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GUIDANCE SERVICES AND PRACTICES IN THE NEGRO
SECONDARY SCHOOLS OF GEORGIA

CHAPTER I
INTRODUCTION

Background and Need for the Study

Guldance 1s the keystone 1n the arch of public edu-
catlon. It 1s central to the whole philosophy of a demo-
cratlc school system which endeavors to make soclety more
fluid.!

Brewer2 describes the beginnings of the vocational
guldance movement in Boston, Massachusetts, in January, 1908.
Frou this beginning the movement spread to the public schools
of Boston and later to other cities. Although the movement
was originally concerned chiefly with vocational guidance,
it has since broadened its concept and has become an accepted

part of the organization of many of our hlgh schools. Le-

fever, Turrell, and Weltzel state:

lrames B. Conant, "Education in Armed Truce," Atlantic
Monthly, CLXXXII, (October, 1948), 48-52. —

2John M. Brewer, History of Vocatlional Guidance (New
York: Harper and Brothers, I§% ).

1
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However much 1t way have contributed to the
guldance movement, the vocational concept 1s some-
what too narrow to justify itself as the sole point
of emphasis in a school program. This is true even
though we accept the more liberal view of vocational
guldance which takes cognizance of important person-
ality factors as they relate to vocational adjust-
went. Both secondary school workers and community
agencies concerned with the problems of youth will
attest that there are non-vocational issues to be
faced in reorganizational, health, and social areas
of sufficient importancelto demand the attention
of guildance specialists.

Many schools have introduced guidance services in re-
sponse to recognized needs. These needs arise from a modi-
fied conception of education, changed conditions in soclety,
and new features in the curriculum and administration of the
school.

Several factors have increased the need for guldance
over the years. Increased industrial development has re-
sulted in changes in occupational demands and standards of
living. Changes in modes of transportation and communication
have provided people with the opportunity to travel and in-
terchange ideas. The world situation has made 1t necessary
for most male youth to spend some time in military service.
Changes within the school which indicate a pressing need for
an effective guldance program include increases in enroll-
ment, curriculuﬁ development, schoolé' ablility to hold stu-

dents longer, and a philosophy of meetlng students' needs.

lWel‘cy D. Lefever, Archie J. Turrell, and Henry I.
Weitzel, Principles and Techniques of Guidance (New York:
The Ronald Press Company, 19%1), p. 17.
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Statistics on delinquency, crime, mental illness, and
divorce suggest that there 1s much to be desired in the pro-
cess of attempting to meet the needs of youths so that they
may become well adjusted, happy, and productive citizens.

The Negro youth attending high school today has ar-
rived at the time when the direction or course he takes will
probably determine his future. It is necesséry that those
in charge of education must decide whether the type of train-
ing being offered to the Negro youth will prepare him to
recognize and evaluate, his assets and be able to take advan-
tage of opportunities whenever they arise. This 1is especially
true in states maintaining segregated schools, such as Geor-
gla. A well-rounded guldance program will aid the Negro
youth in meeting the challenge of 1life. H1s successes, his
failures and hls livelihood may well depend upon how well he
1s aided through an adequate guidance program in the secondayry
schools. He should be able to understand his potentialities
and have a change to reach his maximum possibilities if he
is living in a democracy.

The guldance services provided for Negro youths have
been reported as grossly lnadequate as compared with those

for white youths. In 1954 Jones and Millerl reported a study

lA. J. Jones and Leonard M. Miller, "The National
Picture of Pupil Personnel and Guidance Services in 1953,"
The Bulletin of the National Assoclation of Secondary School

Principals, XXXVIII, (February, 195%), 105-59.
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of the national picture of pupil personnel and guldance
services. The white secondary schools of Georgla reported
having fifty-nine counselors who devoted more than half of
their time to guidance services in 8.9 percent of the schools.
Only five counselors, serving at least one-half of their time
in guldance work, were reported by 2.4 percent of the Negro
schools.

Guidance for Negro youths does not differ in its basic
philosophy and objectives from the guldance of all youths;
however, there are wide differences in the opportunities for
providing such services for Negro youths. If all young
beople need help in the area of personal, social, emotional,
educational, and vocational adjustment, Negro youths also
have such needs. Smith1 reports a study which involved an
examination of the personality characteristics of southern
rural and urban Negro children for the purpose of determin-
ing 1f there were differences between the two groups and to
determine whether special guidance and counseling services
were necessary for such students. There appears to: be some
evidence for suggesting that guldance provisions and services
be enriched and intensified, but no evidence appeared for sug-
gesting that the needs of Negro students attendlng rural and
urban schools are different from those of any other studpnts.

However, the size and distribution of the Negro populatlon,

lpaul Milton Smith, Jr., "Personality Characteristics
of Rural and Urban Southern Negro Children,"' (Unpublished
doctoral dissertation, Indiana University, Bloomington, 1958).
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the educational conditions resulting from a bil-racial sys-
tem, and the lack of occupational opportunities combine to
make guldance services for Negro youths unique from those

of white youths.

It has been pointed out that Georgla has a dual school
system which makes mandatory separate schools for white and
Negro children.1 Since the Negro high school youths will
come from the populace as a whole, it is well that some se-

lected background information about these youths be observed.

Population
In the United States the Negro population is 10 per
cent of the total, but.in the state of Georgia the Negro
population is 33 percent of the total for the state.2 This
percentage of the population represents over a million people,

an important segment of the state's human resources.

Occupational Choices and Opportunities
Hawkins'3 classic study illustrates the dilemma of
the Negro in secondary education. Negro students come from
homes in the lower economic brackets to a high school domi-

nated by tradition and the prestige of the college prepara-

lstate Department of Education, Georgia School Laws
(Atlanta: State Department of Education, I%SB

2U. 3. Bureau of Census, Seventeenth Census of the
United States: 1950. .Population, Vol. 11 (Washington:
Government PrintIng 0ffice, 1952).

3M. a. Hawkins, "Frederick Douglass High School: A
17-Year Period Survey," (Unpublished doctoral dissertation,
University of Pennsylvania, Philadelphia, 1933).
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tory curriculum. As a result they sustain or develop occu-
pational choices impossible of realization, while the limit-
ed resources usually afforded Negro high schools prevent an
expansion of offerings in more appropriate filelds.

The studies reported by Hytel and Gray2 are typical
examples of studies made by many others which show the uni-
versal preponderance of the professions among the occupation-
al choices of Negro secondary school students. All studles
have shown that there 1s a wide discrepancy between expressed
choice and actual occupation. Of 1452 North Carolina high
school graduates, only 26.9 percent went to college as shown
by Jordan.3 Thomasu prepared a report, the purpose of which
wvas to offer a tentative definition of employment equality
and relate the changes in Negro employment during the 1940's
to that goal. He 1llustrated, for several occupational
groups, the percentage of the total white and Negro workers
employed in each group in 1950. Males and females were

listed separately.

lcharles Hyte, "Occupational Interest of Negro High
School Boys," School Review, XLIV, (January, 1936), 34-40.

2y1lliam H. Gray, Jr., "Needs of Negro High School
Graduates in Louisiana and the Recognition Accorded Them in
College," (Unpublished doctoral dissertation, University of
Pennsylvania, 1945). '

3a. M. Jordan, "Occupation of Negro High School Grad-
uates of North Carolina," High School Journal, XVIII, (Jan-

vary, 1935), 24-27.

4Augustine Thomas, "The Negroes' Progress Toward Em-

ployment Equality," Personnel and Guidance Journal, XXXVI,
(May, 1958), 632-34.




Thomas stated that:

Negroes tended to concentrate 1n those occupa-
tions which are low in prestige, income, and tenure
security. We would expect, if the same comparison
were to indicate employment equality, that Negroes
would show & constant percentage representation in
each occupational group and that this percentage
would equal percentage in the population. Thus, if
Negroes are 10 per cent in the population and in re-
latlon of employment equality we would expect them
to constitute 2 of every 20 professionals, 4 of eyery
40 managers, 6 of every 60 clerical workers, etc.

Such an ideally conceived condition of employument

equality 1s possible 1f we assume:

1. The Negroes employment inequality is not the
result of a lack of native abillty. Negroes possess
native abilities no different in kind or degree from
those of the white population.

2. Negroes can qualify for equal training and
employuent.

3. As thelr training and employment opportunities
become more nearly equal, Negroes will achieve higher
status until they ase distributed occupationally as
were white workers.

Drop-~Outs
An example of the recent drop-out problem in Negro
school of Georgia 1s illustrated in Table 1.
A study of the guidance programs way ldentify weak-

nesses which, if strengthened, may increase the holding

power of the schools.

Lrpia.

21bid.
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TABLE 1

ENROLLMENT AND DROP-OUT OF TWO NEGRO FRESHMEN CLASSES
IN GEORGIA OVER A FOUR-YEAR PERIOD

FI‘GSEUJ&H CT&SS ﬁumBer Eraauaﬁng ﬁumﬁer o1 Percenﬁge

Enrollment 1953 in 1957 Drop-Quts of Drop-Outs
13, 480 4,694 8,786 65.17"

Freshman Class Number Graduating Number of Percentage

Enrollment 1954 in 1958 Drop-Outs of Drop-Outs
15,053 6,443 8,610 57.19°

Statement of the Problem

The problem of thils research is to survey the guid-
ance programs in the Negro high schools of Georgla and make
recommendations for improvement based on standards for a
good prograu. .

This study was undertaken (1) to determine what guid-
ance services are being provided in these schools, (2) to se-
cure information regarding the use of various guidance prac-
tices, tools, and techniques in these schools, (3) to in-
quire into the professional preparation of persons who carry
on one or more aspects of the guldance program in the schools
surveyed, (4) to secure other pertinent facts, opinions, and

data regarding services in Georgla's Negro high schools, and

lBiennial Report of the State Department of Education

to the General Assembly of Georgla, Atlanta: state Depart-
ment of Education, 1955, p. 348.

2Biennia.l Report of the State Department of Education
to the General Assembly of Georgia, AtTanta: State Depart-
ment of Education, 1959, p. 393.
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(5) to compare the findings with recognized standards for

desirable guidance programs.

Delimitation of the Problem

The study is limited to those Negro public high
schools of Georgla serving students in grades seven, elght,
nine or ten through twelve.

The questionnaire limited the survey to eight guldance
service areas. These services were considered to be the most

important services.

Definition of Terms

"Guidance" 1s defined by Andrew and Willey in the
following terms:

Guidance...refers to an organized group of ser-

vices established for the purpose of assisting each
Student to attain his maximum potential development
and adjustument. These services are an integral part
of the total school curriculum and should complement
instruction in assistin§ the student to achleve the
purposes of the school.

Thls definition is accepted for the purposes of this
study.

In this study "Guidance Services" will mean those
activities organized specifically to heip pupils solve their
problems and to lmprove their planning. The Cooperative
Study of Secondary School Standards lists flve guidance ser-

vices areas as a device for grouping and evaluating guidance

1Dean C. Andrew and Roy DeVerl Willey. Administra-
tion and ggganization of the Guidance Program (New York:
Harper and Brothers, 1959), p. l.
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services in secondary schools. They are: (1) individual
inventory services, (2) informational services, (3) counsel-
ing services, (4) placement services and (5) follow-up and

adjustment services.1

To these five are added orientation
services, services to the staff, and provisions for syste-
matlic evaluation of guidance services.

"Guidance Practices" as used in this study refer to
those activities actually engaged in by specific schools in
providing guidance services.

"Negro High School" refers to those high schools at-
tended by Negroes only and enrolling pupils in grades: 7-12,
8-12, 9-12, or 10-12. The term "secondary school" is synony-
wous with high school.

"Counselor" is a person, certified by the state, who
devotes his full time as a professional worker to guildance
work.

"Teacher-Counselor" 1is a person, certified by the

state, who devotes one or more periods, but less than all,

of his school time to guldance work.

Procedure of the Study

The normative-survey type of research was used to se-

cure information for the study.2 The guldance services

1Cooperative Study of Secondary Schools Standards,
Evaluative Criteria, Section G (Washington, D. C.: Coopera-
tive Study of Secondary School Standards, 1950), pp. 219-34.

2Carter V. Good, A. 8. Barr, and Douglas E. Scates,
The Methodology of Educational Research (New York: Apple-

ton-Century-Crofts, Inc., 1951), pp. 286-376.
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listed in section G of the Evaluativé Criterial were used

as standards to determine the basic services of an accept-

able guidance program.

Since the data pertaining to the guidance programs
were to be obtailned from the principals in the secondary
schools over the state, a check-1list type of questionnaire

was developed in order to secure information from them.

Concerning attempts to obtain information from many
individuals, Good, Barr, and Scates point out that "the
questionnaire is an lmportant instrument in normative-survey

research, being used to gather informstion from widely scat-

2

tered sources."® Koos justifies utilizing questionnaires

to gather data by stating:

It should mean something for the legltimation of
questionnaire investigation that the proportion of
educational literature taking rise in it is so large--
roughly a fourth of all published articles or of space
occupied by them. It would be significant also that
the proportions are approximately equal in educational
periodicals and in research series published by higher
institutions; not only do reports of gquestionnaire
studies pass muster with the editors of perlodicals,
but they are approved in about the same proportions by
those who render judgment on the typlcally more sub-
stantlial Investigations submitted as doctor's disser-

tations or are otherwlse published in monograph form.3
The gquestionnaire was constructed on the basis of

the criteria for a good questionnalre as explained by Good,

lCOOperative Study of Secondary Schools Standards,
QEC E_jia, ppl 219"'3”’0

2Good, Barr, and Scates, op. e¢it., p. 325.

3Leonard V. Koos, The Questionnaire in Education
(Chicago: The Macmillan Company, 1928), pp. 144-135.
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Barr, and Scates.1 Most of the items in the questionnaire
wvere formulated from & comprehensive 1list of general and
specific services identified in the literature as acceptable
services in a guldance program. Provisions were made in
some instances for principals to report any other services
or practices they employ. The questionnaire was constructed
so as to allow each school principal to report the services
by checking items that were applicable and by checking
either "yes" or "no" for guidance practices.

In its final stage, the questionnaire contained 108
items relating to services, practices and opinions. These
items were designed to secure information concerning (1)
guldance services, (2) program operation, (3) status of
counseling staff, (4) guidance practices and techniques, and
(5) program improvement.

The questionnaire was mailed to the 185 principals of
the public senior high schools for Negroes in the state of
Georgla. The names of the principals were secured from the

Georgla Educational Directory, 1958-1959.2 A letter of ex-

planation (see Appendix A) and a self-addressed, stamped
envelope were enclosed with the questionnaire. A letter was
also mailed from the Director of the Negro Division, State

Department of Education (see Appendix C) stating the lmport-

Ygood, Barr, and Scates, op. cit., pp. 324-74.

2State Superintendent of Schools, Georgla Educational
Directory, (Atlanta: State Department of Education, 1958-
1959).
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ance that the study might have for the state and urging the
principals to complete and return the instruments.

O0f the 185 questionnaires sent out, 122 were returned.
One school reported having been changed from a senior high
school to an elementary school, thus making a total of 184
schools with 122, or 66 percent, responding.

The data received from the questlonnaire were tabu-

lated as to frequency of occurrence of the various practices.

Value of the Study

To be of optimum value, educational research must not
only contribute to an understanding of problem areas, but
also present proposals for lmproving present practices. Thus,
it is hoped that this study will provide impetus for lmproving
the guidance programs in the secondary schools of Georgla.
Information relative to guldance practices in Georgla has
been relatively meager, having been confined for the wmost
part to one study. Punke made a limited study in 1938 but
no study is reported to exist at this timg giving considera-
tion solely to the guldance programs of the Negro high schools

1 A brief reglonal study was conducted by Hiwmes

in Georgla.
and Manley in 1948 concerning guidance in the Negro secondary
schools in the southeastern states. Georgla was included in

the survey but no responses were received from the Georgla

lharold H. Punke, "Guidance Among Georgla High School
Pupils," School Review, XLVI, (March, 1938), 202-11.
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Schools.1 Jones and Miller in a national study pointed up
sowe facts concerning counselors in the Georgia Negro
Schools.2

There is a very real need for information of the
type that 1s provided in the study. More facts regarding
guldance in Georgla might be used as a basis for improving
guldance services in the schools. Teacher training insti-
tutions, the State Department of Education, school admini-
strators and other organizations could make good use of
such inforuation in the development of more adequate guid-
ance services.

The state director of guidance way be able to use
the results of the study to ald in conducting a state-wide
program of improvement of guidance services. School admini-
strators often seek informatlion regarding the educational
services offered in other schools. The study should provide
facts for such comparisons in guidance services between

schools of various types and sizes.

1J. S. Himes, Jr., and A. E. Manley, "Guidance in
Negro Secondary Schools in the Southeastern Region," Journal
of Negro Education, XVII, (Spring, 1948), 106-13.

2Jones and Miller, op. cit.



CHAPTER II
REVIEW OF RELATED LITERATURE

The literature in the field of guidance 1s extensive
and diversified in scope. Included in this survey of liter-
ature are reports concerning guidance services and studies
of secondary school guidance programs and practices on state,

regional, and national levels.

Guldance Services

Guidance refers to an organized group of services
established for the purpose of assisting each student to at-
tain his maximum potential development and adjustment. The
activitlies included in the guldance program should touch all
aspects of the student's life. Those services should be
available that will provide competent guldance in order that
each one may make wise decisions in terms of his physical,
mental, social, civic, educational, and vocational needs.

An examination of the literature reveals that authori-
ties list a varlety of services that schools may use accord-
ing to thelr local situations. Certaln services may be
identified with a particular suthority by name and number,
but the objectives may be essentlally the same as those

15
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listed by another.

Koos and Kefauver listed only three broad areas.

1. Information services

2. Pupil inventory services
3. Counseling services.1

Erickson lists guidance services as follows:

1. Study of the individual

2. Informational services

3. Counseling services

4, Placement and follow-up

5. Assisting the school staff

6. Coordinating home, school, and community influ-

ences.2

The cooperative Study of Secondary School Standards
lists five guldance services areas as a device for grouping
and evaluating guidance services in secondary schools. They
are: (1) individual inventory services, (2) informational
services, (3) counseling services, (4) placement services,
and (5) follow-up and adjustment services.3

Commenting on the elements of a guidance program,

Froehlich stated that "the basic elements of a guldance pro-

1Leonard V. Koos and Grayson N. Kefauver, Guidance in
Secondary Schools, (New York: MacMillan Company, 1932), p. O.

2011fford E. Erickson, A Besic Text for Guidance Work-
ers, (New York: Prentice Hall, Inc., 19%47), pp. 1-3.

