts.

9« Principals in New York City schools are perceived by teachers as
being significantly more effective than their suburban counter=
parts in their supervisory functionse.

10s No significant relationships were found between the perception
of the quality of the principal!s behavior and any of the per-
sonal or profeisional factors in the background of the teachers
or principalse :

The prinecipal should be a leader who believes in helping teachers
find incentive through the discovery and utilization of their talents and
special interests, He should encourage self-discipline in teachers so
that they may become responsibility accepting individuals instead of cogs
operating through imposed regulations or authority. He is charged with
stimulating the growth of his teachers through his keen understanding of
their several abilities, He may do this through his promotion of study
programs, study committees for self and school improvement and $y inter-

school visitation.

1Clarke, Sanford, "Certain Critical Requirements For The Second-
ary School Principalship As Perceived By Secondary School Teachers In The
Metropolitan New York Area," Unpublished #d.D. dissertation, New York:
College of Education, New York University, 1958.
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One of the earlier writers who noted tnis trend was Cubberly
who wrote in 1923, "Many principals give their time almost entirely to
administrative duties and do little supervisory work. The latter ought

nl A number of writers support the

to be their most important function,
findings of Cubberly in their reports on the subject.

Oﬁe of the classic studies of the secondary school principalship
was made by Eikenberry in 1925, His information was secured from ques-~
tionnaires which were sent to three thousand principals of fully accred-
ited high schools throughout the United States, the_fo;ty—eight state
superintendents and commissioners of education, heads of departments of
schools of education in all state universities, all other colleges and
universities known to offer professional courses for high school princi-
pals, and a random selection of all other colleges and universities. The
high schools chosen were selected at random from almost ten thousand of
the United States Bureau of Education mailing lists. The purpose of the
study was to determine the status of the principals who were administer-
ing fully accredited public high schools, especially with regard to aca-
demic and professional training, educational experience, state and local
requirements, salary, sources of supply, duties, and responsibilities.
The following major conclusions were reported:

1) The prospective principal should have as a basic training a four-
year course in a standard college or university. During this basic
training period he should major in one of the subjects taught in high
school and minor in sociology or education. The work in education

should be the same as that required of prospective high school
teachers.

2) ' The high school principal should have at least two years of exper=
ience in a public high school of moderate size where he should learn

lcubberly, Elwood P. The Principal And His School, New York:
Houghton Mifflin, 1923, p. 28. '
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something of the details of organization and administration of the
school and have some participation in community activities.

3) A third prerequisite for one entering the high school principal-
ship should be a full year of graduate study devoted wholly to pro-
fessional subjects,

L) The prospective principal should serve a full school year as an
assistant principal in a public high school where he assists in the
usual pre-school activities,

5) The student principal should teach two or three classes in order
to apply the theory he has learned during his year of graduate study
and because he will probably teach some subjects after becoming a
principal., However, the major part of his time should Ee free to
assist the principal in administration and supervision.

A study was made by Farmer in 1926 to determine the function of
the high school principal regarding the selection and retention of teach-
ers, The study was based upon the data received from one hundred and
sixty high schools in West Virginia and from eighty-two selected among
the states along the Atiantic Seabcard. The important findings were re-
ported as follows:

1) Sixty-two per cent of the principals of West Virginia, not under
the direct supervision of superintendents, had the right to say what
teachers should be employed. This was qualified, however, by saying
that in many cases the boards of education were willing to listen to
the principal's recommendations as long as some of their relatives
or friends were not candidates for positions. It was suggested that
state laws should delegate to those principals power to select and
dismiss teachers,

2) Twenty-eight per cent of the principals in West Virginia control-
led the employment of teachers as against twenty-five per cent of
the principals located on the Atlantic Seaboard., However, many of
the principals who did not have privileges of approving teachers for
schools had considerable influence with their superintendents in the
selection of candidates and were satisfied with things as they were,
The investigator recommended that superintendents should delegate
the power of selection of teachers for their building to the prine
cipals of the building,?

1E:Lkenberry, D. He "Status of The High School Principal,®
United States Bureau of Education Bulletin, Number 24, (Washington:
Government Printing Office, 1925e)

21*"armer, John Dunn, "The Function of The High School Principal
in Selection and Dismissal of His Teachers," (Unpublished Master!'s Thesis,
Ohio State University, Columbus, 1926), p. 83.
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In 1957, French et al wrote the following regarding the high
school principalship as a specialized type of educational administration:

The school principalship, whether elementary or cecondary, is perhaps
the most important administrative position in our school system,

This statement assumes that the purpose of the educational adminis-
tration is to organize and manage the education of pupils, that this
process will be centered in what we call schools, and that someone
(the principal) will be in charge in each school who will work under
the general direction of the superintendent's office. The most im-
portant element in the job of educating pupils is the quality of
teaching service provided. The next most important element is the
quality of administrative service provided in the school.

Never before has it been so important that those who organize and
administer secondary education in the United States have the highest
degrees of professional competence. Changes in social and economic
conditions have increased the pressure on conventional secondary
education and schools. An institution under pressure always needs
daring and farsighted leadership. Many high schools in the United
States have had such leadership and are changing their philosophy
and their practices and procedures. Many have resisted change, and
many, in making changes, have floundered about to a greater extent
than seems necessary. High school principals and students of sec=-
ondary school administration who aspire to become principals need a
more highly specialized and at the same time a more comprehensive
professional education than ever before.l

As a leader of the instructional staff and the community, the
principal is in need of the qualities sought in all teachers. He should
be respected for his general scholarship and for his special competence
in at least one area of learning. Frick in writing of the qualifications
of a high school principal states:

The principalship cannot be practiced in a vacuum, nor can the school
of which he is principal operate in a vacuum. It must operate within
a culture and, if he is to provide leadership in %“e operation of the
school, the principal must possess high qualifications in several
basic respects. First, he must understand thoroughly the culture--~
its problems, alternatives, and commitments--in which he lives and
works. Second, he must have a thorough understanding of the appropri-
ate role of the school in that culture. Third, he must have skill

in interpreting to laymen in his community. Fourth, he must be able

lrrench, Will, Hull, J. Dan, Dodds, B. L., American High School
Administration, New York: Rinehart & Company, 1957, DDe 21-22
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to help teachers and other school personnel in identii‘ying their
problems and in plannin, % to meet those problems in relationship to
the role of the school,

Henderson studied school-community interaction. Schools of
twelve democratic and twelve authoritarian principals were examined in
terms of school-community interaction. It was concluded from this study
that the teacher'!s feeling about the community was uninfluenced by
changes in the principalts behavior. Interaction of the school with the
community and of individual teachers with the community was also unaf-
fected by principal behavior.?

The supervision of instruction is considered by most authorities
as one of the main responsibilities of the principal. In considering how
principals might become maximally effective in supervision, Holmes wrote:

1) The most important phase of a principal's work is the supervision
of instruction, for it is through this responsibility that he reaches
the students and insures their proper development. I like to feel
that supervision takes on a much broader meaning than the mere obser-
vation of classroom teaching; that it means assistance given the
teacher in all aspects of his work--classroom, extracurricular, ine-
formal contacts with pupils and guidance. It means the constant and
conscious effort to see that the growth of the students is continually
nurtured.

2) A principal must budget his time and strive to live within that
budget. Some of the many administrative details may be delegated;
others, of necessity, must be cared for by him as they arise, It is
the job of the principal to set a time schedule and follow it as far
as practicable, realizing that it will be possible to stay only
within reasonable distance of it. He, too, must determine the rela-
tive importance of certain administrative tasks as compared to the
supervisory works.

3) Just as the principal expects the teacher to have a lesson plan,

lFI'le Herman L. "Qualifications of a High School Principal,!
The Bulletin of the National Association of Secondary School Principals,
XXXVIII, (March, 195L), Pe 33e

2Henderson, Lee Go "A Study of Certain School-Community
Relationships With Special Reference To Working Patterns of School Prin-
cipals.," Unpublished Ed.D. dissertation, Gainsville: College of Educa-
tion, University of Florida, 1955,



16

so should he have a plan for supervision. This should be a plan for
his general program and one for each teacher. A supervisor should
never visit, confer or take any other supervisory action without
knowing in advance, (a) what he hopes to accomplish by such action,
(b) how he will proceed, (c) what tools he will need, and (d) what
he will do in the way of follow-up. The principal needs to know
the teacher, what kind of preparation he has, what his experience
has been, what type of relationship he has to his pupils, if he is
dynamic or lazy, if he is interested in people, and what is his
history as far as his work in the particular school is concerned or
with the problem at hand. The principal should familiarize himself
with the records of previous visits, conferences, etc,

In reporting on the Grand Rapids School Survey, Jacobson, et
al, related the following:

In the survey of this city of approximately 175,000 population the
principals were devoting too small a portion of their time to the
supervision of instruction and too great a portion to general admin-
istration, personrel administration, and clerical duties and that
they sought to improve instruction chiefly through individual and
group conferences,

In another study Jacobson, Reavis, and Logsdon classified the
duties of the high school principals under the following six categories:
1) general administration, 2) clerical work, 3) personnel administration,
1) supervision, 5) extra-curricular activities, and 6) community respon-
sibilities. They pointed out that principals in need of clarifying their
perspective toward the demands of the principalship will discover new

outlocks from which to view their practices in the accumulated writings

on the work of the school principale

lHolnws, Thomas dJ. "How can the Supervisory Responsibility of
the Principal Become Maximally Effective?", The Bulletin of The National
Association of Secondary School Principals, XXXI, (April, 1957), DD.
92-93.

2Jacobson, Paul B., Reavis, William C., and Logsdon, James D.
Duties of School Principals, New York: Prentice-Hall, Inc., 1951, pp.
10-12,

3Tbid., p. be
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Judd and Counts studied the colleges and high schools of the
North Central Association of Colleges and Secondary Schools in 1915,
Included in this study was the status of the principal. The purpose
was to compile and present material that would reveal the nature and
scope of the work being done by a selected group of secondary schools
in the middle west. They were able to establish a set of criteria by

which others could compare their position with that of those partici-

pating in the survey.l

Jones discussed the importance of good staff relationships as
follows:

The principal who believes in the development of cooperative respone
sibility respects the individual personalities of all staff members
and shows by his actions and manners that he really means it, Fur-
thermore, he realizes that good staff relations are a means to the
real objective of progress toward desired educational outcomes.
Techniques for achieving good staff relationships, though very ime
portant, are second in importance to the principal's personality.
This is the most significant keystone. Each of the other keystones
depend on it and cannot stand apart from it. If the true spirit of
personal leadership is lacking in the principal, no particular form
or teachniques of organization is likely to produce effective staff
cooperation,

The importance of selecting able personnel and the use of faculty
help in that selection tend to strengthen good staff relationships.
When new staff members are chosen for their ability to cooperate
with the group (among other professional and personal gualifications)
and when the present staff assists the principal in suggesting names
of possible candidates for new jobs, belief in democratic adminis-
tration grows. In this way, teachers gain experience and insight
into an acute problem of educational leadership and have opportunity
to contribute to improving the quality of the staff, at the same

time realizing more clearly the importance of their own positions.2

lJudd, Charles H. and Counts, George S., "A Study of High
Schools and Colleges of the North Central Association," United States
Bureau of Education Bulletin, Number 6., (Washington: Government Print-
ing Office, 1915,

2§gyétones of Good Staff Relations, Federal Security Agency,
Office of Education, Misc. 13, 1951l: p. 2-3.
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In 1924, Koos studied the secondary school principalship in
the United States. His findings were based upon the responses to an
extensive information blank which was returned by more than four hundred
principals. Those who were selected to participate in the study served
as principals of schools ranging from small to very large. The main
purpose of the study was to inquire into the extent to which the high
school principalship had become professionalized and also to seek ways
of extending its professionalization,

Recommendations for accelerating the professional progress of
the principalship were:

1) The period of training for admission to the principalship should
not be less than five years beyond the high school graduation. Prepa-
ration in addition to that required of high school teachers should
include courses in administration, supervision, educational psychology
in several of its aspects, curriculum, mental and educational meas=-
urements, guidance, social science, English and public speaking. Not
less than the last three years of this five year period should be
planned with the high school principalship in prospect. Much emphasis
should also be placed on the desirability of an apprenticeship as a
high school teacker.

