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EDUCATION FOR BUSINESS IN CHURCH~RELATED

LIBERAL ARTS COLIEGES

CHAPTER I

THE PROBLEM

Introduction

The vast majority of colleges established in the United States
prior to the Civil War originated through the efforts of religious
groups. The prime motive for establishing these church-related
colleges was to develop and maintain sources of adequately prepared

ministers. According to Tewksbury:

« « o Wwith the exception of a few state universities, practi-
cally all of the colleges founded between the Revolution and
the Civil War were organized, supported, and in most cases

! controlled by religious interests.

As the nation expanded westward, efforts were made to establish
colleges in even the most remote regions. Zealous graduates of the
eastern colleges, especially of Yale University and Princeton Univer-

.8ity, founded church-related colleges as a means of promoting the
}

Gospel in the western outposts of the United States. Many of the

1
'
!

various religious groups believed that they were obligated to render

lponald G. Tewksbury, The Founding of American Colleges and
Universities Before the Civil War {(New York: Teachers College,
‘Columbia University, 1337), p. 55.
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'a public service by establishing colleges. It was anticipated that the !

colleges would serve as a means of promoting evangelism and the exten-
sion of home missions.

Westward expansion from the Atlantic coast was rapid following
the development of railroad transportation. The railroads affected
every phase of the life of the pre-Civil War period, including the
institutions of higher learning. Actually, the establishing of new
colleges generally followed 'bh_e establishment of railroads, and as
Kelly poiﬁts out: "A railroad map during the latter part of this
period is also a map of college sites."?

In their enthusiasm for establishing colleges, some religious
groups established more institutions than could possibly survive. As
a result, many of the colleges were forced to close during times of
financial stress. Tewksbury found that of the 516 colleges founded in
16 states before the Civil War only 10L were still operating in
1927-1928.3 |

In the decades immediately following the Civil War extensive
changes occurred in the manner in which people lived and thought. The

works of Emerson, Darwin, and Herbert Spencer exerted powerful influ-

ences on the philosophical and scientific understandings. New emphasis !

{was placed upon the scientific method. Population shifts, the growth

of large corporations, and the expansion of the railroads created new

social and industrial problems. Kelly enumerates a number of the

2Robert Lincoln Kelly, The American Colleges and the Social
Order (New York: The Macmillan Co., 19L40), p. 267-

3Tewksbugg, op. cit., p. 28.
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scientific and social forces which were at work during the period from
1865 to 1900 and outlines their influence upon higher education in the
United States:

Among the currents of doctrine to which these years gave
impetus were several which had a profound influence upon
~higher education in the United States. First, there was this
new birth of science. Second, there was the democratic trend
which expressed itself in (1) the great extension of the common
| school; (2) the opening up of unexplored educational areas by
i the land-grant colleges and state universities; and (3) the |
establishment of both separate and co-educational schools and
colleges for women. Third, there was greatly extended recogni-
tion of a new conception of the place of youth in the process
of education. Fourth, there were multiplying signs of new
methods of administrative orgigization and of curriculum build-
ing in the old line colleges.

During the period immediately following the Civil War, efforts
of religious groups to found new colleges were renewed. In spite of the?
establishment of numerous state normal schools and universities, the
church~related colleges flourished as nefer before. The increasing
wealth of the nation, the shift of the center of population of the

United States toward the West, and the formation of new and distinct

’religiousldenominations enhanced the demands for colleges which could
?adequately serve the needs of particular denominations. The motives of
%the religious groups in continuing to establish colleges are aptly
%expressed by Espy:

; « o « the churches desired and needed colleges of their own

; which had full freedom to develop programs of higher education
: and which would give a central place to religion. They con-

| sidered it important that Christian belief and practice should
| be propagated in the field of education as in all other areas

! of life. Religion should be made an integral part, they felt,

| of the intellectual development of young men and women. Chris-

% tian education needed alsoc to reach thousands of potential ?
i

L. _bgelly, op. cit., p. 62. ]
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 students, particularly on the expanding western frontiers, who
otherwise would receive no college education of any kind. Under

the impetus of these and closely related motives, cgurch-related
colleges multiplied in number, size, and influence.

f Since 1900, the efforts of certain religious groups have been
aimed at the consolidation of many small, remote colleges into a few
centrally located colleges in or near large centers of population.

As a result, many of the religious schools and colleges have not sur-
vived as separate entities but have continued to function within
multiple~purpose institutions. Mergers and amalgamations have taken

place quite extensively. These developments have tended to consolidate

and conserve the interests of higher education in the existing insti-

'tutions and have not necessarily led to any lessening of the amount and
i

%quality of the service rendered.
In a comprehensive survey of 35 four-year liberal arts colleges

irelated to the Methodist Episcopal Church, it was determined that half

|
!
|
|
|

iof the colleges were founded before 1860.6 The following conclusions

were reached by the survey staff:

+ « » the tendency during the last generation has not been one
of expansion in the number of colleges maintained by the
Methodist Episcopal Church. Instead there is evident a trend
toward actual reduction in the number of separate institu-
tions. The policy of the Church has evidently been looking
toward the conservation of the welfare of established institu-
tions rather than toward expansions in the number of colleges
maintained./

5R. H. Edwin Espy, The Religion of College Teachers (New York:
Association Press, 1951), p. 2.

6Floyd W. Reeves, et. al., The Liberal Arts College (Chicago:
The University of Chicago Press, 1932), p. 6.

TIbid., p. 7.
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"7 Through the yearé“é'e'i'fé.iﬁ“i"éaféi-'s have tended to weaken the

denominational ties which exist between the colleges and their related
churches. In the period prior to the Civil War, a number of the col-
leges which had been established by church interests became the nucleil
for state colleges and universities. Financial considerations have ‘
caused many colleges to convert from church domination to administrative;
control by other interests which could provide adequate financial :
support. A need for financial and legal counsel has caused certain
church groups to adopt the policy of electing a portion of the boards
of trustees of their colleges from outside the memberships of the
related churches. For similar reasons members of certain boards of
trustees have been empowered to elect their successors.

As a result of frarious arrangements, many of the colleges which
were established_ by religious groups now function as public or inde-
pendent institutions. Other colleges still maintain their relation-
ships to religious groups but are not bound by close supervision and
control. A minority of the church-related colleges pride themselves
on a high degree of adherence to religious authority. Practically all
of the church-related colleges proclaim "non-sectarianism" as their aim
and welcome students of all denominations.

.. A recent development in higher education in the United States
has been the great influx of students endeavoring to become prepared
for semi-professional and profeésional occupations. The educational
needs of the labor force in the United States have greatly increased.

As a result of these influences, colleges and universities have

extended their offerings to meet these needs. In writing about changing |
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occupational patterns and higher education in Minnesota, Eckert and
Dobbin clearly indicate the trend in the educational programs of
institutions of higher education: "The colleges now are being
challenged to offer professional training in a great number of fields
in addition to the traditional fields of medicine, law, and theology."8

Today, the objectives of church-related colleges are more

diversified than they were in the early stages of the development of

leducation at the collegiate level. In describing the history of the

irelationship between colleges and churches in the United States, Kelly
reports:

There is probably not a liberal college in the United
States which now considers its major objective to be the
recruiting and training of clergymen. All colleges have a
more comprehensive program. They recognize their obligation
to serve the church, the state, and society in general, in
innumerable ways. Liberal education cannot be held within a
single channel of huBan experience. Colleges are devoted to
the general welfare.

Among the areas of instruction that have received greatest
emphasis because of the diversity of interests of college students is

'the area of education for business. There has developed a demand for

business subjects which enable students to meet the technical require~ |
%ments of business. The demand for "practical" education has paralleled E
%the expansion of business and industrial activity which characterized
;the nation during the first half of the twentieth century. New and

!
improved methods of production, the development of scientific

8Minnesota Commission on Higher Education, Higher Education in |
Minnesota (Minneapolis: University of Minnesota Press, 1950), p. 28. :

Kelly, op. cit., p. 36.

S : e e et et e e et e
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management, the development of a close relationship between government
and business, and the ever-increasing problems of labor and management
have necessitated a high level of preparation for office workers and
business executives. These developments have greatly expanded the
responsibility of institutions of higher education for meeting the
occupational and professional needs of students.

As in the public and independent institutions, most of the
development of education for business in the church-related colleges
has come since 1920. Prior to 1900, only three institutions of higher

!
education in the United States had established departments of business

§or schools of business. The first successful school of business in a
! church-related college was established in 1903. In that year, the
School of Commerce and Finance was established within James Millikin
University, a Presbyterian institution.10

In response to the demands for business subjects at the colle-

i giate level, many church-related colleges began offering instruction

3in business subjects following World War I. Most of these colleges

itended to offer such instruction as an adjunct to already established
‘departments of social science. They did so merely by adding a few sub- %
}jects in the fields of accounting, economics, and/or finance. Some of

the colleges set up separate departments of business or schools of

i
i

| business in order to meet the substantial demands for instruction in
business. In his inaugural address as president of Birmingham-Southern .

College, Birmingham, Alabama, in 1921, Guy E. Snavely advocated close

10Raymond A. Kent, Higher Education in America (New York:
_Ginn and Company, 1930), pp. 79-81.
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cooperation with the communities served by the colleges. President
Snavely made the following proposals:

+ » « it seems to us that the most intimate relationship
possible to their communities should be held by the colleges
and the universities, whether they are state, church, or
independent. If any of these types of colleges is located

in or near a large city, its administration should establish
schools to offer courses that would be of the greatest bene-
fit to the citizens of the community. For example, it should
so arrange its schedule that courses of importance for teachers
could be given in late afternoon hours and Saturday morning
hours for those desiring to make progress in their profession.
Likewise, courses in accounting and business administration

? should be offered for those desiring advancement in the busi-
l ness world. A number of institutions, which are really city
universities, have made great progress in this respect, but
there is no reason why all educational institutions similarly
, situated should not offer the same advantages to their
respective communities.

f Lloyd L. Ramseyer, President of Bluffton College, Bluffton,
Ohio, has expressed his belief that instruction in business and
economics in church-related colleges constitutes a means of combating
unethical tendencies on a nation-wide basis. He has urged church-
related colleges to maintain strong departments of business. In 1952,
President Ramseyer said:

Christian colleges should develop businessmen and economists
who place human values above material values. . . . Christian
colleges should make a positive contribution to the present
idealogical struggle by educating businessmen with Christian
principles in such important areas as attitude toward labor,

responsibility for the common good, ethical competition, and
, the like.l2

1lpavid Andrew Weaver (ed.), Privately Controlled Institutions,
Vol. I of Builders of American Universities (Alton, Illinois:
Shurtleff College Press, 1950), p. 237.

12Lloyd L. Ramseyer, "Christian Higher Education and the
Crisis of Our Age," Christian Education, XXXV (June, 1952), 157.

1
H
|
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" s. T. Ludwig, Secretary of the Department of Education of the |
Church of the Nazarene, has recognized the responsibility of the
church-related college in the development of Christian laymen. In a
speech before the Educational Conference of the Church of the Nazarene,
he declared: "If the colleges of the Church of the Nazarene are to
make an impact on the present day culture, we must do vastly more than
train ministers and missionaries."13

Leaders in many of the church-related colleges have been
reluctant to depart from the traditional points of emphasis. It has
been difficult for them to realize that there is a place for instruc-
|tion in business subjects in church-related institutions of higher
3ed.uca’cion. Administrators and faculties in these colleges have held
the view that instruction in business subjects is incompatible with the
prime or basic purposes of their institutions. Extensive resistance to
the demands for instrﬁ;tion in business subjects has existed in some
church-related colleges even in recent years. Charles J. Turck,
i President of Macalester College, St. Paul, Minnesota, has deplored the i

stubbornness with which some church-related colleges have attempted to

' resist the demands for instruction in business subjects. Commenting
!

Eupon the trends of higher education in 1951, President Turck stated:

! The fact is that the liberal arts colleges have always been
vocationally centered. The earliest colleges maintained a
curriculum that trained ministers and lawyers for their
vocations. A little later, with the introduction of courses
in natural science, the training of doctors and research
scientists became acceptable ends. Still later, with the
increased emphasis given to the social sciences, especially

13s. T. ILudwig, "The Church College in a Changing Culture,"
|Vital Speeches, XVII (November 1, 1950), 57.

| S
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economics, the drift towards the training of business
administrators could not possibly be resisted. In my judgment,
this trend ought not to be resisted in the case of amy occupa-
tion or calling in which there is needed a strong intellectual
discipline as the foundation for success. Not every college
can train for all occupations, but within limits of its
strength, it may well insist that in every department it
maintains there shall be a vocational outlet for its graduates.
One point of weakness in the church-related colleges is the
stubbornness with which they have clung to the ancient notion
that practical business occupations are for some reason less ‘
worthy, less intellectual, less respectable than the so-called i
learned professions. It will be our strength if we learn how ‘
to train under Christian auspices men and women who will go
from our colleges into every significant and worthy occupa.’c:i.on.u\L

In introducing the problem involved in this investigation, it

appears that consideration should be given to the circumstances which

;exist in specific church-related colleges. Because of the association
gof the author with a church-related college in the State of Oklahoma
and the accessibility to him of information concerning the church- i
relafed colleges of that state, the programs of the church-related
senior colleges of Oklahoma are briefly outlined.

The development of church-related colleges in the State of ;
Oklahoma has been comparable to that of other states. Various religiousé
groups have established colleges in Oklahoma to serve their particular

needs. Although a majority of these institutions have undergone

periods of struggle and uncertainty, they have also experienced periods }
of rapid growth in enrollments, expansion of physical facilities and 3
curricula, and increased recognition from other educational agencies.

One senior college in Oklahoma which was criginally a church-

related college now functions as a municipal university. The Universityf

;
1hCharles J. Turck, "Significant Developments in Higher E
|Education," Christian Education, XXXIV (December, 1951), 333~33L. |
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of Tulsa was established in 189l by the Presbyterian Church. The |
institution was originally located in Muskogee and was known as Henry
Kendall College. In 1907, the college was moved to Tulsa. In 1920,
the name of the institution was changed to The University of Tulsa and
it became more closely affiliated with the City of Tulsa than with the
Presbyterian Church.

In 195), there were 12 church-related colleges in Oklahoma.
The educational programs of these colleges varied considerably because
of the nature of the individual institutions, the character of the
kconstituencies served by the institutions, and the types of communities
in which the institutions were located.

Two of the church-related colleges in Oklahoma confine their
offerings to theological and religious education subjects. These ?

institutions are located near universities, and their students are

permitted to enroll in liberal arts subjects in the nearby institutions.
Midwest Christian College, Oklahoma City, is affiliated with the
Christian Church, and the Oklahoma School of Religion, Langston, is

owned and operated by the Baptist Church.

l Five of the church-related colleges in Oklahoma are organized
|

%as Junior colleges. These institutions, which offer preparation in %
;1ibera1 arts, pre-professional, and terminal education, include:

Bacone College, Bacone, a co-educational institution established by the
Church of Christ; OklahomaAPresbyterian College, Durant, a co-

|
educational institution established by the Presbyterian Church; St. %

Gregory's College, Shawnee, a men's institution established by the

|Catholic Church; and Southwestern Bible College, Oklahoma City, a |

R |




12

| ‘co-educational institution eéfabliéﬁéafﬁjmiﬁé“Péhﬁécésfai Holiness
Church. |

Five of the church-related institutions of higher education in
Oklahoma are primarily liberal arts senior colleges offering the
Bachelor of Arts and the Bachelor of Science degrees. Specialized
degrees are also offered by certain of the institutions. Programs of
education for business have been developed in these church-related
colleges in response to the demands of students for business subjects

that will enable them to obtain employment. All of the church-related

senior colleges of Oklahoma maintain departments of business or schools i
:
of business and offer degrees to students who are graduated from their

curricula. To indicate the conditions which exist among the church-

'related senior colleges of Oklahoma, selected information concerning
each of these institutions is summarized in the following paragraphs.
Benedictine Heights College,15 a Catholic institution, was
founded in 1889 at Guthrie. Formerly known as St. Joseph's Academy and |
later as Catholic College of Oklahoma for Women, the institution admits
only women students. Benedictine Heights College follows the divisional;

plan of organization, with six divisions: religion and philosophy,

humanities, social sciences, natural science and mathematics, education,}

and applied arts. Instruction in business subjects at Benedictine f

Heights College is offered in the Department of Business Education,
!

which is in the Division of Applied Arts. A concentration for a degree

program may be pursued in business teacher preparation. Students

15Benedictine Heights College, Bulletin, 195L4-1956 (Guthrie, |
Oklahoma: Benedictine Heights College, 195L) . |
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combiégi;é-ggémgﬁsiness curricﬁlum are g;éﬁgédm£heiBaéhélbfréquéiéhée. i
degree. Although Benedictine Heights College offers secretarial
subjects, no certificate program is offered in this field.

Bethany Nazarene College,16 an institution controlled by the
Church of the Nazarene, is the result of the merger of six educational
institutions operated by the Church of the Nazarene in Arkansas,
Kansas, Oklahoma, and Texas. The college was founded in 1899 at
Peniel, Texas, as Peniel University. In 1920, Peniel University was
merged with Oklahoma Holiness College, Bethany, and the name of the
institution was changed to Bethany-Peniel College. In 1955, the name

of the college was changed to Bethany Nazarene College. The several

departments of instruction are grouped according to five divisions:
humanities, social science, natural science, philosophy and religion,
and fine arts. Instruction in business subjects is offered in the
Department of Economics and Business and in the Department of
Secretarial Science. Both of these departments are in the Social
Science Division of the college. Degree programs in business may be
pursued in general business administration and in business teacher
preparation. Upon completing the business curricula, students are
granted the Bachelor of Science degree. Students may also pursue a
two-year secretarial course. Upon the completion of the requirements
of this curriculum, students are awarded the Certificate in

Secretarial Science.

16Bethany-Peniel College, Bulletin, 1953-1955 (Bethany,
Oklahoma: Bethany-Peniel College, 1953).

i

b
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" Oklahoma City University,l’ a Methodist institution, was
established in 1904 as Epworth University. Instruction in some phases
of business was offered in Oklahoma City University as early as 1907,
when typewriting and shorthand were taught in the College of Liberal
Arts. In 1922, a downtown school was established in the business
district of Oklahoma City. The primary purpose in establishing the
school was to serve the needs of individuals who were employed during
the day, and many of the subjects offered were in the area of business.
In 1946, the School of Business was established within Oklahoma City
University. The University comprises a college of arts and sciences,
a school of business, a school of music, a school of law, and a
technical training school. Instruction in all business subjects is
offered in the School of Business. Courses in the field of economics
are offered in both the School of Business and the College of Arts and
Sciences.

Although the School of Business of Oklahoma City University is
not a member of the American Association cf Collegiate Schools of
: Business, it does attempt to conform to the standards of the Associa-
tion. For instance, candidates for degrees in the fields of business
are required to complete a minimum of LO per cent of their college work
in non-professional subjects outside the School of Business. Concen-
trations of subjects for degree programs are offered in the following

specialized fields: accounting, economics, finance, general business

170k1ahoma City University School of Business, Catalog,
1953-195L (Oklahoma City: Oklahoma City University, 1953).

I e
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business teacher preparation. Students who complete the requirements
of the degree programs are granted the Bachelor of Science degree.
Students of Oklahoma City University may also pursue one- and two-year
programs in business. Upon the completion of the requirements of these
programs, certificates are awarded.

Phillips University,l8 an institution controlled by the
Disciples of Christ, was founded as Oklahoma Christian College in 1907
at Enid. In 1913, the name of the institution was changed to Phillips
University in honor of T. W. Phillips, Butler, Pennsylvania, who had
provided liberal financial subport to the institution. Phillips
University is composed of a college of the Bible, a college of the
arts, and a school of fine arts. The College of the Arts consists of a
Division of Liberal Arts and a Division of Applied Arts. .Instruction
in business subjects is offered in the Department of Business
Administration in the Division of Applied Arts. Degree programs may

be pursued in the following specialized fields: accounting, economics,

marketing and management, and secretarial science. Upon completion of

the requirements for the degree programs, students are granted the
Bachelor of Science Degree in Business Administration. Students may
also pursue a two-year secretarial curriculum. Upon completion of the
requirements of this curriculum, students are granted certificates in

secretarial science.

administration, management, marketing, secretarial administration, and |

18phillips University, Bulletin, 1953-195) (Enid, Oklahoma:
Phillips University, 1953).

(S
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" Oklahoma Baptist Universityld was established in 1911 at
Shawnee after two other Baptist institutions of higher education in
Oklahoma had ceased to exist because of unsatisfactory locations.
Recognizing the valuable contribution that a college can make to a
community, the City of Shawnee donated a sixty-acre tract of land to
the institution for the development of an attractive campus. Oklahoma
Bapt ist University consists of a college of liberal arts and a college
of fine arts. Instruction in business subjects is offered in the
Department of Business and in the Department of Economics. Both of
these departments are in the College of Liberal Arts. Degree programs
may be pursued in the following specialized fields: accounting,
economics, finance, management, and secretarial science. Graduafes of
the degree programs are granted the Bachelor of Science degree. Stu-
dents may also pursue the one- and two-year secretarial cwricula.
Upon completion of the requirements of these curricula, students are
granted certificates.

It is apparert that the five church-related senior colleges of
Oklahoma have followed similar patterns of development. Founded by
five different religious denominations, these institutions were estab-
lished within a twenty-two year period from 1889 to 1911. Four of the
institutions are co-educational; one is a college for women. During
their half-century of existence, these institutions have demonstrated

the likelihood of their continued existence at their present locations.

190k1ahoma Baptist University, Quarterly Bulletin (Shawnee,
Oklahoma: Oklahoma Baptist University, 1953).

!
|
L
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| “Variations exist in the administrative procedures for offering

instruction in business in the five church-related senior colleges of
Oklahoma. There exists a lack of uniformity in: (1) instructional
organizations, (2) areas of concentration, (3) provisions for degree
programs, and (L) provisions for one- and two-year certificate pro-
grams. A further analysis of the programs of instruction in business
in these institutions would reveal a lack of uniformity in other
phases of education for business. Similar investigations of circum-
stances surrounding education for business in other church-related
colleges in the United States would undoubtedly reveal an even
greater lack of uniformity.

The unique characteristics of the church-related colleges, the
recency of the development of programs of business education in these
institutions, and the extreme variations which exist in the conditions
surrounding education for business in the church-related institutions
present peculiar problems in the administration of programs of educa-
tion for business in these colleges. Problems arise in coordinating
the various phases of instruction in business and economics, in
relating the objectives of education for business to the general
objectives of the institutions, and in providing direction for the
future development of education for business.

If coordination of the various phases of education for busi-
ness is to be achieved, if objectives of education for business are to
be clearly understood, and if direction is to be provided for the

future development of education for business in the church-related

{colleges in the United States, there is a need for an understanding of _
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gation of the circumstances surrounding education for business in the
church-related colleges of the United States should provide information
of value in evaluating and in improving education for business in

individual institutions.

Statement gﬁ_the Problem

The problem of this investigation is to determine the status of
education for business in the church-related colleges of the United
States and to interpret information relative to education for business
in order to provide a means of directing the future development of
individual programs.

Specifically, the investigation is designed to reveal informa-
tion relative to the present status and current trends in the develop-
ment of education for business in church-related colleges of the United
States. Basic to this study is consideration of such phases of educa-
tion for business as: (1) objectives of instruction, (2) organization
for instruction, (3) subjects offered, (L) physical facilities for
instruction, (5) student personnel services, and (6) the business

faculty.

The primary purpose for making this investigation is to reveal
information which may be used by church-related colleges throughout the
United States in the evaluation of programs of education for business.
The findings and conclusions reached in this study should enable admin-

istrators of business programs in church-related colleges to initiate

.or re-emphasize practices and procedures conducive to effective

S ——

[ ——

ngﬁéméﬁrréﬁt praé%ices and.polié&égmigughégé-Eiééiﬁﬁﬁions- An investi-
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“programs in business and economics. The study will have value to the
author in terms of its immediate implications for education for businessé
at Bethany Nazarene College where he is the director of the program of

education for business.

Delimitation

This investigation is limited to education for business as it
is currently offered in co-educational liberal arts colleges which are
related to protestant religious denominations. Institutions with such
characteristics are considered to be comparable to Bethany Nazarene

College.

Excluded from the study are: (1) church-related institutions

which are organized as junior colleges or technical institutions

offering less than four years of college preparation; (2) church-
related senior colleges which are primarily teacher preparatory,
professional, or technical institutions; (3) church-related institutions;
which offer such a variety of subjects and have such extensive educa-
tional facilities that it is ar»arent that they are not primarily
liberal arts colleges; and (L) institutions which have been developed |
especially for the education of Negroes.

1
No attempt is made in this study to evaluate the effectiveness §
of the instruction offered in business and economic subjects in the |

various church-related colleges.

Sources gg_Data

The data for this investigation were obtained primarily by

means_of_ questionnaires (see. Appendix. B) which were sent-to—the — .- —-..
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administrators of programs of education for business in the colleges
included in the study. Data from the catalogs of the colleges were

used to augment the information obtained by means of the questionnaire.

! Questionnaires were mailed to the administrators of programs
iof education for business in 202 church-related liberal arts colleges
which listed economics, business administration, and/or secretarial
subjects in their catalogs. Questionnaires were returned by 164 of

the administrators, or 81.2 per cent of the group contacted. Eight of
the respondents reported that business subjects were not currently
being offered in their institutions. Therefore, 156 completed ques-
tionnaires involving colleges in 37 states and the District of Columbia

constitute the primary source of data for this study (see Appendix C

for a list of the 156 institutions).

The first step in making this investigation was to determine
the specific phases of education for business to be included in the
study. This step involved extensive reading of the general literature
of education for business at the collegiate level. It also involved
%the analysis of a number of related studies.

The second step involved determining the research technique
| which would best provide the data necessary for the solution of the
problem. Because of certain advantages inherent in the interview

technique, the author at first planned to collect the data by making

personal visits to each of a limited number of campuses. However,

lwhen it became apparent that a variety of practices and procedures

—— e e e o e e e e e e ]
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needed to be investigate&ﬂiﬁméwi;rge number 6fwcolleges, the decision %

was made to utilize the questionnaire technique in order that the study i
might be more comprehensive and have a broader scope. Careful analysis
of the catalogs of the church-related colleges revealed that extensive
information concerning administrative policies and practices relative
to education for business could be obtained directly from the catalogs.
Therefore, it was decided to utilize the catalogs of the institutions ‘

to supplement and to verify portions of the data obtained from the

questionnaires.

The third step consisted of the preparation of the question-
naire to be used in obtaining the data. This step involved the
preparation of a tentative questionnaire to be used in preliminary
activities. In order to refine the questionnaire, personal inter-
views were held with the administrators of programs of instruction
in business in eight church-related colleges located in four states:
Oklahoma, Kansas, Nebraska, and Idaho. 1In addition, the trial ques-
‘tionnaire was sent to the chairman of the department of business in a
‘church-related college in Idaho and to another in California. Both of
these questionnaires were completed and returned with suggestions for

revisions. These preliminary procedures indicated that certain items

in the questionnaire were ambiguous or difficult to interpret. The
items were revised and copies of the final questionnaire were pre-
pared.

The fourth step was to compile the 1list of church-related

colleges to be included in the investigation. The 1952-1953 Education
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Dlrectoryzo was used in preparing the 1list of church-related colleges
to contact. In order to restrict the list to colleges from which
information could be obtained which would be pertinent to the investi-

gation, criteria for selection were developed. The final list of

colleges to be involved in this study included institutions with cer-
tain characteristics in common. All of the colleges were: (1) liberal !
arts in nature, (2) currently offering business subjects, (3) related
to protestant religious denominations, (L) co-educational, and

(5) attended primarily by white students.

The fifth step was commenced in November, 1953, when question-

naires were mailed to the administrators of programs of education for
business in 202 church-related colleges. A covering letter (see
Appendix A) explaining the purpose of the investigation and seekingrthe !
cooperation of the recipients was included with each questionnaire.

In January, 195l, two months after the first mailing, a second question-
naire was sent to those individuals who had failed to return the first
copy. In March, 1954, a follow-up letter was mailed to those indi-
viduals who had failed to return either of the questionnaires. A '
second follow-up letter was mailed in June, 195}, to those individuals

who had thus far failed to respond. This procedure resulted in the

return of 81.2 per cent of the questionnaires.
The sixth step was to tabulate and interpret the data obtained

by the questionnaires and by analysis of the college catalogs.

|
|
20ynited States Office of Education, Education Directory |
1952-1953, Part 3, ngher Education (Washington: Government Printing ]

i

Office, 1952).
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The_final step consi;féd.of the pfepafégiéﬁiof;ﬁiié repért.
In Chapter II, analysis is made of related studies. The background
data pertinent to the investigation are presented in Chapter III.
Circumstances surrounding education for business in 156 church-related
liberal arts colleges are presented in Chapter IV. In Chapter V,
comparative data are presented, with implications for Bethany Nazarene
College. A summary of findings and.conciusions based on the findings

are provided in Chapter VI.

e e




CHAPTER II
RELATED STUDIES

A search in the standard indexes for studies relating to educa-
tion for business reveals very few studies which were made from the
specific point of view of the church-related college. Studies have

been made of certain phases of education for business in: (1) teacher-

training institutions, (2) colleges and universities in general, and |
(3) colleges related to particular religious denominations. While
these studies reveal information concerning current practices and
trends in education for business on the collegiate level, they provide i
only a limited amount of information pertinent to this investigation.
One of the phases of education for busines; which have been the

subject of investigation is that of business-teacher preparation in

teacher-training institutions. 1In 1952, Bastl made a study of business—j
teacher preparation in 90 state-supported teacher-training institutions i
in the United States. Thirty-five states and the District of Columbia
were represented in the study. After analyzing studies relative to the
preparation of teachers of business subjects in secondary schools, Bast

concluded that such studies were few in number and of limited scope.

1Milton Lowell Bast, "A Comparative Study of the Preparation of
Business Teachers With Specific Implications for the State of Oklahoma"
(Unpublished Ed. D. dissertation, University of Oklahoma, Norman, 1952).§

2k
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that of student teaching.

The data for Bast's study were based primarily upon information
obtained by means of questionnaires which were sent to the chairmen of
the business departments of the 90 teacher-training institutions. The
basic data in Bast's study were supplemented by means of letters from
the respondents to the questionnaires and by analysis of college cata-
logs. Since business-teacher preparation is an important phase of
education for business in church-related colleges, it is interesting
to note the conclusions reached by Bast:

1. Approximately one-third of the study program of a
business teacher should be devoted to acquiring business
information and skills.

2. Approximately three-eighths of the study program of
a business teacher should be devoted to acquiring a knowl-
edge of general education which provides a broad cultural
background for the individual.

3. In professional education, approximately 15 semester
hours should be devoted to subject-matter courses in how to
teach.

. Student teaching should be required of all prospec-
tive teachers.

5. Students with secondary-school credit in typewriting
and shorthand should be encouraged to enroll for credit in
the most advanced course for which they are qualified when
continuing their study in these subjects in college.

6. Business-teacher preparation should include an
opportunity for students to obtain practice in the use of:
(1) reference materials such as professional education
books, magazines, monographs, bulletins, and other printed
information; and (2) audio-visual materials such as films,
slides, and recordings.

7. Prospective business teachers in the 90 teacher-
training institutions are not required or even encouraged
to obtain business experience to the extent frequently
advocated in recent published literature and at business- .
teacher conventions.

8. Business teacher-training programs should spec-
ifically include: (1) the study of general business and
consumer economics, (2) methods courses dealing with general

e e e e e
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business and consumer ecoﬁbmics, and (3) éﬁmdﬁﬁoffﬂﬁifngaw“>
use these subjects for student teaching purposes.

Another phase of education for business which has been the sub-
ject of investigation is that of instruction in business subjects in
colleges and universities in general. Included in these studies are a
number of church-related colleges as well as public and independent

colleges. 1In 1936, Peterson> made a catalog study of the offerings in

business and economics in 21 institutions of higher education in Kansas.

Included in his investigation were six public institutions, one inde-
pendent institution, and 15 church-related institutions.

The purpose of Peterson's study was to provide information that
would be of value in determining the business and economic subjects
that should be included in the curricula of the institutions of higher
learning in Kansas. The findings of his study revealed a diversity of
practices with regard to the administration of programs of education
for business in the 21 institutions. On the basis of his study,
Peterson reported the following findings:

1. The enrollments in the 21 institutions of higher learn-
ing range from an average of 158.0 in the three smallest
institutions to an average of 2,678.6 in the three largest
institutions.

2. The 81 instructors teaching business and economic
subjects in the 21 institutions of higher learning hold eight
different degrees. Sixty-seven of these instructors are men
and 14 are women. Forty male instructors and 7 women instruc- -
tors hold master's degrees. Seventeen male instructors hold
doctor of philosophy degrees. All of the instructors hold at
least a bachelor's degree.

2Ivid., pp. 145-1L48.

3E. Albin Peterson, "Business and Economics in 21 Institutions
of Higher Learning in Kansas" (Unpublished Master's thesis, Colorado
State College of Education, Greeley, 1936).
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3. Separate curricula of business and economics are 5
maintained in 20 of the 21 institutions. However, in many ;
institutions these curricula are but a part of some larger ;
divisions, notably the social science division.

Li. The number of instructors teaching business and ‘
economic subjects range from one, in three institutions, to
18, in one institution. The most popular number of instruc-
, tors is two, maintained in 9 of the institutions. §
| 5. Ten different degrees with majors in business and i
economics are offered by 20 of the 21 institutions. One 5
degree is on the master's level, while the other 9 are on i
the bachelor's level. 1

6. The number of semester hours of credit required for
a major in business and economics range from 20 hours in
two institutions to 56 hours in one institution. The
mode is 2l semester hours of credit.

7. The total number of semesters of training in busi-
ness and economic subjects range from six semesters in one
subject to one semester in 234 subjects.

8. Entrance requirements to the 21 institutions of
higher learning may be met by 10 different methods, high
school graduation being the most popular.

9. The 20 institutions offering a major in business
and economics make provision for practice teaching, but
only 9 specify that practice teaching is available in busi-
ness and economic subjects. |

10. Fifty-two different business and economic subjects !
are offered in the 21 institutions. Nine subjects are
offered in 13 or more of the institutions, while 22 subjects
are reported only once in the 21 institutions.

