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THE HIGH SCHOOL PRINCIPALSHIP IN SOUTH CAROLINA

CHAPTER I  

INTRODUCTION OF THE PROBLEM

Our schools are so c ia l in s t i tu t io n s  which are generally  ex

pected to  be in stn im en tal in  fo s te r in g  and perpetuating  our democratic 

way o f l i f e .  This i s ,  of course, b u t one of th e i r  many fu n c tio n s . In  

re c en t years th e re  have come demands fo r  an increase in  the q u a lity  and 

q u an tity  of the education we should t r y  to  provide fo r  a l l  ch ild re n . 

There are  many who b e lieve  th a t  improvements in  education in  the  years 

ahead w ill be made a t  the bu ild ing  or attendance u n it  le v e l .  I f  th is  

i s  tru e  and demands are to  be met su ccessfu lly , i t  w ill  be e s s e n tia l  to  

have a  high le v e l of leadersh ip  in  each school.

Recent developments have led  to  the  n ecessity  fo r  tra in in g  ad

m in is tra to rs  fo r  our secondary schools in  terms of (1) the increased  

s iz e  and the re su lt in g  complexity of the  schools and the re su ltin g  prob

lems o f management, (2) the increased a v a i la b i l i ty  of p ro fessio n a l in 

form ation and techniques o f secondary school adm in istra tion , (3) the 

expanded scope of th e  program of secondary education, (1;) the  change 

in  th e  nature o f the high school student body, and (5) the changing 

a t t i tu d e  of the people regarding th e ir  expectations of the secondary 

school.

1
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I t  would seem th a t  the p resen t ro le  of the p rin c ip a l i s  now r e 

qu iring  persons w ith  keen understandings and fo rth r ig h t p ro fessio n a l con

v ic tio n s , The tremendous growth of our schools has demanded th a t  the 

p r in c ip a l devote le s s  of h is  time and energy to  d isc ip lin e  and record 

keeping and more of i t  to  th e  planning and d ire c tin g  of programs designed 

to  promote the maximum development of a l l  pup ils and a wholesome working 

re la tio n sh ip  w ith the s ta f f .  To provide, by means of management and o r

gan ization , the  conditions under, or the f a c i l i t i e s  w ith, which the 

educative process may go forward e f fe c tiv e ly  i s  an ever present challenge 

to  th e  Secondary-school P r in c ip a l,

Programs such as those developed under the  auspices of the South

ern  S ta tes  Cooperative Program In  Educational A dm inistration are a p a r t  

of the  tremendous e f fo r t  to  bring  Southern standards of education c lo ser 

to  the  le v e l of the nation  as a whole. Some of the accomplishments are 

rev ea lin g , as w ell as sp ec tacu la r, when measured against previous reg ional 

e f fo r ts  and im pressive even when compared with those fo r the r e s t  of the 

n a tio n . In the South a dual system of schools has been provided under 

the doctrine of "separate-bu t-equal" f a c i l i t i e s  fo r  the Negro, However, 

i t  has been only in  recen t years th a t  attem pts to  provide "equal" f a c i l 

i t i e s  have been made. South C aro lina’s ex-Govemor James F, Byrnes has 

s ta te d , "To meet th is  s itu a tio n  we are forced to  do now what we should 

have been doing fo r the l a s t  f i f t y  y e a rs ." !  I t  has been generally  ac

cepted th a t Negro education in  most o f th e  Southern S ta tes has not been 

supported to the  same degree as education fo r  the m ajority  group, but

^Southern Schools; Progress and Problems, Southern Education 
Reporting Serv ice, N ashville; 1959, p . 2,
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increased a tte n tio n  has been focused upon providing g rea te r  educational 

opportunity  fo r Negroes as a r e s u l t  of th e  ac tions of Federal cou rts  

during the  l a t t e r  p a r t  of th e  1950's .

South C aro lin a 's  answer to  th e  problem, which i t  faced , was a 

g ian t program of reo rgan iza tion  and conso lida tion . This program was 

in i t i a te d  in  the year 1951 and has not y e t reached i t s  completion. At 

the  time of i t s  incep tion  th e  s ta te  had more than 1700 school d i s t r i c t s  

and as a re su lt  of th e  program of reo rgan ization  and conso lidation  i t  now 

has only 107 school d i s t r i c t s ,^  Some have f e l t  th a t  th is  was done to  

avoid in te g ra tio n ; however, the end r e s u l t  has provided b e t te r  schools 

fo r  both  Negroes and w hites. The s izeab le  decrease in  the number of 

school d is t r ic t s  has n ecess ita ted  the conso lidation  of a g rea t number of 

sm all schools in to  much la rg e r  u n its .  These newer and la rg e r  u n its  c a lle d  

f o r  p rin c ip a ls  w ith much broader educational in s ig h ts ,  more extensive pro

fe s s io n a l tra in in g , and q u a li t ie s  of leadersh ip  than were here to fo re  r e 

q u ired .

South C arolina, along w ith the m ajority  of the s ta te s ,  has exper

ienced a g rea t increase  in  th e  number of ch ild ren  attending  her secondary 

schools. I t  i s  expected th a t  the years immediately ahead w ill  in  tu rn  

b rin g  about an even g rea te r increase in  the secondary school population* 

S tudies a lso  reveal th a t  our ch ild ren  are  remaining in  school longer and 

a re  en ro llin g  in  g re a te r  numbers. The Southern Reporting Service wrote:

Whatever e lse—good or bad— might be sa id  about Southern schools, 
they c e r ta in ly  have not lacked fo r  customers in  recen t y ea rs . From 
tin y  Delaware, a t  the n o rth eastern  t i p  of the Southern c re sce n t, to

^Research B u lle tin  o f The N ational Education A ssociation,
XXÏVIII, No, 1, (February I960), p . l6 .



mighty Texas on the southw est, the  s to ry  has been v ir tu a l ly  the 
same: Booming enrollm ents and in creasin g  attendance—both substan
t i a l l y  in  excess of mere population  g a in s . There are exceptions to  
the ru le^  but the  exceptions heighten ra th e r  than  lessen  the  b ig 
p ic tu re .^

A ll of th e  foregoing fa c to rs  co n trib u te  to  the  need f o r  school 

p rin c ip a ls  who a re  able to  adm inister schools of a  s ize  f a r  la rg e r  than 

those which have been provided throughout most of South C arolina’s h is 

to ry . The re sp o n s ib il i ty  fo r  assu ring  an adequate number of such p r in c i

pals  must of n ecessity  r e s t  upon the s ta te .

U n til re c e n t years v i r tu a l ly  no o f f i c i a l  a tte n tio n  nor sanction 

has been given to  th e  p o s itio n  of the high school p rin c ip a l in  South Caro

l in a .  In  many in stan ces  he was merely th e  head teacher or th e  p o s itio n  

was not c le a r ly  defined . Even now in  many instances the functions or re 

s p o n s ib il i t ie s  of th e  p o s itio n  are  vague and follow  no sp ec ific  p a tte rn . . 

I t  i s  apparent to  those who have been in te re s te d  th a t  the p o s itio n  of the 

p rin c ip a l and the p ro fessio n a l improvement of Negro teachers in  general 

have experienced a  tremendous upsurge in  recen t y ea rs . One of th e  fac 

to rs  associa ted  w ith  the increased  p ro fess io n a l s ta tu re  of the p r in c ip a l

ship  has been the e lim ination  of the many sm all high schools. In  most 

of these  s itu a tio n s  the p rin c ip a l was expected to  carry  almost a f u l l  load 

of teaching and had very l i t t l e  time i f  any fo r  the  supervision of teach

ers  and th e  improvement of th e  in s tru c t io n a l  program. Today, he i s  much 

more l ik e ly  to  have tra in in g  in  a d m in is tra tio n , not be assigned to  teach , 

and to  have time to  encourage and work w ith  h is  s ts if f . In speaking of 

p ro fessio n a l improvement Kirk s ta te d :

^Op. C it. ,  p . 16.



Improvement in  th e  p ro fessio n a l q u a lif ic a tio n  o f Negro teachers 
during the l a s t  decade has been phenomenal. During th e  19i:6-L7 
session  only 32 per cent of South C aro lin a 's  3,732 Negro teachers 
held  the  b ach e lo r 's  degree and le s s  than two per cent held th a t  
of th e  m a s te r 's . During the  1936-37 sess io n  92 per cent of the  
7,73U teachers held  the b ac h e lo r 's  degree and 13 per cen t held  
th a t  o f the  m a s te r 's . Judging from recen t college enrollm ents, 
th e  percentage o f Negroes holding undergraduate and graduate de
grees i s  undoubtedly even more im pressive. S ig n ifican t as i s  the 
improvement in  p ro fessio n a l q u a lif ic a tio n s ,  of even more s ig n if i 
cance i s  the f a c t  th a t  Negro p rin c ip a ls  and teachers a re  not con
te n t  to  r e s t  on the la u re ls  o f  degrees earned. They a re  co nstan tly  
seeking fu rth e r  self-improvement through workshops, p ro fessional 
o rgan izations, and in -se rv ice  tra in in g  programs*^

The d es ire  on the  p a r t  o f  Negro teachers and p rin c ip a ls  to  im

prove themselves, as w ell as the need fo r  b e t te r  tra in e d  educational ad

m in is tra to rs , has not been unnoticed nor unheeded. Since June, 1933, the 

Southern Education Foundation has le n t  i t s  support to  the reg io n a l e f fo r t  

to  improve the q u a lity  of lead ersh ip  a t  the  le v e l  o f  the  lo c a l school in  

fo u rteen  Southern S ta te s . The undertaking, which o rig in a ted  with the 

S ta te  Agents fo r  Negro Schools (men who a re  p rim arily  concerned w ith Negro 

education a t  the s ta te  le v e l ) ,  i s  known as the  P r in c ip a l 's  Training Pro

gram. I t  has provided o p p o rtu n ities  fo r  p ro fessio n a l development in  both

s ta te  and reg io n a l programs fo r  more than 3,000 d iffe re n t p r in c ip a ls  of

Negro schools of th e  South. The program has been operated through work

shops and summer sessions serving the  e n tire  Southern region and by fu U -  

year fellow ships a t  s ix  u n iv e rs ity  cen ters.^

^Kirk, F. M. Report o f The S ta te  Superintendent of Education,
S ta te  of South C arolina, 1957-38, p . 3L#

^Solomon, W. E. "O rigin of Regional Research-Leadership Programs,"
Palm etto Education A ssociation Jou rn a l, X, (March, 1939), p . 9*
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Statement of the  Problem 

The problem of th is  study i s  th re e -fo ld :

1 . To id e n tify  the p ro fessio n a l c h a ra c te r is tic s  of the  

Negro Secondary P rin c ip a ls  of South C arolina 

2* To id e n tify  th e i r  immediate and p o te n tia l problensj and 

3 . To develop suggestions fo r  th e ir  continued p ro fessio n a l 

improvement*

The f i r s t  of th e  sub-problems i s  fu rth e r  divided in to  an id e n t i f i 

ca tion  of th e  follow ing c h a ra c te r is t ic s  of the Negro p r in c ip a l by s ize  of 

school adm inistered: ten u re , s a la ry , t ra in in g , e:q)erience, time spent in

various aspects  of t h e i r  p ro fessio n a l d u tie s , and adm in istra tive  p rac tices  

and p e r tin e n t p ro fe ss io n a l b e lie fs*

The second sub-problem includes a determ ination of p ressing  prob

lems recognized by the  p rinc ipa ls*  I t  i s  a lso  concerned w ith  th e i r  analy

s is  o f the problems they  an tic ip a te  as attem pts are made to  improve the 

educational program and upgrade th e  s ta f f ,

l im ita tio n s  fo r  Study 

This problem w il l  be lim ited  to  a study of the  p rin c ip a ls  of 

S tate A ccredited Negro High Schools as l i s t e d  in  the 1959-60 School 

D irectory of South Carolina*

For th e  purpose o f th is  study c e r ta in  terms are defined as f o l 

lows:

"C e r tif ic a tio n ” i s  the a c t ,  on the  p a rt of the s ta te  department 

of education, of g ran ting  o f f ic ia l  au th o riza tio n  to  persons to  accept em

ployment in  keeping w ith th e  prov isions of a  c e r tif ic a te *

"Curriculum" i s  th e  courses and planned experiences which a
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s tudent has under th e  guidance of the school.

"Enrollment" is  th e  to ta l  of a l l  pup ils  who are  re g is te re d  in  

a  school during th e  school term .

"P rofessional P reparation" i s  the  t o t a l  formal p repara tion  fo r  

teaching th a t  a person has completed,

"P rofessional Experience" includes the aggregate of h is  experi

ence in  positio n s involving educational a c t i v i t i e s .

"Secondary P rin c ip a l" i s  an ad m in istra tiv e  and supervisory o f f i 

cer in  charge of a high school, giving to  ad m in istra tive  d u ties  f u l l  time 

in  la rge  public high schools and u su a lly  carry ing  a teaching lead in  

small ones.

Procedure and Sources of Data 

The p rin c ip a l source of inform ation fo r  t h i s  study was a p rin ted  

questionnaire^ which was sen t to  each o f  th e  lii2 Secondary P rin c ip a ls  in  

South Carolina, Q uestionnaires were sen t on March 29, I960, to  each of 

the sa id  p r in c ip a ls  who were l i s t e d  in  th e  School D irectory  of South Caro

l in a  fo r  1959-60 and designated as p rin c ip a ls  of S ta te  A ccredited Negro 

High Schools.

Enclosed w ith the questionnaire  ra s  a  l e t t e r  of explanation^ and 

a le t t e r ^  o f endorsement fo r  the  study from A, B, H air, J r , ,  S ta te  Agent 

fo r  Negro Schools of South C arolina, On A pril 26, I960 a follow-up 

l e t t e r ^  requesting the  completion and re tu rn  o f questionnaires  was sen t 

to  each of th e  p rin c ip a ls  who had no t responded by re tu rn in g  th e  completed 

qu estio n n a ires .

^ lo fra , .  Appendix, ^In f ra , ,  Appendix,

3I n f r a , ,  Appendix. ^ I n f r a , , Appendix.
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Other sources of inform ation were rep o rts  and b u lle t in s  from 

th e  S ta te  Department o f Education of South C arolina, Research B ulletins 

from The N ational A ssociation of Secondary School P rin c ip a ls , The Office 

of Education of The Department o f H ealth , Education, and Welfare and The 

National Education A ssociation , A dditional inform ation has been u t i l iz e d  

in  th is  study idiich has come from unpublished d is s e r ta t io n s ,  m icrofilm s, 

a b s tra c ts ,  and o th e r p ro fessio n a l books, b u l le t in s ,  and p e rio d ica ls  which 

have given some time to  the  study of th e  secondary p rin c ip a lsh ip . There 

were two d is s e r ta tio n s  in  p a r tic u la r  which have been u t i l iz e d  in  th is  

study based upon the study of the  p r in c ip a lsh ip  in  th e  s ta te s  of Oregon 

and Kentucky, A tten tio n  w il l  be given to  th ese  by comparing th e ir  data 

with th a t  found fo r  South C arolina,

Treatment of Data 

This study was based upon in form ation  received  from 80 of the 

llUi Negro p rin c ip a ls  to  whom questionnaires were s e n t.  The f i r s t  60 

questionnaires which were received  were ta b u la te d  and analyzed* The 

next 20 were a lso  tab u la ted  and th e  r e s u l t s  added to  the f i r s t  60 making

a to ta l  o f 80, A Chi-square was computed to  determine whether or no t

the  add ition  of th e  20 questionnaires s ig n if ic a n t ly  m odified the re s u l ts  

of the  f i r s t  60, A value of 2,222 was ob ta ined  and th is  was not s ig n i f i 

cant a t  the 0,01 le v e l of s ig n ifican ce . Even though i t  was seen th a t  60 

re tu rn s  were apparen tly  a s u f f ic ie n t ly  re p re se n ta tiv e  sample, the 80 r e 

sponses were used as a more comprehensive sample.

The d a ta  received  were tab u la ted  as to  frequency of occurrence.

Some po rtions of the data  were compared w ith  th e  recommendations of au

th o r i t ie s  in  the  f i e ld .  Other portions were compared with the findings
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from o ther s tu d ie s  of th e  p rin c ip a lsh ip  or o ther f a c e ts  of such s tu d ies  

which are found in  th e  present study,

Values of the  Study

An accurate  p ic tu re  of th e  cu rren t s ta tu s  of the p rin c ip a lsh ip  

w il l  be o f  value in  improving the form al t ra in in g  and p ro fessio n a l experi

ences which are so e s se n tia l  fo r  those idio a re  to  serve in  these posi

t io n s ,  I t  i s  a lso  desirab le  to  id e n tify  many of th e  c ru c ia l problems 

which in te r fe re  w ith  th e  high school p r in c ip a l 's  proper function  as an 

educational lead er in  h is  p o s itio n .

This study should help in  the  follow ing ways:

1) Aid p rin c ip a ls  in  making comparisons w ith  o thers in  s im ila r 

p o s itio n s  and w ith  s im ila r  r e s p o n s ib i l i t ie s ,

2) Help superintendents and boards o f education to  be more ob

je c tiv e  in  se le c tin g  high school p rin c ip a ls  and in  delegating  resp o n sib il

i t i e s  and a u th o rity  to  them,

3) A ss is t the  S ta te  Board of Education to  be more r e a l i s t i c  in  

the  continuous ev a lu a tio n  of i t s  c e r t i f ic a t io n  program,

h) Serve tra in in g  in s t i tu t io n s  which t r a in  educational adminis

t r a to r s  to  design programs based on the revealed  needs o f to d ay 's  p r in c i

p a ls ,

5 ) Suggest some new d ire c tio n s  o f emphasis fo r  the Southern 

Education Foundation and o ther agencies which have demonstrated an in te r 

e s t  in  tra in in g  educational adm in istra to rs through th e i r  f in a n c ia l 

support fo r  programs designed fo r  th i s  purpose,

6 ) L a s tly , th e  study should be of value f o r  subsequent s tu d ies  

idiich may be made in  th i s  and other s ta te s*



CHAPTER IT 

SURVEY OF RELATED LITERATURE

P rio r to  the e a r ly  1920* s few s tu d ie s  had been made in  the 

United S ta te s  which were concerned w ith  the s ta tu s  o f the secondary 

p rin c ip a l*  Such s tu d ies  as were made concerned themselves w ith in v e s t i

ga tions in  p a r t ic u la r  sec tio n s  of the country or on a nationwide b a s is  

w ith  no statew ide s tu d ies  being p re se n t, A study was made a t  Lehigh 

U niversity  which involved the analysis  o f more than 2,000 statem ents 

from la y  p u b lic , te a ch e rs , s tuden ts , and adm in istra to rs  concerning th e  

r e s p o n s ib i l i t ie s  o f secondary p rin c ip a ls  and the conclusions tdiich were 

reached were as fo llow s:

From a l i s t  o f f i f te e n  d u tie s  suggested, th e  f i r s t  th ree  d u ties  ra ted  
in  the order o f importance were 1 ; lead e rsh ip  in  the  p ro fessio n a l im
provement o f th e  s ta f f  j 2) improving th e  classroom in s tru c tio n ; and
3) bu ild ing  and improving the curidculum*^

In  a  study to  determine "C ertain  C r i t ic a l  Requirements For The 

Secondary School P rin c ip a lsh ip  As Perceived By Secondary School Teachers 

In  The î4etropo litan  New York Area," Clarke re p o rts  h is  find ings as fo llow :

1 . Teachers perceive the o v era ll behaviors of th e  p rin c ip a ls  as being 
s ig n if ic a n tly  e f fe c t iv e ,

2 , Teachers regard  th e  areas of th e  p r in c ip a l 's  a c t iv i ty ,  arranged 
in  descending order according to  the number of behaviors repo rted  
as co n s is tin g  of re la tio n sh ip s  w ith  1 ) teach ers , 2) s tu d en ts , 3) 
p a re n ts , I4.) su p erio rs , and 5 ) community,

^"A Study of The High-School P rin c ip a lsh ip  in  Pennsylvania,"
The B u lle tin  o f The N ational A ssociation of Secondary School P rin c ip a ls ,

10
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3» The most im portant a rea  of th e  p r in c ip a l’s a c t iv i ty  i s  h is  r e 

la tio n sh ip s  w ith teach ers , and h is  behavior in  te a c h e r-p rin c ip a l 
re la tio n sh ip s  i s  o f major importance to  the su ccessfu l accomplish
ments of h is  job*

ii* The most im portant a b i l i t i e s  which the p r in c ip a l req u ire s  f o r  
successfu l re la tio n s  w ith teachers appear to  be 1) th e  a b i l i ty  
to  give p ra ise  and recogn ition  u n s tin tin g ly  when deserved, 2) the 
a b i l i ty  to  f e e l  genuinely app recia tive  of th e  value o f te a c h e r’s 
con tribu tions to  the educational program of th e  school, and 3) 
the a b i l i ty  and d es ire  to  help teachers become more e f fe c t iv e ,

5» The p rin c ip a l i s  found to  be s ig n if ic a n tly  e f fe c tiv e  in  h is
supervisory  re la tio n sh ip s  and p a r t ic u la r ly  in  providing teachers 
w ith commendation when deserved, and a s s is tin g  them in  employing 
e ffe c tiv e  methods, m ateria ls  and techniques*

6 . The p rin c ip a l i s  regarded as s ig n if ic a n tly  in e ffe c tiv e  in  uphold
ing the d ig n ity  of teachers before o th e rs .