2) Schools and colleges of education which offer cpportunities for
educational specialization should influence promising and capable
young men in their undergraduate years to choose the principalship

as their objective. Present occupants of the office of high school
principals should make it a point in their work in guidance to dir-
ect the attention of capable boys to the opportunities for service
and a livelihood in the principalship. Institutions should seek to
develop their guidance and training programs in such a way as to

lead to a concept of the high school principalship as a life work and
not as a stepping stone to some other professions

3) Principals in service should cooperate with higher institutions
in adding to the body of knowledge pertaining to their office. They
should also take more leadership in solving the administrative and
supervisory problems which they encounter,

L) High school principals should cooperatively seek "ore responsie
bility in initiating changes in policies and procedurss which afe
fect their area of school organization.

5) Finally, the principal should recognize and understand the ex-
panding scope of the secondary school to include additional subjects
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and the vertical expansion which approaches an eight year period of
secondary educatione.

An increasing number of writers have given attention to the
fact thet the extended scope of the high school both horizontally and
vertically has brought with it a multiplicity of problems in the admin-
istration and supervision of the secondary school., The position of tie-
principal has become, moreover, one which demands the best efforts of a
professionally trained administrator if our secondary schools are going
to meet the vital needs of their constituents.

A doctoral study by Krong on "The In-service Education of Public
School Administrators" resulted in the following findings:

1. All of the selected institutions reported that adequate physical
facilities are generally available both on and off the campus.

2. They denoted that their finances are, for the most part, ade=-

_ quate for the present program, but that additional funds are
needed for greater emphasis in certain fields,

3. The final responsibility for the in-service program rests with
the dean of the college or with the chairman of the department
of educational administration. The immediate responsibility
for the individual services is usually placed upon an extension
division, a bureau of school services, or a similar administra-
tive division or upon one of the staff. The members of the
university faculty share in the planning.

4. The universities seek as staff members those persons who have
the doctorate and public school experience. Practicing admin-
istrators are included on the summer session's staffe

5. The universities emphasize classes, educational surveys, group
conferences, and consultative services in their approach to
in-service education., They emphasize less the internships,
workshops, and study councils, Classes and workshops provided
on campus are recognized as a part of the teaching load. The
other services are sometimes given little recognition in the
assignment of teaching load.

6. It was reported that participation is prompted by incentives
which seem professionally desirable. The principal obstacles
to participation are distance and lack of time.

T« Group conferences, classes, consultative services, and work-
shops are reported to be the most valuable of the services,

1xoos, Leonard V. The High School Principals (New York:
Houghton Mifflin Company), 192L.
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8. The questionnaire returns indicate that the services are more
readily available on campus than off campus. The administra-
tors participate more in the on-campus services and find them
nore valuable,.

9. The needed changes listed most frequently in the returns were
these: more emphasis on practicality; greater use of the prob-
lem approach; and the provision of more services in the field.

10, The Nebraska administrators signified that the University of
Nebraska and the State Department of Public Instruction assume
the mijor responsibility for the in-service program provided
them,

In discussing the in-service improvement of school principals
Pittenger suggests the following as a partial list of the general pur-
poses of a principal's program of professional development:

1) To keep abreast of changing social-economic conditionse

2) To be familiar with developments in the field of educational
research,

3) To study experiments in school organization, curriculumerevision,
and methods of instruction.

L) To become familiar with the processes of social groups through
participation in various group activities.

5) To be a continuous observer of the community life jn which the
school is located,

6) To study diligently every child, making sure that each one has
a chance to develop his talents and to overcome his deficienciess:

7) To be continuously alert to greater safety in the management of
the school building.

8) To seek constantly for ways to increase the happiness of the
members of the facultye.

9) To develop expertness in studying problem situations by becoming
familiar with research technics and by experimental activities
in which plans are tested,?

Standing high in the order of priority of the many duties that
are placed upon principals is that of improving the school!s curriculum.
Attention is given to this duty in the writing of Robinson which follbws:

The principal is the nominal curriculum leader of his school even
in the large system where there is specialized curriculum personnel,

lKrong, Norman Leroy. "The In-service Education of Public
School Administrators.® Unpublished Ph.D. dissertation. Lincoln:
College of Education, University of Nebraska, 195k

2Pittenger, Benjamin Floyd. Local Public School Administration,
New York: McGraw-Hill Company, 1951, pp. L8l-B82.




21

Many of the organizational details of the in-service activities of
the school are his responsibility....Frequently, curriculum improve-
ment programs are limited to a small number of teachers and may not .
involve more than one department at any one time. It is when the
program is limited to a building unit, or even to a part of the
building staff, that the greatest responsibility falls on the prin-
cipales The high-school principal should have a background of train-
ing and experience that fits him for this responsibility.

If improvements are to be made, certain changes probably need to be
affected, which bring us, then, to a second important consideration
in the leadership of the principal--the need to be a good diagnos-
tician, A diagnosis should be made of the present program. It
must be accompanied by an understanding of the principal and staff
as to what kind of program should be offered by the school if it

is to best serve the students. The determination as to what is the
best kind of program may be exceedingly difficult. Sometimes school
staffs have worked an entire year without reaching mutual agreement
on goals or objectives and philosophy. It is important, then, that
the development of mutual agreements in these areas not be permit-
ted to "bog down" the activities of the staff and prove to be a
dividing influence, They must be used as a force for uniting the
staff through common understanding and common purposes,.

Sarles made a study which was concerned with "A Recommended
Educational lLeadership Development Program Based On A Study of Indus-
trial Development Plans And Educational Leadership Prograns.” The cone
clusions drawn from this study revealed that:

1. The need for preparing more educational leaders is urgent for
both the local school district and the national educative pro-
CesSSe

2. The major source for educational leaders is from the ranks of
those who are now beginning their initial administrative exper-
ience.

3. It is the responsibility of local school districts, as well as
the universities, to help meet these needs by aiding in the
preparation of men for educational leadership roles in the
schools and communities of the countrye.

L. Leadership is measurable, therefore, it can be taught and indi-
viduals can be improved in the competencies required for success,

5. Formal campus work alone is not sufficient to prepare students
for leadership responsibilities--in-service administrative ex-
periences, often referred to as internship programs, are essen-
tial adjuncts to classroom lsarning.

lRobinson, Cliff, "Curriculum Leadership by Secondary School
Principals," The Bulletin of The National AsSociation of Secondary
School Principals, XXXIX, (November, 1955), p. 9o
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6. Many resources are available to superintendents and members of
boards of education to aid them in establishing such prepara-
tion programs--some of these are (a) industrial management
literature and development programs, (b) university literature,
field service offerings, and campus programs, (c) general edu-
cation literature, especially in the fields of administration,
personnel, and psychology which provide guidance in program
planning and selection techniques to enable the choice of the
more able staff members for enrollment in the program, and
(d) competency studies showing the desirable qualities, char-
acteristics, and behavior patterns which should become the ob-
Jjectives of those in the development program,

7. The program recommended in this dissertation is adaptable to
school districts both large and small, of relative fiscal abil=-
ity, and should be established by local public school districts
to aid in meeting the national problem caused by the critical
shortage of educational leaders.

Regarding the position of the principal, Sears stated:

By accepting a principalship one accepts powers and duties. The
position is itself an order the moment it is assigned, and the rules
defining it stand as a continuous command to execute, even though
they may be descrigtive and explanatory only and not at all in the
form of a command.

Spears, another outstanding writer in educatiocnal administra-
tion, described the position of the principai as follows:

The position of principal in a school system is a position of stra-
tegic importance. The larger the school system becomes, the more
strategic becomes the position of principal. Upon the educational
insight, largeness of vision, good nature, ability in administra-
tion, discretion, tact, perscnal loyalty, and frankness in discuse
sions of the principles of a school system, the success or failure
of the policies evo%ved for the conduct of a school system in a
large part depends.

lsarles, Hugh idward. ™A Recommended Educational Leadership
Development Program Based On A Study of Industrial Development Plans
And Educational Leadership Programs." Unpublished Ed.D. dissertation,
Wayne, Michigan: College of Education, Wayne State University, 1959.

%Sears, Jesse B, The Nature of The Administrative Process,
New York: American Book Company, 1950, p. 1LZ.

3Spears, Harold., The Emerging High-School Curriculum, New
York: McGraw-Hill, 1948, p. 3.
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Van Aken developed a classification of principals as either
democratic or authoritarian. In his study his findings confirmed the
hypothesis that the mode of operation of the principal will have ob-
servable effects upon parent feelings toward school and interaction
with it, teacher human relations, teacher feeling toward school and

interaction with the community, pupil human relations, and curriculum

change.l

A study by Weaite regarding "A Situational Analysis Of The
Teacher-Principal Relationship" resulted in the general conclusions

which follow:

l, Latent conflict, which is inherent in the teacher-principal re-
lationship, is easily aroused into hostilities which can severe-
ly hamper the effectiveness of a school principal and seriously
affect the efficiency of the staff members,

2. Group loyalty is not automatically accorded to the official
leader, but must be earned before he can effectively operate in
a leadership capacitye.

3. In winning the support of a school staff a principal must conform
to behaviors which are regarded by the staff as proper for his
role. His effectiveness as a leader will be greatly affected
by the success with which he is able to comprehend the nature
of these expectations and behave in accordance with them. These
expected behaviors can be grouped into three distinct, though
not mutually exclusive categories which are:

a. general expectations which evolve from the traditions and
values of the teaching profession.

be. institutional expectations which originate in the cultural
setting of the local school.

c. individual expectations of the staff members which vary
with the personality characteristics of the individual
teacher,

ko Despite the expectations held in common by teachers in general
and by members of a particular school staff, the individualistic
nature of each teacher's perceptions of his principal makes
each teacher-principal relationship unique,

%%glications for the training and selection of educational leaders

e study shows the importance of the processes of leadership to the

lyan Aken, Elbert W. "An Analysis of The Methods of Operation
of Principals to Determine Work Patterns." Unpublished Ed,D dissertation.
Gainsville: College of Education, University of Florida, 195Le
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effectiveness of a school principal. Leadership training should
include instruction in this area, including procedures for poten=-
tial principals to predict role norms or expected behaviors
teachers may have for their leaders....An awareness of the situ-
ational factors in a particular school...the characteristics of
the staff, the history and development of the school, and the re-
sulting influence on the teachers' expectation by those faced with
the responsibility of selecting a Erincipal who will operate effec-
tively as a leader in that school.

Wilson in reviewing literature on the function and importance
of the principal in the school program, found that democratic leader-
ship can create an atmosphere in which there is less resistance to

change and in which there are enhanced opportunities for lea.rning.2

lyaite, Keith Van. ™A Situational Analysis Of The Teacher-
Principal Relationship," Unpublished Ed.D. dissertation, Stanford,
California: College of Education, Stanford University, 1958, -

2W:Llson, Jo Bruce, "A Study of The Relationship Between Pupil
Achievement and The Working Patterns of School Principals." Unpublished
Ed.D, dissertation, Gainsville: College of Education, University of
Florida, 1955.



CHAPTER III
PROFILE OF THE SOUTH CAROLINA HIGH SCHOCL PRINCIPAL

The questionnaires that were returned by the South Carolina
Negro high school principals provided most of the data included in this
and following chapters. Information concerning the personal background

of the principals was deemed important and is analyzed in this chapter.