11l. The semester hours of credit range from one hour in
permanship to 18 hours in accounting. Three semester hours
of credit is the average amount of credit offered in any one
subject.h

No uniform practices prevailed in the following phases of
education for business in the 21 institutions of higher learning in i
Kansas: (1) the nature of the subjects and the credit granted,
(2) the educational preparation of instructors of business subjects,

(3) the amount of credit required for a degree in business and economics;
(L4) entrance requirements of the institutiochis, and (5) the offering of

practice teaching for prospective business teachers.

bbid., pp. 123-125.
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tion for business in 87 colleges and universities in Ohio, Indiana,
Illinois, Iowa, Missouri, and Kansas. Questionnaires were sent to the
business-department heads. The data in the questionnaires were supple-
mented by information obtained from college catalogs and personal

- letters. Since this study was made soon after the close of World

War II, it is interesting to note the changes that were being planned
at that time. Hitch found new emphasis being placed upon the following
phases of education for business in the 87 colleges: work experience,
guest lecturers, merchandising, and general business classes.

Most of the colleges and universities surveyed by Hitch were

Of the institutions with an enrollment of less than 500 students, 60
per cent were planning immediate changes. The contemplated changes,
in the order of their frequency of mention, are:

1. The addition of shorthand and typewriting subjects.

2. The addition of refresher courses for veterans.

3. The reconsideration of aims and objectives.

li. The addition of Time and Motion Studies.

5. The addition of Office Machines.
O0f the institutions with an enrollment of 500 students and over, 70 per
cent were planning immediate changes. The contemplated changes, in the
order of their frequency of mention, are:

l. The addition of two-year terminal curricula.

2. The expansion of offerings in accounting.
3. The requirement of work experience for a degree.

" In 19h6 Hitch® made a study of contemplated changes in educa-

planning immediate changes in their offerings and programs in business.

SRobert L. Hitch, "What Tomorrow's Teacher is Studying,™ The
Business Education World, XXVII (September, 1946), 11-12.
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-Mm”_ﬂnﬁwﬂ:mm&he addition of ref;;éher ééﬁféés for veterans.
S. The addition of a curriculum in merchandising.

In 1947, Shores8 made a catalog study of offerings in business
in 1k institutions of higher education in Arkansas. His study included
six public institutions, two independent institutions, and six church-
related institutions. His study involved the ll-year period from
1936 to 1946. Since six of the institutions included in the study
were church-related colleges, the findings are somewhat related to the
present investigation. Some of Shores!' findings are as follows:

1. There was no uniformity in the titles given to the
departments in which instruction in business was offered.

2. There seemed to be a tendency to increase the
offerings from 1936 to the outbreak of the Second World War
and thereafter to show a slight decrease in the number of
courses offered.

3+ Most of the colleges offered two or three courses in
the fundamental principles of accounting, and in addition,
made available a few specialized courses for those students
with particular interests in the field of accounting.

i. The colleges were rather consistent in offering either
one or two years' work in typewriting.

5. Two special types of courses in stenography were
offered: one relating to the fundamentals of shorthand and
the other to more advanced work in this field. Some offered
courses relating to a particular type of stenography, such as
court reporting, medical shorthand, and business correspondence.

6. All colleges offered one or more courses in the
acquisition of skill in office practices or techniques. How-
ever, only three provided courses designed specifically for
giving training in the use and care of office machines.

7. Most of the courses in economics as a part of the
curriculum in business related to the fundamental principles
of economics, history of economic development, and the
economic history of the United States.

8. The senior colleges offered a fairly comprehensive
list of studies relating to finance, banking, and investment.

TIbid., p. 12.

8p. T. Shores, "A Study of Curricular Offerings in Business in
the Colleges of Arkansas for the Period from 1936 to 19L46" (Unpublished
Master's thesis, North Texas State College, Denton, 1947).
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9. Courses in business law and commercial law, in busi-
ness English and correspondence, in commercial mathematics,
and in statistics were the principal ones available as studies |
related to the field of business and offered as a part of the i
curriculum of business. .
10. Little emphasis was placed upon those phases of business |
relating to retail marketing, salesmanship, and advertising.
1ll. Insufficient effort was being made to train students !
to become teachers of business subjects.’ |

In 1952, Dellasegalo made a study of the development and present
status of education for business at the University of Oklahoma. The
study was confined to an analysis of the operation of the College of
Business Administration. Dellasega analyzed the following phases of
education for business at the University of Oklahoma: objectives,
course offerings, enrollment, methods of instruction, allocation of

funds, auxiliary services, and physical plant. The data for Dellasega's

study were obtained from two types of sources: (1) personal interviews ;
with various individuals connected with the University, and (2) bulle- i
tins and records of the University. Data obtained from a study of a |
college of business administration in a state-supported university with i
10 large departments offering instruction in business subjects may

appear to be only remotely related to the present study. Yet, in terms
of objectives, programs of instruction, and course offerings, similari-

ties exist. For this reason, the conclusions of Dellasega are

summarized:

9Tbid., pp. 131-133.

10Charies Joseph Dellasega, "The Development and Present Status
of Education for Business at the University of Oklahoma" (Unpublished
Ed. D. dissertation, University of Oklahoma, Norman, 1952).
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1. Education for business at the University of Oklahoma
has in the past and is currently meeting the needs of the
students and businessmen in the state of Oklahoma.

2. Instruction in business administration and economics
in a collegiate school of business should serve three types
of students: (1) those reparing for junior-executive posi-
tions in business, (2) those who supplement their major
business field with courses in other areas of business, and
(3) those students who want only one or two basic courses to
add to their general knowledge of economics and business.

3. The programs of instruction in business administra-
tion and economics are designed to provide students with an
opportunity to prepare systematically for business careers.
Also the programs of instruction are intended to enable
individuals to develop the gqualities that are essential to
world citizenship.

L. Since the 1920's there has been a consistent increase
in enrollment and the number of courses offered in business
at the University of Oklahoma. With the exception of the
World War II years, the variations in enrollment in the
College of Business Administration have paralleled the changes
in the enrollment of the University as a whole. However, the
evidence revealed in this study indicates that as economic and
political conditions vary, the number of men enrcoclled in busi-
ness fluctuates to a great extent while the number of women
enrolled remains constant throughout the years.

S. Instruction in business courses on the collegiate
level tends to conform to two basic patterns. In classes
where instruction is designed to enable students to develop
an understanding of the principles and policies of business
and economics, teachers commonly rely on the lecture method
of teaching. In classes where the primary objective involves
the development of business skills and techniques, instruc-
tion consists primarily of teacher demonstration and produc-
tion work by students.

6. In the last two years the funds allocated to all
colleges in the University of Oklahoma have been limited.
Despite the curtailment of funds, the curricular offerings
of the College of Business Administration have been expanded.
The evidence in this study indicates that any collegiate
program of instruction in business is dependent upon the
provision of substantial amounts of money for the development
of well-qualified instructors and the purchase and maintenance
of business machines for use in instruction.

7. Education for business on the collegiate level should
be vitally concerned with aiding the businessmen of today
through such activities as short courses and lectures, market-
ing service, correspondence study, off-campus classes, and
placement.
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8. The nature of programs of instruction, such as those
offered in the College of Business Administration, requires
that they be provided by means of especially designed physical
facilities apart from those utilized in the general education
programs on most college and university campuses.

A few studies have been made which were specifically planned
to provide information relative to education for business in church-
related colleges. These studies are of especial significance to the
present investigation since they reveal practices and trends in educa-

tion for business in church-related colleges in particular. In 1932,

12

Thompson~“ made a catalog study of the business offerings in L5

Presbyterian colleges in the United States. The purpose of Thompson's
research was to determine the status of education for business in the
Presbyterian colleges of the United States in terms of: (1) subjects
offered, (2) credit granted, (3) qualifications of instructors, and
(4) the degrees granted. Selected findings of Thompson are:

1. There is a separate department of business education
in every Presbyterian College in the United States, of which
there are LS.

2. The enrollment in these L5 Presbyterian colleges
ranged from 1L3 students in the smallest college to 1,604
students in the largest college.

3. Thirty-seven different subjects are offered in
business education in these L5 colleges.

L. Sixty-one per cent of these subjects are offered one
semester. Twenty-six per cent are offered two semesters.

5. The credit. offered in these 37 subjects ranges from
no credit to 12 semester hours. One subject, namely,
accounting, which is an exception gives a total of 37 semes-
ter hours credit. The average amount of credit given in any
one subject is three semester hours.

1lmpig., pp. 221-22);.

l2James M. Thompson, "The Status of Business Education in
Presbyterian Colleges" (Unpublished Master's thesis, Colorado State
College of Education, Greeley, 1932).
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6. In the L5 Presbyterian colleges represented in this
study L2 grant degrees to students majoring in business edu-
cation. The bachelor of arts degree leads in popularity.
This degree is offered by LO of the L5 colleges.

7. One instructor is maintained in the department of
business education in L3 per cent of the colleges reporting.
Two instructors are maintained in this department by 3L per
cent of the colleges. Two colleges report six instructors
in the department of business education.

8. The instructors in the departments of business edu-
cation of the L5 Presbyterian colleges in the United States
are represented by 13 different degrees as the highest degree
held. Thirty~-two instructors hold the master of arts degree
as their highest degree and 21 hold the doctor of philosophy.
No degree was reported for five of the instructors in the
department of business education.

In 1940, Wagnerlh made a study of education for business in

118 Catholic colleges and universities of the United States. Thirty

states and the District of Columbia were represented in her study.

Wagner obtained her data from an examination of the college catalogs

of the 118 institutions and from an analysis of questionnaires

completed by the presidents and business teachers in the 118 institu-

tions. The purpose of the study was to obtain data relative to the
following phases of education for business in the 118 Catholic
colleges and universities: (1) objectives, (2) subjects offered,
(3) credit granted, (L) degrees granted, (5) qualifications of
instructors, (6) enrollments, and (7) equipment. Some of Wagner's

findings are as follows:

1. Only four of the institutions are not listed by state,
regional, or national accrediting agencies.

131pid., pp. 92-93.

1hSister M. Alexius Wagner, "A Survey of Business Education
Offered in Catholic Colleges and Universities" (Unpublished Master's
thesis, Colorado State College of Education, Greeley, 1940).
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2. A majority of the colleges give their students a
background of understanding of purposes and problems and a
greater resourcefulness in meeting changing conditions rather
than preparation for particular business positions.

3. Seventeen different degrees are offered by the 118
colleges to students completing the requirements in business.
Forty-nine, or Ll.5 per cent, of the colleges grant the
Bachelor of Arts degree and 29, or 24.6 per cent, grant the
Bachelor of Science degree.

L. Only 35 of the 118 colleges maintain business clubs.

5. There are 567 different business subjects offered by
the 118 colleges.

6. Principles of Economics is offered in 111 of the 118
colleges.

7. Principles of Accounting is offered in 103 of the
118 colleges.

8. Over 50 per cent of the instructors held master's
degrees and 29 per cemt held bachelor's degrees only. Over
80 per cent of the instructors holding bachelor's degrees
had completed some graduate work.

9. Fees are charged in 10 business subjects. These
fees range from $1 to $15 a semester.

10. Instruction on calculating machines is offered in
27 colleges; instruction on adding machines is offered in
41 colleges; and instruction on duplicating machines is
offered in 5l colleges.l5

On the basis of her investigation, Wagner recommended that:
(1) the degrees granted to business students be confined to such
degrees as bachelor of business administration or bachelor of science

in business; (2) more uniformity be obtained in the titles of business
subjects and the credit granted for the completion of business subjects;

| (3) departmental titles be made more uniform; (4) work experience be

be maintained in the colleges; (7) follow-up studies be made of the

graduates of business programs; and (8) community surveys be con-

ducted.

|

|
offered; (5) fees for business subjects be removed; (6) business clubs

151pid., pp. 108-111.

[ |
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ings in 22 Presbyterian institutions of higher education in the United
States. Since these institutions were located in southern states, the
study did not duplicate the one by Thompson which was made in 1932.
Maphet investigated education for business in the 22 colleges in terms
of: (1) subjects offered, (2) credit granted, and (3) degrees and
certificates granted. The following statements indicate the major
findings of Maphet's study:

1 1. Although all of the 22 colleges offered business

subjects, only 12 offered sequences in business leading to
bachelor's degrees.

2. Sixty-nine different titles of courses were offered.
i 3. Principles of Economics was offered in 20 of the

colleges.

L. Principles of Accounting was offered in 19 of the
colleges.

5. Shorthand and typewriting were offered in 16 of the
colleges.

6. Money and Banking, Business Law, and Secretarial
Practice were offered in 12 colleges.

7. Two specialized secretarial courses were offered:
Medical Shorthand and Church Office Skills.

8. Graduation requirements ranged from 120 to 124
semester hours for the Bachelor of Arts degree and from
122 to 130 semester hours for the Bachelor of Science degree.

9. Nine colle%es provided programs leading to certifi-
cates in business.l7

In 1950, Thiessen18 made a study of education for business in

20 church-related colleges of Kansas. Of the institulions included in

" In 1916, Maphet16 conducted a catalog study of business offer-

16Princie Maphet, "A Catalogue Study of Business Offerings in
Colleges of the Presbyterian Church, U. S." (Unpublished Master's
thesis, Women's College of the University of North Carolina,
Greensboro, 19,6).

Y Ibid., pp. 28-32.
l8Emil A. Thiessen, "The 1949-1950 Status of Business and

Economic Education in Church-Related Colleges of Kansas" (Unpublished
|Haster's thesis, Kansas State Teachers College, Emporia, 1950).
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the é%ﬁdy, 1L were senior»§6iiééés aﬂdngmﬁéfé‘jﬁﬁiéf éoiiegeé; rfhié—-w
study was based upon an analysis of the catalogs of the institutions,
questionnaires completed by the presidents of the institutions, and
questionnaires completed by the chairmen of the business departments

of the institutions. The following aspects of education for business
in the 20 church-related colleges of Kansas were considered:

(1) historical background, (2) accreditation, (3) purposes, (L) teacher
qualifications, (5) enrollments, (6) credit granted, (7) fees charged,
(8) subjects offered, (9) textbooks used, (10) office machines, and
(11) library facilities.

The data obtained by Thiessen relate specifically to education
for business in church-related colleges. Therefore, his findings are
of particular significance to the present investigation. The findings
of Thiessen are as follows:

l. The rise of the church-related colleges of Kansas
has been rather slow, but there has been a steady increase
in their number.

2. The majority of the colleges are co-educational.

3. The majority of the senior colleges are accredited
by recognized accrediting agencies.

L. Many of the business instructors have had actual
business experience.

5. Many students elect to take one or more business
subjects, but fewer students major in the field.

6. The requirements for credit in shorthand and type-
writing are based chiefly on the attainment of a certain
speed.

7. The charging of fees for courses involving the use
of office machines is a general practice.

8. Accounting, business law, typewriting, shorthand,
and economics are offered by most of the colleges.

9. In the subjects which are offered by a majority of
the colleges, the textbooks used are the same.

10. The office machines on which instruction is offered
are the machines most frequently used in business offices.

b




37

1l. A wide selection of_iibrary matéfiéié";féué;aiiabié”
to business students in the colleges.l?

The studies reviewed in this chapter verify the report of Bast
that research in the field of education for business on the collegiate
level has been limited. Especially is this true with regard to studies
pertinent to education for business in church-related colleges. Such
studies have been limited to particular religious denominations or to

certain states.




CHAPTER III
BACKGROUND DATA PERTINENT TO THE INVESTIGATION

Church-related colleges constitute over one-third of the insti-
tutions of higher education in the United States. They constitute
approximately 85 per cent of all liberal arts colleges. Of the 1,889
colleges and universities functioning in 1952, 733 were church-related

institutions, 6L3 were public-controlled institutions, and 513 were

findependently-controlled institutions.t In 1952, 2,148,28); students
Ewere enrolled in institutions of ﬁigher education in the United States.
!Although accurate data concerning enrollments in church-related
colleges are not accessible, it is known that 536,207 students were
enrolled in liberal arts colleges in 1952.° In view of the large
proportion of liberal arts colleges that are church-related, it would
appear that approximately one-fourth of the students of higher educa-
tion in 1952 were enrolled in church-related colleges. It is apparent,
then, that enrollments in the church-related colleges tend to be

smaller than enrollments in publicly-controlled and independently-

controlled institutions.

lynited States Office of Education, op. cit., p. 1l.

2United States Office of Education, Fall Enrollment in Higher
Educational Institutions (Washington: Government Printing Office,
1952), p. vii.

38




39

A inaiééféé on p;ééwéémgfmfhis réﬁéfﬁ;wihe>coii;ge;”igvoived |
in this investigation have in common certain basic characteristics. :
All of the 156 colleges are: (1) liberal arts colleges, (2) currently
offering business subjects, (3) related to protestant religious denomi-
nations, (L) co-educational, and (5) attended primarily by white stu-
dents. There are 202 church-related colleges in the United States |
which conform to the criteria used in preparing the list of institu- §
tions to be included in this study. Questionnaires were mailed to the %
administrators of programs of education for business in the 202 church- ;
related colleges. Replies were received concerning education for |
business in 16l of the colleges. Eight of the respondents reported
that the business subjects listed in their college catalogs were not
currently being offered. Therefore, 156 completed questionnaires
constitute the basic data for this study. The catalogs of the 156
institutions also served as sources of certain specific information. |

Certain conditions which are peculiar to church-related !

colleges directly or indirectly affect education for business in such

institutions. An understanding of these conditions is essential
background for analyzing the programs of education for business in the é

|
colleges. Information is presented in this chapter relative to the

|
administrative relationship between religion and education in the 156 ‘
i

institutions of higher education. In addition, information is presented |
regarding: (1) the place of the church-related college in the community,

(2) accreditation, (3) organization for instruction, and (l) general

objectives.

|
|

OO
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The data in thls chapter were obtalned prlmarlly frcm the

catalogs of the 156 church-related liberal arts colleges. Certain
information was obtained from three other sources. The 1952-1953

Education Directory3 was used to supplement information gained from the

college catalogs concerning the religious affiliations of the colleges.

Lovejoy's College Guideh was used to obtain information relative to the

environments of the colleges. The 1952 bulletin, Accredited Institu-

tions of Higher Learning,5 was used to obtain information relative to

the accreditation of the colleges.

The Religion~-Education Relationship

The relationships which exist between the 156 colleges and the
religious denominations with which they are affiliated vary consider-
ably. In a few instances, college catalogs indicate that the institu-
tions are owned and directly controlled by denominational groups. This
type of relationship involves close supervision and direction. 4&n
example of this close religion-education relationship exists at
Bridgewater College, Bridgewater, Virginia, where the college is "owned
and controlled by the Church of the Brethren.“6 A similar relationship

exists at Northwest Nazarene College, Nampa, Idaho, where the college

i

3Tbid.

hClarence E. Lovejoy, Lovejoy's College Gulde (New York:
Simon and Schuster, 1952).

SUnited States Office of Education, Accredited Higher
Institutions (Washington: Government Printing Office, 1952).

6Br1dgewater College, Bulletin (Bridgewater, Virginia:

Bridgewater College, 1953), p 20.
I
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' is "owned and 6pefated by the Church ofuéhé”ﬁé;éfeﬁélﬁ7 “Tﬁese éggélog !
statements appear to indicate rather close religion-education relation-i
ships. :

In contrast, the college catalogs of a few of the institutions i
indicate that they are not subject to direct denominational control butf

are administered by non-profit corporations. The corporations, in turn,

are controlled by boards of trustees that consist primarily of individ-
i

uals who are members of the related churches. An illustration of this
indirect religion-education relationship is found at Chapman College,
Los Angeles, California, where the college is "controlled by a private

corporation of Christian men and women,"8

and is "sponsored by the |
| Christian Churches of California, Arizona, and Utah."? Doane College,
Crete, Nebraska, is a church-related college which was founded by
Congregationalists. The college catalog indicates that the institution
"continues in active cooperation with Congregational Christian churches
but is not subject to church control."0 The catalog of Hancier

College, Hanover, Indiana, states that "the Trustees of Hanover College |

are independent of ecclesiastical con.trol."11 Functioning as an

TNorthwest Nazarene College, Bulletin (Nampa, Idaho: Northwest
Nazarene College, 1953), p. 20.

8Chapman College, Bulletin (Los Angeles, California: Chapman
College, 1953), p. 19. -

9Ibid-, P- 12. |

10poane College, Bulletin (Crete, Nebraska: Doane College,
1953), p. 18.

11Hanover College, Bulletin (Hanover, Indiana: Hanover College,‘
1953), p- 11. ER—— |

S e e e
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independent corporation, however, Hanover College does obtainufinancialj
assistance from Presbyterian churches and "maintains a strong and |
constant relationship with the church."12 i
The catalogs of a majority of the 156 colleges omit reference
to the épecific types cf denominational relationships in&olved. Thus,
the specific relationships between the colleges and the church organi- |
zafions with which they are affiliated are not always immediaﬁely
evident, even though the catalogs do indicate in various ways the kinds

of affiliations that exist. For example, Calvin College, Grand Rapids,

Michigan, is a church-related college functioning "under the auspices

of the Christian Reformed Church in America."13 Another church-related
college, Iowa Wesleyan College, Mount Pleasant, Iowa, is "affiliated
with the Methodist Church."lh A similar indication of relationship is
found at Trinity University, San Antonio, Texas, where the college is
"under the general supervision of the Presbyterian Church."15
Regardless of the type of administrative control involved, all
of the 156 colleges included in this investigation may be classified as

church-related colleges. Of significance is the fact that 103 col-

leges, or 65.9 per cent, are related to four denominational groups:

Methodist, Presbyterian, Iutheran, and Baptist. Thirty-six, or 23.1

121554., p. 12.

13¢alvin College, Bulletin (Grand Rapids, Michigan: Calvin

hTowa Wesleyan College, Bulletin (Mount Pleasant, Iowa:
Iowa Wesleyan College, 1954), p. 3.

15Trinity University. Bulletin (San Antonio, Texas: Trinity
University, 1953), p. 2L.
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per cent, are related to Methodist, Wesleyan Methodist, or Free

Methodist religious groups; 28, or 17.9 per cent, are related to

Presbyterian, Reformed Presbyterian, or United Presbyterian denomina-
tions; 20, or 12.8 per cent, are related to Lutheran, United Lutheran,
Evangelical Lutheran, or Augustana Lutheran denominations; and 19, or
12.2 per cent, are related to Baptist or Seventh Day Baptist denomina-
tions. In all, 26 religious denominations are represented by the 156
colleges. Table I, page LlL, constitutes a2 summary of the information
relative to the religious denominations with which the 156 church-
related liberal arts colleges of this study are affiliated. See
Appendix C for complete data concerning the names, locations, and

religious affiliations of the 156 colleges.

Church-College Communities

In general, church-related colleges have been in existence
for sufficient years to have become integral parts of the communities
in which they are located. Ninety-three per cent of the church-
related colleges included in this study were established prior to
1910; 50.7 per cent were established before 1880. Lycoming College,
Williamsport, Pennsylvania, a Methodist institution, is the oldest of
the colleges, having been established in 1812. Harding College,
Searcy, Arkansas, is the youngest of the colleges, having been estab-
lished by the Church of Christ in 192L. More of the church-related
colleges were established within the decade, 1880 to 1890, than in any
other ten-year period. In that decade, 32, or 20.5 per cent of the

institutions,were established. The tabulation on page L5 indicates
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TABLE I

RELIGIOUS AFFILIATIONS OF 156 CHURCH-RELATED
LIBERAL ARTS COLLEGES

Number Per Cent;
Religious Groups of of 156 |
Colleges | Colleges)
Methodists: i
Methodist « + « & ¢« + ¢ ¢ ¢ v = « « « « 33 f
| Free Methodist. . . . . . . . . . « . . 2
i Wesleyan Methodist. . . . . . . . . . . 1 36 23.1
Presbyterians: -—_ :
Presbyterian. « « « « « « ¢« + ¢+ . . .23 ;
United Presbyterian « « « « « ¢« + ¢« ¢« « 3 i
Reformed Presbyterian . . . . . . . . . 2 28 17.9
Lutherans: '-' ;
Tutheran. « + ¢« o ¢ ¢ ¢ ¢ 2 o & @ . 11 i
United Iutheran « « « « ¢« ¢« ¢+ o « « « .+ 5 |
Evangelical Lutheran. « . . « « « « « . 3 !
Augustana Lutheran. . . « « « + « « « . 1 20 2.8
Baptists: —
Baptist « « ¢« v o« 4o ¢ o o & e+ « .+ . 18
Seventh Day Baptist . « « « « . . . . . 1 19 12.2
Seventh Day Advent. « « « « o o o o « o o + o o & 8 5.1
Church of the Brethren. « « ¢« « ¢« « ¢ o « & & . 7 I1.5
Church of Christe. « « ¢ o« ¢ ¢ « o o o« & . . . 5 3.2
Evangelical United Brethren . . . . e e e e . 5 3.2
Friends « « ¢ ¢« ¢ ¢« « » e e e e e e e e . 5 3.2
Church of the Nazarene. « « « « o « o « o o & . L 2.6
Disciples of Christ « « « o &« « & o ¢ o « « & . L 2.6
Congregational. « « « « « « o o o « o o o o o & L 2.6
Mennonite « « « v v ¢ v e o 4 o 4 e o 0 s . . L 2.6
Church of God . ¢ &« « ¢ ¢ ¢ ¢« o ¢ o o o o o o« . 2 1.3
Christian Reformed Church . « « « ¢ ¢ « « o & . 2 1.3
Brethren in Christe « « « « ¢ ¢« ¢ o o o o o o o » 1 6
(Evangelical and Reformed. . - . + « . . « « . .. 1 6
Latter Day Saints . . . . . ¢« o o o a o s o . 1 .6
Totals o o ¢ o ¢ v ¢ o o o o o o o o o o . 156 100.0
{
{
l
e e o
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;in ten-year periods when the 156 colleges of this study were estab- ]
|
jlished. ?
| Period of Establishment Number Cumulative %
! of 156 of Number and Per Cent |
! Church-~related Colleges Colleges of 156 Colleges
j 1810 - 1819 2 2 1.3
} 1820 - 1829 6 8 5.1
i 1830 - 1839 9 17 10.9
| 1840 - 18L49 15 32 20.5
| 1850 - 1859 15 L7 30.1
: 1860 ~ 1869 13 60 38.5

1870 - 1879 19 79 50.7

1880 - 1889 32 111 71.2

1890 - 1899 18 129 82.7

1900 - 1909 16 15 93.0

1910 - 1919 5 150 96.2

1920 - 1929 6 156 100.0

A majority of the 156 church-related liberal arts colleges
included in this investigation are located in small cities and towns. 1
Ninety-eight, or 62.8 per cent, of the institutions are in small cities

or towns and L6, or 29.5 per cent, are in urban or suburban centers,

whereas only 12, or 7.7 per cent, are in rural areas. These statistics

indicate that none of the religious denominations are particularly
inclined to establish colleges in rural areas. The 12 institutions
which are located in rural areas, moreover, are related to six differenté

religious denominations.®

: The communities served by church-related liberal arts colleges
I

\are not restricted to the local cities or towns in which the institu-
tions are situated. The colleges serve the larger communities of their
church constituencies as well. The constituency of a church-related

college may be within the immediate state in which the college is

16Lovejoy, op. cit.
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located, or it ma§ include a number of sfatéé:”dStﬁdéﬁié.éfé>éftracted |

to church-related colleges from distant states because of their denomi-
national affiliations. Dakota Wesleyan University, Mitchell, South
Dakot.a,17 is related to the Methodist Church, and serves the Methodist
churches of South Dakota. Likewise, Nebraska Wesleyan University,
Lincoln, Nebraska,18 serves the Methodist church constituency of the
single state of Nebraska. Muskingum College, New Concord, Ohio,19 a
Presbyterian institution, serves a church constituency of four states:
Michigan, Ohio, Pennsylvania, and West Virginia. McPherson College,
McPherson, Kansas,ao an institution related to the Church of the

Brethren, serves a church constituency involving 15 states: Arkansas,

Colorado, Idaho, Iowa, Kansas, Louisiana, Minnesota, Missouri, Montana,
Nebraska, New Mexico, North Dakota, Oklahoma, South Dakota, and Texas.
The number of students who attended the 156 church-related
liberal arts colleges in 1952-1953 ranged from 127 students to 3,705
students. The average enrollment of the 156 institutions was 78l
students. These statistics include summer school enrollments but
exclude preparatory students, special students, and students engaged in

correspondence or extension work. One-third of the institutions

|
| 17pakota Wesleyan University, Bulletin (Mitchell, South Dakota:
' Dakota Wesleyan University, 1952), p. 13.

18Nebraska Wesleyan University, Bulletin (Lincoln, Nebraska:
Nebraska Wesleyan University, 1953), p. 6.

l9Muskingum College, Bulletin (New Concord, Ohio: Muskingum
College, 1953), p. 22.

ZOMcPherson College, Bulletin (McPherson, Kansas: McPherson
College, 1953), p. 10.

L.
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[enrolied fewer than 500 students; three-fourths enrolled fewer than

1,000 students. Only four of the institutions enrolled more than
2,000 students. The following tabulation indicates the enrollments in
| the 156 church-related liberal arts colleges for the school year
1952-1953:

Number Per Cent

of of 156

Enrollments Colleges Colleges
127 - L99 52 33.3
500 - 999 66 L2.3
1,000 - 1,499 2L 15.4
1,500 - 1,999 10 6.4
2,000 - 3,705 L 2.6
Totals 156 100.0

Accreditation

Accreditation is the process by which -instructional and other
facilities of educational institutions are appraised to determine the
extent to which they conform to prescribed or desirable standards.
Thus, an educational institution is said to be accredited when an
agency certifies that the institution is maintaining standards that
render its graduates acceptable for admission to higher or more
specialized institutions. The accreditation of institutions of higher
education in the United States is accomplished through governmental
agencies, educational associations, and professional groups.

State departments of education may approve the educational

programs of colleges and universities within their states for general

purposes and for teacher certification. In cases where transfers of

| credits are involved, state universities may approve the work completed |
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“in other colleges and universities. Such approval serves as a guide |
for evaluating the educational work of these colleges and universities.
Regional accrediting associations admit institutions to membership on
the basis of the attainment of certain standard requirements. Students
of member institutions are ordinarily accepted by other member insti-

tutions without loss of academic credit. The six regional accrediting

associations in the United States are:

New England Association of Colleges and Secondary Schools
Middle States Association of Colleges and Secondary Schools
North Central Association of Colleges and Secondary Schools
Northwest Association of Secondary Schools and Higher Schools
Southern Association of Colleges and Secondary Schools
Western College Association |

Professional organizations also exert considerable influence over col-
leges and universities by setting up specific standards or criteria
for membership. The two professional associations which are signifi-
cant to this investigation are:

American Association of Colleges for Teacher Education
American Association of Collegiate Schools of Business

Accrediting agencies perform useful services to individuals who
are concerned with the institutions and to the institutions themselves.
These services are summarized by The Council of State Governments:

Accrediting agencies endeavor to promote and maintain high
standards of education in the arts and sciences and in the pro-
fessions, to guide prospective students and their parents in
the selection of accredited schools, to facilitate the transfer
of students among institutions, to aid institutions in securing
adequate staff and facilities, to protect the integrity of the
institutions against outsidg pressures, and to protect society
against educational frauds. 0

20The Council of State Governments, Higher Eduecation in the
Forty-eight States (Chicago: The Council of State Govermmemts, 1952),
PPe 865t - A
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Tt is significant that 128, or 82.1 per cent, of the 156
colleges included in this investigation are accredited by one or more

of the six regional accrediting associations; 1L7, or 94.2 per cent,

operate under circumstances in which credit is accepted by state
universities within their particular states; and 152, or 97.L per cent,
are approved by their state departments of education for general
purposes or for teacher certification. Since these are the same
agencies which grant approval for the educational programs of colleges
and universities under public and independent auspices, it may be

assumed that most of the church-related colleges included in this study

maintain standards that are comparable to those which prevail in public

and independent institutions.

In 1952, 253 institutions of higher education held memberships
in the American Association of Colleges for Teacher Education. Since
education for businéss includes the preparation of secondary school
business teachers, memberships in this professional association are .
significant to this study. Two of the churéh-related colleges included
in this study held memberships in the American Association of Colleges
for Teacher Education in 1952. The member institutions were Bethany
College, Lindsborg, Kansas, and Willmington College, Willmington, Ohio.

As far as education for business is concerned, the most signi-
ficant professional accrediting association is the American Association E
of Collegiate Schools of Business. In 1952, the schools of business

in 69 institutions of higher education in the United States held member-

ships in this professional association. No church-related college

e e o e e o e e e i o et e+ o e e e s © e s e
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X - )
involved in this study was affiliated with the Association. The School |

of Business of Oklahoma City University, Oklahoma City, the only school%
of business in the 156 church-related colleges, was not a member of the |
American Association of Collegiate Schools of Business in 1952. If
additional schools of business are established in church-related col- |

leges, the standards of this professional association will undoubtedly

be utilized to guide the development of such schools. |

Organization for Instruction

Approximately 75 per cent of the church-related liberal arts
colleges included in this investigation are small institutions, enroll- !
ing fewer than 1,000 students each year. Generally, instruction in
these small liberal arts colleges is offered under the auspices of one
administrative unit. Departments of instruction are maintained in each
iof the principal subject-matter fields offered by the institutions. ‘
| Certain of the church~related liberal arts colleges are organ-
ized on the university plan and are composed of more than one
administrative unit. In these institutions, related departments of
instruction are grouped into schools or colleges, each of which is
administered as a unit. Illustrative of this type of organization is
the existence in numerous church-related colleges of schools such as

arts and sciences, religion, and music. While 17, or 10.9 per cent, of

the 156 church-related colleges are composed of more than one school,

only one of the institutions maintains a school of business. Oklahoma
City University, a Methodist institution, organized its School of Busi-

ness in 196.