3Cooperat1ve Study of Secondary School Standards,
Evaluative Criteria, Section G (Washington, D. C.: Coopera-
tive Study of Secondary School Standards, 1950), pp. 219-34.
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gram are in reality the type of services which it provides."!
The services are to pupils in groups: orientation, articula-
tion, and group activities; services to pupils as individuals:
counseling and placement; services to the instructional staff:
helping teachers understand pupils, in-service training, and
opportunity for teachers to contribute information; services
to administration: research findings aid in curriculum re-
vision, and services of research activitles: occupational
surveys and follow-ups.2

Crow and Crow suggest ald in: (1) developing desira-
ble attitudes and modes of behavior in home and in relation-
ships with associlates outside of home, (2) cleanliness and
health-preservative habits, (3) school learning activities,
(4) recognition and understanding of responsibility as a
citizen, (5) helping the adolescent to make a desirable ad-
justment to later adolescent and adult responsibility, (6)
preparation for marriage and family and the selection of and
preparation for a vocation, and (7) professional counseling.3

Smith 1ists the followlng as services pertaining to
individual pupils.

1Clifford P. Froehlich, Guldance Services in Smaller

Schools, (New York: McGraw-Hill Book Co., Inc., 1950),
p. 21.

21p14d.
3

Lester D. Crow and Alice Crow, An Introduction to
Guidance, (New York: American Book Company, 19o1), pp. H0-51.
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1. Preparation and use of an individual inventory
for each pupil in the school are essential to the ef-
fectiveness of all other guldance services.
2. The preparation and use of informational
sources to meet the needs of puplls represents an
lmportant service.

3. Counseling services for all puplls are an
essentlal element of the guidance program.

4. Planning and assistin% with systematic follow-
up studies 1is a responsibility of the counselor.

5. Planning and assisting with placement for
puplils are frequently assigned responsibilities of
the counselor.

6. Conducting case conferences and assisting

teachers to make case studies of 1ndividuil pupils
are important functions of the counselor.

Hamrin states, "Each of the six elements in an or-
ganized guldance program will be introduced briefly...These
six elements of services are:

1. Pre-admission and orientation services.

2. Individual study services.

3. A program of counseling services.

4. The supplying of educational and vocational
information.

5. Group activities to promote personal and soclal
growth.

6. A program of placement and follow-up services."
Woolf and Woolf see the scope of the student persohnel

program as follows:

1Glenn E. Smith, Principles and Practices of the Guid-
ance Program, (New York:™ The ﬁacmiIIEh Cowpany, 1951), D. 73-

28. A. Hamrin, Initiating and Administering Guidance
Services, (Bloomington, Ill.: McKnight and McKnight Publish-

ing Company, 1953), p. 2.
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l. Freshman orientation program
2. Continued advisement from faculty regarding
curricular, activities, vocations, achievements, real-
istic individual goals, personal problems
~ 3. Counseling and psychotherapy

4, 1Individual testing to supplement entrance
examinations

5. Opportunities for participation in students
activities

6. Leadership training
T. All-school social and recreation program
8. Group therapy

9. Remedlal reading, speech and English, and how-
to-study clinie

10. Occupational information
11. Aid to blind, dlsabled, and foreign students

12. Student employment }oans, scholarships, and
placement after graduation.

Humphreys and Traxler make the following statement.

At the high school level, student personnel
services (including guidance services) involve many
types of activities as follows:

l. Prereglstration advising of students

2., Admission and registering procedures

3. Orientation of new students to the school--
1ts offerings, its requirements, and its methods of
work _

4, Other guidance services such as (a) collection

of significant, comprehensive information about students;
(b) provision of a large body of authentic and up-to-date

lMaurice D. Woolf, and Jeanne A. Woolf, The Student
Personnel Program, (New York: McGraw-Hill Book Company, Inc.,
1953), p. 15.
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educational and occupational information for the use
of students and counselors; (c) testing and counseling
students; (d) job placement of students; (e) follow-up
of students.

5. Health services--advice on physical and mental
hygiene, for instance

6. Extra-curricular activities--student government
and clubs, for example

7. Student personnel records--vital statistics,
family and home background, school marks, etc.

8. Personnel research, including evaluation of the
total program of personnel services

9. Coordination of all efforts of teachers and
other staff membefs to provide the best possible serv-
ices to students.

Mathewson declares that "...the fundamental areas of

personal-social need and the corresponding process areas of
guldance operation are four: appraisal, adjustment, orien-

tation, and development."2

He further suggests elght mailn
phases and seven relsted phases of guldance operation for
full implementation of policy. The eight main-phases are:
(1) guidance work, (2) psychoclinical services, (3) health
and medical services, (4) social work services, (5) pupil
accounting, attendance and records services, (6) testing and
measurement services, (7) supervisory and coordinative serv-

jces, and (8) research services. The related services are:

(1) classroom work, (2) co-curricular activities, (3) group

1. Anthony Humphreys and Arthur E. Traxler, Guidance
Services, (Chicago: Science Research Assoclates, 195%),

p. 13.

2Robert H. Mathewson, Guidance Policy and Practice,
(New York: Harper and Brothers, 1955), pp. 126-43.
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work, (4) special instruction and remedial work, (5) work
experience programs, (6) parent education, and (7) community
activities and relations.l
For rural schools, Morris advocates the following
guldance services: (1) educational guldance: orientation,
information, pupil appraisal, and counseling, (2) vocational
guidance, and (3) group guidance through various activities.2
In reviewing the basic guldance services, Roeber,
Smith, and Erickson state:
In order to understand subsequent points of view
expressed about the organization and administration
of a guldance program, it:is necessary to review cer-

tain basig assumptions regarding the five guldance
services.

Those five baslc guldance services are listed as fol-
lows: (1) the counseling service, (2) the individual inven-
tory service, (3) the informatlion service, (4) the placement
service, and (5) the follow-up service.u

Foster is concerned with three major areas of guldance
effort: the area of social effectiveness, the area of educa-

tional effectiveness, and the area of vocational guida.nce.5

Lrpia.

2Glyn Morris, A Guldance Program for Rural Schools,
(Chicago: Science Research Assoclates, Inc., 1955), pp. 29-45

3gaward C. Roeber, Glenn E. Smith, and Clifford E.
Erickson, Organization and Administration of Guidance, (New
York: McGTaw-HI11l Book Company, inc., 1955), D. [.

4I'b:'l.d., pp. 7-22.

SCharles R. Foster, Guidance for Today's Schools,
(New York: Ginn and Company, 1957)s P- ¥.
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The Guldance and Personnel Section of the United
States 0ffice of Education 1lists the following services in
its published report entitled "Criteria for Evaluating Guid-
ance Programs in Secondary Schools." They are: (1) indi-
vidual inventory services, (2) information service for pupils,
(3) counseling service, (4) placement service, and (5) follow-
up services.l

An examination of several studies of guldance services
in secondary schools reveals that the instruments used for
gathering data contalned, basically, these areas of guldance
services: (1) individual inventory, (2) information, (3)
counseling, (4) placement, and (5) follow-up.

The literature mentioned above has suggested a varlety
of services that the guldance program may render. All, how-
ever, tend to have some connection with one or more of the
basic services listed in the preceding paragraph.

All the guidance services that can be listed may not
be found in any one school that way be considered to have a
good guidance program. In guldance program development and
adminlstration, it is felt that each school should provide
those services that are applicable to the needs of its pupils.
Froehlich made this point clear in ldentifying the kind of
services needed in the small school. He said, "The answer

to this question is found in the needs of boys and girls.

1United States Department of Health, Education and
Welfare, 0ffice of Educatlon, Criteria for Evaluating Guld-
ance Programs in Secondary Schools, Form B, Reprint Misc.

3317, (Washington: Superintendent of Documents, Jan., 1958).
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Every school can take at least the first step toward serving
the needs by scheduling time for at least one person to carry
responsibility for guidance service."!
For this study, the following basic guldance areas
will be studied to identify best practices: (1) pupil in-
ventory, (2) orientation, (3) counseling, (4) group activi-

ties, (5) information, (6) placement, and (7) follow-up.

Pupil Inventory Service

One of the most important contributions of the guid-
ance program 1s 1ts emphasis upon a comprehensive, cumulative
and accurate study of individual pupils. The guidance pro-
cess ﬁill be concerned with those activities involved in ob-
taining such information as well as making use of it. It is
considered highly desirable to have significant information
about the pupil's past life, present status, and future plans.

It is believed that the main point for gathering in-
formation about a pupll is that it be used by his counselor,
classroom teacher, homeroom teacher, or others who are au-
thorized to do so, in an attempt to understand the pupil,
and, so that he may also understand himself.

Techniques for collecting and recording individual

data are: the testing program, the interview, observation

and recording of the student behavior, autoblography, ques-

1C11fford P. Froehlich, "What Kind of Guidance and
Counseling Programs in Small High Schools?" National Assocla-
tion)of Secondary School Principals Bulletin, XXXV, (March,
1951), 86-92.
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tionnalre, the case study, and cumulative records.l

Effective guldance 1s predicated upon the fact
that the teacher or counselor has in his possession
&s much pertinent information as possible on each
student's needs, potentialities, and probleus...

Gathering significant data, then, about the pupll
from as many different sources as possible 1s the
first step in effecting a sound approach to guidance.

Ways of learning about pupils, as listed by Knapp,
are through: interviews, questionnaires, observations, au-
toblographlies, case studies, parents, tests: intelligence,
achlevement, speclal aptitude, and personal adjustment.3

Commenting on the subject, Roeber, Smlith, and Erick-
son state that:

The individual inventory service encompasses the
collection, recording and use of pupil data for the
pupil's own planning and adjustment, as well as for
the teacher who wants to provide the best possible
classroom climate for puplls.

Andrew and Wllley seem to agree as they say:

If assistance is going to be given the student
during the process of his development, much information
about him will be necessary. Teachers need information
about their students for use in selecting desirable
educational experiences for thelr proper growth and de-
velopment. Administrators need information in planning
the educational program to meet student needs and indi-
vidual differences. Guldance workers need information

lDivision of Research and Guldance, Guidance Handbook
for Secondary Schools, (Los Angeles: California Test Bureau,
1948), pp. 16-07.

2

Robert H. Knapp, Practical Guldance Methods, (New
York: McGraw-Hill Book Company, inc., 1953), p-
3Ibid.

YRoeber, Suith, and Erickson, op. cit., p. 168.
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about students to assist in solving their problems Tnd
in waking thelr educational and vocational choices.
Orientation

The initial step of the student in entering school
provides an opportunity to begin the guidance process. The
student can be assisted in waking adjustment through a sys-
tematlic program of activities by which he can become ac-
quainted with other students, teachers, facilities, regu-
lations, and procedures of the school.

A sampling of the literature reveals certain concepts
of the orientation services.

Helping the student to belong to a new school

by helping him to find his place 1n it and to make
good use of 1ts offerings agd resources is commonly
described as "orientation."

Mathewson indicates as first among objectives of a
guldance program, "orientation to appropriate educational
experiences,"3 which include:

1. Selection of appropriate courses in line with
individual needs, interests, abllities, and clrcum-
stances

2. Making choices of various types of experilences
in the whole school curriculum including co-curricular
activities

3. Planning a total educational program

y 1Dean C. Andrew and Roy DeVeryl Willey, op. cit.,
p. 145.

2Jane Warters, High School Personnel Work Today, (New
York: McGraw-Hill Book Company, Inc., 1950), p. 205.

3Robert H. Mathewson, Guidance Policy and Practice,
(New York: Harper and Brothers Co., 1949), pp. 128-29.
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4, Choice of a suitable and feasible type of
advanced training program, college, or otherwise, in 1
line with individual requirements and social demands.

An orientatlon program is designed to serve many
purposes; but basically it is most valuable as an in-
formation-giving process. Orientation activities help

" pupils become acquainted with the next rung in the edu-
cational ladder. They include such factors as teachers,
courses, activities, traditigns, financial aids, school
services, and school awards. :

The teacher has an immedlate responsibility for
the orlentation function in guidance, which, evidently,
involves introducling the student to the work which is
at hand. As an interpreter and representative of the
program, especially in homeroom situation, the teacher
will also assis§ in orienting the student to the entire
school program.

Counseling Services
Counseling in the guidance program involves person-
to-person interviews between counselor and counselee.
To establish and progressively develop counseling

service in the school it is necessary for the administrator:

1. To see counseling as being not only a profes-
sional service, but a unique professional service

2. To see counseling service as being not only a set
of integral activities, but necessary integral activities
in the school

3. To see counseling services as requiring speclal
attention to insure proper coverage

4. To see counseling services as depending upon
good organization and working relatlonships

5. To see counseling as requiring certain support-
ing service and facilities

11pid.
2Roeber, Smith, and Erickson, op. cit., pp. 181-82.

3Foster, op. ¢it., p. 7.
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6. To see counseligg‘in the school as yielding
important by-products.

Froehlich reports that:

...Counseling provides a situation in which the
individual is stimulated (1) to evaluate himself and
his opportunities; (2) to choose a feasible course of
action; (3) to accept responsibility with his choice.
Such a definition makes it clear that counseling %s
Just one of the services of the guidance program.

In stating his concept of counseling as a service,

th states:

The concept of counseling as a service, we believe,
implies planned provisions for securing the unique
needs of puplls through the person-to-person relation-
ship of counselor and counselee. The counseling serv-
ice involves staff members who perform the dutlies of
a counselor in an effective fashion as a result of
training and personal gualifications which are essen-
tial to effectiveness. ‘

Some areas of counselor activity as seen by Knapp
as follows:

1. Counseling in the modification of student plans

2. Counseling on vocatlional or professional cholce

3. Counseling on entrance into vocation

4. Counseling on entrance into college

5. Counseling on appearance, language handicap,
and mannerism

6. Counseling on financial needs

T. Counseling on leadership

Lak
D.

lprea M. Fowler, Guldance Services Handbook, (Salt
e City: State Department of Public Instruction, 1948),
12. ,

%Froehlich, op. ¢it., p. 201.

33mith, op. elt., p. 252.
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8. Counseling on factors of determination and
perseverance

9. Counseling the new student on entrance into
school

10. Counseling on deficiencies in home background
11. Counseling on physical and health deficiencies
12. Counseling on worthwhile use of leisure time

13. Counseling on out-of-school exploratory ex-
periences

14. Counseling early school lea.vers.“l
Andrew and Willey further state that:

The counseling service 1s frequently referred to
as the heart of the guldance program. Through coun-
seling the student is giving assistance in analyzing
hls problems, making decislons, and devising plans.
The counseling 1s the chief medium whereby the in-
formation gathered about the student and his world
of work can be utilized to assist the student in
self-development.

Group Activities

To avold some of the sementic difficulties, the
phrase "group procedures of the guidance program" is
proposed. Thls phrase encompasses the activities of
the guldance program in providing organized group serv-
ices to help students acquire needed experience for
intelligent personal planning...Whether these activi-
ties are sponsored by the instructional staff or the
guldance staff is a questlion that each school must
decide. The important point is that they are essen-
tial services which, if the guldance program ig to be
successful, must be avallable to all students.

Group procedures for guldance are for the entire
student body and should assist a&ll 1ndivlduals to be-
come better citizens...

1Knapp, op. c¢it., pp. 60771.
2Andrew and Willey, op. gig., p. 193.
3Froehlich, op. cit., p. 1.
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Group guidance procedures should assist in making
the acquisition of information more functional ind a
means of effecting desired adjustments in life.

Provisions for group guidance are provided in
homerooms, in student activities, in special c%asses,
in group conferences, and in work experiences.

The effectiveness of this guidance can be evaluated
in terms of delegation of responsibility to students,
provision for each student to have as many varied so-
clal experiences_as possible, and in the degree of
esprit de corps.3

Strang classifies group activities in colleges and
secondary schools under the following headlngs:
1. Departmental or academic interest clubs...
2. Religlous activities...
. Soclal and recreational activities.
. Sororities and fraternities.

3
N
5. Esthetic expression groups...
6. Service organization...

7

. Pollcy making and governing orga.n:!.zationss...)+

Information Services
Providing informstion i1s the service which secures
and makes available to pupils: (1) information about them-

selves, (2) facts about occupations and educational oppor-

1Roy DeVerl Willey and W. Melvin Strong, Group Pro-
cedures in Guidance, (New York: Harper and Brothers, Co.,
s p. 105.

2Ibid.
3Ibid.

4Ruth Strang, Group Work in Education, (New York:
Harper and Brothers Company, 1958), p. 100.
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tunities that are essential to the making of vocational and
educational plans and (3) information about special services,
facilities and agencles, both in and out of school, which wmay
be helpful in the solution of personal problems. The ultimate
alm 1n collecting data on the student 1s as true today as

it was when Bingham stated that it is "to help the student

know himself."!

Students will take tests, answer questionnaires,
provide autoblographies and similar materials with
great interest if they realize that the program is
designed to help them understand themselves rather
than to afford the threatening gesture of a cold rg—
vealing record that may haunt them at a later day.

Occupational information includes accurate and
usable information about jobs and occupations. It
also includes information about industrles insofar
as such data are related to jobs; 1t also involves
pertinent and usable facts about ocgupational trends
and the supply and demand of labor.

Much of the occupational and educational information
needed by pupils in planning their futures and waking deci-
sions can be presented economically through group instruc-

4

tion. Stone’ has indicated that using group procedures

Iy, v. Bingham, "A National Perspective on Testing
and Guidance," Educational Record, XX, (January, 1939), 138.

2P. A. Boyer, "Use of Cumulative Records in High
School," in Handbook of Cumulative Records, U.S. 0ffice of
Education Bulletin, 1944, No. 5 (Washington: Government
Printing office, 1945), p. 31.

3Carr011 Shartle, Occupational Information--Its De-

velopment and Application, (New York: Prentice-Hall, Inc.,
19E6;, p. 1.

4Harold C. Stone, "Are Vocation Orientation Courses
Worth Their Salt?" Educational and Psychological Measurement,
VIII, (Summer, 1948), 161-68.
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“along with individual counseling procedures provide maximum

benefits in vocational counseling.

Educational information should be offered the pupil

as part of the orientation program. Individual counseling

about a pupil's problem aids him in using the information

that he recelves about himself and his other activities of

interest to make proper decisions.

That the ilndividual needs information about his
own characteristics through professional interpreta-
tion 1s one of the most central of all guidance doc-
trines. Equally does he require information about
his environment--about the opportunities it affords,
the problems it presents, the resources available for
his use, the contingencies likely to arise and for
which he must plan.

Two distinct schools of thought exist among the
authorities regarding the responsibility of the guild-
ance program for disseminating occupational inforwma-
tion. One contends that the dissemination 1s largely
a group affair, and consequently is instruction. If
instruction, they argue it is the responsiblity of
the instructional staff and should be a part of the
regular course of study. The other school contends
that since the guldance program is primarily concerned
with seeing that students have such information, and
its staff members are best equipped to teach it, 1t
should have primary responsibility. The author be-
lieves that the dissemination of occupational informa-
tion is instruction but leaves 1t to the school to
assign reSpgnsibility in the light of local school
conditions.