Personal Characteristics

The position of the secondary principal in South Carolina is
being held primarily by persons who were born in that state. The study
shows that 87.5 per cent of the negro principals were found to be
natives of that state. Table 1 depicts the age distribution of the
principals by size of schoole The principals reporting range in age
from 32 to 65. The average age was LS.4 and the median age was LlL.
These are similar to the findings of Sparks in his study of the princi-
palship in Kentucky in 1955 who found a range from 2 to 71 with the
average age being ll},8 and the median age being L3 years.® It is appar-
ent that the younger principals are found more often in schools of

smaller enrollments, and the older principals are more prevalent in

lSparks, Harry Magee, "A Study of The High School Principal-
ship," (Unpublished Ed,D, dissertation, University of Kentucky,

Lexington) 1926, p. LO.
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schools of larger enrollments. The findings of studies in other states
and the Kentucky studyl which has been cited agree with the findings in

South Carolinae.

TABLE 1

AGE OF PRINCIPALS BY
SIZE OF SCHOQL

Size of School
200 501 51 1001 Total
Age of Principals to to to and
500 750 1000 above

30-34 3 1 1 S
35-39 7 3 1 3 jH
LO-LY 7 5 L S 21
L5-L9 1 L L 6 15
50-54 2 6 - 5 3 16
55-59 3 3 6
60=54 , 1 1 2
65= 1 : 1
Total 20 21 17 22 80
Median L0 L6 L9 L8

Mean 40s30  L6e28  LBJA4T7  L6.Sk LS.kl

In Table 2 it is shown that the principals of this study were
30,29 years of age at the time of their first principalship., It was
found that they had served in their present position for an average of

10,61 years., The factor of the principal's tenure is of significant

l1hid, p. Lbe
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importance in view of his responsibility for its constant evaluation
and improvement. It can be seen that this is not likely to be achieved
when there is frequent change in the principalship. Table 2 also re=-
veals that principals of the schools of smaller enrollments have aver-
aged only 5.8 years in their present position, whereas, on the average,
principals of the larger schools have served 11 to 13 years in. their

present position.

TABLE 2

AGE AT FIRST PRINCIPALSHIP AND
YEARS IN PRESENT POSITION
OF PRINCIPALS BY SIZE QF SCHOJL

Mean age at Number of years in
Size of School First Principalship present position
200 - 500 29,40 5.80
501 - 750 31.19 11.19
751 - 1000 31.63 13,19
1001 - Above 30664 12,77
Total 30429 10,61

The present practice of promoting principals from schools of a
sma.llei‘ﬂsn‘..ze to those of larger size may account in part for the lower
years of tenure among the smaller schools. Once principals have gained
the principalship of a larger school there seems to be less desire to
move to other positions. It is usually accompanied, also, by his becom-
ing settled and trying to do the best job possible in that position.

Seventy-two of the men principals and each of the three women
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principals stated that they were married. Thus 93,75 per cent of the
persons serving in this position were married. An analysis of the data
revealed that forty-four of the principals had children and that the
average number of children for all principals was 1,22 children.
Bach of the principals reporting indicated that they had a

church preference and church membership. The principals are predomi=-
nantly protestant, the only non-protestant was a catholic. Table—;

shows the church preferences of the reporting principals according to

their school enrollments,

TABLE 3

CHURCH PREFERENCE OF PRINCIPALS
BY SIZE OF SCHOOL

Size of School
200 501 751 1001
Church Preference to to to and Total
500 750 1000 above

Baptist 7 6 3 5 21
Methodist (A«MeE.) 6 3 1 7 17
Methodist (MeE.) 6 8 7 6 27
Presbyterian 1 3 0 1 Y
Episcopal 0 1 6 2 9
Catholic _ 0 0 0 1 1

Total 20 21 17 22 80

The figures in Table 3 show Methodist (M.E.) to be the leading church
preference among principals followed by Baptist and the Methodist Church
(AeMeEe)o



29
Professional Characteristics

It was found that the schools in the study ranged in enroll-
ment from 22, pupils to 1787 pupils. The average enrollment was 763.

Of the twenty-two schools reporting enrollments of one thousand or more,
thirteen had grades one through twelve. Only two of the twenty schools
reporting enrollments between two hundred students and five hundred had
this type of school organization. The location of the school seemed to
have a direct influence upon the type of school organization that was
found. Thosgfschools having grades one through twelve were predominante-
1y rural consolidated schools which served all children of school age

in that particular community.

The length of the school day ranged from five and one half
hours to seven hours. The average number of hours reported by all
schools was six. The time allotted for recess periods and other similar
activities varied from one half hour to one hour depending upon the
length of the overall school day. This permitted an average of five
hours for actual classroom worke. |

All of the schools indicated that their school year consisted
of a minimum of one hundred and eighty days. This practice was in
agreement with the state provision which requirés all schools accred-
ited by the state to be in session for a minimum of one hundred and
eighty days for each school year. There were some few schools which
indicated that they were in session for more than one hundred and eighty
days. There were numerous cases where the school year extended for
more than the one hundred and eighty days so that teachers could parti-
cipate in pre-school clinics, workshops, or other school plamning ac-

tivities,
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There were six different types of organizational patterns
represented by the schools in the Ms—tudy. The foliowing grade patterns
were found: (1) I-XII, (2) VII-XII, (3) VIII-XII, (L) IX-XII, (5)
X-XII, and (6) VII-VIII., The number of such schools and their enroll-

ment distribution is shown in Table l.

TABLE L

ORGANIZATIONAL PLAN BY SIZE OF SCHOOL

Size of School

Organizational to to to and Total
Pattern 500 750 1000 above

I-XII 2 10 9 13 3L
VII-XII 9 6 7 L 26
VIII-XII 3 2 0 2 7
IX-XIT 5 1 0 3 9
X-XII 1 0 0 1
VII-VIII lt _ 1 i___~ 0 3
Total 20 21 17 22 80

Typically the schools are organized on the I-XII or VII-XII pattern.

" There was only one school which reported using the X-XII pattern. The
latter may be due in part to the fact that very few school districts
have the junior high school as a part of their overall school organi-
zation plan. There were nine who reported using the IX-XII plan which
comprised only the four senior high school grades. Seven schools used
the VIII-XII plan,

The range in the number of faculty members found in the various
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schools ran from a low of ten members to a high of sixty-nine members.
The majority of the schools having faculties of ten, twelve or fifteen
members were rural schools having only high school grades in their
organizational plan. The majority of the schools having forty or more
members on the faculty were urban schools, some few of which had grades
other than the high school as a part of their organizational plane

There were fifty-two principals who are employed for twelve
months which represent 65 per cent of all the principals in the study
who are so employed, and the ten principals who are employed for only
nine months represent 12.5 per cent of all the principals who are so
employed. The average number of months for which all principals are
employed was eleven and one-fourth months., Table 5 shows the number
of months for which principals were employed according to the plan of
organization, In view of the duties related to the opening and closing
of school for which principals are held responsivle, it seems that recome
mended practice of employing principals for periods of more than ten

months is being followed in these South Carolina schools.
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TABIE 5

MONTHS CF EMPLOYMENT FOR PRINCIPALS
BY TYPE OF ORGANIZATION

Organizational 9 9% 10 11 12
Pattern Months Months Months Months Months Total
I-XII 5 0 5 1 23 3k
VII-XII 3 1 3 1 18 26
VIII-XII 1 0 0 2 L 1
IX-XII 0 0 2 1 6 9
X-XII 0 0 0 0 1 1
VII-VIII 1 0 0 2 0 3
Total 10 1 10 7 52 80

Table 6 presents the distribution of salaries of the principals
by size of school that they administer. Salaries ranged from $3,000 to
more than $6,000 annually. It is apparent that the salary for each group
of principals increases as the size of the school increases. The mean
salary for all principals was $4,637.15. In 1958-59 the average salary
of rural classroom teachers was estimated at $4,013.00 and the average
salary for urban teachers was 255,313.00.l The salary for South Carol-
ina's secondary school principals averaged $624.15 more than the national
average for rural classroom teachers, but it was $875.85 less than that
of the average salary for urban teachers. The trends in salaries paid

to high-school principals in urban school districts during the period

1Research Division of National Education Association, "Salaries
And Salary Schedules of Urban School Employees," Washington, D. C.
(October 1959), pe 10.
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from 1940-L1 to 1958-59 is shown in Table 7. This table shows the
salary trends in six different groups according to school district
populations ranging from 2,500 to those of more than 500,000, The
average salary for principals serving in school districts in the range
of 2,500 to 4,999 was $6,392 and those of principals serving in school
districts having 500,000 or more was $11,L56. The weighted total salary
for the principals of the six different size school districts was
$8,373. Thus the average salary of $4,637.15 for South Carolina's prine
cipals was far below that of the average salary of $6,392 which was
paid to principals serving in school districts ranging from 2,500 to
4,999 and only those eleven principals earning more than $6,000 in South
Carolina approached the average salary of $6,392 paid to principals of
the districts in the range from 2,500 to L4,99%.

In answer to the question, "Are you able to maintain what you
consider to be a reasonable standard of living for you and your family
on your professional salary,?" 70 per cent of the principals responded
"No." It may readily be seen that this has serious implications in
terms of job satisfaction. More than 50 per cent of the principals
found it necessary to supplement their salary as principals from other
sources including summer work, etc. The position of the principal of a
high school should become more and more one which would enable the per-
son holding the position to devote full time to the position with a
salary which would be commensurate with his services. In addition 80
per cent of the prineipals stated that their wives alsc worked as
teachers to augment the family income. While it is apparent that these
numbers may appear significant in terms of their relative proportion to

to the total population being studied, the most important aspect may be
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found in other more intangible factors. It has been found that in
business, in the military, or in any phase of human endeavor where men
seek employment the attitude of the wife toward such work has become
the subject of much concern by employers. This common interest in edu-
cation which is manifested by the wife also being engaged in the teach=-
ing profession is likely to have accompanying benefits derived from job
satisfaction on the part of the principal., She is, therefore, not only
able to be a companion to him but also an understanding listener and a

sounding board for positive and constructive actions when it is needed.

TABLE 6

SALARY OF SOUTH CAROLINA SECONDARY SCHOOL
PRINCIPALS BY SIZE OF SCHOOL

Size of School

50 500 751 1601
S-S S B
Under $3,000 1l 1 0 0 2
$3,001 - 3,500 1 1 0 0 2
3,501 - 4,000 2 0 2 0 L
4,001 - 14,500 5 b 3 7 19
4,501 - 5,000 9 6 3 6 24
5,001 - 5,500 1 5 3 1 10
5,501 - 6,000 0 2 kL 2 8
6,001 - above 1 2 2 6 11
Total 20 21 17 22 80

Average Salary  $L,415.00 $4,607.1h  $4,671.88  $L,840.91 $L,637.15




TABLE 7

TRENDS IN SALARIES PAID HIGH-SCHOOL PRINCIPALS IN URBAN

SCHOOL DISTRICTS, 1940-l1 TO 1958-591

Mean (Average) Salary

Percent of Increase

Paid In: 940~ 950~ -
School District to to to
Population 1940-41 1950-51 1956-57 1958-59 1958-59 1958-59 1958-59
1 2 3 l 5 6 7 8
Group I. 500,000 and over .... $6,299 $8,6L48  $11,157 $11,L56 81.9% 32.5% 2.7%
Group II. 100,000-499,999 «... 4,306 6,252 8,201 9,248 114.8 L7.9 12.8
Group IITI. 30,000"' 99,999 sece )J,OOO 5,983 8,106 9,111 127.8 52.3 120)4
Group Ive. 10,000" 29’999 LI N 3’389 5,138 7’9)43 7’936 13603 5509 1202
Group V. 55,000= 9,999 .... 2,666  L,582 6,34y 6,936 164,.3 53.8 11.0
Group VI, 2,500= 4,999 cese 2,192 4,225 5,827 64392 195.3 5342 11,1
Weighted total, all high-
SCho0l Principals eceeeesesceeessss $3,268  $5,222  $7,L24  $8,373 156.2%  60.3%  12.8%1

lResearch Division of National Zducation Association, "Salaries and Salary Schedules of Urban

School Employees", Washington, D, C. (October 1959) p.13.
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Experience of Principals

The South Carolina secondary principal had spent an average of
7.15 years as a classroonm teacher. Some of the principals had experi-
ence at the elementary level, It is possible that such experience may
have proven valuable to the high school principal since it extends his
understanding of the total school organization as well as provides a
frame of reference for developing a program of articulation between the
elementary school and high school.