{
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It appears that the current trend in instructional organiza-
tion in church-related liberal arts colleges is toward the divisional
type of organization. In this type of organization, instructional
departments are grouped into divisional units offering instruction in
subject matter that is related. Illustrative of this trend is the
existence in many church-related colleges of divisions such as social
sciences, natural sciences, religion, fine arts, and applied arts. The
divisiénal organization of instruction exists in 71, or L5.5 per cent,
of the 156 church-related liberal arts colleges included in this study.
In the church-related colleges which are organized on the divisional
plan, 51 offer instruction in business subjecte in divisions of social
sciences, while 20 offer instruction in business subjects in divisions
‘of applied arts. In 7 of the 20 church-related colleges which maintain a
divisions of applied arts, education for business constitutes the |

entire offering.

General Objectives of the Colleges

The colleges included in this study have been developed over a
period of years in which educational philosophy and principles of edu-
cation have changed considerably. However, each church-related liberal
arts college has been established for definite and specifically stated
purposes. These purposes are generally stated by the founder or
founders of the institution and appear in the institutional charter.
Information in original documents constitutes the basis for the pub-
lished objectives of the colleges. The general objectives of church-

related colleges appear in the introductory sections of the catalogs.
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per cent, clearly state their general objectives.

An examination of the general objectives

provided in the 156 college catalogs.

In this section are E}ésented coﬁéséiié'gtéféﬁéﬂ¥s'6fméénerél
objectives which have been formulated on the basis of analysis of the
objectives stated in the catalogs of the 156 church-related colleges.

Of the church-related colleges included in this study, 150, or 96.2

The objectives of

the remaining six institutions are somewhat obscure as presented in the

introductory statements concerning the institutions.

of the 156 church-

related liberal arts colleges reveals three basic purposes of the
institutions. The three composite statements of basic purposes

presented here were derived through analysis of the many statements

To enable students to develop an understanding and an appre-

ciation of their cultural heritage.--The general

stated for such a large number of the colleges.

objective to enable

students to obtain a cultural education was expressed in 123, or 78.8
per cent, of the college catalogs. Since all of the institutions are

liberal arts colleges, it is understandable why this objective is

It appears that in

emphasizing cultural development the church-related colleges are
endeavoring: (1) to'enable students to fully develop their personali-
ties, based upon an understanding of their own interests, needs, and
abiiities; (2) to enable students to become acquainted with cultural
resources; and (3) to enable students to become responsible and
enlightened citizens. Some of the catalog statements on which this
composite general objective of enabling students to obtain a cultural

—education. was_derived._are _presented heres . __ ... . ..
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To develop intelligenﬁ, responsiﬁi;; éhadﬁéil;féﬁﬁﬁedﬂr
citizens. (7)21

To provide students with an acquaintance with the major
fields of knowledge. (18)

To promote intellectual development in the sciences,
the arts, and the philosophies. (19)

To give students a deeper realization of cultural
values. (21)

To give students an understanding and an appreciation
of the cultural and scientific achievements of man. (28)

To enlarge students' knowledge of scientific truth and
cultural heritage as factors contributing to the evaluation
and enrichment of life. (34)

To enable students to build lives which will reflect
both culture and character. (LL)

To orient young men and women in the values of
contemporary culture. (68)

To enable students to develop a Christian philosophy which will

be conducive to effective Christian leadership.--The general objective

to enable students to develop a Christian philosophy of life was
apparent in 111, or 71.1l per cent, of the statements of objectives of
the colleges. The inclusion of this objective reflects the closeness
of the religion-education relationship which characterizes the church-
related colleges. This objective appears to have three phases:

(1) to provide students with opportunities to engage in Christian prac-

itices and procedures, (2) to enable students to develop Christian atti-

tudes toward life, and (3) to enable students to integrate Christian

practices and attitudes as they prepare to become Christian leaders.

21lThe number appearing at the end of each quoted statement was
assigned for compilation and reference purposes. It may be checked
with the list of church-related colleges which appears in Appendix C.




Sk

The éééond composite objectiveAﬁéfiéiniﬁg to the development of a
Christian philosophy was derived from such individual catalog state-
ments as:
To surround students with a cultural environment ;
oriented to the religious view of life and conducive to ;
the development of Christian character, conduct, and i

citizenship. (25)

To assist students in developing a wholesome and well-
integrated Christian personality. (27) '

To help students to synthesize scholarship and Chris- '
tianity in the good life. (50)

To prepare Christian leaders for contemporary
society. (57)

To provide young men and women training in a Christian
environment for constructive participation in society. (68)

To maintain an academic community which expresses the i
spiritual ideals of the church. (86)

To maintain an environment conducive to the Christian
life. (88)

To develop within individual students the Christian
philosophy as a motivating force in life. (116)

To provide essential training necessary to produce
resourceful, enlightened, and competent leaders of the
| church. (127)

To enable students to achieve occupational efficiency in

selected vocations.--The general objective to enable students to attain ?

proficiency in the vocations of their choice was indicated in 22, or
1.1 per cent, of the college catalogs. Most of the catalog statements f
were in broad terms of preparation for a variety of wvocations. However,‘
some of the statements were in terms of preparation for certain specific;

occupations such as teaching and business. The following statements are
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examples of how the third comﬁosite objecgi§; fo-ééhiéfeubccupational

efficiency was expressed in the college catalogs:

To provide means of achieving occupational efficiency
by which family, social, and civic life on a satisfying
level may be secured. (12)

! To prepare students for honorable vocations to sustain
life's economic needs. (19)

To prepare students for efficient vocational or profes~
sional service. (3L)

To educate men and women for church vocations, teaching,
| business, pre-medicine, pre-law, pre-engineering, and other
| professions. (L1)
|

To provide fully for the preparation of elementary school
and of secondary school teachers. (L47)

To prepare teachers, homemakers, and businessmen. (1L0)

From an analysis of the catalog statements relative to the
general objectives of the 156 institutions, it is apparent that in a
majority of the church-related liberal arts colleges the primary pur-
pose of instruction is to enable students to pursue cultural studies
in a Christian environment. In certain instances, the general objec-
tives of the institutions include provisions for specialization in
fields of learning which are closely related to the students' voca-

tional aspirations.

Summary
The most effective method of summarizing the background
information presented in this chapter appears to be to describe the

"typical" church-related college. Because of the original delimitation

placed on the scope of the problem, all of the colleges included in
| L;thismstﬂnixnare;_ﬂ‘H“_n___“ -
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Liberal arts colleges.
Currently offering business subjects.
Related to protestant religious denominations.

Co-educational.

Attended primarily by white students.

In addition to those characteristics common to all of the
colleges, a majority of the 156 church-related colleges are very
similar in other ways. The "typical!" church-related liberal arts

college included in this study:

Was established between 1870 and 1910.
Is located in a small city or town.
Enrolls between 500 and 1,000 students each year.

Is affiliated with the Methodist, Presbyterian,
Lutheran, or Baptist denomination.

Is accredited by one or more regional accrediting
associations.

Offers instruction in business subjects under the
auspices of one administrative unit.

Aims to provide an educational program which will
enable students to pursue cultural studies in a
Christian enviromment.




CHAPTER IV
CIRCUMSTANCES SURROUNDING EDUCAT ION FOR BUSINESS

This investigation involves consideration of instruction in
business subjects in 156 church-related liberal arts colleges. The
investigation is designed primarily to reveal information concerning
the present status and current trends in the development of education
for business in the institutions. In Chapter III an analysis was
made of the background information pertinent to the investigation.
Information relative to the religion-education relationships, church-
college communities, accreditation of the colleges, organization for
instruction, and general objectives of the colleges was presented. On

the basis of this information the generalization was reached that

| church-related liberal arts colleges consider their basic purpose to be |

that of enabling students to pursue cultural studies in a Christian

environment.
Institutions of higher education which emphasize cultural

development and the Christian environment appear to be unique settings

i
|
i
!
|
|
i

for instruction in business subjects. Yet, such instruction is offered !

in each of the 156 church-related liberal arts colleges. An examination

of the conditions surrounding education for business in the 156 insti-

tutions should reveal distinctive practices and procedures.

|
|
|
|
|
|
|

U VU U |
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>Thié-ghapté;icoﬁsiégéwéfméﬁugﬁéiyéié”Bf‘tﬁé circumstances

surrounding education for business in 156 church-related liberal arts
colleges. In it is revealed information relative to the following
phases of education for business in the colleges: (1) objectives of
instruction, (2) organization for instruction, (3) degrees and
certificates granted, (L) subjects offered, (5) physical facilities
for instruction, (6) personnel services, and (7) the business faculty.
The data for this chapter were obtained primarily from
questionnaires completed by the administrators ¢f programs of education
for business in the 156 institutions. Data cbtained from the catalogs
of the colleges were used to supplement that obtained fram the

questionnaires.

Objectives of Imstruction

One hundred and twenty-five of the 156 respondents involved in
this study stated the objectives of education for business which
existed in their institutions. An examination of the 125 responses
revealed three major objectives of education for bqsiness which cur-
rently prevail in church-related colleges. The three composite state-~
ments of objectives presented here were derived through an analysis of
the individual statements of the 125 respondents.

To enable students to develop an understanding of basic busi-

ness and econdmic information which is of value to all people.--Eighty-
six respondents, or 68.8 per cent of those reportihg objectives, stated

that to enable students to develop an understanding of basic business

Liéformation is an objective of education for business. The statements
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-in the questionnaires indicatéd thatu£ﬁéw5;éiéubuéineéé-Ehfbrmation

which students should understand is that information which has value
to all people engaged in normal business activities.

It appears that there are three kinds of basic business infor-
‘mation which the respondents believed should be taught to students in
church-related colleges. The three kinds of information are: (1)
information pertinent to the conducting of personal and social busi-
ness activities; (2) information which is fundamental to the develop-
im.ent of business and economic concepts; and (3) information relative
!to opportunities for careers in the business world. The following
statements are some of the individual responses on which the composite

| statement of the first objective was based:
|
i

To promote thinking about economic problems with critical
attitudes. (15)1

To provide students with an understanding of the business
institutions of the present day. (26)

To give students an understanding of the requirements,
limitations, and opportunities of business. (28)

| To give students a broad background of general business
| knowledge. (30)

To enable students to understand the business society .
better and to observe how our business economy functions. (53)

To enable students to conduct their personal business
affairs eccnomically and satisfactorily. (85)

To develop scientific attitudes toward the major economic
problems confronting our society. (93)

To develop an understanding of our economic system. (102)

lThe number appearing at the end of each quoted statement was
assigned for compilation and reference purposes. It may be checked

with the list of church-related colleges which appears in Appendix C. J

!
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- E;;.m;lgé a desire ﬁthi; stt—ldents ‘t—bmbérticipate in civic
activities in the community and to aid them in solving social
business problems. (103)

To enable students to become acquainted with the vocabu-
lary, practices, and techniques of business. (118)

To enable students to cultivate habits and practices of
efficiency in business. (151)

To enable students to develop knowledges and skills which will

be useful in specific business occupations.--Sixty-three, or 50.l per

cent, of the 125 respondents stated that an objective of education for
business is to enable students to gain knowledges and skills which may
be utilized in specific business occupations. The substantial number
of individuals reporting this objective indicates that administrators
of instructional programs in business in the church-related colleges
are accepting responsibility for preparing individuals for specific
vocations as well as for life in general.

The specific statements of the respondents indicate that there
are several types of knowledge and skill involved in preparation for a
specific business occupation. The student needs to acquire knowledge
of such subjects as accounting and business law; he needs to acquire
skills such as typewriting and shorthand; and he needs to develop
traits and work habits conducive to success in a business position.
The following comments are some of those upon which the statement of
objective to enable students to develop knowledges and skills which
will be useful in specific business occupations is based.

To prepare accountants, bookkeepers, credit men, and

Jjunior administrators for the organized work of the
church. (8)
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To prepare high school business teachers in the subject
content, the required skills, and the methods of teaching
business subjects. (23)

To give students adequate specialized preparation so
that they may be qualified to fill junior executive posi-
tions. (30)

To prepare students for secretarial positions. (54)

To enable students to develop proficiency in the
vocations of their choices. (6l)

To provide preparation for prospective church
; secretaries. (69)

To enable students to acquire the rudiments of prac-
tical business training. (93)

To provide preparation for students who contemplate
establishing their own businesses. (101)

To enable students to gqualify for positions in
accounting. (105)

To enable young men and women to learn how to earn i

their own living. (1),0) i

|

i |
To enable students to develop a Christian philosophy of life.--

The objective to enable students to develop a Christian philosophy of

life was expressed by 31, or 2.8 per cent, of the respondents. This

;objective as reported by individuals engaged in education for business
iindicates that departments of business education in church-related
%colleges recognize their obligation to provide a Christian environment
ji‘or their students. In seeking to attain this objective, of course,
the business teachers are contributing directly to the fulfillment of
the basic over-all objectives of their institutions. In the final

analysis it is the avowed purpose of every church-related college to

provide a Christian environment in which students may be aided in

developing Christian ideals and principles. The following individualw“_J
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“Eiéiéﬁgﬁts are ééme of ﬁﬁ;;énﬁhich wéfé-ﬁsed in formulating the com-
posite statement of the objective pertaining to Christian philosophy.

To provide a Christian environment for studying busi-
ness subjects. (7)

To develop the application of ethical and Christian ;
principles to everyday life.. (L5) |

To aid students in organizing and unifying their
experiences into workable and satisfying philosophies of j
1ife. (97) i

To build Christian ideals, principles, and standards.
(100) |
]

\
The three composite statements of objectives of education for

business in the church-related liberal arts colleges were derived from
an analysis of the specific statements made by the 125 administrators

of programs of education for business who responded to this section of

1

the questionnaire. It should be noted that the three objectives of

education for business presented in this section have a close affinity

to the basic institutional objectives reported in Chapter III. It

!
|
appears that teachers and administrators in the field of education forv;
i
i

; business in the church-related colleges are fully cognizant of the over-

all purposes of their institutions and are endeavoring to meet the
peculiar responsibilities of the church-related college. There seems

to be agreement that education for business in the church-related col- i

lege should enable students to gain basic business and economic informa-,

tion and prepare for business occupations in a Christian environment.

1
i
i
i
1

Organization for Instruction

Three types of organizational units for providing instruction

!
| S

in business subjects are utilized by the 156 church-related liberal
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arts colleges.””The %ﬁree plans of instruction organization used §

I are:s

1. The departmental plan whereby instruction in busi-
ness subjects is offered through a separate business
department, functioning under the direction of a
department chairman.

2. The divisional plan where instruction in business
subjects is offered through a separate business
department, functioning under the immediate direc-
tion of a department chairman who is ultimately
responsible to a division chairman.

3. The school of business plan wherein instruction in
business subjects is offered through a separate
administrative unit of the institution, functioning
under the direction of a dean.

The departmental plan of instructional organization exists in

8L, or 53.8 per cent, of the 156 church-related colleges. In this type :
of organization, education for business functions under the direction

of a department chairman. All phases of education for business are

offered through a single department in each of 56 of the 8L institutionsi

that utilize the departmental plan. In these 56 colleges, responsi-
;bility for coordination of instruction in business in each institution

' resides with the individual chairman. Instruction in business subjects %
1is of fered through two departments in each of 25 of the 84 colleges

that use the departmental plan. The extent of coordination of education
for business in each of the 25 institutions depends upon the degree of
cooperation between the department heads. In the remaining 3 of the 8l
[ colleges, three departments offer instruction in different phases of
!education for business. Responsibility for coordination of instruction
%in business in these three institutions resides with the chairmen of

{the departments. In actuval practice, circumstances exisp_igAmanyngfwﬁ__g
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ihgiéhaféﬂl;élatéd"égiiegéswﬁhé;éby thé éhéifhan of one instructional
!department is also chairman of another related department. Where the

chairman of one department offering instruction in business subjects
is also the head of another business department, the two departments
actually function as one.

A lack of uniformity exists in the titles used by the 8L
colleges to designate the departments in which instruction in business
subjects is offered. Seventeen different titles are used by the 8L E
institutions. The 17 titles of the business departments in church-
related colleges that utilize the departmental plan of instructional E
organization are:

Business

Business Administration

Business Administration and Commercial LEducation

Business Administration, Economics, and Secretarial Science
Business Administration and Secretarial Science

Business Administration and Social Science

Business Education

Business Skills

Commerce :
Commercial Arts

Economics

Economics and Business

Economics and Business Administration
Economics and Business Education
Economics and Commerce

Secretarial Science

Social Science |

The departmental designation most frequently used by the 56
church-related colleges which center instruction in education for busi-

ness in single departments is Department of Economics and Business

Administration. In the 25 colleges in which education for business is

the responsibility of two departments, the combination of titles most

e e

ifrequently used is Department of Economics and Department of Business
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“Administration. Tn the three colleges in which education for business
is offered through three different departments, the combination of
titles used in each instance is Department of Economics, Department of
Business Administration, and Department of Secretarial Science.

Seventy-one, or L5.5 per cent, of the 156 colleges utilize the
divisional plan of instructional organization. Responsibility for co-
ordination of instruction in the wvarious phases of education for
Ibusiness in each of these institutions is under the immediate direction ;
of the chairman of the business department. The chairman of the busi-

ness department, in turn, is responsible to the division chairman. The

divisional organizations in these 71 institutions are designated by 17
'different titles. The 17 titles of divisions in which instruction in
business subjects is offered are:

! Applied Arts

Applied Arts and Sciences

Applied Arts and Vocations

Business ,
Business Administration !
Business Administration, Economics, and Commercial Arts ?
Business Administration and Secretarial Science
Comme rce

Economics and Business Administration

Man and His Vocations

Practical Arts and Letters

Professional Studies

Social Sciences

Vocational Arts

Vocational Arts and Letters

Vocational and Professional Training
Vocational Training

E The title most frequently used to designate divisions in which
i
|
|

i instruction in business subjects is offered is Division of Social

|
!Sciences. This title is used by 51 of the 71 institutions that utilize i
q

.the divisional plan of instructional organization. The remaining 20 |
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institutions offer instruction in business subjects in applied or

vocational arts divisions. In 7 of the 20 applied arts divisions,
business subjects constitute the entire offering.

The school of business plan of instructional organization is
used by Oklahoma City University for the administration of education
for business. Instruction is provided in the following fields of busi-
ness: accounting, economics, finance, general business administration,

management, marketing, secretarial administration, and business teacher

' preparation. Coordination of instruction in the various phases of

education for business is under the direction of the Dean of the School é
of Business.

The data in this section indicate that there is a great variety ?
in the titles used to designate organizational units in which instruc-

|
tion in business subjects is offered in the 156 church-related colleges.]|
Certain variations in titles may indicate differences in emphasis in 5
particular phases of instruction in business and economics. In the
past, the subject of economics has been offered primarily with a social i
science approach. Only in recent years has the subject matter of

economics taken on significance as preparation for a career in business.:

The word "economics" in the name of a department or division continues

'to suggest an emphasis on the development of culture. The words

"business administration" suggest that the emphasis in instruction is on:
the development of business leadership. The words "secretarial science"
suggest that instruction in the particular department is concerned

primarily with specific subject matter that constitutes preparation for

secretarial positions.
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| instruction other than business departments. The departmental place-

67
It should be noted that instruction in business subjects in the |
church-related colleges is not confined to organizational units where
the priﬁary purpose is to provide instruction in business subjects. Ini

two instances, all phases of business are offered through social sciencﬂ

departments where other subject matter predominates. Instruction in

certain business subjects is frequently offered through departments of

ment of instruction in business communication, business education
methods, business statistics, economic history of the United States,

consumer economics, and business mathematics is not uniformn.

Degrees and Certificates Granted

The variations which exist in the titles of organizational
units in which instruction in education for business is offered are
reflected in the degree programs provided. Within the organizational %
units, students pursue educational programs leading to degrees and
certificates in business.

As already indicated, the most frequently recurring title used !
to designate departments of instruction in which business subjects are
offered is Department of Economics and Business Administration. Like-
wise, the degree program most frequently provided is in general busi-
ness administration. Business administration is offered as an area of
concentration in 126, or 80.8 per cent, of the 156 church-related |
colleges. Ecbnomics, business teacher preparation, secretarial admin-
istration, and accounting are also offered as areas of concentration

by many of the church-related colleges. Table II, page 68, indicates

GO
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TABIE II

AREAS OF CONCENTRATION OF STUDY LEADING TC DEGREES

IN BUSINESS OFFERED BY 156 CHURCH-RELATED

LIBERAL ARTS COLLEGE

Number Per Cent |
Areas of Concentration of of 156 |
Colleges | Colleges |
Business Administration . . . . . . . .. . 126 g0.6
ECOnomics « « « o « « o« o o o o o s o o o . 63 Lo.Yy |
. Business Teacher Preparation. . . . . o .. . 50 32.1 .
| Secretarial Administration. . « « « « + & o+ . . 2 26.9
Accounting. -« « ¢ ¢ ¢« o 4 e e 0 e 0 e e 0. . 28 17.9
Marketing « « . + ¢ « ¢ ¢« o ¢ o ¢ o & . . . 12 7.7
Finance « + « « o o o o o v 4 o o o o o o . 6 3.8
Personnel Administration. « « + « « ¢« « o . . S 3.2
Industrial Management « « « « « o « o o o« o & . L 2.6
Managemenb. « + ¢ o ¢ ¢ o ¢ o o ¢ o o o 4 o 4 4 . L 2.6
Medical Secretarial . « o+ o « o« « ¢ o o o . . L 2.6 |
Church Secretarial. « « « « « « o e e e . . 3 1.9 !
Economics and Socioclogy « « ¢ o« ¢ o« o o o . . . 2 1.3 |
Clerical Training « « « « o« o o o o o o o o & . 2 1.3 !
Pre-1aw « o ¢« ¢ o o ¢ e b 0 e e et e 0. . 1 6 |
|
Business Organization . « « « « « « « . « o . . . 1 6
INSUTANCE + o o o o « o o o o o & o o o o o o . 1 6
Production. . « « « « ¢ ¢ 4 ¢ 4 o o 40 e R 1 6 |
Public Administration . « « « « & v « v v o o . . 1 6|
No degree program offered in business . . . . 8 5.1

b
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—

the areas of concentration leading to degrees in business which are
available to students in 156 church-related colleges.

An examination of the catalogs of the 156 church-related col-

leges included in this investigation indicates that degree programs in

business are offered by 1L8 of the institutions. Eighty-six of the 148

colleges offer only one degree, although that degree is not the same

in all of the colleges. All students who complete degree requirements

i
!
1
{

in business in each of the 86 institutions are granted the same degree,§

no distinction being made for variations in the programs of study

pursued. In 62 of the 148 institutions, the degree granted in busi-

ness depends upon the area of concentration in which work is completed. :

The two degrees most frequently offered by the colleges
included in this study are the Bachelor of Arts and the Bachelor of
Science degrees. The Bachelor of Arts degree is granted to students

completing requirements in business in 127, or 81.L per cent, of the

156 church-related colleges. In 56, or 35.9 per cent, of the colleges, :

the Bachelor of Science degree is granted. Table III, page 70, indi-
cates the extent to which nine different degrees are granted by the

156 church-related colleges.

The distinctions made in requirements for the Bachelor of Arts

degree and the Bachelor of Science degree are not uniform among the
156 colleges. Certain of the institutions reserve the Bachelor of

Arts degree for students who complete specific requirements in such

institutions may grant the Bachelor of Science degree to students who

{
i
areas as: humanities, social sciences, religion, and fine arts. These |
i
|

.complete_degree. requirements _in_natural science. _ For_ example, Jowa. .

1
1
!
|
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T4BLE III

DEGREES GRANTED IN BUSINESS IN 156 CHURCH-RELATED
LIBERAL ARTS COLLEGES

" Number Per Cent
Degrees Granted of of 156 |
Colleges | Colleges |
Bachelor Of ATES. « o « o o v o o o o o o o o o . 127 81.L |
Bachelor of Science « « « ¢ o ¢ v ¢ ¢ o o o = o« & 56 3.9 !
Bachelor of Science in Business Administration. . 21 13.5
Bachelor of Business Administration . . « . . . . 5 3.2
Bachelor of Science in Secretarial Science. . . . 3 1.9
Bachelor of Arts in Business Administration . . . 1 .6
Bachelor of Science in Business Education . . . . 1 .6
Bachelor of Science in Commerce . « « « « ¢ « « & 1 .6
Bachelor of Science in Economics:. « « o « + « & =« 1 .6
No degrees granted in business. . . « . . « . . . 8 5.1
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~WE§ié§aﬁ“Collegé‘é;énts the Bachelor of Ariémdééféé to students who
complete requirements in any department or division of the college.
The Bachelor of Science degree is granted only to students who complete ;
the requirements for graduation in the areas of biology, chemistry, ’
physics, or in the Division of Natural Sciences. Buena Vista College

follows somewhat the same procedure in distinguishing between the two

degrees. The Bachelor of Arts degree is conferred upon students who

complete the requirements for graduation in the areas of social science,

art, Bible, business administration, English, history, mathematics,
music, physical education, and sociology. Students who complete the
requirements for graduation in the areas of general science, biology,
chemistry, mathematics, or physics are granted the Bachelor of Science
degree.

Certain church-related colleges differentiate between the

Bachelor of Arts and the Bachelor of Science degrees in terms of pro-

fessional specialization rather than in terms of the areas of concen-
tratiomr completed. These institutions grant the Bachelor of Arts

| degree to students who complete requirements primarily in the arts and
sciences. The Bachelor of Science degree is conferred upon students
who complete requirements for graduation in such specialized, or pro-
fessional, areas as: Dbusiness, home economics, and education. For
example, Olivet Nazarene College grants the Bachelor of Arts degree to
students who complete the requirements for graduation in the following
areas: biology, chemistry, classical language, English, French, ‘

history, mathematics, philosophy, psychology, sociology, and zoology.

_ThemBachelormofmScience_degreemis“gnantedmto.studentsnwhoncompletenthe«Aj
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requirements for graduation in the professional areas of education,

secondary education, music education, business administration, and
home economics. While Anderson College grants the Bachelor of Arts

degree to students who complete the requirements for graduation in any

area in which the college offers a major, the Bachelor of Science degreeé

|

is granted only to students in four areas of specialization: business,

teacher education, music, and religious education.

Analysis of Table III, page 70, reveals that only a few insti-
tutions included in this investigation offer specialized degrees in
business. The Bachelor of Science in Business Administration degree,
the most frequently offered degree other than the Bachelor of Arts or
the Bachelor of Science, is granted by only 21 of the colleges and the
Bachelor of Business Administration degree is granted by only 5 insti-
tutions. If the types of degrees granted by the church-related liberal
arts colleges are indicative of the extent of specialization permitted
in fields of business, it appears that church-related colleges are not
offering highly specialized programs of instruction in business. This
lack of extreme specialization is in accord with the basic objectives
of the institutions as indicated in Chapter III.

BEducational programs leading to certificates of achievement are
offered by 58 of the church-related liberal arts colleges included in
this study. The one- and two-year certificate programs commonly

require work in business subjects which is also included in the four-
year degree programs in business. Only two of the colleges which offer

certificate programs do not offer four-year degree programs. In the

remaining 56 institutions which offer one- and two-year certificate
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[programs in business, students who earn certificates may continue their |

studies for degrees in business without loss of academic credit. !

All of the 58 church-related colleges which offer certificate ;
programs in business grant general secretarial certificates. Three of
the colleges which offer programs of instruction leading to general
secretarial certificates also offer programs culminating in medical
secretarial certificates. Two colleges offer educational programs
‘leading to church secretarial certificates. No college offers programs |
leading to both medical secretarial certificates and church secretarial;
certificates.

Only a few of the church-related liberal arts colleges offer
| programs of instruction leading to certificates in other fields than
secretarial science. Five colleges offer programs leading to certifi-
cates in general business; three offer programs leading to certificates ?

in accounting; and one offers an educational program leading to a ,

i certificate in salesmanship.
! Analysis of the programs of instruction leading to certificates
in business indicates that the two-year sequence is more frequently ;
offered than the one-year sequence. Table IV, page 7L, constitutes a 1
summary of data relative to the areas in which one- and two-year

certificate programs are offered by the 156 church-related liberal arts
colleges included in this investigation.

i
i

Business Subjects Offered |

|
'

| An impressive array of subjects is offered in the area of busi-

i

|

|
ness by the 156 church-related liberal arts colleges included in this

PR _— S S SN |




TABLE IV

AREAS OF CONCENTRATION OF SUBJECTS L&ADING TO
CERTIFICATES IN BUSINESS OFFERED BY 156
CHURCH-RELATED LIBERAL ARTS COLLEGES

Number Per Cent |

[
Sequences of of 156

Certificate Programs

l-Year| 2-Year | Colleges | Colleges |

Secretarial . . . .« . + & . . . 5 53 58 37.2
General Business. « « « « + . 0 5 5 3.2
Accounting. . « « - ¢ . . o . . 1 2 3 1.9
Medical Secretarial . . . . . . 0 3 3 1.9
Church Secretarial. . . .. . . 0 2 2 1.3
Salesmanships o o o o o o o o 0 1 1 .6

| No certificate program
offered in business . . . . . 0 0 9L 62.8
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['study.2 The extensiveness of the bisiness offering cammot be attrib-

uted to variations in nomenclature in various colleges; the different
titles used to designate the same or very similar business subjects are
not listed separately. For example, the term "Business Finance" is
used in this report to designate both business finance and corporation
finance as listed in the college catalogs. Likewise, the term "Foreignl
Trade!" is used to designate either foreign trade or international trade.
Furthermore, the term "Business Communication" designates business '
communication, business English, and business correspondence. A
careful analysis of catalog descriptions of the subjects was made to
insure proper designation of subjects.

To facilitate discussion in this section, the business subjects:
offered by the 156 church-related liberal arts colleges are grouped
into 11 related fields and the .offerings in each of the fields are dis-;
cussed separately. No rigid standards were used to determine various 1
fields of instruction to be discussed here; the 1l groups merely pro-
vide a convenient approach to analysis of the individual business sub-

jects offered by the 156 institutions. The business subjects offered

|
are classified in terms of instruction in: (1) accounting, (2) business

communication, (3) business education methods, (L) business law,

(5) business management, (&) business statistics, (7) economics,
|

ness subjects is summarized in Appendix F.

2The data obtained concerning the business subjects offered in
the 156 colleges were extensive and resulted in voluminous tabulations. '
Most of the tabulated information was placed in the appendixes of this
report so that the continuity of the report might not appear to be
interrupted. Information relative to the frequency of offering various
business subjects is presented in Appendix D, enrollment data are pro-
vided in Appendix E, and the credit granted for the completion of busi- !

U0 G US|




‘to enrollments in business subjects is limited to the offerings for
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(8) finance, (9) geography, (10) marketing, and (11) secretarial
science. In addition to the 11 fields of instruction in business,
opportunities are provided in some of the colleges to do independent
study or to participate in work experience programs. Independent study,:
independent readings, seminars, honors courses, and work experience
programs transcend subject-matter boundaries and cannot be accurately
classified in the 11 fields of instruction.

In Table V, page 77, data are summarized relative to the sub-
ject offerings in the 11 fields of education for business in the school
year 1953-195);. The data indicate that 165 different business subjects
were offered in the 156 church-related colleges. The 165 business sub- |
jects were offered L,866 times. It should be noted that enrollment
data were not available for all of the business subjects offered.
Eighty-five respondents reported complete enrollment data on all sub-
jects offered in their business departments, L6 respondents reported
enrollments in certain busines; subjects, and 25 respondents did not

report enrollment data. Therefore, the information presented relative

which data were available. The most popular fields of business in
terms of total number of offerings and total enrollments reported were
secretarial science, accounting, and economics.

More offerings were reported in the field of secretarial science
than in any other field of;education for business. The.23 secretarial
subjects listed were offered 1,094 times. The enrollment in 777 of the

secretarial subjects offered totaled 12,032 students. The information

obtained in this investigation indicates that secretarial subjects are |




TABLE V

IN 156 CHURCH-RELATED LIBERAL ARTS COLIEGES

SUMMARY OF DATA RELATIVE TO THE OFFERING OF EDUCATICN FOR BUSINESS

!

Number of
Number of Total Offerings Total
; Colleges Number of| Number of | In Which |Enrollment] Per Cent
| Business Field Offering Different| Offerings |Enrollments| Reported of
One or More | Subjects of Ylere for Total
| Subjects Offered Subjects Reported [1953-195L | Enrollment
| Secretarial Science . . . . 127 23 1,094 777 12,032 17.4
| Accounting. . . . 4 .. . .| 152 2l 905 682 12,267 17.7
'ECOnomics + + o o o o o o o 15) 21 82l 610 17,115 2.7
éFinance e e e e e e s 139 28 542 1,00 6,861 9.9
|Marketing « « « « « + . 131 26 499 3L9 6,426 9.3
:Business Management . . . . 101 12 276 211 5,070 7.3
EBusiness LaWwe o o o o o o o 142 9 238 194 L, 1,68 6.5
'Business Statistics . . . . 98 2 108 83 1,289 1.9
- | Business Education Methods. 13 5 85 63 381, 6
|Business Communication. . . 77 b 93 L7 835 1.2
Geography . + « « « . . . . 70 N 88 6l 1,840 2.6
| Independent and Special . . 70 7 11k 79 68l .9
 Totals. . e e e b o4 e . s 185 l;,866 3,559 69.271 100.0

LL
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designed to enable students (1) to prépare for émployment in business

offices, (2) to prepare to teach business subjects in secondary schools,l
and/or (3) to supplement their preparation in other fields of endeavor. ‘
It is undoubtedly true that enrollments in secretarial subjects are
substantial because of the multiple ways in which secretarial skills
may be used.

Twenty-four different accounting subjects were offered 905

times by the church-related colleges included in this study. Actually,

2152, or 97.4 per cent, of the 156 colleges offer one or more accounting !
| :
i subjects. Enrollments resulting from 682 of the offerings in accounting!

totaled 12,267 students. The large number of offerings in accounting i
Imay be attributed to the fact that, in general, all business students
L are expected to complete at least the one-year course involving a study }

of accounting principles.