In a survey study of guldance practices made by Wrenn

and Dugan, one of their reports concluded that:

The main weakness revealed in present testing
practices is the limited provisions for interpreta-
tion of test results to students. Interest inven-
tories and achievement test are more frequently dis-

1Mathewson, op. cit., p. 224,
®proenlich, op. cit., p. 10k.
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cussed with students than any others, but even with
these there are many more tests given than interpreted.
With scholastic iptitude and reading tests the ratio

is three to one.

Rogers believes, "the student suffers some loss of

personhood if he comes to believe that only the expert can

evaluate him."2

Assume that a high school has assembled a body of
information about post-high-school educational offer-
ings. Drawing upon this information a student works
to solve his problem of declding which institution to
attend after grdaduation.3

Receiving properly interpreted data on himself
helps a student to gain insight into his own develop-
ment, to see the facts concerning himself more clearly
than before, and to give them more serioHs considera-
tion in relation to his hopes and plans.

The interpretation of test findings should be made
in terms that are meaningful to students...

The primary purpose in sharing test results and
other cumulative record_data with students 1is to
stimulate self-insight.5

Placement
The guldance program has the responsibility of alding
the pupil, through its various services, to adjust to his

present and hils future educational activities and afterwards

to enter sultable and satisfying employment. A program of

c. Gilbert Wrenn and Willis E. Dugan, Guldance Pro-
cedures in High School, (Minneapolis: University of Minn.
Press, 1950), p. 20.

20&r1 R. Rogers, Client-Centered Therapy, (Boston:
Houghton Mifflin Company, 1951), p. 224.

3

Humphreys and Traxler, op. c¢lt., p. 379.
4'Wa.r’cers, op. ¢it., p. 150.

5Ibid., pp. 150-51.
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placement services 1s an essential link in the guidance pro-
gram to aild in realizing its objectives.

The full meaning of placement services is that of
making satisfactory adjustment to the next situation whether
it be to curriculum in the school, the co-curricular program,
another type school such as a college or a speciasl trade or
vocational school, or to an occupation. The students need
help in these areas. The need for help in these areas stems
from the fact that students can profitably use assistance
in making decisions and in putting these decisions into ac-
tlon. The placement program should begin with the freshman
year and continue through graduation or until such time as
the student leaves school. |

Erickson outlines the minimum essentials of a place-
ment service.

1. The school cooperates with the Public Employ-

ment Service by having pupils register with this agency
gggiEY furnishing it with information concerning the

2. Puplls are placed in part-time or full-time
jobs during vacation.

3. Drop-outs are helped to find work.

4. Information is given to employers concerning
trained workers available.

5. The community 1s canvassed for avallable jobs,
and the school keeps a continuous record of job oppor-
tunities.

6. The school keeps in constant touch with poten-
tial employers.

7. Careful attention is given to personal charac-
teristics in recommending pupills.
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8. Records pertinent to employability are avail-
able. These records show physical characteristics,
special abilities, school grades, home conditions,
work experlence, soclal and economlic status.

9. The school keeps informed concerning labor laws
affecting minors.

10. Placement 1s discussed each year before busi-
ness and civic groups as well as the P. T. A.

1l. Cases of pupils who have been discharged are
investigated. No opinion is formed until facts are
investigated.

12. Pupils are given information and assistance in
learning how to get a job, hgld and advance on the job,
and transfer to another job.

A sampling of the literature written by a number of
authorities supports the contentions held by the author.

Froehlich states that:

The term "placement"...has a much wider meaning
than "job placement"...From the guldance point of
view students should have service avallable to help
them carry out decisions reached during counseling.
Thus, from this angle, placement 1s concerned with
helping students take the next step, whatever it may
be. Such a placement program assists students in
finding jobs; it also helps them find thelr place
in appropriate extra-curricular activities. The pro-
gram helps students gain admittance to appropriate
educational facilities, whether it be a class in
chemistry in high school, a college, an apprentice-
ship, or a trade school. In essence, 1t helps stu- o
dents make use of the opportunities which they have.

Knapp sees the placement situation as a responsibility
of the school. His point of view is stated as follows:

For the school to disclalm any responsibility for
the placement of its product would mean that much

lo11fford E. Erickson, A Practical Handbook for School
Counselors, (New York: The Ronald Press Co., 1949), pp. 192-

2
Froehlich, op. cit., p. 226.
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valuable information about the individual--his ca-
pacities, interests, achievements, etc.--would be
virtually wasted at a crucial time when it could be
of the greatest value. Place on the job is the cul-
mination of a numberlof years of palnstaking plan-
ning and counseling.

Kleiver points out a weakness in the placement service

of schools:

One of the greatest weaknesses in the placement
service of schools is that these institutions have
been unable to provide for or use sales or public
relations methodsato bring thelr graduates or drop-
outs to industry.

Warters goes on to say that:

Upon leaving school many students need help in
getting placed in occupation or in another education
institution or with some other training agency. Stu-
dents who plan to continue thelr education while work-
ing may wish assistance with both vocational and edu-
cational placement. High schools should supply or
help other agencles to supply the placement and fol-
low-up sergices needed by both graduates and non-
graduates.

«+.In addition to vocational placement, students
often need educational placement service. In the
average high school this service is providing informa-
tion %usually fragmentary rather than comprehensive)
and consHltation %

usually advising rather than coun-
seling).

Follow-Up and Adjustment Services
After placing the individual in a glven situation

while in school, there should be some concern about how he

1Knapp, op. 213.; p. 107.

2Julius Kleiver, "Some Techniques for Better Place-
ment," Personnel and Guidance Journal, XXXIII, (September,
1954), 3%-35.

3Warters, op. eit., p. 286.

4Ibm., p. 292.
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is mdking adjustment. This épplies, also, to the_situation
" -of the individual who leaves school. Some sort of’follow-up
is essential if the school is to know what he is doing or
how well he 1s doing it. Follow-up services must reach pu-
pils who are still in school, those who drop out, those who
go to colleges and trade schools, and the industrial workers,
to be of full value to the school and to the individuals.
In determining what kinds of help constitute an
adequate follow-up service, 1t seems wise first to
determine the natural groups into which young people
fall Yhen they leave high school at or before gradua-
tion.
Rothney and Moore give a warning concerning sampling
problems in follow-up research. They warn that:
.«.Incomplete samples of population 1in follow-up
studles provide biased data. The bias may be pointed
up by fabricating a composite person from the separate
characteristics of early (and, in most studies, the
only) responders. That hypothetical person would be
a girl who lived in an unbroken home in the city, who
had been intensively counseled, who had ranked above
the average on 1ntelligence tests. She would be either
in post-high school tralning or on a white collar job
which she had wanted, and would be satisfied with her
post-high school training or employment.
Research studies have shown that follow-up services
are not found to be in effect in many schools. But Hum-
phreys and Traxler say that:

An integral part of guldance services 1s follow-up.
Through the follow-up conducted by a counselor, the

1George E. Myers, "Follow-Up: The Stepchild of the
Guldance Program," Occupations, XXVII, (November, 1948),
100-103.

2John W. Rothney and Robert L. Moore, "Sampling
Problems in Follow-Up Research," Occupations, XXX, (May,

1953), 573-78.
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counselee learns the nature and extent of his progress.
The counselee determines the areas of his life in which
he has made successful adjustments and the ﬁreas in
which he needs to make further adaptations.

They continue as they describe the areas of follow-up.

l. The follow-up of the counselee while still in
school

2. The follow-up of the student leaving school be-
fore graduation

3. The follow-up of the graduate-to-be who is seek-
ing full-time work

4. The follow-up of the former student.2
Some values of follow-ups are pointed out by Kelley.

Follow-up studies are proving their values in
changing and enriching the school curriculum, in
changing and improving guidance practices and coun-
seling and in helping the student, above all, in his
development. To fulfill their objectives, follow-up
Studies must be more than statistical studies; they
must find out whether the student or graduate is
satisfied, has had promotion, 1s working up to ability,
how he feels about himself personally, and socially.
They should present criterla for improvement of per-
sonal and social effectiveness. Follow-up studies
linked with family 1ife courses in schools, and dis-
cussions on what an occupation means to the happlness
and security of a famlily in a community, gnd upon 1its
members personally, are proving valuable.

Related Studies

In completing preparation for a survey of guldance
practices in Georgia; past studies of a dmilar or related

nature were sought for review. Many of these studles were

1Humphreys and Traxler, op. cit., p. 207.
2Ibid., pp. 208-21.

3Janet A. Kelly, Guidance and Curriculum, (Englewood
Cliffs: Prentice-Hall, Inc., 1955), p. 159.
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limited to a particular phase of guidance or to a limited
number of selected schools. However, all were of some value
in the development of this project.

Studles reviewed have been classified according to
their geographical scope: state, regional, and national.
No attempt was made to include all studles made in these
areas, but an attempt was made to select those of most recent
date. to which references were most frequently made in the

literature.

State Studies

A large number of studies have been done on the state
level, particularly iIn the East and Middle West. Many of
these studies are doctoral dissertations carried on both by
independent study and by state sponsorship.

In 1940, the State Department of Education of Connec-
ticut made a survey of guldance practices in the high schools
of Connecticut. The findings were as follows:

1. Systematic guidance programs were claimed by 60

per cent of the schools.

2. In 90 percent of the schools, counselors devoted

less than one-fourth of thelr time to counseling.

3. Only a small minority of the schools used common

guldance technlques, such as tests, cumulative
records, and scheduled time for guidance work.

4, Most schools had pamphlets on occupations but

there was a considerable variation in number and

quality.
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5. There was a considerable variation as to the
type of guidance organization.

6. Vocational guidance was relatively subordinated
to other types of guidance.

T. Major emphasis was on the home room in 40 per-
cent of the schools, and in 28 percent of the
remainder 1t was the secondary emphasis.

Conclusions showed that the guidance practices were

inadequate. Counseling was relatively subordinate to other
cypes of guldance practices. Guidance methods, devices, and
procedures were used in only a minority of the schools.

There were indications that many of the schools were

aware of thelr needs and were attempting to adopt prograums
to meet the needs. Guidance-minded teachers and principals
wvere needed to furnish leadership in the development of guid-

1
ance.

Another state study was conducted and reported by Orr,
State Supervisor of Guidance for Wyoming. From the study,
he concluded that:

1. The superintendent or the principal was in charge
of guidance in 64 percent of the schools respond-
ing to the questionnaire.

2. The small schools seemed to be doing as much in

the way of guidance as the large schools.

lGuidance Practices in Connecticut High Schools, (Hart-
ford: Connecticut State Department of Educatlon, Ignai,

pp. 1-50.
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No counselors seem to have had assigned duties
in counseling.

Courses in occupational information was offered
in three-fourths of the schools at the ninth
grade level.

Placement services were avallable in 21 percent
of the schools.

Over one-third of the schools followed up gradu-
ates one year after graduation.

There were less than 50 pupils per school enrolled

1
in 47 percent of the Wyoming schools.

A study was made by the State Department of Public

Instruction, North Carolina in 1946-1947. It revealed the

following information:

l. Cumulative records were kept in 83 percent of
the schools.

2. Standardized tests were used in 54 percent of
the schools.

3. Occupational information files were maintslned
in 81 percent of the schools.

4. Occupations course8 yere taught in 32 percent of
the schools.

5. Individual counseling was provided by 69 percent
of the schools.

1

R. 8. Orr, "Guldance Practices in Wyoming Schools,"

Guidance News Bulletin, (Cheyenne, Wyoming: State Department

of Education, October, 1945), pp. 1-15.
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6. Placement services were found in 36 percent of
the schools.
7. Follow-up studies were wade by 49 percent of
the schools.l!

Lovelass attempted to combine the method of external
criteria and the study of effects upon the individual student
in analyzing and evaluating selected guldance programs in
Illinois. The State Superintendent of Public Instruction
wrote a1l high schools in the state inviting them to partici-
pate in the study. Seventy schools responded, but only 5%
completed a1l four instruments used in the study. He stressed
the fact that the sample was not representative because a
greater proportion of larger schools participated.

Four instruments were used: (1) a questionnaire de-

veloped by the investigator; (2) the North Central Association

Check List of Elements in a Minimum and Extended Program of

Guidance and Counseling; (3) The Illinois Revision of the

Kefauver-Hand Guidance Test, Form A; and (4) the Mooney

Problem Check List, High School Form. The first two forms

were sent to the principals and staffs of the school. The
latter instruments were given to senlors in the participat-
ing schools. Results were treated statistically and compari-

sons were made to discover the observed characteristics of

luidance Practice in North Carolina High Schools,
1946-1947, (Raleigh: State Departuent of Public Instruction,

1957, pp. 1-8.
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guidance programs. Results were reported for the schools
whqéé students scored high on the Kefauver-Hand test; for
schools which scored low on this test; for schools whose '
students marked a large number of problems on this check 1list.

A number of general conclusions were drawn by Love-
lass. In schools with organized programs, seniors had rela-
tively more extensive information regarding methods of solv-
ing their problems. In addition, they had fewer problems.
Extensive counseling activities correlated with a lower mean
number of personal problems on the Mooney check 1list and
with higher mean scores on the Kefauver-Hand test with which
senlors two weeks short of graduation were unfamiliar. Al-
though a majority of seniors desired counseling, less than
one-third had established satisfactory counseling relation-
ships with a school staff member. Existing school activities
wvere not satisfactorily meeting personal needs of approximate-
ly twenty-five percent of the students as indicated by prob-
lems marked by them.1

The follow-up approach was attempted by Frick in
seven Colorado high schools. The seven schools had gradu-
ating classes varying in size from 50 to 200 students. The
school administrators cooperated in the planning of the
_ study. PFive schools agreed to contact graduates from the

years 1944, 1946, and 1948. One school chose a sample from

1Harry Donald Lovelass, A Study of Guldance Services

in Selected Illinois High School, (unpublished doctoral dis-
sertation, University of Iilinois, Urbana, 1949), p. 321.
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each year from 1942 through 1948 graduates. Frick prepared
the questionnaire which contained 27 items designed to meas-
ure student opinion. Fifteen hundred graduates and drop-
outs were contacted, of whom slightly more than 50 percent
responded. Very few drop-outs responded.

On the basis of the findings, Frick drew the follow-

ing conclusions:

1. The schools provided little or no help in
solving personal problems.

2. Very little was done in the way of helping
the student‘tovard self-understanding and
self decision.

3. None of the schools provided worthwhile help in
the area of occupational information and job
procurement.

L, None of the schools provided effective help
through counseling.

5. The schools were alding the students in planning
for additional education.

6. Most of the schools furnished some influence in
an incidentsl way toward recreational and socisl
interests.

7. No attempt had been made to establish contact
with and give help to former students.

8. Variations in degree of effectlveness of the guld-

ance services among the schools appeared very slight.
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9. All the schools were either unbalanced in their
guidance programs or wmaking only meager atteuwpts
in all areas.l

A study was made by Lore to determine the status of
guldance practices in the senior high schools of Pennsyl-
vania in respect to 7C selected criterion items with which
high school principals and guldance workers checked their
own practices.

A total of 892 questionnaires were sent; 530 were
completed and returned. Returns represented 59.4 percent
of fhe senlor high schools of Pennsylvania.

He found that staff members were assigned counseling
duties in 275 of the 529 schools for which this information
was avallable. The larger schools indicated either the same
or a larger percentage having those practices than did the
smaller schools. Eighty-one percent of the schools claim
to have a planned program of testing. Counseling is serious-
1y neglected in many, if not most, of the high schools.?

The data in Peters' guidance study, made in 1950, were
based upon questionnaires returned by 496 schools and visits

to 29 schools. Questionnaires were returned from 10 junior

1Donald L. Frick, Evaluation of Guidance Services in
Selected Colorado High Schools (unpublished doctoral dIsser-
tatlon, University of Colorado, Boulder, 1950).

2Stanley W. Lore, A Survey of Guidance Practices in-
the Senior High Schools of Pennsylvania (unpublished doctoral
HIES?rEafion, Pennsylvania State University, University Park,
1950).
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high schools, 16 three-year senior high schools, 206 four-
year high schools, and 264 six-year high schools.

Included in the maln areas of guldance analyzed were
curricular offerings, extra-curricular offerings, homerocom
organizations, orientation, vocational guldance, tests, guid-
ance personnel, use of community resources, guidance organi- -
zation, and research.

The following conclusions were cited by Peters:

l. Consideration of the size of enrollment 1s
essentlal in the appraisal of guldance services.

2. In the small and medium schools, guldance
services are the responsibility of the administrators
and the teachers rather than guldance specialists.

3. In-service training in guldance seems to be
the key to the develogment of extended guidance serv-
ices in most schools.

Wrenn and Dugan wade a survey of guidance practices
in high schools in Minnesota, except those in the cltles of
Duluth, Minneapolis, and St. Paul. Schools were asked to
set forth on a questionnalre an analysis of specific prac-
tices which they followed. This questionnaire was designed
to discover information and attitudes in the following areas:
(1) orientation, (2) educational and vocational counseling,
(3) social development, (4) placement and follow-up, (5)
health care and counseling, (6) testing and records, (7)
home room and group guidance, and (8) administration. Six-

ty-six percent of the 485 high schools contacted responded.

1Herma.n J. Peters, "A Study of Guidance Services in
the Indiana Public High Schools" (unpublished doctoral dis-

sertation, Purdue University, West Lafayette, 1950).
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The findings of the Minnesota study are important to
the present study from the standpoint of current guidance
practices. Two-thirds of the schools used assemblies and
pre-entrance interviews as the most common practices for
orienting new students. Tests results were the basis for
counseling in two-thirds of the schools. Teachers in 70
percent of the schools were responsible for educational
advising, yet only a little more than ten percent give
teachers released time to perform this duty. One-third of
the schools provided placement services.1

Horn reports a study of guidance practices in Michigan
public schools. He developed a questionnaire through a study
of established criteria, by consulting experts, construction
of the questionnaire and pre-testing it, and by revision.
Horn classified the schools according to the Michigan Inter-
scholastic Division, based on four enrollment groups. A total
of 539 schools received the questionnaire, and 339, or 63 pep-
cent, responded. Horn stressed the point that this study was
quantitative, that no attempt at evaluation was made.

His mejor findings included the followlng:

1. Although 45 percent of the schools had counselors

only 3 percent had full-time counselors.
2. Placement services were found in 20 percent of
the schools.

3. Half of the schools made follow-up studies of

lWrenn and Dugan, op. c¢it., pp. 1-T1l.
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. their graduates, but only 28 percent made studies

~of drop-outs.