The South Carolina secondary principals had an average of 1$,0L
years of experience as both a classroom teacher and as a principal, The
average number of years for the group serving as a high school principal
only was 9.28 years. It may be anticipated that in the future there
will be fewer and fewer principals who serve as classroom teachers in
addition to their administrative and supervisory duties, The main
factor that is likely to be responsible for the trend may be found in
the present practice of building larger school units which usually re-
quire the full-time professional attention of tne principals

Increasingly, as schools have grown larger and more complex, princi-
pals have been freed from teaching duties so that they could devote
greater efforts to professional leadership., In the larger schools,
where principals do no teaching, many responsibilities are assigned
to assistant principals, counselors, and department heads. The prin-
cipals serve as leaders for the study of educational problems and as
coordinators of the efforts of all in solving those problemsSes..

The steadily increasing high school enrollment has provided a cone
stant spur and pressure to the professionalization of the principal-
ship. From 1890 to 1930 the high school enrollment doubled every
decade. From 1890 to 1940 the high school enrollment increased ap-
proximately 2,000 per cent while the population was increasing less
than 100 per cent. Each decade saw greater variations in the home

backgrounds, ambitions, abilities, and interests of high school stu-
dents.

lfrench, Will, Hull, J. Dan, Dodds, B. L., American High School
Administration, New York: Rinehart & Company, 1957, p. 119
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In reporting their status prior to becoming a high school prin-
cipal it was found that they had served in six different types of posi-
tions before becoming a principal. It was found that 35 per cent had
served as a high school teacher and 30 per cent had been principals of
elementary schools, Table 8 shows the distribution of positions held

prior to becoming the principal of a secondary school.

TABLE 8

POSITION HELD PRIOR TO SECONDARY PRINCIPALSHIP

. .

Position formerly held Number Per Cent
High School Teacher 28 35400
Elementary School Principal 2l 30,00
Elementary School Teacher 13 16,25
Coach 8 10,00
Other supervisory or administrative position 7 8.75
Total 80 100,00%

It may be seen from the foregoing table that the positions
which have provided the main entry into the secondary principalship have
been those of the high school teacher and elementary school principal.
It is possible that this practice will be changed in view of the present
emphasis upon persons becoming trained especially in terms of the pro-
fessional responsibilities and demands of the position. Professional
writers ;nd authorities in the field continue to point up the necessity
for future principals to possess both the professional training and

experience which is necessary in the proper functioning of their position.
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French et al wrote as follows regarding the principal'!s professional

knowledge and understanding:
In order teo intelligently formulate his gaals and his methods for
reaching them, the principal must have a knowledge of the schools
below and above the secondary level, an understanding of the his-
tory and philosophy of educational movements and social institutions,
and insights into the psychology and learning processes of adoles~
cents, He should know principles of curriculum construction, prac-
tices of school administration, and methods of research and teach-
ing. In working with pupils, teachers, and the community, the prine
cipal with little professional training is decidedly handicapped in
comparison with fellow principals who understand sound and effective
practices in administering schools., Indeed, well-trained men of
nediocre ability are often able to achieve where brilliant, un-
trained men have failed,l

The replies from principals showed that 92.5 per cent of them
felt that they commanded the same respect and prestige as men and women
in other professional fields which require a similar amount of profes-
sional training. There were 7.5 per cent, nowever, who reported oppo-
site opinions in answering this question.

It would aprear that the increasing professional status of the
high school principal and the unique position which is allotted to hin
in most communities may be largely responsible for the growing stature
of the position in comparison with other professional groups. It is
further possible that a recognition of the specialized training which
is being required of tnose entering the principalship which is similaer
te that required of the physician or the attorney may also be responsi-
ble for the increased prestige and respect which is now being accorded

to this position.

The principal should possess the highest ideals for himself,

lFrench, Will, Hull, J. Dan, Dcdds, B. L., fmerican High School
Administration, New York: Rinehart & Company, 1957, Pe 127
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the school, the community, and for his professional group. He should
be imbued with a dedicated spirit of service, completely honest, and
possessed with a sound moral philosophy. The goals for his school may
be splendid, and he may have the know how to achieve them, but he may
fail in his trying unless he is willing to sacrifice personal time,
ffort, and comfort in the pursuit of these goals. It is probably im-
possible to isolate precisely the motives of educational leaders, but
it appears that those who have accomplished most as secondary school
administrators have been driven by something of the missionary spiri%

and the desire to render service.

Academic -and Professional Training

In Table 9 is shown the numerical distribution of degrees re-
ceived from the respective colleges which are located within the state
and the number received from colleges in other states. It was found
that sixty-six or 82,5 per cent of the principals received their under-
graduate degrees from one of the five four-year colleges located in
South Carolina. Fourteen or 17.5 per cent of the principals received
their undergraduate degrees from colleges outside of the state. South
Carolina State College which is the only state supported college for
Negroes in the state awarded 35 per cent of the degrees which was the
highest per cent awarded by any one college, and it was followed by
Benedict college awarding 15 per cent; Allen University and Morris
College awarding 11,25 per cent each and Claflin college, which awarded
10 per cent of the undergraduate degrees. Among the colleges outside
of the state awarding undergraduate degrees were Hampton Institute,

Virginia State College, Morehouse College, Johnson C. Smith University,
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Florida A. M. College, Livingston College, and Fisk University. 8245
per cent of South Carolina's principals received their undergraduate
training and degrees from colleges in the state., This places an in-
creased responsibility upon the State Department of Education as the
accrediting agency and thg colleges of the state as the training in-
stitutions to constantly evaluate and medify requirements and curricula

offerings so as to meet the needs of persons who shall serve in these

strategic positions.

TABLE 9

COLLEGES AWARDING UNDERGRADUAIE DEGREES TO PRINCIPALS

College Number Per Cent
Allen University 9 11.25
Benedict College _ 12 15.00
Claflin College 8 10,00
Morris College 9 11.25
South Carolina State College 28 35,00
Other Colleges 1L 17.50

Total | 80 100,00

Table 10 presents the distribution of the principals! under-
graduate major and minor fields of study. It was found that 21,25 per
cent of the principals had Social Studies as their major, and this repre-
sented the highest per cent in any minor field. It was followed by
Agriculture which was the major field of 11.25 per cent of the principals.

Three minor fields composed 53,5 per cent of the minors pursued

by principals. English was listed by 20 per cent, mathematics by 16425
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TABLE 10

UNDERGRADUATE MAJORS AND MINORS OF PRINCIPALS

Major Minor

Subject Field Number Per Cent Number  Per Cent
Agriculture 9 11.25 0 .00
Biology 1 1.25 6 7450
Business Administration 2 2450 0 <00
Carpentry 0 .00 3 3.75
Chemistry L 5.00 2 2.50
Economics 0 <00 2 2.50
Elementary Education 0 .00 3 3.75
English 2 2,50 16 20,00
French 0 «00 1 1.25
Geography 0 .00 1 1.25
History 3 3.75 2 2,50
Industrial Education 0 «00 1 1.25
Mathematics ) 7.50 13 16425
HMechanical Arts 3 375 0 «00
Physical Rducation 0 .00 2 2450
Physics 0 .00 2 2450
Political Science 0 00 1 1.25
Science 6 7.50 9 12,50
Secondary Education 5 6425 11 13.75
Social Studies 17 21.25 L 5400
Sociology I 5.00 1 1.25
(Major not listed) 18 22,50

Total 80 100,00 80 100,00
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per cent, and secondary education by 13.75 per cent., The other minors
were spread among a group of fifteen additional subject matter fields
with from one to nine being in the various fields.

A survey of the listing for the graduate majors showed that the
largest concentration was in two areas with 48.75 per cent being in sec-
ondary education and 32,5 per cent showing supervision and administration
as their major field of study. It may be seen from Table 11 that there
was a consistent practice of having the major field of study to ve re-
lated to the job of the principal as may be evidenced by the majority
of the principals having their majors in either supervision and aominis-
tration or secondary education. 8125 per cent of the principals fell
into this group and possibly planned their graduate program so as to

have it make the maximum contribution to their work as a principal.

TABLE 11

GRADUATE MAJORS AND MINORS FOR PRINCIPALS

e ——— ————
— — —

Major Hinor
Subject Field Number  Yer Cent Number  Per Cent
Administration and Supervision 26 35415 11 1L.86
Agriculture 1 1.35 6 8411
Elementary Education 0 00 2 2.70
English 2 2470 5 676
Guidance 3 be05 9 12,16
History 2 2470 0 00
Industrial Arts 0 «00 3 Le05
Mathematics 0 «00 2 24,70
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TABLE 11
(CONT!D)

GRADUATE MAJORS AND MINORS FOR PRINCIPALS

Major Minor
Subject Field Number  Per Cent Number Per Cent
Physics 0 .00 1 1.35
Psychology 0 .00 3 4,05
Science 2 2470 L 5el1
Secondary Education 38 51.35 10 13.54
Social Science 0 «00 2 2470
Social Studies 0 .00 13 17.56
Sociology o «00 3 4405
Totals 74 100,00 7L 100,00

Principals With Graduate Degrees

The tabulation of responses by principals indicated that they
had done considerable graduate work. Sixty-four of the principals, of
the group of eighty who reported, stated that they had earned their
masters! degree aﬁd this represented 80 per cent of the principals of
the study. Most of the others who had not earned the masters' degree
indicated that they were working toward that degree.

These degrees had been earned at a number of different colleges
and universities throughout the United States. There were thirty-seven
or 57.81 per cent of the principals who received their degree at South
Carolina State College. Most of the other graduate degrees were earned
at one of the Eastern or Mid-western universities. Thus it may be seen

that more than half of the principals of the study have done graduate
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study at South Carolina State College, and it is the college from which
they received the master's degree.
Table 12 shows the numerical distribution of the number of
degrees which were earned at South Carolina State College and at the

various other colleges and universities which are listed.