7 . The most freq u en tly  reported  c r i t i c a l  requirem ent concerned the 
p r in c ip a l’s e f fo r ts  to  m aintain student d isc ip lin e ,

8 . Teachers a re  g re a tly  concerned about th e  problem of studen t d is 
c ip lin e  and expect firm  ac tio n  from the p r in c ip a l in  m aintaining 
proper standards of behavior along w ith  strong  support o f te a c h e rs ’ 
d isc ip lin a ry  e f f o r t s .

9 . P rin c ip a ls  in  New York C ity  schools a re  perceived by teachers as 
being s ig n if ic a n tly  more e ffec tiv e  than th e i r  suburban counter
p a r ts  in  th e i r  supervisory fu n c tio n s .

10, No s ig n if ic a n t re la tio n sh ip s  were found between the percep tion  
of th e  q u a lity  of th e  p r in c ip a l’s behavior and any of th e  p er
sonal or p ro fessio n a l fa c to rs  in  the background of th e  teachers 
or p rinc ipa ls*^

The p rin c ip a l should be a leader who be lieves in  helping teachers 

f in d  incen tive  through the discovery and u t i l iz a t io n  of th e i r  ta le n ts  and 

sp ec ia l in te r e s t s .  He should encourage s e lf -d is c ip l in e  in  teachers so 

th a t  they  may become re sp o n s ib ili ty  accepting in d iv id u als  in s tead  of cogs 

operat ing through imposed reg u la tio n s  or au th o rity . He i s  charged w ith 

stim u la ting  the growth of h is  teachers through h is  keen understanding of 

th e i r  sev era l a b i l i t i e s .  He may do th is  through h is  promotion of study 

programs, study committees fo r  s e l f  and school improvement and by in te r 

school v is i ta t io n .

^Clarke, Sanford. "C ertain C r i t ic a l  Requirements For The Second
ary  School P rin c ip a lsh ip  As Perceived By Secondary School Teachers In  The 
M etropolitan New York Area." Unpublished Ed.D. d is s e r ta tio n . New York: 
College of Education, New York U niversity , 19$8.
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One of the  e a r l i e r  w rite rs  who noted th is  tren d  was Cubberly 

irtio wrote in  1923  ̂ "Many p rin c ip a ls  give th e i r  time almost e n t ire ly  to  

adm in istra tive  d u tie s  and do l i t t l e  supervisory  work. The l a t t e r  ought 

to  be th e i r  most important fu n c tio n ."^  A number of w rite rs  support the 

f in d in g s  of Cubberly in  th e ir  re p o rts  on th e  subject*

One of the c la s s ic  s tu d ies  of th e  secondary school p rin c ip a lsh ip  

was made by Eikenberry in  192$. His inform ation was secured from ques

tio n n a ire s  which were sent to  th re e  thousand p rin c ip a ls  of f u l ly  accred

i t e d  high schools throughout the  United S ta te s , the fo r ty -e ig h t s ta te  

superin tendents and commissioners of education, heads of departments o f 

schools o f education in  a l l  s ta te  u n iv e r s i t ie s ,  a l l  o ther co lleges and 

u n iv e rs i t ie s  known to  o ffe r  p ro fessio n a l courses fo r  high school p r in c i

p a ls ,  and a random se le c tio n  of a l l  o ther co lleges and u n iv e r s i t ie s .  The 

high schools chosen were se lec ted  a t  random from almost ten  thousand of 

the  United S ta tes  Bureau of Education m ailing l i s t s .  The purpose of the  

study was to  determine the s ta tu s  of th e  p r in c ip a ls  who were adm inister

ing f u l ly  accred ited  public high schools, e sp ec ia lly  w ith regard  to  aca

demic and p ro fessional t r a in in g , educational experience, s ta te  and lo c a l  

requirem ents, sa la ry , sources of supply, d u tie s , and r e s p o n s ib i l i t ie s .

The follow ing major conclusions were rep o rted :

1) The prospective p r in c ip a l should have as a  basic  tra in in g  a fo u r-  
year course in  a standard  co llege  or u n iv e rs ity . During t h i s  b asic  
t r a i ni ng period he should major in  one of the sub jec ts  taught in  high 
school and minor in  sociology or education. The work in  education 
should be the same as  th a t  requ ired  o f prospective high school 
teachers*
2) The high school p r in c ip a l should have a t  le a s t  two years of exper
ience in  a public high school of moderate s ize  where he should le a m

ICubberly, Elwood P* The P rin c ip a l And His School, New York: 
Houghton M ifflin , 1923, p . 28*
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something of th e  deta i l s of o rgan ization  and adm in istra tion  of the 
school and have some p a r tic ip a tio n  in  community a c t iv i t i e s .
3) A th i rd  p re re q u is ite  fo r one en tering  the high school p r in c ip a l
sh ip  should he a f u l l  year of graduate study devoted wholly to  pro
fe s s io n a l su b je c ts .
I4.) The prospective p rin c ip a l should serve a f u l l  school year as an 
a s s is ta n t  p r in c ip a l in  a public high school where he a s s is ts  in  the 
usual pre-school a c t iv i t i e s .
5) The studen t p r in c ip a l should teach two or th ree  c lasses  in  order 
to  apply th e  theo ry  he has learned during h is  year o f graduate study 
and because he w il l  probably teach  some sub jec ts  a f te r  becoming a 
p r in c ip a l.  However, the  major p a rt of h is  time should be f re e  to  
a s s i s t  the  p r in c ip a l in  adm in istration  and superv ision .^

A study was made by Farmer in  1926 to  determine the function  of 

the high school p r in c ip a l regarding the se le c tio n  and re te n tio n  of teach

e r s .  The study was based upon the data  received from one hundred and 

s ix ty  high schools in  West V irg in ia  and from eighty-tw o se le c ted  among 

the s ta te s  along the  A tlan tic  Seaboard, The im portant find ings were r e 

ported  as follow s :

1 ) Sixty-tw o per cen t of the p r in c ip a ls  o f West V irg in ia , not under 
the  d ire c t  superv ision  of superin tendents, had th e  r ig h t  to  say what 
teachers should be employed. This was q u a lif ie d , however, by saying 
th a t  in  many cases the boards o f education were w illin g  to  l i s t e n  to  
th e  p r in c ip a l’s recommendations as long as some of th e i r  r e la t iv e s  
or fr ie n d s  were not candidates fo r  p o s itio n s . I t  was suggested th a t  
s ta te  laws should delegate  to those p r in c ip a ls  power to  s e le c t  and 
dism iss te a c h e rs .
2) Twenty-eight per cen t of the p r in c ip a ls  in  West V irg in ia  co n tro l
led  the employment of teachers as ag ain st tw enty-five per cent o f 
the p r in c ip a ls  lo ca ted  on the A tlan tic  Seaboard, However, many of 
the  p r in c ip a ls  who d id  not have p riv ileg es  of approving teachers fo r  
schools had considerable influence with th e ir  superin tendents in  the 
se le c tio n  of candidates and were s a tis f ie d  w ith  th in g s  as they were. 
The in v e s tig a to r  recommended th a t  superintendents should delegate 
the  power o f s e le c tio n  o f teachers fo r  th e i r  b u ild in g  to  the  p rin 
c ip a ls  o f the  b u ild in g .^

^Eikenberry, D, H. "S tatus of The High School P rin c ip a l,"
United S ta te s  Bureau o f Education B u lle tin , Number 2li, (Washington; 
Government P rin tin g  O ffice , 1925.J

^Farmer, John Dunn, "The Function of The High School P rin c ip a l 
in  S e lec tio n  and D ism issal of His Teachers," (Unpublished M aster’s T hesis, 
Ohio S ta te  U n iversity , Columbus, 1926), p . 83.



In 19$7f French et al wrote the following regarding the high
school p rin c ip a lsh ip  as a sp ec ia lized  type of educational adm in istra tion :

The school p rin c ip a lsh ip , whether elem entary or secondary, i s  perhaps 
the  most im portant adm in istra tive  p o s itio n  in  our school system.
This statem ent assumes th a t  the purpose of the  educational adminis
t r a t io n  i s  to  organize and manage the education of pu p ils , th a t th is  
process w il l  be centered in  what we c a l l  schools, and th a t someone 
(th e  p r in c ip a l)  w ill be in  charge in  each school who w ill  work under 
th e  general d ire c tio n  of the superin tenden t’s o f f ic e . The most im
p o rtan t element in  th e  job of educating pupils i s  the q u a lity  of 
teaching  serv ice  provided. The next most important element i s  the 
q u a lity  of adm in istra tive  serv ice  provided in  the school.

Never before has i t  been so im portant th a t those who organize and 
adm inister secondary education in  the United S ta tes have the  h ighest 
degrees of p ro fessional competence. Changes in  so c ia l and economic 
conditions have increased  th e  p ressu re  on conventional secondary 
education and schools. An in s t i tu t io n  under pressure always needs 
daring and fa rs ig h ted  lead ersh ip , Hany high schools in  the United 
S ta tes  have had such leadersh ip  and are changing th e i r  philosophy 
and th e ir  p rac tice s  and procedures. Many have re s is te d  change, and 
many, in  making changes, have floundered about to  a g rea te r ex ten t 
than  seems necessary. High school p r in c ip a ls  and students of sec
ondary school adm in istra tion  who a sp ire  to  become p rin c ip a ls  need a 
more h ighly sp ec ia lized  and a t  the same time a more comprehensive 
p ro fessio n a l education than ever b e fo re ,!

As a  leader of the in s tru c tio n a l s ta f f  and the comm'onity, the

p rin c ip a l i s  in  need of the q u a li t ie s  sought in  a l l  teach ers . He should

be respected  fo r h is  general scholarsh ip  and fo r  h is  specia l competence

in  a t le a s t  one area of lea rn in g , Frick  in  w ritin g  of the q u a lif ic a tio n s

of a high school p rin c ip a l s ta te s :

The p rin c ip a lsh ip  cannot be p rac ticed  in  a vacuum, nor can the school 
of which he is  p r in c ip a l operate in  a vacuum. I t  must operate w ithin 
a cu ltu re  and, i f  he i s  to  provide leadersh ip  in  the operation of the 
school, the p rin c ip a l must possess high q u a lif ic a tio n s  in  several 
basic  re sp e c ts . F i r s t ,  he must understand thoroughly the cu ltu re— 
i t s  problems, a l te rn a t iv e s ,  and commitments—in  which he liv e s  and 
works. Second, he must have a thorough understanding of the appropri
a te  ro le  of the school in  th a t  c u ltu re . Third, he must have s k i l l
in  in te rp re tin g  to  laymen in  h is  community. Fourth, he must be able

^French, W ill, H ull, J ,  Dan, Dodds, E, L ,, American High School
A dm inistration, New York: R inehart & Company, 1957, pp. 21-22, ”
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to  help teachers and o ther school personnel in  id en tify in g  th e i r  
problems and in  planning to  meet those problems in  re la t io n s h ip  to  
the ro le  of the school*^

Henderson stud ied  school-community in te ra c tio n . Schools o f 

twelve democratic and twelve a u th o r ita r ia n  p rin c ip a ls  were examined in  

terms o f school-community in te ra c tio n . I t  was concluded from th i s  study 

th a t  the te a c h e r 's  fee lin g  about th e  community was uninfluenced by 

changes in  the p r in c ip a l 's  behavior. In te ra c tio n  of the school w ith the  

community and o f ind iv idual teach ers  with the  community was also  unaf

fec ted  by p r in c ip a l behavior.^

The supervision of in s tru c tio n  i s  considered by most a u th o r it ie s  

as one of th e  main r e s p o n s ib il i t ie s  of th e  p r in c ip a l. In  considering how 

p rin c ip a ls  might become maximally e ffe c tiv e  in  supervision, Holmes w rote:

1) The most im portant phase o f a p r in c ip a l 's  work i s  th e  superv ision  
of in s tru c tio n , f o r  i t  i s  through th i s  re sp o n s ib ili ty  th a t  he reaches 
the studen ts and in su res  th e i r  proper development, I  l ik e  to  f e e l  
th a t  supervision tak es  on a  much broader meaning than the  mere obser
vation  of classroom teach ing ; th a t  i t  means assis tan ce  given th e  
teacher in  a l l  aspects o f  h is  work—classroom, e x tra c u rr ic u la r , in 
formal contacts w ith  pup ils  and guidance. I t  means the  constan t and 
conscious e f fo r t  to  see th a t  th e  growth o f the studen ts i s  co n tin u a lly  
nu rtu red .
2) A p r in c ip a l must budget h is  time and s tr iv e  to  liv e  w ith in  th a t  
budget. Some o f th e  many adm in istra tive  d e ta ils  may be delegated; 
o th ers , of n ecess ity , must be cared f o r  by him as they a r i s e .  I t  i s  
the job of the  p r in c ip a l to  s e t  a time schedule and follow  i t  a s  f a r  
as p ra c tic a b le , re a liz in g  th a t  i t  w il l  be possib le  to  s t ^  on ly  
w ith in  reasonable d istance of i t .  He, to o , must determine the  r e la 
tiv e  importance of c e r ta in  ad m in istra tive  tasks as compared to the 
supervisory work,
3) Ju s t as the p r in c ip a l expects the  teacher to  have a le sso n  p lan ,

^Frick, Herman L. "Q ualifica tio n s  o f a High School P r in c ip a l, " 
The B u lle tin  of the N ational A ssociation of Secondary School P r in c ip a ls , 
m v i l l ,  (March, 195h), p .  33.

^Henderson, Lee G. "A Study of C ertain  School-Community 
R elationships With Special Reference To Working P atterns of School P rin 
c ip a ls ,"  Unpublished Ed.D, d is s e r ta t io n , G ain sv ille : College o f Educa
t io n ,  U niversity  of F lo rid a , l?55o
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so should he have a  plan fo r  superv ision . This should be a p lan  fo r 
h is  general program and one fo r  each teach er, A superv isor should 
never v i s i t ,  confer or take any other supervisory a c tio n  w ithout 
knowing in  advance, (a) what he hopes to  accomplish by such ac tion , 
(b) how he w ill  proceed, (c) what to o ls  he w ill  need, and (d) what 
he w ill do in  the way of fo llow -up. The p rin c ip a l needs to  know 
the teacher, what kind of p repara tion  he has, what h is  experience 
has been, what type of re la tio n sh ip  he has to h is  p u p ils ,  i f  he is  
dynamic or lazy , i f  he i s  in te re s te d  in  people, and what i s  h is  
h is to ry  as f a r  as h is  work in  the  p a r tic u la r  school i s  concerned or 
w ith the  problem a t  hand. The p r in c ip a l should fa m ilia r iz e  him self 
with the records o f previous v i s i t s ,  conferences, etc*^

In repo rting  on the Grand Rapids School Survey, Jacobson, e t

a l , re la te d  the follow ing:

In the survey of th is  c i ty  o f approximately 175,000 population  the 
p rin c ip a ls  were devoting too sm all a p o rtion  o f th e ir  time to  the 
supervision of in s tru c tio n  and too  g rea t a p o rtio n  to  general admin
is t r a t io n ,  personnel ad m in istra tio n , and c le r ic a l  d u tie s  and th a t  
they sought to Improve in s tru c tio n  ch ie fly  through in d iv id u a l and 
group conferences,2

In another study Jacobson, Reavis, and Logsdon c la s s i f ie d  the 

d u tie s  of the high school p r in c ip a ls  under the follow ing s ix  ca teg o ries:

1) general adm in istra tion , 2) c le r ic a l  work, 3) personnel adm in istra tion , 

U) superv ision , 5) e x tra -c u rr ic u la r  a c t iv i t i e s ,  and 6) community respon

s i b i l i t i e s ,  They pointed out th a t  p r in c ip a ls  in  need of c la r ify in g  th e ir  

perspective  toward the demands of the p rin c ip a lsh ip  > d ll d iscover new 

outlooks from which to  view th e i r  p rac tices  in  the accumulated w ritings 

on the work of the school p r i n c i p a l , 3

ho lm es, Thomas J , "How can the Supervisory R esp o n sib ility  of 
the  P rin c ip a l Become Maximally E ffec tiv e?" , The B u lle tin  o f The National 
A ssociation of Secondary School P rin c ip a ls , XXXXI, (A pril, 195’/ ) i pn,

^Jacobson, Paul B ,, Reavis, William C,, and Logsdon, James D, 
D uties of School P rin c ip a ls , New York: P ren tice -H all, I n c . , 1951, PP,
10- 12.  '

3Ib id , ,  p . 6 ,
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Judd and Counts stud ied  the co lleges and high schools of the 

North Central A ssociation of Colleges and Secondary Schools in  191$. 

Included in  th i s  study was the s ta tu s  o f the  p r in c ip a l. The purpose 

was to  compile and p resen t m a te ria l th a t  would reveal the nature and 

scope of the work being done by a se lec ted  group of secondary schools 

in  the  middle w est. They were able to  e s ta b lish  a s e t of c r i te r i a  by 

which others could compare th e i r  p o s itio n  with th a t  of those p a r t ic i 

p ating  in  the  survey,^

Jones discussed th e  importance of good s ta f f  re la tio n sh ip s  as

follow s :

The p rin c ip a l who b e liev es  in  the development of cooperative respon
s ib i l i t y  resp ec ts  the  in d iv id u a l p e rso n a lit ie s  of a l l  s ta f f  members 
and shows by h is  ac tions and manners th a t  he r e a l ly  means i t .  Fur
thermore, he re a liz e s  th a t  good s ta f f  re la tio n s  are a means to  the 
r e a l  ob jective of progress toward desired  educational outcomes. 
Techniques fo r  achieving good s ta f f  re la tio n sh ip s , though very im
p o rta n t, are  second in  importance to  the  p r in c ip a l 's  p e rso n a lity .
This is  the most s ig n if ic a n t keystone. Each of the o ther keystones 
depend on i t  and cannot stand apart from i t .  I f  the tru e  s p i r i t  o f 
personal lead ersh ip  i s  lacking  in  th e  p r in c ip a l, no p a r tic u la r  form 
o r teachniques of o rgan ization  i s  l ik e ly  to  produce e ffe c tiv e  s ta f f  
cooperation .

The importance of s e le c tin g  able personnel and the use of fa cu lty  
help  in  th a t  se le c tio n  tend to  s treng then  good s ta f f  re la tio n sh ip s . 
When new s ta f f  members are  chosen fo r  th e i r  a b i l i ty  to  cooperate 
w ith the group (among o ther p ro fessio n a l and personal q u a lif ic a tio n s )  
and when th e  p resen t s t a f f  a s s is ts  th e  p rin c ip a l in  suggesting names 
o f possib le  candidates fo r  new jobs, b e l ie f  in  democratic adminis
t r a t io n  grows. In  th is  way, teachers  gain experience and in sig h t 
in to  an acu te  problem of educational leadersh ip  and have opportunity  
to  co n trib u te  to  improving the q u a lity  of the s ta f f ,  a t  the same 
time re a liz in g  more c le a r ly  the importance of th e i r  own p o s itio n s ,2

^Judd, Charles H, and Counts, George S ,,  "A Study of High 
Schools and Colleges of the North C entral A ssociation ," United S ta tes  
Bureau of Education  B u lle tin , Number 6, (Washington: Government P rin t- 
ing  o f f ic e , 1915.

2Keystones of Good S ta ff  R ela tions, Federal Security  Agency, 
O ffice of Education, Mise, l3 ,  1951: p, 2 -3 ,
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In 192lij Koos studied the secondary school p rin c ip a lsh ip  in  

the United S ta te s . His find ings were based upon th e  responses to  an 

extensive inform ation blank which was returned  by more than four hundred 

p r in c ip a ls . Those who were se lec ted  to  p a r t ic ip a te  in  the  study served 

as p r in c ip a ls  of schools ranging from small to  very  la rg e . The main 

purpose of th e  study was to  inquire in to  the ex ten t to  which the high 

school p rin c ip a lsh ip  had become p ro fessionalized  and also  to  seek ways 

of extending i t s  p ro fe ss io n a liza tio n .