The importance of the teacher's role was stressed
by 99 percent of the administrators.

The state cumulative folder was used in 64 percent
of the schools.

One-third of the schools offered occupations
courses.

One-fourth of the schools conducted occupational
surveys.

Guidance commlittees were used in 19 percent of

the schools.1

The guldance programs in the thirty Negro high schools

of Missourl were surveyed by Hoard. The lnterview method was

used to collect data covering the organization and adminis-

tration, guldance staff, and guldance services.

Hoard found that:

1.

A guidance program of some kind was in all the 30
Negro high schools investigated.

The principal was the head of the guldance program
in 20 of the 30 schools and in the other 10 schools
a staff member was designated as the head.

The homeroom was found in the majority of the high
schools, but i1ts functions in the guidance program

1

Carl M. Horn, A Survey of Guidance Practices in Michi-

gan Public Schools (unpublished doctoral dissertation, Michi-

gan State College, Lansing, 1951).
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‘di@‘not seem to be clearly defined in the schools
1n§estigated.

4. Twenty-seven of the guidance heads had a major
in education and two had guidance as a major.

5. Twenty-one of the thirty schools had a total of
71 teacher-counselors. Twelve of the 71 teacher-
counselors had taken as many as four courses in
guldance. Twenty-four of them had taken the
basic course in guidance. Approximately 6 per-
cent had taken no courses in guidance.

- 6. 'Fifteen teacher-counselors taught six hours per
day and 25 taught five hours per day.

T. Nine schools used the principal's office for coun-
seling purposes while 16 schools had a separate
office designated as the counseling office.

8. A uniform program of in-service training was miss-
ing in all schools.

9. Twenty-seven schools reported that they used
various methods of imparting occupational infor-
mation to their pupils. The remaining three
schools reported no means of lwuparting occupa-
tional information.

10. Only five schools engaged in follow-up of thelr

school leavers.1

1Charles Mason Hoard, A Survey of the Gulidance Pro-
rems in the Missouri Negro "WTegh Schools (unpublished doctoral
gisserﬁation, Indiana Un versi%y BIooﬁington, 1952).
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Brown reports a study which was concerned with deter-
wining the status of guldance services in 22 selected second-
ary schools for Negroes in Virginia. His basic hypothesis
was that the guldance needs of the students in the 22 schools
for Negroes included in his evaluation of guldance services
are not being adequately met, as those services are measured
by methods employed in the study. Five bésic varlables were
studied: namely, school size, size of community, per capita
cost of instruction, attitudes of school administrators to-
ward guldance services and existence or non-existence of
speclalized guldance personnel.

The basic instrument employed in the study was Criteria

for Evaluating Guldance Programs in Secondary Schools, pub-

lished by the United States Office of Education. Two arrays
of evaluation constituted the data: namely, (1) those pro-
vided by the staff of the participating schools and (2) those
provided by a visiting committee.

The independent evaluation of these two groups were
based on a 5-point scale which ranged from "very superior"
to "very inferior.”

The "Fisher-Student t" test was used to measure the
significance of the difference of means of the two arrays of
evaluations.

The mean staff estimates consistently exceeded those
of the committee throughout the study. These mean estimates

indicated that the general status of and provisions for guid-



50

ance services in the selected schools were predominantly

"average" and "inferior." In contrast, the committee judged

the general status of guidance service essentially as "in-

ferior" and "very inferior."

The following conclusions emerged:

1.

The status of guidance services differs but not
notlceably so on the baslis of school size.

The schools of the large size communities offer
more adequate guldance services than do those in
smaller communities.

Schools of higher per caplta expenditure bracket

- provide wmore adequate guldance services.

The administrations of participating schools have
failed to provide adequate support for guldance
prograums.

Each of the twenty-two schools has a person who

i1s responsible for guldance leadership. No rela-
tionship was noticed between adequacy of guidance
service and titles of persons who provided leader-

ship in the particlpating schools.

Two general conclusions can be drawn from the study:

(1) on the basis of committee estimates, general inadequaciles

exist in the guldance service of the school. The fallure of

the adulnistration to supply the necessary financial support

has resulted in inadequate provisions for personnel, quarters,

and materials, (2) mean differences, though small were higher

for schools of larger enrollments, higher per caplta expendi-
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tures and larger size communities.l

Leonard 1nvestigated the status of guldance in fifteen
public high schools located in the state of Massachusetts.
of these, five were large; five were medium size; and five
~were small high schools. Attention was given to the areas
of:J educational guidance, vocational guldance, social guid-
ance, health guidance, and moral guidance. A survey of the
existing programs, practices and facllities of these schools
was made and the three types of schools were compared under
various headings, as listed above.

The method of investigation employed was the normative
survey. A check 11st was designed for the purpose of collect-
ing data. The check list was aduinistered personally by the
investigator in each of the fifteen schools.

From an analyses of the results obtained, the follow-
ing conclusions, with reference to the fifteen participating
schools, were drawn:

1. Only one-half of the participating schools had a

guldance committee..

2. One-third of the schools provided individual fold-

ers for student records.

3. One-half of the schools made occupational surveys

of the community. Career days were not popular

in the large high schools. Adequate provision

lLouis Poindexter Brown, The Status of Guidance Serv-

ices in Twenty-Two Accredited Secondary Schools for Negroes
in Virginia (unpublished doctoral dissertation, University
of Michigan, Ann Arbor, 1954).
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was not wade for curricular revisions in the
small high schools.

4. Adequate interest was not shown in dramatic and
language clubs. Classes in Human Relatlons were
offered in two-fifths of the high schools.

5. Students' eyes were given attention. Small high
schools were lacking in attention to dental
health. Adequate lunch room and cafeteria serv-
ices were lacking in the swmall high schools. Re-
medlial work was not conducted on such a large
scale in the medium size and smell high schools
as 1t was in the}large high schools.

6. Bible reading constituted an aspect of assembly
programs once a week.l

A study 1s reported by Stone as he attempted to ana-
lyze the current guldance practices in the accredited public
high schools of the state of Arizona, and to evaluate those
practices by methods of external criteria.

The data were gathered by means of personal 1nterv;ews
with administrative heads of gulidance in the 73 accredited
public high schools of the state of Arizona. He developed
his interview guide through a review of the literature,
studies of similar interview instruments, suggestlons by the

graduate adviser, and the State Supervisor of Vocatlonal

1Marie C. Leonard, A Study of Guldance Practlces in
Selected Small, Medium and Large Public High Schools Located
in Massachusetts (unpublished doctoral dissertation, Fordham

University, New York, 1954).
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Guldance for Arizona, and a pllot study involving seven

schools.

'An analysis of the data provided the following basic

conclusions:

1.

The primary factor which influenced the growth of
guidance in Arizona high schools was the George-
Bardin Act.

Increases in guidance activities were most marked
in the schools near the leading population centers.
While the financlal situation of a school district
influenced the extent of guidance practices in
that district, the attitude of the administration
vas of greater importance than the financial situ-
atlon.

Most high schools in the state provide at least
one of the essential services of guidance, al-
though & tremendous variation in the quality of
the services offered was apparent.
Community-school relationships, and the use of
community resources by the guldance program, were
greatly neglected in the majority of schools.

The pupil-counselor ratio and the pupll-hour

ratio were well above the optimum ratios suggested
in the literature.

The individual inventory service was greatly ham-

pered by lack of clerical help 1n record keeping.
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11.

12'

13,
o but the majority of the programs, especially in

14,

15.

16.

17.
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Testing programs existed to a wmoderate degree;
Groﬁp guidance services, particularly in the area
of orientation, appeared to be the most widely
offered of the essential services in guidance.
Little was being done in the field of placement
and follow-up.

A lack of standards for counselor tralning was
noted.

The classroom teacher played an important role
in guidance.

A few schools made use of guidance committees,

the smaller schools, were dependent upon the
energy and personallty of a single interested
individual.

The principal was the actual administrative head
of the guldance program, especially in the smaller
school.

The major emphasis of the guldance program was
almed at assisting the student through school
and helping him to select further training.

The cost of guldance did not meet the standards
suggested in the literature, although a number
of schools exceeded this standard.

There was a strong trend toward the development

of more organlized prograums.
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‘18,  8ize of schools was 1mportant‘ih determining
" the extent rather than the kind of guidance ac-
tivities.l |
An investigation of the guidance services provided
for high school students through the public high schools in
the State of Wyoming has been reported by Morgan. A ques-
tionnalre was malled to each of the eighty-five public high
schools in the state.
Data from seventy-nine of the eighty-five schools
were used.
General conclusions show that:
~ 1. Of the schools studied, twenty-two seem to have
| fairly well organized guldance programs, thirteen
have some definite plans for guldance, and fifteen
“seemed to ﬁrovide no guldance program and indicated
little interest in guldance. The remaining twenty-
nine schools seem to be providing partial guid-
ance services but with no general directions or
purpose.
2. The individual inventory record was the most fre-
quently attempted guldance service.
3. Only 27 percent of the schools actually claimed

to provide counseling services and only 16 percent

lJerome Wilson Stone, An Analysis and Evaluation of
Guidance Practices in Arizona High Schools (unpublished doc -
Toral dissertation, The University of Southern California,
Los Angeles, 1954).
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5j“1ndicated any released time for,coﬁhéélins 1n '

5.

6.

thelr weekly schedule.

There were many public school teachers with‘guid-
ance responsibilities in the state who had no
certification for guldance responsibilities and
no membership in professional guidance organi-
zatlions.

In the majority instances the administrators

assumed the responsibility for coordinating the

-guidance services themselves, although few of

them were certified for such activity.
Fourteen schools indicated the employment of
qQualified or certified guidance personnel.l

In an attempt to establish the need for guldance serv-

ices and to study the provisions for guldance services 1n

the white public schools of North Carolina, Fuller divided

the state into three sectlons and chose a county from each

section, and studied all the high schools in these countiles.

The ma jor weaknesses revealed by the study are listed below.

l.

Insufficient financial support from the state
level to local programs of guldance.
Insufficlent llaison between state agencies at

both the state and local levels.

1Roy'A. Morgan, A Study of the Guidance Services in

the Public High Schools of

1954-1955

of Wyoming During the School Term,
(unpublished doctoral dissertation, University of

Wyoming, Laramie, 1956).
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‘fAh insufficient number of properly trained guid-

- ance specialists at the local level.

10.

11.

12.

13.

14,

A lack of organization for guidance services at
the local school level.

Insufficient financlal support for guidance serv-
ices at the local level.

Poorly organized and maintained student guldance
record§ in local schools.

Insufficient use of objective standardized tests

in local schools.

" Insufficlient amounts of properly indexed and

filed occupational educational, and personal-
soclal problems literature in local schools.
Insufficient means of disseminating information.
Not enough counseling avallable to students in
the schools.

Virtually non-existent placement services in
local schools.

Little organized cooperation between schools
and public placement agencles. -
Virtually non-exlstent follow-up activities in
local schools.

Few schools‘with organized group activities in

guidance to assist in such problems as orienta-



e "ff7ft;bﬁ;;VogﬁtidngiVEﬁéidé;;ﬁnd curriculum choice.l

_ s ‘Regional Studies

’The following three stﬁdieé are listed as reglonal
studies because schools were studied in several different
states, each state bordering at least one of the other states
where the schools are studied.

Hlmes and Manley made a study of guidance in Negro
secondary schools of the southeastern region of the United
States. This study is particularly pertinent to the present
study as 1t 1s based on reports from 86 secondary schools for
Negroes located in 10 of the Southeastern states. Responses
were recelved from all states except the state of Georgla.

The investigators found that the effective discharge
of guldance responsibilities was unduly hampered by inade-
quate facillitles and poor or inadequate organization of pupll,
school and community resources.2

In a further study of the same 86 secondary schéols,
the investigators sought: (1) to determine the present sta-
tus of guldance programs and servlices in secondary schools
for Negroes in those states in which separate schools for

Negroes are required by law; (2) to determine if experience,

Frank Gardner Fuller, Guldance Services in the White
Public High Schools of North Carollina (unpublished doctorel
aissertafﬁon, George Washington University, Washington, D.

C., 1957).

7. s. Himes, Jr., and A. E. Manley, "Guidance in the
Negro Secondary Schools in the Southeastern Region," Journal
of Negro Education, XVII (Spring, 1948), 106-13. -

1
1
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though lim;ted or fragmentary, confirm or contradict the
judgmentvthat guidance 1s a valuable addition to the tbtal
services of secondary schools; and (3) to determine what
specific problems and difficulties loom largest in carrying
out effective programs of guidance and child development in
these schools.

The study clearly reveals that the teachers are large-
ly untrained in the philosophy, methods, and technliques of
guidance. Two-thirds of the teachers appear to have had no
training to equip them for coping with guldance and child
development. The concentration of untralned teachers is
sharpest in those faculty-size brackets where the largest
number of schools are found. Current guidance programs were
predominantly of the type that call for participation of all
teachers. That 1s, while two-thirds of the teachers have no
training, two-thirds of the schools have programs in which
all teachers must share. From such findings it would seem
that expansion, if any, of guldance services in the schools
in question would have made a limited contribution to the
success of the total school program. These data suggest that
increased emphasis on the teacher training in guldance 1s one
of the directlions that professional education in this regilon

should take.l

14, E. Manley and J. S. Himes, Jr., "Guidance: 4
Critical Problem in Negro Secondary Education," School Review,
, (April, 1948), 219-222.




60

In 1947-48 the Subcommittee on Guidance of the North
‘Central Association of Colleges and Secondary Schools made &
selffstudy survey of 2,177 weuber high schools of that asso-
ciation, and in 1949 the Subcommittee made a report of its
findings.

Each secondary school participating in the study rated
itself along a five-point scale on 15 items concerning the
role of guidance services, information about pupils, organi-
zation and administration of the program, counseling serv-
ices, the role of the teacher, community resources, and
placement and follow-up. The five-point scale included the
followlng gradations: inadequate, toward essential practices,
minimum or essential practice, toward optimum program, opti-
mum program.

The findings showed certailn general facts relative to
the guldance activities and practices in the schools. When
all 15 1tems were consldered together, 75 percent of the
schools had reached at least the minimum or essential prac-
tices; 39.5 percent of the schools were moving toward, or
had reached the optimum practice; at least 50 percent of the
schools rated themselves at the essential or aboYe essential
practice; and the least adequate guldance practice or acti-
vity was the staff study and development of pertinent local

principles and practices.l

1North Central Assoclation of Colleges and Secondary
Schools, Subcommittee on Guidance, "Report of the Self-Study
Survey of Guidance Practices in North Central Association
High Schools for the School Year 1947-1948," North Central
Associlation Quarterly, XXIII, (January, 1949), 276-303.
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Another study covering more than one state and not
the entire United States was conducted by Kinker and Fox.
The purpose of the study was: (1) to reveal present guid-
ance practices in administrative functions and structure,
the nature and scope of the guldance services available,
and the utilization of the existing facilities and (2) to
inquire into the professional preparation of persons who
carried on one or more of the aspects of the guldance pro-
grau in the school in the six state area.

Data were furnished by the person in each school pri-
marily directing the guidance program and by each staff mem-
ber devoting all or part of the day exclusively to guidance
activities.

The six states are Illinois, Indiana, Kentucky, Michi-
gan, Ohlo, and Wisconsin. Slightly over half the schools
had from 5-14 teachers; about three in ten schools, 20-49
teachers; and asbout one in ten schools, 50 or more teachers.
The study revealed a knowledge by admlnistrative personnel
of guidance philosophy and practices that are generally ap-
proved by the profession.

In slightly less than two-thirds of the schools, all
the instructional personnel were said to be concerned with
guldance functions.

Scholastic aptitude or intelligence tests were admin-
istered almost universally prior to high school entrance and

the practices tend to become even more frequent as the size
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of the school increased. One-half or more schools provided
pre-orientation programs.

Six out of ten schools attached a great deal of im-
portance to occupational information and to the same degree
made a rather comprehensive file of such materials avallable,
while current literature on the opportunities in universi-
tles, colleges, technical schools, trade schools, and busi-
ness colleges was avallable to a high degree in the schools
in all the enrollment classifications.

Almost one in five schools indicated that frequent
periodic counseling interviews with all puplls were scheduled
throughout their high-school careers.

Referral agenclies were used to & minor extent and only
six percent utilized data from follow-up studles.

Seventy percent of the schools having cumulative re-
cords began them at whatever polnt the pupil entered the
school.

In four out of ten cases the person in charge of guild-
ance was the prineipal.

2 The training of guldance personnel in the ares of
guidance was found to be low. Only two-thirds had had an
introductory course in guidance. Internship or experience
in guldance activities were not very prevalent. About 17

1
percent belong to a professional guldance organization.

11, R. Kinker and W. H. Fox, "A Study of High School
Guidance Services in a Six-State Area," Bulletin of the
School of Education, Indlana University, XXVL, (November,
1952), 1-108.
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Studies_bh a National Level

The foiloving two studles seem to have national im-
plications. |

The Cooperative Study of Secondary Schoql Standards
has had far-reaching effects in education throughout the en-
tire country. The main aims of the study were: (1) to de-
termine the characteristics of a good secondary school, (2)
to find practical means and methods to evaluate the effec-
tiveness of a school in terms of its objectives, (3) to de-
termine the means and processes by vhich a good school de-
velops into a better one, and (4) to devise ways by which
reglonal assocliations can stimulate and assist secondary
schools to continuous growth. Evaluative standards were de-
vised for six phases of the school program. Guidance was
one of these six phases for which evaluative standards were
set forth in the Evaluative Criteria.1 The Southern Asso-
clation of Secondary Schools and Colleges has adopted this
instrument for evaluating school programs in the area that
it serves. Georgla is one of the states 1n this area.

Jones and Miller conducted a study of national scope
for the purpose of securing reliable information regarding
various practices that were 1ln operation and of making this
information available to those engaged in the services.

They found siénificant trends in pupll personnel and

1Cooperative Study of Secondary School Standards.
Evaluative Criteria, Sectlon G., op. cit.
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guldance services, evidences of increased need for guidance

facilities, and the number and distribution of counselors.

.oy

Some significant trends as reported are:

1. Change in terminology from "vocational guidance"
to "pupll personnel services" to include all serv-
ices of all school personnel whose primary func-
tion 1s to render specialized services to pupils.

2. Growth in guidance in the elementary school.

3. Student personnel work in-higher education.

4, Guidance of adults

5. Counselee-centered approach

6. Team work

T. Advances in technlques used in the analysis of
the individual

8. Changes in organization pattern--guidance services
are now accepted as an integral part of the educa-
tional program centralized under a head or commit-
tee but decentralized in function.