TABLE 12

COLLEGES AWARDING MASTER'S DEGREES TO PRINCIPALS STUDIED
SHOWN BY SCHOOL ENROLLMENT

b ]

200 501 751 1001

to to to and
Ccilege or University 500 750 1000 above Total
Atlanta University 0 1 0 0 1
Boston University 0 0 1 0 1
Cornell University 0 0 1 0 1
Fisk University 0 0 1 0 1
Florida A. M. College 0 1 0 0 1
Hampton Institute 0 2 1 0 3
Indiana University AO 2 0 0 2
New York University 1l 0 1 1 3
Ohio State University 0 1 0 0 1
Penn. State University 2 0 0 1 3
S. C. State College 13 6 7 11 37
Teacher's College 1 2 1 2 6
Univ, of Michigan 0 1 1l 2 L
Total _ 17 16 i 17 6L

The large number of principals receiving their graduate degree from
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South Carolina State College places a very serious responsibility upon
this institution to maintain the necessary curricula programs, profes-
sional staff, and quality of instruction necessary to prepare well
qualified educational administrators. It is of additional significance,
since it has been seen that the greater number of South Carolina prine
cipals also received their undergraduate degree from this institution,
This makes it doubly important, since this means that most of their aca-
demic and professional training is being received at the same institu-
tion. Some understanding regarding the nature of the educational train-
ing which is necessary for a good administrator may be secured from
‘Finney who wrote as follows:

We may begin by pointing out that the school administratort!s work
may be roughly analyzed into two major parts: executive details,
and the formulation of policy. The first is mere school shopkeep=-
ing; the second is educational statesmanship. The first includes
supervision of instruction and discipline, school accounting both
instructional and financial, selection of teachers, budget making,
publicity, and the like, The second includes deciding what is to
be taught, to whom, and by what equipments and arrangements. It
involves, in other words, the progressive reorganization of the
curriculum and of the facilities for presenting the same, In his
first capacity as school shopkeeper the educational administrator
is operating the school as it now isj; in his second capacity as
educational statesman he is making the school over into what it
ought to become. In the one function he is merely running the
school of today; in the other he is running the world of tomorrow.
The second is by far the most important function of education in
the present great transition, and one for which the common run of
educators seem to have a very vague, schematic sense of their re-
sponsibility. To perform the first function the educator needs
the minor specialty of his profession--the science of school ad-
ministration. But to perform the second function he requires that
major specialty of his profession which turns cut to be, not spec=-
ial at all, but the broadest and most liberal enlightenment poss-
ible. For this second function any narrow specialization in mere
technoloéy is more likely than not to prove a disqualification in
the end.

1Finney, Ross L. - A Sociological Philosophy of Education, New
York: Macmillan Company, ppe. b539-5L0e
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Professional Courses Taken By Principals

The principals of the study were asked to check from a selected
list of professional courses those which they had taken during either
their undergraduate or graduate preparation. They were also asked to
rank the five courses which had proved to be of greatest value to them
as a principal with the ranking of 1 for the course of greatest value,

2 representing the course of next greatest value, etc,

The results of the checking by principals were tabulated so as
to determine the number of principals who had taken each course. The
ranking of the courses by the principals were tabulated s¢ as to deter-
mine which five of the listed courses were, in the opinion of the prin-
cipals, of greatest value to them,

It was found that High School Administration which had been
taken by seventy-six principals was the course taken by the greatest
number of principals. It was followed by Secondary School Curriculum
taken by seventy-two principals; History of Education tazken by seventy
principals; Adolescent Development taken by sixty-eight principals and
Educational Sociology also taken by sixty-eight principals. The course
which was taken by the least number of pupils was Pupil Accounting which
was taken by thirty-six principals.

The five courses which were considered of greatest value to
the principals based on the rank which were assigned to them were (1)
High School Administration, (2) The Principalship, (3) The Secondary
School, (L) Adolescent Development and (5) Secondary School Curriculum,

In Table 13 is shown the number before each course representing

the number having taken that particular course and the numbers in paren-
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theses from 1 through 5 representing the way in which principals ranked
these courses in terms of their value to them as a principal. Principals
were asked also to list any other courses which they had taken either
during their undergraduate preparation or graduate preparation which
had proved to be very useful to them in their professional work. The
courses which were most frequently mentioned were Educational Guidance,

School and Community Relations, Supervision, Statistics, and Social

Psychology.
TABLE 13
PROFESSIONAL COURSES TAXEN BY PRINCIPALS
AND RANKING OF THE FIRST FIVE
76 High School Administration” (1)
65 The Principalship (2)
6L The Secondary School (3)

LS The Junior High School

68 Adolescent Development )
L8 Educational Psychology

63 Tests And Measurements

L8 Philosophy of Education

60 Foundations of Education

70 History of Education

68 Educational Sociology

36 Pupil Accounting

L Extra-curricula Activities

62 Research Methods In Education

L3 School Finance
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TABLE 13 (CONT'D)

PROFESSIONAL COURSES TAKEN BY PRINCIPALS
AND RANKING OF THE FIRST FIVE

62 Directed or Student Teaching

72 Secondary School Curriculum (5)

Certification of Principals

There has been a growing awareness of the need for certification
which indicates soue degree of specialization or special preparation for
school administrators and it has come to be recognized by most states.
This movement has definitely tended to strengthen the profession and
cause it to become recognized on a comparable basis with that of the
other professions.

Woellner and Wood have prepared a review of state certification
requirements for educational service since 1935, In the 1947-48 edition
of this series it showed that administrative certificates were issued by
forty-one states. Most states included at least a Bachelor's degree,
and from six hours to a year of graduate work, usually in the study of
school administration and supervision. There was a minimum of school
experience, usually from three to five years, in teaching or adminis-
trative work.l

The NASSP Committee on Training and Experience Standards for
Principals of Secondary Schools proposed definite standards for the

certification of high school principals. Included were a basic general

Lioeliner, R, C., and Wood, M. 4., Requirements for Certifi-
cation of Teachers and Administrators. 1947-1948, 12th Ed., University
of Chicago Presse
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educational background, specialized professional preparation equivalent
to the master's degree, required renewal of the initial certificate

after a minimum service of three years, and an advanced professional

certificate which is renewable in periods of from five to ten years.1

An overview of the certification program in South Caroliga may
be gleaned from The Bulletin of Requirements for Teacher Education and
Certification prepared by The State Department of Education which is
expressed as followss

The purpose of the certification of teachers in South Carolina is
to give official approval to those who wish to teach and who,
judged by acceptable criteria, appear to be qualified to teach the
pupils in the schools. Not all the factors contributing to teach-
ing competency can, because of the nature of some, be included in
the rules for the certification of teachers., Moreover, some of the
factors included, such as knowledge, may not guarantee acceptable
performance, but without which, acceptable performance is not
likely. However, experience and observation have demonstrated that
certain qualifications are measurable and are closely associated
with good teaching. Based upon this observation and experience,
the requirements for the certification of teachers in South Carolina
include a bachelor's degree from an approved four-year college, a
score on the National Teacher Examination, and the number of years
of teaching experience of the applicant.

The college preparation leading to the degree must include three
categories as follows: (1) Basic preparation. The basic program

is to be composed of general courses usually from the liberal arts
field or courses of common value to all teachers. (2) Specialized
preparation. This includes a minimum preparation in fields in which
teachers are to teach. (3) Professional preparation. Courses or
programs of professional education must include an understanding

and an appreciation of the children who are to be taught, a know-
ledge of sound ways to teach these children, and a familiarity of
the work of the school in relation to the state and nation. Graduate
preparation is recognized for advanced certificates of teachers and
is required for_the certification of supervisors, specialists, and
administrators.2

lFarmer, Floyd M., "Public High-School Principalship,” NASSP
Bulletin, 32, No. 15L (April, 15L8), 89-91.

2State Department of Education of South Carolina - kequirements
for Teacher Education and Certification, Columbia, South Carolina, 1937,
Pe Le
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There were two types of certificates which were the ones that
were most predominant among those held by the principals of the study.
These two certificates were the Permanent Professional Certificate and
the Secondary Schcol Principalts Certificate. These two certificates
are considered to be two of the highest types of certificates issued by
the State Department of Education,

The Permanent Professional Certificate indicates that it is
valid during the continuous teaching of its holder. It is evidence of
having acquired a series of different educational specifications which
have been gained as the holder moved by steps (consists of two or more
years) to a point which marked the completion of fourteen or more years
of successful teaching.

The Secondary Principal'!s Certificate is a specialist's cer-
tificate such as those issued to supervisors, superintendents and other
special school personnel who meet the requirements for the particular
certificates. The requirements for the Scuth Carolina Secondary Prin-
cipal's Certificate consist of (1) a valid secondary certificate, (2)
health report, examination made at the time of the application, (3)
three years successful teaching experience and (L) a Master's degree
with graduate study in Social and Psychological Foundations (6 hours, )
Curriculum and Instruction (9 hours,) and Administration of the Seconde

ary School,

Profile of South Carolina Negro High School Principal

The typical South Carolina high school principal is a male who
was born in South Carolina and is a member of a protestant church,

He is married and is the father of one or two children,



51

He was thirty years of age at the time he accepted his first
principalship and his present age is forty-four,.

He has had 20 years of experience as both a classrocom teacher
and principal and 11 of these years have been spent in his present
position.

The position which he held prior to this first principalship
was that of a high school teacher or elementary school principal.

He administers a school of zbout 760 pupils with a faculty of
28 teachers.,

His annual salary is 3L,637.15 and he is employed for eleven
months. :

The wife also works as a teacher to augment the family income
to provide an adequate standard of living,

In his community he commands the same respect and holds the
prestige of other professional men and women with similar professional
training,

His undergraduate degree was received at one of the five four-
year colleges located in the state.

He has received a master's degree with a major in supervision
and administration or in secondary education.

He holds either one or both the Permanent Professional Certifi-
cate or The Secondary School Principal's Certificate issued by the
State Department of Education of South Carolina,



CHAPTER IV
PROFESSIONAL PRACTICES AND BELIEFS OF PRINCIPALS

The many responsibilities and duties associated with the second-
ary principalship make it significantly important that the persons hold-
ing or seeking such positions be well trained, professionally qualified,
administrative leaders. It is important not only that the persons hold-
ing such positions be thoroughly familiar with the varicus duties and
responsibilities but that they shoulc know how, when, and to whom cer-
tain duties and responsibilities may be delegated,

The variety and the complexity of the demands on the position
of the principal make it almost impossible for him to meet them all;
However, he must realize that even though he may delegate many of the
duties and responsibilities associated with the position, nevertheless
he will be held accountable for the final results. It becomes impera-
tive then that he should exercise great care in the delegation of duties
and jobs to be done.

In Table 1l is shown the operational patterns of the principals
in discharging the duties and responsibilities of their office and the
extent to which they were personally executed, shared or ignored. Many
prineipals found it desirable and practical to share a number of the
functions of the office. The responses from 62.5 per cent of the

52
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principals stated that supervision of instruction was the area for which
they most often assumed complete respons_ibility and 86.25 per cent
stated that the preparation of courses of study was the area where
responsibility was most frequently shared. It will also be seen that
the selection of textbooks was the area in which the principals exer-

cised the least participatione

TABLE 1k

DISCHARGE OF RESPONSIBILITIES BY PRINCIPALS

Individually By
Responsibility Discharged Delegated Others
Supervision of custodians and buildings L8 32 0
Supervision of instruction 50 30 0
Selection of teachers 32 L8 0
Classification of pupils 23 57 0
Preparation of daily schedule 33 L7 0
Handling of discipline 25 55 0
Public relations activities 20 59 1
Keeping school records 21 56 3
Rating of teachers inn 35 1
Selection of textbooks 8 68 L
Preparing courses of study 11 69 0

Principal's Use of Time

Numerous studies have shown that high school principals spend
more time on administrative problems than on improvement of instructione.