There were 82, different offerings of economics subjects

|
1

?reported in the 156 church-related colleges. Twenty-one different

|
- economics subjects were offered by 15k, or 98.7 per cent, of the 156

fcolleges. Enrollments resulting from 610 of the offerings in economics f
totaled 17,115 students. The total number of offerings in the fields

! of secretarial science and accounting in which enrollment data were
{

i

?available exceeded the number in economics. Yet, the total enrollment
|

. reported in economics subjects far exceeded the enrollment reported in
either secretarial science or accounting. It is evident that enroll-

ments in economics subjects tend to be higher than enrollments in either:

i

i secretarial subjects or accounting subjects. Since a knowledge of the

fundamental principles of economics is basic to a study of other fields
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of business as well as of thé”uééer-i;;éiuédohéﬁics éubjééts;méfadé££;'
who pursue degree programs in business are generally required to com-
plete the first course in economics which provides a study of economic
principles. The popularity of the field of economics is no doubt due

to the widespread recognition of the contribution which a knowledge of
economic principles makes to the social science core requirements of
liberal arts colleges. Students frequently enroll in the basic
economics subjects even though their major fields of interests are not
in the area of business.

Methods of extending the offerings in education for business

are utilized by some of the church-related liberal arts colleges. In

igeneral, the institutions are small, enrolling fewer than 1,000 students

each year in their regularly-scheduled classes. Individual colleges
frequently lack instructors and facilities for offering a wide range of
business subjects. A majority of the 156 colleges rely upon one or
more of the following methods of extending their offerings in business
subjects to students: summer session classes, evening classes,
off-campus classes, and correspondence instruction.

One hundred and twenty-one, or 77.6 per cent, of the 156 col-
leges offer instruction in business subjects in summer sessions as a
means of extending their offerings in business. Instruction in busi-
ness subjects is offered in summer session classes occasionally by Ll

church~related colleges, and regularly by 77 colleges. Instruction

in business subjects in evening classes is offered less frequently than

is offered in evening classes occasionally by 29 colleges and regularly |

instruction in summer session classes. Instruction in business subjectsi

—_—
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by L6. Tn all, 75, or L8.1 per cent, of the 156 colleges offer instruc-
tion in business subjects by means of the evening class arrangement.

Only 26, or 16.7 per cent, of the 156 colleges offer instruction in

t

business subjects by extension or off-campus classes. Such instruction |

is offered occasionally by 15 colleges and regularly by 1l. Even fewer ;
|
i church-related colleges offer instruction in business subjects by

correspondence. Actually, correspondence work is offered occasionally §
by 8 colleges and regularly by another 8. It is evident from this
analysis that the church-related liberal arts colleges included in this

study frequently offer instruction in business subjects in summer

-

sessions, but do not generally offer such‘instfuction in evening
classes, extension or off-campus classes, or by correspondence.
Alternating business subjects which are in little demand is a
common practice in the church-related colleges. Generally, upper-level ;
subjects are offered in alternate years. In a few instances, these
subjects are offered only when there is sufficient demand for them.
In the following sections of this chapter, analysis is made of E

the offerings in each of 11 fields of instruction in education for busi-g

ness. The discussicn includes information relative to the following

circumstances: (1) individual subjects offered, (2) frequency of

offering subjects, (3) enrollments, (L) credit granted, (5) contemplated

additions to the subject-matter offerings, and (6) departmental place- |

ment of certain subjects. The data for this section were obtained from

!
analysis of the questionnaires completed by the administrators of pro- §

i

grams of instruction in business in 156 church-related colleges.

| Respondents were consistent in providing information which was available;
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1

'to them. Data relative to énrollm_ent—s:m M 1nd1v1dual subjects, however, °

were not readily accessible. Consequently, certain respondents could
not report enrollment statistics. Nevertheless, adequate enrollment
data were available to enable.certain comparisons to be made of enroll-
ments in various business subjects.

In the sections which follow, the offerings in the various

fields of business are discussed separately. For convenience of refer- |

ence, the 11 fields of instruction are arranged in alphabetic order.
|
i .
| Accounting

g Accounting is offered by 152 of the 156 church~related colleges !
| included in this investigaiion.3 The number of colleges offering

f
instruction in accounting is exceeded only by the number offering work

in the field of economics. Instruction in economics is offered by 15L
of the church-related colleges. Twenty-four different accounting

subjects are offered by the colleges. These subjects ranged from ?
instruction in elementary bookkeeping procedure to a comprehensive

!review of problems encountered in certified public accountant examina-

J
tions. Of course, not all of the 152 colleges that offer instruction in%
accounting make available to students all of the 2L accounting subjects.:

Principles of Accounting is the only subject offered by all of the 152

1
|
|
i
i

colleges.

1

Six of the 2l accounting subjects offered by the church-related

colleges are taught in a majority of the institutions. Information

3For complete data concerning the subject of accounting and of |
each of the subjects discussed in this section, reference should be
Imade to Appendixes D, E, and F. e |
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' and that only L.5 per cent offer Advanced Income-Tax Accounting. The
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these six accounting subjects is provided in the following summary:

Number Per Cent

Accounting Subjects Offered of of 156

By a Majority of the Colleges Colleges Colleges
Principles of Accounting (first semester) 152 97.4
Principles of Accounting (second semester) 148 9.9
Intermediate Accounting 12} 79.5
Elementary Cost Accounting 104 66.7
Advanced Accounting 96 61.5
Elementary Income-Tax Accounting 85 sh.5

The basic principles of accounting are commonly taught in a two-
semester sequence of subjects. The summary of accounting subjects
offered indicates that 152, or 97.l per cent, of the 156 church-relatedé
liberal arts colleges offer the first semester of Principles of |
Accounting and that 148, or 94.9 per cent, offer the second semester of
the subject. Thus, four colleges offer no instruction in accounting
and four others limit their offering in accounting to a single subject. |
Most of the colleges, however, offer specialized or upper-level account-
ing subjects as well as the basic course in accounting principles.

While 66.7 per cent of the 156 colleges offer Elementary Cost

Accounting and 54.5 per cent offer Elementary Income-Tax Accounting, it 5

should be noted that only 10.3 per cent offer Advanced Cost Accounting

only subject matter in accounting that is commonly offered in a two-

semester sequence is that involving the general principles of account-
ing.
The first and second semesters of Principles of Accounting are

commonly offered in the first and second semesters of each school year.

0



! instruction in the elementary principles of accounting is ordinarily
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ydtﬁé£"£ééaﬁh%iﬁéméﬁBBEEEEméié‘é&ﬁﬁéﬁi&"bfféiéd'in alternate years only. :
iBy alternating accounting subjects, a college 1s enabled fo offer a
comparatively wide selection of subjects with only a limited number of
instructors.

Average enrollments in 1953-195L in each of the two subjects
involving the principles of accounting were more than double the ;
enrollmgnts in any other accounting subject. This extreme variation in;

enrollments becomes even more significant when one realizes that

offered at least once each year while instruction in other phases of
accounting is commonly offered only once in two years. It is apparent
that large numbers of students in the church-related colleges enroll

in elementary accounting subjects and many students pursue the study

i of accounting into the intermediate theory of accounting. Few i

students, however, continue the study of accounting into the advanced

and technical phases.

In the first semester of Principles of Accounting, enrollments
in 1953-195L ranged from 5 to 183 students and averaged 33.6 students
per college. Second semester enrollments in Principles of Accounting
decreased slightly, ranging from 5 to 128 students and averaging 27.L E
students per college. In contrast to the comparatively high enrollmentg
reported in Principles of Accounting, enrollments in Intermediate |
Accounting ranged from 2 to 8L students and averaged 11.5 students per

college; in Advanced Accounting, enrollments ranged from 1 to 21 stu-

dents and averaged 9.8 students per college; in Elementary Cost

i
. Accounting, enrollments ranged from 2 to 51 students and averaged 11 |
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| students per coiigéég and in Eiémentary Income-Téi”l&agﬁﬁiiﬁg}wmmﬂﬁ”"“”

enrollments ranged from 1 to 51 students and averaged 1lL.L students per g
Jcollege. These circumstances indicate that the primary demand for
instruction in accounting in the church-related colleges included in
this study exists in the basic instruction pertaining to elementary

accounting principles. :

; The evidence in this study indicates that four classes in
iaccounting were taught in church-related colleges in the school year
‘1953-195h with only one student in each class, and that 9l classes were

}taught with not over five students enrolled. The practice of offering
iaccounting subjects in which enrollments are extremely low should

undoubtedly be appraised in the light of the needs of the individual
institutions and the availability of such instruction in other colleges E
i and universities located in the vicinity.

; The amount of credit granted for the satisfactory completion of
Ean accounting subject is almost invariably 3 semester hours. The most
%significant variations from this practice occur with regard to the two

!

;semesters of Principles of Accounting. Twenty-seven colleges grant L
i .
| semester hours of credit for the completion of each of the two semesters.

iof Principles of Accounting.

% The subject-matter offerings in accounting appear to be adequatef
fto fulfill the need for inslruction in accounting in the church-related
icolleges i;cluded in this study. Only nine respondents indicated one or%
more accounting subjects which they believed should be included in the

offerings of their institutions. The subjects for which need was

jexpressed are: Intermediate Accounting, Advanced Accounting, Machine |
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Accounting, Govermnmental Accounting, and Budgetary Accounting. It
should be noted that two of the foregoing subjects, Intermediate
Accounting and Advanced Accounting, are currently offered by a majority
of the 156 colleges and that the other three accounting subjects are
of fered by only a few of the colleges.

It appears that the accounting subjects offered by the 156
| church-related liberal arts colleges are im general similar to the
| accounting subjects offered by public and independent institutions. A
comparison of the data in this section with the data obtained by Nullh

concerning the offering of accounting in the colleges and universities

| of Oklahoma indicates that titles of subjects and catalog descriptions

colleges is especially unique. The subject entitled "Denominational
Accounting" is taught in two church-related colleges for the purpose of
preparing individuals to fulfill the duties of accountants in religious
institutions.

In only a few instances have accounting instructors developed
materials especially for instruction in church-related colleges. These
materials consist primarily of short units of instruction included in
various accounting subjects. In two instances, practice sets have been
prepared by instructors for use in Denominational Accounting. The
purpose of developing such teaching material is to enable students to
make direct application of accounting principles to business transac-

tions involving church funds.

are much the same. Only one subject offered in just two church-related?

bElsie La Hassa Null, "Accounting at the Collegiate Level!

_ (Unpublished Ed. D. dissertation, University of Oklahoma, Norman, 195L).

!
i
i

]



! Business Communication
The study of business communication involves the application of |
effective expreséion to business writing. A knowledge of the psycho- ;
logical aspects of business and a familiarity with business terminology :
form a useful foﬁndation for successful communication in business.
Instruction in business communication generally involves application of;
| the principles of effective business writing to the solution of problem%
| encountered in business activities including selling goods by mail, %
granting and refusing credit, collecting accounts, adjusting complaintsg
and writing business reports. ‘
Instruction in business éommunication is offered in 121 of the
156 church-related colleges. The instruction is provided through
departments of business in 77 of the 121 colleges. Such instruction isé
provided by means of a single one-semester subject in 65 of the 77
. church-related colleges. It consists of a two-semester sequence of

!

subjects in 21 other colleges. Only three church-related colleges offer

Direct Mail Advertising as a third semester of instruction in business
communication and two colleges offer Report Writing.

i In 54 of the 77 colleges that offer Business Communication as a

| one-semester subject, it is offered at least once a year; in 20 collegesi
i
it is offered only in alternate years; and in 3 colleges, it is offered @

only on demand. When the subject is taught as a two-semester instruc- j

|
]tional sequence, it is commonly offered in alternate years. In 8 of the

l12 colleges that offer the second semester of Business Communication,

[the subject is offered only in alternate years. In the colleges offezﬁng
A
L
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instruction in Direct Mail Advertlslng and Report ertlng, the subJectsf
are offered only infreqpently as occasions demand.

In the colleges reporting enrollments for the first semester of
Business Communication, the enrollments ranged from L to 60 students
with an average of 17.5 students per college. The enrollments reported
for the second semester of the subject ranged from 12 to 30 students
with an average of 22.3 students per college.

The cr%dit commonly granted for the satisfactory completion of

the first semester of Business Communication is 3 semester hours.

Fifty-one of the 77 colleges that offer the subject grant 3 semester

hours of credit for its completion. However, 17 colleges grant only

2 semester hours of credit for the completion of the first semester of

| Business Communication. It appears to be the general practice to grant |

3 semester hours of credit for the second semester of the subject.
Apparently the current subject-matter offerings in the field

of business communication are adequate to fulfill the need for such

instruction in the church-related colleges included in this study. ;

Only one respondent, in a church-related college where such instruction ?
|

was not being offered, indicated a need for instruction in business ;

i

communication. From no college where one or more sewmesters of instruc- |

tion were being offered was there an indication that additional instruc-i

tion was needed.
In addition to the instruction in business communication

prov1ded in departments of business by 77 church-related colleges, L3 ofi

the 156 colleges offer such instruction through departments of English.

I !
LIQMéllimlglmghurgh?rﬁléiﬁdbgpll@gaﬁ-included;in_thiswstudy_offerWU“”~"N.j
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“instruction in business communication. Information regarding the L3
cases where business communication is offered through departments of i
English is not included in the data for this study.

The practice of offering instruction in business communication
through departments of English may insure that the subject is taught
by individuals thoroughly versed in the basic principles of English
usage. When business communication is offered through departments of
business, it 1s likely to be taught by individuals thoroughly acquainte@
with the business prcblems t§ be solved by means of business writing. E

Perhaps only in occasional circumstances is the subject taught by

individuals who are fully prepared in both aspects of the subject.

Business Education Hethods

In recent years there has developed at the collegiate level a
need for instruction in methods of teaching business subjects in
secondary schools. Instruction in general methods of teaching has not
fulfilled the peculiar needs of students who plan to teach business
subjects involving technical business information and business skills.
In many colleges and universities, such instruction is offered by means |
of a single subject which provides instruction in methods of teaching
all secondary school business subjects. In other colleges and univer-
sities, instruction in methods of teaching business subjects is offeredé
by means of two or more subjects dealing with specific phases of sec~ |
ondary school business education. These latter institutions offer such?
instruction as: methods of teaching basic business subjects, methods

of teaching bookkeeping, and methods of teaching secretarial subjects. %
i

e e e i n S [
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" Instruction in methods of teaching business subgects ; in sec-

P

! ondary schools is offered in 98 of the 156 church-related colleges.
iT he instruction is provided by departments of business in 74 of the 98
? colleges. Nearly all of the colleges that offer such instruction pro-
vide a one-semester subject which enables students to obtain specific

l
|
}preparatlon for teaching both basic business information and business
b
|
\
\
1

Fifty-nine of the 7L colleges offering instruction in business
5education methods through departments of business offer Methods in
iBusiness Education as a one-semester subject providing instruction in
methods and techniques of teaching all secondary school business sub-

1 jects. A subject dealing specifically with methods of teaching secre-

tarial subjects is offered by 1L, or 9 per cent, of the colleges. This E
isubgect includes instruction in methods of teaching subjects involving
}the use of the business skills of typewriting and shorthand. A subject
idealing specifically with methods of teaching bookkeeping is offered by
56 or 3.8 per cent, of the colleges. Three colleges offer instruction
{whlch involves methods of teaching basic business subjects. Included
I1n this instruction are methods and materials for teaching such basic
ibusiness subjects as generalbusiness, business arithmetic, business

:1aw, business English, and business economics.

Student teaching for prospective business teachers provides
Estudents with the experience of observing teachers of secondary school
;business subjects in classroom situations and of teaching these subjects
1them§elves. Such experience is commonly supervised by departments of

ieducation. In his study of 90 teacher-training institutions in the
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United States, Bast found that:
« « « the education department of the teacher-training insti-
tutions is responsible for assigning student teachers to
teach spegific subjects and for supervising them during their
teaching.

Apparently the education departments of the church-related colleges also

i have the responsibility of assigning and supervising student teachers.

Only three colleges reported the offering of instruction in student

teaching through departments of business. The remaining church-related

colleges that provide practice teaching for prospective business

teachers offer such instruction through departments of education.
The frequency of offering instruction in methods of teaching
business subjects in secondary schoocls varies. Such instruction is
seldom offered more often than once each year. The common practice
appears to be to offer the instruction in alternate years or on demand.
Methods in Business Education, including instruction in all phases of

business education methods, is offered in alternate years or on demand

by 33 of the 59 colleges which offer the subject. It is offered each
%year by 25 colleges and two times a year by 2 colleges. Other subjects

which provide instruction in methods of teaching business subjects are

commonly offered in alternate years or on demand alsc.

! Enrollments in 1953-195) were comparatively low in subjects in
éwhich instruction in methods of teaching business subjects in secondary
schools was provided. The highest enrollments were reported in Methods :
in Business Education, where the range was from 1 to 18 students and

the average was only 6.2 students per college.

_SBast, op. cit., p. 103.
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" Thirty of the 59 colleges that offer Methods in Business Educa-
tion grant 2 semester hours of credit for its completion and 21 colleges;
grant 3 semester hours of credit. Although many of the colleges grant
3 semester hours of credit for instruction in business education methods?
subjects, the prevailing practice appears to be to grant only 2 hours
credit.

Analysis of the completed questionnaires reveals that 5 classes é
in business education methods were taught in the school year 1953-195L
with only one student in each class, and that 38 classes were taught
with not more than 5 students enrolled. The practice of combining
instruction in methods of teaching basic business subjects, methods of
teaching bookkeeping, and methods of teaching secretarial subjects may
be a partial solution to the problem of small enrollments. Offering
these subjects in alternate years or on demand may be another means of
avoiding extremely small enrollments. Yet, if it is determined that
it is necessary to offer such instruction each year in order to ade-
quately prepare prospective business teachers, it may be desirable to .
of fer business education methods subjects annually in spite of the small%

,
enrollments that may be expected.

Respondents evidently believe that their offerings in methods
of teaching business subjects are adequate. One respondent in an
institution that does not currently offer instruction in business educa—}
tion methods, however, indicated a need for subjects which would enable
students to qualify for state teachers' certificates in the field of |

business education.
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In addition to the 7l chufch—réiéféd‘colleges that offer
instruction in methods of teaching business subjects through
departments of business, 2L colleges offer such instruction through
departments of education. In all, instruction in business education
methods is offered in 98 of the 156 colleges. Specific information
relative to the offering of instruction in methods of teaching business
education subjects through departments of education is not included in
this report.

In instances where instruction in methods of teaching secondary
:school business subjects is offered through departments of education,
;the instruction is given by teachers who have an esducational background
iin the field of education. In those colleges where the instruction is
giprovided through departments of business, the instruction is given by
}teachers who are thoroughly prepared in the field of business,and who
?are teaching business subjects on the collegiate level. Undoubtedly
%there are instructors of business education methods in the church-
‘related colleges who have a comprehensive background in the field of
“education and who also have extensive preparation in the techniques

tand skills of business.

Business Law
The subject of business law involves a study of the fundamental
legal principles of law which relate to the usual business transacticns
and the application of the general principles to definite situations.
. The application cf the principles of iaw is generally accomplished

through the bdriefing, or analyzing, of actual court case materials.
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{Aﬁéﬁgqﬁhé'ﬁéﬁiés”ééﬁﬁéﬁiy"iﬁcludéa"iﬁ the study of business law are the |

fprinciples of law applicable to contracts, agency agreements, sales,
Enegotiable instruments, partnerships, corporations, real and personal
property, insurance, and the regulation of trade.

Instruction in the general principles of business law is
provided in a one-semester subject in 57 of the 156 church-related
‘colleges. In another 8L colleges, the instruction is provided through
a two-semester sequence of subjects. In all, 141, or 90.3 per cent,

of the 156 church-related colleges offer instruction in the elementary

principles of business law.

The law of contracts is basic to the study of all specialized

forms of law. In the general survey of principles of business law, a

large portion of the time is often devoted to a study of the elements
of contracts. Four church-related colleges offer instruction which

involves a detailed study of the law of conmtracts. Three of the

colleges that offer this instruction also offer two semesters of the

subject pertaining to elementary principles of business law. For one

college, a study of contracts is the only offering in the field of

business law.

Specialized business law subjects are offered by six church-

iInstruments, by 2; and The Law and Ethics of the Press, Insurance Law,
Real Estate Law, and The Law of Common Carriers, by one each.

In general, business law subjects are offered each year. The

| once each year by 92 of the 141 colleges that offer the subject and in

related colleges. Corporation Law is offered by 3 colleges; Negotiable

| first semester of the survey course in business law is offered at least

]
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the survey course is offered at least once a year by 61 of the 8L
colleges that offer it and in alternate years or on demand by 23

colleges. The colleges that offer instruction in contracts and in the

other upper-level business law subjects commonly offer the instruction

at least once a year.
i In the first semester of the general survey course in business
' law, enrollments in 120 offerings ranged from 2 to 86 students and

'averaged 23.2 students per college. Enrollments in the second semester

decreased slightly. In 66 offerings, enrollments ranged from 6 to 81
students and averaged 22.6 students per college. In the other business
law subjects, enrollments tended to be approximately the same as in

the survey course.

The practice of granting 3 semester hours of credit for the

successful completion of each business law subject strongly predomi-

nates. Over 75 per cent of the colleges that provide instruction in

:the elementary principles of business law allow 3 semester hours of

credit for the completion of each semester. All of the colleges that

ioffer business law subjects in addition to the general survey of busi-

ness law grant 3 semester hours of credit for their completion.

Subject-matter offerings in business law are apparently ade-
{quate to fulfill the need for such instruction in the business depart-
‘ments of the church-related colleges. Only two respondents in colleges
where the subject is not currently taught indicated that business law

subjects were needed in their institutions.
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Business Management

A study of business management involves instruction in the
policies and procedures which are best suited to the efficient organi-
zation of a business enterprise. A knowledge of the organization and
management of business enterprises is an aid to one who is planning a
career in the field of business. One of the primary objectives of
education for business in the church~-related colleges included in this
investigation is to enable students to develop knowledges and skills
which will be useful in specific business occupations. Included in
this objective is preparation for junior executive positions.

While instruction in one or more business management subjects

is offered by 83 church-related colleges, only one of the subjects is

offered by a majority of the colleges. Business Organization is offered?

as a one-semester subject by 57 of the 156 colleges and as a two-

semester sequence of subjects by 26 other colleges. Introduction to

3 colleges each.

Practice varies with regard to the frequency of offering busi-
ness management subjects. Most of the colleges, however, offer these
subjects every year or every other year. Business Organization is
offered every year by LL colleges, in alternate years by 33, and on
demand by L. Personnel Management is offered every year by 27 colleges,
in alternate years by 26, and on demand by 5. Introduction to Business

is offered at least once a year by 50 colleges and in alternate years

lby 5.

. i
jBusiness and Personnel Management are offered as two-semester courses by!

1

1
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" “Enrollments reported in Il offerings of Introduction to Business!

in 1953-1954 ranged from 8 to 125 students and averaged 36.6 students E

per college. In view of the fact that this subject is commonly offered

every year, it appears that comparatively large numbers of students
enroll in it. Eighty-seven offerings of the first semester of Business
Organization resulted in enrollments ranging from L to 89 students and
averaging 19.7 students per college. In Personnel ilanagement, enroll-
ments in L6 offerings ranged from 2 to 67 students and averaged 22.4
students per college.

The practice of granting 3 semester hours of credit for the
satisfactory completion of each business management subject strongly
predominates. In none of these subjects is there a tendency to vary
from this practice. Seventy-two of the 83 colleges that offer Business
Management grant 3 semester hours of credit for it. Of the 58 colleges
that offer Personnel Management, L8 of them grant 3 semester hours of
credit for the subject. Forty-one of the 55 colleges that offer
Introduction to Business grant 3 semester hours for it.

The subjects offered in the field of business management are
apparently adequate to fulfill the needs of the church-related colleges.

Only three business management subjects were listed as needed: Business

Ethics, Personnel Management, and Industrial Relations. Although
Personnel Management and Industrial Relations are both offered by other i
church-related colleges, none of the 156 colleges included in this

investigation reported the offering of Business Ethics. Undoubtedly

the subject of business ethics is given consideration in many business

subjects in these colleges.

[ U U SO U |




Business Statistics

A knowledge of the statistical process aids the business man in
interpreting relationships between data and provides him with a means
of detecting trends in operation. The statistical process is applied
to such items as labor turnover, absenteeism, incentive systems, §
accidents, and selection of employees. ;

Two business statistics subjects are offered in the 156 church-
related colleges: Elementary Statistics and Advanced Statistics.
Business statistics is offered as a one-semester subject by 88 colleges
and as a two-semester sequence of subjects by 10 other colleges. In i
all, 98, or 62.8 per cent, of the 156 colleges offer instruction in

business statistics.

Little uniformity exists with regard to the frequency of offer-
ing the first semester of business statistics. While 50 colleges offer
Elementary Statistics in alternate years or on demand, L8 colleges
offer the subject one or more times a year. When a second semester of |
the subject is offered, it is commonly offered every year.

Enrollments in 75 offerings of Elementary Statistics ranged from

3 to 92 students and averaged 15.6 students per college. In Advanced

Statistics, enrollments in 8 offerings ranged from 3 to LO students and

averaged 15.1 students per college.

It is the practice of the colleges that offer instruction in
business statistics to grant 3 semester hours of credit for the comple-~

tion of each semester of the subject. Eighty-six of the 98 colleges

that offer Elementary Statistics grant 3 semester hours of credit for it.
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[0f the 10 colleges that offer Advanced Statistics, 9 grant 3 semester

hours of credit for its completion.

Apparently the respondents believed that their offerings in
business statistics were adequate. From none of the respondents was
there an indication that additional instruction in business statistics |
was needed in their institutions.

Business statistics is taught in other departments of instruc-
tion almost as frequently as it is taught in business departments.
Approximately 55 per cent of the colleges that offer the subject teach

it through departments of business. In approximately 38 per cent of

the colleges, the subject is taught in departments of mathematics; in
approximately 5 per cent, in departments of education; and in approxi-

mately 2 per cent, in departments of psychology.

Economics
A wide selection of economics subjects is offered in the 156
church-related colleges. Twenty-one different economics subjects are
offered by 154 of the colleges. More of the church-related colleges
offer instruction in economics than in any other field of business.
Three of the 21 economics subjects are offered by a majority
of the church-related colleges. Two of the three subjects involve a

study of the elementary economic principles. The first semester of

Principles of Economics is offered by 154, or 98.7 per cent, of the
156 colleges, and the second semester of the subject by 143, or 91.7

per cent. Labor Problems, the only upper-level economics subject

’ offered by a majority of the colleges, is offered by 117, or 75 per cent.

S - B - —




99

Although the two-semester sequence of subjects involving the
elementary principles of economics is commonly offered each year, other
economics subjects are more frequently offered in alternate years or on
demand. One hundred and thirty-one of the 154 colleges that of fer the
first semester of Principles of Economics offer the subject each year
and 121 of the 143 colleges that offer the second semester of the
subject offer it each year. Labor Problems, however, is offered in
alternate years by 67 of the 117 colleges.that offer it.

Enrollments reported in both semesters of Principles of
Economics averaged higher than the enrollments in any other business
subject. Enrollments in the first semester of Priﬁciples of Economics
ranged from 5 to 215 students and averaged L2.5 students per college.
Enrollments reported for the second semester of the subject were some-
what lower, ranging from 5 to 158 students and averaging L2.7 students
per college. It should be noted that the median enrollment in the

irst sermester of Principles of Economics was 35 and the median enroll-
ment in the second semester of the subject was 32.5. It appears that |
the average enrollments in these two subjects were comparatively high
| because of extremely high enrollments reported in a few institutions.
Enrollments in Labor Problems averaged less than half the average
enrollments in either first or second semester of Principles of
Economics. In Labor Problems, enrollments ranged from L to 60 students
and averaged 17.l students per college.

The practice of granting 3 semester hours of credit for the
completion of each semester of eccnomics strongly prevails. Three

semester hours of credit are granted for the completion of the first

A}
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semester of Principles of Economics by 137 6f thé”iéhvéolleges that

offer the subject. Three colleges grant 5 semester hours of credit

S |

for the first semester of Principles of Economics. In these 3 colleges

the basic principles of economics are taught as a one-semester subject.

While 130 of the 1L3 church-related colleges that offer the second

semester of Principles of Iconomics grant L semester hours of credit
for its completion, none of the colleges grant 5 semester hours of
credit. Three semester hours of credit are granted by 11L of the 117
colleges that offer Labor Problems.

A need for additional economics subjects was expressed by five
of the 156 respondents. The economics subjects reported as needed are:

Economic History of the United States, Labor Problems, Business Cycles, |

Business and Government, and History of Zconomic Thought. It should |
be noted that Labor Problems is currently offered by a majority of the i
colleges and that the other four subjects are offered by 36 to 70 of
the colleges. Thus, all of the economics subjects for which a need was
expressed are currently offered by comparatively large numbers of
church-related colleges.

Three of the 21 economics subjects are taught in other depart-
ments of instruction as well as business departments. Instructors in
other social science departments frequently have educational prepara-
tion which enables them to teach economics subjects. The three
economics subjects occasionally taught in other departments of instruc-
tion are: Economic History of the United States, Principles of

Economics, and Consumer Economics.
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““Economic History of the Umited States is offered through |

departments of business in 70 colleges and through other departments ofi
instruction by 3L other colleges. In all, 104 church-related colleges
offer the subject Economic History of the United States. &Economic |
History of the United States is taught in departments of business in 56
colleges, in departments of history in 36 colleges, and in departments
of social science in 12 colleges. Specific information concerning
Economic History of the United States in this study relates to the 70
offerings of the subject through departments of business.

In 141 of the 154 colleges that offer Principles of Economics,
the subject is taught in departments of business. In 1l colleges it is?
taught in social science departments,and in 2 colleges it is taught in
history departments. Thus, Principles of Economics is taught in
departments of business in nearly all of the colleges that offer it.

Consumer Economics is offered through departments of business by
36 colleges and through other departments of instruction by 26 colleges.
Thus, Consumer Economics is offered by 62, or 39.7 per cent, of the
colleges included in this study. The data in this study relate specif-

i

ically to the 36 offerings of Consumer Economics through departments of

business. In 35 colleges Consumer Economics is taught in departments of

business, in 23 colleges it is taught in departments of home economics,

and in 3 colleges it is taught in departments of social science.

Finance
The operation of a business involves the use of capital invested

in plant, materials, and labor. The use of capital in a business
- . —— — ]
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of this constant flow of money and credit through business concerns
presents problems of busiress finance. These financial problems affect
governments and individuals alsc. The field of finance is a study of
ithe problems connected with the handling of money and credit.
Twenty-eight different finance subjects are offered by the 156
church-related colleges. Fourteen of the 28 subjects, however, are
offered in only one college each. Instruction relative to finance is
toffered by 139 of the 156 colleges. The first semester of Money and
Banking is offered by each of the 139 colleges that offer finance
subjects. |
i Three of the 28 finance subjects offered by the church-related
colleges are offered by a majority of the institutions. HNHoney and
Banking is offered by 139, or 89.1 per cent, of the 156 church-related
colleges; Public Finance is offered by 101, or 64.7 per cent; and

Business Finance is offered by 90, or 57.7 per cent.

colleges: Money and Banking, Public Finance, Business Finance, and

subject by 124 of the 139 colleges that offer the subject. Public
Finance is offered as a one-semester subject by 96 of the 101 colleges

that offer it. Eighty-seven of the 90 colleges that offer Business

Finance offer it as a one-semester subject,and 28 of the 31 colleges

Lﬁhgt offer Mathematics of Finance offer it as a one-semester suquggimmwl

of subjects by the church-related colleges. Four finance subjects, haw-;

ever, are offered as two-semester sequences of subjects by a few of the |

Mathematics of Finance. Money and Banking is offered as a one-semester |

Finance subjects are commonly offered as one-semester sequences |

|
i
{
i
i
i
|
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' In none of the finance subjects is the practice of offering two-
semester sequences predominant.

Enrollments reported in Money and Banking, the most frequently
offered subject in the field of finance, ranged from 1 to 87 students
aﬁd averaged 17.€ students per college. 1In only one finance subject
did enrollments average over 20 students per college. In Personal
Insurance, enrollments ranged from 6 to 81 students and averaged 23.3
students per college.

Finance subjects are commonly offered once a year or in alter- |
nate years. The first semester of Money and Banking is offered every |
year by 6l colleges and in alternate years by &5. The other 10 colleges
that offer the subject offer it two or more times a year or only as the
occasion demands. The first semester of Public Finance is offered in
alternate years by 58 colleges, once a year by 33 colleges, on demand
by 8 colleges, and twice a year by one college. Forty-nine colleges
offer Business Finance in alternate years, 36 colleges offer the subject?
each year, and 5 colleges offer it more than once a year or only as the é
occasion demands.

i
\
!
i
|
|
[

The vrevailing practice of the colleges is to grant 3 semester

|

1
|
|

|
|

hours of credit for the satisfactory completion of each subject in the

field of finance. One hundred and twenty-three of the 139 colleges thati

offer Money and Banking grant 3 semester hours of credit for its comple-

tion. Three semester hours of credit are granted for Public Finance by

88 of the 101 colleges that offer it. A similar practice exists with

regard to Business Finance. Seventy-eight of the 90 colleges that

.offer_auain@sﬁmEinance_grant_3.semester;hours"of*credit_ior*it,”_”m.mm_wj
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One'respondent indicat;d that there w;gméwﬁééé”{g“his institu-

tion for Public Finance. This subject is currently offered by nearly

two~-thirds of the institutions.

Geography

Instruction in geography is offered through departments of
business by 70, or LL.9 per cent, of the 156 church-related colleges.
Only four different geography subjects are offered: Human Geography,
Economic Geography (first semester), Economic Geography (second

semester), and Conservation of Natural Resources.

Economic Geography is offered as a one-semester subject by 58

colleges and as a two-semester sequence of subjects by another 12
colleges. The other geography subjects are offered as one-semester
subjects by each of the colleges that offer them.

Geography subjects are commonly offered each year. Forty-two
of the 70 colleges that offer the first semester of Economic Geography
offer the subject each yeér, 25 colleges offer it in alternate years,
and three colleges offer it twice a year. Nine of the 12 colleges that
offer the second semester of Economic Geography offer it each year and
the remaining three colleges offer it in alternate years.