9. Organization of professional associations con-
cerned with pupll personnel and guldance serfices.

10. State leadership.

Increased need for guldance facllities are evidenced

1. Increased enrollments in schools.

2. New subject offerings stimulated guldance progress.
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“,‘Ev:ldence showed that there 1s & need for more and

better qualified counselors. 1

Lsones and Miller, op. cit.



CHAPTER III

ANALYSIS OF DATA

Distribution of Schools p% Number, Size,
and Enrollmen

The data for this study were classifled according to
the size of the school, based on enrollment. Table 2 shows
the distribution by size of schools from which responses
were received. It also shows the number and percent of

pupils enrolled in those schools.

TABLE 2

DISTRIBUTION OF RESPONDENTS BY SIZE OF SCHOOL
AND NUMBER OF PUPILS ENROLLED

Number Percent Nuuber of Percent of
of of Puplls Pupils
Enrollment Class Schools Schools Enrolled Enrolled

1-99 c 9 7.38 640 1.46
100 - 199 B 36 29.50 5,274 12.03
200 - 499 A 55 45,08 17,898 40.83
5gg032d AA 22 18.03 20,022 45,67

Total 122 99.99 43,834 99.99

66
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The Clasé A schools, with an enrollment range from
200-499 pupils, represent the largest number of schools,
55--or 45.08 percént--and enroll 17,898 pupils, or 40.83
percent. There are 36 Class B schools, or 29.5 percent of
the total. In schools with enrollments of 100-199, there
are 5,274 pupils, or 12.03 percent. Twenty-two Class AA
schools, or 18.03 percent, have an enrollment range of 500
or more pupils. This group has the largest number of pupils
enrolled: 20,022 pupils, or 45.67 percent. There were only
9 schools, or 7.38 percent, reported in thé Class C group.
The enrollment range is 1-99 pupils. Thils group enrolls
640 pupils, or 1.46 percent of the total.

The overall range in enrollment was from 24 pupils in

a Class C school to 1822 pupils in a Class AA school.

Guldance Services

Table 3 indicates that the most common guidance serv-
ices that schools made available to students were provisions
for group guidance, but placement and follow-up and systematic
evaluation of the program were the least common services. Of
the 122 participating schools, individual inventory serv-
ices were reported in 75, or 61 percent, while 87 more schools
(71 percent) provided orientation programs to help new pupils
get acquainted with and adjust to the school and community.

Counseling services, the heart of the guldance program,
were reported by 88 schools, or 72 percent; moreover, provi-

sions for group guldance were avallable to students in 89



TABLE 3

FREQDENCY DISTRIBUTION OF GUIDANCE SERVICES PROVIDED IN
SCHOOLS BY SIZE OF ENROLLMENT

Size of Schools All
Gulidance Services 1-99 100-199 200-49 over 500 Schools
No. % No. % No. No. No.

Individual Inventory

Records . . . . . . .. 6 66.6 22 61.1 30 54.5 17  77.2 75 61.4
Orientation Program . . 5 55.5 25 69.4 37 67.2 20 90.9 87 71.3
Counseling Services . . 4 44.} 23 63.8 4o 76.3 19 86.3 88 72.1
Provision for Group

Guidance . . . . . . « 9 100.0 29 80.5 49 89.0 22 100.0 109 89.3
Occupational and Educa-

tional Information

Services . . . . . . . 4 i 4 23 63.8 37 67.2 22 100.0 86 70.4
Placement and Follow-up

of Graduates and Drop-

OUtS o + o « o o + « ¢« 1 11.1 4y 11.1 15 27.2 11  50.0 31 25.4
Services to the Staff in

Developling and Under-

standing of the Students 3 33.3 13 36.1 28 52.7 18 81.8 63.51.6
Systematlc Evaluation

Studies of the Results of

the Guidance Services . O L 11.1 14 25.4 11 50.0 29 23.7

89
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percent of the schools. infofmatiOnEI:Services ﬁefe pro¥
vided in 70 percent of the schools, but placement and fol-
low-up of graduates and drop-outs were services carried on
in only 25 percent. Approximately half of the schools recog-
nized the importance of the staff having an understanding

of the students, in that 63 schools provided some services
toward this end. In only 24 percent of the schools were
systematic efforts made to evaluate the results of the guid-

ance program.

Operational Plan of the Guldance Program

Table 4 presents the data relative to the operational
plan of the guldance program within the school. Thils repre-
sents a summary of single items or items ranked first on the
questionnaire by the respondents.

Incidental and informal contacts characterized the
type of guidance program in 12 percent (15) of the schools.
In a few, definite responsibllitles were assigned, whereas
20 percent used only the home room organization. A and B
schools reported this plan more often than classes AA and C.

In 28 percent, part-time teacher-counselors were in
charge of the guldance program. When all the schools were
considered together, thls plan was found to be in use more
than any of the others. Responslibility for the guldance pro-
gram was discharged by the principal in 11 percent of the
schools and by a committee of teachers in 10 percent. The

use of the guldance committee of teachers was wore common in



FREQUENCY WITH WHICH CERTAIN ORGANIZATION FOR GUIDANCE
OCCURS IN VARIOUS SIZED SCHOOLS

TABLE 4

Class of Schools
B A

Description of (o] AA Total
Guidance Program No. %  No. %  No. % No. No. %2
Incldental and in-

formal contacts . . . . 2 22.2 5 13.8 6 10.9 2 9.0 15 12.2
Definitely assigned

responsibility . . . . 0 1 2.7 5.4 0 ] 3.2
Core curriculum . . . . 0 0 0 0
Homeroom organization,

ON1Y =+ ¢ ¢ o « o o . 1 11.1 9 25.0 13 23.6 2 9.0 25 20.4
Part-time teacher-

counselors . . . . o« . 4 yy.y 11 30.5 16 29.0 3 13.6 34 27.8
A guldance commlittee

of teachers . . . . . . 0] 11.1 8 14.5 0] 12 9.8
Principal in charge . . 2 22.2 11.1 5 9.0 2 9.0 13 10.6
A professional guldance

worker in charge . . . 0 0] 4 7.2 13 59.0 17 13.9
Other, No Response . . . 0 2 5.5 0 0 2 1.7

0L
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the Class A schools (15 percent) than 1n‘the other classes.
Classes AA and C schools did not employ this plan at all.
Schools in Classes AA, A and B reported the principal to be
in charge in simllar though swall proportions. He was in
charge in 22 percent of the Class C schools.

In seventeen schools, or 14 percent, a professional
guldance worker was in charge of the guidance program. Fifty-
nine percent of the Class AA schools used this system, where-
as none of the B and C schools had a professional guldance

person in charge of the program.

Counseling Staff

Effective guldance through counseling requires a def-
inite, assigned time on the schedule for a qualified staff
person to discuss with the student his problems and plans.
Seventy-two percent of the schools tried to provide counsel-
ing services for the students. Table 5 reveals that 13
public high schools in the state, or 11 percent, employed at
least one full-time certified counselor. Twelve of these
schools were Class AA schools and the other was in Class A.
Part-time certified counselors staff 13 percent of the 122
reporting schools. Only two schools reported full-time, non-
certified counselors. They were reported in Class AA.

Non-certified, part-time counselors make up a large
part of the counseling staffs. Fifty-seven schools, or 47
percent, reported that non-certified, part-time counselors

make up thelr counseling staffs. Thls type of counseling



TYPE OF COUNSELING STAFF IN GEORGIA NEGRO HIGH SCHOOLS

TABLE 5

- Class of Schools ATY
Counseling Staff B A AA Schools
No. % No. % No. % No. % No. %

Certified Full-time

Counselors . « . « « « « o 0] 0 1 1.8 12 54.5 13 10.6
Certified Part-time

Counselors . . « « + « « = 0 1 2.7 10 18.1 5 22.7 16 13.1
Certified Counselor Serving

Two or More Schools . . . 0 0 ) 0 0]
Non-Certified Full-Time

Counselors . . . « « o« « o] o] 0] 2 9.0 2 1.6
Non-Certified Part-Time

Counselors . . . « « o« « o 4 444 318 50.0 30 S4.5 5 22.7 57 u46.7
Only Incidental Counseling

Provided by Those Not

Formally Responsible for

Counseling . . « . « « .« . 4 34,3 314 38.8 15 27.2 3 13.6 36 29.5
No Counsellng Services

Offered to Students . . . 0 (0] 1 1.8 (0] 1 .8

Other .

el
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staff is found in approximately half of all schools, the
smallest proportion being in the largest schools.

Thirty percent of the schools reported having only
incldental counseling provided by those not formally re-
sponsible for counseling. One, a Class A school, reported
offering no counseling services to students.

Table 6 indicates the number of counselors reported
by the 122 schools according to thelr certification status
and the time spent in counseling activities. It is inter-
esting to note that there are thirty-six certified counselors
and 43,834 pupils, according to Table 2. This indicates a
ratio of one counselor for each twelve hundred students.

Administrative Provisions for Program
Development and Operation

According to Table 7, admlnistrators in 39 percent of
the schools provide satisfactory physical facilities such as
office space and flling equipment. Only AA class schools
reported having adequate physical facllities in more than
50 percent of thelr schools.

In 79 percent, at least one periodical relating to
guldance is avallable. In contrast to this, less than one-
half of the adminlstrators are able to provide at least five
new books for staff use. Class AA schools make better pro-
visions than the other schools.

There were only 8 schools, or 7 percent, whose ad-
ministrators assigned counselors at a ratio of one counselor

to 500 to 600 students, but 74 percent of the respondents



TABLE 6

NUMBER OF COUNSELORS IN THE NEGRO SECONDARY SCHOOLS OF GEORGIA

Class of Schools A1l

. Type of C B A AA Schools

Counselor Number Number Number Number Number
Full-Time Certified

Counselor . « . « « « « « « O 0 1 15 16
Part-Time Certified

Counselor . « « « « « »« « «» O 1 13 6 20
Certifled Counselor Serving

Two or More Schools . . « . O 0 0 0 0
Non-Certified Full-Time

Counselor « . « « « « « « «» 0 0] 0 2 2
Non-Certified Part-Time

Counselor . . . . . -« « « . 5 34 75 10 124

1l



TABLE 7

ADMINISTRATIVE PROVISIONS FOR THE GUIDANCE PROGRAM

Size of Schools

Provision

1-99

200-499

Above 500

All
Schools

No.

No.

100-199
%

No.

No. B

No.

Physical provisions satis-
factory (office space,
filing equipment, etc.) .

At least five new books
relating to guldance are
provided for staff use .

At least one periodical
relating to guldance
accesslible for staff use

Full-Time counselor pro-
vided for each 500 to
600 students . . . . . .

Students permitted to seek
counseling at any time .

Adequate personnel 1s pro-
vided to carry out the
various phases of guld-
ance that are consistent
with pupil needs and
school philosophy . . . .

Plans are being made to
provide guldance services
in the near future . . .

11.1

22.2

7.7

11.1

66.6

22.2

66.6

12 33.3

5 13.8

26 T72.2

1 2.7

21 58.3

28 T77.7

22 40.0

23 41.8

43 78.1

y 7.2

43 78.1

g 16.3

34 61.8

12 54.5

13 59.0

20 90.9

20 90.0

5 22.7

7 31.8

47 38.5

43 35.2

96 78.6

90 73.7

16 13.1

75 61.4

Gl
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indicated that the schedule is designed so that students may
seek counseling at any time they way be in need of it. This
practice is found in more than two-thirds of each class of
schools except Class B.

Only 13 percent felt they had adequate personnel to
carry out the various phases of guidance that are consistent
wlth pupil needs and school philosophy; however, plans are
being made to lmprove guidance services in some instances
and to organize guidance programs in other instances. This
is evidenced by reports from 61 percent of the schools. |
Twenty-elght Class B schools, or 78 percent, are making these
plans, as contrasted to only 7 Class AA schools (32 percent).
A majority of the Class AA schools probably consider that

they already have planned programs of guldance.

Teacher Training in Guidance

The étudy revealed that there were so few certified
counselors that most of the responsibility for guldance was
carried by teachers. Thirty-one percent of the schools re-
ported that half of the teachers had one or more guidance
courses. Whlle thirty-six percent of the largest schools re-
ported such training, the responses ranged down to twenty-

two percent 1n the smallest schools.

Teacher Participation in the Program

Table 8 shows that efforts were made to help teachers
improve their competence as guldance workers. At least one

staff meeting a year was devoted to guldance and the teach-



TABLE 8

TEACHER PARTICIPATION IN THE GUIDANCE PROGRAM

Class of Schools A1l
Area of C B A AA Schools

Particilpation No. % No. % No. % No. -4 No. %
Staff meeting devoted to

teacher's part . . . . . . . 6 66.6 26 T7T2.2 47 85.4 22 100.0 101 82.7
Teachers make rating scales,

observatlons, anecdotal

records . . ¢« 4+ o o o . o o W4 B4} 20 55.5 44 50.0 19 86.3 87 71.3
Teachers make case studies . 4 44,4 10 27.7 24 43.6 7 31.8 45 36.8
Teachers assist in "Career

Days", etéee ¢ ¢« ¢« « ¢« « « . T TT7.T 24 66.6 44 80.0 20 90.9 95 77.8
Teachers confer about pupils 8 88.8 36 100.0 52 94.5 22 100.0 118 96.7
Teachers are provided with

test results, interpreta-

tions, etc. about pupils . . 6 66.6 26 T72.2 45 81.8 19 86.3 96 78.6
Staff provided with results

of community & occupational

surveys, etc. Local surveys 5 55.5 12 33.3 22 40.0 11 50.0 50 40.9

General data . 2 22.2 10 27.7 22 40.0 12 54.5 46 37.7

Continuing program by staff

& counselors to revise and

improve guidance . . . . . . 6 66.6 25 69.4 41 7T4.5 19 86.3 91 T74.5
Permanent committee or plan

to carry forward such study. 2 22.2 12 33.3 23 41.8 10 45.4 47 38.5

LL



TABLE 8 (continued)

Class of Schools AT
Aresa of C B A AA Schools
Participation No. % No. % No. Z  No. % No. %
Homeroom teachers have suffi-
clent time for performing
guldance functions . . . . . 5 55.5 20 55.5 35 63.6 16 T72.7 76 62.2

8l
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ers' part in the guldance program. One hundred and one
schools, or 83 percent, reported this practice. All of the
Cl&ss AA schools and 85 percent of the Class A schools used
this means of assisting teachers to lmprove in the discharge
of thelr guidance responsibilities. So, too, did 72 percent
of the Class B and 67 percent of the Class C schools.

Moreover, the principals reported that teachers are
encouraged to make rating scales, observations, and anecdotal
records in 71 percent of the schools. There is greater en-
couragement in Classes AA and A schools, as 1s noted by the
fact that 86 percent Class AA schools and 80 percent Class A
schools used this practice while only 56 percent of the Class
B schools and 44 percent of the Class C schools followed this
pattern.

Making case studies was less frequent than many other ..
practices. Only 37.percent of the schools reported the use

of case studies. However, teachers assisted through other

" n t

means: the conducting of "career days," "college days," and
similar programs in 78 percent of the institutions. In a
class-by-class breakdown, one can note that agaln the Class
AA schools lead with 91 percent, followed by Class A schools
with 80 percent, and Class C schools with 78 percent. The
schools using such techniques the least were those in Class
B, with 67 percent.

Table 8 also shows that teachers conferred with prin-
cipals and counselors about pupils who were thought to be iIn

need of special attention; most schools (97 percent) follow
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this procedure. Classes AA and B reported a 100 percent use
of thls practice, whereas Classes A and C reported 95 percent
and 89 percent, respectively.

Teachers are provided with test results, interpreta-
tions, and other information about pupils in 79 percent of
the schools so that they may better understand and help pu-
pils. They are also provided with the results of community
and occupational surveys and other pertinent occupational
data--both local surveys and data of s general nature. Forty-
one percent of the schools provide the results of local sur-
veys while 38 percent provide the staff with information of
a more genersal nature.

In 75 percent of the schools there was a continuous
program on the part of the counselors and staff to revise
and lmprove the guidance offerings. Thirty-nine percent of
the schools accomplished this purpose through a permanent
committee.

Teachers play a definite part in the guidance program;
however, less than two-thirds of all the schools allow suffi-
cient time for home room teachers to perform thelr guldance
duties. Administrators in 73 percent of the Class AA schools
allow at least one free period per week for individual coun-
seling, 64 percent of the Class A schools make this provision,
and 56 percent of both the Class B and Class C schools make

similar provisions.



81
Testing Program

In Table 9 1t 1is revealed that two of the eight guid-
ance practices relating to testing were carried on by 70
percent or more of the schools represented in this study.
Achlevement tests were used more frequently than any other,
in 80 percent of the total group. Moreover, 75 percent of
the respondents replied that there is a systematic and
planned program of testing. At least one group intelligence
test 1s administered to each pupil in 61 percent of the re-
porting schools. Seventy-three percent of the Class 4A, 60
percent of the Class A, and 56 percent of the two smaller
groups of schools made use of this practice. Individual in-
telligence tests were glven wherever a need was indicated in
one-fourth of the schools.

The principals reported that a test of reading ability
was administered to all puplls in 68 percent of the schools
studied (78, 69, and 56 percent of Class C, A, and B respec-
tively.) On the other hand, only 33 percent of the schools
reported that a test of vocational interest was given to each
puplil. Moreover, only 19 percent tested special aptitudes;
and tests of personality, mental health, or adjustument were
administered to pupils in 11 percent of the schools. In each
case, they were aduministered to individual pupils only as

needed.



TABLE 9

TESTS IN THE GUIDANCE PROGRAM

Class of Schools ATT
Type of Test AA Schools
% No. % No. % No. [ No.

Systematic & planned program 6 66.6 24 66.6 40 T72.7 19 86.3 89 72.9
At least one group intelli-

gence test administered to

each pupil . . . . . . . . 55.5 20 55.5 33 60.0 16 T72.7 T4 60.6
Individual intelligence

test used . . . . . . .-, 22.2 8 22.2 13 23.6 7 31.8 30 24.5
Achlievement tests are used 66.6 29 80.5 43 T78.1 20 90.9 98 80.3
Test of reading ability ad-

ministered to each pupil . 77.7 20 55.5 38 69.0 18 81.8 83 68.0
Test of vocatlional interest

USEA . ¢ o« 4 o o o o o o 4y.4 10 27.7 20 36.3 6 27.2 4o 32.7
Speclal aptitude test

avallable . . « ¢« « « o« -« 5 13.8 8 14.5 10 45.4 23 18.8
Test of personality, mental

health, or adjustment ad-

minlistered to each pupil.