It has also been found that much of the time which principals spend on
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improving instruction is devoted to the development of new courses
rather than the reorganization of present courses within the curriculum.
In giving scme attention to this problem French, et al wrote as follows:
The principal who would find time for improving the instructional
program must realize that many administrative duties of minor im-
portance can and should be delegated to others. In the case of the
principal, his most important responsibility is that of improving
instruction. Just as he sets up a classroom schedule for z teacher
and holds it inviolate, he should set up a schedule for himself
that is calculated to improve instruction....This is not to say
that the principal should seldom be accessible, or that he should
keep himself buried continually in professional literature., At
times, improving instruction may involve improving the morale of
teacher, or the afterschool activities of students, or the under-
standing of patrons. However, improving the instruction, broadly
but not vaguely defined, should constantly be the chief goal of the
principal, and he should budget his time thoughtfully and spend it
intelligently to that end.t
The distribution of the principal'!s time depends most of all
on his own sense of values and his ability to delegate wisely such ad=-
ministrative and clerical tasks as can be performed effectively by
others. In approaching this task the principal should weigh and examine
carefully the criteria for reaching such decisionse
Teble 15 compares the time spent by the principals of South
Carolina with that recomnended by authorities and practices in other
states. In this table it may be seen that South Carolina's principals
and the principals of California devoted almost the same proportion of
their time to the supervision of teachers and improvement of instruction.
They more nearly approached the proportion which was recommended by the

authorities than did the principals of Oregon. The principals of Oregon

devoted a greater proportion of their time to teaching than did those

lrrench, Will, Hull, J. Dan, Dodds, B. L., American High School
Administration, New York: Rinehart & Company, 1957, pPe 133-13L.
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of South Carolina and California. The time given to office routine was
almost equally proportionate for the principals of Oregon and South
Carolina.. On the whole it may be seen that the principals of California
followed a schedule which was more nearly the same as that recommended
by authorities in the field., This may have been done because of more
favorable circumstances surrounding their positions. Every effort
should be made by principals to plan their schedule of time allotments

to duties so as to comply with that which is suggested by authorities,

TABLE 15

COMPARISON OF TIME SPENT IN VARIOUS DUTIES BY PRINCIPALS
OF OREGON, CALIFORNIA, SOUTH CAROLINA AND THE
TIME RECOMMENDED BY AUTHORITIES

Percentage of time spent by principals
South

Categories of duties Oregon:L Californiat Carolina Au‘bhor:i:bies:L
Supervision of teachers and

improvement of instruction 12,0 2246 21429 31.0
Public relations 5.6 945 565 9e7
Pupil personnel N 13.8 779 11,1
Activity program 17.8 12,5 Lelily 8e7
Professional meetings 6e6 3eli Se3lL 56
Teaching 13,0 2.8 906 341
Cafeteria 1.1 0.0 2.l 2.3
Superintendent conferences 2.8 0.0 2499 Lol
Administration of plant L6 Se7 . 8,00 Le2
Business management 207 Sel S.L0 Se7

Transportation 0.7 0.8 3611 2.8
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TABLE 15 (CONT'D)
COMPARISON OF TTME SPENT IN VARIOUS DUTIES BY PRINCIPALS

OF OREGON, CALIFORNIA, SOUTH CAROLINA AND THE
TIME RECOMMENDED BY AUTHORITIES

Percentage of time spent by principals
South

Categories of duties Oregon1 Californial Carolina Authoritiest
School Board conferences, etce 2,2 0.0 1,10 2.1
Office routine 2245 16,0 23439 9e7

South Carolina's principals indicated that they felt the most
of their time should be spent in the supervision of teachers and the
improvement of instruction as recommended by authorities. They indi-
cated that more time could not be spent in this manner because of the
necessity of spending considerable time in office routine and teaching,
While answering the telephone, receiving visitors, preparing reports,
counting money are jobs to be done -~ they should not consume unneces-

sary time of the principal.

Supervisory iethods Used by Principals

There must be a unifying factor in an in-service program of
education, and, because all things in education usually begin and end
with the child, it is feasible that the child should constitute the
dominant idea in the program. The philosophy of instructional super-
vision which is found in a school should be consistent with that school's

educational philosophy. If the educational philosophy is concerned with

1MuAbee, Harold Vanderver, "The Oregon Secondary-School Princi-
pal And His Job," (Unpublished Ed. D. dissertation) Eugene: College of
Education, Unlver31ty of Oregon, 1957.
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the individual development of the child toward becoming well-rounded
citizens, the philosophy of supervision should stress the similar devel-
opment of teachers and the other members of the personnel, An impor-
tant part of the modern supervisory function is the in-service develop-
ment of the personnel. Teachers can best learn to do by doing,
Table 15 shows some of the methods of supervision which were

used by the principals in this study according to the frequency of their

use,
TABLE 16
SUPERVISORY METHODS USED BY PRINCIPALS
Number

Method : Using Per Cent
Work with teachers on problems of their own choosing 76 95,00
Provide helpful materials for teachers 75 93.75
Visit classes to observe teaching 72 90,00
Help individual teachers with problems 71 88.75
Encourage the use of community resources 65 81.25
Appoint committee of teachers to give reports 6l 80,00
Assist teachers in grouping students for instruction 63 78.75
Encourage wise experimentation ) 62 77450
Encourage participation in workshops 61 76425
Interview and plan with parents SL 67,50
Give or arrange for demonstrations 52 65400
lead discussions at faculty meetings L9 61,25
Give tests to individuals and groups of students 48 60400
Conduct research studies in the school 39 L8475

Ask supervisor to observe and report on observations made 38 4745
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It is interesting to note that more principals, 95 per cent,
felt it was best to work with teachers on problems which were considered
by the teachers themselves to be of concern to them. The next most
frequently used method, 93.75 per cent, was that of providing helpful
materials for teachers. The method which was used by the least number
of principals L4L7.5 per cent was that of asking the supervisor to observe
and report on obcervations made. Principals, according to their re-
sponses, were more concerned about direct supervision of their staff
rather than having it done by others,
Pittenger wrote regarding the principal and supervision as

follows:

The principalfs position as the supervisor of his school developed

during the last century, but more slowly than did his administrative
_ leadership. At first, it was chiefly inspectorial and regulatory.

Today, in the better systems, the principal is held primarily re-

sponsible for improving instruction in his school., His duties here

include adapting the curriculum, stimulating teacher growth and im-

provement, setting up local experimentation and research, providing

testing and guidance facilities, securing teaching materials, and

doing many other things. He may visit classes and rate teachers,

hold teachers' meetings and conferences, and initiate study projects

among teachers and other members of his school staff., It is here

that the school principal's really educational function lie. To

the extent that these functions are developed, the principalship
becomes a true profession,

Administrative Practices of School

A philosophy which has been repeatedly expressed is that Ameri-
can education is to build citizens for a democratic society. If chil-
dren are to learn to live in a democratic society, they must have the
opportunity to live democratically in school so if this is to prevail,

the school then must be democratic. The administrative process in

lPittenger, Benjamin Floyd, local Public School Administration,
New York: McGraw-Hill Company Inc., 1951, pp. 206-207.
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form and spirit permeates the modern school. It seems unreasonable
that a school environment will be a democratic one unless the adminis-
tration itself is likewise democratice

The principals, in describing their school system's adminis-
trative philosophy, responded as follows: 36.25 per cent felt that
their school system was a democratic one; 56.25 per cent felt that
their school system was moderately democratic; and 7.5 per cent stated
that their school system was slightly democratic., There were no princi-
pals, however, who felt that their school system might be considered

autocratice

Curricular Emphases

The principals indicated the type of'high school curriculum on
wh%ch the greatest emphasis should be placed as expressed in Table 17,
Also, shown in this table are the opinions of Kentucky principals,

The responses of the principals of both the states of Kentucky
and South Carolina show that they both favor Life Adjustment Education
as the area which should receive greatest emphasis in the school's
curriculum. Life Adjustment Education is designed to equip all Ameri-
can youth to live democratically with satisfaction to themselves and
profit to society as home members, workers, and citizens. It is con=-
cerned especially with a sizeable proportion of youth of high school
age (both in school and out) whose objectives are less well served by
our schools than the objectives of preparation for either a skilled

occupation or higher education,
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TABLE 17

BELIEFS OF PRINCIPALS REGARDING THE AREA WHICH SHOULD RECEIVE
MOST EMPHASIS IN THE SCHOOL CURRICULUM

Kentuckyl Principals  South Carolina Principals

Program Per Cent Per Cent
Life Adjustment 506 65400
General Education 38407 28475
Vocational Education 3455 3475
Preparation for College 1.27 1.25
No Belief indicated 3405 1425
100.00 100,00 -

The commission on Life-Adjustment Education stated that certain
guiding principles should be observed by a school which seeks to meet
the needs of all youth and they are as follows:

l. Respects individual worth and personality

2. Enrolls and retains all youth

3. Required courses and course content to be concerned with
problems of living

Lie Emphasis upon direct experience

S. Planning, organization, operation, and administration is to
be democratic

6. Records and data tole used constructively

7. Evaluation to be for desirable changes in pupil behavior?

It will be noted from the preceding table that this type of
curriculum was favored by 54.06 per cent of Kentucky's principals and

by 6500 per cent of the principals of South Carolina. It was found

1Sparks, Harry Magee, "A Study of The High School Principalship,®
Unpublished Ed. D. dissertation, University of Kentucky, Lexington,
1926, p. ho.

2Leonard, Jo Paul, Leveloping The Secondary School Curriculum,
New York: Rinehart & Company, InCe, 1953, De 39le
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that 38.07 per cent of Kentucky's principals favor General kducation,
while in South Carolina it was favored by 28.75 per cent. Vocational
Education received the support of 3.55 per cent of Kentucky's principals
and of 3,75 per cent of South Carolina's principals. In Kentucky 1.27
per cent of the principals felt the emphasis should be greatest upon
Preparation for College and in South Carolina 1,25 per cent of the
principals had this belief. No dominaﬂt-belief was expressed by 3,05
per cent of Kentucky's principals and by 1.25 per cent of South Carol-
inats principalse

Judging from the expressed opinions of the principals it may
be assumed that Life Adjustment EZducation and General Education are
being given the major emphasis ty schools in Kentucky and Scuth Carolina,
This does not mean that Vocational Education and Preparation for College

are being neglected in these schools,

Methods for Developing Programs and Procecures

In discussions among school personnel it is not unusual to
hear the expression - "this is our method or this is our procedure,”
Important as may be any program or procedure in the operation of a
school, its significance is increased or lessened by the method which
has been used to develop it. The method used by principals to formulate
programs and procedures in the schools are shown in Table 18,

It was found that 95 per cent or more of the principals of
both Kentucky and South Carolina in expressing their belief overwhelme-
ingly favored a method by which the procedures and programs should be

determined cooperatively and in which they served as chiefly a guide
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or advisor. This belief on their part supports a position which is

likely to result in harmony and a desirable working atmosphere.

TABLE 18

METHODS USED BY PRINCIPALS FOR DEVELOPING
PROGRAMS AND PROCEDURES

Percentage responding
Belief Eentuckylt™ South Carolina

Programs and procedures should be deter- ‘

mined cooperatively; the principal serves

chiefly as an advisor. 95,65 . 95400
The principal determines the program and

procedures; he then assists the teachers

in carrying out the plans. 2423 1425
The principal determines the programs and

procedures; he then inspects and directs

teachers activities in order to insure

conformity to these plans. o5l +00
The principal may be consulted but the

teachers are in no way restricted in

making their own plans. +98 24,50
No belief indicated by principals. «60 1425
100,00 100,00

The other three approaches received less than five per cent of
the support of other principals. This may be well understood for in
two of them the principals determined the policy and then proceeded to
tell, assist, or inspect teachers as they proceeded to execute them.,

Democratic organization provides for broad assumption of initiative
in getting things done. What then keeps individuals from "going
off in all directions at once?" What prevents confusion, incoher-
ence, friction, and clash? The first and simplest control is that
of the cooperatively formulated general framework within which all
are working., The second is the cooperatively determined policy and
distribution of shared duties set up especially for any given pro-
JjecteseeThe third control is the recognition by any honest and sen-
sible person that he loses the respect and confidence of his co-

l_QEo cit. Pe }400



63

workers and actually destroys his own effectiveness if he ignores
all controls, The fourth control is the most remote but perhaps
the most important, the presence of a democratic conscience,

Principals Beliefs Regarding Availability
Of Secondary Education

In Table 19 is shown the beliefs of principals regarding "who
shall be educated."” Responses indicated that 66.08 per cent of Kentucky's
principals and 53,75 per cent of South Carolina's principals felt that
a free secondary education should be available for all youth who are not
mentally or physically defective to the extent that they cannot be edu-
cated with normal children. The belief that education should be avail-
able for all adolescents was held by 27.19 per cent of Kentucky's princi-
pals and by 4O per cent of the principals of South Carolina. Cther
beliefs by both groups of principals amounted to less than ten per cent
of the total expressed beliefs. It is interesting to note that neither
groups of principals felt that secondary education should be made availw-

able only to those youth of superior intellectual ability.