Recommendations fo r  acce lera tin g  the p ro fe ss io n a l progress of 

the p r in c ip a lsh ip  were:

1) The period of tra in in g  fo r  admission to  th e  p rin c ip a lsh ip  should 
no t be le s s  than f iv e  years beyond the high school graduation. Prepa
ra t io n  in  add ition  to  th a t  requ ired  of high school teachers  should 
include courses in  adm in istra tion , superv ision , educational psychology 
in  sev era l of i t s  a sp ec ts , curriculum , mental and educational meas
urements, guidance, so c ia l science, English and public  speaking. Not 
le s s  than the l a s t  th ree  years of th i s  f iv e  year period should be 
planned with the  high school p rin c ip a lsh ip  in  p ro sp ec t. Much emphasis 
should a lso  be placed on the d e s ir a b i l i ty  of an apprenticeship  as a 
high school teach er.
2) Schools and colleges of education which o f fe r  opportun ities fo r 
educational sp e c ia liz a tio n  should influence promising and capable 
young men in  th e i r  undergraduate years to  choose the p rin c ip a lsh ip  
as  th e i r  o b jec tiv e . Present occupants of the o ff ic e  of high school 
p r in c ip a ls  should make i t  a point in  th e i r  work in  guidance to  d i r 
e c t  the a tte n tio n  of capable boys to  the o p p o rtu n itie s  fo r  service 
and a  livelihood  in  the p rin c ip a lsh ip . In s t i tu t io n s  should seek to  
develop th e i r  guidance and tra in in g  programs in  such a way as to 
lead  to  a concept of the high school p rin c ip a lsh ip  as a l i f e  work and 
no t as a stepping stone to  some other profession*
3) P rin c ip a ls  in  serv ice  should cooperate w ith  higher in s t i tu t io n s  
in  adding to  the body of knowledge p e rta in in g  to  th e ir  o f f ic e . They 
should a lso  take more leadersh ip  in  solving th e  adm in istra tive  and 
superv isory  problems which they encounter.
ii) High school p r in c ip a ls  should cooperatively  seek rn re  responsi
b i l i t y  in  in i t i a t in g  changes in  p o lic ie s  and procedures which a f
f e c t  th e i r  area of school organization*
$)  F in a lly , the p r in c ip a l should recognize and understand the ex
panding scope of th e  secondary school to  include ad d itio n a l subjects
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and th e  v e r t ic a l  expansion idiich approaches an e ig h t year period of
secondary education .^

An increasing  number of w rite rs  have given a tte n tio n  to  the 

f a c t  th a t the extended scope of th e  high school both h o rizo n ta lly  and 

v e r t ic a l ly  has brought with i t  a m u ltip lic ity  of problems in  the admin

i s t r a t io n  and superv ision  of the secondary school. The p o s itio n  of the 

p r in c ip a l has become, moreover, one which demands the best e f fo r ts  of a 

p ro fe ss io n a lly  tra in e d  adm in istra to r i f  our secondary schools are  going 

to  meet th e  v i t a l  needs of th e i r  co n s titu en ts .

A doctoral study by Krong on "The In -serv ice  Education of Public 

School A dm inistrators" re su lte d  in  the following fin d in g s :

1 . A ll of the se lec ted  in s t i tu t io n s  reported th a t  adequate physical 
f a c i l i t i e s  are  generally  av a ilab le  both on and o ff  th e  campus.

2. They denoted th a t  th e ir  finances are , fo r  the most p a r t ,  ade- 
. quate fo r  th e  p resen t program, bu t th a t ad d itio n a l funds are

needed fo r g re a te r  emphasis in  ce rta in  f ie ld s .
3. The f in a l  re sp o n s ib ili ty  fo r  the  in -se rv ice  program r e s ts  with 

the dean of th e  college or w ith the chairman of the department 
of educational adm in istra tion . The immediate re sp o n s ib ili ty  
fo r  the in d iv id u a l serv ices i s  usually  placed upon an extension 
d iv is io n , a bureau of school serv ices, or a s im ila r adm inistra
t iv e  d iv is io n  or upon one of the  s ta f f .  The members of the 
u n iv e rs ity  fa c u lty  share in  the planning.

U. The u n iv e rs itie s  seek as s ta f f  members those persons who have 
the  doctorate and public school experience. P rac tic ing  admin
i s t r a to r s  are  included on the  summer se s s io n 's  s ta f f .

5 . The u n iv e rs it ie s  emphasize c la sse s , educational surveys, group 
conferences, and co n su lta tiv e  services in  th e i r  approach to  
in -se rv ice  education. They emphasize le s s  the in te rn sh ip s , 
workshops, and study councils. Classes and workshops provided 
on campus are  recognized as a p a r t of th e  teaching lo ad . The 
o ther serv ices are  sometimes given l i t t l e  recogn ition  in  the 
assignment of teaching lo ad .

6 . I t  was repo rted  th a t  p a r tic ip a tio n  is  prompted by incen tives 
which seem p ro fe ss io n a lly  d e s irab le . The p rin c ip a l obstac les 
to  p a r tic ip a tio n  are d istance and lack of tim e.

7 . Group conferences, c la sse s , consu lta tive  se rv ices , and work
shops are rep o rted  to  be the  most valuable of the se rv ices .

^Koos, Leonard V. The High School P rin c ip a l.  (New York: 
Houghton M ifflin  Company), I 9ÉL.
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8. The questionnaire  re tu rn s  in d ica te  th a t  the  se rv ices  are more 
re a d ily  av a ilab le  on campus than  o ff campus. The adm inistra
to rs  p a r t ic ip a te  more in  the on-campus serv ices and fin d  them 
more valuable*

9. The needed changes l i s te d  most freq u en tly  in  the re tu rn s  were 
th e se : more emphasis on p r a c t ic a l i ty ;  g rea te r  use of the prob
lem approach; and the provision  of more serv ices in  the f i e ld ,

10. The Nebraska adm in istra to rs s ig n if ie d  th a t  the  U n iversity  of 
Nebraska and the  S ta te  Department of Public In s tru c tio n  assume 
the major re sp o n s ib ili ty  fo r  the in -se rv ice  program provided 
them .l

In d iscussing  the  in -se rv ice  improvement of school p rin c ip a ls  

P itten g er suggests the following as a p a r t ia l  l i s t  of th e  general pur

poses o f a p r in c ip a l’s program of p ro fess io n a l development:

1) To keep ab reast of changing social-econom ic conditions*
2) To be fam ilia r  w ith developments in  th e  f ie ld  of educational 

research*
3) To study experiments in  school o rg an iza tion , cu rricu lum -rev ision , 

and methods of in s tru c tio n ,
h) To become fa m ilia r  w ith the processes of so c ia l groups through 

p a r tic ip a tio n  in  various group a c t iv i t ie s *
5) To be a continuous observer of th e  community l i f e  in  which the 

school i s  lo ca ted ,
6) To study d il ig e n tly  every c h ild , making sure th a t  each one has

a chance to  develop h is  ta le n ts  and to  overcome h is  defic iencies*
7) To be continuously a l e r t  to  g re a te r  sa fe ty  in  the management of 

the  school b u ild ing ,
8) To seek constan tly  fo r ways to  increase  the happiness of the 

members of the faculty*
9) To develop expertness in  studying problem s itu a tio n s  by becoming 

fa m ilia r  w ith research  technics and by experim ental a c t iv i t ie s  
in  which plans are  te s te d ,2

Standing high in  the order of p r io r i ty  of the  many du ties th a t

a re  placed upon p rin c ip a ls  is  th a t  o f improving the schoo l’s curriculum ,
f-'

A tten tion  i s  given to th is  duty in  the  w ritin g  of Robinson which fo llow s;

The p r in c ip a l is  th e  nominal curriculum  lead er of h is  school even 
in  the  la rg e  system where th ere  i s  sp ec ia liz ed  curriculum  personnel,

^Krong, Norman Leroy, "The In -se rv ice  Education of Public 
School A dm inistrato rs,"  Unpublished Ph,D, d is s e r ta tio n , Lincoln:
College o f Education, U niversity  of Nebraska, 1951i*

2P itten g e r, Benjamin Floyd, Local Public School A dm inistration, 
New York: McGraw-Hill Company, 19$1, pp, i;8l-82*
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Many o f the organizationsQ. d e ta i ls  o f the in -se rv ic e  a c t iv i t ie s  of 
the school are  h is  re sp o n s ib il i ty ,.. .F re q u e n tly , curriculum improve
ment programs are lim ited  to  a small number of teachers and may not 
involve more than one department a t  any one tim e. I t  i s  when the 
program i s  lim ited  to  a bu ild ing  u n i t ,  or even to  a p a r t of the 
b u ild ing  s ta f f ,  th a t  the  g re a te s t re sp o n s ib ili ty  f a l l s  on the p rin 
c ip a l .  The high-school p r in c ip a l should have a background of t r a in 
ing and experience th a t  f i t s  him fo r  th is  re sp o n s ib ili ty .

I f  improvements are to  be made, c e r ta in  changes probably need to  be 
a ffe c te d , which bring us, then , to  a second im portant consideration  
in  the  leadersh ip  o f the p r in c ip a l—the need to  be a good diagnos
t i c ia n .  A diagnosis should be made of the p resen t program. I t  
must be accompanied by an understanding of the  p rin c ip a l and s ta f f  
as to  what kind of program should be o ffered  by the school i f  i t  
i s  to  b e s t serve th e  s tu d en ts . The determ ination as to  what i s  the 
best kind of program may be exceedingly d i f f i c u l t .  Sometimes school 
s ta f f s  have worked an e n tire  year w ithout reaching mutual agreement 
on goals or o b jec tives and philosophy. I t  i s  im portant, then, th a t 
the development of mutual agreements in  th ese  areas not be permit
ted  to  "bog down" the  a c t iv i t ie s  o f th e  s t a f f  and prove to  be a 
d iv id ing  in flu en ce . They must be used as a  force fo r u n itin g  the  
s ta f f  through common understanding and common purposes.^

S arles made a study which was concerned with "A Recommended 

Educational Leadership Development Program Based On A Study of Indus

t r i a l  Development Plans And Educational Leadership Programs." The con

clusions drawn from th is  study revealed th a t;

1. The need fo r  preparing more educational leaders  is  urgent fo r  
both  the lo c a l school d i s t r i c t  and the n a tio n a l educative pro
c e ss .

2. The major source fo r  educational lead ers  i s  from the ranks of 
those who are now beginning th e i r  i n i t i a l  adm in istra tive  exper
ien ce .

3» I t  i s  th e  re sp o n s ib ili ty  of lo c a l school d i s t r i c t s ,  as w ell as 
the u n iv e rs i t ie s ,  to  help meet these needs by aiding in  the 
p repara tion  of men fo r  educational leadersh ip  ro le s  in  the 
schools and communities of the country.

U. Leadership i s  measurable, th e re fo re , i t  can be taught and in d i
v iduals  can be improved in  the competencies required  fo r  success,

5 . Formal campus work alone i s  not s u f f ic ie n t  to  prepare students 
fo r  leadersh ip  re s p o n s ib il i t ie s —in -se rv ic e  adm in istrative ex
periences, o ften  re fe rre d  to as in te rn sh ip  programs, are essen
t i a l  adjuncts to  classroom lea rn in g .

^Robinson, C l i f f .  "Curriculum Leadership by Secondary School 
P r in c ip a ls ,"  The B u lle tin  of The N ational A ssociation of Secondary 
School P rin c ip a ls , XXXIX, {November, 195^). P. 9 .
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6 . Many resources are av a ilab le  to  superin tendents and members of 
boards o f education to  a id  them in  es tab lish in g  such prepara
t io n  programs—some of th ese  a re  (a) in d u s tr ia l  management 
l i te r a tu r e  and development programs, (b) u n iv e rs ity  l i t e r a tu r e ,  
f i e ld  serv ice  o ffe r in g s , and campus programs, (c) general edu
c a tio n  l i t e r a tu r e ,  e sp ec ia lly  in  th e  f ie ld s  of adm in istra tion , 
personnel, and psychology which provide guidance in  program 
planning and se lec tio n  techniques to  enable the choice of the 
more able s ta f f  members fo r  enrollm ent in  the  program, and
(d) competency stud ies showing th e  d es irab le  q u a l i t ie s ,  char
a c te r i s t i c s ,  and behavior p a tte rn s  which should become the ob
je c tiv e s  of those in  th e  development program.

7. The program recommended in  th i s  d is s e r ta tio n  i s  adaptable to  
school d i s t r i c t s  both la rg e  and sm all, of r e la t iv e  f i s c a l  a b i l
i t y ,  and should be es tab lish ed  by lo c a l public school d i s t r i c t s  
to  a id  in  meeting the n a tio n a l problem caused by th e  c r i t i c a l  
shortage of educational le a d e rs .^

Regarding the p o s itio n  of the p r in c ip a l.  Sears s ta te d :

By accepting a p rin c ip a lsh ip  one accepts powers and d u tie s . The 
p o s itio n  is  i t s e l f  an order the moment i t  i s  assigned, and the ru le s  
defin ing  i t  stand  as a continuous command to  execute, even though 
they may be d escrip tiv e  and explanatory only and not a t  a l l  in  the 
form of a command.^

Spears, another outstanding w r ite r  in  educational adm inistra

t io n , described the p o s itio n  of the p rin c ip a l as follow s:

The p o s itio n  of p r in c ip a l in  a school system i s  a p o s itio n  of s t r a 
te g ic  im portance. The la rg e r  the  school system becomes, the  more 
s tr a te g ic  becomes the  p o s itio n  of p r in c ip a l.  Upon the educational 
in s ig h t,  largeness of v is io n , good n a tu re , a b i l i ty  in  adm inistra
t io n , d isc re tio n , t a c t ,  personal lo y a lty , and frankness in  d iscus
sions of the p rin c ip le s  of a school system, the success or f a i lu re  
o f the  p o lic ie s  evolved fo r  the conduct of a school system in  a 
la rg e  p a r t  depends.^

^S arles, Hugh Sdward, “A Recommended Educational Leadership 
Development Program Based On A Study of In d u s tr ia l  Development Plans 
And Educational Leadership Programs.” Unpublished Ed.D. d is s e r ta tio n , 
Wayne, Michigan: College of Education, Wayne S ta te  U niversity , 1959.

^Sears, Jesse B. The Nature o f The A dm inistrative Process,
New York: American Book Company, Ï95Ü, p . 1^2.

^Spears, Harold. The Emerging High-School Curriculum, New 
York: McGraw-Hill, 19^8, p.
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Van Aken developed a c la s s if ic a t io n  of p rin c ip a ls  as e ith e r  

democratic or a u th o r ita r ia n . In  h is  study his find ings confirmed the 

li^pothesis th a t  the  mode of operation  of the p rin c ip a l w il l  have ob

servable e f fe c ts  upon parent fee lin g s  toward school and in te ra c tio n  

with i t ,  teacher human re la t io n s ,  teacher feeling  toward school and 

in te ra c tio n  with the  community, p u p il human re la t io n s , and curriculum  

change.^

A study by Waite regarding "A S itu a tio n a l Analysis Of The 

Teacher-Principal R elationship" re su lte d  in  the general conclusions 

which follow :

1. L atent c o n f lic t ,  which i s  inheren t in  th e  teac h e r-p rin c ip a l r e 
la tio n sh ip , i s  e a s i ly  aroused in to  h o s t i l i t i e s  which can severe
ly  hamper the e ffec tiv en ess  of a school p r in c ip a l and se rio u s ly  
a f fe c t  the e ffic ie n c y  of th e  s ta f f  members,

2. Group lo y a lty  i s  not autom atically  accorded to  the  o f f ic ia l  
le a d e r , but must be earned before he can e f fe c tiv e ly  operate in  
a leadersh ip  cap ac ity .

3. In  winning the support of a school s ta f f  a p r in c ip a l must conform 
to  behaviors which a re  regarded by the s ta f f  as proper f o r  h is  
r o le .  His e ffec tiv en ess  as a leader w ill  be g re a tly  a ffec ted
by th e  success w ith which he i s  able to  comprehend the nature 
of these  e:q)ectations and behave in  accordance with them. These 
expected behaviors can be grouped in to  th re e  d is t in c t ,  though 
not m utually exclusive catego ries  which a re :

a . general expectations which evolve from the  t ra d it io n s  and 
values of the teaching p ro fession ,

b . in s t i tu t io n a l  expectations which o rig in a te  in  the c u ltu ra l  
s e ttin g  of the lo c a l school.

c . ind iv idual expectations of the s ta f f  members which vary 
with th e  p e rso n a lity  c h a ra c te r is tic s  of the ind iv idual 
teach e r,

ii. Despite the expectations held in  common by teachers in  general 
and by members of a p a r t ic u la r  school s t a f f ,  the in d iv id u a lis t ic  
natu re  of each te a c h e r’s perceptions of h is  p r in c ip a l makes 
each tea ch e r-p rin c ip a l re la tio n sh ip  unique,

^ p l ic a t io n s  fo r  the  tra in in g  and se lec tio n  of educational leaders
The study skows the importance of th e  processes of leadersh ip  to  the

^Van Aken, E lb ert W. "An Analysis of The Methods of Operation 
of P rin c ip a ls  to  Determine Work P a tte rn s ,"  Unpublished Ed.D d is s e r ta tio n . 
G a in sv ille : College of Education, U niversity  of F lo rid a , 195h,
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e ffe c tiv en ess  of a school p r in c ip a l. Leadership tra in in g  should 
include in s tru c tio n  in  th is  a rea , including procedures fo r  poten
t i a l  p rin c ip a ls  to  p re d ic t ro le  norms or expected behaviors 
teachers may have fo r  t h e i r  le a d e rs ,.. ,A n  awareness o f th e  s i tu 
a tio n a l fa c to rs  in  a  p a r t ic u la r  s c h o o l. . . th e  c h a ra c te r is tic s  of 
the s ta f f ,  th e  h is to ry  and development of the  school, and the re 
s u ltin g  in fluence on th e  te a c h e rs ’ expecta tion  by those faced w ith 
the re sp o n s ib ili ty  of se le c tin g  a  p r in c ip a l who w ill operate e ffe c 
t iv e ly  as a leader in  th a t  school.1

Wilson in  reviewing l i t e r a tu r e  on the function  and importance 

of the  p r in c ip a l in  the school program, found th a t  democratic leader

ship  can create  an atmosphere in  which th e re  is  le s s  re s is ta n ce  to  

change and in  which th ere  are  enhanced o p p o rtu n ities  fo r l e a r n i n g .^

IW aite, Keith Van, ”A S itu a tio n a l A nalysis Of The Teacher- 
P rin c ip a l R ela tionsh ip ,"  Unpublished Ed.D. d is s e r ta tio n , Stanford, 
C a lifo rn ia : College of Education, Stanford U n iversity , 1958. —

^Wilson, J . Bruce. "A Study of The R elationship  Between P upil 
Achievement and The Working P atterns o f School P r in c ip a ls ."  Unpublished 
Ed.D, d is s e r ta tio n , G a in sv ille : College of Education, U niversity  o f 
F lo rid a , 1955.



CHAPTER III

PROFILE OF THE SOUTH CAROLINA HIGH SCHOOL PRINCIPAL

The questionnaires th a t  were retu rned  by the South Carolina 

Negro high school p r in c ip a ls  provided most of the data  included in  th is  

and follow ing ch ap te rs . Inform ation concerning the personal background 

of th e  p rin c ip a ls  was deemed im portant and i s  analyzed in  th is  chap ter.

Personal C h arac te ris tic s

The p o s itio n  of the  secondary p rin c ip a l in  South Carolina i s  

being held p rim arily  by persons who were born in  th a t  s ta te .  The study 

shows th a t  87*5 per cent of th e  negro p rin c ip a ls  were found to  be 

n a tiv es  o f th a t  s ta te .  Table 1 d ep ic ts  the age d is tr ib u tio n  of the  

p r in c ip a ls  by s ize  of school. The p rin c ip a ls  reporting  range in  age 

from 32 to  65. The average age was hS»h and the median age was Wi.

These are  s im ila r to  the  f in d in g s  of Sparks in  h is study of the p r in c i

p a lsh ip  in  Kentucky in  1955 who found a  range from 2lt to  71 w ith th e  

average age being and th e  median age being U3 y ears .^  I t  i s  appar

en t th a t  the younger p r in c ip a ls  are found more often  in  schools of 

sm aller enrollm ents, and the o ld er p r in c ip a ls  are more prevalen t in

^Sparks, Harry Magee, "A Study of The High School P rin c ip a l
s h ip ,” (Unpublished Ed.D, d is s e r ta t io n . U niversity  of Kentucky, 
Lexington) 1926, p , UO.