Only as needed . . . « . . 11.1 5 13.8 4 7.2 3 13.6 13 10.6

8



TABLE 10
FREQUENCY OF GROUP GUIDANCE PRACTICES

Class of Schools A1l
Group Guldance C B A AA Schools
Practice No. % No. % No. % No. 4 No. [4

An orientation program for
incoming pupils is a part
of the guidance program . . . 5 55.5 16 44.4 38 69.0 19 86.3 78 63.9

The school maintains group
guidance activities . . . . . 7 77.7 29 80.5 44 80.0 19 86.3 99 81.1

Pupils are wmade aware of
guldance services avallable
through at least one of the
following medias: Dbulletin
board, teachers' announce-
ments, home room announce-

ments, handbook, assembly
programs, etec. . . . . . . . T T7.7 31 86.1 49 89.0 22 100.0 109 89.3

Pupils are encouraged to

participate in co-curricular

activities as a measure of

social and personal guidance. 9 100.0 34 94.4 51 92.7 21 95.4 115 94.2

€8
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Group Guidance

Table 10 presents information fegarding céftain’guid-
ance practices that are believed by many specilalists £o con-
tribute to the total program of guidance.

Over 60 percent of the schools reporting had orienta-
tion as part of their guidance program for incoming pupils.
This indicates that these schools provide some group guid-
ance activities. Eighty-one percent of the schools studied
reported that they provided group guidance activities. Home
room guidance 1s reported by U3 percent of the schools,
whereas 5 percent reported having guidance classes.

Various media such as bulletin boards, teacher announce-
ments, student handbooks, and assembly programs were used to
publicize guidance services to the puplls. All Class AA
schools reported these practices, while they were noted in
86 percent of Class A and 89 percent of the Class B schools.
Seventy-elght percent of the Class C schools reported the
use of these medla to inform pupils about the available
guldance services of the school. Pupils were encouraged to
participate in co-curricular activities according to 94 per-
cent of the respondents.

Training, Experience, and Certification
of Counselors

0f the seven guldance practices relating to the train-
ing, experience, and certification of counselors, Table 11
shows there are only two that have received affirmative

responses from 75 percent or more of the 122 high schools



TABLE 11
FREQUENCY OF TRAINING, EXPERIENCE, AND CERTIFICATION OF GUIDANCE PERSONNEL

Size of Schools

B

A

AA

All
Schools

Training, Experience
and Certification

No.

%

No.

%

No.

%

No.

%

Counselors had at least 1
course 1in test and measure-
ments « « ¢« ¢ ¢ ¢ ¢ ¢ o o

Director had c¢linical traln-
ing in a guidance or psy-
chological clinie . . . . .

All counselors had at least
one general course in
guldance . . . . . .+ o .

Counselors have previous ex-
perience as teachers or
counselors . . .« o o s o

Counselors have experience 1n
other types of work . . . .

Director holds membership in
one or more professional
organization . . . . . . .

The guldance director, prin-
cipal, or other counselors
possess state certification
In guidance . . . . . . . .

5 55.5

6 66.6

T 177

5 55.5

25 69.4

22

28

19.4

61.1

777

25.0

16.6

42

12

34

o

26

13

76.3

21.8

61.8

76.3

yr.2

23.6

16.3

22

19

22

19

15

14

100.0

4o.9

86.3

100.0

56.3

68.1

63.6

95

33

81

99

59

35

23

77.8

27.0

66.3

81.1

48.3

28.6

18.8

S8
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reporting. That counselors have had at least one course 1h
tests and measurements was indicated by 78 percent of the
schools, while only 27 percent reported that guidance workers
had had clinical training. Counselors have had at least one
general course in guidance in two-thirds of the institutions.
The picture is brighter, however, with 81 percent reporting
that these counselors have had previous teaching experience;
but, only 48 reported that counselors have had experience in
other types of work.

Some professional participation 1s carried on by a
few of the counselors, but not enough; only 29 percent of
the counselors belong to a professional guldance organiza-"
tion. The Class AA schools reported 68 percent, but the
other classes of schools report less than 25 percent for each
class.

Counselors in 19 percent of the schools were certi-

fied by the State of Georgia.

Activities of Counselors

Counseling has frequently been called the heart of
the guidance program. It is through counseling that the in-
dividual recelves the greatest personal attention for his
individual problems.

Table 12 reveals that in 27 percent of the schools
counselors developed test profiles and summaries to help
counselees in setting up appropriate educational and voca-

tional plans for themselves. Sixty-one percent of the schools



TABLE 12

ACTIVITIES OF COUNSELORS

Class of Schools All
Activity C A AA Schools
No. %  No. % No. %  No. %  No.

Counselors develop test pro-

files, summaries, etc. . . . 2 22.2 7 19.4 16 29.0 8 36.3 33 27.0
Qualified person admlnisters

i1ndividual tests of intel-

ligence . . .« . ¢« « + &+ o . 1 11.1 10 27.7 15 27.2 8 36.3 34 27.8
Constantly carry on research 6 66.6 19 52.7 33 60.0 17 T7.2 75 61.4
Prepare case studlies, conduct

case conferences . . . . . . 1 11.1 2 5.5 8 14.5 8 36.3 19 15.5
Counselors regularly consult

with other staff members . . 5 55.5 22 6l1l.1 36 65.4 19 86.3 82 67.2
Counselors review with each

counselee his progress

Once a semester . . . . . 2 2.2 7 12.4 19 34.5 3 13.6 31 25.%4
Once a year « . « « « + 2 2.2 16 44,4 21 38.1 15 68.1 54 4h.2

Guldance director recognizes

counseling as first respon-

sibllity . . ¢« ¢ . « ¢ .+ . . hy .y 8 22.2 20 36.3 14 63.6 46 37.7
Keep records of gll counsel-

ing interviews . . . . . . . 5 55.5 11 30.5 22 40.0 15 68.1 53 43.4
Collect information about

counselees . . . . .+ + . o . 6 66.6 19 52.7 39 70.9 19 86.3 83 68.0

.8



TABLE 12 (continued)

Class of Schools All
Activity C B A AA Schools
No. % No. % No. % No. % No. %

Students voluntarily seek

assistance of counselors . . 6 66.6 21 58.3 37 67.2 22 100.0 86 T70.4
Free from punitive activities 3 33.3 9 25.0 23 41.8 16 T2.7 51 41.8
Interviews conducted in

privaecy . . . . . . . . . . T TT.-7 3% 94.4 47 85.4 21 95.4 109 89.3
Voec. & personal counseling

conducted by those with

training & experience in

this type of work . . . . . 4 44,4 19 52.7 30 54.5 16 7T2.7 69 56.5

88
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reported carryling on research studies to make the guldance
programs more effeéfivé,lﬁut,;in only 16 percent‘of the
schools do counselors prepare case studies and conduct case
conferences with other counselors or staff mewbers. They do,
however, consult with other staff mewbers concerning general
problems and problems of individual students to a greater de-
gree. This is evidenced by the fact that 67 percent of the
schools reported the use of this practice. Class AA schools
do more of this than the smaller schools. This practice was
found in 86 percent of the Class AA schools, while less than
60 percent of the other schools reported.

Perlodic counseling of all puplls at least once a year
vas reported by 44 percent of the schools. Twenty-flve per-
cent reported using this practice once each semester.

In only 38 percent of the schools was it reported
that counseling 1s regarded as the primary responsibllity of
counselors to the extent that they spend more than half the
time allotted to guldance work.

Keeping records of all counseling interviews was re-
ported by 43 percent of the schools. Although the general
percentage 1s quite low, over two-thirds of the Class AA
schools reported the use of this practice. It may be noted
also that 55 percent of the Class C schools reported the use
of this practice, while it was reported in 40 percent and 31
percent of Class A and Class B schools, respectively.

The practice of using "outside" sources of information



90

concerning pupils was reported in 83 schools, or 68 percent.
Seventy percent of the schools reported that students volun-
tarily seek counseling help. Only 42 percent reported that
counselors are free from disciplinary duties. The princi-
pals indlcated that private counseling interviews are held
by 89 percent of the schools.

Vocational and personal counseling are delegated in
57 percent of the schools to meuwbers of the staff who have
had experience and training in this type of work.

In every instance the Class AA schools reported a
higher frequency of occurrence of each practice than the

other groups of schools.

School Records and Thelr Use

Meny guidance specialists believe that it 1s desira-
ble to understand the individuval for whom they are providing
assistance. They further agree that basic to such under-.
standing is knowledge about the individual. ‘

Table 13 shows some practices regarding the securing,
recording, and using of data relating to pupils.

Fifty-five percent of the schools reporting, indicated
that records were made when teachers referred pupils to coun-
selors for special help. In 63 schools or 52 percent, teach-
ers and counselors held conferences with parents. They re-
corded information about puplls obtained in these conferences.

Sixty-six percent reported that thelr records showed

that the counseling situation 1s of such a nature that the



TABLE 13
FREQUENCY WITH WHICH CERTAIN RECORDS ARE MADE AND USED

Class of Schools All
Use of Records B A AA Schools
No. % No. % No. % No. % No. %

Records indicate that teach-

ers refer puplls to counse-

101.8 L ] * L ] . L] . o . - . o . 4 uu.u 12 33.3 32 58.1 19 86.3 67 54.9
Records include reports of

conferences of teachers &

counselors with parents . . 6 66.6 9 25.0 32 58.1 16 T72.7 63 51.6
Records give evidence of good

rapport in counseling situa-

2 v (3 o N 5 55.5 21 58.3 37 67.2 18 81.8 81 66.3
Records indicate that most

counselees have been fol-

lowed-up .+ « « o « o < o o o 4y x4 14 38.8 20 36.3 10 45.4 48 39.3
Personal datas blanks used

for all pupils . . . . . . . L 443 22 61.1 29 52.7 16 T2.7 71 58.1
Records of individual 1inter-

views are used and filed . . 3 33.3 11 30.5 23 41.8 16 T2.7 53 U43.4
Records of interviews with

parents, etec. are made &

flled . . . ¢ ¢ ¢ ¢ ¢ ¢ o 3 33.3 7 19.4 22 40.0 15 68.1 47 38.5
There are records of howme vi- A

sits by teachers & counselors 5 55.5 16 44.4 29 52.7 11 50.0 61 50.0

16



TABLE 13 (continued)

Class of Schools All
Use of Records [¢] A AA Schools
No. % No. % No. % No. % No.

Records kept of conferences

between counselors & teach. . 3 33.3 7 19.4 18 32.7 12 54.5 40 32.7
Files contaln a continuous S

record of each pupil . . . . 6 66.6 25 69.4 36 65.4 1% 63.6 81 66.3
Soclometric records are

available . . . ¢ ¢ o o 1 11.1 6 16.6 9 16.3 9.0 18 14.7
Autobiography for each pupill 1 11.1 5.5 8 14.s5 27.2 17 13.9
Records of physical examlna-

tions are available . . . . 7 T7.7 15 4#1.6 27 49.0 7 31.8 56 45.9
Individual inventory records :

available . . .« ¢« « o ¢ o 3 33.3 22 61.1 33 60.0 13 59.0 71 58.1
Informatlion is kept up-to-

date . . . . . . . . . e . . 6 66.6 28 T7.7T 47 - 8.4 18 81.8 99 8i.1
Teachers use puplil inventories 7 77.7 24 66.6 37 67.2 13 59.0 81 66.3

eb
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counselee talks freely about his problem. The practice of
following up each counselee after the original session of
counseling was indicated by 39 percent of the schools.

When gathering information about pupils for the guid-
ance program, the personal data blank was used in 58 percent
of the 122 schools. Information was also obtained from pu-
pils by personal interviews in 43 percent of the reporting
schools. In attempting to obtain information about pupils,
counselors had interviews with parents, other members of the
pupils' families, and interested friends of the pupils. Re-
cords of these interviews were kept by more than one-third of
the schools. The percentage of Class AA schools reporting
the use of this procedure was much higher than the other
three classes. Records are kept on home visits by 50 percent
of the schools. Thirty-three percent reported records of
conferences between counselors and teachers concerning a pu-
pll are kept. Continuous records are mailntained on pupils
from the time of school entrance in the first grade by 66
percent of the schools.

Sociometric studies are sometimes suggested as help-
ful in obtaining information about students, but these were
seldom used in the reporting schools. There were only 15
percent using sociometric records. The autoblographies were
used a little less often than soclometric records.

Data concerning physical condition and general health

were utilized in some schools. Counselors in 46 percent of
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the schools had access to records of periodic physical ex-

aminations.

Information Contained in Cumulative Records

According to Table 14, all principals or counselors
in Class AA, B, and C. schools stated that the cumulative
records of a student contained his name, sex, place, and
date of birth. Eighty-seven percent of the Class A schools
reported having thils information in their records.

Eighty-seven percent of all schools stated that the
race, nationality, and birthplace of parents were recorded;
but, only 49 percent recorded the educational levels of
parents. Fifty-two percent of the principals reported that
information about siblings was made a part of cumulative
records. Other types of information were reported by less
than 50 percent of the schools.

According to Table 15, the achlevement of pupils was
recorded in cumulative records in 87 percent of the schools,
while the educatlonal plans of pupils were listed in the re-
cords in 60 percent of the schools. Other records that were
kept in cumulative records in a significant number of schools
were records of vocational plans of pupils co-curricular ac-
tivities. School attendance was recorded in 84 percent of

the schools.

Placement Services

An examination of Table 16 reveals that a relatively

small number of schools maintalned a placement service.



TABLE 14

IDENTIFICATION AND BACKGROUND INFORMATION IN CUMULATIVE RECORDS

Class of Schools All
Type of Information C B A AA Schools
No.. % _ No. % No. % No. % No. %

a. Name . . .« « . « « ¢« « « « 9100.0 36 100.0 49 89.0 22 100.0 113 92.6
b. Sex . . . 9 100.0 36 100.0 47 85.4 22 100.0 111 90.9
c. Place & date of birth . 9 100.0 36 100.0 48 87.2 22 100.0 112 91.8
d. Parents' names, occupation,

marital status, etec. . . . 9 100.0 32 88.8 46 83.6 22 100.0 109 89.3
e. Addresses, etc. of parents 9 100.0 32 88.8 49 89.0 22 100.0 113 92.6
f. Race, natlonal origin of

parents . . . . . 9 100.0 32 88.8 46 83.6 19 86.3 106 86.8
g. Citilzenshilp status of

parents . . . . « « « 9100.0 27 75.0 40 <72.7 18 81.8 94 7.0
h. Ed. achievement of parents 6 66.6 16 44.4 26 47.2 12 54.5 60 9.1
1. Names and ages of siblings 3 32 .3 20 55.5 28 50.9 13 59.0 64 52.4
j. Size of home . . . . . . . &4 15 41.6 15 27.2 5 22.7 39 9.9
k. Economic status of family 5 18 50.0 23 41.8 10 45.4 56 4i5.9
1. PFacillities for home study 3 33 3 10 27.7 14 25.4 5 22.7 32 26.2
m. Attitude of home toward

sechool . . ¢« « + « ¢« ¢« » « 3 33.3 11 30.5 15 27.2 5 22.7 34 27.8
n. Plans of parents for :

pupils future . . . . 2 22.2 7 19.4 18 32.7 5 22.7 32 26.2
o. Health status of family

members . . . . . . . . . 6 66.6 11 30.5 24 43.6 8 36.3 49 40.1
p.- Marked talents or accom-~

plishments of famlly mem-

bers of near relatives . . 4 44.4. 19.4 15 27.2 4 18.1 30 24.5
qd. Neighborhood condition;

assoclates . . . 3 33.3 19.4 13 23.6 3 13.6 26 21.3
r. Mental health and personal

adjustment . . . . 5 55.5 14 38.8 21 38.1 5 22.7 45 36.8
s. Neurotic and psychotic

symptoms . . . « « . . . . 2 22.2 9 25.0 13 23.6 3 13.6 27 22.1

S6



FREQUENCY OF OCCURRENCE OF

TABLE 15
CERTAIN TYPES OF INFORMATION IN CUMULATIVE RECORDS

Claess of Schools

Type of Information C B A AA Schools
No. %  No. %  No. No.

School achievement . . 8 88.8 31 86.1 47 20 86.8
Educational plans . b yy. 4 24 66.6 30 15 59.8
Vocational plans . 4 x4 20 s55.5 31 14 56.5
Co~-curricular act 6 66.6 27 T75.0 37 19 72.9
Work experience . . 4 444 18 50.0 22 13 46.7
Offlices held . . . 4 4.4 20 55.5 30 16 57.3
Community and church

activities . . 5 55.5 17 47.2 25 16 51.6
Leisure activities and

hObbies . . . . . . . 5 55'5 21 58.3 26 18 57 3
Health status . 8 88.8 31 86.1 40 17 78.6
Follow-up inquiries . L 4.4 16 44,4 2] 7 g9.3
Unusual abilities 6 66.6 22 61.1 26 11 3.2
Performances on standardized

tests . . 7 T77.7 27 75.0 40 20 77.0
Counseling interviews 4 iy 13 36.1 22 7 37.7
Attendance at school;

tardiness . . . . 6 66.6 31 86.1 43 22 100.0 102 83.6
Space for 1nterpretation and

remarks . e e e e e e . 7 77.7 30 83.3 41 19 79.5

96



97

Follov-up Services

Professional literature in the field of guldance
services places considerable stress upon follow-up services
as an important aSpeCt of a guidance program. Despite this
emphasis, few repllies were in the affirmative to the question
concerning follow-up services. Table 17 reveals that only
28 percent of the schools conducted a follow-up study at

least once every flve years.

Informational Services

Forty-seven percent of the 122 schools reported hav-
ing adequate occupational reference material, as revealed
in Table 18. Educational lectures by college and other
school representatives were provided in 68 percent of the
schools and the use of vocatlional lectures and field trips
was reported by seventy-éight percent of the schools.

Studies Made by the Faculty and Students for
Planning and Improving Guldance Services

Tables 19, 20, 21, and 22 present analyses of date
for each class of school concerning the extent to which stu-
dent and facultlies studied their guldance programs in efforts
to improve them. Some studies were made by the faculty only,
some were made by the students, and some were made by both
the faculty and the students,

Table 19 indicates that the faculties of & small num-

ber of Class C schools studied 12 aspects of the guldance



TABLE 16
PLACEMENT SERVICE

Class of Schools AT

Guldance Practice cC__ B A AA Schools
No. % No. % No. % No. % No.

-

The school malntains a

placement service . . . . . . O 0 9 16.3 3 13.6 12 9.8
TABLE 17
FOLLOW-UP OF STUDENTS
Class of Schools All
Guidance Practlce C B A AA Schools

86

No. % No. % No. % No. % No. %

The school pursues a follow-
up study of students who have
left school at least once
every five years . . . « . » . 5 55.5 9 25.0 13 23.6 7 31.8 34 =27.8




TABLE 18
PROVISIONS FOR OCCUPATIONAL AND EDUCATIONAL INFORMATION

Class of Schools : All
Provision Cc B A AA Schools
No. % No. % No. % No. % No.