TABLE 19

COMPARATIVE BELIEFS OF EENTUCKY AND SOUTH CAROLINA PRINCIPALS AS
TO FOR WHOM FREE SECONDARY EDUCATICN SHOULD BE AVAILABLE

Kentucky® South Carolina
Principals Principals
Belief Per Cent Per Cent

To all youth who are not mentally or
pliysically defective to the extent that
they cannot be educated with normal

&hildren. 66008 53075
To all adolescents 27419 140,00

lpittenger, Benjamin Floyd, Local Public School Administration,
New York: McGraw-dill Company, Inc., 1951, pe. 187.
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TABLE 19 (CONT'D)

CQMPARATIVE BELIEFS OF KENTUCKY AND SCUTH CAROLINA FRINCIPALS AS
TO FOR WHOM FREE SECONDARY EDUCATION SHOULD BE AVAILABLE

Ken’c,uclcyl South Carolina
Principals Principals

Belief Per Cent Per Cent

To those who can profit from a college
preparatory, cultural, and disciplinary

program 5.76 .00

To only those youth of sSuperior intel-

lectual ability .00 «00

No belief indicated 97 6425
100,00 100,00

Professional Journals Read By Principals

On the average South Carolina principals subscribe to more
than four professional journals or periodicals. Those which they felt

were of greatest value were: The Bulletin of the National Association

of Secondary School Principals, The Nation Schools, The National Edu-

cation Association Journal, and The Journal of The Palmetto Education

Association,

Membership In Professional Organizations

The typical principal of South Carolina was a member of five
professional organizations. lost often these were: The National Edu-
cation Association, The National Association of Secondary School Prin-
cipals, The American Teachers Association, The Palmetto Education Associ-

ation, and the Local Education Association,

lSpa:rks s Harry Magee, "A Study of The High School Principal-
ship, Unpublished Ed. D. dissertation, University of Kentucky,
Lexington, 1926,
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Sumary
1. South Carolina principals feel that supervision of instruc-
tion and the improvement of the curriculwr is their primary responsi-
bility.

2, The time devoted to the supervision of instruction and the
improvement of the curriculum by states was: South Carolina 21.29 per
cent, California 22,6 per cent and Oregon 12 per cent. The time which
was recommended by authorities for this activity was 31 per cent.

3. Principals from each of these states felt that it was im=-
possible for them to do as they desired because of the proportion of
time which they found it necessary to devote to office routine which
was: Oregon 22,5 per cent, California 16 per cent and South Carolina
23.39 per cent.

L. Working with teachers on problems considered to be impor-
tant to them was the method used by 95 per cent of South Carolina'ls
principals.

5. In describing their school system's administrative philoso-
phy 36425 per cent stated it was democratic; 56.25 per cent felt that
it was moderately democratic; 7.5 pér cent felt theirs to be slightly
democratic; while no principals felt their system was autocratic.

6. Life Adjustment Education was favored by 65 per cent of
South Carolina's principals and by 54.06 per cent of Kentucky's prin-
cipals.

7. That programs and procedures should be determined cooper-
atively with the principal acting as an advisor was the belief held by
95.65 per cent of Kentucky's principals and by 95 per cent of the prine
cipals of South Carolina.
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8. The average South Carolina principal subscribed to more
than four professional journals and was a member of five professional

organizations.



CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS AND RECQMMENDAT IONS

Summary

It was the purpose of this study to accomplish the following:

1. To identi{z the professional characteristics of the Negro

Secondary Principals of South Carolina

2. To identify their immediate and potential problems; and

3¢ To develop suggestions for their continued professional

improvement.

The first of the sub-problems was further divided into an
identification of the following characteristics of the Negro principal
by size of school administered: +tenure, salary, training, experience,
time spent in various aspects of their professional duties, and adminis-
trative practices and pertinent professional beliefs,

The second sub-problem included a determination of pressing
problens recognized by the principals and their analysis of the problems
they anticipate as attempts are made to improve the educational program
and upgrade the staff.,

The eighty principals who responded by returning completed
questionnaires were the subjects for this study. They were among the
142 administrators of accredited high schools which were listed in the

67
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School Directory of South Carolina for the school year 1959-60 to whom

questionnaires were sent.

Treatment 2£ Data

This study was based upon information received from 80 of the
14l Negro principals to whom questionnaires were sent. The first 60
questionnaires which were received were tabulated and analyzed. The
next 20 were also tabulated and the results added to the first 60 making
a total of 80, A Chi-square was computed to determine whether or not
the addition of the 20 questionnaires significantly modified the results
of the first 60, A value of 2,222 was obtained and this was not signifi-
cant at the 0,01 level of significance. Even though it was seen that 60
returns were apparently a sufficiently representative sample, the 80 re-
sponses were used as a more comprehensive sample,

The data received were tabulated as to frequency of occurrence.
In some instances the data were compared with the recommendations of
authorities in the field; in other, the data were compared with the

findings from studies of the principalship in other states.

Findings

The major findings of this study are as follows:

1. It was found that 96.25 per cent of the South Carolina
Principals are married males, with 87.5 per cent having been born in
South Carolina. All but one of these principals were active members of
a Protestant Church.

2. On the average, the principal was thirty years of age at
the time he accepted his first principalship and his present age is

forty-four,
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3. The principals had twenty years of teaching experience as
either a classroom teacher or principal. Eleven of these years were
spent in their present position. The position held prior to becoming a
secondary school principal was usually that of a high school teacher or
an elementary school principal.

Le The average size of the schools administered by the princi-
pals was seven hundred and sixty pupils and a staff of twenty-eight
teachers,

5. The annual (mean) salary of the principals in the study
was $4,637.15.

6. The undergraduate degrees of the principals were usually
earned at one of the five four-year Negro colleges which are located
within the state, The master's degree had been earned by 80 per cent
of the principals, with most of the others having done some graduate
worke

T« Supervision and administration was the graduate major for
35.15 per cent of the principals and Secondary Education was the gradu-
ate major for 51.35 per cent of the principals.

8« The principals reported holding one or both of the Perma-
nent Professional Certificate or the Secondary School Principal's Cer-
tificate issued by the South Carolina State Department of Education.

9« The opinion that "life adjustment education® should be the
area receiving greatest emphasis in the curriculum was expressed by 65
per cent of the principals, while it was the opinion of 28.75 per cent
that "general education" should receive the major emphasis and only 1.25
felt that "preparation for college" was the area which should receive

the greatest emphasise



70

10. The belief that programs and procedures should be deter-
mined cooperatively with the principal serving as an advisor was held
by 95 per cent of the principals.

11. Of the principals, 53.75 per cent held that free secondary
education shoulc be available for all youth who were not mentally or
physically defective to the extent that they could not be taught with
normal youth and LO per cent felt that it should be available for all
adolescents without reservation.

12. By means of comparison with studies of principals in other
states it was found that South Carolina principals were similar to them
in their professional training and their professional beliefs and prac-
tices. They agreed with other principals that they were often unable
to devote as much time to the supervision of their staffs and the
improvement of the curriculum because of time spent in teaching and the
performance of routine office and clerical duties.

13« The principals indicated that one of their most serious
problems was thzt of securing adequate special pérsonnel such as guid-
ance directors, counselors, nurses, clerks and/or secretaries,

lij, It was the opinion of 92.5 per cent of the principals that
they commanded the same respect and held equivalent prestige as that of
men and women in other professions which required a similar amount of
professional preparation.

15, South Carolina's principals received far less than th
salary recommended by the National Association of Secondary School Prin-
cipals and other groups. It was the opinion of 70 per cent of the prin-

cipals that they were not able to provide an adequate standard of living
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for their families on their professional salary.

Conclusions

1. The South Carolina Hegro principal compares favorably with
his white counterpart as found in Oregon and Xentucky.

2+ In comparison with other high school principals, the South
Carolina Negro principal has similar, not lesser as often assumed,
training, experience, professional outlook, and approach to educational
problems., -

3« If the qualifications of the principzl are representative
of the school faculty, present South Carolina Negro high schools are
probably now of similar quality to that of the South Carolina white
schools,

e South Carclina's principals seemed to accept participation
in church activities as one of their main community responsibilitiese

5. It seems highly desirable for principals to enter the pro-
fession as soon as they have acquired the necessary professional traine
ing and experience so as to have more years of productive service to
contribute to their profession.

6o The salary of the principals should be commensurate with
the professional responsibilities of their positions.

7o South Carolina's principals appear to recognize the impor-
tance of professional preparation in view of the efforts which the group
has made to secure graduate training,

8. Inadequate staffs have prevented the principals from doing
the professional job they desired to do,

9+ While South Carolina principals felt that the greatest
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emphasis should be given to "life adjustment education" and “general
education,” this does not mean that the areas such as "vocational edu~
cation" and "'preparation for college!" was being neglected in these
schoolse

10, Principals tended to agree with authorities that the
supervision of instruction and the improvement of the curriculum was
the area to which they should devote the greatest proportionate amount
of their tinme,

11. The opinion held by many authorities is that principals
should be professionally prepared for their position by means of their
academic and professional training and by serving a period of intern-

ship for the position.

Recommendations

Based on the findings of the study of South Carolina Negro
Secondary Principals, it is recommended that:

1. The necessary efforts be made to assure conditions in indi-
vidual schools which will enable the principal to perform more effectu~
ally his primary responsibility - the supervision of instruction and
the improvement of the curriculum, .

2. Principals be encouraged through their professional organi-
zations to study their own performance of duties through self-evalu-
ation, time studies, and other appropriate means.

3. Principals be stimulated through professional groups to
extend their professional reading and engage in professional writing.

Lo Institutions of higher learning continue to adapt as a

part of their training programs recommendations from studies and programs
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sponsored by The Kellogg Foundation, The Souéhe}n States Cooperative
Program In Educational Administration, and others concerned with the
improvement of educational administrators.

5. Principals, now lacking them, should strive to meet the
requirements which are necessary for The Secondary School Principal's
Certificate,

6. The necessary effort be made to provide all schools with
the necessary services, equipment and staff to meet the requirements
for accreditation by The Southern Association of Colleges and Secondary
Schoolse.

7+ The State Department of Education continue and expand its
efforts to aid principals in improving themselves through workshops,
conferencés and other appropriate means including field service,

8. Continued efforts be made to the raising of salary stand-
ards of South Carolina Principals in the light of recommendations of
The National Association of Secondary School Principalse

9. Efforts be made by principals, superintendents, and train-
ing institutions to recruit young persons for preparation for the po-
sition who show promise of being capable educational administrators,

10, Principals in service should cooperate with higher insti-
tutions in adding to the body of knowledge pertaining to their office
and they should cooperatively seek more responsibilify in initiating
changes in policies and procedures which affect their area of school
organization,

11, Efforts be made to increase the security and tenure of

South Carolina Secondary Principals through longer term contracts.
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12, Further studies be made of principals and programs at both
the secondary and elementary level as a means of providing any needed

improvements in the quality of education available for our youth,
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Profile of The Future Principal.

It appears from the findings of this and other studies and a
review of the literature related to the subject that principals in the
very near future are likely to be characterized as follows:

He will be a man who has been carefully selected and screened
to determine if he is capable of meeting the heavy demands which will
accompany his position. He will possess more and better professional
training than did his predecessors. It may be expected that he will
possess an understanding of sociology, political science, business, law,
and psychology as they relate themselves to educational administration.