25
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schools of la rg e r  enrollm ents. The find ings o f s tu d ie s  in  o th er s ta te s  

and the Kentucky study^ which has been c ite d  agree w ith  th e  f in d in g s  in  

South Carolina,

TABLE 1

AGE OF PRINCIPALS BY 
SIZE OF SCHOOL

Size of School
2OO ■” T(3r •?51' ■ ■■ lOol T otal

Age of P rinc ipa ls to to to and
500 750 1000 above

30-31 3 1 1 5

35-39 7 3 1 3 Hi

Uo-Uii 7 5 h 5 21

hS-h9 1 k h 6 15

50-5L 2 6 - 5 3 16

55-59 3 3 6

60- 6U 1 1 2

65- 1 1

T otal 20 21 17 22 80

Median liO U6 li9 U8

Mean UO.3O 16.28 U8.U7 L6.5L li5.1ii

In Table 2 i t  i s  shown th a t the p rin c ip a ls  o f th is  study were 

30,29 years of age a t  the time of th e ir  f i r s t  p r in c ip a lsh ip . I t  was 

found th a t  they had served in  th e i r  p resen t p osition  fo r  an average of 

10,61  y ears . The fa c to r  of the p r in c ip a l 's  tenure is  of s ig n if ic a n t

^ Ib id , p . Uli*
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importance i n  view of h is  r e sp o n s ib il i ty  fo r i t s  constant evaluation  

and improvement. I t  can be seen th a t  th is  i s  not l ik e ly  to  be achieved 

when th ere  i s  frequent change in  the  p rin c ip a lsh ip . Table 2 a lso  re 

veals th a t p r in c ip a ls  of the  schools of sm aller enrollments have aver

aged only 5«8 years in  th e ir  p resen t p o s itio n , whereas, on the average, 

p rin c ip a ls  o f  the la rg e r  schools have served 11 to  13 years in  th e i r  

p resen t position*

TABLE 2

AGE AT FIRST PRINCIPALSHIP AND 
YEARS IN PRESENT POSITION 

OF miNCIPALS BY SIZE OF SCHOOL

Size of School
Mean age a t  
F i r s t  P rinc ipa lsh ip

Number of years in  
p resen t p o s itio n

200 -  $00 29*10 5.80

501 -  750 31*19 11.19

751 -  1000 31.63 13.19

lOOl -  Above 30*6k 12.77

Total 30*29 10.61

The p resen t p rac tice  of promoting p rin c ip a ls  from schools o f a  

sm aller s ize  to  those of la rg e r  s iz e  may account in  p a r t  fo r  the  lower 

years of tenure among th e  sm aller schools. Once p rin c ip a ls  have gained 

the p rin c ip a lsh ip  of a la rg e r  school th e re  seems to  be le s s  d e s ire  to  

move to  other p o s itio n s . I t  i s  u su a lly  accompanied, a lso , by h is  becom

ing s e tt le d  and try ing  to  do the b es t job possib le in  th a t  position*

Seventy-two of the  men p r in c ip a ls  and each of th e  th ree  women
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p rin c ip a ls  s ta te d  th a t  th ey  were m arried. Thus 93*75 per cent o f the 

persons serving in  th is  p o s itio n  were m arried. An analysis of the  d a ta  

revealed  th a t fo r ty -fo u r  of the  p r in c ip a ls  had ch ild ren  and th a t  the 

average number of ch ild re n  fo r  a l l  p r in c ip a ls  was 1,22 ch ild re n .

Each of th e  p r in c ip a ls  rep o rtin g  ind icated  th a t they  had a 

church preference and church membership. The p rin c ip a ls  are predomi

nan tly  p ro te s ta n t, the  only non-p ro testan t was a c a th o lic . Table 3 

shows the  church p references of th e  repo rting  p rin c ip a ls  according to  

th e i r  school enrollm ents.

TABLE 3

CHURCH PREFERENCE OF PRINCIPALS 
BY SIZE OF SCHOOL

Church Pi’eference
200

to
500

Size
501

to
750

of School 
751 
to  

1000

1001
and

above
T o ta l

B ap tis t 7 6 3 5 21

M ethodist (A,M,E,) 6 3 1 7 17

M ethodist (M,E,) 6 8 7 6 27

P resby terian 1 3 0 1 5

Episcopal 0 1 6 2 9

Catholic 0 0 0 1 1

Total 20 21 17 22 80

The fig u re s  in  Table 3 show Methodist (M,E, ) to  be the leading church 

preference among p rin c ip a ls  followed by B ap tis t and the M ethodist Church 

(A.M,E,)o
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P ro fessional C h a rac te ris tic s  

I t  was found th a t  the schools in  th e  study ranged in  .enroll

ment from 22i| pup ils  to  178? p u p ils . The average enrollm ent was 763#

Of the twenty-two schools rep o rtin g  enrollm ents of one thousand o r more, 

th i r te e n  had grades one through tw elve. Only two of the twenty schools 

rep o rtin g  enrollm ents between two hundred students and f iv e  hundred had 

th is  type of school o rgan ization . The lo ca tio n  of the school seemed to  

have a d ire c t  in fluence upon the type of school o rgan ization  th a t  was 

found. Those schools having grades one through twelve were predominant

ly  r u r a l  conso lidated  schools which served a l l  ch ild ren  of school age 

in  th a t  p a r t ic u la r  community.

The len g th  of the school day ranged from f iv e  and one h a lf 

hours to  seven hours. The average number of hours reported  by a l l  

schools was s ix .  The time a l lo t te d  fo r  recess periods and o ther sim ilar 

a c t iv i t i e s  v a ried  from one h a lf  hour to  one hour depending upon the 

len g th  o f the  o v e ra ll school day. This perm itted an average of fiv e  

hours fo r  a c tu a l classroom work.

A ll o f the schools in d ica ted  th a t  th e i r  school year consisted  

of a  minimum of one hundred and eigh ty  days. This p rac tice  was in  

agreement w ith  th e  s ta te  prov ision  which req u ires  a l l  schools accred

i t e d  by th e  s ta te  to  be in  session  fo r  a minimum of one hundred and 

e ig h ty  days fo r  each school year. There were some few schools which 

in d ica ted  th a t  they were in  session  f o r  more than one hundred and eighty  

days. There were numerous cases where the  school year extended fo r  

more than the one hundred and eigh ty  days so th a t  teachers could p a r t i 

c ip a te  in  p re-school c l in ic s ,  workshops, or o ther school p l a n n i n g  ac

t i v i t i e s .
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There were s ix  d iffe re n t types of o rgan iza tional p a tte rn s  

represen ted  by the schools in  the study. The follow ing grade p a tte rn s  

were found: ( l )  I-X H , (2) VH-XU, (3) V n i-X H , (U) JX-XII, (5)

X-Xn, and (6 ) V H -V III, The number of such schools and th e ir  e n ro ll

ment d is tr ib u tio n  is  shown in  Table

TABLE U

ORGANIZATIONAL PLAN BY SIZE OF SCHOOL

O rganizational
P atte rn

2Ô0
to

500

Size
S'(3I

to
750

of School
..... 751 "

to
1000

1001
and

above
T otal

I-X II 2 10 9 13 3h

7 II-X II 9 6 7 h 26

v n i - x i i 3 2 0 2 7

r x - x n 5 1 0 3 9

X-XII 1 0 0 1

V II-V III 1 1 1 0 3

T otal 20 21 17 22 80

T ypically  the schools are  organized on the I-X II or VII-XH p a tte rn . 

There was only one school which reported  using the X-XII p a tte rn . The 

l a t t e r  may be due in  p a r t  to  the f a c t  th a t very few school d i s t r i c t s  

have the  jun io r high school as a p a r t of th e i r  o v e ra ll school organi

za tio n  p lan . There were nine who reported  using the IX-XII plan which 

comprised only the  four sen io r high school grades. Seven schools used 

the V n i-X II p lan .

The range in  the  number of fa c u lty  members found in  the various
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schools ran  from a low o f ten  members to  a high of s ix ty -n in e  members*

The m ajority  o f the  schools having f a c u lt ie s  of ten , twelve or f if te e n  

members were r u r a l  schools having only high school grades in  th e ir  

o rgan izational p lan . The m ajority  of the schools having fo r ty  or more 

members on the fa cu lty  were urban schools, some few of which had grades 

o ther than the high school as a p a r t  of th e i r  o rgan izational plan.

There were f if ty -tw o  p rin c ip a ls  who are  employed fo r  twelve 

months which rep resen t 65 per cent o f a l l  the p rin c ip a ls  in  the study 

who are so employed, and the ten  p rin c ip a ls  who are employed for only 

nine months rep resen t 12*5 per cent of a l l  the p r in c ip a ls  who are so 

employed. The average number of months fo r  which a l l  p rinc ipa ls  are  

employed was eleven and one-fourth months. Table 5 shows the number 

o f  months fo r  which p r in c ip a ls  were employed according to  th e  plan of 

organ ization . In view o f the  du ties re la te d  to  the opening and closing 

o f school fo r  which p rin c ip a ls  are held  responsib le , i t  seems th a t recom

mended p ra c tic e  of employing p rin c ip a ls  fo r  periods of more than te n  

months i s  being followed in  these South Carolina schools.
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TABLE 5

MONTHS OF EMPLOYMENT FOR PRINCIPALS 
BY TYPE OF ORGANIZATION

Organiz a tio n a l 
P a tte rn

9
Months

9 i
Months

10
Months

11
Months

12
Months T otal

i - x n 5 0 5 1 23 3h

v i i - x n 3 1 3 1 18 26

VIII-XII 1 0 0 2 h 7

IX-XII 0 0 2 1 6 9

X-XII 0 0 0 0 1 1

VII-VIII 1 0 0 2 0 3

T otal 10 1 10 7 52 80

Table 6 p resents th e  d is tr ib u tio n  of s a la r ie s  of the p rin c ip a ls  

by s iz e  of school th a t  they adm in ister. S a la r ie s  ranged from $3^000 to  

more than  $6,000 annually. I t  i s  apparent th a t  the sa la ry  fo r  each group 

of p r in c ip a ls  increases as th e  s ize  of th e  school in c reases . The mean 

sa la ry  fo r  a l l  p rin c ip a ls  was $1^,637.1$. In  1958-59 the average sa la ry  

of r u ra l  classroom teachers was estim ated a t  $ii.,013»00 and the average 

sa la ry  f o r  urban teachers was $5,313*00.^ The sa la ry  fo r  South Carol

in a 's  secondary school p rin c ip a ls  averaged $62i4, . l5 more than the n a tio n a l 

average fo r  ru ra l  classroom teach ers , but i t  was $875*85 le s s  than th a t  

of the  average sa la ry  fo r urban teach ers . The trends in  s a la r ie s  paid 

to  high-school p rin c ip a ls  in  urban school d i s t r i c t s  during the period

^Research D ivision of N ational Education A ssociation, "S alaries  
And Salary  Schedules of Urban School Employees," Washington, D, G. 
(October 1959), p. 10»
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from 19l;0-l;l to  1958-59 i s  shown in  Table 7. This ta b le  shows the 

sa la ry  trends in  s ix  d if fe re n t groups according to  school d i s t r i c t  

populations ranging from 2,500 to  those o f more than 500,000» The 

average sa la ry  fo r  p rin c ip a ls  serv ing  in  school d i s t r i c t s  in  the range 

of 2,500 to  ii,999 was $6,392 and those o f p rin c ip a ls  serving in  school 

d i s t r i c t s  having 500,000 or more was $U ,li56 . The weighted to t a l  sa la ry  

fo r  th e  p rin c ip a ls  of the s ix  d if fe re n t s iz e  school d i s t r i c t s  was 

$8,373. Thus the average sa la ry  of $^,637.15 fo r  South C arolina’s p rin 

c ip a ls  was f a r  below th a t o f the average sa la ry  of $6,392 which was 

paid to  p r in c ip a ls  serving in  school d i s t r i c t s  ranging from 2,500 to  

ht 999 and only those eleven p rin c ip a ls  earning more than #6,000 in  South 

Carolina approached the average sa la ry  of #6,392 paid to  p r in c ip a ls  of 

the d i s t r i c t s  in  the range from 2,500 to  kt999»

In  answer to  the question , "Are you able to  m aintain what you 

consider to  be a reasonable standard of l iv in g  fo r  you and your fam ily 

on your p ro fessio n a l sa la ry , ?" 70 per cen t of the p rin c ip a ls  responded 

"No." I t  may re a d ily  be seen th a t  th is  has serious im plications in  

terms of job s a tis fa c t io n . More than 50 per cent of the p rin c ip a ls  

found i t  necessary to  supplement th e i r  sa la ry  as p rin c ip a ls  from other 

sources including summer work, e tc .  The p o s itio n  of the p r in c ip a l of a 

high school should become more and more one which would enable th e  per

son holding the  p o s itio n  to  devote f u l l  time to  the p o s itio n  w ith a 

sa la ry  which would be commensurate w ith h is  se rv ice s . In add ition  80 

per cen t of the  p rin c ip a ls  s ta te d  th a t  th e i r  wives also worked as 

teachers to  augment the fam ily  income. While i t  i s  apparent th a t  these 

numbers may appear s ig n if ic a n t in  terms o f th e ir  r e la t iv e  proportion  to  

to the t o t a l  population being s tu d ied , the  most im portant aspect may be
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found in  other more in tang ib le  fa c to rs . I t  has been found th a t  in  

b u s in ess , in  the m ilita ry , or in  any phase of human endeavor where men 

seek employment the a tti tu d e  of the wife toward such work has become 

the su b jec t of much concern by employers. This common in te re s t  in  edu

ca tio n  which i s  manifested by the wife also  being engaged in  the teach

ing p ro fessio n  i s  l ik e ly  to  have accompanying b en e fits  derived from job 

s a t is fa c t io n  on the p a r t of the p r in c ip a l. She i s ,  th e re fo re , not only 

able to  be a companion to him but also  an understanding l i s te n e r  and a 

sounding board fo r  positive  and constructive  actions when i t  i s  needed,

TABLE 6

SALARY OF SOUTH CAROLINA SECONDARY SCHOOL 
PRINCIPALS BY SIZE OF SCHOOL

Salary Range

Size of School

Total
20Ô
to

500

561
to

750

75i
to

1000

lôo l
and

above

Under $3,000 1 1 0 0 2

$3,001 -  3,500 1 1 0 0 2

3,501 -  li,000 2 0 2 0 4

ii,001 -  lt,500 5 U 3 7 19

U,501 -  5,000 9 6 3 6 24

5,001 -  5,500 1 5 3 1 10

5,501 -  6,000 0 2 k 2 8

6,001 -  above 1 2 2 6 11

T otal 20 21 17 22 80

Average S alary # ,ia 5 .o o $L,607.1k $4,671.88 $4,840.91 $4,637.15



TABLE 7
TRENDS IN SALARIES PAID HIGH-SCHOOL PRINCIPALS IN URBAN 

SCHOOL D IS T R IC T S , I9I+O -J4I TO

Mean (Average) S a la ry  P ercen t of Increase
Paid In ;_____________ l9l;0-Ul 1950-^1

School District 
Population 19U0-U1 19$0-$1 1936-37 1938-39

to
1938-39

to
1938-39

to
1938-39

1 2 3 k 3 6 7 8
Group I, ^00,000  and over ,,,, $6,299 $8, 6h8 $11,137 $n ,U 36 81, 9# 32,3# 2,7#

Group II, 100,000-U99,999 . . . . h,306 6 , 2$2 8,201 9,2U8 114.8 47.9 12,8

Group III, 30, 000-  99,999 . . . . hfOOO 3,983 8,106 9,111 127.8 32,3 12,4

Group IV, 10, 000-  29,999 . . . . 3,389 3,138 7,9U3 7,936 136.3 33.9 12.2

Group V. ^ , 000-  9,999 . . . . 2,666 U,382 6,3Wi 6,936 164,3 33.8 11,0

Group VI, 2 , $00- U,999 . . . . 2,192 U,223 3,827 6^392 193.3 33.2 11,1

Weighted total, all high- 
school principals ............ . $3,268 $3,222 $7,k2h $8,373 136, 2# 60.3# 12 , 8#]-

i R e s e a r c h  D i v i s i o n  o f  N a t i o n a l  E d u c a t i o n  A s s o c i a t i o n ,  " S a l a r i e s  a n d  S a l a r y  S c h e d u l e s  o f  U r b a n
School Employees", Washington, D. C. (October 19^9) p .l3 .
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Experience of P rinc ipa ls  

The South Carolina secondary p rin c ip a l had spent an average of 

7.1$ years as a classroom teacher. Some of the p rin c ip a ls  had experi

ence a t the elementary le v e l .  I t  i s  possib le  th a t such experience may 

have proven valuable to the high school p r in c ip a l since i t  extends h is  

understanding of the t o ta l  school o rgan ization  as w ell as provides a 

frame o f reference fo r  developing a program of a r t ic u la tio n  between the 

elementary school and high school.

The South Carolina secondary p rin c ip a ls  had an average of 19 .Oi: 

years of experience as both a classroom teacher and as a p r in c ip a l. The 

average number of years fo r the group serving as a high school p rin c ip a l 

only was 9,28 y ea rs . I t  may be an tic ip a ted  th a t in  the fu tu re  there 

w ill  be fewer and fewer p rin c ip a ls  who serve as classroom teachers in  

add ition  to  th e ir  adm in istrative and supervisory d u tie s . The main 

fa c to r  th a t  is  l ik e ly  to be responsib le  fo r the trend  may be found in  

the p resen t p rac tice  of build ing la rg e r  school u n its  which u su a lly  r e 

quire the fu ll- t im e  p ro fessio n a l a t te n tio n  of the p r in c ip a l.

Increasing ly , as schools have grown la rg e r  and more complex, p r in c i
pals have been freed  from teaching du ties  so th a t they could devote 
g rea te r  e f fo r ts  to  p ro fessional lead ersh ip . In the la rg e r  schools, 
where p rin c ip a ls  do no teaching, many re sp o n s ib il i t ie s  are  assigned 
to  a s s is ta n t  p r in c ip a ls , counselors, and department heads. The p r in 
c ip a ls  serve as leaders fo r  the study of educational problems and as 
coordinators of the e f fo r ts  of a l l  in  solving those p ro b lem s,.,.
The s te a d ily  increasing  high school enrollm ent has provided a con
s ta n t  spur and pressure to  the  p ro fe ss io n a liz a tio n  of the p r in c ip a l
sh ip , From 1890 to 1930 the high school enrollm ent doubled every 
decade. From I 89O to  191&0 th e  high school enrollm ent increased ap
proximately 2,000 per cent while the population was increasing  le s s  
than 100 per c e n t. Each decade saw g rea te r v a r ia tio n s  in  th e  home 
backgrounds, am bitions, a b i l i t i e s ,  and in te re s ts  of high school s tu 
den ts.^

^French, W ill, H ull, J ,  Dan, Dodds, B, .L. ,  American High School 
A dm inistration, New York: R inehart & Company, 19$7  ̂ p , 119.
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In rep o rtin g  th e i r  s ta tu s  p r io r  to  becoming a high school p rin 

c ip a l i t  was found th a t  they had served in  sioc d if fe re n t types of posi

tio n s  before becoming a  p r in c ip a l.  I t  was found th a t 35 per cent had 

served as a high school teacher and 30 per cent had been p rin c ip a ls  of 

elementary schools. Table 8 shows the d is tr ib u tio n  of p o sitio n s  held 

p r io r  to becoming the p r in c ip a l o f a secondary school.

TABLE 8

POSITION HELD PRIOR TO SECONDARY PRINCIPALSHIP

P osition  form erly held Number Per Cent

High School Teacher 28 35.00

Elementary School P rin c ip a l 2h 30.00

Elementary School Teacher 13 16,25

Coach 8 10,00

Other supervisory or ad m in istra tiv e  p o s itio n 7 8,75

T otal 80 100, 00^

I t  may be seen from the foregoing ta b le  th a t the p o sitio n s  

which have provided the main en try  in to  the secondary p rin c ip a lsh ip  have 

been those of the high school teacher and elementary school p r in c ip a l.

I t  i s  possib le  th a t th i s  p rac tic e  w il l  be changed in  view of th e  present 

emphasis upon persons becoming tra in e d  e sp e c ia lly  in  terms of the  pro

fe ss io n a l re s p o n s ib il i t ie s  sind demands of the p o s itio n . P rofessional 

w r ite rs  and a u th o r itie s  in  the f ie ld  continue to  poin t up the n ecessity  

fo r  fu tu re  p rin c ip a ls  to  possess both  the  p ro fessio n a l tra in in g  and 

experience which i s  necessary  in  th e  proper functioning  of th e i r  p o sitio n .
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French et al wrote as follows regarding the principal's professional
knowledge and understanding:

In order to  in te l l ig e n t ly  formulate h is  goals and h is  methods fo r 
reaching them, the p rin c ip a l must have a knowledge of the schools 
below and above the secondary le v e l, an understanding of the h is 
to ry  and philosophy of educational movements and so c ia l in s t i tu t io n s ,  
and in s ig h ts  in to  the psychology and learn ing  processes of adoles
cen ts . He should know princ ip les  of curriculum construc tion , prac
t ic e s  of school adm in istra tion , and methods of research  and teach
ing . In working with pupils, teach ers , and the  community, the p rin 
c ip a l with l i t t l e  p rofessional tra in in g  is  decidedly handicapped in  
comparison w ith fellow  p rinc ipa ls  who understand sound and e ffe c tiv e  
p rac tic e s  in  adm inistering schools. Indeed, w e ll- tra in e d  men of 
mediocre a b i l i ty  are  often able to achieve where b r i l l i a n t ,  un
tra in e d  men have f a i le d . 1

The re p lie s  from p rin c ip a ls  showed th a t  92,5 per cent of them 

f e l t  th a t  they commanded the same respect and p re s tig e  as men and women 

in  other p ro fessio n a l f ie ld s  which requ ire  a s im ila r amount of p ro fes

s io n a l tra in in g . There were 7.5 per cen t, however, who reported  oppo

s i t e  opinions in  answering th is  question .

I t  would appear th a t  the increasing  p ro fessional s ta tu s  of the 

high school p r in c ip a l and the unique p o s itio n  which i s  a l lo t te d  to  him 

in  most communities may be large ly  responsible fo r  the growing s ta tu re  

of the p o s itio n  in  comparison with other p ro fessio n a l groups. I t  i s  

fu rth e r  p o ssib le  th a t a recognition of the sp ec ia lized  tra in in g  which 

i s  being requ ired  of those entering the p rin c ip a lsh ip  which i s  s im ila r 

to th a t requ ired  of the physician or the attorney  may a lso  be responsi

b le  fo r  the  increased p res tig e  and respect which i s  now being accorded 

to  th is  p o s itio n .