Enrollments reported in Economic Geography were comparatively
high. The enrollments reported for the first semester of Economic
Geography ranged from 6 to 90 sﬁudents and averaged 28.1 students per

college. Second-semester enrollments in Economic Geography ranged from

20 to 90 students and averaged 37.2 students per college.
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Tiéﬁg;é;éiiiﬁé‘practice of the colleges is to gf;ﬁiwgnsemester
hours of credit for the completion of each semester of geography. f
Fifty-two of the 70 colleges that offer the first semester of Economic
Geography grant 3 semester hours of credit for its completion. Eight %
.of the 12 colleges that offer the second semester of the subject grant |
3 semester hours for it.

Apparently the geography subjects currently offered by the 156
church-related colleges are sufficient to meet the needs of the insti- |
tutions. None of the respondents to the questionnaire indicated that

there was a need for additional geography subjects.

i

Marketing
Marketing involves all activities involved in the transfer of

i

|

goods from the producers to the ultimate consumers. In the modern |
%

world of specialization, producers and consumers rarely deal on a direct%
personal basis. Marketing is a facilitating process whereby goods and |
services are exchanged. The study of marketing is concerned with the
activities involved in this exchange of goods and services.

Twenty-six different marketing subjects are offered by 131 of

'the 156 church-related colleges. The subject involving the elementary

i

|
principles of marketing is offered by each of the 131 institutions.

Only one marketing subject is offered by a majority of the 156
institutions. The first semester of Principles of Marketing is offered
by 131, or 8L per cent, of the 156 colleges. The second semester of
the subject is offered by only 11, or 7.1 per cent, of the colleges.

The common practice of the colleges, then, is to offer marketing
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subjects as one-semester sequences of subjects. A few of the colleges, |

however, of fer Principles of Marketing, Foreign Trade, Advertising, and:

Retailing as two-semester sequences of subjects.

The practice of offering marketing subjects in alternate years

| prevails. Seventy-two of the 131 colleges that offer the first

semester of Principles of Marketing offer the subject in alternate
years. The subject is offered each year by 55 colleges, twice a year

by 2 colleges, and only on demand by one college. Other marketing

. subjects also are commonly alternated.

Enrollments reported for the first semester of Principles of
Marketing ranged from 3 to 123 students and averaged 20 students per
college. Enrollments reported for the second semester of the subject
decreased slightly, ranging from 1L to 22 students and averaging 18
students per college.

Hearly all of the colleges grant 3 semester hours of credit
for the completion of each marketing subject. Three semester hours
of credit are granted for the completion of the first semester of
Principles of Marketing by 115 of the 131 colleges that offer the

subject. 1In only one marketing subject is there a tendency to vary

| from this practice. Although 51 of the 76 colleges that offer

Salesmanship grant 3 semester hours of credit for its completion, 20

colleges grant only 2 semester hours of credit for the subject.

dpparently the respondents to the questionnaire believe that the§

marketing subjects offered by their colleges are adequate. Only two
marketing subjects were listed as needed. Two respondents indicated a

need for Salesmanship. It should be noted that Foreign Trade is

i
i

?
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by 76.

Secretarial Science

A wide selection of secretarial subjects is offered

church-related liberal arts colleges. Twenty-three different secre-

tarial subjects are offered by 127 of the colleges. Instruc

typewriting is offered by 127 colleges and instruction in shorthand

by 125.

Six secretarial subjects are offered by a majority o

colleges. Information concerning the number and per cent of the 156

currently offered by 65 colleges and that Salesmanship is offered

by the 156

tion in

f the 156

|
|
i

colleges that offer these six subjects is provided in the following
summary : g
Number Per Cent %
Secretarial Subjects Offered of of 156 |
By a Majocity of the Colleges Colleges  Colleges g
Elementary Typewriting 127 81.4 !
Elementary Shorthand 125 80.1 f
Intermediate Shorthand 123 78.8 :
Intermediate Typewriting 122 78.2
Advanced Shorthand 103 66.0
Secretarial Practice 98 62.8

The summary indicates that a majority of the colleges offer two semes-

iters of instruction in typewriting, three semesters of instruction in
{

shorthand, and one semester of instruction in secretarial practice.

Secretarial subjects are commonly offered each year.

tion in the elementary phases of shorthand and typewriting, however,

are frequently offered more than once a year. Ninety-one of

colleges that offer Elementary Typewriting offer the subject

Instruc-

the 127 :
each year

Of the 125
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colleges that offer instruction in Elementary Shorthand, 106 offer the

subject each year and 10 more colleges offer the subject twice a year.

Although secretarial subjects in general are offered once a year,

Office Management and Secretarial Practice are frequently offered only
in alternate years. é
The enrollments reported in Business Mathematics were higher
than in any other secretarial subject. Enrollments in the first semes—\
ter of Business Mathematics ranged from L to 85 students and averaged
f3O.h students per college. Enrollments in typewriting subjects averaged%
‘slightly higher than those in shorthand. In Elementary Typewriting,
enrollments ranged from 1 to 100 students and averaged 18.8 students
per college, whereas in Elementary Shorthand, enrollments ranged from |
2 to 62 students and averaged 15.8 students per college. This differ-
ence in enrollments was even more pronounced in second-year typewriting
and second-year shorthand. Enrollments in the first semester of

Advanced Typewriting ranged from 2 to 50 students and averaged 15.5

students per college, whereas enrollments in the first semester of

‘Advanced Shorthand ranged from 2 to U2 students and averaged 10.9 stu-
Edents per college. It should be noted that enrollments reported in
iboth typewriting and shorthand tended to decrease with each semester of
}instruction offered.

With the exception of instruction in typewriting, the prevailing:

practice of the colleges is to grant 3 semester hours of credit for the

!completion of each semester of secretarial subjects. Eighty-two of 125

t

icolleges that offer Elementary Shorthand grant 3 semester hours of

Ecredit for its completion. Seventeen colleges grant )i semester hours
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of credit fofAElémentary Shorthand. Tao colleges that offer instruc-

tion in the elementary phase of shorthand grant no academic credit for
its completion. In contrast with the practice followed with regard to
instruction in shorthand, the church-related colleges generally grant
only 2 semester hours of credit for the completion of typewriting,
office machines, and filing subjects. Sixty-six of the 127 colleges
that offer Elementary Typewriting grant 2 semester hours of credit for

its completion. Twelve church-related colleges that offer the first

semester of typewriting instruction grant no academic credit for the

instruction. Seven of the 122 colleges that offer instruction in the

There is evidence in this study to indicate that additional
secretarial subjects are being contemplated by several of the institu-

tions that are not now offering such subjects. Five respondents indi-

subjects needed. Instruction in secretarial subjects is not currently
offered by these five church-related colleges. Three respondents from
colleges where instruction is currently provided by their institutions

expressed a need for instruction in the use of office machines.

Independent and Special Subjects
In 70 of the 156 church-related colleges, opportunities are
provided to do independent study or to participate in work experience
programs. This type of instruction cuts across subject-matter lines

and involves study or experience in multiple fields. The specific

second semester of typewriting grant no academic credit for the subject..

cated a need for secretarial subjects but did not specify the particular!

|
|
i
i
|



110

programs offef;arginfhe church-related coiiégesw;éf&wéaﬁéiaérably

because of the nature of the instruction.

A business seminar is offered as a one-semester subject by 29 é
church-related colleges and as-a two-semester sequence of subjects by E
.11 other colleges. 1In all, LO of the 70 colleges that offer independenté

'and special instruction offer seminars. Thirty-one church-related

écolleges offer opportunities for independent study. Independent read-
éings are available to students in 12 church-related colleges. Honors
;work is offered by three colleges. Students who are permitted to
;enroll in honors courses are generally selected on the basis of their
maturity and carvacity to do independent work. Work experience programs
were reported by nine respondents. Students participating in work
experience programs complete clerical and secretarial tasks for the !
primary purpose of gaining experiences which will be useful to them in i
their chosenivocations. Students who are permitted to participate in l
these programs are, in general, those who are planning to become secre-
taries or those who are planning to teach the secretarial subjects in !

|secondary schools.,

The frequency with which independent and special business sub-
|Jects are offered varies. In the LO colleges that offer a one-semester
|

I

'seminar, 26 offer it each vear, 7 offer it in alternate years, 5 offer
it on demand, and 2 offer it twice a year.
Enrollments reported in independent and special business classesf

were comparatively low. Average enrollments ranged from L.5 students

per college in Readings to 1L.9 students per college in the second

semester of Seminar. Analysis of the returned questionnaires indicates. .|




111

that four 1nae-pe}1éent ‘and special classes ﬁ;fe conductedi ﬁi{ﬁmdnly oné N
student enrolled. In 15 instances, the enrollment consisted of cnly
five or fewer students. It appears that indezendent study in the
| church~related colleges involves only a few students.

Little uniformity exists in the granting of credit for inde-
pendent and special instruction. Fourteen of the 30 colleges that offer%

opportunities for independent study grant 3 semester hours of credit for:

i

%the completion of the first semester. The credit granted for the com-
?pletion of the first semester of independent study ranges from 1 to S
isemester hours. Seventeen of the LO colleges that offer a one-semester 5
seminar grant 2 semester hours credit for its completiop,and 1L collegesi
grént oﬁLy 1 semester hour of credit for it. In honors work, one

college grants 3 semester hours of credit for each subject, one college
grants credit in quarter hours, and another grants no academic credit (
at all for the work. Credit for work experience varies from no academic%
{credit at all to as high as 8 semester hours of credit. |

A demand for additional independent and special subjects existedﬁ

only in the cases of work experience programs. Several respondents

ireported that work experience programs were needed in their institutions.
|
i
y

Physical Facilities for Instruction

{ .
; Much of the instruction in education for business can be provided
in classrooms identical with those used in other departments of instruc-;
‘tion. Instruction in such business subjects as economics, finance,

marketing, and business law requires no physical facilities other than

those available in any well-arranged classroom. Chalk-boards, bulletin
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boards, dééks, éﬁaﬂgﬂéirs cormonly used iﬁnéollegegéiéssroéﬁgmé;;v
satisfactory for such instruction. Instruction in certain phases of
education for business, however, necessitates the provision of special
kinds of physical facilities. In accounting and in shorthand, for

jexample, instruction customarily requires the use of specially designed -

‘desks and tables. Adequate room for working materials and writing space%
gis needed. Instruction in typewriting requires the use of tables and
%chairs of various heights. Adjustable tables and chairs are frequently ?
‘used to care for the varying needs of different groups of students who
%utilize the same facilities. Many machines used for instructional
Tpurposes are electrically powered. Sufficient electrical outlets are
needed to provide for the machines in use. Adequate storage space for ;
i supplies and equipment used in business classes is an aid to their

proper care and maintenance. i

Educators today recognize that many phases of education for

business are costly as compared with other fields of instruction. In
|

iaddition to the provision of specially designed classrooms and labora-
;tories for many business classes, the purchase of office machines and
|

equipment requires the expenditure of large sums of money. The adequacy;

Eof physical facilities used for education for business depends pri-
%mariLy upon the funds available.

é The subject of physical layout and equipment for education for
Ebusiness has commanded the attention of many writers and épeakers in
Erecent years. Articles in magazines éf interest to business teachers
i

Ehave given much space to the problem of providing adequate physical

| i
Ifacilities for instruction in business. Programs at conventions of . |
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business teachers have been dévoted‘UJ%Eéméfﬁd&»;ﬁ&'éﬁéi&sis of require-|

ments for satisfactory classroom and laboratory facilities. One of the f

outcomes of the consideration given to this problem has been the prepa-

'

|
ration of evaluative schedules relative to the basic requirements farthq

|
|
|

physical facilities. One such evaluative schedule® indicates specific-

ally the physical facilities required for instruction in business at the!

college level. The reguired facilities may be summarized as follows:

1. Classrooms conveniently located in relation to each
other and to other units of the institution.

2. C(lassrooms that are suitable in terms of the general
features of lighting, coloring, acoustics, ventila-
tion, heating, and safety.

3. Classrooms of adequate size with suitable provisions
for chalkboards, bulletin boards, display space, i
furniture, and utilities.

L. laboratories properly arranged and equipped to simu-
late office or store conditions.

! 5. Business machines and equipment in sufficient number, g
variety, and quality. '

6. TFaculty offices readily accessible to students and
i adequately equipped for both students and faculty.

: 7. Library space and holdings adequate to meet the needs
| of business students and faculty.

|
{ 8. Audio-visual equipment in adequate quantity and quality.
b

Classrooms

In general, conveniently located classrooms tend to conserve thej

time of students and faculty and increase the efficiency of an

S"Physical Layout and Equipment," Standard VIII of Evaluative
Schedule, Business Education Supplement (4merican Association of
Colleges for Teacher Education, 1952).

J— |
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‘Institutiom. When all business classrooms are in one building, more |
efficient use can be made of machines and equipment by business stu-
dents. Classrooms that are near the college library and near other ;
| classrooms used by business students are conducive to more effective usei
gof institutional facilities. Analysis of the completed questionnaires

indicates that in over two-thirds of the 156 church-related colleges

;instructional facilities for education for business are conveniently
glocated. Nearly one-third of the respondents reported that all business
; |
‘classes in their respective institutions were held on one floor of a
:building housing the department of business. Over 95 per cent of the
156 respondents reported that classrooms used for education for businessé

‘were conveniently located in relation to other units of their institu-~

tions. The locating of all classrooms used for instruction in business }

subjects in a single building appears to be accomplished by a majority

%of the church-related colleges. In addition, it should be noted that
%the small and compact cahpuses of most of the colleges allow for con-
%venient locations of nearly all instructional departments.

i The atmosphere of a classroom is affected directly by such
igeneral features as the type of lighting utilized, the ventilation, and :
%the soundproofing. Adequate lighting facilities were reported by 11l

1of the 156 respondents, adequate ventilation by 107, and adequate sound-:
éproofing by 60. A4n analysis of the responses indicates that 39
érespondents believed that the general features of the classrooms used

for education for business in their institutions were entirely adequate,
|

iand, conversely, 17 believed that they were wholly inadequate.

1
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fﬁé"instructiénalnfacilities in a classroom ére depeﬁaéﬁf to é“
great extent upon the general characteristics of the buildings avail-
able for instructional purposes. Although certain inadequacies exist
fwith regard to instructional facilities, it was the opinion of 128 of

the 156 respondents that the space available was satisfactory. A

1majority of the respondents also reported that chalkboards, bulletin

Eboards, furniture, and electrical outlets were adequate. Chalkboards
Ewere reported adequate by 138 respondents, bulletin boards by 111,

i

furniture by 108, and electrical outlets by 97. Fewer than a majority

%of the respondents, however, reported satisfactory arrangement regard-

flng space for display of audio-visual aids and fcr storage. Only 62 of

ithe 156 respondents reported adequate display space for audio-visual
Eaids and only 62 reported adequate storage space. In general, all
%instructional facilities were reported adequate by 25 respondents, some
‘were reported adequate and cthers inadequate by 127 respondents, and all
Ewere reported inadequate by only L.

Evidence was found in the comments submitted by certain of the
!respondents to indicate that facilities for instruction in education
for business in a few church-related colleges are being substantially
&improved and expanded. Five respondents reported that the business
!departments in their institutions are occupying space in new or recently
remodeled buildings. In one of the colleges instruction in business
subjects is offered in a completely air-conditioned building. If

'present plans are completed, additional church-related colleges will

have fully adequate space and facilities for instruction in education

(for business. Thirteen respondents in institutions, where
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" surroundings for offering education for business.

unsatisfactoryvéonditions exist, reported that pléns are under way to
provide new and expanded facilities within a year.

Ninety-three per cent of the 156 church-related colleges were
established prior to 1910; a majority of them were in existence before
1880. A few of the departments of business are housed in buildings
that were constructed at the time of the estab;ishment of the colleges.
01d buildings and lack of finances to construct new buildings consti-

tute the reasons stated by 12 respondents for inadequate physical

Special Laboratories and Equipment
Instruction in such subjects as accounting, statistics, and
secretarial science commonly require the use of laboratories. The

general features of the laboratories, the size of laboratories, and the

providing for chalkboards, bulletin boards, display space, furniture,
and utilities in the laboratories are much the same as for regular
classrooms. In providing instruction in subjects that enable students
to prepare for business employment, schools frequently arrange labora-
tories in office or store style. Desks and work tables are arranged to
facilitate the flow of work in the laboratory and to aid students in
formulating work habits that are desired in business employees. While
98 of the 156 church-related colleges offered the subject of Secretarial
Practice and 50 offered Office Machines in 1953-195L, only 7 respondentsé

reported that model offices were provided for instructional purposes. !

Seventy-six church-related colleges of fered Salesmanship and L6 offered

Retailing, but only 2 reported the use of model stores. Evidently the ?
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use of model offices and>model stores iéA;;t widespread among thé-
church-related colleges.

Instruction in the use of office machines was provided in
1953-1954 by 137 of the 156 church-related colleges. Instruction was

|
offered in the use of 21 different types of machines and equipment in

the 156 colleges. A majority of the 156 colleges offered instruction
Eon full-keyboard adding machines, ten-key adding machines, rotary
}calculators, fluid process duplicators, stencil duplicators, filing
equipment, standard typewriters, voice-fecording machines, and
transcribing machines. Table VI, page 118, provides information
relative to the number and per cent of the 156 colleges of fering

| instruction on each type of machine.

‘ Instruction in the use of office machines and equipment is
%commonly provided on the vocational-use level through several of the

jsecretarial science subjects. A limited amount of instruction in the
use of adding and calculating machines is frequently provided through
jaccounting and statistics subjects as the needs for such instruction
arise. The study of office management frequently involves instruction
in the use of office machines on the acquaintanceship level.

The evidence in this investigation indicates that most of the
colleges that offer instruction in typewriting provide a variety of
makes of typewriters. Instructicn is seldom limited to one make of
machine. Cf the 127 institutions that offered instruction in type-
writing in 1953-19%5), 85 utilized both pica and elite types of machines.é

Sixty-five respondents reported that copyholders were provided for
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TABLE VI

OFFICE MACHINES AND EQUIPMENT USED FOR INSTRUCTIONAL
PURFOSES IN 156 CHURCH-RZLATED LIBERAL
ARTS COLLEGES IN 1953-195)

Number Per Cent

Machines and Equipment of of 156

Colleges Colleges
| Standard typewriter . . . . . . ... .. 127 8l.}
| Stencil duplicator. « « « « ¢ ¢ 4 4 4. .o ... 108 69.2
Full-keyboard adding machin€. « « o « « + & o« + & 106 67.9
Ten-key adding machine. e e e e e . e e e e 95 60.9
Filing equipment. . . . .. e e e e e e 92 59.0
Fluid process duplicator. . . « « . « ¢« ¢ o« « « . 87 55.8
Voice recording machine . . . . . « . . . « « . . 83 53.2
Rotary calculator « « o &+ « ¢ « « o o « ¢ o o o« 82 52.6
. 'ranscribing machine. . . . . e e e e e e e 82 52.6
Electric typewriter « « « « v v v ¢ v 0 o o o . . 73 L6.8
Key-driven calculator . « « « « v ¢ o v & ¢ « « & 71 L5 .5
MimeOSCOPE. « o + o o o o o o o o o o o 0 o o 0 68 L3.6
Addressing machine. « « « « « ¢ o o ¢« « v o o . . L2 26.9
Bookkeeping and posting machine . . . . . . . . . 36 23.1
Gelatin duplicator. . c e e e e e e e e e e e s 33 21.2
| Check protector « « « v ¢ ¢ v ¢ v v e v v v e e . 26 16.7
P. B. X. switchboard. « « « « ¢ ¢ ¢ o« « « o o o« & 22 14.1
Offset duplicator . « « + o ¢ o o v o v o o o o & 13 8.3
Cash register « « ¢ = + v o v o v o o o o o o o & 8 5.1
‘ Weighing and measuring device « « + « « « « « o . 8 5.1
‘Machine shorthand device. . . . . . . . . .. .. 6 3.8

|




P

119

typewriting students in their institutions. Demonstration stands for
the use of typewriting instructors were available in 66 colleges.

The original costs of machines and equipment used for instruc-

tion in business subjects involve large expenditures of money. The

écost of replacing all of the machines in any one year is prohibitive.

|
fTherefore, educators commonly recommend that allowances be made for

%depreciation of machines and for the replacement of portions of the

|
‘machines at regular intervals. Proper care of machines requires the

jprovision for maintenance and repair by expert mechanics. Such care
écommonly requires continuous outlays of money and adds to instructional
.costs. Ninety~two of the respondents involved in this investigation
indicated that definite provisions were in effect in their institutions

for the replacement of worn-out and obsolete machines. Definite pro-

.visions for the maintenance and repair of existing machines were

ireported to be in effect in 126 colleges. Nine respondents reported
;that provisions for replacement of machines and repair of machines
%coveréd typewriters only. Other machines in these nine colleges are
éreplaced or repaired only as needed. Provisions for the repair of

office machines commonly call for annual upkeep, although a few of the

1
irespondents reported provisions for the repair of machines every two
1years or every three years. One respondent, an expert repairman,
;reported a unique method of providing for the proper care of machines
:Ln his institution. Certain business students are given ins'bruct;,ion in

machine repair. These students then repair office machines used in

‘other units of the institution as well as those used in the business

department for instructional purposes.
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Sixty-threéWSfﬂ%he respoﬁéénts téwﬁﬂg—iﬁéétiéﬁﬁé&rémiﬂdibatedm

Ethat the office machines used in their institutions were sufficient in
i

number and in variety. A need for additional office machirmes for

iinstructional purposes was expressed by 69 respondents. Sixteen
?different types of machines were listed by one or more of the 69
%respondents. Need for three types of machines predominated.

%Calculating machines were reported as needed by 23 respondents; adding
;machines by 16; and bookkeeping machines by 12. It should be noted that§
vinstruction in the use of adding machines and calculating machines is

currently offered by a majority of the 156 church-related colleges.

0ffice Space
Adequate office space to accomodate faculty personnel is
conducive to efficient faculty service. An easily accessible office |
where students may confer with faculty members constitutes an aid to the%
counseling program. The evidence in this study indicates that individuaﬂ
offices are provided for the business faculty in 73, or L6.8 per cent, |

I
of the 156 colleges. In the 83 colleges where individual offices are

not provided for all of the faculty, offices are shared by two or more

30£ the faculty or classrooms are used for offices. In 140, or 89.7 per
!cent, of the 156 colleges, however, faculty offices were reported to be
‘in easy access to students. Ninety-three respondents reported that

satisfactory shelving, filing, and other storage space was available in

faculty offices in their institutions. A majority of the institutions

lacked inter-communication systems for faculty offices. Only 35




121

respondents repofted that inter-communication systems were available E

in faculty offices in their institutions. i

In general, faculty offices in the church-related colleges \
appear to be adequate. Respondents in 139, or 89.1 per cent, of the
156 colleges reported that offices provided for the business faculty

were adequate. :

Library

; Adéquate library facilities are essential in any field of
;education. Because of the scope of education for business, extensive ;
library’facilities are perhaps more essential than in many other fields |
of instruction. Undoubtedly expenditures for library facilities for !
education for business should be at least as great as those of most
other fields. In terms of student enrollment, 12 respondents rerported !
that the expenditures for library reference books and periodicals in i
business were comparable to those in other fields of instruction. Funds%
for reference books and periodicals in several institutions are allocateé
to the various departments on the basis of enrollments in the depart-
ments. In these institutions, business departments receive allotments

of library funds in the same manner as other departments. In many of

the insitutions library facilities are supplemented by the personal
Elibraries of the instructors, public and private libraries in the
Kcommunities, and occasional student subscriptions to certain periodicals%

In a few instances respondents reported that students are required to

subscribe to such periodicals as The Wall Street Journal and Today's

Secretary.
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TV

A majority of the colleges maintain relatively complete files
of the government printing office pamphlets available for general
distribution; fewer colleges maintain files of business and trade
‘publications. Government printing office pamphlets were reported to
‘be available in 107 institutions; business house organs in 69; trade

union materials in 6l; and trade catalogs in 52.

}and other audio~visual materials are not commonly available in the

The evidence in this investigation indicates that films, slides,

‘libraries of church-related colleges. OCnly 39 respondents reported that

It should be noted that such materials are frequently obtained by
church-related colleges from other sources on a rental or a free basis.

The film libraries of nearby universities constitute such a source of

many audio-visual materials. Arrangements are made to secure audio-

|

lvisual materials from other sources by 122 of the 156 colleges. Visual-
]
‘aid projection equipment is avaiable in 135 colleges.
I

_ Summary

? Physical facilities for instruction in education for business
gvary greatly among church-related colleges. A few colleges provide
;exxensive and costly facilities and have definite provisions for the
?replacement and repair of all such equipment. Other colleges, however,
jifurnish only a minimum of facilities and in some cases use equipment
long after it has become obsolete and inadequate. Table VII, page 123,

summarizes the data obtained in this investigation relative to the

physical facilities for instruction in business subjects as offered

in 156 church-related colleges in 1953-195].

audio-visual materials were owned and were available in their libraries-{
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TABLE VII

EXTENT TO WHICH PHYSICAL FACILITIES FOR INSTRUCIION IN

BUSINESS SUBJECTS WERE ADEQUATE IN 156 CHURCH-RELATED

LIBERAL ARTS COLLEGES IN 1953-195L

|
i
)
|
I

W .

f
|

Number Per Cent |
Adequacy of Physical Facilities of of 156
Colleges | Colleges
Classrooms and laboratories were conveniently
located:
In relation to each other . . « . . ¢« + . « « . 107+ 68.6
In relation to other units of the college . . . 19 95.5
Classrooms and laboratories were adequate in |
terms of the general features of: |
LAighting. « « « o o o o o o 0 o v v e oo o] 114 73.1 |
Soundproofing « « « « + 4 44 e 4 e 4 e e e 60 38.5 i
Ventilation . « ¢« ¢ ¢« v ¢ ¢ 4 o 4 v o o o o o « 107 6.6 |
Classrooms and laboratories were adequate in %
terms of the instructional features of: \
APEE. « + v o v+ e e e e e e e e e e e e . o] 128 82.1
Bulletin boards . « + « - « ¢ ¢« o ¢ ¢ o 4 . . . 111 71.2 }
Chalkboards + o « ¢ o « o o o o ¢ « o o« o o o & 138 88.5
Display space for visual aids . « « « ¢« ¢ « o & 62 39.7
Electrical outletsSe « o« « + ¢ o o o o o o o o o 97 62.2 ;
Furniture « « « o ¢ o v ¢ o e v o o o o o 0w . 108 69.2 f
Faculty offices were comparable to the offices
provided in other fields of instruction . . . . . 139 89.1
Library space and holdings were comparable to
?those provided in other fields of instruction . . 124 79.5
(0ffice machines and equipment for instructional
purposes were adequate in numbers and variety . . 63 LO. L

*In each case, the number in this column indicates the number of
colleges in which the physical facilities were considered adequate.
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Student Personnel Services

Personnel service is an essential part of any student-centered
college program. The personal needs of college students are constantly
becoming broader and more complex in scope. The coordination of
personnel services for college students is cbmmonly the responsibility

of an administrative officer of the college, usually referred to as the

Dean of Students. In general, problems faced by college students may be§

classified within the areas of education, vocational, social, health,

rand financial problems. Certain activities are designed to aid the

students in solving their individual problems. The business educator
needs to know the types of problems faced by his students in order to
properly assist them in making wise choices. He shares responsibility
in the total college program of providing student personnel services.
The evidence in this investigation indicates that numerous
personnel services are provided for business students in the 156
church-related colleges. In this section, analysis is made of such

phases of student personnel services in the church-related colleges as:

' (1) tests for guidance and counseling purposes, (2) instruction in

vocational guidance, (3) cormunity surveys, (L) departmental clubs,
(5) placement and follow-up of students, and (6) utilization of commu-
nity resowrces. It should not be inferred, however, that these are the
only phases of personnel services available to business students in the
church-related colleges.

Tests for guidance purposes are given to business students in

130 church-related colleges as a part of the over-all testing programs
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For all incoming sbtudents. Although a majority of the 156 colleges
administer intelligence tests, aptitude tests, and psychological tests,

such tests for guidance and counseling purposes are not often provided

especially for business students. Intelligence tests are a part of the
student personnel services for all students in 109 colleges, aptitude

tests in 96 colleges, and psychological tests in 95 colleges. These ;

itésts provide means of determining the abilities of students and in
;predicting their success in certain aréas of instruction. A lesser
énumber of church-related colleges administer interest inventories, |
%proficiency tests, and prognostic tests. Interest inventories are
lgiven to students of business by 7L church-related colléges, frequently l

jon an optional basis. The proficiency tests prOﬁided in 57 of the
%colleges are chiefly in the fields of English and mathematics. Only 24 i
tof the respondents reported that prognostic tests were administered to
ibusiness students, and no indication was given as to the types of tests
!provided. Two of the colleges are official testing centers for the
ENational Office Hanagement Association tests for prospective office
‘workers. Students who satisfactorily complete these tests are espe-~
cially well prepared for employment in office positions. All of the
guidance and counseling tests used are designed to help students plan
their educational experiences and to meet occupational standards.
Information concerning various phases of vocation guidance is

|
|
|
|
:

provided business- students in 110 church-related colleges. This informa-
|
tion is generally provided for in regularly scheduled business classes anﬁ

1
I

does not consist of individual instruction or instruction by means of

tspecial classes. Such information is often provided through conferencesJ
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special lectures, and the activities of business clubs. A majority of

the 156 church-related colleges provide information relative to the
following aspects of vocational guidance:

How to apply for a position.

How to write a letter of application.

Proper conduct during an employment interview.
What may be expected in an employment interview.
Requirements of a variety of business occupations.

Other aspects of vocational guidance provided by a few of the colleges

are: ethical practices involved in obtaining and leaving a position,

igoodxwork habits, relations with other employees, telephone technique,

proper grooming, and personality development.

for planning curricula. There were 52 community surveys, involving the
communities of 3L church-related colleges, conducted between 1948 and
1953. The 52 surveys consisted of 23 job opportunity analyses, 17

| surveys of office machines used in the businesses of the communities,

ties. Some of the respondents gave reasons for not c:nducting surveys

in their local communities. Reasons given for not making surveys were:

!ties are available; (2) students of church-related colleges seldom seek
|

' permanent employment in the local communities; and (3) the local

communities served by the church-related colleges are small enough that

formal surveys were necessary in his community because of its rural

nature.

and 12 surveys of office standards used in the businesses of the communi

(1) surveys conducted by other colleges and universities in the communi-

Data obtained by means of community surveys are used as a basis |

i
|
I
;

1
i
I

i

i
1
|
i

1

formal surveys are unnecessary. One of the respondents reported that noi
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Business clubs offer opportunities for guidance. Business
clubs were reported to be functioning on the campuses of 72 of the 156

church-related colleges in 1953-1954. Five additional clubs were in

|
|
|
the process of being organized. The predominant type of club organiza- i
tion mentioned by the respondents was the unaffiliated local organiza- i
tion. These local organizations were functioning on the campuses of l
i
59 colleges. In addition, a chapter of Pi Omega Pi, national honorary :
business education fraternity, was functioning in one college; Future |
Business Leaders of America chapters were functioning in L colleges; |
and other national fraternities were functioning in 8 colleges. The
reasons given by a few of the respondents for not maintaining business
clubs are: (1) competition with other clubs and activities on the
campuses, (2) lack of interest by the students, and (3) failure of

previously organized clubs to continue to function.

The services of central placement bureaus are available to the

business students in 122 of the 156 church-related colleges. Placement
of students in business positions is commonly provided through the same
bureaus that aid other students of the colleges seeking employment. In E
113 church-related colleges, cemtral placement bureaus provide for the
placement of students in jobs during summer vacations and in part-time
jobs during the school year. In a few instances, business departments
in these colleges provide placement services for their own students. In
one of the church-related colleges the chairman of the Department of
Business is the chief placement office of the college. He is in

constant touch with the business men of the community, and placement of

students is often on an informal basis. ]
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1
|

the 156 church-related colleges. In general, such services are provided§

by the central placement bureaus of the colleges on an informal basis.
No actual follow-up studies of business graduates or drop-outs were
reported. The chief follow-up program of these colleges appears to be
that of providing placement services for all former students. Other
follow-up services in addition to placement of students include:

(1) personal contacts by instructors, (2) continuous efforts of alumni

organizations to keep in contact with graduates, and (3/ efforts of

individual former students to obtain assistance from the colleges. The
chief reasons given by respondents for not providing central placement
services for business students are that jobs are plentiful and students
do not need such assistance. In a few instances, campus employment is
sufficient to care for all students who need part-time jobs while in
college.

A majority of the church-related colleges make use of their
community resoufces by enlisting individual businessmen to talk to
business classes. Such arrangements are utilized in 125 of the 156
colleges. During the school year 1952-1953, there were 652 such con-
tacts. The number of different contacts with businessmen of the
communities ranged from 1 to LO.

Directed visitations made to business offices were reported by
113 of the 156 respondents. The number of such visits reported for the

school year 1952-1953 ranged from 1 to 36 visits per college and

i

totaled L11. "Career Days" in which outside speakers are invited to the

colleges to discuss careers are held in 53 church-related colleges.
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156 church-related colleges. Twenty-five of the respondents involved
in this study reported that business equipment loaned to their institu-
tions by business firms is utilized for instructional purposes without
charge.

As a means of relating instruction to the particular needs of
business, materials are often secured from business sources and used
for instructional purposes. Many of thé 156 church-related colleges
Ereported availing themselves of such services. The securing of sales
‘materials from business sources for instructional purposes was reported
by 7L respondents; employee manuals, by 73; job descriptions, by 5k;

employment tests, by 37; and old business correspondence, by 3lL.

The Business Faculty

The catalogs of church-related colleges commonly provide some
information about faculty members. In general, the information indi-
cates the teaching department, academic rank, degrees held, and date of
first appointment to the respective institutions. 1In this section,
analysis is made of the information which was obtained from the 156
college catalogs. Administrators of programs of education for business
in the 156 colleges listed the members of the faculty in their institu-
tions who were teaching one-half or more time in the area of business.
With this information it was possible to obtain data needed in this sec-
tion from the college catalogs. Most of the catalogs provided complete
information about all teachers and administrative officers of the insti-

tutions. A few of the catalogs, however, provided little information.