Adequate reference tools

for the use of counselors ‘

and counselees . . . . . . . . 4 44,0 15 42.0 22 40.0 16 T2.7 57 u46.7
Educational lectures by

college and other schoo

representatives . . .. . . . 6 67.0 21 58.0 37 67.0 19 86.3 83 68.0
Vocational lectures by out-

side speakers, field trips,

and work experiences . . . . . 7 78.0 27 75.0 41 75.0 20 90.9 95 77.8

€6



'KINDS OF STUDIES MADE BY FACULTY AND STUDENTS FOR
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TABLE 19

PLANNING AND IMPROVING GUIDANCE

SERVICES IN CLASS C SCHOOLS

Aspects of Program Facult Students Both
No. No. No.
1. Reasons for student-fail-
ure to adjust . . . . . . . Ly 0 2 22
2. Marks, promotlon, awards,
BECe + ¢ v 4 e e e e . e 1 11 0 78
. Relationships of abilities 2 22 0 by
. Reading problems of stu-
dents . . . .« . ¢ .. 3 33 0 4 44
5. Disciplinary policles . . 2 22 0 L 4y
6. Attitudes of graduates . . O 0 0
T. Prob. of soc. adjustment . 3 33 0 Loy
8. Needs and programs for
gifted . . . . . . . .. 3 33 0 1 1
9. Needs and programs for
slow learning pupils . . . 4 44 0 L 44
10. Availability of work exp. O 0 L 4y
11. Relationships of work ex-
perience with school suc-
CE8S « o 4 4 « o o s o ¢+ 1 11 1 11 2 22
12. Development of wholesome
boy-girl relationship . . 3 33 1 11 2 22
13. Community faclilitles . . . O 0 0
14. Effectiveness of counsel-
ing services . . . . . . . 2 22 0 3 33
15. Follow-up of drop-outs . . O 0 1 11
16. Other aspects . . . . . .
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TABLE 2

KINDS OF STUDIES MADE BY FACULTY AND STUDENTS FOR

0

PLANNING AND IMPROVING GUIDANCE
SERVICES IN CLASS B SCHOOLS

——

Students

Aspects of Program Facult Both
No. % No. % No. %
1. Reasons for student-fail-
ure to adjust . . . . . . 17 47 0 11 30
2. Marks, promotlon, awards,
etc [} . . . . . . . . [] . 14 39 1 3 17 47
3. Relationships of abilities 14 39 0 11 30
. Reading problems of stu-
dents . « « + « 4+ .. .. 20 56 0 12 33
5. Disciplinary policies . . 11 30 0 14 39
6. Attitudes of graduates . 6 16 1 3 5 14
7. Prob. of soc. adjustment 9 25 1 3 13 36
8. Needs and programs for
gifted . . . ... ... 15 42 0 5 14
9. Needs and programs for slow
learning pupils . . . . . 18 50 1 3 6 16
10. Avallability of work exp. 7 19 0 2 5
11. Relatlionships of work ex-
perience with school suc-
0638 e o @ & o o & o+ & o 5 14 0 6 16
12. Development of wholesome
boy-girl relationship . . 22 1 3 16 44
13. Community facilities . . 7 19 0 3 8
14. Effectiveness of counseling
services . . . ¢ o o 29 0 19
15. Follow-up of drop-outs . 9 25 0 16
16. Other aspects . . . « .+ .
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TABLE 21

KINDS OF STUDIES MADE BY FACULTY AND STUDENTS FOR
PLANNING AND IMPROVING GUIDANCE
SERVICES IN CLASS A SCHOOLS

Aspects of Program Facult Students Both
No. 4%' No. No.

1. Reasons for student-fail-
ure to adjust . . . . . . 27 49 1 2 14 25

2. Marks, promotion, awards,
-, I Y 2 b4 21 38
. Relationships of abilities 16 29 1 2 13 24

. Reading problems of stu-
dents + « ¢« . ¢« e ... 28 50 1 2 14 25
5. Disciplinary policies . . 15 27 2 ) 27 49
6. Attitudes of graduates . 8 14 2 4 9 16
7. Prob. of soc. adjustment 12 22 0 24 L4y

8. Needs and programs for
gifted .+ ¢ « ¢« o« ¢« . . . 24 44 0 7 13
9. Needs and programs for

slow learning pupils . . 30 54 0 11 20
10. Availability of work exp. 10 18 1 2 10 18

11. Relationships of work ex-

perience with school suc-
CESS 4 « 4 o e o 4 o o 14 0 11 20

12. Development of wholesome
boy-girl relationship . . 9 16 1 2 29 53
13. Community facilities . . 9 16 2 y - 8 14
14. Effectiveness of counseling |
Services . . « ¢ o o . . 13 24 1 2 11 20
15. Follow-up of drop-outs . 20 36 0 6 11

16. Other aspects . . . . . .
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TABLE 22

KINDS OF STUDIES MADE BY FACULTY AND STUDENTS FOR

PLANNING AND IMPROVING GUIDANCE

SERVICES IN CLASS AA SCHOOLS

Aspects of Program Facult Students Both
No. No. % No. %
1. Reasons for student-fail-
ure to adjust . . . . . . .9 U1 0 7 32
2. Marks, promotion, awards,
etce ¢ v e e h e e e e W T 32 0 12 55
. Relationships of abilities 10 45 0 4 18
4. Reading problems of stu-
dents L] . L] . L] L] * . L L] 013 59 0 ll' 18
5. Disciplinary policies . . . 3 14 0 11 50
6. Attitudes of graduates . .1 5 1 5 6 271
T. Prob. of soc. adjustment . 5 23 0 10 45
8. Needs and programs for
gifted . . . . . . ... 11 50 0 1 5
9. Needs and programs for slow
learning pupils . . . . . . 9 41 0 6 27
10. Availability of work exp. . 3 14 0 6 27
11. Relationships of work ex-
perience with school suc- , -
CESS ¢ ¢ 4 4 e o e e e« 1 5 1 5 7 32
12. Development of wholesome
boy-girl relationship . . . 0 1 5 15 68
13. Community facilities . . . 8 36 0 2 9
14. Effectiveness of counseling
Services . . ¢ ¢« ¢ o o . o 5 23 0 8 36
15. Follow-up of drop-outs . . 7 32 0 5 23
16. Other aspeets . + . . . . .
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program. There were three other aspects mentioned in the
instrument but no studies were made of them by the faculties.

Only two phases of the guidance programs were studied
by students but thirteen of the items listed were studied in
various schools by both faculty and students. As revealed
in.Table 19, both groups in 78 percent of the Class C schools
were concerned about lwproving warks, promotion policies,
and making awards.

In more than 50 percent of the Class B schools, ad-
ministrators reported that school faculties had made studies
in each of the 15 areas of the guldance program listed. Five
areas were studled by students alone but all 15 of the areas
were studled by teachers and students in forty-seven percent
of the Class B schools.

According to Table 21, 54 percent of the Class A
schools reported that faculties had studied some phases of
the program, covering the entire areas listed. Four percent
reported that students had conducted studles in approximately
one-fourth of the areas. Fifty-three percent of the schools
reported that studies by both the faculties and the students
had been made on the item of "wholesome boy-girl relation-
ship." All other items were studied, but, by a lesser number
of schools facultlies and student bodies.

From Table 22 1t is indicated that reading problems
were studied by wmore school facultles in the Class AA schools
than any other item. Half of the schools reported that facul-
ties studied the "needs and programs for gifted students."
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The "development of wholesome boy-girl relationship", was
not studied by the facultles alone.

Table 23 presents a summary of facultj and student
studies as reported by the 122 schools. Reading problems
were studied more than any other with fifty-two percent of
all schools engaging in this activity. Fifty-one percent
of the schools carried on studies that included the partici-
pation of students.

Guldance Needs Most Essential in the Improvement
of Guidance ActivIties

At the close of the questionnaire, space was provided
for respondents to 1list those things which they felt to be
most essential in improving their own guidance activities.
The results of these free couments are reported in Table 24.
Some respondents did not complete this part of the question-
naire.

Most frequently mentloned by the 122 respondents was
the need for additional personnel, of which there were 89
statements of needs. Next in order of frequency were needs
related to physical facilitles with a total of 42. Adequate
space for counseling seemed to be of greatest 1mportaﬁce of
the needs related to physilcal facilities, whereas, needs for
materials and equipment were also stated.

0f the 27 responses related to the teaching staff, 8
mentioned the need for in-service training of teachers in

guidance, while 3 stated a need for growth in understanding
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TABLE 23

KINDS OF STUDIES MADE BY FACULTY AND STUDENTS FOR
PLANNING AND IMPROVING GUIDANCE SERVICES

Aspects of Program Facult Students _ Both
No. No. No. %
1. Reasons for student-fail-
ure to adjust . . . . . . 57 48 1 .8 34 28
2. Marks, promotion, awards, ;
etc L) . L] L] L] L] L] . . . L ] 4’0 38 3 2 57 48
3. Relationships of abilities 42 34 1 .8 32 26
4. Reading problems of stu-
dents « . + ¢« + . . . . . B4 52 1 .8 34 28
5. Disciplinary policies . . 31 25 2 1 56 46
6. Attitudes of graduates . 15 12 4y 3 20 16
. Prob. of soc. adjustment 29 24 1 .8 55 45
. Needs and programs for _
gifted . . . .« . . . . . 53 .43 0 14 11
9. Needs and programs for slow
learning pupils . . . . . 61 50 1 8 21 22
10. Avallability of work exp. 20 16 1 .8 22 18
11. Relationships of work ex-
perience with school suc-
CESS + ¢ 4 4 . « s ¢ . . 15 12 2 1 26 21
12. Development of wholesome
boy-girl relationshlp . . 20 16 4 3 62 51
13. Community facilities . . 24 20 2 1 13 10
14. Effectiveness of counseling
services . ¢ 4 4 4 . oo . 23 1 8 29 2%
15. Follow-up of drop-outs . 36 30 0 18 15
16. Other aspects . . . . . .
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TABLE 24 |
GUIDANCE PRACTICES LISTED BY RESPONDENTS AS MOST

ESSENTIAL IN THE IMPROVEMENT
OF GUIDANCE ACTIVITIES

Frequency
1. Guldance Personnel Needs

Full-time certified counselors 43
More trained personnel 13
Qualified counselors 13
Part-time certified counselors 6
Additional counselors 5
Adequate personnel 5
Psychologist for the school system 2
Professionally tralned director 1
Training beyond one-course level 1

Total 89

2. Needs Related to Physical Facllitiles

Private offices 12
Baslc equlpment 11
Adequate physical facilities 7
Frovisions for adequate space 4
File cabilnets 3
Additional facllities 2
Individual filing index 1
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TABLE 24 (continued)

|

—

Frequency
Space for testing 1
More room for records 1
Total 42
3. Needs Related to the Teaching Staff
In-service educational program 8
Teachers with some guldance training 3
Cooperation from staff 3
Growth in understanding role of
guidance by faculty 3
Additional staff 2
Counselor to work with teachers in
program promotion 2
Dedicated teachers 1
Faculty guldance committee 1
Staff lmprovement 1
Course 1in occupational guldance 1
A coumlttee of staff members trained
in administration and interpretation
of test scores 1
More staff participation 1
Total 27
4, Needs Relating to the Testing Program
Adequate testing program 12

Wider range of testing waterials 6
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TABLE 24 (continued)

Frequency
More tests 3
Greater use of test results 2
Individual testing 1
Stronger testing program 1
Total 25

5. Needs Related to Administrative Responsibllities

More time allotted in schedule for

guldance and counseling ) 12
A definite planned program of guldance 4
Free counselors from report (administra-

tive) 1
Elimination of split-sessions in the

school term 1
More administratlve participation from

the head of school system 1

Total 19

6. Needs Related to Records

Improvement on keeping individual records 5

Adequate record forus

Additional record forums 4
Progress charts or profile graphs for

each pupil 2
Autoblographies of students 1
Anecdotal records 1

Total 18
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TABLE 24 (continued)

Frequency
T. Needs Related to a Follow-up Prograum
Better follow-up program 11
Developuent of a good follow-up program 3
Follow-up study of drop-outs 2
Follow-up study of graduates 1
Total 17

8. Needs Related to Reference Materials & Library

More reference materials 9
Materials to work with 3
Provislons for reference materials 2
Vocational information 1

Total 15

9. Needs Relating to Counseling

Provisions for more individual counseling 4
Additional preparation of counselor 3
Relieve counselors from disciplinary duties 1
Clinlcal services 1
Provision for diagnostic measures 1

Total 10
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TABLE 24 (continued)

Frequency
10. Needs Related to Group Activities
Better planned "career days" 3
More organized group guldance 2
More time in homeroom 1
Improved group guldance program 1
At least 1 period per week for in-
dividual home room counsellng 1
Fleld trips 1
Total 9
11. Needs Related to Program Flnancing
Finance for prograu 6
Finance for maintenance 1
Travel expenses 1
Adequate funds for tests 1
Total 9
12. Needs Related to Community Cooperation
Community cooperation 3
Better community facilities 1
More use of local guldance resources 1
Inter-relatedness of home, school,
and community 1
Parent participation 1
Cooperation from parents 1

Total 8
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TABLE 24 (continued)

13. Needs Related to Placement Services

Better placement services

Program of placement for graduates

Total
14. Needs Related to Students

Better teacher-student relationship
Better dally attendance of students

Essential needs and program for stu-

dents' interests
Motivation (expanded interest)
Reading problems

Total

15. Needs Related to Curriculum Revision

A more flexible curriculum

Frequency

More attention to wholesome co-curricular

activities

Guidance consideration an integral part

of currlculum
Elective program

Expanded curriculum

Total

16. Needs Related to Vocational Guidance

Vocational lectures by outside speakers
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TABLE 24 (continued)

17-

18.

19.

20.

21.

Test of vocational interest

Vocational plans of students

Total
Needs Related to Exceptional Students

Provide a program for exceptional
children

Needs and program for slow learners

Total
Needs Related to Evaluation

Constant informal evaluatlon

Total
Needs Related to Orientation

Orientation program for first year
students

Total
Needs Related to Clerical Help

Office help

Total
Needs Relatinglfg Health Services

Increased health services

Total

Frequency
1
1
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the role of guidance by teachers. An equal number expressed
" need for cooperation from the faculty and need for teachers
to have some guldance training.

Twenty-five statements were wmade concerning needs re-
lated to the testing program. These included more and ade-
qQuate tests as well as a planned program.

The needs related to administrative responsibilities
accounted for 19 statements: 12 pertained to allotting more
time in the schedule for guldance and counseling, 4 were
concerned with the operation of a definitely planned guid-
ance program, and one each was concerned with freeing coun-
selors from clerical duties, ellmination of split sessions
in the school term, and more administrative participation
from the executive head of the school system. It 1s essen-
tlal to have administrative sympathy and participation 1if
any part of a school program 1s to succeed.

A total of 18 statements were made concerning the
needs related to records. Five statements were made about
the need for improvement in record-keeping. And, there were
5, also, concerning a need for adequate record forms. Such
items as autobiographies and anecdotal records can be had
without much difficulty, but they were mentioned as needs
in some schools. |

Follow-up programs were mentioned by 17 respondents,
while needs relatéd to library and reference materials were

mentioned by 15. Only 10 mentioned needs related to coun-
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seling. There were concerns for: provisions for more in-
dividual counseling, better prepared counselors, relief of
counselors from disciplinary duties, and a need for clinical
services.

Nine respondents mentloned needs related to group
activities and nine also stated needs related to financing
the guidance program.

Programs of placement services and community partici-
pation and cooperation, both, received expressions from 8
respondents. v

Needs related to students were named by 6, curriculum
needs by 5, vocational guldance by 3, and needs for excep-
tional children and evaluation by 2. One each reported needs

related to health services, orlentation, and clerical help.



CHAPTER IV

SUMMARY,, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The primary purpose of this study was to survey the

guldance programs in the Negro high schools of Georgla and
to make recommendatlions for improvement.

The normatlive survey type of research was used. A
questionnaire was constructed on the basis of the guidance

services listed in Section G of the Evaluative Criterila.

The instrument was sent to the principals of Negro high
schools listed in the Georgla Educational Directory, 1958-

1959. Sixty-six percent of the 184 questionnaires were re-

turned and the data analyzed.

Findings
The findings of the study reveal:

1. Some form of guidance services was found in all
the schools.
2. Much attentlion was given to group guidance.
. 3. Considerable efforts were made by the schools
to provide orientation services, counseling services, and
informational services.
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4. Guidance programs, for the most part, were in-
sufficlently organized.

5. Thefe were too few trgined, certified counselors
and guldance workers.

6. Physical facilitles and literature for adequate
guidance programs in most schools were limited.

7. Ihsufficient time 1s allowed for counseling.

8. 1In general, some in-service training programs for
teachers were carried on.

9. Most schools had planned testing programs but
many of them were limited.

10. Cumulative records were kept by a majority of
the schools, but often very little information was recorded.

11. As schools increased in size, each service was

usually provided by a greater proportion of the size group.

Conclusions

The following conclusions were based on the findings
in the study:

1. There is need for an adequate nuuber of qualified
counselors and other guldance workers.

2. There is need for additional physical facilities
and supplies in most of the schools to aid in better program
operation.

3. Testing programs should be improved.

4, Collecting, recording, and using information about

pupils, should be promoted to a greater extent.
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5. Adequate time for the performance of guidance ac-
tivities 1s needed in providing better programs.
6. It would seem that the larger the school, the

better the guidance service provided for its students.

Recommendations

In the light of the findings and the conclusions of
this study, the followlng recommendations are made:

1. Speclalized guldance training should be made
avallable to Negroes in the state supported institutions of
higher learning.

2. Guldance should be glven a status position in the
educational program by including adequate financlal support
in the educational budget.

3. The formula for allocating teachers should be re-
vised to provide for adequate guldance personnel without
penalizing other parts of the school program.

4, Provisions should be made for adequate supervisory
and consultative services on the state level.

5. The state's testing and scoring services should
be improved to a&equately serve schools for which such serv-
ices could not be economically provided otherwise.

6. Consideration should be given to the feasibility
of encouraging prospective teachers to take more courses in
guidance during their period of training.

7. Adequate funds for books, pamphlets, and other

materials essentlal to the guldance program should be provided.
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8. Adequate space and equipment for guidance activi-
ties should be provided.
9. A study should be made of the guidance needs of

elementary school children throughout the state.
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CARLTON H. MORSE

College of Education
University of Oklahoma

NORMAN, OKLAHOMA

I should like to enlist your cooperation in a study of guidance which I have
undertaken as a dissertation at the University of Oklahoma. This study is being
directed by Dr, Claude Kelley. I ask you to share your time for this purpose be-
cause I feel that you are also interested in the problems of guidance. Mr. R. L.
Cousins, Assistant Director, Southern Education Foundation and who for many years
was Director, Negro Education, State Department of Education, Atlanta, Georgia,
is very much interested, and it is due partially to his request that I am under-
taking this much needed study. Mr. T. A, Carmichael who, last year succeeded Mr.
Cousins, upon his retirement, has also expressed an interest in this study. I have

from him a letter of commitment, agreeing to do whatever he can to see that the
study is completed.