The p rin c ip a l should possess the h ighest id e a ls  fo r  h im self,

^French, W ill, H ull, J. Dan, Dodds, 3 . L ., Jm ericyi High School 
A dm inistration, New York: Rinehart & Company, 1957, p . 1^7#
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the school, the community, and fo r h is  p ro fessional group. He should 

be imbued w ith a dedicated s p i r i t  of se rv ice , completely honest, and 

possessed w ith  a sound moral philosophy. The goals fo r  h is  school may 

be splendid , and he may have the  know how to achieve them, but he may 

f a i l  in  h is try in g  un less he i s  w illing  to  s a c r if ic e  personal tim e, 

e f fo r t ,  and comfort in  the p u rsu it of these goals. I t  i s  probably im

possib le  to is o la te  p re c ise ly  the motives of educational le a d e rs , but 

i t  appears th a t  those who have accomplished most as secondary school 

adm in istra to rs have been d riven  by something of th e  m issionary s p i r i t  

and the d esire  to  render se rv ice .

Academic and P rofessional Training 

In Table 9 i s  shown the  numerical d is tr ib u tio n  of degrees re 

ceived from the  resp ec tiv e  co lleges which are located  w ith in  th e  s ta te  

and the  number received  from colleges in  other s ta te s .  I t  was found 

th a t s ix ty -s ix  or 82.5 per cen t of the p rin c ip a ls  received  th e i r  under

graduate degrees from one of th e  f iv e  four-year co lleges loca ted  in  

South C arolina. Fourteen or 17.5 per cent o f the p r in c ip a ls  received 

th e i r  undergraduate degrees from colleges outside of the s ta te .  South 

Carolina S ta te  College ■vdiich i s  the only s ta te  supported co llege fo r  

Negroes in  th e  s ta te  awarded 35 per cent of the degrees which was the 

h ighest per cent awarded by any one college, and i t  was follow ed by 

Benedict college awarding 15 per cent; Allen U niversity  and Morris 

College awarding 11.25 per cen t each and C la flin  co lleg e , which awarded 

10 per cent o f the  undergraduate degrees. Among the  co lleges outside 

of the s ta te  awarding undergraduate degrees were Hampton I n s t i tu te ,  

V irg in ia  S ta te  College, Morehouse College, Johnson C. Smith U niversity ,
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F lo rida  A. M. College, Livingston College, and F isk U niversity . 82,5 

per cent of South C aro lin a 's  p r in c ip a ls  received  th e i r  undergraduate 

tra in in g  and degrees from colleges in  th e  s ta t e .  This p laces an in 

creased r e s p o n s ib il i ty  upon the S ta te  Department of Education as the  

accred itin g  agency and the colleges of th e  s ta te  as the tra in in g  in 

s t i tu t io n s  to  co n stan tly  evaluate and modify requirem ents and cu rric u la  

o fferin g s so as to  meet the needs of persons who s h a ll  serve in  these 

s tra te g ic  p o s itio n s<

TABLE 9

COLLEGES AWARDING UNDERGRADUATE DEGREES TO PRINCIPALS

College Number Per Cent

A llen U niversity 9 11,25

Benedict College 12 15.00

C la flin  College 8 10,00

M orris College 9 11,25

South Carolina S ta te  College 28 35.00

Other Colleges Hi 17.50

T otal 80 100,00

Table 10 presen ts the d is tr ib u t io n  of the p r in c ip a ls ' under

graduate major and minor f ie ld s  of study . I t  was found th a t  21,25 per 

cen t of th e  p rin c ip a ls  had Social S tudies as th e ir  major, and th is  rep re 

sented the h ighest per cent in  any minor f i e ld .  I t  was followed by 

A griculture vdiich was the major f i e ld  of 11,25 per cent of the p r in c ip a ls .  

Three minor f ie ld s  composed 53*5 per cent of the minors pursued 

by p r in c ip a ls . English was l i s t e d  by 20 per cen t, mathematics by 16,25
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TABLE 10

UNDERGRADUATE MJORS AND MINORS OF PRINCIPALS

Subject F ie ld
Major Minor

Number Per Cent Number Per Cent

A griculture 9 11.25 0 .00

Biology 1 1.25 6 7.50

Business A dm inistration 2 2.50 0 .00

Carpentry 0 .00 3 3.75

Chemistry k 5.00 2 2.50

Economics 0 .00 2 2.50

Elementary Education 0 .00 3 3.75

English 2 2.50 16 20.00

French 0 .00 1 1.25

Geography 0 .00 1 1.25

H istory 3 3.75 2 2.50

In d u s tr ia l  Education 0 .00 1 1.25

Mathematics 6 7.50 13 16.25

Mechanical Arts 3 3.75 0 .00

Physical Education 0 .00 2 2.50

Physics 0 .00 2 2.50

P o l i t ic a l  Science 0 .00 1 1.25

Science 6 7.50 9 12.50

Secondary Education 5 6.25 11 13.75

Social Studies 17 21.25 k 5.00

Sociology ii 5.00 1 1.25

(Major not l i s te d ) 18 22.50

T otal 80 100.00 80 100.00
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per cen t, and secondary education by 13.75 per c e n t. The o ther minors 

were spread among a group of f i f te e n  add itional sub jec t m atter f ie ld s  

w ith from one to  nine being in  the  various f ie ld s .

A survey of the  l i s t in g  fo r  the  graduate majors showed th a t  the 

la rg e s t concen tration  was in  two areas with U8.75 per cent being in  sec

ondary education and 32.5 per cen t showing superv ision  and adm in istra tion  

as th e i r  major f i e ld  of study. I t  may be seen from Table 11 th a t th ere  

was a co n s is ten t p ra c tic e  of having th e  major f ie ld  of study to  be r e 

la te d  to  the job of the p rin c ip a l as may be evidenced by the m ajority  

of th e  p rin c ip a ls  having th e i r  majors in  e ith er supervision and aorainis- 

t r a t io n  or secondary education. 81.2$ per cent of the p rin c ip a ls  f e l l  

in to  th is  group and p o ssib ly  planned th e i r  graduate program so as to 

have i t  make the  maximum co n tribu tion  to  their work as a p r in c ip a l.

TABLE 11

GRADUATE I-IAJORS AND ICENORS FOR PRINCIPALS

Subject F ie ld
Majior Minor

Number Per Cent Number Per Gen1

A dm inistration and Supervision 26 35.15 11 Hi. 86

A griculture 1 1.35 6 8.11

Elementary Education 0 .00 2 2.70

English 2 2.70 5 6.76

Guidance 3 U.05 9 12.16

H istory 2 2.70 0 .00

In d u s tr ia l  Arts 0 .00 3 ii.05

Mathematics 0 .00 2 2.70
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TABLE 11
(CONT'D)

GRADUATE MAJORS AND MINORS FOR PRINCIPAIS

Subject F ie ld
Major Minor

Number Per Cent Number Per Cent

Physics 0 .00 1 1.35

Psychology 0 ,00 3 U.05

Science 2 2,70 h 5 .iii

Secondary Education 38 51.35 10 13.51;

Social Science 0 .00 2 2,70

Social Studies 0 .00 13 17.56

Sociology 0 .00 3 k.05

T otals 7U 100,00 7ii 100.00

P rin c ip a ls  With Graduate Degrees 

The tab u la tio n  of responses by p rin c ip a ls  ind icated  th a t  they 

had done considerable graduate work. S ix ty -four of the p rin c ip a ls , of 

the group of eighty  who reported , s ta te d  th a t they had earned th e ir  

masters* degree and th is  represented 80 per cent of the p rin c ip a ls  of 

the study. Most of the o thers who had not earned th e  masters* degree 

in d ica ted  th a t they were working toward th a t  degree.

These degrees had been earned a t  a number of d iffe re n t colleges 

and u n iv e rs i t ie s  throughout the United S ta te s , There were th irty -sev en  

or 57.81 per cent of the  p rin c ip a ls  who received th e i r  degree a t South 

C arolina S tate College, Most of the  o ther graduate degrees were earned 

a t  one of the Eastern or Mid-western u n iv e rs i t ie s .  Thus i t  may be seen 

th a t  more than h a lf  of the p rin c ip a ls  of the  study have done graduate
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study a t  South Carolina S ta te  College, and i t  i s  the co llege from which 

they  received the  m aste r 's  degree.

Table 12 shows the numerical d is tr ib u tio n  of the number of 

degrees which were earned a t  South Carolina S ta te  College and a t  the 

various o ther co lleges and u n iv e rs itie s  which are  l i s t e d .

TABLE 12

COLLEGES AWARDING MASTER'S DEGREES TO RRINCIPAIS STUDIED 
SHOWN BY SCHOOL ENROLUîENT

College or U niversity

200 SOI 751 1001
to to to and

500 750 1000 above Total

A tlan ta  U niversity 0 1 0 0 1

Boston U niversity 0 0 1 0 1

C ornell U niversity 0 0 1 0 1

Fisk  U niversity 0 0 1 0 1

F lo rid a  A. M. College 0 1 0 0 1

Hampton I n s t i tu te 0 2 1 0 3

Indiana U niversity 0 2 0 0 2

New York U niversity 1 0 1 1 3

Ohio S ta te  U niversity 0 1 0 0 1

Penn. S ta te  U niversity 2 0 0 1 3

S. C. S ta te  College 13 6 7 11 37

T eacher's  College 1 2 1 2 6

Univ. o f Michigan 0 1 1 2 ii

Total 17 16 Hi 17 6h

The la rg e  number of p r in c ip a ls  rece iv ing  th e i r  graduate degree from
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South Carolina S ta te  College p laces a very  serious re sp o n s ib il i ty  upon 

th is  in s t i tu t io n  to  m aintain the necessary cu rricu la  programs, p ro fes

s io n a l s ta f f ,  and q u a lity  o f in s tru c tio n  necessary to  prepare w ell 

q u a lif ied  educational ad m in is tra to rs . I t  i s  of ad d itio n a l s ig n ifican ce , 

since i t  has been seen th a t  the g rea te r  number of South Carolina p r in 

c ip a ls  a lso  received th e i r  undergraduate degree from th is  in s t i tu t io n .  

This makes i t  doubly im portan t, since th i s  means th a t most of th e i r  aca

demic and p ro fessio n a l tra in in g  i s  being received a t  the same in s t i t u 

tion* Some understanding regarding th e  nature of th e  educational t r a in 

ing which i s  necessary fo r  a good adm in istra to r may be secured from 

Finney who wrote as fo llow s:

We may begin by po in ting  out th a t  th e  school ad m in istra to r’s work 
may be roughly analyzed in to  two major p a r ts :  executive d e ta i l s ,
and the form ulation of p o lic y . The f i r s t  i s  mere school shopkeep
in g ; the second is  educational statesm anship . The f i r s t  includes 
supervision  of in s tru c tio n  and d is c ip l in e ,  school accounting both 
in s tru c tio n a l and f in a n c ia l ,  s e le c tio n  of teach ers , budget making, 
p u b lic i ty , and the l ik e .  The second includes deciding >diat i s  to  
be taugh t, to  whom, and by what equipments and arrangements. I t  
invo lves, in  o ther words, th e  progressive reo rgan ization  of the 
curriculum  and of th e  f a c i l i t i e s  fo r  presenting the same. In  h is  
f i r s t  capacity  as school shopkeeper the educational adm in istra to r 
i s  operating th e  school as i t  now i s ;  in  h is  second capacity  as 
educational statesm an he i s  making the  school over in to  what i t  
ought to  become. In  the one fu n c tio n  he i s  merely running the 
school of today; in  th e  o ther he i s  running the world of tomorrow. 
The second i s  by f a r  the  most im portant function  of education in  
th e  p resen t g rea t t r a n s i t io n ,  and one fo r  which th e  common run of 
educators seem to  have a very vague, schematic sense of th e i r  r e 
sp o n s ib il i ty . To perform the f i r s t  fu n c tio n  the educator needs 
th e  minor sp ec ia lty  of h is  p ro fession—the science of school ad
m in is tra tio n . But to  perform the second function  he req u ire s  th a t 
major sp e c ia lty  of h is  p ro fession  which tu rn s out to  be , not spec
i a l  a t  a l l ,  but the broadest and most l ib e r a l  enlightenment poss
ib le .  For th is  second function  any narrow sp e c ia liz a tio n  in  mere 
technology i s  more l ik e ly  than not to  prove a d isq u a lif ic a tio n  in  
th e  en d ,^

^Finney, Ross L. -  A S o c io ^ g ic a l Philosophy of Education, New 
York: Macmillan Company, pp. 539-5hO,



U6

P rofessional Courses Taken By Principals 

The p rin c ip a ls  of the  study were asked to check from a se lec ted  

l i s t  of p ro fessional courses those which they had taken during e ith e r  

th e i r  undergraduate or graduate p rep ara tio n . They were also  asked to  

rank the  f iv e  courses which had proved to  be of g rea test value to  them 

as a p rin c ip a l w ith the ranking of 1 fo r  th e  course of g rea te s t value,

2 represen ting  the course of next g re a te s t value, e tc .

The re su lts  of th e  checking by p rin c ip a ls  were tab u la ted  so as 

to  determine the number of p r in c ip a ls  who had taken each course . The 

ranking of the courses by the  p rin c ip a ls  were tabulated  so as to  d e te r

mine which fiv e  o f the  l i s t e d  courses were, in  the opinion of the  p rin 

c ip a ls ,  of g re a te s t value to  them.

I t  was found th a t  High School Adm inistration which had been 

taken by seventy-six  p rin c ip a ls  was the course taken by the g re a te s t 

number o f p r in c ip a ls . I t  was followed by Secondary School Curriculum 

taken by seventy-two p r in c ip a ls ;  H istory  of Education taken by seventy 

p r in c ip a ls ;  Adolescent Development taken by s ix ty -e ig h t p rin c ip a ls  and 

Educational Sociology also  taken by s ix ty -e ig h t p rin c ip a ls . The course 

which was taken by the l e a s t  number of p u p ils  was Pupil Accounting which 

was taken by th i r ty - s ix  p r in c ip a ls .

The fiv e  courses which were considered of g re a te s t  value to  

th e  p rin c ip a ls  based on th e  rank which were assigned to them were (1) 

High School A dm inistration, (2) The P rin c ip a lsh ip , (3 ) The Secondary 

School, (ii) Adolescent Developnent and (5) Secondary School Curriculum.

In  Table 13 i s  shown the number before each course rep resen tin g  

th e  number having taken th a t  p a r t ic u la r  course and th e  numbers in  paren
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theses from 1 through 5 represen ting  th e  way in  which p rin c ip a ls  ranked 

these courses in  terms of th e i r  value to  them as a p r in c ip a l. P rinc ipa ls  

were asked a lso  to  l i s t  ary o ther courses which they  had taken e ith e r  

during th e i r  undergraduate p reparation  or graduate p reparation  which 

had proved to  be very  usefu l to  them in  th e ir  p ro fessional work. The 

courses idiich were most frequen tly  mentioned were Educational Guidance, 

School and Community R ela tions, Supervision, S ta t i s t i c s ,  and Social 

Psychology.

TABLE 13

PROFESSIONAL COURSES TAKEN BY PRINCIPALS 
AND RANKING OF THE FIRST FITE

76 High School A dm inistration ' (1)

65 The P rinc ipa lsh ip (2)

61i The Secondary School (3)

kS The Junior High School

68 Adolescent Development (U)

k8 Educational Psychology

63 Tests And Measurements

ii8 Philosophy of Education

60 Foundations of Education

70 H istory of Education

68 Educational Sociology

36 Pupil Accounting

hh E x tra -cu rricu la  A c tiv itie s

62 Research Methods In Education

h3 School Finance
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TABLE 13 (CONT'D)
PROFESSIONAL COURSES TAKEN BY PRINCIPAIS 

AND RANKING OF THE FIRST FIVE

62 D irected or Student Teaching

72 Secondary School Curriculum (5)

C e r tif ic a tio n  o f P rin c ip a ls  

There has been a growing awareness of th e  need fo r  c e r t i f ic a t io n  

which in d ica tes  some degree o f sp e c ia liz a tio n  or sp e c ia l p reparation  fo r  

school adm in istrato rs and i t  has come to  be recognized by most s ta te s .  

This movement has d e f in ite ly  tended to  strengthen  the profession and 

cause i t  to  become recognized on a comparable b asis  w ith th a t  of the  

other p ro fessions,

Woellner and Wood have prepared a review of s ta te  cejrb ifica tion  

requirem ents fo r  educational se rv ice  since 1935. In the 19li7-ii8 e d itio n  

of t h i s  s e r ie s  i t  showed th a t ad m in istra tive  c e r t i f ic a te s  were issu ed  by 

fo rty -one s ta te s .  Most s ta te s  included a t  le a s t  a B achelor's degree, 

and from s ix  hours to  a year o f  graduate work, u sually  in  the study of 

school adm in istra tion  and superv ision . There was a minimum of school 

experience, usually  from th ree  to  f iv e  y ears , in  teaching or adminis

t r a t iv e  work,^

The NASSP Committee on Training and Experience Standards fo r 

P rin c ip a ls  of Secondary Schools proposed d e f in ite  standards fo r th e  

c e r t i f ic a t io n  of high school p r in c ip a ls .  Included were a basic genera l

^Woellner, R, 0 , ,  and Wood, M, A,, Requirements fo r  C e r t i f i 
c a tio n  of Teachers and A dm inistrators, 19b7-19hd, 12th Ed,, U niversity  
o f Chicago P ress,
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educational background, sp ec ia lized  p ro fessio n a l p repara tion  equivalent 

to  the m aster 's  degree, requ ired  renewal of the  i n i t i a l  c e r t i f ic a te  

a f te r  a minimum serv ice  of th re e  y ea rs , and an advanced p ro fessio n a l 

c e r t i f ic a te  'sriaich i s  renewable in  periods of from f iv e  to  te n  y ears,^

An overview of the c e r t i f ic a t io n  program in  South Carolina may

be gleaned from The B u lle tin  o f Requirements fo r  Teacher Education and

C e r tif ic a tio n  prepared by The S ta te  Department of Education which i s

expressed as fo llow s:

The purpose o f the c e r t i f ic a t io n  o f teachers in  South Carolina i s  
to  give o f f ic ia l  approval to  those who wish to  teach  and who, 
judged by acceptable c r i t e r i a ,  appear to  be q u a lif ied  to  teach  the  
pup ils  in  the  schools. Not a l l  the fa c to rs  con tribu ting  to  teach
ing competency can, because of the  nature of some, be included in  
the ru le s  fo r  the c e r t i f ic a t io n  of teach ers . Moreover, some of the 
fa c to rs  included, such as knowledge, may not guarantee acceptable 
performance, bu t without which, acceptable performance i s  not 
l ik e ly .  However, experience and observation have demonstrated th a t 
c e r ta in  q u a lif ic a tio n s  are measurable and are c lo se ly  associa ted  
with good teach ing . Based upon th is  observation and experience, 
the requirem ents fo r  the c e r t i f ic a t io n  of teachers in  South Carolina 
include a b ach e lo r 's  degree from an approved four-year co lleg e , a 
score on the N ational Teacher Examination, and the number of years 
of teaching experience of the ap p lic a n t.

The college p repara tion  leading  to the  degree must include th ree  
categories as fo llow s: (1) Basic p rep ara tio n . The basic  program
is  to  be composed of general courses usually  from the  l ib e r a l  a r ts  
f ie ld  or courses of common value to  a l l  teach ers , (2) S pecialized  
p repara tion . This includes a minimum p reparation  in  f ie ld s  in  which 
teachers are to  teach , (3) P ro fessional p rep ara tio n . Courses or 
programs of p ro fessio n a l education must include an understanding 
and an apprec ia tion  of th e  ch ild ren  who are to  be tau g h t, a  know
ledge of sound ways to  teach these ch ild ren , and a f a m il ia r i ty  of 
the work of th e  school in  re la t io n  to  the s ta te  and n a tio n . Graduate 
p reparation  is  recognized fo r  advanced c e r t i f ic a te s  of t-sachers and 
i s  required  fo r  the  c e r t i f ic a t io n  o f superv iso rs, s p e c ia l is ts ,  and 
ad m in istra to rs• ^

^Farmer, Floyd M,, "Public High-School P rin c ip a lsh ip ,"  NASSP 
B u lle tin , 32, No, iSh  (A pril, 1918), 89-91.

p
^State Department of Education of South Carolina - Requirements 

fo r  Teacher Education and C e r tif ic a tio n , Columbia, South C arolina, 1957,
p, r.'



50
There were two types of c e r t i f ic a te s  which were the ones th a t 

were most predominant among those held by the p rin c ip a ls  of the  study. 

These two c e r t i f ic a te s  were the Permanent P rofessional C e r tif ic a te  and 

the Secondary School P r in c ip a l 's  C e r tif ic a te , These two c e r t i f ic a te s  

are considered to be two of th e  h ighest types of c e r t i f ic a te s  issued by 

the S ta te  Department of Education,

The Permanent P rofessional C e r tif ic a te  in d ica tes  th a t  i t  i s  

v a lid  during the continuous teaching of i t s  ho lder. I t  i s  evidence of 

having acquired a se r ie s  of d if fe re n t educational sp ec ifica tio n s  which 

have been gained as  the holder moved by steps (c o n sis ts  of two or more 

y ears) to  a point which marked the completion of fourteen  or more years 

of successfu l teach ing .