Arrangements are made for exhibits of business equipmengwin L7 of the
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|

There were L8l full-time business teachers in the 156 church-

related liberal arts colleges during the year 1953-195L. This number
included 354 men and 130 women. It did not include the many part-time !
faculty members who were teaching only one or two business subjects. E

Teachers in colleges and universities are commonly assigned

academic ranks in accordance with their years of experience and their
1scholarly attainments. Scholarly attainment, evidenced chiefly by
idegrees earned, is generally given the primary role in determining |
‘promotions in rank. The academic ranks usually recognized, in ascending?
Iorder, are instructor, assistant professor, associate professor, and |
professor. Data were available in the college catalogs relative to the

i

academic ranks of 371 of the L8l business teachers. Of the 371 business |

!
teachers, 81 were instructors, 129 were assistant professors, 75 were |
associate professors, and 85 were professors. |

Information was available in the college catalogs concerning the

degrees held by L16 of the L8l business teachers. The highest academic |

degrees held by the 416 business teachers were tabulated. The data

;indicate that bachelor's degrees were held by 80, or 19.2 per cent, of

the 416 business teachers, master's degrees were held by 252, or 60.6

!per cent, and doctor's degrees were held by 80, or 19.2 per cent. Four

| :
lof the business teachers had not completed sufficient educational prepa-

ration to have earned bachelor's degrees. In addition to academic
degrees, 13 of the business teachers held certified public accounting

certificates. Two of the 13 Certified Public Accountants also held
|

bachelor's degrees, 9 held master's degrees, and 2 held doctor's degrees.

Analysis of the information relative to the sources of degrees held by |
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business teachers indicates that 8l held degrees from institutions in
which they were currently teaching.

Information concerning tenure was available for 300 of the L8L E
business .teachers. Forty-two of the business teachers were in their %
first year at the institutions where they were currently teaching. One i
hundred and thifty business teachers had taught in their respective E

institutions from 1 to 5 years. Thus, 172, or 57.3 per cent, of the 300§

business teachers for which data were available had been teaching in 4

their respective institutions less than six years. An additional 80, or
|

'26.7 per cent, had accumulated from 6 to 10 years of tenure in their
respective institutions. The tenure of the 300 business teachers ranged%

from 1 to 38 years and averaged 6.2 years per faculty member. The ;

median number of years of tenure was 5. Analysis of the specific data ’
{
indicates that approximately two-~thirds of the 300 business teachers had|

|

accumulated less than eight years of tenure. These faculty members had

obtained their present teaching positions since World War II.

| Summary

An examination of the responses of 125 of the 156 administratorsé

of programs of education for business in church-related colleges revealed
%three primary objectives. Three composite objectives of education for

! ) !
busine ss were prepared through analysis of the 125 individual responses.

The three composite objectives are:

1. To enable students to develop an understanding of basic
busiress information which is of value to all people.

2. To enable studénts to develop knowledges and skills
which will be useful in specific business occupations.
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- "“3]_"55 enablevétudehts tomaevelop a Christian philosophy
of life.

To provide instruction in business subjects, three types of
organizational units are utilized by the 156 church-related colleges.
' These organizational plans are: (1) the departmental plan, (2) the
divisional plan, and (3) the school of business plan. The d.epartmental3
plan of organization is utilized by 8L, or 53.8 per cent, of the 156
}church—related colleges. 1In each of 56 of the 8L colleges, all phases
‘of education for business are offered through a single department and
Eresponsibility for coordination of instruction in business subjects

resides in the individual chairman. In 25 of the 8l colleges, instruc-

1

Etion is offered in two different business departments. In the remaining;
EB of the 8L colleges instruction is offered in three different business {
idepartments. The departmental title used most frequently is Department
‘of Economics and Business Administration. Seventy-one of the 156
fchurch-related colleges utilize the divisional plan of instruction for
;the administration of education for business. The title most frequentlyi
;used to designate divisions of instruction in which business subjects ‘
are offered is Division of Social Sciences. |
The areas of concentration in business most frequently provided
by the 156 church-related colleges are: general business administration,
economics, business teacher preparation, and secretarial administration.
‘The degrees commonly granted by the church-related colleges to students

completing the requirements in business are the Bachelor of Arts and

the Bachelor of Science. Fifty-eight of the 156 church-related colleges§
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offer prégfamsmgfminstruction leading to certificates of achievement
in secretarial science.
Instruction is offered in 11 fields of business by the 156

church-related colleges included in this investigation. The business

subjects offered may be classified in terms of instruction in:

(1) accounting, (2) business communication, (3) business education
methods, (L) business law, (5) business management, (6) business
statistics, (7) economics, (8) finance, (9) geography, (10) marketing,

|
|

i
I
1
|

‘and (11, secretarial science. The three most popular fields of business

in terms of numbers of offerings and numbers of different subjects

offered are secretarial science, accounting, and economics. i
i
In all, there were 165 -different business subjects offered by

the 156 church-related colleges. Twenty-four of the 165 business

subjects were offered by a majority of the 158 colleges. The 2L sub-

Jects are:
Principles of Accounting I Principles of Economics 1 }
Principles of Accounting II Principles of Economics II
Intermediate Accounting Money and Banking
Advanced Accounting Business Finance
Elementary Income-Tax Accounting Public Finance |
Elementary Cost Accounting Principles of Marketing ;
Business Communication Elementary Shorthand i
Business Law I Intermediate Shorthand i
Business Law IT Advanced Shorthand :
Business Organization Elementary Typewriting
Tlementary Statistics Intermediate Typewriting i
Labor Problems Secretarial Practice

Most of the imtroductory and beginning business subjects are
commonly offered once each year. The upper-level business subjects,
however, are more frequently alternated or offered only on demand.

Enrollment data reported for business subjects offered in 1953-195k
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revealed that approiiﬁétely 60 per cent of the enrdilmeﬁ£s<ﬁere in the.
three fields of secretarial science, accounting, and economics.

Instruction is offered on 21 different types of business
machines and equipment by the 156 church-related colleges. Instruction
iis offered in the use of nine different machines by a majority of the
156 colleges. In general, respondents to the questionnaire believed
that classrooms and laboratories used for instruction in business sub-
jects were adequate. It appears that the convenience of location of
iclassrooms and laborateries and the accessibility of faculty offices to
students were particularly satisfactory.

There were L8l full-time business teachers in the 156 church-
related colleges in 1953-1954. Information was available concerning
the business faculty in most of the college catalogs in terms of
academic rank, degrees held, and tenure. A majority of the business
teachers held at least the rank of assistant professor and approximately
three-fourths of the teachers held master's or doctor's degrees. While
. 142 business teachers were teaching in their present positions for the
first year, 15 had accumulated at least 25 years of tenure. The tenure
of 300 of the L8l business teachers ranged from 1 to 38 years and
averaged 6.2 years per faculty member. The median number of years of

ltenure was 5.




CHAPTER V

IMPLICATIONS FOR EDUCATION FOR BUSINESS AT BETHANY
NAZARENE COLIEGE BASED ON AN ANATYSIS OF THE
BASIC DATA IN THIS STUDY

Introduction

Bethany Nazarene College is one of the six institutions of
higher education in the United States which are affiliated with the
Church of the Nazarene. The college was originally established in 1899,
as Peniel University, in Peniel, Texas. By 1899, the year in which
Peniel University was founded, over three-fourths of the 156 church-
related colleges included in this investigation had already been
established. 1In 1920, the college was moved to Bethany, Oklahoma, and
was merged with Oklahoma Holiness College. From 1920 until 1955, the

institution was known as Bethany-Peniel College. The present name,

that of many other church-related colleges.

The religion-education relationship between the Church of the
Nazarene and Bethany Nazarene College is more direct than that which
exists between a majority of the religious denominations and the

colleges with which they are affiliated. The catalog of the college

e . S

Bethany Nazarene College, was adopted in February of 1955. Study of the

! |
development of the college indicates that its history is very similar to .

135
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states that the institution is "under the ownership, control, super- g

vision, and patronage"1 of the Church of the Nazarene.

During the school year 1953-195l;, 902 students were enrolled in
Bethany Nazarene College. The enrollment of the college exceeded the
‘average enrollment in the 156 church-related colleges included in this

study by 118 students, or approximately 15 per cent. While owned and

operated by the Church of the Nazarene, the college welcomes students
%of other religious denominations. Approximately 10 per cent of the 902
1students who attended the college in the wvear 1953-195) were members of
religious denominations other than the Church of the Nazarene.

The City of Bethany, Oklahoma, is primarily a suburban resi-

dential community, having a population of approximately 10,000 people.

Bethany is adjacent to Oklahoma City, a metropolis of nearly 300,000
people. The present site of Bethany Hazarene College was, in the early
years of the college, a rural community approximately eight miles west
of Oklahoma City. Industrial development and the extensive building of
homes have caused the area to assume a suburban influence. In constrast
with the suburban character of the community in which Bethany Nazarene

College is located, 62.8 per cent of the 156 church-related colleges

iincluded in this study are located in small towns or cities apart from

gmetropolitan areas. Only 29.5 per cent of the 156 colleges are situated
in areas similar to that of Bethany, Oklahoma. Twelve of the colleges
were established in and have continued to exist in rural areas.

While many of the students of Bethany Nazarene College come from |

the local community, approximately 56 per cent of the 902 students who

lBethanv-Peniel College, op. cit., p. 1. I
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attended the Egiigég'during the school yeéfmi§53—i§gﬂwgéﬁémfiom outside ;

the State of Oklahoma. In reality, the college serves a church con-
stituency consisting of seven states: Nebraska, Kansas, Oklahoma,

Texas, Missouri, Arkansas, and Louisiana. Approximately 90 per cent of
the students who attended the college in 1953-195lL came from these

states.

The educational program of Bethany Nazarene College is similar

to that of the 156 church-related colleges included in this investiga-
:tion in that it is primarily liberal arts. Professional and pre-
professional preparation is provided in business, teacher education,
|theology, and home economics. Students who attend the college may
transfer to other institutions of higher education in the State of j

Oklahoma, including the University of Oklahoma, without loss of academic

credit. Although the college was not a member of a regional accreditingi

i

association in 195L, it did participate in the educational study program
of the North Central Association of Colleges and Secondary Schools. The?
teacher-education program of Bethany Nazarene College is approved by thej
State Department of Educatiocn of Cklahoma. In comparison, approximately%

82 per cent of the 156 church-related colleges are accredited by one or

imore of the various regional accrediting associations and approximately
197 per cent are approved by the state departments of education in their
respective states for purposes of teacher certification.

Departments of instruction at Bethany Nazarene College are

grouped into five divisions: humanities, social sciences, natural

isciences, philosophy and religion, and fine arts. Instruction in the :

various divisions is planned in the light of the primary objective of
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[the college and of the needs of individual students. wWithin the |
Division of Social Sciences, instruction in education for business is
offered through the Department of Economics and Business and the

Department of Secretarial Science. The two departments that offer

|

instruction in business subjects are under the chairmanship of one indi-i

vidual and actuvally function as a single unit. The evidence in this

investigation indicates that in 51 of the 71 church-related colleges
iutilizing the divisional plan of instructional organization education
:for business is offered in divisions of social sciences. The placement
gof instructiqn in business subjects in the Division of Sccial Sciences
‘at Bethany Nazarene College, then, is in harmony with the practices of
most of the church-related colleges that utilize the divisional plan of
instructional organization.

The primary objective of Bethany Nazarene College, as stated in

the college catalog, is: "To orient students to their cultural and

physical enviromnment and their Spiritual heritage which will make for

an integrated Christian personality and a Christian social order."?

This statement of objective indicates that it is the primary purpose
Eof Bethany Nazarene College to enable students to obtain a cultural
education with a Christian viewpoint. Such an objective is similar to
‘the objectives of other church-related cdlleges. In Chapter III it was

|
‘determined that the over-all objective of the church-related colleges

‘included in this investigation may be sunmarized as that of "providing

t
ga cultural education in a Christian enviromment." It appears that
|

| 2Tbid.
|

- S
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Bethany Nazarene College is in general attempting to accoﬁﬁlisﬁ a goal

which is very similar to the goal of other church-related colleges.

tion concerning the circumstances surrounding education for business in
church-related colleges in the United States which are comparable to
Bethany Nazarene College. Such information should be the means of

providing direction for the immediate and future program of education

{for business at Bethany Nazarene College. Practices and procedures
zwhich prevail in church-related colleges in general do not necessarily
provide adequate criteria for evaluating individual programs of educa-
tion for business. Likewise, the policies may not necessarily reveal
trends in the development of education for business in church-related
colleges. Nevertheless, the current practicés of these colleges are
indicative of the thinking of a number of administrators of programs
of education for business in church-related colleges. Undoubtedly,
many of the respondents to the questionnaire have been associated with
these colleges at the times when programs of education for business

were being inaugurated. Therefore, this comparative study of an

individual program of education for business with the policies and

gin general should provide information of value in directing the future
Idevelopment of education for business.

In this chapter, circumstances surrounding education for busi-
ness in Bethany Nazarene College are compared and contrasted with those

of the 156 church-related liberal arts colleges included in this

investigation. The following phases of education for business are

One of the purposes of this investigation was to obtain informa~- |

i
{
i

practices discovered to be representative of the church-related colleges
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{Eﬁéi&ié&;“”(ijv655égii§égméfm1£§£;ﬁction, (2) oféaniéation for instruc-
‘tion, (3) degrees and certificates granted, (L) subjects offered,

|

§(5) physical facilities for instruction, (6) personnel services, and

!
(7) the business faculty.

Objectives of Instruction

Composite objectives of education for business as offered in
:church—related colleges were presented in Chapter IV. These objectives
éwere derived through analysis of the individual responses of adminis-
‘trators of programs of education for business in 125 of the 156 church-
érelated colleges included in this study. The three composite statements.

lof objectives of education for business are:
|
4
E 1. To enable students to develop an understanding of basic ,

business information which is of wvalue to all people. ;

2. To enable students to develop knowledges and skills
which will be useful in specific business occupations.

: 3. To enable students to develop a Christian philosophy
of life.

The objectives of education for business at Bethany Nazarene

ECollege were first formulated by the members of the business faculty in
1 R

F9b6. These objectives were subsequently adopted by the faculty of the E

bollege and published in the college catalog. They have been re-examinei

1
| .
and revised scmewhat since 1946 and now appear in the catalog as followsﬂ
| |
1. To develop skills and acquire knowledge which will [
enable students to assume responsibility for their personal, i
family, and social business activities. E
2. To develop proper social, economic, and business §
understandings which will enable students to lead satisfactory
lives as individuals and as useful members of society.

3. To develop skills and techniques which will prepare 1

; students for professional opportunities in teaching.
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i
i
i

|

L. To develop skills and attitudes which will enable
students to secure initial positions and make shorter their
apprenticeship period in the field of business.3

It should be noted that two significant differences exist

between the composite objectives of education for business in the

. church-related colleges included in this study and the objectives

prevailing at Bethany Nazarene College. The composite objectives
include emphasis on the development of a Christian philosophy of life.
Although the Christian philosophy concept functions throughout the
college, no identical objective is included in the published objectives
of education for business in Bethany Nazarene College. In providing
students with opportunities to engage in Christian practices and pro-
cedures, departments of business in church-related colleges attempt to

contribute to the primary objectives of their institutions.

{
Another difference between the composite objectives of education§

for business in the church-related colleges and the published objectives

of Bethany Nazarene College is with regard to provision for the prepara-{
tion of secondary schcol business teachers. One of the primary
objectives of education for business at Bethany Nazarene College is to

provide preparation for business teachers in secondary schools. This

‘preparation does not appear to be a primary objective of many of the
]

lchurch-related colleges. However, since 1946, the first year that
degrees were granted to students completing the requirements in business

in Bethany Nazarene College, approximetely one-half of the business

graduates have obtained teaching positions.

3Tbid., p. 83.
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| Organization for Instruction

E Three patterns of instructional organization for offering
f

i
education for business predominate among the 156 church-related colleges§

Eincluded in this study. The departmental plan is utilized by 84 col-

%leges, the divisional pian by 71 colleges, and the school of business

iplan by one college. In each of 56 of the 8L colleges that utilize the 3

;departmental plan of organization, all phases of education for business
‘are offered through a single department. In each of 25 of the 84 col-

-leges, such instruction is offered through two different departments.
|

I . 3 3 - K3 s » 2
|In the remaining three colleges, instruction in business subjects is

|
joffered through three different departments. The most frequently used
|

i

%title to designate departments which offer instruction in business sub-

ijects is Department of Zconomics and Business Administration. The .
idivisional plan of instructional organization is utilized by 71 collegesé
EIn 51 of the 71 colleges that utilize the divisional plan, business |
%subjects are offered through divisions of social sciences. One church-
?related college utilizes the school of business plan of instructional
%organization.

‘ Education for business at Bethany Nazarene College is offered
j"bhrough the Department of Economics and Business and the Department of
;Secretarial Science. Both of these departments are in the Division of
'Social Sciences. In 1953-195lL, coordination of instruction in the

| !
various phases of education for business functioned under the immediate

direction of a single individual. One individual was chairman of both
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raéﬁartmentéﬁﬁﬁiéﬁméfféred7ins£ructibn in Eusiﬁéég_éﬁﬂséégé‘éhd the twd- é
1
departments actually functioned as one.

i

Responsibility for coordination of instruction in education for
|
business resides with the administratars of such programs. In an
iinstitution where all phases of education for business function under

the direction of a single chairman, administrative detail is decreased,

|duplication of effort is less likely, and much confusion is avoided.
;It appears, then,that the current practice of offering education for

:business through twe departments at Bethany Nazarene College should be

;examined to determine its practicality.

Degrees and Certificates Granted

Areas of concentration for degree programs in business are i

maintained by 148 of the 156 church-related colleges included in this |

study. In 126 of the 1438 colleges, students may pursue degree programs
Ein the general area of business administration. Economics is an area i
?of concentration that may be pursued in 63 church-related colleges and

|
‘business teacher preparation is an area of concentration in 50.

i
i
|

The Bachelor of Arts degree is granted to students who complete
%the requirements in the field of business in 127 of the 1L8 colleges
;that offer degree programs in business. In 56 of the 1L8 colleges, the
;Bachelor of Science degree is granted to business students completing
ithe requirements. Only a few of the church-related colleges grant

specialized business degrees such as Bachelor of Science in Business

Administration and Bachelor of Business Administration.

H
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In Bethaﬁfaﬁaiérene College students may p&féﬁéwaééree programs

in the areas of general business administration and business teacher
|
i

preparation. Students planning careers in business follow the general |

business administration area of concentration. Students planning to
teach business subjects in secondary schools follow the business teacher!

preparation program. Students pursuing educational programs leading to

idegrees in business in Bethany Nazarene College are required to completeg
Ea core program of lLli semester hours in general education. The Bachelor '
{of Arts degree is granted to business students who complete certain |
iadditional prescribed subjects, particularly in the field of modern
languages. The Bachelor of Science degree is granted to business
students who complete additional subjects within their areas of concen-

tration. In the Bachelor of Science degree program, then, students

complete a more extensive concentration of subjects in the field of

business.

It appears that the areas of concentration for degree programs

iin business in Bethany Nazarene College are similar to those offered in
\
‘other church-related colleges. The areas of general business adminis-

{
j :
{tration, economics, and business teacher preparation are offered by more

Eof the 156 colleges than any other areas of concentration. Although

{
Bethany Nazarene College does not offer a major area of concentration

in the field of economics, students pursuing degree programs in business
‘complete at least the one-year sequence of subjects involving a study ofi
!

basic economic principles.

The Bachelor of Arts degree and the Bachelor of Science degree !

granted to students completing requirements in business in Bethany i
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Nazarene College are the two degrees most frequently granted to business
students in the 156 church-related colleges. It appears that Bethany
Nazarene College is following a pattern similar to that existing in

most of the 156 colleges by not granting specialized degrees in business

such as the Bachelor of Science in Business Administration, the Bachelor;
of Science in Business Education, or the Bachelor of Business
Administration.

Educational programs leading to certificates of achievement in !
‘business are offered by 58 of the 156 church-related liberal arts col-
leges. All of the 58 colleges offer programs leading to certificates
in secretarial science ordinarily involving two years of college prepa-

ration. Students completing certificate programs may continue their

education by pursuing the four-year degree programs in business without

loss of academic credit.

A two-year educational program leading to a Certificate in

Secretarial Science is offered at Bethany Nazarene College. Students
completing the program of studies obtain instruction which enables them !
to obtain office positions. The two-year secretarial certification ‘
program offered at Bethany Nazarene College appears to be similar to the.
certificate programs offered by other church-related colleges that

provide such instruction.

Business Subjects Offered

Instruction is offered in 11 fields of business by the 156 }
church-related liberal arts colleges. The 11 fields of instruction are:?

accounting, business communication, business education methods, business}
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law, business management, business statistics, economics, finance,

geography, marketing, and secretarial science. Opportunities are also
available for students to do independent study and to participate in

| work experience programs in many of the colleges. One hundred and

j !

| sixty~five different business subjects were offered in 1953-195L by one

or more of the 156 colleges. Of the 165 business subjects offered by

' the 156 colleges, 2l were of fered by a majority of the colleges.

In Bethany Nazarene College, instruction is offered in each of
‘the 11 fields of business in which instruction is commonly offered by
the 156 colleges. Opportunities for directed study and work experience
are also provided. Bethany Nazarene College offers instruction in 20 ofg
the 2}, business subjects offered by a majority of the 156 colleges. In |

addition to the business subjects offered by a majority of the colleges,

|
{
|
i
Bethany Nazarene College offers 1l other business subjects. In all, i
!

the college offers instruction in 3L different business subjects. i
Instruction in secretarial science is offered by 127 of the 156 f
church-related colleges. FEach of the 127 colleges offers instruction

in typewriting. In all, 21 different secretarial subjects are offered

by the 156 colleges. Ten different secretarial subjects are offered by
;Bethany Nazarene College. The number of secretarial subjects offered by
!Bethany Nazarene College is influenced especially by the needs of the
Estudents pursuing the two-year secretarial course and the four-year
degree curriculum in business teacher preparation. Not all of the 156

church-related colleges offer such educational programs. Wwhile a }

majority of the colleges that offer instruction in typewriting grant 2

—
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1

dit for the completion of each semester, Bethany

semester hours of cre

Nazarene College grants 3 semester hours of credit for the subjects. :
Twenty-four different accounting subjects were offered in 152
of the 156 church-related colleges. Six of the 24 accounting subjects g
were offered by a majority of the 156 colleges. The primary demand for j
iinstruction in accounting in terms of offerings and enrollments appears

4o be in the basic subjects involving elementary accounting principles.

! i
|Bethany Nazarene College offers instruction in five different accounting.
i :

:subjects, two of which involve instruction in basic acccunting prin-
ciples. The upper-level accounting subjects offered by Bethany Nazarenei

College are similar to those offered by a majority of the 156 colleges.

More of the 156 church-related colleges offer instruction in

economics than in any other field of business. In 1953-195L, 21 dif-
ferent economics subjects were offered by 154 of the 156 colleges.

Three of the 21 economics subjects were offered by a majority of the

;156 colleges. Instruction in elementary principles of economics was
ioffered by each of the 154 colleges offering economics subjects.
}Instruction in economics at Eethany Nazarene College includes a study ofé
the basic economic principles, consumer economics, and economic systems.g
| A majority of the 156 colleges offer at least one subject in
feach of the fields of business management, finance, and marketing. From
i12 to 28 different subjects are offered in each of these three fields. |
Although a majority of the colleges offer at least one subject in each

of the fields of business law, business statistics, and business commu-

hication, comparatively few different subjects are offered in these

fields. Bethany Nazarene College offers instruction in each of the . . ..
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i
|

!

fields of business ménagement, finance, markéfing, Bﬁéihééédiéﬁ:m‘
business statistics, business communication, and business education
methods. The college offers instruction in two business management
subjects which are not offered by a majority of the 156 colleges:
Personnel Management and Industrial Relations. On the other hand, the
finance subjects of Business I'inance and Public Finance which are
offered by a majority of the colleges are not offered by Bethany
Nazarene College.

The credit granted for the completion of business subjects by
Bethany Nazarene College is comparable to that granted by other church- ?
related colleges. A difference exists in the case of the granting of
credit in typewriting. While a majority of the colleges grant 2

semester hours of credit for the completion of each semester of type-

‘lwriting, Bethany Nazarene College grants 3 semester hours of credit.

Opportunities are provided for independent study and work
experience in a few of the church-related colleges. However, very few
students actually participate in these activities. The credit granted
for independent study and work experience varies.

Independent study is required of students of Bethany Nazarene
College in their senior year. The study involves an integration of the
major area of concentration and culminates in the writing of a senior
paper. Work experience is optional for business students of the
college, but all secretarial students are urged to obtain some work
experience prior to graduation. The opportunities for this activity

offered by the college involve actual office experience.
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Twent§1§6ur business subjects are offered by a maja;iéﬁ of the
156 church-related liberal arts colleges. All except four of these |
business subjects are offered by Bethany Hazarene College. These four !
subjects are: Elementary Cost Accounting, Labor Problems, Business g
Finance, and Public Finance. In order to facilitate comparison of the ‘
information relative to the offering of business subjects at Bethany

Nazarene College with those commonly offered by the 156 colleges, the

following summaries are provided:

|
i
i

The 20 business subjects offered by a majority of the 156

church-related liberal arts colleges and by Bethany Nazarene College are%

t

Principles of Accounting I Principles of Zconomics I
Principles of Accounting II Principles of Economics II ‘
Intermediate Accounting Money and Banking :
Advanced Accounting Principles of Marketing !
Income-Tax Accounting I Elementary Shorthand ;
Business Communication Intermediate Shorthand !
Business Law I Advanced Shorthand I |
Business Law II Elementary Typewriting %
Business Organization Intermediate Typewriting i
Business Statistics Secretarial Practice

The i& business subjects offered by Bethany Nazarene College buti

{

mot by a majority of the 156 church-related liberal arts colleges are:

i

Elementary Auditing Human Geography
Business Education Methods Economic Geography
Personnel Management Advanced Shorthand II
Industrial Relations Advanced Typewriting
Consumer Economics Office Management
Comparative Economic Systems Office Machines

Sales Administration Mathematics of Finance

Physical Facilities for Instruction

A majority of the resvondents believed that classroom and i

laboratory facilities were adequate in terms of convenience of location, '

lighting_and_yenbilatian4_insLrucLinnal_features,_and_librapy_holdings*#J
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rInadequaciesAappeared to exist pa;ticularly with regaféf%gwéoundproofing

facilities, the availability of individual offices for faculty members,
and the number and variety of office machines and equipment. In a
comparatively small college, such as Bethany Nazarene College, class-

rooms and laboratories are of necessity located near the other units of

the institution. The classroom building used for education for business

fat Bethany Nazarene College is at the outer edge of the campus but is
énear the Science Building and the Liberal Arts Building, the two main ‘
- classroom buildings on the campus. The Commercial Building is not far
from the administration building in which the college library is
located. The classrooms and laboratories used for instruction in busi- E
ness subjects at Bethany Nazarene College are conveniently located in |
relation to each other as well as to other units of the institution. }
As in the case of many of the church-related colleges included |
in this study, the general and instructional facilities for instruction

in business at Bethany Nazarene College are only partially adequate.

Adequate instructional facilities such as chalkboards, bulletin boards,

and electrical outlets are available in the classrooms and laboratories.

i Since the business department of Bethany Nazarene College has been in

existence only since 194li, the library holdings consist of materials of

%comparatively recent origin. Funds for the purchase of needed reference;
‘books and periodicals, however, have been comparable to those provided
for other departments of instruction.

The most serious inadequacies in physical facilities for

instruction in business subjects in Bethany Nazarene College are in |

terms of the space allotted to education for business, the furniture in
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the classrooms and laboratories, and the number of office machines
available for instructional purposes. The classroom and laboratory
facilities for education for business at Bethany Nazarene College are
temporarily located in a building which was remodeled for that specific
purpose and these temporary facilities are only partially adeguate.
Expansion of physical facilities for instruction in business in Bethany
Nazarene College has not kept pace with the increasing demands of the
program for space and equipment. With the addition of a contemplated
1ibrary and classroom building on the campus, these facilities will
undoubtedly be improved and expanded. In Bethany Nazarene College,
instruction on office machines and equipment is comparable to that
offered by a majority of the 156 colleges. Opportunities are provided
for students to obtain instruction in the use of office machines

commonly used in business offices.

Student Personnel Services e

Tests for guidance and counseling purposes provided for students
of business in the 156 church-related colleges commonly consist of those
tests administered t§ all incoming students in these colleges. Intelli-
gence tests, aptitude tests, and psychological tests are administered to
all students in a majority of the 156 colleges. Relatively few of the
colleges administer iﬁterest inventories, proficiency tests, or
prognostic tests.

Intelliéence tests and psychological tests are administered to
all incoming students of Bethany Nazarene College as a part of the

guidance and counseling program of the college. Interest inventories
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. counseling business students since they provide means of determining :

administrators of programs of education for business do, however, make

are available to all students of the éallege on an optional basis.

Although a majority of the church-related colleges provide aptitude
tests for business students, Bethany Nazarene College does not provide |

such guidance service. These tests undoubtedly would be of value in

the probability of success in various vocational fields.

Most of the 156 church-related colleges provide vocational
guidance information for business students in regularly scheduled !
business classes, conferences, specidl lectures, and/or through the
acitivities of business clubs. Information is coﬁmonly provided rela- |
tive to applying for positions, writing letters of application, prepar-
ing for employment interviews, and the requirements of a variety of
business occupations. The practice of providing vocational guidance

information to business students of Bethany Nazarere College appears

to be similar to that followed by most of the church-related colleges.
Relatively few of the 156 church-related colleges obtain !

information about their local communities through community surveys.

In the five year period from 19L8 tc 1953, only 52 such surveys were i

conducted, and these surveys involved only 3L of the 156 colleges. The

use of surveys of their communities made through other agencies. No

community surveys were conducted by Bethany Nazarene College during the
period 19L8 to 1953. A few surveys have been conducted by agencies in
the area of Oklahoma City and have provided information concerning

employment. These surveys are available for use by the staif of Bethany}

Nazarene College. Perhaps the most recent survey in the Oklahoma City .




153

"area is that conducted by Reedlt in 1951 which orov1ded detailed infor- j

e e e

mation concerning employment conditions in that area.

While business clubs functioned on the campuses of 7L of the ]
156 colleges in 195, there was evidence to indicate that additional
| clubs were being contemplated. The predominant type of business club
was the unaffiliated local organization. The Business Club of Bethany
Nazarene College was organized in 1952 as an unaffiliated business club.:
This organization rrovides opportunities for business students to engage:
fin many practices which are conducive to the development of business
leaders.

Central placement bureaus are available to business students in
most of the 156 church-related colleges. These placement bureaus com-
monly aid students in obtaining summer vacation and part-time positions
during the school year as ﬁell as full-time employment. Sixty of the
colleges provide follow-up services for former students and graduates.
’Such follow-up programs are commonly on an informal basis and do not
involve all of the students of the institutions. The central placement
bureau of Bethany Nazarene College provides services to students similari
‘to those provided by other church-related colleges. A follow-up of
:students who are graduated from the teacher-education program is
lconducted annually. The follow-up of gradustes of other curricula is

less systematic. While placement and follow-up of students is today

recognized as one of the responsibilities of any college, it appears

hJames Ralph Reed, "Circumstances Surrounding the Employment of
Beglnnlng Office Workers in Oklahoma City" (Unpublished Ed. D.
dissertation, University of Oklahoma, Norman, 1955).
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that this type of activity at Bethany Nazarene College as in other
church-related colleges is not fully adequate.

Community resources are utilized to a limited extent by the
business faculty of most of the 156 church-relatec colleges. Cccasion-
ally businessmen are called upon to give talks to classes, visits to

business offices are arranged, and instructional materials are secured

from business sources. The business faculty of Bethany Nazarene College .

make use of the community resources of Bethany and Oklahoma City by
- similar contacts. These contacts serve to relate classroom instruction
to occupational requirements and to acquaint businessmen to the needs

of the college.

The Business Faculty

There were L8L full-time business teachers in the 156 church-
related colleges in 1953-195)4. There were approximately three business
teachers in each of the institntions. Most of the business teachers

held the rank of assistant professor or higher and had earned master's

degrees or doctor's degrees. Forty-two of the business teachers were ing

their first year at the institutions in which they were teaching, while

15 had accumulated from 25 to 38 years of tenure. The average length of

tenure of the business teachers was 6.2 years and the median number of
years of tenure was 5.

Education for business at Bethany Nazarene College is offered
through two departments of instruction functioning under the immediate
direction of a single individual. The author of this research report

serves as chairman of the two departments. He holds the rank of
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associate professor and upon the dahpletidh of this research will have {
i

completed the requirements of the Doctor of Education Degree. He has

accumulated 20 years of secondary and collegiate teaching experience, i

the last 11 of which have been at Bethany Nazarene College. 1In addition
|

to teaching part time in the area of business, the author serves as

h
{

Registrar of the college. A second member of the business faculty is oni

'leave of absence for the purpose of completing the requirements of a
?doctor'sidegree. {e holds the rank of associate professor. Three of {
!his four years of teaching experience have been at Bethany Nazarene
College. A third member of the business faculty holds a Bachelor of %
Science degree from Eethany ilazarene College and has the rank of instruc%
tor. He has had one vear of teaching experience and is on temporary %
appointment at the college. A fourth member of the business faculty, %
teaching in the field of secretarial science, is a woman with the rank %
of instructor. She holds a Eachelor of Arts degree from Bethany

Nazarene College and is in her first year of teaching at the college.

This member of the faculty had four years of secondary school business

teaching experience before coming to the college.

Specific Implications for Bethany Nazarene College

In this chapter, an attempt has been made to relate directly
éthe circumstances surrounding education for business in 156 church-
related liberal arts colleges and the circumstances surrounding
education for business at Bethany Nazarene College. Certain strengths

and weaknesses in the program of education for business at Bethany

lazarene College are revealed.
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It ism}ééééﬁized that pracﬁices and gféceduféé'whiéﬁAﬁrevail in |

a majority of the 156 colleges involved in this investigation are not
necessarily the best which might be utilized. Likewise, the practices
and procedures that are followed only infrequently are not necessarily
to be condemqed. However, the most common practices and procedures
undoubtedly have been developed throuzh the years as the result of

continuous effort in the direction of improvement.