If your high school has a staff member who is responsible for guidance, it
would be appropriate for that individual to check the accompanying questionnaire.
Please see that each item is checked according to existing conditions, just as
they are. The final report will not make a single school look good or bad as a
result of the report on the questionnaire. No individual school or person will
be identified.

The questionnaire has been developed as a check-list to provide a relatively
brief survey of a high school guidance program. It could have been a very
lengthy instrument as a result of drawing criteria from numerous authorities and
evaluative instruments. Because of its unwieldiness for the present purpose, it
is being presented at this length so that it can be checked rather quickly.

Perhaps no guidance program could answer all items affirmatively, since
this instrument is intended to represent the ideal program. THEREFORE, EVEN IF
YOU DO NOT HAVE A FORMAL GUIDANCE PROGRAM, IT WILL BE NOST HELPFUL TO US IF YOU
WILL COMPLETE THE QUESTIONNAIRE.

It is our plan, perhaps, to make the results of this survey available through
the G.T.E.A. Journal or a state bulletin sometime this fall. I shall be most grate-

ful for your help in this matter, and hope that I may be able to render you a service
in return.

Yours sincerely,

Carlton H. Morse

P.S. PLEASE COMPLETE AND RETURN
QUESTIONNAIRE IMMEDIATELY.
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A SURVEY OF GUIDANCE PRACTICES IN THE NEGRO HIGH SCHOOLS OF GEORGIA

Name of School Location
County Enrollment (April, 1959): Boys Girls Total
School organization: Grades - 8-12 s 9-12 s 10-12 s Other

Directions: Kindly check a1l answers which best describe the guidance practices in your school.
1. A. What guidance services does your school try to make available to your students?

1. Individual inventory records denoting student's abilities, interests, aptitudes, achievements, and development with
provisions for interpretation and maintenance of these records for all parties concerned.

2. Orientation: helping new students get acquainted with and adjust to the school and community.

3. Counseling, which provides for such things as discussing problems of a personal nature, assisting the student in
the selection of a course of study, making an appralsal of the student's interests, aptitudes, and abilities and
relating them to his present and future goals, and assisting with problems that relate to academic learning.

4. Provisions for group guidance in homerooms, in student activities, in special classes, in group conferences, and
in work experiences.

5. Provision of occupational and educational information, such as employment opportunities, job-descriptions, job-
classifications, and catalogs of colleges, universities, trade-schools, etc.

6. Placement and follow-up of graduates and drop-outs in further educational and vocational experiences.

7. ' Services to the staff in developing an understanding of the student through conferences, programs of in-service
education, provision of professional references, etc., thereby rendering the staff more competent to direct the
adjustment and growth of the students.

8. Systematic evaluation studies of the results of the guidance services.

B. Please check below the gne item which most nearly describes how the guidance program is operated in your school. (If
more than one item seems appropriate, please rank in order of significance.)

—-1. Incidental and informal contacts. 5. Part-time teacher-counselors.
—_2. Definitely assigned responsibility. __6. A guidance committee of teachers.
3. Core curriculum. ——7. Principal in charge.
—_4, Homeroom organization, only. 8., A professional guidance worker in charge.
9, Other ’

C. Which of the following best describes the counseling staff in your school?

Counseling How

1. Full-time certified counselor(s) = = ~ =~ = s m = c e e ccc e maa -

2. Part-time certified counselor(s) - = = == - =-wcocccana--- mm——--

3. Certified traveling-counselor serving two or more schoolge = = = = = = = = = o = =

4, Non-certified full-time counselox(s) ~ =~ - === =~ - cccccona o

%, Non-certified part-time counselor{s) - - - - - - - B eI

6. Only incidental counseling provided by teachers or others not formally responsible
for coungelinge= = s = s =~ c e e e e ccmcccna- D I R

7. No.counseling services offered to students = = = = - - - -————-ea- =m==- —_—

8, Other

II. Please recognize the guidance practices listed in this questionnaire by checking "Yes" for those practices used in your
school and "No" for those practices you do not have. Where the term "counselor™" is used, assume that it refers to any staff
member who discharges the functions referred to. Please pencil in any remarks you may wish to make concerning local condi-
tions, especially where you have practices not referred to, yet worthy of consideration.

1. Are the physical provisions for counseling satisfactory? (office space, filing equipment, etc.) Yes No,

2, Does the‘school provide at least five new books related to guidance per year for the use of its

staff members? - - -« *a v e v v - -- - ——--- I I R R -~ =~ Yes No
3. Does the school provide at least one periodical related to guidance to which staff members have

access? = = = = = = = = = B I A R R R R I Yes No,

4, Have at least half of the teachers in the school had one or more courses in guidance? - -~ - - = Yes No,



S.
6.

7.

al

9.

10.

11.

12.
13.
14,
15.

16.

17.

18.

19,

24,

26.

27,

29.

30.

.

32.

33.

34,

Is at least one staff meeting a year devoted to guidance and the teacher's part in it?- - = - -

Do teachers participate in making rating scales, observations, and anecdotal records? (Draw
lines through those which do not apply if you use one or more, but not all,)= == = = = = = = =

Do teachers make at least one case study and participate in a case conference involving a pupil
lbout vhen they may have pertinent information at least once a semester?- = = « = « = =« = = = =

Does the eounulor (guidance director, principal, etc.) act as coordinator of the case studies
Inthe sthoOl?- - = s v e cmcmeccccr e e r e e e e o=~ I TP AP

Do the records indicate that teachers sometimes refer pupils to counselors for constructive
speclalized help? = = = = = = = = = R I e I

Are pupils made aware of the guidance services available through at least one of the following
media: bulletin board, teachers' announcements, homeroom announcements, handbook, special
bulletins, school paper, assembly programs, group guidance classes? = = = = = = « = = = —— e~

Are all pupils encouraged to participate in co-curricular activities as a measure of social and
personal guidance, either at the suggestion of principal, teacher, or counselor?= = = =~ = = = = =

Do teachers assist in the conduct of "Career Days", "College Days", or simllar programg?= - - - -
Do teachers confer with principal and counselors about pupils who need special attention? « « - ~
Do the records include reports of conferences of teachers and counselors with parents?= - « - -~ -

Are teachers provided with test msults, interpretations, and othar types of information about
pupils? = = = v m e c - oo - D I N e I i ---

Are the staff provided with the results of community and occupational surveys and other pertinent
occupational data?= = « = =« « « EI I R I I iR I I N S ~Local surveys:
General data:

Is there a continuing program on the part of the counselors and staff to revise and improve the
guidance program? = = = - = « « e R R I I R I I

Is there a permanent committee or other organizational plan to carry forward such study?~ - - = ~

Are homeroom teachers allowed sufficient time for performing guldance functions? (At least one
period per week free for individuasl counseling) = = = = = = e c s mc e e e ccceccaccana

Is there a systematic and planned program of testing? - = = = =« « m - c e cc e ccmcm o
Is at least one group intelligence test administered to each pupil in this school?= = = = = = = =

Are individual intelligence tests used for cases where results of group tests are conflicting
or ungatiefactory? « m s m m mc e e ccc e e m e c e e e s rrrr e rrr st e st - -

Are achievement tests used and the results recorded on pupil records at some time during the
pupils' enrollment in high school?= = = = =~ = == = c e e e - c e cccc oo a

Is at least one test of reading ability administemd to each pupil, either as a separate test, or
as part of a test battery?- - = - - - - - ccccccncccccccccnnanaa cem -

Is a test c):f vocational interest administered to each pupil? (In what year? 8 9 10 11 12
(013,73 X S B e I T T T I I et

Are tests of special aptitude available, and are they used for pupils whose needs may indicate
the advisability of their use? (Music, art, mechanical, clerlcal, finger dexterity, others:

Is a test of personality, mental health, or adjustment administered to each pupil? (Check here
if they are given only to individuals as needed ____ )-~ === ==eo=-=maa e e-~ -

Is an orientation program for incoming pupils a part of your guidance program? = = « = = = = = =

Do counselors develop test profiles, summaries or psychographs to help counselees 1n setting up
appropriate educational and vocational plans for themselves?= = = = ~ = c s s s m c c s c e m = =

Is a qualified person available, and consulted, to administer individual tests of intelligence,
mental health, etc. which requize special training? (A school psychologist, psychological

examinery, etC,) = = =~ m e cc e cmm e e e s ccemeecemecc e c e d e c .-

Do counselors (principal, homeroom teachers) constantly carry on research and study projects de-
signed to make the guidance program more effective? = = = = = - = R -

Do counselors prepare case. studies and conduct case conferences with other counselors or staff
members: (Are there such records on file?) = = == = = = = = = T

Does the counselor regularly consult with other staff members concerning general problems and
problems of individual students?= =~ = = c« c ccc ccc v e o crccc e crr e e e -

Do counselors (principal, homeroom teachers) periodically review with each counselee the progress
he is making in school? (Once a semester $ once a year ) s e e m - e e mama -

Yes

Yes
Yes
Yes

Yes

Yes

Yes
Yes

Yes

Yes

Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

No,

No,

No,

No

No

No
No
No,
No

No

No
No

No

No

No
No

No

No,

No

No

No

No

No,

No,

No,

No

o

No

No

Ne



35,

36.
a7.

56

57.

Does the guldance director recognize counseling as the first responsibility by spending more than
half the time allotted for guidance work in actual counseling situations? = - = = = = = = -—--

Do counselors keep a recoxd of all counseling interviews? - - — ~ - g
Do counselors (homeroom teachers, home visitors, etc.) collect information about counselees from
sources other than interviews and regular channels? (Personal observation, sources outside the

the school - the home, social agencles, etc.) == == c = cc e ccccccccccanannn-
Has the counselor(s) had at least one course in test and measurements?- - - - -~ = - = = = -
Has the guidance director had some clinical training in a guidance or psychological clinic? - - -
Have all counselors had at least one general course in guidance?= = = = « « = = = = = e
Have counselors had previous school experience either as teachers or counselors?= = = = = = = « =
Have counselors had experience in other types of work, particularly in business and industry? - -

Do students voluntarily seek the assistance of counselors?= = « =~ c c c e e ccmc e ecaa=-

Are counselors free from responsibilities which require punitive activities against students
for infractions of the rules? = = = - = - c e cc e cc e = - - L i I

Does the guidance director, or person responsible for guidance functions, hold membership in one
or more professional organizations relating to guidance?- - = = = == - v ccacccacwan.

Does the school provide a full-time counsélor, or the equivalent, for each 300-600 students
enrolled? (If not, approximately what is the ratio? )

Do school rules permit students to seek counseling at any time they may be in need of it, within
the schedule possibilities of student and counselor?= = = = = = = B I I I

Are counseling interviews conducted in private whenever privacy 1s desirable for good rapport?- -

Does the guidance director, principal, or other counselors possess state certification in

guldancg? =« = s s c e c e cc v et st c s P i i
Are vocational and personal counseling delegated chiefly to members of the staff who have had ex-
perience and training in this type of work? = = =« = = c s = 0 e m = = = = = L I S
Do records give evidence that the counseling situation is one in which there is good rapport?

(Does the counselee talk freely about his problem?) = = = = = = m = = m = c m e e ccccwaax
Do records indicate that most counselees have been "followed-up" after the original session of

counseling? = = = m cc v cc e e aaa - ----- I R I I I i)
Are personal data blanks used for all students? = =« = = = = = = c w2 == =« e
Are records of individual interviews used and flled?= « = = ~ =~ = = L eI IS

Are records of interviews with parents, guardians, and other interested persons made and filed? -

Are there in ‘the files records of home visits by counselors and teachers? (Is this a regular
practice?) === === L R e L e

Are records kept of conferences between counselors and other teachers concerning the problems of
individual students?= = = = = = = = = = e m e @ == = S e ececcccc e c st e e e~

Do the files contain a continuous record of each pupil from the time of his entrance to the first

grade up to the pregent?= - = = - - - - - c c c cc cccc et c e e m R me R et st m
Are sociometric records of pupils available?~ = =~ m c - c ccccccmcccccccnnna-
Is there an autobiography of each pupil in the files? ~ - =~ v c c e m s c e e ccc e mm e
Are complete records of perlodic physical examinations available to counselors? - ~ « = = = = = =

Are individual inventory records available to all counselors, supervisors, and staff members? - -

Do records show that information is kept up-to-date, particularly on cumulative records? (Is
current information and that of the preceding year to be found on the records?) - = = = = = = = =

Do teachers use pupil inventories to become better acquainted with information about their pupils? Yes

Do cumulative records contain essentially the following information?= = = = = = = = = ~ e === Yos ___

School achievement 9. Community and church 1. Performances on

Educational plans activities standardized tests

Vocational plans —he Leisure activities and .M. Counseling interviews

Co~curricular activities hobbies N, Attendance at schools

Work experiences 1. Health status tardiness

Offices held —-J« Follow-up inquiries 0. Space for interpretation
—_Xk. Unusual abllities and talents and remarks

Yes

Yes

Yes
Yes
Yes
Yes
Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes
Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yes

No,

No

No,
No,
No,
No
No,
No

No,

No

No

No

No,

No

No

No,

No,

No,
No
No

No,

No,

No,

No,
No
No,
No

No,

No
No

No,
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.
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67,

68.

69,

70.

.

3.

74,

I11.

Do cumulative records contaln essentially such identification and background data as

following? = = = = = = = = = = = LI D R il ) Yes ___ No__
Name 1. Names and ages of siblings 0. Health status of

Sex —J. Size of house and number of family mezbers

Place and date of birth persons occupying it ——p. Marked talents or

Parents' names, occupation, k. Economic status of familyj accomplishments of

marital status and religion home ownership family members or

Addresses and telephone number 1. Facllities for home study near relatives

of parents or guardians m. Attitude of home toward ——Q. Neighborhood conditionsy
Race, national origin, and school and toward attendance assoclates

birthplace of parents of pupil at school T« Mental health and
Citizenship status of ——N. Plans of parents for pupils personal adjustment

parents future 8. Neurotic and psychotic

Ed. achievement of parents systems

Does the school maintain a placement service?= = = = = = = = = = = -————- LI I Yes No,
Does the school pursue a follow-up study of students who have left school at least once every five

Y¥ears? =~ s = m e - mc et e e n~- ———--- -~ ---- e ercmacacceem=a= Yes ___  No
Does the school maintain group guidance activities (Guidance classes 3 Homeroom

guldance ____ ) -~ - - - I I I R I I - ===~ ~- Yes No
Are there adequate occupational reference tools for the use of counselors and counselees?

Occupational monographs, college catalogs, occupational index, etc.) = = = = = = = = = @ = = = = = Yes No,
Does the school provide educational lectures by college and other schools representatives? - -« - - Yes No
Does the school provide vocational lectures by outside speakers, field trips, and work experiences

for the benefit of students? (Cross out those which do not apply.) = = = = = = =~ = = = - ===== Yes No
Does the guidance program provide adequate personnel for carrying out the various phases of

guidance that are consistent with the pupll needs and the school philosophy? - -~ - - - e m--—- Yes No
If you have no organized guidance program, are plans being made to provide this service in the

near future? = = ~ = m s c c e c e m e e e n - LI I R R A I SN S - = === = Yes No,

What aspects of your program have been studied carefully by your faculty and students for planning
and improving your guidance services?

[}
=

I E
T E

1. Reasons why students fail to adjust to school requirements.

2. Marks, promotions, awards, etc.

3. Relationshlp of students' abilities and achievements.

4. Reading problems of students.

5. Disciplinary policies of the school.

6, Attltudes of graduates toward the guidance services provided for them,

7. Problems of soclal adjustment among students.

8. Needs and programs for gifted students.

9. Needs and programs for slow-learning students.

Availability of work experience appropriate to the student's interests and ability,
Relationships of work experience with school success.

Opportunities for developing wholesome boy-girl relationships.

Cormunity facilities for supplementing the guidance program.(Speclal funds for under-
privileged children, scholarships, social opportunities, etc.).

Effectiveness of the counseling services.

Follow-up study of students who have dropped out of school.

Other aspects (explain)

LLELTEET R B

14,
15.
16.

h—

. Do you feel that the items 1isted in this instrument comprise a reasonably good measure of a

high school guidance program?= « = = = = « s c c cm e v et m e e cm e m s e e e =~~~ Yes No,

ad

Would you please list in order those things which you feel are most essential in improving
your guidance activities?

a. " b,
Ce d.
e. fo

PLEASE COMPLETE AND RETURN IMMEDIATELY, IN THE SELF-ADDRESSED ENVELOPE TO C. H. MORSE

College of Education
University of Oklahoma
Norman, Oklahoma
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State Bepartment of Fducation

STATE OFFICE BUILDING

@eory;

STATE SUPERINTENDENT STATE SUPLRINTENOENY
©  OF SCHOOLS OF SCHOOLS EMERITUS

C. S, HUBBARD

‘ ‘. April 13’ 1959 ASSISTANT STATE SUPERINTENDENT

OF SCHOOLS

MEMORANDUM TO: PRINCIPALS OF NEGRO HIGH SCHOOLS IN GEORGIA
FROM: T. A. CARMICHAEL, DIRECTOR OF NEGRO EDUCATION

REGARDS: RESEARCH PROJECT ON GUIDANCE SERVICES

Mr. C. H. Morse is conducting a research pro-
ject on the guidance services in the Negro high schools
in Georgia. He will use this information for his Doctor's
dissertation at Oklahoma University, but the results of
this study will be available to this office. May I take
this opportunity to solicit your cooperation in this most
worthy study. The money available under the National De-
fense Education Act makes it imperative that we have this
information at the state level.

May I ask that you give a few minutes of your
valuable time, right now, to check this questionnaire.
Use the enclosed envelope to mail this questionnaire to
Mr, Morse. He will appreciate an early reply and Mr, Morse
would like very much to have this information within the
week so he can get this information compiled and printed be-
fore the close of school this spring.
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CARLTON H. MORSE

College of Education
University of Oklahoma
NORMAN, OKLAHOMA

April 27, 1959

This is a reminder that I have not received the

completed questionnaire that I mailed to you over two
weeks ago.

Please take a few minutes, fill out the question-
naire, and return it to me today. I would like to in-
clude your school in the study.

Be sure to give only your high school enrollment:
grades 7 - 12, 8 - 12, 9 -~ 12, 10 - 12, or whatever the
case may be.

Yours truly,

Carlton H. Morse

-