The Secondary P r in c ip a l’s C e rtif ic a te  i s  a s p e c ia l i s t 's  cer

t i f i c a t e  such as  those issued to  superv isors, superintendents and other 

sp ec ia l school personnel 'vdio meet the  requirem ents fo r  the p a r tic u la r  

c e r t i f i c a te s .  The requirements fo r  th e  South Carolina Secondary Prin

c ip a l 's  C e r tif ic a te  co n sis t of (1) a v a lid  secondary c e r t i f i c a te ,  (2) 

h e a lth  re p o rt, examination made a t  the time of the ap p lica tio n , (3) 

th re e  years successfu l teaching experience and (ii) a M aster's  degree 

w ith graduate study in  Social and Psychological Foundations (6 h o u rs ,) 

Curriculum and In s tru c tio n  (9 hours, ) and A dm inistration of the Second

ary  School,

P ro file  of South Carolina Negro High School P rin c ip a l

The ty p ic a l South Carolina high school p r in c ip a l i s  a male who 
was born in  South Carolina and i s  a member of a p ro te s tan t church.

He i s  married and is  the  fa th e r  of one or two ch ild ren .
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He was th i r ty  years of age a t  the  time he accepted h is  f i r s t  

p rin c ip a lsh ip  and h is  present age i s  fo rty - fo u r .

He has had 20 years of experience as both a classroom teacher 
and p rin c ip a l and 11 of these years have been spent in  h is  p resen t 
p o s itio n .

The p o s itio n  which he held p r io r  to  th is  f i r s t  p rin c ip a lsh ip  
was th a t  o f a high school teacher or elementary school p r in c ip a l.

He adm inisters a school o f about 760 pupils with a fa cu lty  of 
28 teach ers .

His annual sa la ry  i s  $L,637.15 and he i s  employed fo r  eleven
months.

The wife also  works as a teacher to  augment the fam ily income 
to  provide an adequate standard of l iv in g .

In h is  community he commands the same resp ec t and holds the 
p re s tig e  of o ther p ro fessional men and women w ith sim ilar p ro fessional 
tra in in g .

His undergraduate degree was received a t one of the  f iv e  fo u r-  
year co lleges loca ted  in  the s ta te .

He has received a m aster 's  degree w ith a major in  supervision 
and adm in istra tion  or in  secondary education.

He holds e i th e r  one or both the Permanent P rofessional C e r t if i 
cate  or The Secondary School P r in c ip a l 's  C e r tif ic a te  issued by the 
S ta te  Department of Education of South C arolina.



CHAPTER 17

PROFESSIONAL PRACTICES AND BELIEFS OF PRDJCIPAIB

The many re s p o n s ib il i t ie s  and d u tie s  associated  with th e  second

ary  p r in c ip a lsh ip  make i t  s ig n if ic a n tly  important th a t  the persons hold

ing or seeking such p o sitio n s  be w ell tra in e d , p ro fessio n a lly  q u a lif ie d , 

ad m in istra tiv e  le ad e rs . I t  i s  im portant not only th a t  the  persons hold

ing such p o s itio n s  be thoroughly fa m ilia r  w ith the various du ties  and 

r e s p o n s ib i l i t ie s  but th a t  they should know how, when, and to  whom cer

ta in  d u tie s  and r e s p o n s ib il i t ie s  may be delegated.

The v a r ie ty  and the  complexity of th e  demands on the p o s itio n  

of the  p r in c ip a l make i t  almost im possible fo r  him to meet them a l l .  

However, he must re a liz e  th a t even though he may delegate many of the  

d u tie s  and re sp o n s ib il i t ie s  a sso c ia ted  with the p o s itio n , nevertheless 

he w il l  be held accountable fo r  the f in a l  r e s u l ts .  I t  becomes impera

t iv e  then th a t  he should exercise  g rea t care in  th e  delegation  of du ties  

and jobs to  be done.

In  Table l l  i s  shown the opera tional p a tte rn s  of the p rin c ip a ls  

in  d ischarging the  d u ties  and r e s p o n s ib il i t ie s  of th e i r  o f f ic e  and the 

ex ten t to  which they were personally  executed, shared or ignored. Many 

p r in c ip a ls  found i t  desirab le  and p ra c tic a l  to  share a number of the  

functions of the  o ff ic e . The responses from 62,5 per cent of the

52
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p r in c ip a ls  s ta te d  th a t superv ision  of in s tru c tio n  was the  area fo r  which 

they  most o fte n  assumed complete re sp o n s ib il i ty  and 86.25 per cent 

s ta te d  th a t  th e  preparation of courses of study was the area  where 

re s p o n s ib il i ty  was most freq u en tly  shared. I t  w ill  a lso  be seen th a t  

the  s e le c tio n  of textbooks was the  area  in  which th e  p rin c ip a ls  exer

c ised  the le a s t  p a r tic ip a tio n .

TABLE lli
DISCHARGE OF RESPONSIBILITIES BY PRINCIPALS

In d iv id u a lly By
R esp o n sib ility Discharged Delegated Others

Supervision of custodians and bu ild ings ii8 32 0

Supervision o f in s tru c tio n 50 30 0

S elec tio n  of teachers 32 W 0

C la s s if ic a tio n  of pupils 23 57 0

P reparation  of daily  schedule 33 17 0

Handling of d isc ip lin e 25 55 0

Public re la t io n s  a c t iv i t ie s 20 59 1

Keeping school records 21 56 3

Rating of teach ers l à 35 1

S elec tio n  of textbooks 8 68 h

Preparing courses of study 11 69 0

P r in c ip a l 's  Use of Time 

Numerous studies have shown th a t  high school p rin c ip a ls  spend 

more time on adm inistrative problems than on improvement of in s tru c tio n . 

I t  has a lso  been found th a t  much of th e  time which p r in c ip a ls  spend on
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improving in s tru c tio n  i s  devoted to the  development o f new courses

ra th e r  than the reo rgan iza tion  of p resen t courses w ith in  the curriculum .

In giving seme a tte n tio n  to  th is  problem French, e t  a l  wrote as fo llow s:

The p r in c ip a l who would f in d  time fo r  improving the  in s tru c tio n a l 
program must re a liz e  th a t  many adm in istra tive d u tie s  of minor im
portance can and should be delegated to o th ers . In  the case of the 
p r in c ip a l,  h is  most im portant re sp o n s ib ility  i s  th a t o f improving 
in s tru c tio n . Just as he s e ts  up a classroom schedule fo r  a teacher 
and holds i t  in v io la te , he should s e t  up a schedule fo r  him self 
th a t  i s  ca lcu la ted  to  improve in s tru c t io n .. .  .This i s  not to  say 
th a t the p r in c ip a l should seldom be accessib le , or th a t he should 
keep him self buried co n tin u a lly  in  p ro fessional l i t e r a tu r e .  At 
tim es, improving in s tru c tio n  may involve improving the morale of 
teach er, or the a fte rsch o o l a c t iv i t i e s  of s tu d en ts , or th e  under
standing of pa trons. However, improving the in s tru c tio n , broadly 
but no t vaguely defined , should constantly  be the ch ie f goal of the 
p r in c ip a l,  and he should budget h is  time thoughtfu lly  and spend i t  
in te l l ig e n t ly  to  th a t  end.^

The d is tr ib u tio n  of the p r in c ip a l’s time depends most of a l l  

on h is own sense of values and h is  a b i l i ty  to  delegate w isely such ad

m in is tra tiv e  and c le r ic a l  ta sk s  as can be performed e f fe c tiv e ly  by 

o thers. In approaching th is  ta sk  the  p rin c ip a l should weigh and examine 

ca re fu lly  the c r i t e r i a  fo r  reaching such decisions.

Table 1$ compares the  time spent by the p rin c ip a ls  of South 

Carolina w ith  th a t  recommended by a u th o ritie s  and p ra c tic e s  in  o ther 

s ta te s .  In  th is  tab le  i t  may be seen th a t  South C aro lina 's  p r in c ip a ls  

and the p rin c ip a ls  of C a lifo rn ia  devoted almost the same p roportion  of 

th e ir  time to the superv ision  of teachers and improvement of in s tru c tio n . 

They more nearly  approached the proportion  which was recommended by the 

a u th o r it ie s  than did the p r in c ip a ls  of Oregon. The p rin c ip a ls  of Oregon 

devoted a g rea te r  proportion of th e i r  time to teaching than d id  those

^French, W ill, H ull, J .  Dan, Dodds, 3. L ., American High School 
A dm inistration, New York: R inehart & Company, 195?> pp. Ï33-13u»
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of South Carolina and C a lifo rn ia . The time given to  o ffice  ro u tin e  was 

almost equally  p roportionate  fo r  the p rin c ip a ls  of Oregon and South 

C arolina. On the whole i t  may be seen th a t  the p rin c ip a ls  o f C a lifo rn ia  

followed a schedule which was more n early  the same as th a t recommended 

by au th o ritie s  in  th e  f i e ld .  This may have been done because of more 

favorable circumstances surrounding th e ir  p o s itio n s . Every e f fo r t  

should be made by p rin c ip a ls  to  plan th e ir  schedule of time allo tm ents 

to  d u ties  so as to  comply w ith  th a t  which i s  suggested by a u th o r it ie s .

TABLE 15

COMPARISON OF TLffi SPENT IN VARIOUS DUTIES BY PRINCIPALS 
OF OREGON, CALIFORNIA, SOUTH CAROLINA AND THE 

TIME RECOMMENDED BY AUTHORITIES

Percentage of time spent by p rin c ip a ls

C ategories of d u tie s Oregon^ C alifornia^
South

Carolina A u th o rities^

Supervision of teachers and 
improvement of in s tru c tio n 12.0 22.6 21.29 31.0

Public re la tio n s 5.6 9.5 5.65 9.7

Pupil personnel 8.L 13.8 7.79 11.1

A ctiv ity  program 17.8 12.5 li.ljli 8.7

P ro fessional meetings 6.6 3.1* 5.31* 5 .6

Teaching 13.0 2.8 9.06 3 .1

C afe teria 1.1 0.0 2.i|l* 2.3

Superintendent conferences 2.8 0.0 2.99 l*.l

A dm inistration of p lan t li.6 5.7 . 8.00 1*.2

Business management 2.7 5.1 5.1*0 5.7

Transportation 0.7 0.8 3.11 2.8
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TABLE 15 (CONT'D)

COMPARISON OF TEffi SPENT IN VARIOUS DUTIES BY HIINCIPALS 
OF OREGON, CALIFORNIA, SOUTH CAROLINA AND THE 

TINE RECOMMENDED BY AUTHORITIES

Percentage of time spent by p rin c ip a ls
South

Categories of d u tie s  Oregon-'- C alifo rn ia^  Carolina Authorities-*-

School Board conferences, e tc .  2<,2 0«0 1,10 2 .1

Office ro u tin e  22.5 16.0 23.39 9.7

South C aro lin a 's  p r in c ip a ls  ind icated  th a t  they f e l t  the  most 

of th e i r  time should be spent in  th e  supervision of teachers and the 

improvement of in s tru c tio n  as recommended by a u th o r it ie s .  They in d i

cated th a t  more time could not be spent in  th is  manner because of the 

n ecess ity  of spending considerable time in  o ffic e  rou tine  and teach ing , 

TVhile answering the  telephone, receiv ing  v is i to r s ,  preparing re p o rts , 

counting money are  jobs to  be done — they should not consume unneces

sary  time of the p r in c ip a l.

Supervisory Methods Used by P rin c ip a ls  

There must be a unify ing  fa c to r  in  an in -se rv ice  program of 

education, and, because a l l  th ings in  education u sually  begin and end 

with the ch ild , i t  i s  fe a s ib le  th a t  the ch ild  should c o n s titu te  the 

dominant idea in  the program. The philosophy of in s tru c tio n a l super

v is io n  which i s  found in  a school should be co n sis ten t w ith  th a t schoo l's  

educational philosophy. I f  the educational philosophy i s  concerned w ith

^McAbee, Harold Vanderver, "The Oregon Secondary-School P rin c i
pa l And His Job ," (Unpublished Ed, D, d is s e r ta tio n )  Eugene: College of 
Education, U niversity  of Ohegon, 1957.
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the in d iv id u a l development of the ch ild  toward becoming well-rounded 

c i t iz e n s ,  the philosophy o f supervision should s tr e s s  the s im ila r devel

opment of teach ers  and the other members of th e  personnel. An impor

ta n t  p a r t  of th e  modern supervisory function  i s  the in -se rv ice  develop

ment of the personnel. Teachers can b e s t le a rn  to  do by doing.

Table 16 shows some of the methods of superv ision  which were 

used by the  p r in c ip a ls  in t h i s  study according to  th e  frequency of th e i r  

use,

TABLE 16

SUPERVISORY METHODS USED BY PRINCIPALS

Method
Number
Using Per Cent

Work w ith teachers on problems of th e i r  own choosing 76 95.00

Provide h e lp fu l m ateria ls  f o r  teachers 75 93.75

V is i t  c la sses  to  observe teaching 72 90.00

Help in d iv id u a l teach ers  with problems 71 38.75

Encourage the use o f community resources 65 81.23

Appoint committee o f teachers to  give re p o rts 6ii 80.00

A ssis t teachers in  grouping students fo r  in s tru c tio n 63 78.75

Encourage wise experim entation 62 77.50

Encourage p a r t ic ip a tio n  in workshops 61 76.25

Interv iew  and p lan  w ith  parents 51i 67.50

Give or arrange fo r  demonstrations 52 65.00

Lead d iscussions a t  facu lty  meetings k9 61.25

Give t e s t s  to  in d iv id u a ls  and groups of students U8 60.00

Conduct research  s tu d ie s  in the  school 39 48.75

Ask superv isor to  observe and rep o rt on observations made 38 47.5
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I t  is  in te re s t in g  to  note th a t  more p rin c ip a ls , 95 per cen t, 

f e l t  i t  was b es t to  work with teachers on problems which were considered 

by the teachers them selves to  be of concern to  them. The next most 

freq u en tly  used method, 93*75 per cen t, was th a t  of providing h e lp fu l 

m a te ria ls  fo r  te a c h e rs . The method which was used by the l e a s t  number 

of p r in c ip a ls  U?«5 per cent was th a t  of asking the supervisor to  observe 

and re p o rt on observations made. P rin c ip a ls , according to  th e i r  r e 

sponses, were more concerned about d ire c t supervision of th e i r  s ta f f  

ra th e r  than having i t  done by o th e rs ,

P itten g er wrote regarding the p rin c ip a l and supenrision  as

fo llow s:

The p r in c ip a l 's  p o s itio n  as the supervisor of h is  school developed 
during the l a s t  century, but more slowly than did h is  adm in istra tive  

__ lead ersh ip . At f i r s t ,  i t  was c h ie fly  in sp e c to r ia l and reg u la to ry . 
Today, in  the  b e t te r  systems, the p r in c ip a l i s  held p rim arily  re 
sponsible f o r  improving in s tru c tio n  in  h is  school. His d u tie s  here 
include adapting the curriculum , stim ulating  teacher growth and im
provement, s e tt in g  up lo ca l experim entation and research , providing 
te s t in g  and guidance f a c i l i t i e s ,  securing teaching m a te ria ls , and 
doing many o th e r th in g s . He may v i s i t  c lasses and ra te  teach ers , 
hold te a c h e rs ' meetings and conferences, and in i t i a t e  study p ro jec ts  
among teachers and other members of h is  school s ta f f .  I t  i s  here 
th a t  the school p r in c ip a l 's  r e a l ly  educational function  l i e .  To 
the ex ten t th a t  these functions are developed, the p rin c ip a lsh ip  
becomes a tru e  p ro fession ,^

A dm inistrative P rac tices  of School 

A philosophy which has been repeated ly  expressed is  th a t  Ameri

can education i s  to  b u ild  c itiz e n s  fo r  a democratic so c ie ty . I f  c h il

dren are  to  lea rn  to  l iv e  in  a democratic soc ie ty , they must have the 

opportunity  to  l iv e  dem ocratically  in  school so i f  th i s  i s  to  p re v a il, 

the school then must be dem ocratic. The adm in istrative process in

^ P itte n g e r, Benjamin Floyd, Local Public School A dm inistration, 
New York: McGraw-Hill Company In c .,  1^51, pp. 206-20?,



form and s p i r i t  permeates th e  modern school. I t  seems unreasonable 

th a t  a school environment w ill  be a democratic one unless the adminr.s- 

t r a t io n  i t s e l f  i s  likew ise dem ocratic.

The p r in c ip a ls , in  describ ing  th e i r  school system 's adminis

t r a t iv e  philosophy, responded as follow s: 36.25 per cent f e l t  th a t

th e i r  school system was a democratic one; 56.25 per cent f e l t  th a t  

th e i r  school system was m oderately democratic; and 7.5 per cent s ta ted  

th a t  th e i r  school system was s lig h tly  democratic. There were no p r in c i

p a ls ,  however, who f e l t  th a t  th e i r  school system might be considered 

a u to c ra tic .

C urricu lar Emphases 

The p rin c ip a ls  in d ica ted  the type o f high school curriculum on 

which the  g re a te s t emphasis should be placed as expressed in  Table 17, 

Also, shown in  th is  ta b le  a re  th e  opinions o f Kentucky p r in c ip a ls .

The responses of th e  p rin c ip a ls  of both the s ta te s  of Kentucky 

and South Carolina show th a t  they both favor Life Adjustment Education 

as the  area which should receive g re a te s t emphasis in  th e  schoo l's  

curriculum . Life Adjustment Education is  designed to equip a l l  Ameri

can youth to  liv e  dem ocratically  w ith s a tis fa c tio n  to themselves and 

p r o f i t  to  socie ty  as home members, workers, and c it iz e n s . I t  i s  con

cerned esp ec ia lly  with a s izeab le  proportion of youth of high school 

age (both in  school and out) whose ob jectives are le s s  w ell served by 

our schools than th e  o b jectives o f p reparation  fo r e ith e r  a sk ille d  

occupation or higher education.
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TABLE 17

BELIEFS OF PRINCIPALS REGARDING THE AREA WHICH SHOULD RECEIVE 
MOST EMPHASIS IN THE SCHOOL CURRICULUM

Program
Kentucky^ P rin c ip a ls  

Per Cent
South Carolina P rin c ip a ls  

Per Cent

L ife Adjustment 51*06 65*00

General Education 38*07 28*75

V ocational Educati.on 3*55 3*75

P reparation  fo r  Colleg:e 1.27 1*25

No B elie f ind icated 3*05 1*25

100.00 100,00

The commission on Life-Adjustment Education s ta ted  th a t  c e r ta in  

guiding p rin c ip le s  should be observed by a school which seeks to  meet 

the needs of a l l  youth and they a re  as fo llow s;

1. Respects ind iv idual worth and p erso n a lity
2 . E nrolls and re ta in s  a l l  youth
3 . Required courses and course content to  be concerned with 

problems of liv in g
Enphasis upon d ire c t  experience

3 . Planning, o rgan iza tion , operation , and adm in istra tion  i s  to 
be democratic

6 . Records and data  to  be used co n stru c tiv e ly
7. Evaluation to  be fo r  d e s ira b le  changes in  pupil behavior^

I t  w il l  be noted from the preceding ta b le  th a t th is  type of 

curriculum was favored by per cent of Kentucky’s p rin c ip a ls  and

by 65*00 per cent of the p r in c ip a ls  of South C arolina. I t  was found

^Sparks, Harry Magee, "A Study of The High School P r in c ip a lsh ip ," 
Unpublished Ed. D. d is s e r ta tio n . U n iversity  of Kentucky, Lexington,
1926, p. UO.

^Leonard, J .  Paul, Developing The Secondary School Curriculum, 
New York: Rinehart & Company, I n c . ,  1953, P* 391*
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th a t  38*07 per cent of Kentucky's p r in c ip a ls  favor General Education, 

while in  South Carolina i t  was favored by 28.75 per cen t. Vocational 

Education received  the support of 3*55 per cent of Kentucky's p r in c ip a ls  

and of 3*75 per cent o f South C aro lin a 's  p r in c ip a ls . In Kentucky 1*2? 

per cen t of the p rin c ip a ls  f e l t  the emphasis should be g re a te s t upon 

P reparation  fo r  College and in  South Carolina 1*25 per cent o f the 

p rin c ip a ls  had th is  belief*  No dominant b e l ie f  was expressed by 3*05 

per cen t of Kentucky's p rin c ip a ls  and by 1*25 per cent of South Carol

in a 's  p rinc ipa ls*

Judging from the expressed opinions of th e  p rin c ip a ls  i t  may 

be assumed th a t  L ife Adjustment Education and General Education are 

being given the major emphasis by schools in  Kentucky and South Carolina* 

This does not mean th a t Vocational Education and P reparation  fo r  College 

are being neglected  in  these schools.