? On the basis of extensive study in the field of business

?education, an enlightening experience in completing this investigation,
and eleven years of teaching at Bethany Nazarene College, the author
makes the following specific recommendations regarding education for
business in that college:

1. The objectives of education for business should be
directly related to the basic philosophy of Bethany
Nazarene College which is to enable students to pursue
cultural studies in an enviromment that is conducive
to the development of a Christian philosophy of life.
The philosophy of developing a Christian viswpoint
should permeate the application of each of the two
major purposes of education for business which are:
(1) to provide all stucents with the opportunity to

| become informed concerning fundamental business and

! economic concepts, and (2) to provide certain students

' with the opportunity to become prepared to fulfill

duties as employees in business positions or to teach

business subjects in secondary schools.

2. Education for business should be offered through a
single department of instruction within the Division
of Social Sciences. Responsibility for coordination
of instruction in all phases of education for business
should be that of the chairman of the business depart-
ment. The title utilized to designate the department
should imply an emphasis upon economics, business
administration, secretarial administration, and busi-
ness teacher preparation. The title that appears to
include these phases of educaticn for business is
Department gg_Business Education.
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The program of education for business, in terms of
carefully determined needs, should continue to include
specific emphasis upon general education related to
economics and business administration and occupational
preparation relative to office positions and the
teaching of business subjects.

A single degree, the Bachelor of Science, should be
granted to students who satisfactorily complete degree
requirements in business. The current practice of
granting two different degrees to students of business
appears to be an unnecessary distinction.

The two-year program of study leading to the
Certificate in Secretarial Science appears to be
appropriate and should be continued.

The subject-matier offering in business should be care-
fully analyzed with respect to the needs of the students,
the adequacy of instructional facilities, and the
availability of faculty personnel. The scope of the
offering should be reduced somewhat as a result of this
process. A reduction in the total subject-matter offer-
ing would undoubtedly result in the improvement of
instruction in the subjects retained. Emphasis should
continue to be placed upon instruction in accounting,
economics, and secretarial science; basic instruction
should also be offered in other fields of business. A4
careful analysis of the needs of students may reveal that
certain phases of education for business can be provided
through an introductory business subject involving
instruction in several fields of business.

A long-range program should be evolved for improving and
expanding the classroom and laboratory space provided
for education for business. These improvements should
entail extensive remodeling of the present facilities

or the provision of entirely new quarters. The minimum
space allotted to education for business should include:
(1) a lecture-discussion type classroom for instruction
in such subjects as business communication, business law,
and economics; (2) a typewriting classroom equipped with
adjustable tables and modern machines; (3) a laboratory
Turnished with desks or tables which provide ample
writing space for instruction in such subjects as
accounting and shorthand; (li) an office machines labo-
ratory with adequate facilities for the operation of
electrically-powered office machines; (5) a conference
room; and (6) office space for at least three faculty
members.
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10.

A careful study should be made of instruction
involving the use of business machines and equipment.
Every effort should be made to insure that the some-
what limited funds which will be available for
equipment are judiciously expended.

Analysis should be made of the effectiveness of
provisions for placement and follow-up of business
graduates. Where these provisions are inadequate,

the necessary steps to improve and extend the services
should be effected.

The business faculty should include the equivalent of
three full-time business teachers with one designated

as the chairman. There should be one teacher qualified
through education and experience to teach primarily in
the field of accounting, one in economics, and one in
secretarial science. Each of these three teachers
should be well qualified to teach certain subjects

apart from his primary interest. Thus, an instructional
program with both breadth and depth in its offerings may
be provided.




CHAPTER VI |
SUMMARY AND CONCLUSIONS

This investigation constitutes an analysis of circumstances

| surrounding education for business in church-related colleges in the
3United States. The primary purpose for making the study was to reveal
information concerning the current practices and policies followed by

the various church-related colleges in order to provide a means of

guiding the future development of individual programs. The information
revealed in this investigation was used in an analysis of the program
of education for business at Betﬂany Nazarene College, Bethany, !
Oklahoma, and in making recommendations for its future development.
! Specifically, the problem involved an investigation of the pro- i
.grams of education for business in 156 church-related liberal arts
‘colleges which were considered comparable to Bethany Nazarene College. ;
Analysis was made of the following circumstances surrounding education
for business in the 156 colleges: (1) objectives of instruction, (2)
organization for instruction, (3) subjects offered, (L) physical
facilities for instruction, (5) student personnel services, and

(6) the business faculty. The 156 institutions were: (1) liberal arts
colleges, (2) currently offering business subjects, (3) related to

protestant religious denominations, (L) co-educational, and (5)

159
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attended primarily by white students. No attempt was made to evaluate
instructional procedures used in the various church-related colleges.
The data for this study were obtained primarily by means of
questionnaires which were completed by the administrators of programs
of education for business in 156 church-related colleges. The catalogs
of the institutions served as sources of certain specific information.

Numerous steps were involved in order to complete this investi-

égation. The initial step was (1) to read extensively in the general
‘1iterature of education for business at the collegiate level and (2)
;to analyze similar studies.

| The second step was to discover the research techniques which
Kwould best provide pertinent information needed in this investigation.
In order to provide the scope and extensiveness necessary, it was
decided to use the questionnaire technique. Since the catalogs of the
institutions contained psrtinent information concerning the colleges,

it was decided to use the catalogs to supplement the information

obtained by means of the questionnaires.
|
‘ The third step was to prepare the questionnaire tc be used in

g
%obtaining the data. A preliminary draft of the questionnaire was sub-
imitted to administrators of programs of education for business in
iselected church-related colleges as a trial procedure. As a result of
Ecri‘bicisms obtained during these trial measures, certain revisions were
made in the questionnaire. Copies of the revised questionnaire were

then prepared.

The fourth step consisted of a compilation of the list of

church-related colleges to be included in the investigation. The list
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1952-1953 Education Directory.l

The fifth step involved the mailing of copies cof the question-

naire and letters explaining the purpose of the study to the adminis-

trators of programs of education for business in the 202 church-related

colleges. Responses were received from 164, or 81.2 per cent, of the
202 colleges. Programs of education for business currently existed in
156 of the colleges.

The sixth step in this investigation consisted of tabulating
and interpreting the data relative to the circumstances surrdunding
education for business in 156 church-related liberal arts colleges.

The final step involved the preparation of this report and the

presentation of the information obtained in the investigation.
Summary

Background Data Pertinent to the Investigation

A few of the 156 colleges involved in this study have a close
religion-education relationship involving ownership and direct control
by religious groups. In contrast to this type of relationship, other
:colleges are not subject to direct control by religious denominations.
These institutions are owned and operated by non-profit corporations
which conduct the administration of the colleges in the interests of
the religious groups. In a majority of the 156 colleges, however, the

particular types of denominational relationships are not disclosed in

—

lunited States Office of Education, Education Directory, op. cité

|
)
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thekcatalbgs. Niﬁwééét iﬂstances, the relationship is described in such

terms as "under the auspices of," "affiliated with," or "under the

general supervision of!" specific religious groups. !

The 156 colleges included in this investigation are affiliated
with 26 different religious denominations. Two-thirds of the colleges
are related to lethodist, Presbyterian, Lutheran, or Baptist denomina-
tions. i

Ninety-three per cent of the 156 church-related colleges were
jestablished prior to 1910; over one-half of them were established before%
1880. Approximately 20 per cent of the colleges were established during%
the decade 1880 to 1890.

Nearly two-thirds of the 156 church-related colleges are located

in small cities or towns. The colleges serve not only the local com-

munities but also the larger communities of their church constituencies

1as well. The church constituencies of these colleges often include
several states. Students from a number of states are attracted to many
fof the church-related colleges because of the church constituencies
iserved by the colleges.

Enrollments in over LO per cent of the church-related colleges

ranged from 500 to 1,000 students during the school year 1953-195l.

gThree-fourths of the colleges enrolled fewer than 1,000 students. The

average enrollment in the 156 colleges was 78l students.

|
; Nearly all of the 156 church-related colleges are recognized by

|
|
%one or more agencies which have the responsibility of approving the
| .

'edpcational programs of institutions of higher education. One hundred

i
j
and twenty-eight, or 82.1 per cent,_Qf;jhe_l56~gglleges_have_regional___l
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accreditation; 147, or 9L.2 per cent, operate under conditions by which
undergraduate credits earned by their students are accepted by the state
universities within their states; and 152, or 97.L per cent, are
approved by their statg departments of education for general purposes or
for teacher certification.

While two of the church-related colleges are members of the

American Association of Colleges for Teacher Education, none of the
colleges have schools of business which are members of the American
-Association of Collegiate Schools of Business.

Instruction in business subjects in the church-related colleges |
is offered in specialized departments of instruction. These departments
of instruction constitute the administrative units in which such pro-
grams are maintained. In 71 of the 156 colleges, related departments of
instruction are grouped into divisions. When the divisional plan of
instructional organization is in effect, departments of business are

commonly placed in divisions of social sciences. In the colleges which

maintain the divisional plan, 51 offer instruction in business subjects
in divisions of social sciences and 20 offer such instruction in
divisions of vocational, or applied, arts. In 7 of the 20 colleges in
which business departments are in divisions of applied arts, education
for business comprises the entire divisions.

The general objectives of church-related colleges are commonly
stated in the introductory sections of the catalogs of the colleges.
These objectives indicate the purposes of the institutions and the types

of instructional programs which are offered. Three composite statements

of objectives of church-related liberal arts colleges were formulated |




|
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from an analysis of the 156 individual statements of objectives. The
composite statements of objectives of the church-related liberal arts
colleges reveal three basic goals of the institutions: (1) cultural

development, (2) Christian leadership, and (3) occupational efficiency.

The three composite statements of the over-all objectives of the 156
colleges are:

!
To enable students to develop an understanding and an f
appreciation of their cultural heritage. i

To enable students to develop the Christian philosophy
which will be conducive to effective Christian leadership.

To enable students to achieve occupational efficiency in |

selected vocations.

|

Circumstances Surrounding Education for Business g
Institutions of higher education which emphasize cultural

development and the Christian viewpoint appear to be unique settings

for education for business. Yet, each of the 156 church-related col-

leges included in this investigation offers instruction in business.
|

Analysis of the returned questionnaires reveals three objectives{

of instruction in education for business. One hundred and twenty-five
respondents provided information concerning the purposes of education
for business in their institutions. From the 125 responses, composite
statements of objectives of education for business were prepared. The

objectives of education for business in the church-related liberal arts

colleges are:

To enable students to develop an understanding of basic
business and economic information which is of value to all
people.
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To enable students to develop knowledges and skills which
will be useful in specific business occupations. i

To enable students to develop a Christian philosophy of
life.

To implement the objectives of education for business, church-
related colleges utilize three types of organizational units: the %
departmental plan, the divisional plan, and the school of business plan.j
The departmental plan of instructional organization whereby instruction ?

|
in business subjects is offered through a separate department of busi-

i
ness, functioning under the direction of a department chairman, exists |
in 8L of the 156 colleges. The divisional plan of organization where a
department offering instruction in business subjects functions under the%
immediate direction of a department chairman who is ultimately respon-
sible to a division chairman is utilized by 71 of the 156 colleges. A

school of business wherein a separate administrative unit of the insti-

tution functions under the direction of a dean is found in one church-

related college. The title most frequently used to designate departments

{

of instruction which offer education for business is Department of |

Economics and Business Administration. The most frequently used title.

to designate divisions of instruction in which education for business
is offered is Division of Social Sciences.

Areas of concentration leading to degrees in business are '
offered by 1L8, or 9L.9 per cent, of the 156 colleges. In 126, or
80.8 per cent, of the colleges, students may pursue degree programs in
the area of general business administration. Economics may be selected

i
!
i
i
i
1
I
i
!
i

as an area of concentration in 63, or LO.4 per cent, of the colleges andi

1

l
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business teacher preparation may be selected as an areavih 50, or 32.if—
‘per cent, of the colleges.

Students who complete the requirements for degrees in 127, or
81.L per cent, of the colleges are granted the Bachelor of Arts degree.
In 56, or 35.9 per cent, of the colleges, the Bachelor of Science

degree is granted to students who complete degree requirements in busi- !

ness. Only a few of the church-related colleges grant specialized
degrees in business such as the Bachelor of Science in Business
. Administration, the Bachelor of Science in Business Zducation, and the
Bachelor of Business Administration.

In 58, or 37.2 per cent, of the 156 church-related colleges,
students may pursue programs of instruction leading to certificates
of achievement in business. Fifty-three of the 58 colleges that offer
certificate programs in business offer the two-year secretarial program.

A few of the colleges offer certificate programs in the following areas:

general business, accounting, medical secretarial, church secretarial, |
and salesmanship.

Analysis of the questionnaires indicates that the 156 church- i
related colleges frequently offer business subjects in summer sessions,
but do not generally offer such subjects in evening classes, extension

or off-campus classes, or by correspondence. While beginning business

subjects and those subjects involving a study of basic principles are
commonly offered each year, upper-level business subjects are more

commonly offered in alternate years or only when there is sufficient

demand.
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One hundred and sixty-five different subjects are offered in
11 fields of business by the 156 church-related liberal arts colleges.
The 11 fields of instruction are: accounting, business communication,
business education methods, business law, business managerment,
business statistics, economics, finance, geography, marketing, and
secretarial science. Opportunities are also offered in a few of the
colleges to do independent study, complete honors courses, or to
participate in work experience programs. Enrollments in these latter
,activities are commonly limited to students who demonstrate their
willingness and ability to do independent work.

The business subjects most commonly offered by the 156 church-
related colleges are those in the fields of secretarial science,
accounting, and economics. In the field of secretarial science, 1,094
offerings were reported in 23 different subjects; and in economics,
82y offerings were reported in 21 different subjects. A majority of
the 156 church-related colleges offer at least one subject in each of
the fields of business manageﬁent, finance, and marketing. From 12 to
28 different subjects are offered in each of these three fields of
business. Although a majority of the colleges offer at least one
subject in each of the fields of business communication, business law,
and business statistics, comparatively few different subjects are
offered in these fields.

In all, 165 different business subjects are offered by the 156
church-related liberal arts colleges. Twenty-four of the 165 subjects
are offered by a majority of the 156 institutions. The 2L business

subjects are:
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sidered to be adequate.

of the respondents.

faculty.

Principles of Accounting I
Principles of Accounting II
Intermediate Accounting
Advanced Accounting
Elementary Income-Tax Accounting
Elementary Cost Accounting
Business Communication
Business Law I

Business Law II

Business Organization
Elementary Statistics

Labor Problems

Principles of Economics I |
Principles of Economics IT
Money and Banking

Business Finance

Public Finance

Principles of Marketing
Elementary Shorthand
Intermediate Shorthand
Advanced Shorthand
Elementary Typewriting
Intermediate Typewriting
Secretarial Practice

Classrooms and laboratories used for education for business i

were reported to be conveniently located in relation to each other

iby approximately two-thirds of the 156 respondents. These facilities
were reported to be conveniently located in relation to other units

of the institutions by approximately 95 per cent. In a majority of the

institutions, general features of lighting and ventilation were con-

and the instructional features of chalkboards, bulletin boards, furni- |

provided for other fields of instruction.

The space available for instructional purposes

ture, end utilities were also considered to be adequate by a majority
Library space and holdings were adequate in a

majority of the institutions and were comparable to the facilities

Physical facilities for instruction in business subjects were

number and variety of office machines available for instructional pur-

church-related colleges were contemplating the offering of instruction

Analysis of individual responses indicates that many of the

reported to be inadequate by a majority of the 156 administrators with

respect to soundproofing facilities, display space for visual aids, the |

poses, and the availability of individwal offices for the business |

I




169

in the use of office machines on which no such instruction wééabeing |
offered in 1953-195L. Although many of the business faculty shared
offices with other faculty members or used classrooms as offices, the ;
provisions for office space were considered to be comparable to those
‘provided in other fields of instruction.

Tests for guidance and counseling purposes provided for ousi-
ness students in the 156 church-related colleges commonly consist of
thiose tests administered to all incoming students. In a majority of ;
“the 156 colleges, intelligence tests, aptitude tests, and psychologicalé
tests are administered to all business students. Relatively few of the
colleges, however, administer interest inventories, proficiency tests,
or prognostic tests. These latter tests are commonly adninistered on
an individual or optional basis.

Most of the 156 colleges provide vocational guidance informa- %
tion for business students through regularly scheduled classes, indi- |
vidual and group conferences, special lecturers, and/or the activities
of business clubs. The vocational guidance information commonly pro-
vided includes information concerning the applying for positiéns, the
writing of letters of application, preparing for employment interviews, |
and the requirements of a variety of business occupations. ‘

Relatively few of the 156 church-related colleges obtain infor- |
mation concerning employment conditions in their local communities
through the means of formal surveys. In the five-year period from

1948 to 1953, only 52 such surveys were conducted by the church-related !

colleges and these surveys involved only 3L of the 156 colleges. The
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administrators of programs of education for business dé,‘ﬂowever, have
available surveys conducted by other agencies in their respective
communities.

#While business clubs functioned on the campuses of only 72 of
the 156 church-related colleges in 1953-195)l;, there is evidence in the
study to indicate that additional clubs were being contemplated. The
predominant type of business club in 1953-195L was the unaffiliated
local organization.

Central placement bureaué were available to business students
in 122 of the 156 colleges. These placement bureaus commonly aid stu—
dents in obtaining summer vacation and part-time positions during the
school year as well as full-time employment. Only a few of the col-
leges provide follow-up services for former students and graduates.
}Although 60 respondents indicafed that some follow-up procedures were
in effect in their institutions, most of the programs were on an
informal basis and did not involve all of the students.

Community resources are utilized to a limited extent by the
business faculty of most of the 156 church-related colleges.
Occasionally businessmen are called upon to give talks to classes,
visits to business offices are arranged, and instructional materials
are secured from business sources. These contacts serve to relate
classroom instruction to occupational requirements and to acquaint
business men with the needs of the colleges.

There were L8L full-time business teachers in the 156 church-

related colleges in 1953-195). There were approximately three business |

!
i
i
i
{
i
!

1
1
!
1

teachers in each of the institutions. Most of the business teachers .|
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held the rank of assistant professor of higher and had earned a
master's degree or a doctor's degree. Forty~two of the business
teachers were in their first year.at the institutions in which they
were teaching, while 15 had accumulated from 25 to 38 years of tenure.
The average length of tenure of the business teachers was 6.2 years and

the median number of years of tenure was 5.

Conclusions

Even though the church-related liberal arts college appears to
be a unique setting for education for business, the data in this study
relative to subject-matier offerings and enrcllments indicate that edu-
cation for business is a significant phase of the educational program
of the church-related college. The 156 church-related colleges
involved in this investigation have experienced very similar patterns of
development and now offer comparable programs of education for business.
A substantial number of the colleges enjoy educational stature
comparable to that of publicly-supported institutions.

The conclusions presented here are based on careful and
considered analysis and interpretation of the data pertaining to the
circumstances surrounding education for business in 156 church-related
liberal arts colleges.

1. As one phase of a total educational program designed to
provide students with a knowledge ;af culture and a Christian philosophy
of life, the objectives of education for business in a church-related
liberal arts college should be: (1) to enable students to develop an

understanding of basic business information which is of value to all
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[people and (2) to enable students to develop knowledges and skills
which will be useful in specific business occupations. Programs of
instruction in education for business should be planned in the light
of these objectives.

2. Coordination of instruction in business subjects is best
achieved through an organizational unit in which authority and respon-
sibility are specifically designated. Regardless of the over-all
organization of the instructional program of a church-related college,
coordination of instruction in business subjects is best facilitated
through a departmental or divisional arrangement in which ultimate
responsibility resides in a single person.

3. The evidence in this study indicales that programs of
education for business commonly include instruction in accounting,

economics, secretarial science, and business teacher preparation.

Seldom are extensive programs offered in phases of business other than

accounting and secretarial science. It appears that highly specialized

programs of study in numerous fields of business should be avoided.
However, the programs of study by which students are prepared for
specific occupations should be of sufficient scope to enable students
to adjust readily to changing patterns of employment.

L. It is an accepted practice in church-related colleges to
offer multiple programs leading to one or more degrees. The data
compiled in this study indicgte that it is neither necessary nor
desirable for church-related colleges to offer more than one degree

for students of business nor to offer instructional programs that

imply extreme specialization.

VU VRSP |
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5. The data in this study reveal that instruction is offered—“ﬁ
{
in church-related colleges in eleven phases of business involving 165
different business subjects. It is apparent that the current offering

is extremely broad in scope as well as extensive. It may be concluded

that in most of the colleges the subject-matter offering should be

carefully examined in terms of the needs of students and the effective-
ness of instruction. Revision of programs of education for business
should result in narrowing of the scope and diminishing the extensive-
ness of offerings with subsequent improvement in the effectiveness of
instruction in the subjects ultimately retained. ?

6. In many of the church-related colleges, it appears that the
administrators of the programs of education for business have not been
fully cognizant of the fact that instruction in business subjects
frequently requires special types of physical facilities and equipment.
Thus, in some instances, space, instructional facilities, and equipment
are not provided for the exclusive use of education for business.
Administrators of programs of education for business in church-related
colleges must be made aware of these special requirements and provide
adequately for them if education for business is to satisfactorily
provide for the expanding needs of students.

7. The preparation of business teachers in church-related
colleges varies extensively in terms of both educational background and %
teaching experience. There is a definite tendency in some colleges to
permit individuals to teach certain business subjects with only a

minimum amount of preparation. If the effectiveness of instruction in

business subjects is to increase, teachers must be provided with .
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opportunities to extend their knowledge of éﬁbject matter and their
experience in the business world. In many instances, the instructional
load of individual teachers should be reduced to enable them to improve f

their teaching effectiveness.

8. The program of education for business at Bethany Nazarene
College compares favorably with programs offered by church-related
colleges throughout the United States. There is, however, evidence to
indicate that the entire program should be carefully examined and
;revised to more adequately meet the needs of students. 3Ivery effort
should be made to insure that physical facilities, instructional staff, !
and the administration of the program are such that students will be
enabled to meet satisfactorily the general and technical requirements

of business. i
i
|
|
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Box 775
Bethany, Oklahoma
November 20, 1953

Dear Fellow Teacher:

As a leader in the field of education for business in your institution
and state, you are in a position to furnish valuable information for a
national study which is being made concerning "The Role of Education
For Business in the Church-Controlled Liberal Arts College." For your
co-operation in this study your college will receive recognition
through the listing of participating institutions in an appendix of
the study. In addition, you will receive a report on the results of
the study.

This study is being made under the supervision of Dr. Gerald A. Porter
of the University of Oklahoma and will be in partial fulfillment of
the requirements of a doctor's degree. The study will consist of a
compilation of the information received from the participating insti-
tutions. Specific reference to individuals or their statements will
not be made in the final report.

| A copy of your current college catalog has been secured and much of
the information needed in the study will be obtained from it. The
enclosed questionnaire is designed to obtain information which cannot
be secure from the catalog. For your convenience in completing the
questionnaire, I have listed the. business courses offered by your
institution on page two.

Although most of the questionnaire can be completed by checking the
appropriate blanks, comments concerning particular phases of your pro-
gram will be appreciated. Your comments might well include specific
practices which have proved useful in your institution or an elabora-
tion of the item as you checked it.

As the questionnaire was being prepared, I had the privilege of visit-
ing a number of church-controlled colleges. The interesting and
profitable interviews which I had with the heads of the business
departments of these institutions gave me a desire to visit all of the
institutions included in the study. Since time will not permit many
personal interviews, I am using this means of getting acquainted with
you and your institution.

| Can you spare one hour today to complete this questionnaire and return
it to me in the enclosed envelope?

Very sincerely yours,

——nooo Do Re _Danskin  __ __
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THE ROLE OF EDUCATION FOR BUSINESS
IN THE CHURCH-CONTROLLED LIBERAL ARTS COLLEGE

I. General Information

Name of respondent

Name of institution

Location of institution

Number of degrees granted last school year to students majoring in
the fields of economics, business administration, and/or business
education

Total number of students currently majoring in the fields of
economics, business administration, and/or business education

How does education for business contribute to the attainmment of
the basic objectives of your institution?
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II. Subjects Taught, Frequency, and Enrollment |

" Subjects Offered

(Cross out any
subjects no longer | Credit
offered. Add any Granted

subjects offered
that are not
listed below.)

Frequency With Which Current

Subject Is Offered Enrollment

(Check one.) (Give lat-

est figure |

- _;3 g if subject
0 H 18 IS0 is not
°5(32|8"™ gb’gpb’taum)
° | g @ @18 gnb .

e e e e e e e = i e o e
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1. In what department are the following subjects taught in your
institution? .

Subject Department

Business English, Communications, or Correspondence

Business Mathematics or Mathematics of Finance

Business Statistics

Principles of Economics, Elements of Economics,
or Fundamentals of Economics

Consumer Economics

Economic History of the United States

Methods of Teaching Business Subjects

2. Does your institution require some type of work experience for the
business majors? Yes No Is credit granted for work
experience? Yes No  IF work experience is required, what
students are required to obtain it? (Check)

All students of business

Business education students (teacher training students)
Accounting students

Economics students

Marketing students

Secretarial students

Others (specify)

3. If work experience is not required of your business majors, may
they elect to obtain it and be granted credit for it?
Yes No

I, To what extent does your institution offer business subjects in
summer school?
Not at all Occasionally Regularly

5. To what extent does your institution offer business subjects in
evening classes?
Not at all Occasionally . Regularly

6. To what extent does your institution offer business subjects in
extension or off-campus classes?
Not at all Occasionally Regularly

7. To what extent does your institution offer business subjects by
correspondence?
Not at all Occasionally ___ Regularly
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8. Does your institution use any business courses, units of courses,

18

or other teaching materials designed especially for instruction in
church-controlled colleges? Yes No If Yes, please list
and give details as to where copies of such materials may be
secured.

Are the present subject-matter offerings and programs of study
sufficient to fulfill the purposes of education for business in
your institution? Yes ___ No If No, please list the subjects
and/or programs of study that are needed.

III, Physcial Facilities

Classrooms and Laboratories

Are all of the rooms used for Business classes in the same building?

Yes __ No on the same floor? Yes No
Are the rooms used for business classes conveniently located in
relation to other units of the institution? Yes No
Is a model office provided? Yes ___ No ___ a model store?

Yes ___ No

Are the rooms used for instruction in business adequate in terms of

the following physical facilities? (Check items that are ade-
quate.)

Area

Blackboards

Bulletin boards

Display space for visual aids materials
Electrical outlets

Furniture

Lighting

Soundproofing

~Storage

Ventilation

[THTTT

Please comment on the adequacy of classroom and laboratory facili-
ties.
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3.

L.

5.

7.
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Are typewriters provided in a variety of makes? Yes ___ No
in a variety of styles of type? Yes No
Corments:

Are copyholders provided for typewriting students? Yes No
Comments: .

Are demonstration stands provided for teachers of typewriting?
Yes No

Comments:

Is visual-aid projection equipment available? Yes No
Comments: ‘

On what machines and equipment is instruction offered? (Check)

Full-keyboard adding machines

Ten-key adding machines

Rotary calculators (such as the Monroe and Marchant)
Key~driven calculators (such as the Burroughs and Comptometer)
Bookkeeping and posting machines

Addressing machines

Check protectors

Fluid process duplicators

Gelatin duplicators

Offset duplicators

Stencil duplicators

I1luminated drawing boards (such as the Mimeoscope)
Filing equipment

Cash registers

Machine shorthand devices (such as the Stenotype)
Switchboards

Electric Typewriters

Standard Typewriters

Voice-recording machines

Transcribing machines

Weighing and measuring machines

___ Others (specify)

RN AR AR RY

Does your institution have definite provisions for the replacement
of worn-out machines? Yes No
Comments:

nt—

Does your institution have definite provisions for the maintenance
and repair of existing machines? Yes No
Comments:
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L.

5.

[
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Are the ma"éhines you now ‘.iiave.‘su.fficient in number and in variety

to fulfill the purposes of education for business in your insti-
tution? Yes __ No If No, please indicate the machines that

are needed:

Library Facilities

Does the library provide books in sufficient quantity and variety
to serve the needs of students of business? Yes " No
Does the library provide periodicals in sufficient quantity and

variety to serve the needs of students of business? Yes __ No __

Is a file of trade publications available? (Check those available.)

Business house organs (employee publications)
Government printing office pamphlets

Trade catalogs

Trade union materials

Others (specify)

5

films, slides, and other audio-visual materials available in
the library? Yes No If No, are arrangements made to
secure them elsewhere on a rental or free basis? Yes No
Comments s T

In terms 63‘.‘ student enrcllment, is the money spent for library
books and periodicals in business comparable to.that spent in other
fields? Yes No

Comments:

Office PFacilities

Is an individual office available for each member of the business
faculty? Yes No If No, what office arrangements are
available?

Are faculty offices easily accessible to the students? Yes No_

Are sufficient storage facilities available in the faculty offices?
Yes No
Are faculty offices connected by an inter-communication system?
Yes No

Are the office facilities provided for the members of the business
faculty comparable to those provided in other fields of instruc-
tion? Yes No
Cormentss ~
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;, MIV. Student P;i'sonnel 7Servicesm
l

l Are tests for guidance and counseling purposes given to students of
business? Yes No  If Yes, what types of tests are they
required to take?

___ Aptitude tests.
Intelligence tests
T Interest inventories

Proficiency tests

Prognostic tests

Psychological tests

____ Others (specify)

1

2, Are prospective graduates of business programs given instruction in
vocational guidance? TYes - No If Yes, in what areas are
they given instruction? ~— =~

Requirements of a variety of business occupations
" How to apply for a position
T How to write a letter of application

Proper conduct during an employment interview

What may be expected in an employment interview

Ethical practices involved in obtaining or leaving a position

___ Others (specify)

3. Have any surveys been made by your institution during the past five
years to determine the vocational needs of the community?
Yes No If Yes, what types of surveys have been made?
___ Job opportunity analyses
Off:.ce machines used in business
T Office standards used in business

—__ Others (specify)

L. Does your business department have an organized club or fraternity?

Yes No If Yes, how is the club organized?

___ Future Business Leaders of America
— T Pi Omega Pi

___ National fraternity or sorority (specify)

Unaffn.llated business club

T Other (specify)
Comments

| 5. Does your institution maintain a central placement bureau which is
available for students of business? Yes ___ No ____
| 6. Are any provisions made for the placement of students of business in
Jjobs during summer vacations? Yes ___No __ in part-time jobs “
during the school year? Yes No
Corments: _—
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i Te Arefollow—up éervices provided for business graduates?
g Yes No
‘ Comments :

'

| V. Utilization of Community Resources
|
.1, What business resources of the community are used in your business
department?

Business equipment is loaned to the institution without charge.
___ Business people give talks to classes. (If Yes, how many such
i contacts have been made during the past year?
; Directed visitations are made to businesses, offices, or
. T factories, (If Yes, how many such visits have been made during
} the past year? )

"Career Days" or similar programs are held in which outside
~ speakers discuss careers,

Exhibits of business equipment and practices are arranged,
___ Others (describe)

2, What materials are secured from business sources and used in the

business department?
Business forms (legal documents, invoices, sales slips, etc.)

T Employee manuals

T Employment tests

01d correspondence

Job descriptions

Sales materials (posters, cards, window displays, etc.)

Others (specify)

VI, Faculty

Please list here the names of the members of your faculty currently
teaching economics, business administration, and/or business education
who - are teaching one-half or more of their time in these fields.

Will you please supply catalog information for any who are not listed
in your current college catalog?

gDo you wish to receive a report of the results of this study?