His special training and professional preparation will earn
him a degree and certificate not to be confused with others. As the
secondary school grows in function and size, the principal of the future
will have to devote all of his professional know-how to the field for
which he has been specizlly trained. His special preparation and train-
ing is likely to result in greater economic security and tenure so as
to avoid his being lured by more lucrative offers to other professional
fields or occupations.

Because of the security which he shall have gained and interest
in his profession, he will keep growing professionally and will strive
to keep abreast of the times in both knowledge and actions. The role
of the principal as leader shall extend even further beyond the confines
of his school. Support for civic improvements, an enviable home life,
affiljation and support of church activities will cause the school and
the community to look to the principal for leadership. High on his list

of values will be that of good human relationse
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QUESTIONNAIRE - CHECK LIST
Concerning
THE HIGH SCHOOL PRINCIPALSHIP IN SOUTH CAROLINA

D. Academic and professional training
1. Received my undergraduate degree from

A. Personal data (check appropriate blank or fill
in answer)

1. Name
2. Address
3. Birthplace
4, Sex { ) Male; ( ) Female

5. () Single; ( ) Married; ( ) No Children
6. Church preference
7. Are you a member ( ) yes; ( ) no.
8. What is your present age?
9. Age when you first became a principal
10. Number of years in present position

B. Data Concerning School and Principal
. Name of School

Present enrollment

. Number of days school is in session yearly:
less than 1803 1803 more than.

5, What grades do you administer in your school?
9-12; 10-123 _  7-125 __ 1-12;

Other: (1dent1fy)

6. What is the number of teachers in the school
you administer?

7. For how many months are you employed annually
as a principal? .

8. What is your present salary ?

9, Are you able to maintain what you consider to

be a reasonable standard of living for you and
your family on your professional salary?
yess no.

10. Do you work at other jobs to supplement your
family income? yess no.
11. If you are married, does your wife work as a

none .

teacher s Other

C. Experience as teacher and principal
1. Years of classroom teaching only

2. Total years in teaching profession as
teacher and principal

3. Total years as high school principal only_ .

4, Your status prior to becoming a high school
principal: __High school teacher ele-
mentary school teacher; Coach of
athletics; ___ Elementary principalj;
____Other administrative or supervisory posi-
tiong other.

5. As a principal do you feel that you command

as much respect and prestige in your community
as men and women in other professions which
require a similar amount of professional
training? yvess no.

E. Policies, Practices and Responsibilities:

1. What is the extent of your responsibilities in the following dutie

. Number of hours school is in session daily:
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2. The Principalship

_10
_n
_12

13
_la
_15
_16
_17

Undergraduate major
Undergraduate minor
Working for a Masters Degree
Years of graduate work {counting 30 hrs. per
year)
Graduate major
Graduate minor
Rec'd. Grad. Degree from
Degrees now held Nones Bachelers;
Masterss Doctoral.

What certificate or certificates do you now hold?
d.
b.
Professional courses taken on either under-
graduate or graduate level. Check in the
parentheses those taken and then rank in the
blanks on the left the five that have been of
the most value to you as a high school prin-
cipal. Use 1 to rank most valuable, for the
next most valuable, etc.

High School administration

. The Secondary School

: . The Junior High School

. Adolescent Development

. Tests And Measurements

2
3
4
_5
_6. Educational Psychology
7
8. Philosophy of Education
9

. Foundations of Education
History of Education
Educational Sociology

Pupil Accounting
Extra-curricula Activities
Research Methods In Education
School Finance

Directed or Student Teaching
Secondary. School Curriculum

List and rank any other courses, either pro-
fessional or non-professional which have been
most helpful to you.

()
)
20,

(
(

)

18.
19.

Indicate with a "P" for part time or"F" for full

time staff help in the following categoriess
giving the number of each.
pals

retarys

Asst. Princi-
Clerk or Sec-
School Nurse

Guidance Director
Counselors

s?

DUTIES

Complete

Shared None

Supervision of custodians and buildings

Supervision of instruction

Selection of teachers

Classification of pupils

Preparation of daily schedule

Handling of discipline

Public relations activities

Keeping school records

Rating of teachers

__ Selection of textbooks

Preparing courses of study

2. List in the first column the per cent of time spent on the duties listed below.

If these differ in

any way from how you would spend your time - 1list in the second column how you would spend your time

if the circumstances surrounding your job permitted it.

DUTIES

How I Spend My Time

How I prefer spending my time

Public Relations

he be

___Pupil pexrsonrel
Improvement of instructior and
supervision of teachers

Activity program

Professional meetings

Teaching

Cafeteria

____Superintendent Conferences

Administration of plant

——Business management

Transportation

School Board Conferences,*etc,

Office routine
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Please be certain that each of the
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3. Which of the following supervisory methods do 3. Check the one statement with which you are in

you make use of in your school? Record the closest agreement as a matter of fundamental
ones most commonly used in a ranking of 1 belief in each of the following groups:
through 5, and place an x by all others which
are used. The effectiveness of a high school program is
__Give or arrange for demonstrations promoted best by an administration in which:
___Provide helpful materials for teachers ( ) a. Programs and procedures are determined
__Visit classes to observe teaching cooperatively and the prirncipal serves as
___Lead discussions at faculty meetings a guide.
__Interview and plar with parents ( ) b. The principal determines programs and pro-
___Encourage wise experimentation cedures; he then assists teachers in carry-
__Give tests to individuals and groups of ing out the plans.
students () c. The principal determines programs and pro-
__Conduct research studies in the school _ cedures; he then inspects and directe
___Work with teachers on problems of their own teachers activities in order to insure con-
choosing formity with these plans.
__ Assist teachers in grouping students for () d. The principal may be consulted, but the
instructional purposes teachers are in no way restricted in makirg
___Appoint committee of teachers to give reports their own plars.
at faculty meetings
___Ask supervisor to observe and report on the 4. Free secondary education should be provided for:
observations made. { ) Those who can profit by a college preparatory
___Encourage the use of community resources course.
__Help individual teachers with problems { ) A1l adolescents
__ Encourage participation in workshops () A1l youth who are not mentally or physically
4. Which of the following terms in your opinion defective to such an extent that they cannot
best describes the total administrative pat- be educated with normal children.
tern in the system of which your school is a () Only those youth of superior intellectual ability
part? ____ democratic; moderately demo-
cratics slightly democraticy auto- 5. List the professioral organizations to which you
cratic. belong in the order of the valte you feel they
5. Your administrative and supervisory duties are to you as a principal.

are: {check one) __ defined by the board of
education; __defined by the Board of Educa-
tion and Superintendent; __ defired by the
Superintendent; __ defined by a mutual agree-
ment between you and Superintendent; ___ are
not clearly defined.

6. Which of the following areas of work presents
the most difficult problems for you as a
principal?

__Relations with teachers and staff
___Relations with parents and community
___Relations with pupils

__Supervision of instruction

_ _Co-curricula activities

__Others (Specify)

6. List the professional periodicals which you
read regularly in the order of the value you
feel they are to you as a high school prircipal.

F. Basic beliefs and professional outlook:

1. Secondary schools should place most emphasis
vpon helpirg to prepare pupils:
( ) a. Te conform to the established social and

economic order. 7. List the professional books which you have
() b. To make adjustments to meet changing conr- read recently.

ditions.
() c. To participate in the reconstructior of

society,

() d. To participate in changing social ard
economic conditions.

2. The High School curriculum should place most 8. Have you dore any professional writing for
emphasis upon: publication?

() Vocational trairing () Life Adjustment

( ) Preparatior for College ( ) General Education yes: no.

G.

1. As a high school principal, what are the problems which you now face or expect to face as you ard
your staff plan for the development of a more effective program?

2. Will you please make any suggestions below which you feel would lead to an improvement of The Prinrci-
pals' Training Program sponsored by the Southern Education Fourdation, et al.?
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ISAAC C. BRACEY

Room 319
College of Education Building
University of Oklahoma

Norman, Oklahoma

My dear Friend:

This letter comes to solicit your cooperation in order to make pos-
sible a study in which I feel you have a significant interest both per-
sonally and professionally. Because of my knowledge of the professional
atmosphere which surrounds your state principals' association and your
desire to improve the status of your professional positions, I am re-
questing your cooperation in filling out the enclosed questionnaire which
may lend itself to the accomplishment of some of our mutual objectives.

Under the sponsorship of the Southern Education Foundation and with
the approval of the State Department of Education, I have decided to under-
take as a problem for my dissertation, "A Study of The Negro Principalship
of Secondary Schools of South Carolina". As you are aware, The Southern
Education Foundation, et al, initiated the Principals' Training Program
about 1953 and in line with the emphases which have been promoted, this
study proposes to consider, (1) what shall be the future emphases of these
training programs; (2) how shall we recruit and train future principals
and administrators; and (3) what are some of the crucial professional
problems which are now facing present administrators and are likely tc
face the future administrators of our secondary schools?

It is possible that some few of the questions may border on what ycu
may consider personal considerations. However, I am sure that you will
understand that in no other way is it possible for us to get a true picture
of the total group which is our primary concern. It will be through this
approach that we shall be able to determine if the salary of South Carolina
principals is the same as, below, or above the national average for prin-
cipals throughout the nation. The same will apply with regards to tenure
and the other factors with which we shall be concerned. Most important,
however, in this matter is that we would have you to be assured that the
information which you will furnish us will be treated with professional
ethics and in a confidential manner.

The important findings of this study will be made available to you
through the journal of the state teachers association or by other media.
If there should be any sections which require more space for answering,
use the back of the questionnaire or please furnish it on a separate sheet
which you may enclose. Allow me to thank you for your kind and cooperative
assistance. May I ask that you return the questionnaire as soon as pos-
sible as it is urgent that the necessary data be received early for com-
pilation.

Yours respectfully,

haae C.

Isaac C. Bracey

P.S. Please note to see if each item has been answered or checked.
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JESSE T. ANDERSON
STATE SUPERINTENDENT OF EDUCATION

State of South Carslina

Bepartment of Tducation

gt 2= E N

COLUMBIA, S. C.

March 22, 1960

Dear Principal:

Mr. Isaac C., Bracey, who is studying for his doctorate at the University
of Oklahoma, has reached the point in his career where he is writing his
dissertation. He is using the "questionnaire method" of collecting his
data,

Mr. Bracey is making a status study of the secondary principalship among
Negroes in South Carolina. This study could render a valuable service
to the cause of education in the State. It should be very interesting
and instructive both to you and to me. It Fas the blessings of the
State Department of fducati on.

The merit of this study deperds on you. To cet a true picture for a
worthwhile study, Mr. Bracey should get a rerly from every legro
principal in the State. Will you take time off, from your very busy
schedule to fill out the questionnaire and return it to Mr. Bracey at
once?

Very sincerely,
Q.&-QW;%-
A, B. Hair, Jr.

State agent for Negro Schools

ABH:eb
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COLLEGE OF EDUCATION

THE UNIVERSITY OF OKLAHOMA

NORMAN - OKLAHOMA

April 26, 1940

My dear Principals

I know that this is one of the busiest times
for you during the schocl term, However, I am writ-
ing to ask vour cooperation in completing the ques-
ticnnaire which was sent to you recently and return-
ing it to the above address. I am very anxious to
receive a 100 per cent response if it is at all poss-
ibles Your assistance at this time is earnestly so-
licited in order to make possible the proposed study.

We shall be happy to make available to you
through the Journal of The Palmetto Education Associa-
tion or some other media the findings and recommenda-
tions from the study. Again, may I say to you that
your consideration in completing the questionnaire and
returning it at your earliest convenience will be deep-
1y aporeciated,

Yours respectfully,

LRl C/ /5 z,aut:}

Isaac Ce Bracey
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