Methods fo r Developing Programs and Procedures 

In d iscussions among school personnel i t  i s  not unusual to  

hear th e  expression -  " th is  i s  our method or th is  i s  our procedure," 

Important as may be any program of procedure in  the operation of a 

school, i t s  s ig n ifican ce  is  increased  o r lessened by the method which 

has been used to  develop i t .  The method used by p rin c ip a ls  to  form ulate 

programs and procedures in  the schools are  shown in  Table 18*

I t  was found th a t 95 per cent or more of the p rin c ip a ls  of 

both  Kentucky and South Carolina in  expressing th e i r  b e l ie f  overwhelm

in g ly  favored a method by which the procedures and programs should be 

determined cooperatively  and in  which they served as c h ie f ly  a guide
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or adv iso r. This b e l ie f  on th e ir  p a r t  supports a p o sitio n  which i s  

l ik e ly  to  r e s u l t  in  harmony and a d es irab le  working atmosphere.

TABLE 18

METHODS USED BY PRINCIPALS FOR DEVELOPING 
PROGRAMS AND PROCEDURES

B elief
Percentage

Nentuckyl
responding 

Soutn Carolina

Programs and procedures should be d e te r
mined cooperatively ; the p rin c ip a l serves 
c h ie f ly  as an adv iso r. 95.65 . 95.00
The p r in c ip a l determines the program and 
procedures; he then a s s is ts  the teachers 
in  carry ing  out the p lans. 2.23 1.25
The p r in c ip a l determines the'program s and 
procedures; he then in sp ec ts  and d ire c ts  
teachers a c t iv i t ie s  in  order to insure 
conform ity to  these p lan s. .5ii .00
The p rin c ip a l may be consulted but the 
teachers are  in  no way r e s t r ic te d  in  
making th e i r  own p lans. .98 2.50
No b e l ie f  in d ica ted  by p r in c ip a ls . .60 1.25

100.00 100.(50

The o ther th ree  approaches received  le s s  than f iv e  per cent o f

the  support of o ther p r in c ip a ls . This may be well understood for in

two of them the p rin c ip a ls  determined th e  po licy  and then proceeded to

t e l l ,  a s s i s t ,  o r in spec t teachers as they  proceeded to  execute them.

Democratic o rgan ization  provides fo r  broad assumption of in i t i a t iv e  
in  g e ttin g  th ings done. VJhat then keeps in d iv id u als  from "going 
o ff  in  a l l  d ire c tio n s  a t  once?" What prevents confusion, incoher
ence, f r ic t io n ,  and clash? The f i r s t  and sim plest co n tro l is  th a t  
of th e  cooperatively  formulated general framework w ithin which a l l  
are working. The second is  the cooperatively  determined policy and 
d is tr ib u tio n  of shared du ties s e t  up e s p e c iü ly  fo r  any given pro
je c t . , . .T h e  th ird  con tro l is  the  recogn ition  by any honest and sen
s ib le  person th a t he lo ses  the re sp ec t and confidence of h is  co-

^Op. c i t . p . UOo
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workers and a c tu a lly  destroys h is  own effec tiveness i f  he ignores 
a l l  c o n tro ls . The fo u rth  con tro l i s  the  most remote but perM ps 
the most im portant, the presence of a democratic conscience.

P rinc ipa ls  B e lie fs  Regarding A v a ilab ility  
Üf Secondary Education

In Table 19 i s  shown the b e lie fs  of p rin c ip a ls  regarding "who 

s h a ll  be educated," Responses ind icated  th a t  66,08 per cent o f Kentucty’s 

p rin c ip a ls  and 53,75 per cent of South C aro lina 's p r in c ip a ls  f e l t  th a t 

a fre e  secondary education should be av a ilab le  fo r a l l  youth who are  not 

m entally or ph y sica lly  defective  to  the ex ten t th a t they cannot be edu

cated w ith normal ch ild ren . The b e l ie f  th a t  education should be a v a il

able fo r  a l l  adolescents was held by 27,19 per cent of Kentucky's p r in c i

pals  and by iiO per cent of the  p rin c ip a ls  of South C arolina. Other 

b e lie f s  by both groups of p r in c ip a ls  amounted to  le s s  than ten  per cent 

of the t o t a l  expressed b e l ie f s .  I t  i s  in te re s tin g  to  note th a t  n e ith e r 

groups of p rin c ip a ls  f e l t  th a t  secondary education should be made a v a il

able only to  those youth of su p erio r in te l le c tu a l  a b i l i ty ,

TABLE 19

COMPARATIVE BELIEFS OF rlENTUCKÏ AMD SOUTH CAROLIÎIA PRINCIPALS AS 
TO FOR >JHOM FREE SECONDARY EDUCATION SHOULD BE AVAILABLE

B elief

Kentucky^ 
P rincipals 

Per Cent

South Carolina 
P rin c ip a ls  
Per Cent

To a l l  youth who are not m entally o r 
ph y sica lly  defective  to  the ex ten t th a t  
they cannot be educated with normal 
ch ild ren . 66,08 53.75
To a l l  adolescents 27,19 hO.OO

^ P itten g e r, Benjamin Floyd, Local Public School Adm inistration 
New York: McGraw-Hill Compaiy, In c .,  1951, p , 187,
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TABLE 19 (CONT'D)
COMPARATIVE BELIEFS OF KENTUCKY AND SOUTH CAROLINA PRINCIPALS AS 

TO FOR WHŒ FREE SECONDARY EDUCATION SHOULD BE AVAILABLE

B elief

Kentucky^ 
P rincipals 

Per Cent

South Carolina 
P rin c ip a ls  

Per Cent

To those who can p ro f i t  from a college 
preparatory , c u l tu ra l,  and d isc ip lin a ry  
program 5.76 .00
To only those youth of su p erio r in te l 
le c tu a l  a b i l i ty .00 .00
No b e lie f  in d ica ted .9? 6.25

100.00 100.00

P rofessional Journals Read By P rinc ipa ls  

On the average South Carolina p rin c ip a ls  subscribe to  more 

than four p ro fessio n a l jo u rn a ls  or p e r io d ic a ls . Those which they f e l t  

were of g re a te s t value were: The B u lle tin  of the N ational A ssociation

of Secondary School P r in c ip a ls , The Nation Schools, The N ational Edu

ca tion  A ssociation Journal,  and The Journal of The Palmetto Education 

A ssociation.

Membership In P rofessional Organizations 

The ty p ic a l  p r in c ip a l of South Carolina was a member of f iv e  

p ro fessional o rg an iza tio n s. Host o ften  these  were: The N ational Edu

cation  A ssociation , The N ational A ssociation of Secondary School P rin 

c ip a ls , The American Teachers A ssociation , The Palmetto Education Associ

a tio n , and the Local Education A ssociation .

^Sparks, Harry I4agee, "A Study of The High School P rin c ip a l
sh ip , Unpublished Ed. D. d is s e r ta tio n . U niversity  of Kentucky,
Lexington, 1926.
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Summary

1. South Carolina p rin c ip a ls  f e e l  th a t  supervision  of in s tru c 

t io n  and the improvement of the  curriculum  i s  th e ir  primary responsi

b i l i t y .

2. The time devoted to the superv ision  of in s tru c tio n  and the  

improvement of the curriculum by s ta te s  was; South Carolina 21,29 per 

cen t, C a lifo rn ia  22,6 per cen t and Oregon 12 per c en t. The time which 

was recommended by a u th o r it ie s  fo r  th is  a c t iv i ty  was 31 per c e n t,

3. P rincipals from each of th ese  s ta te s  f e l t  th a t i t  was im

possib le  fo r  them to  do as they  desired  because of th e  p roportion  of 

time which they found i t  necessary to devote to  o f f ic e  ro u tin e  which 

was: Oregon 22,5 per cent, C alifo rn ia  16 per cent and South Carolina 

23,39 per cen t,

ii. Working with teach ers  on problems considered to  be impor

ta n t  to  them was th e  method used by 95 p er cent of South C aro lina’s 

p r in c ip a ls ,

5 , In describ ing th e i r  school system 's adm in istra tive  ph iloso

phy 36,25 per cent s ta te d  i t  was democratic; 56,25 per cent f e l t  th a t

i t  was moderately democratic; 7,5 per cent f e l t  th e i r s  to  be s l ig h t ly  

democratic; while no p rin c ip a ls  f e l t  th e ir  system was a u to c ra tic ,

6 , L ife Adjustment Education was favored by 65 per cen t of 

South C aro lin a 's  p rin c ip a ls  and by 5b,06 per cent of Kentucky's p rin 

c ip a ls ,

7, That programs and procedures should be determined cooper

a tiv e ly  with the p rin c ip a l acting  as an advisor was the  b e l ie f  held by 

95,65 per cent of Kentucky's p rin c ip a ls  and by 95 per cent of th e  p rin 

c ip a ls  of South Carolina,
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8 . The average South Carolina p rin c ip a l subscribed to  more 

than four p ro fessio n a l jou rna ls  and was a member of five p ro fessio n a l 

o rg an iza tio n s.



CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS AND RECŒÎMEÎIDATIONS

Summary

I t  was the purpose of th is  study to accomplish th e  follow ing:

1 . To id e n tify  the p rofessional c h a ra c te r is tic s  of the  Negro 

Secondary P rinc ipa ls  of South Carolina

2. To id e n tify  th e i r  immediate and p o te n tia l problems; and

3 . To develop suggestions fo r  th e i r  continued p ro fessio n a l 

improvement.

The f i r s t  of the  sub-problems was fu rth e r  divided in to  an 

id e n tif ic a t io n  of the follow ing ch a ra c te r is tic s  of the Negro p rin c ip a l 

by s ize  of school adm inistered: tenure , sa la ry , tra in in g , experience, 

time spent in  various aspects of th e i r  p ro fessional d u tie s , and adminis

tra t iv e  p ra c tic e s  and p e r tin e n t p rofessional b e l ie f s .

The second sub-problem included a determ ination of pressing 

problems recognized by the p rin c ip a ls  and th e ir  ana lysis  of the problems 

they a n tic ip a te  as attem pts are made to  improve the educational program 

and upgrade th e  s t a f f .

The e ig h ty  p rin c ip a ls  who responded by re tu rn in g  completed 

questionnaires were the sub jec ts  fo r th is  study. They were among the 

lii2 adm in istra to rs  o f accred ited  high schools which were l i s t e d  in  the

67
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School D irectory  of South Carolina fo r  the school year 1959-60 to  whom 

questionnaires were sen t.

Treatment of Data

This study was based upon inform ation received  from 80 of the 

lUU Negro p rin c ip a ls  to  whom questionnaires were s e n t. The f i r s t  60 

questionnaires which were received  were tab u la ted  and analyzed. The 

next 20 were also tab u la ted  and the r e s u l ts  added to  the f i r s t  60 making 

a t o t a l  o f 80, A Chi-square was computed to  determ ine whether or not 

the add ition  of the 20 questionnaires s ig n if ic a n tly  modified the re su lts  

of the f i r s t  60, A value of 2,222 was obtained and th is  was not s ig n i f i 

cant a t  the 0,01 le v e l of s ig n if ic an ce . Even though i t  was seen th a t  60 

re tu rn s  were apparently  a s u f f ic ie n t ly  rep re se n ta tiv e  sample, the 80 re 

sponses were used as a more comprehensive sample#

The data received were tab u la ted  as to  frequency of occurrence# 

In some instances the  data were compared with th e  recommendations o f 

a u th o r itie s  in  the f ie ld ;  in  o th e r, the data  were compared w ith the 

find ings from stu d ies  of the  p rin c ip a lsh ip  in  o ther s ta te s .

Findings

The major find ings of th is  study are as fo llow s:

1 , I t  was found th a t  96,25 per cent of th e  South Carolina 

P rin c ip a ls  are  m arried m ales, w ith 87.5 per cent having been born in  

South C arolina, A ll but one of these p r in c ip a ls  were ac tive  members of 

a P ro tes tan t Church#

2, On the average, the p r in c ip a l was t h i r t y  years of age a t  

the time he accepted h is  f i r s t  p rin c ip a lsh ip  and h is  p resen t age i s  

fo r ty - fo u r .
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3. The p rin c ip a ls  had twenty years of teaching experience as 

e i th e r  a classroom teacher or p r in c ip a l. Eleven of these years were 

spent in  th e i r  p resen t p o s itio n . The p o s itio n  held p r io r  to  becoming a 

secondary school p r in c ip a l was usually  th a t  o f a high school teach er or 

an elementary school p r in c ip a l.

li. The average s ize  of the schools adm inistered by th e  p r in c i

p a ls  was seven hundred and s ix ty  pupils and a s ta f f  o f tw enty-eigh t 

teach e rs .

The annual (mean) sa la ry  o f the p rin c ip a ls  in  the  study 

was $i|,637.l5«

6. The undergraduate degrees of th e  p rin c ip a ls  were u su a lly  

earned a t  one o f the f iv e  four-year Negro co lleges which are lo ca ted  

w ith in  the s ta t e .  The m aste r 's  degree had been earned by 80 per cen t 

of the  p r in c ip a ls , w ith most of the others having done some graduate 

work.

7. Supervision and adm in istra tion  was the graduate major fo r  

35.15 per cent of the  p r in c ip a ls  and Secondary Education was the  gradu

a te  major fo r  51.35 per cent of the p r in c ip a ls ,

8 . The p r in c ip a ls  reported  holding one or both of the  Perma

nent P rofessional C e r t if ic a te  o r the Secondary School P r in c ip a l 's  Cer

t i f i c a t e  issued  by the South Carolina S ta te  Department of Education,

9. The opinion th a t  " l i f e  adjustm ent education" should be the 

area  receiv ing  g re a te s t  emphasis in  the curriculum  was expressed by 65 

per cen t of the p r in c ip a ls , while i t  was the opinion of 28,75 per cen t 

th a t  "general education" should receive the  major emphasis and on ly  1.25 

f e l t  th a t  "p repara tion  fo r  college" was the  area  which should rece ive  

the g re a te s t emphasis.
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10. The b e l ie f  th a t  programs and procedures should be d e te r 

mined cooperatively  with the p rin c ip a l serving as an advisor was held

by 95 per cen t of the p r in c ip a ls .

11. Of the p r in c ip a ls ,  53*75 per cent held th a t f re e  secondary 

education should be av a ilab le  fo r  a l l  youth who were not m entally  o r 

p h y sica lly  defective  to  the ex ten t th a t they could not be taught w ith 

normal youth and hO per cent f e l t  th a t  i t  should be ava ilab le  fo r  a l l  

adolescents w ithout re se rv a tio n .

12. By means of comparison with s tu d ies  of p rin c ip a ls  in  other 

s ta te s  i t  was found th a t  South C arolina p rin c ip a ls  were s im ila r  to  them 

in  th e i r  p ro fessio n a l t ra in in g  and th e i r  p ro fessio n a l b e lie f s  and prac

t i c e s .  They agreed with o th er p r in c ip a ls  th a t  they were o ften  unable

to  devote as  much time to the supervision o f th e i r  s ta f f s  and the 

improvement of the curriculum  because of time spent in  teaching and the 

performance of routine o ffic e  and c le r ic a l  d u tie s .

13» The p rin c ip a ls  in d ica ted  th a t  one of th e i r  most se rio u s

problems was th a t  of securing adequate spec ia l personnel such as guid

ance d ire c to rs , counselors, nu rses , c lerks and/or s e c re ta r ie s .

lU . I t  was the opinion of 92.5 per cent of the p r in c ip a ls  th a t 

they commanded the same respect and held equivalent p res tig e  as th a t  of 

men and women in  other professions which requ ired  a s im ila r amount of 

p ro fess io n a l p repara tion .

15. South C aro lina’s p r in c ip a ls  received  f a r  le s s  than the  

sa la ry  recommended by the  National A ssociation of Secondary School P rin 

c ip a ls  and o th e r groups. I t  was th e  opinion of 70 per cent of the  p r in 

c ip a ls  th a t  they were not ab le  to  provide an adequate standard of liv in g
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fo r  th e ir  fa m il ie s  on th e ir  p ro fess io n a l sa lary*

Conclusions

1 . The South Carolina Negro p r in c ip a l compsires favorably w ith  

h is  white coun terpart as found in  Oregon and Kentucky,

2 . In  comparison with other high school p r in c ip a ls , the South 

Carolina Negro p rin c ip a l has s im ila r, no t le s s e r  as o ften  assumed, 

t r a in in g , experience, p ro fessional outlook, and approach to  educational 

problems,

3 . I f  the q u a lif ic a tio n s  of th e  p r in c ip a l are rep resen ta tiv e  

of the school fa c u lty , p resen t South Carolina Negro high schools are 

probably now of s im ila r  q u a lity  to  th a t of the  South Carolina white 

schoo ls,

li. South C aro lin a 's  p rin c ip a ls  seemed to  accept p a r tic ip a tio n  

in  church a c t iv i t i e s  as one of th e ir  main community re s p o n s ib il i t ie s ,

3 , I t  seems highly desirab le  fo r  p rin c ip a ls  to en ter the pro

fe ss io n  as soon as they  have acquired the necessary p ro fessional t r a in 

ing and experience so as to  have more years of productive serv ice to  

con tribu te  to  th e i r  p ro fession ,

6, The sa la ry  of th e  p rin c ip a ls  should be commensurate with 

the p ro fe ss io n a l re s p o n s ib il i t ie s  of th e i r  p o s itio n s ,

7, South C aro lin a 's  p rin c ip a ls  appear to  recognize the impor

tance of p ro fessio n a l p reparation  in  view of the e f fo r ts  -vdiich the group 

has made to secure graduate tra in in g ,

8, Inadequate s ta f f s  have prevented the  p rin c ip a ls  from doing 

the p ro fe ss io n a l job they desired  to  do,

9, While South Carolina p rin c ip a ls  f e l t  th a t  the g rea te s t
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emphasis should be given to " l i f e  adjustm ent education" and "general 

education," th i s  does not mean th a t  the areas such as "vocational edu

cation" and "p reparation  fo r college" was being neglected  in  these 

schools.

10, P rin c ip a ls  tended to  agree w ith a u th o r itie s  th a t  the 

supervision of in s tru c tio n  and th e  improvement of the  curriculum  was 

the a rea  to  -vdiich they should devote the g re a te s t p roportionate  amount 

of th e i r  tim e,

11, The opinion held by many a u th o r it ie s  i s  th a t  p rin c ip a ls  

should be p ro fessio n a lly  prepared fo r  t h e i r  p o s itio n  by means of th e ir  

academic and p ro fessio n a l tra in in g  and by serving a period  of in te rn 

ship fo r  the  p o s itio n .

Recommendations

Based on the find ings o f th e  study of South Carolina Negro 

Secondary P rin c ip a ls , i t  i s  recommended th a t :

1 , The necessary e f fo r ts  be made to  assure conditions in  in d i

v idual schools which w ill enable the p r in c ip a l to  perform more e ffec tu 

a l ly  h is  primary re sp o n s ib ili ty  -  the superv ision  of in s tru c tio n  and 

the improvement of the curriculum ,

2 , P rin c ip a ls  be encouraged through th e ir  p ro fe ss io n a l organi

za tions to  study th e i r  own performance o f d u ties  through se lf-e v a lu 

a tio n , time s tu d ie s , and o ther appropriate  means,

3 , P rin c ip a ls  be stim ulated through p ro fess io n a l groups to  

extend th e i r  p ro fess io n a l reading and engage in  p ro fe ss io n a l w ritin g ,

h . I n s t i tu t io n s  of higher lea rn in g  continue to  adapt as a 

p a r t  o f  th e ir  tra in in g  programs recommendations from stu d ies  and programs
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sponsored by The Kellogg Foundation, The Southern S ta tes  Cooperative 

Program In Educational A dm inistration, and o thers concerned w ith  the 

improvement of educational adm in istra to rs ,

5 . P r in c ip a ls , now lacking them, should s tr iv e  to  meet the 

requirem ents which are  necessary fo r  The Secondary School P r in c ip a l’s 

C e r t if ic a te ,

6 . The necessary  e f fo r t  be made to  provide a l l  schools w ith 

the  necessary s e rv ic e s , equipment and s ta f f  to  meet the requirem ents 

fo r  a c c re d ita tio n  by The Southern A ssociation o f Colleges and Secondary 

Schools,

7* The S ta te  Department of Education continue and expand i t s  

e f fo r ts  to  a id  p r in c ip a ls  in  improving themselves through workshops, 

conferences and o ther appropriate means including f ie ld  se rv ice ,

8, Continued e f fo r ts  be made to  the  ra is in g  of sa la ry  stand

ards o f South C arolina P rin c ip a ls  in  the l ig h t  of recommendations of 

The N ational A ssociation  of Secondary School P rin c ip a ls ,

9, E ffo rts  be made by p rin c ip a ls , superin tendents, and t r a in 

ing in s t i tu t io n s  to  r e c ru i t  young persons fo r  p repara tion  fo r  th e  po

s i t io n  who show promise of being capable educational ad m in istra to rs ,

10, P rin c ip a ls  in  serv ice  should cooperate with higher i n s t i 

tu tio n s  in  adding to  the  body of knowledge p e rta in in g  to  th e ir  o ffic e  

and they  should cooperatively  seek more re sp o n s ib ili ty  in  in i t i a t in g  

changes in  p o lic ie s  and procedures which a ffe c t th e i r  area of school 

o rg an iza tio n ,

11, E ffo rts  be made to  increase the sec u rity  and tenure of 

South Carolina Secondary P rin c ip a ls  through longer term c o n tra c ts .
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12, Further s tu d ies  be made of p rin c ip a ls  and programs a t  both 

th e  secondary and elementary le v e l as a means of providing any needed 

improvements in  the q u a lity  of education av a ilab le  fo r  our youth*
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P r o f i le  o f  The Future Principal.

It appears from the findings of this and other studies and a 
review of the literature related to the subject that principals in the 
very near future are likely to be characterized as follows:

He will be a man who has been carefully selected and screened 
to determine if he is capable of meeting the heavy demands which will 

accompany his position. He will possess more and better professional 
training than did his predecessors. It may be expected that he will 
possess an understanding of sociology, political science, business, law, 

and psychology as they relate themselves to educational administration.
His special training and professional preparation will earn 

him a degree and certificate not to be confused with others. As the 
secondary school grows in function and size, the principal of the future 
will have to devote all of his professional know-how to the field for 
which he has been specially trained. His special preparation and train
ing is likely to result in greater economic security and tenure so as 
to avoid his being lured by more lucrative offers to other professional 
fields or occupations.

Because of the security which he shall have gained and interest 
in his profession, he will keep growing professionally and will strive 
to keep abreast of the times in both knowledge and actions. The role 

of the principal as leader shall extend even further beyond the confines 
of his school. Support for civic improvements, an enviable home life, 
affiliation and support of church activities will cause the school and 
the community to look to the principal for leadership. High on his list 
of values will be that of good human relations.
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QUESTIONNAIRE -  CHECK LIST 
C oncern ing

THE HIGH SCHOOL PRINCIPALSHIP IN SOUTH CAROLINA

A. P e r s o n a l  da ta  (check a p p r o p r ia t e  b la n k  or  f i l l  
in  answer)

1. Name______________________________________________
2. A ddress___________________________________________
3. B i r t h p l a c e ________________________________________
4 . Sex ( ) Male; ( ) Female

( ) S i n g l e ;  ( ) M arr ied ;  ( ) No C h i ld re n  
Church p r e f e r e n c e

5.
6. _ --------------
7. Are you a member ( ) yes ;
8 .  What i s  your p r e s e n t  age?

( ) no.

9 .  Age when you f i r s t  became a p r i n c i p a l .
10. Number o f  y e a rs  i n  p r e s e n t  p o s i t i o n __

B. Data C oncern ing  School and P r i n c i p a l
1. Name of School ______________________
2. P r e s e n t  e n ro l lm e n t  _______________________________
3. Number o f  hours  school i s  in  s e s s io n  d a i l y : ___
4. Number o f  days school i s  i n  s e s s i o n  y e a r ly :  

 l e s s  than  180;   180;   more th a n .
5. What g ra d e s  do you a d m in is te r  in  your  schoo l?

  q -12 ; ____  10-12;   7 -1 2 ;    1-12;
O th e r :  ( i d e n t i f y )  _______________.

6. What i s  the  number o f  t e a c h e r s  i n  th e  school 
you a d m in i s t e r ?  _____________ •

7 . For how many months a r e  you employed a n n u a l ly  
a s  a p r i n c i p a l ?  _____________ .

8 .  What i s  your p r e s e n t  s a l a r y _________________ ?
9. Are you a b le  to  m a in ta in  * 6 a t  you c o n s id e r  to  

be  a r e a so n a b le  s ta n d a rd  o f  l i v i n g  f o r  you and 
your fam i ly  on your p r o f e s s io n a l  s a la r y ?  
________ yes ;  __________  no.

10. Do you work a t  o t h e r  jo b s  to  supplem ent your 
f a m i ly  income? ________ yes ;  ________ no.

11. I f  you a r e  m a rr ie d ,  does your w ife  work a s  a 
t e a c h e r  ; O ther   none_______.

C. E x p er ien ce  as  t e a c h e r  and p r i n c i p a l
1. Y ears  o f  c lassroom  te a c h in g  o n ly _______________
2. T o ta l  y e a r s  in  t e a c h in g  p r o f e s s io n  a s  

t e a c h e r  and p r i n c i p a l .
3. T o ta l  y e a r s  a s  h ig h  school p r i n c i p a l  on ly_____ .
4. Your s t a t u s  p r i o r  to  becoming a h ig h  school

p r i n c i p a l :   High school t e a c h e r  ______ e l e 
m entary  school t e a c h e r ;   Coach of
a t h l e t i c s ;   Elementary  p r i n c i p a l ;
 O th e r  a d m i n i s t r a t i v e  o r  s u p e r v i s o r y  p o s i 
t i o n ;  __________ o th e r .

5. As a p r i n c i p a l  do you f e e l  t h a t  you command
a s  much r e s p e c t  and p r e s t i g e  i n  your  community
a s  men and women in  o th e r  p r o f e s s i o n s  which 
r e q u i r e  a s i m i l a r  amount o f  p r o f e s s i o n a l  
t r a i n i n g ?  _____y es ;  _______no.

E. P o l i c i e s ,  P r a c t i c e s  and R e s p o n s i b i l i t i e s :

D. Academic and p r o f e s s i o n a l  t r a i n i n g
1. R ece ived  my u n d e rg ra d u a te  d eg re e  from

2. U nderg raduate  m ajo r___________________________ _
3. U nderg raduate  minor_____________________________
4. Working f o r  a M as te rs  Degree___________________
5. Years o f  g r a d u a te  work (c o u n t in g  30 h r s .  p e r  

y e a r ) _____________________________________________
6. G radua te  m ajor___________________________________
7. G ra d u a te  minor_________________________________

B a c h e lo r s ;
8 .  Rec’ d. Grad. Degree from____
9. Degrees now h e l d  None; _

 M a s te r s ;  __________ D o c to ra l .
10. What c e r t i f i c a t e  o r  c e r t i f i c a t e s  do you now hold?

a .  ___________________________________________________
b. ___________________________________________________

11. P r o f e s s i o n a l  c o u r s e s  ta k e n  on e i t h e r  u n d e r 
g r a d u a te  o r  g ra d u a te  l e v e l .  Check in  th e  
p a r e n th e s e s  th o s e  ta k e n  and th e n  rank  in  the  
b la n k s  on th e  l e f t  th e  f i v e  t h a t  have been  of 
th e  m ost v a lu e  t o  you a s  a h ig h  school p r i n 
c i p a l .  Use 1 t o  rank most v a l u a b l e ,  2 f o r  the  
n e x t  m ost v a l u a b l e ,  e t c .

( ) __1. High School a d m i n i s t r a t i o n
(__) _2. The P r i n c i p a l s h i p
(__ ) _3. The S econdary  School
(__ ) _4. The J u n io r  High School
(__) _5. A d o le s c e n t  Development
(__)_6. E d u c a t io n a l  Psychology
(__) _7. T e s t s  And Measurements
(_)_8. P h i lo so p h y  o f  E duca tion
(_)_9. F oun d a t io n s  of  Educa tion
(__)_10 H i s to r y  of Educa tion
(__)_11 E d u c a t io n a l  S oc io logy
(__)_12 P u p i l  Accounting
(__)_13. E x t r a - c u r r i c u l a  A c t i v i t i e s
(__)_14 R e sea rch  Methods In Educa tion
(__)_15 School F inance
(__)_16 D ire c te d  o r  S tu d e n t  Teaching
(__)_17 Secondary, School C u rr icu lu m
L i s t  and ra n k  any o t h e r  c o u r s e s ,  e i t h e r  pro
f e s s i o n a l  o r  n o n - p r o f e s s io n a l  which have been 
most h e l p f u l  to  you.
( ) _ 1 8 . ______________________________________________

. (  ) _ 1 9 . ______________________________________________
( ) _ 2 0 . ______________________________________________

I n d i c a t e  w i th  a "P" f o r  p a r t  time o r"F "  fo r  f u l l  
t im e s t a f f  h e l p  in  th e  fo l lo w in g  c a t e g o r i e s ;  
g iv in g  th e  number o f  each .   A s s t .  P r i n c i 
p a l ;  _______ Guidance D i r e c t o r ______C le r k  or  S e c 
r e t a r y ;   C o u n se lo rs   School Nurse

DUTIES Complete Shared None
S u o e r v i s io n  of  c u s to d ia n s  and b u i l d i n q s
S u o e r v i s io n  of  i n s t r u c t i o n
S e l e c t i o n  of  te a c h e r s
C l a s s i f i c a t i o n  of  o u o i l s
P r e o a r a t i o n  o f  d a i l v  schedule
H and ling  of  d i s c i o l i n e
P u b l ic  r e l a t i o n s  a c t i v i t i e s
K eeoinq school re c o rd s
R a t in g  o f  t e a c h e r s
S e l e c t i o n  of  tex tb o o k s
P r e p a r in g  co u rse s  o f  study

2. L i s t  in  t h e  f i r s t  column th e  p e r  c e n t  o f  tim e sp e n t  on the  d u t i e s  l i s t e d  below. I f  t h e s e  d i f f e r  in  
any  way from how you would spend y ou r  time -  l i s t  i n  t h e  second column how you would spend your time

DUTIES How I Spend Mv Time How I p r e f e r  spend ing  mv tim e
P u b l ic  R e la t io n s %
P u p i l  pe rso n n e l % %
Improvement o f  i n s t r u c t i o n  and 

s u o e r v i s io n  of  te a c h e r s % %
A c t i v i t y  program % %
P r o f e s s i o n a l  m eetings % %
Teaching % %
C a f e t e r i a % %
S u p e r in te n d e n t  Conferences % %
A d m in is t r a t io n  of p l a n t % %
B u s in e s s  management % %
T r a n s p o r t a t i o n % %
S chool Board Conferences .*  e t c . % %
O f f i c e  r o u t i n e % %

P le a s e  be  c e r t a i n  t h a t  each of th e  
columns t o t a l  1009$.

100 % 100 %



Which of th e  fo l lo w in g  s u p e r v i s o r y  methods do 
you make use  o f  i n  your schoo l?  Record th e  
ones most commonly used i n  a r a n k in g  o f  1 
th ro u g h  5 ,  and p la c e  an  x by a l l  o t h e r s  vAich 
a r e  used .

_Give o r  a r r a n g e  f o r  d e m o n s tr a t io n s  
_ P rov ide  h e l p f u l  m a t e r i a l s  f o r  t e a c h e r s  
_ V i s i t  c l a s s e s  to  observe  te a c h in g  
_Lead d i s c u s s i o n s  a t  f a c u l t y  m eetings  
_ I n te r v ie w  and p lan  w ith  p a r e n t s  
_Encourage w ise  e x p e r im e n ta t io n  
_Give t e s t s  to  i n d iv i d u a l s  and g roups  of  

s t u d e n t s
_Conduct r e s e a r c h  s t u d i e s  i n  th e  school 
_Work w i th  t e a c h e r s  on problem s o f  t h e i r  own 

choos ing
_ A s s i s t  t e a c h e r s  i n  g roup ing  s tu d e n t s  f o r  

i n s t r u c t i o n a l  pu rposes 
_Appoint committee of t e a c h e r s  to  g iv e  r e p o r t s  

a t  f a c u l t y  m eetings  
_Ask s u p e r v i s o r  to  observe and r e p o r t  on the  

o b s e r v a t io n s  made.
_Encourage th e  use of  community r e s o u r c e s  
_Help i n d i v i d u a l  t e a c h e r s  w ith  problem s 
_Encourage p a r t i c i p a t i o n  i n  workshops 

Which o f  t h e  fo l lo w in g  te rm s in  y o u r  o p in io n  
b e s t  d e s c r i b e s  th e  t o t a l  a d m i n i s t r a t i v e  p a t 
t e r n  i n  th e  system  of which your schoo l i s  a 
p a r t ?   d e m o c ra t ic ;   m o d e ra te ly  demo
c r a t i c ;   s l i g h t l y  d e m o c ra t i c ;   a u to 
c r a t i c .
Your a d m i n i s t r a t i v e  and s u p e r v i s o r y  d u t i e s
a r e :  (check  one)  d e f in e d  by th e  board  of
e d u c a t io n ;   d e f in e d  by th e  Board o f  Educa
t i o n  and S u p e r in te n d e n t ;   d e f in e d  by the
S u p e r in t e n d e n t ;   d e f in e d  by a mutual a g r e e 
ment between you and S u p e r in t e n d e n t ;   a r e
no t  c l e a r l y  d e f in e d .
Which o f  t h e  fo l lo w in g  a r e a s  of work p r e s e n t s  
th e  most d i f f i c u l t  problems f o r  you as  a 
p r i n c i p a l ?
 R e la t i o n s  w ith  t e a c h e r s  and s t a f f
 R e la t i o n s  w i th  p a r e n t s  and community
 R e la t i o n s  w ith  p u p i l s
 S u p e r v is io n  t ) f  i n s t r u c t i o n
 C o - c u r r i c u l a  a c t i v i t i e s
 O th e rs  ( S p e c i f y ) ______________________________

3. Check th e  one s ta t e m e n t  w i th  which you a r e  in  
c l o s e s t  agreement as  a m a t t e r  o f  fundam ental  
b e l i e f  in  each o f  the  fo l lo w in g  g ro u p s :

The e f f e c t i v e n e s s  of  a h ig h  school program i s  
promoted b e s t  by an a d m i n i s t r a t i o n  in  w hich :

( ) a .  Programs and p ro ce d u re s  a re  de te rm ined
c o o p e r a t iv e ly  and th e  p r i n c i p a l  s e rv e s  a s  
a g u id e .

( ) b. The p r i n c i p a l  d e te rm in e s  programs and p r o 
c e d u r e s ;  he then  a s s i s t s  t e a c h e r s  in  c a r r y 
ing ou t the  p la n s .

( ) c .  The p r i n c i p a l  d e te rm in e s  programs and p r o 
c e d u r e s ;  he then  i n s p e c t s  and d i r e c t s  
t e a c h e r s  a c t i v i t i e s  in  o r d e r  to  in s u r e  con 
fo rm i ty  w ith  th e se  p l a n s .

( ) d. The p r i n c i p a l  may be c o n s u l t e d ,  bu t  th e
t e a c h e r s  a r e  in  no way r e s t r i c t e d  in  making 
t h e i r  own p la n s .

4. Free secondary  e d u c a t io n  shou ld  be p rov ided  f o r :
( ) Those who can p r o f i t  by a c o l l e g e  o r e p a r a t o r y

c o u r se .
( ) A ll  a d o le s c e n t s
( ) A ll  youth who a r e  not m e n ta l ly  o r  p h y s i c a l l y  

d e f e c t i v e  to  such an e x t e n t  t h a t  th e y  ca n n o t  
be ed uca ted  w ith  normal c h i l d r e n .

( ) Only th o se  youth of  s u p e r i o r  i n t e l l e c t u a l  a b i l i t y

5. L i s t  th e  p r o f e s s io n a l  o r g a n iz a t i o n s  to which you 
b e long  in  th e  o r d e r  o f  the  v a lu e  you f e e l  they  
a r e  to  you a s  a p r i n c i p a l .

6. L i s t  th e  p r o f e s s io n a l  p e r i o d i c a l s  which you 
read  r e g u l a r l y  i n  th e  o r d e r  o f  th e  v a lu e  you 
f e e l  th e y  a r e  to  you as  a h ig h  school p r i n c i p a l

F. B as ic  b e l i e f s  and p r o f e s s i o n a l  o u t lo o k :

1. Secondary  s c h o o ls  should  p la c e  most emphasis 
upon h e l p in g  t o  p r e p a re  p u p i l s :

( ) a .  To conform to  th e  e s t a b l i s h e d  s o c i a l  and 
economic o r d e r .

( ) b .  To make a d ju s tm e n ts  t o  meet chang ing  con
d i t i o n s .

( ) c .  To p a r t i c i p a t e  in  th e  r e c o n s t r u c t i o n  of 
s o c i e t y .

( ) d.  To p a r t i c i p a t e  in  chang ing  s o c i a l  and 
economic c o n d i t i o n s .

2 .  The High S chool c u r r ic u lu m  should  p la c e  most 
em phasis  upon:

( ) V o c a t io n a l  t r a i n i n g  ( ) L ife  A djustm ent
( ) P r e p a r a t i o n  f o r  C o l le g e  ( ) G enera l E duca tion

7 . L i s t  th e  p r o f e s s io n a l  books which you have 
read  r e c e n t l y .

Have you done any p r o f e s s i o n a l  w r i t i n g  fc :  
p u b l i c a t i o n ?

yes; 1 0 .

G.
1. As a h igh  schoo l p r i n c i p a l ,  what a r e  th e  p roblem s which you now fac e  o r  e x p e c t  to  f a c e  a s  you and 

your s t a f f  p la n  f o r  th e  developm ent o f  a more e f f e c t i v e  program?

2 .  W ill  you p l e a s e  make any s u g g e s t io n s  below which you f e e l  would le ad  to  an improvement o f  The P r i n c i 
p a l s '  T ra in in g  Program sponsored  by th e  S o u th e rn  Eduoation  F ounda t ion ,  e t  a l . ?
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ISAAC C  BRACEY
Room 319 

College of Education Building 
University of O klahom a

Norman, Oklahoma

My dear Friend;

This letter comes to solicit your cooperation in order to make pos
sible a study in which I feel you have a significant interest both per
sonally and professionally. Because of my knowledge of the professional 
atmosphere which surrounds your state principals' association and your 
desire to improve the status of your professional positions, I am re
questing your cooperation in filling out the enclosed questionnaire which 
may lend itself to the accomplishment of some of our mutual objectives.

Under the sponsorship of the Southern Education Foundation and with 
the approval of the State Department of Education, I have decided to under
take as a problem for my dissertation, "A Study of The Negro Principalship 
of Secondary Schools of South Carolina". As you are aware. The Southern 
Education Foundation, et al, initiated the Principals' Training Program 
about 1953 and in line with the emphases which have been promoted, this 
study proposes to consider, (l) what shall be the future emphases of these 
training programs; (2) how shall we recruit and train future principals 
and administrators; and (3) what are some of the crucial professional 
problems which are nov/ facing present administrators and are likely to 
face the future administrators of our secondary schools?

It is possible that some few of the questions may border on what you 
may consider personal considerations. However, I am sure that you will 
understand that in no other way is it possible for us to get a true picture 
of the total group which is our primary concern. It will be through this 
approach that we shall be able to determine if the salary of South Carolina 
principals is the same as, below, or above the national average for prin
cipals throughout the nation. The same will apply with regards to tenure 
and the other factors with which we shall be concerned. Most important, 
however, in this matter is that we would have you to be assured that the 
information which you will furnish us will be treated with professional 
ethics and in a confidential manner.

The important findings of this study will be made available to you 
through the journal of the state teachers association or by other media.
If there should be any sections which require more space for answering, 
use the back of the questionnaire or please furnish it on a separate sheet 
which you may enclose. Allow me to thank you for your kind and cooperative 
assistance. May I ask that you return the questionnaire as soon as pos
sible as it is urgent that the necessary data be received early for com
pilation.

Yours respectfully,

C . Ryux<j2df
Isaac C. Bracey ^

P.S. Please note to see if each item has been answered or checked.
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j^tate of ^ o u tii (Karolina

department of d^mcation

J E S S E  T. ANDERSON 
S T A T E  S U P E R IN T E N D E N T  O F  E D U C A T IO N

COLUMBIA. S. C.

March 22, I960

Dear Principal:
Mro Isaac C, Bracey, who is studying for his doctorate at the University 
of Oklahoma, has reached the point in his career where he is writing his 
dissertation. He is using the "questionnaire method" of collecting his 
data,

Mr. Bracey is making a status study of the secondary principalship among 
Negroes in South Carolina, This study could render a valuable service 
to the cause of education in the State, It should be very interesting 
and instructive both to you and to me. It has the blessings of the 
State Department of Education,
The merit of this study depends on you. lo ^ e t a true picture for a 
worthwhile study, Mr, Bracey should get a rerly from every Negro 
principal in the State, Wiîl you take time off, from your very busy 
schedule to fill out the questionnaire and return it to Mr, Bracey at 
once?

Very sincerely,

CZ . (Rs. cD4-gl.Lv-  , .
 ̂ B, Hair, Jr. ^A ,
State Agent for Negro Schools

ABH;eb
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C O L L E G E  O F  E D U C A T I O N

T H E  U N I V E R S I T Y  OF O K L A H O M A
N O R M A N  • O K L A H O M A

April 26, i960

I-I7 dear Principal r
I know that this is one of the busiest times 

for you during the school term. However, I am writ
ing to ask your cooperation in caapleting the ques
tionnaire which was sent to you recently and return
ing it to the above address, I am very anxious to 
receive a 100 per cent response if it is at all poss
ible, Tour assistance at this time is earnestly so
licited in order to make possible the proposed study,

¥e shall be happy to make available to you 
through the Journal of ihe Palmetto Education Associa
tion or some other media the findings and recommenda
tions from the study. Again, may I say to you that 
your consideration in completing the questionnaire and 
returning it at your earliest convenience will be deep
ly appreciated.

Tours respectfully,
Q G yd

Isaac C, Bracey
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