.Please return the questionnaire to:
|

' Mr, D, R. Danskin

: Box 775

} Bethany, Oklahoma
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Codeit

Ny

D\LEW

10
11
12

13

1

15

16

CHURCH-RELATED LIBERAL ARTS COLLEGES

INCLUDED IN THE INVESTIGATION

Name and Location

Alabama
Athens College, Athens
Howard College, Birmingham

Arkansas
Arkansas College, Batesville
Harding College, Searcy
Hendrix College, Conway
(uachita College, Arkadelphia

California
Chapman College, Los Angeles
ILa Sierra College, Arlington
La Verne College, La Verne
Pacific Union College, Anguin
Pasadena College, Pasadena
University of Redlands, Redlands
Upland College, Upland

District of Columbia
Washington Missionary College, Washington

Florida
Florida Southern College, Lakeland

Georgia
La Grange College, La Grange

Religious Affiliation

Methodist
Baptist

Presbyterian
Church of Christ
Methodist
Baptist

Disciples of Christ
Seventh Day Advent
Church of the Brethren
Seventh Day Advent
Church of the Nazarene
Baptist

Brethren in Christ

Seventh Day Advent

Methodist

Methodist

¥ Code munbers are used in the body of this report to identify the individual institutions.
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17
18
19

Tdaho

College of Idaho, Caldwell
Northwest Nazarene College, Nampa
Ricks College, Rexburg

Illinois

Augustana College, Rock Island
Carthage College, Carthage

Eureka College, Eureka

Greenville College, Greenville
Loake Forest College, Lake Forest
McKendree College, Lebanon

North Central College, Naperville
0Olivet Nazarene College, Kankakee

Indiana

Anderson College, Anderson

Hanover College, Hanover

Indiana Central College, Indianapolis
Manchester College, North Manchester
Oakland City College, Oakland
Valparaiso University, Valparaiso

Towa

Buena Vista College, Storm Lake
Cornell College, Mount Vernon _
Towa Wesleyan College, Mount Pleasant
Luther College, Decorah

Morningside College, Sioux City
Parsons College, Fairfield

Simpson College, Indianola
University of Dubuque, Dubuque
Wartburg College, Waverly

Westmar College, Le Mars

William Penn College, Oskaloosa

Presbyterian
Church of the Nazarene
Latter Day Saints

Lutheran

Iutheran

Disciples of Christ

Free Methodist

Presbyterian

Methodist

Evangelical United Brethren
Church of the Nazarene

Church of God

Presbyterian

fvangelical United Brethren
Church of the Brethren
Baptist

Lutheran

Presbyterian

- Methodist

Methodist

Evangelical Iutheran
Methodist

Presbyterian

Methodist

Presbyterian

Lutheran

Evangelical United Brethren
Friends

61



Kansas

Baker University, Baldwin
Bethany College, Lindsborg

Bethel College, North Newton
College of Emporia, Emporia
Friends University, Wichita

Kansas Wesleyan University, Salina
McPherson College, McPherson
Southwestern College, Winfield

. Sterling College, Sterling

Tabor College, Hillsboro

Methodist

Lutheran

Mennonite

Presbyterian

Friends

Methodist

Church of the Brethren
Methodist

United Presbyterian
Mennonite

Kentucky
Georgetown College, Georgetown Baptist
Kentucky Wesleyan College, Owensboro Methodist
Union College, Barbourville Methodist
Louisiana
Louisiana College, Pineville Baptist
Maryland
Western Maryland College, Westminster Methodist

Massachusetts
Atlantic Union College, South Lancaster
Eastern Nazarene College, Wellaston

Seventh Day Advent
Church of the Nazarene

26T

Calvin College, Grand Rapids
BEmmanuel Missionary College, Berrien Springs

Hope College, Holland

Kalamazoo College, Kalamazoo

Michigan
Adrian College, Adrian Methodist
Albion College, Albion Methodist
Alma College, Alma Presbyterian

Christian Reformed Church
Seventh Day Advent
Christian Reformed Church
Baptist



69
70

72

73

7k

76
77
78
79
80

81

88

89
90

Minnesota

Bethel College, St. Faul

Concordia College, Moorhead
Hamline University, St. Paul
St. Claf College, ilorthfield

YMississippi

Mississippi College, Clinton

Hissouri

Central College, Fayette
Culver-Stockton College, Canton
Drury College, Springfield
Missouri Valley College, Marshall
Park College, Parkville

Tarkio College, Tarkio

William Jewell College, Liberty

Montana

Rocky Hountain College, Billings

Nebraska

New

New

91

Dana College, Blair

Doane College, Crete

Hastings College, Hastings

Midland College, Fremont

Nebraska Wesleyan University, Lincoln
Union College, Lincoln

Jersey
Upsala College, East Orange

York
Hartwick College, Oneonta
Houghton College, Houghton

Roberts Wesleyan College, North Chili

Baptist
Lutheran
Methodist
Lutheran

Baptist

Methodist

Disciples of Christ
Congregational
Presbyterian
Presbyterian
United Presbyterian
Baptist

Congregational

Evangelical Lutheran
Congregational
Presbyterian

United Lutheran
Methodist

. Seventh Day Advent

Augustana Lutheran

United Lubtheran
Wesleyan Methodist
Free Methodist -
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North Carolina

92 Atlantic Christian College, Wilson Disciples of Christ
93 Guilford College, Guilford College Friends
oL High Point College, High Point Methodist
95 Lenoir Rhyne College, Hickory Evangelical Lutheran
North Dakota :
96 Jamestown College, Jamestown Presbyterian
Ohio
97 Ashland College, Ashland Church of the Brethren
98 Baldwin-Wallace College, Berea Methodist
99 Bluffton College, Bluffton Memnonite
100 Capital University, Bexley Lutheran
101 Defiance College, Defiance Congregational
102 Denison University, Granville Baptist
103 Findlay College, Findlay Church of God
0L Heidelberg College, Tiffin Evangelical and Reformed
105 Mount Union College, Alliance Methodist
106 Muskingum College, New Concord United Presbyterian
107 Ohio Wesleyan University, Delaware Methodist
108 Otterbein College, Westerville Evangelical United Brethren
109 Wilmington College, Wilmington Friends
110 Wittenberg College, Springfield United Lutheran
Oklahoma
111 Oklahoma Baptist University, Shawnee Baptist
112 Oklahoma City University, Oklahoma City Methodist
113 Phillips University, Enid Disciples of Christ
Oregon
11h Lewis and Clark College, Portland Presbyterian
115 Linfield College, McMinnville Baptist

116 Willamette University, Salem Methodist

neT



18
119
| 120
P 121
i 122
123
12l
125

126
127
128
129

130
131
132
133

134
135
136
137
138

139

* Permsylvania

Elizabethtown College, Elizabethtown
Geneva College, Beaver Falls
Gettysburg College, Gettysburg
Juniata College, Huntingdon

Lebanon Valley College, Annville
Lycoming College, Williamsport
Swarthmore College, Swarthmore

Thiel College, Greenville

Waynesburg College, Waynesburg

South Carolina

Erskine College, Due West
Furnam University, Greenville
Newberry College, Newberry
Presbyterian College, Clinton

South Dakota

Augustana College, Sioux Falls
Dakota Wesleyan University, Mitchell
Huron College, Huron

Sioux Falls College, Sioux Falls

Tennessee

Carson-Newman College, Jefferson City
David Lipscomb College, Nashville
Maryville College, Maryville

Southern Missionary College, Collegedale
Union University, Jackson

Texas

Abilene Christian College, Abilene
Howard Payne College, Brownwood
McMurry College, Abilene
Southwestern University, Georgetown

Church of the Brethren
Reformed Presbyterian
Lutheran

Church of the Brethren
Evangelical United Brethren
Methodist

Friends

United Lutheran
Presbyterian

Reformed Presbyterian
Baptist

United Lutheran
Presbyterian

Evangelical Lutheran
Methodist
Presbyterian
Baptist

Baptist

Church of Christ
Presbyterian
Seventh Day Advent
Baptist

Church of Christ
Baptist
Methodist
Methodist

S6T



13

145

146

7
148
L9

150
151
152

153
154
155

156

Texas (Continued)
Texas Lutheran %ollege, Seguin
Texas Wesleyan vollege, Fort Worth
Trinity University, San Antonio

Utah
Westminster College, Salt Lake City

Virginia
Bridgewater College, Bridgewater
Eastern Mennonite College, Harrisonburg
Emory and Henry College, Emory

- Washington

Pacific Lutheran College, Parkland
Walla Walla College, Walla Walla
Whitworth College, Spokane

West Virginia
Davis and Elkins College, Elkins
Salem College, Salem

West Virginia Wesleyan College, Buckhannon

Wisconsin
Carroll College, Waukesha

R SR

Lutheran
Methodist :
Presbyterian !

Presbyterian

Church of the Brethren
Mennonite
Methodist

Lutheran
Seventh Day Advent
Presbyterian

Presbyterian
Seventh Day Baptist
Methodist

Presbyterian
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FREQUENCY OF OFFERING BUSINESS SUBJECTS IN 156
CHURCH-RELATED LIBERAL ARTS COLLEGES

NV Frequency With Which Subject Is Offered
) Humber ———
Business Subjects Offersd Coligges On Alternate Once | Twice Twice
Demand - Years A Year A Year | A Year
. Accounting:
© Bookkeeping. « « ¢ ¢« o 4 ¢ 4 00 0 s e 9 2 5 2
Secretarial Accounting . + <« . . . . . 0 2 0
Social Security Accounting . . . . . . 2 ) 1 1
Principles of Accounting I . . . . . . 152 1 6 130 10 5
Principles of Accounting II. . . . . . 148 2 6 129 7 h
Intermediate Accounting. . . . . . . . 125 14 33 76 1 1
Advanced Accounting. . . . . . .. .. 97 - 12 28 55 1 1
Machine Accounting « « « « « « & + . & L 1 1 2
Governmental Accounting. « . « + « . . 1! 3 7 L
Denominational Accounting. . . . . . . 2 1 1
Institutional Accounting . « . . . . . 2 1 1
Elementary Income-Tax Accounting . . . 85 10 L7 25 3
Advanced Income-Tax Accounting . . . . 7 1 2 3 1
Elementary Cost Accounting . . . . . . 10k 9 60 32 3
Advanced Cost Accounting . . . . « . . 16 10 6
Elementary Auditing. . . . . . . . . . 62 10 31 21
Advanced Auditing. . . . « . . . . . . 9 2 3 N
Managerial Accounting. .. . . . . . . 6 1 3 2
Budgetary Accounting . . . . . e 9 2 5 2
Accounting Systems . . . . . . . .. . 8 7 1
Problems in Accounting . . . . + . . . 21 5 7 8 1
C. P. A. RevieWw. « « « « « v ¢« v o o . 11 1 5 5
MiscellaneouS. « « o o s o s o o o o 2 2
(Continued on next page)
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Frequency With Which Subject Is Offered

Number More Than
Business Subjects Offered of On Alternate Once Twice Twice
Colleges | pepmand Years A Year | A Year | A Year
Business Communication:
Business Communication I . . . . . 77 3 20 50 2 2
Business Communication II. . . . . 12 3 8 1
Report Writing . . . . « . o o . . 2 2
Direct Mail Advertising. « « . . . 2 1 1
Business kducation:
Methods in Business =ducation. . . 59 1k 19 25 1
Methods in Secretarial Subjects. . 1L 5 6 3
Methods in Basic Business Subjects 3 2 1
Methods in Bookkeeping . . . . . . 6 2 3 1
Practice Teaching. . . « . . . 3 1 1 1
Business Law:
Business Taw I « « v v « o o « « 11 2 L7 87 5
Business Law ITe « « o o« o o o o « 8L 2 21 59 2
ContractSe o « ¢ ¢ v o o ¢« o o 0 L 2 1 1
Corporation Law. . . . « « . . . 3 1 1 1
Negotiable Instruments Law . . 2 1 1
Miscellaneous:. « « « « ¢ o o o o . I 2 2
Business iManagement:
Introduction to Business I . . . 55 5 39 10 1
Introduction to Business II. . . . 3 1 1 1
Business Organization I. . . . 101 6 39 5k 1 1
Business Organization II . . . . . 26 2 8 14 1 1
Business Psychology. « « « . . . . 10 1 3 5 1
Personnel Management I . . . . . 58 5 26 27
Personnel Management II. . . . . . 3 1 2
Industrial Relations « « . « . . . 10 6 N
Public Relations . . . o e e 2 2

~ (Continued on next
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Frequency With Which Subject Is Offered

Number lore Than
Business Subjects Offered of On Alternate| Once Twice Twice
Colleges | Demand Years A Year | A Year A Year
Business Management (Continued;:
Time and lMotion Study. . L 1 3
Job Analysis « + ¢« o ¢ ¢ o . . 3 3
Miscellaneous. . « « « « + .+ . 1 1
Business Statistics:
Elementary Statistics. « . . . 98 10 Lo Ll 3 1
Advanced Statistics. .« . . . . . 10 2 1 7
Economics:
Beonomic ilistory of the U. 3. 70 11 26 31 2
liconomic History of the U. 3. L 2 2
Principles of Economics I. . . 154 1 2 131 13 7
Principles of Economics II . . 143 3 2 121 11 6
Labor Problems « « « « « « o . 117 3 67 L3 2
Labor Legislation. « . « . . . 17 3 11 3
Income and Employment. . . . . 3 1 2
Price and Distribution . . . . 3 1 1 1
Comparative Economic Systems . 3L 6 18 10
Current Lconomic Problems. . . L2 5 18 16 1 2
Intermediate Zconomic Theory . 39 6 15 16 2
Economic ilistory of Europe . . 15 2 5 8 '
Business Cycles. . . . . . 36 3 23 10
Consumer Economics + « « o+ « & 36 2 16 16 2
Population Problems. . . . . . 2 1 1
Business and Government. . . . L0 3 19 17 1
Agricultural Economics . . . . 5 2 3
National Security Economics. . 2 2
Socialism. + + « + ¢« v o« . 3 1 1 1

(Continued on next page)
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Frequency With Which Subject Is Offered

fumber lore Than
. -~ . . 2 by
Business Subjects Offered Coligﬁes On Alternate Once Twice Twice
_ . ° { Demand _ Years A Year A Year A Year
Economics (Continued):
History of Economic Thought I. . . ST 7 27 23
History of Zconomic Thought II . . . . 3 1 2
Finance:
Personal I'inance « « ¢ « « o o« + & .. 7 1 1 L 1
Yoney and Banking I. . . . 139 5 65 6} 3 2
Money and Banking II . . 15 2 6 7
Mathematics of Finance I . . . 31 5 9 1k 2 1
Mathematics of Finance II. . . . 3 1 1 1
Business Finance I « « « « & o o « o & 90 2 L9 36 2 1
Business I'inance II. . . . 3 3
Personal Insurance « « . + . 13 3 5 5 )
General INSUTANCE. « » « o « + o o o & 52 7 25 20 s
Public uUtilities . . . . . 6 2 2 2
Investments. « « « « v « ¢ « « . 52 6 32 13 1
Public Finance I . . . . . e e e e 101 6 58 33 2
Public Finance II. « ¢ « « v o o o o & 5 2 2 1
Real fistate. . . . . 11 6 3 2
Miscellaneous. « « « o « o o & 1l L 10
Geography:
Human Geography. . . . . . e e e e e 3 1 2
Economic Geography I . . . . 70 6 19 L2 3
Economic Geography II. . . « . . . . . 12 3 9
Conservation of Natural Resources. . . 3 3
Marketing:
Principles of Marketing I. . . . 131 1 72 56 2
Principles of Harketing II . . . . 11 7 L

(Continued on next page)




Frequency With Which Subject Is Offered

Humber More Than
Business Subjects Offered of On Alternate Once Twice Twice
Colleges | pemand Years A Year A Year A Year
Marketing (Continued):
Salesmanship « « + « « o « « « 76 11 31 30 3 1
Transportation . « . . . . . . 29 5 19 L 1
Credits and GCollections. . . . . . 16 3 7 5 1
roreign Trade I. . . . 65 14 3l 16 1
Foreign Trade II . . . . . . 5 1 1 3
Advertising I. . . . . . 63 9 28 25 1
Advertising I1 « « ¢ v o & o « o« o+ & 2 1 1
Retailing I. . . . . . . . .. L6 ) 22 18
Retailing II . « ¢ o o ¢ ¢ ¢« o o o « & 5 1 1 3
Advertising Copy Writing . . . . 2 1 1
Lettering. « « « « ¢« . « . . . 3 1 2
Commercial &rt . . . . . ¢+ o . .o . 3 1 2
Sales Management . . . . . . ... . . . 18 11 7
Cooperative Marketing. « « « ¢ « ¢« + 3 1 2
Purchasing « « « ¢« ¢« v ¢ o ¢ ¢« o o o 5 3 2
Market Research. . e o e e 4 e e e e 3 1 2
Problems in Marketing. . . . . . . . . 6 2 3 1
MiscellaneouS. « « « « « o o o & 7 1 1 3 2
Secretarial Science:

Business iathematics I . . . . . 37 7 3 21 5 1
Business Mathematics II. . . . . .. 5 L 1
Elementary Shorthand . . . 125 7 2 106 10
Intermediate Shorthand . . . . 123 8 3 102 9 1
Personal-Use Typewriting . . . 5 1 1 2 1
Elementary Typewriting . . . . . . 127 7 1 91 23 5
Intermediate Typewriting . . . . . 122 7 1 9l 15 5
Filing « o« o o v v o o o o o . 18 1 1 1L 2

(Concluded on next page)
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Frequency ith Which Subject Is Offered

Number More Than
Business Subjects Offered of on Alternate Once | Twice Twice
Uolleges Demand Years A Year | A Year 4 Year
Secretarial Science (Continued): _
Advanced Shorthand I + + « + + . . 103 7 6 43 7
Advanced Shorthand II. . . 71 5 N 59 3
Shorthand Reporting. . . . . o o 3 3
Technical Shorthand. . . . . . . . . 8 1 3 N
Advanced Typewriting I . . 76 8 L 59 L 1
Advanced Typewriting IT. . . . . .. 33 I 2 30 1 1
Office Management. . . . . . . 36 5 13 17 1
Office Machines I. . . . . . 50 1 5 31 10 3
Office iiachines II . . . 10 1 5 3 1
Secretarial Practice I . . . 98 7 2h 66 1
Secretarial Practice II. . . . . . 28 3 9 16
Medical Secretarial Practice . .« + . . 5 1 1 3
Miscellaneous. « « « o o & o & 3 3
Independent and Special:
Honors Work. . . . . et e e e e 3 2 1
Independent Study I. « « « ¢« & ¢ o« o . 31 10 L 11 6
Independent Study I « « « & o « . . 8 5 3
Readings . . . . « . . « « .« .+ . .. 12 7 3 2
Seminar Ie « « « o « v o o . 10 5 7 26 2
Seminar 1II . . . .. e e e e e e e 11 L 7
Work Experience. « « « « « « o . . 9 5 1 3
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ENROLLMENTS IN BUSINESS SUBJECTS IN 156
CHURCH-RELATzD LIBERAL ARTS COLLEGES

Number Number Enrollment in Each Subject
Business Subjects Offered of Reporting
Colleges| Enrollment{. Total Range Mean Median
Accounting
Bookkeeping. « « « « o . . e e e 9 L 82 12- 30 20.5 20.0
Secretarial Accounting . . . . . . . . 10 7 154 11- 37 22.0 22.0
Social Security Accounting « . . . . . 2 1 6 6- 6 6.0 6.0
Principles of Accounting I . . . . . .| 152 123 11,130 5-183 33.6 30.0
Principles of Accounting II. . . . . . 118 110 3,013 5-128 27.h 25.0
Intermediate Accounting. . . . . . . . 125 102 1,176 2- 8 11.5 11.0
Advanced Accounting. . « . « . . . . . 97 71 695 1- 21 9.8 10.0
Machine Accounting . . . . . e e e e N L 30 2- 16 7.5 6.0
Governmental Accounting. . . . . . . . 1l 9 77 3- 16 8.6 10.0
Denominational Accounting. . . . . . . 2 2 118 16-132 72.0 58.0
Institutional Accounting . « « . . . . 2 1 15 15- 15 15.0 15.0
Elementary Income-Tax Accounting . . . 85 58 836 1- 51 .k 12.0
Advanced Income-Tax Accounting . . . . 7 6 60 h- 17 10.0 9.0
Elementary Cost Accounting . . . . . .| 104 82 901 2- 59 11.0 9.0
Advanced Cost Accounting . . . . . . . 16 13 19l 5- 63 1iye9 13.0
Elementary Auditing. . . . . . e 62 L0 338 1- 20 8.5 8.0
Advanced Auditing. . . . .« .. . .. 9 8 9l L-21 11.8 10.5
Managerial Accounting. . . . . . . .. 6 2 18 8- 10 9.0 9.0
Budgetary Accounting . . . . 9 7 L9 3~ 12 7.0 6.0
Accounting Systems . . . . . . . . . . 8 7 67 5- 15 9.6 10.0
Problems in Accounting « « + « & « . 21 17 126 2- 15 7.4 6.0
Co Po Av ROVIEH: «  » o o o v o v v 11 8 58 1- 20 7.3 5.5
Miscellaneous: « « « « « o o o+ & . . 2 0
(Continued on next page)
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Humber Number EZnrollment in Each Subject
Business Subjects Offered of Reporting
Colleges| inrollment [ Total Range Yean Median
Business Communication:
Business Communication I . - . 77 N 760 L= 60 17.5 15.5
Business Communication II. . . « . . . 12 3 67 12- 30 22.3 25.0
Report Writing . . . . . . . . 2 0
Direct Mail Advertising. 2 O
Business mducation:
Methods in Business iducation. . . . . 59 50 308 1- 18 6.2 5.0
Methods in Secretarial Subjects. . . . 1) 7 39 1- 15 5.6 5.0
lMethods in Basic Business Subjects . . 3 1 3 3- 3 3.0 3.0
Methods in Bookkeeping . . 4 2 22 10- 12 11.0 11.0
Practice Teaching. . . . « . . . 3 3 12 3- 6 L0 3.0
Business Law:
Business Iaw 1 » + « « « ¢ « « o o o o 11 120 2,786 2- 86 23.2 20.0
Business Law II. . . . . . . . 8L 66 1,409 6~ 81 22.6 20.0
Contracts. . . . . . . . . . .. L L 104 11- 13 26.0 15.5
Corporation ILaw. . « « « « .« « . 3 2 L0 20~ 20 20.0 20.0
Megotiable Instruments Law . . . . . . 2 0
Miscellaneous. . . . . R Y 2 L9 8- L1 24.5 2L.5
Business ianagement:
Introduction to Business I . . . . . . 55 1 1,500 8-125 36.6 34.0
Introduction to 3Business II. 3 3 69 15- 28 23.0 26.0
Business (rganization I. . . . 101 87 1,711 L= &9 19.7 16.0
Business Organization II . . . 26 10 195 8- 36 19.5 19.5
Business Psychology. . « « . o e 10 9 230 14- 57 25.6 20.0
Personnel lanagement I . . . . . . . . 58 L6 1,031 2- 67 22.0 16.5
Personnel Hanagement II. . . . . . . . 3 0
‘Industrial Relations . . . . . . .. 10 10 194 8-~ 35 19.14 17.5
Public Relations . . . . . t 2 2 102 15- 87 51.0 51.0
{Continued on next page)
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! Number Humber Enrollment in Each Subject
Business Subjects Offered of Heporting
Colleges| bEnrollment| Total Range HMean HMedian
Business Management (Continued):
Time and Hotion Study. . « « « « + « . L 0
Job Analysis . « « . . . e e e e 3 2 32 7- 25 16.0 16.0
MiscellaneouS. « « « o o o o o o 0 . . 1 1 6 6- 6 6.0 6.0
Business Statistics:
Elementary Statistics. . 98 75 1,168 3- 92 15.6 12.0
Advanced Statistics. . -« 10 8 121 3- L0 15.1 10.
Economics:
Economic i{istory of the U. S. I. . . . 70 55 1,173 3- 70 21.3 15.0
BEconomic History of the U. S¢ II . .« & I 3 6l 14- 25 21.3 25.0
Principles of Economics I. . . . . . .| 15} 120 5,937 5-215 L9.5 35.0
Principles of Economics II . . . . o 143 102 4,359 5-158 h2.7 32.5
Labor Problems « « « « « + ¢ o e .o 117 89 1,55 L- 60 | 17.4 15.0
Labor lLegislation. . . . 17 12 178 5- 25 14.8 16.0
Income and Zmployment. « « « + « o . 8 3 2 36 10~ 26 18.0 138.0
Price and Distribution « . . . . . 3 3 an 6~ 50 2L.7 18.0
Comparative Bconomic Systems . . . . 3 2l 369 6~ 26 15.4 15.0
Current Economic Problems. . . . . . . L2 26 327 2- 860 12.6 10.0
Intermediate Economic Theory . . . . . 39 28 377 2~ 32 13.5 12.0
Economic History of Europe « « « « « & 15 12 21l 7- 4O 17.8 13.5
Business Cycles:. « « « o« + o o o o o o 36 30 533 2- 63 17.8 15.0
Consumer 5CONOMiCS « « o « 36 31 829 6- 5l 26.7 20.0
Population Problems. . « « + « + «. « . 2 2 39 9- 30 18.5 18.5
Business and Governmenb. « « « « « + & L0 25 56 8- L5 18.2 15.0
Agricultural Economics « + « + . . . . 5 3 Il 6- 18 | 13.7 15.0
National Security Kconomics. . . . 2 1 12 12- 12 12.0 12.0
Socialism. . . . . e e b e e e 3 0

(Continued on next page)
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Sumber Number Snrollment in Each Subject
Business Subjects Offered of Reporting
JColleges{ Enrollment | Total Range Mean ‘iedian

Economics (Continued):

History of &conomic Thought I. . . . . 57 39 493 3- 39 12.6 10.0

llistory of Economic Thought 1I . . 3 3 39 6- 24 13.0 9.0
Finance:

Personal IMinance . . « « « « « o ¢« . 7 1 17 17- 17 17.0 17.0

Money and Banking I. . » . « « « . . .| 139 110 1,932 1- 87 | 17.6 15.0

Money and Banking II « « « o« « « & « 15 9 166 9- 35 | 18.4 15.0

Mathematics of Finance I . .+ . « . . 31 18 259 2- 35 1.l 11.5

Mathematics of Finance II. . . « . . & 3 1 13 13- 13 13.0 13.0

Business Finance I « + « « &+ « « « o & 90 81 1,439 1- 78 17.8 15.0

Business finance II. . . . . . . . . . 3 0

Personal Insurance « . » « « « « » ¢ 13 7 163 6- 81 23.3 10.0

General Insurance. . « « « + « & .. 52 37 679 3= L7 18.4 15.0

Public Utilities . . . « « . ¢« . . . 6 1 6 6- 6 6.0 6.0

InvestrentSe « « « o ¢ o v o o o o o . 52 L1 725 2- 81 17.7 12.0

Public Finance I « v v « « « « o « . . 101 78 1,12 3- 35 | 1L.6 154.0

Public Finance II. . .+« « + «. « +« . . 9 0

Real Estate. . « « ¢« v « & v ¢ ¢ o o & 11 5 135 8- 57 27.0 25.0

MiscellaneousS. « « « « o « o o e 1l 11 185 §=- 27 16.8 16.0
Geography :

Human Geography. « « + « « ¢ o o o « & 3 3 Lo 2- 20 13.3 18.0

Economic Geography I . . . « « « « . . 70 51 1,435 6- 90 28.1 22.0

Economic Geography II. . . . . . . .. 12 9 335 20- 90 37.2 35.0

Conservation of N¥atural Resources. . . 3 1 30 30- 30 30.0 30.0
tarketing:

Principles of Harketing I. . . . . . . 131 101 2,016 (3-123 20.0 16.0

Principles of arketing II . . . . . . 11 2 36 1- 22 18.0 18.0

(Continued on next page)
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Number Number Enrollment in Each Subject
Business Subjects Offered of Reporting
{Colleges{ Enrollment| Total Range “lean iledian
Marketing (Continued):
Salesmanship . .+ o v ¢ « 4« . 76 60 1,170 6- 73 19.5 17.5
Transportation . . . . . . . . . 29 16 242 3- 25 15.1 15.5
Credits and Collections. . « « « + + & 15 10 124 6= 24 12.} 10.0
Foreign Trade I. . . v v v v v v o .. 55 N 681 3- 80 | 1.5 11.0
Foreign Trade I1 « o v ¢« v o o o o o o 5 2 13 6~ 7 545 6.5
Advertising I. . . . 63 I3 631 4- 98 19.3 15.0
Advertising IT . . . . . . . 2 1 22 22- 22 22.0 22.0
Retailing I. . . . .« . . . . N 36 666 5- 84 | 22.8 20.0
Retailing IT . . . « « ¢« « « « ¢« o « & 5 2 37 17- 20 16.5 18.5
Advertising Copy Writing . . . . . . . 2 2 18 3- 15 9.0 9.0
Lettering. . . . . . . . . . 3 1 11 11- 11 11.0 11.0
Commercial Art . . .« . . . 3 1 5 5- 5 5.¢ 5.0
Sales lanagement . « . .« . . . oo . . 18 6 113 3- 22 4.1 14.0
Cooperative Marketing. . . . . . . 3 1 19 19- 19 19.0 19.0
Purchasing « . « « « v v ¢ o« v o « o & 5 2 L9 2L~ 25 24.5 2L.5
Market Research. . . . . . . e e e 3 3 2l - 15 8.0 5.0
Problems in Harketing. . . . . . . . . ) 6 92 - 25 15.3 14.0
MiscellaneouS. « « « ¢ o o o ¢ & o o o 7 3 57 7- 25 19.0 25.0
Secretarial Science:
Business Mathematics I . . 37 21 639 Li- 85 30.4 25.0
Business Mathematics 1I. . . 5 5 12 7- 52 28..4 30.0
Elementary Shorthand . . . . . . . . . 125 97 1,536 2- 62 | 15.8 12.0
Intermediate Shorthand . . . . . . . . 123 87 1,265 3- 59 1.5 10.0
Personal-ise Typewriting . . . . . 5 3 L7 12- 26 15.7 15.5
Elementary Typewriting . . . . . . . 127 99 1,862 1-100 16.8 15.0
Intermediate Typewriting . . . . . . . 122 91 1,700 3- 72 16.7 15.0
FATANG « ¢ o v o e o e b e 1 12 239 L- U5 | 19.9 20.5
(Concluded on next page)
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*fumber Number tnrollment in Each Subject
Business Subjects Cffered of Reporting
Colleges{ Enrollment| Total Range Mean  { Median
Secretarial Science (Continued):
Advanced Shorthand I . . . 103 76 831 2= 2 10.9 9.0
Advanced Shorthand II. . . . 71 L8 439 2~ 30 9.1 8.0
Chorthand Reporting. . » . . . 3 0
Technical Shorthand. . . . . 8 0
Advanced Typewriting I . - . « . . « . 76 52 806 2- 50 15.5 14.0
Advanced Typewriting II. « . . . . . . 38 26 L2l 2- 50 16.3 16.0
Office Management. . 36 19 295 7- 5L 15.5 14.0
Office Hachines I. . . . 50 33 63} 4= 50 14.2 14.0
Office Machines II « « « « « « o « .+ & 10 L 21 2- 8 5.3 5.5
Secretarial Practice L « ¢« o o o o o & 98 33 267 2~ 412 11.7 10.0
Secretarial FPractice II. « « « + « + 28 20 1863 1- 25 9.2 16.0
Medical Secretarial Fractice . . . 5 1 2 2~ 2 2.0 2.0
Miscellaneous. « « « + o + . . .. 3 0
Independent and Special:

Honors Work. . . . . . . . s e 3 1 7 7= 7 7.0 7.0
Independent Study I. . « . . . . . 31 20 149 1- 22 7.5 l:.0
Independent Study II .« « « . G 5 39 1- 12 6.5 5.0
Readings « « o« + + 4 4 o . 12 6 27 2~ 14 A li.5
Seminar I. « ¢« « o ¢ o o+ )0 31 311 1- 25 10.0 8.0
Seminar IT « o « « o & & 11 8 119 2- 25 14.9 15.0
Work Experience. . . . 9 7 32 1~ 13 L.6 2.0
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CREDIT GRAITED FOR BUSINKSS SUBJLCLS IN 156

CHURCH-RELATZD LIBsRAL ARTS COLLEGES

Number | Per Cent [olleges Granting Credit [Colleges Grant-
Business Subjects Offered of of 156 In Semester iHours ing Credit In
{ Colleges| Colleges JO ] 1|2 |3 I TS Jquarter lours
Accounting :

Bookkeeping. + +« « + « « .+ . . 9 5.8 2 L} 2 1
Secretarial Accounting . . . . . 10 6.0 2 5 3
Social Security Accounting . . . 2 1.3 1 1

Principles of Accounting I . . . 152 97.4 1|11, (27 |1 9
Principles of Accounting II. . 143 9.5 1 111 {27 9
Intermediate Accounting. . . . 125 80.1 L ]108 | 5 8
Advanced Accounting. . . . . . . 5T 62.2 L{&Ll oy 3
Machine Accounting . . . . . . . l 2.5 1 2 1
Governmental Accounting. . . . . 14 9.0 12 2
Denominational Accounting. . . . 2 1.3 1 1

Institutional Accounting . . . . 2 1.3 2

Elementary Income-Tax Accounting &5 515 ct72 |1 7
Advanced Income-Tax Accounting . 7 L5 7

[lementary Cost Accounting . . . 104 66.7 L9 1 9
Advanced Cost Accounting . . . 16 10.3 113 2
Elementary Auditing. . . . . . 52 39.7 3| 53 6
Advanced Auditing. . . . . . . . 9 5.8 711 1
Managerial Accounting. . . . . . 6 3.0 1 5

Budgetary Accounting . . 9 5.8 1 6

Accounting Systems . . . . . . . 8 5.1 1 6 1
Problems in Accounting . . . 21 13.5 1116} 2 2

Coe Po A. REVIEBW:e o ¢ o o « ¢ « 11 7.1 81111 1
Miscellaneous. « » +» . . 2 1.3 2

(Continued on next page)
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Number | Per Cent |Colleges Granting Credit [Colleges Grant-
Business Subjects Offered of of 156 In Semester Hours ing Credit In
]| Colleges | Colleges { G | 1 |2 { 3 L 1 5 |Quarter Hours
Business Communication:
Business Communication I . . . 7 L9.h 17 | 511 2 7
Business Communication II. . . . . .. 12 Te7 2 3 2
Report Writing . . . e e e e e e 2 1.3 1 1
Direct Mail Advertlslng. e e v s e e 2 1.3 1 1

‘Business Education:

Methods in Business Education.’. . . . 59 37.8 1130 (21| 4 3
Methods in Secretarial Subjects. . . . il 9.0 1] 7 L 2
Methods in Basic Business Subjects . . 3 1.9 1 2

Methods in Bookkeeping . . . . e 6 3.8 3 2 1
Practice Teaching. . . . . . . . . . . 3 1.9 112

Business Law:

" Business Law I « ¢ ¢ « « « o . .. 1l 90.3 8 |16 [ 5] 3 9
Business Law II. « . « « » . . . . 8L 53.8 6 | 67 {3 6
ContractsSe « « ¢ o o v 0 0 o 0 o 0 4 s L 2.6 N
Corporation Law. . . . e e e e e e 3 1.9 3
Negotiable Instruments LaW e e e e e e 2 1.3 2
Miscellaneous. o « ¢ o « o o o o o o o L 2.6 L

Business Management:

Introduction to Business I . + « + .+ & 55 35.3 St L L 5
Introduction to Business II. . . . . . 3 1.9 2 1
Business Organization I. . . . . 101 6l1.7 5 | 87 2 7
Business Organization II . . . . . . . 26 16.7 3122 |1

Business Psychology. - + « « « « & .. 10 6.1 1 8 |1

Personnel Management I . . . . . . .. 58 37.2 Sl |2 3
Personnel Management II. . . « « . o & 3 1.9 1 2

Industrial Relations . . . . . . 10 6.4 3 7

Public Relations « « « « « « . . 2 1.3 2

(Continued on next page)
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Business Subjects Offered jumber | Per Cent [Colleges Granting Credit [Colleges Grant-
of of 156 In Semester Hours ing Credit In
Colleges| Colleges {0 {1 12 {3 L 15 |Quarter Hours
Business Management (Continued):
Time and ¥otion Study. « + « « « + . . N 2.6 1 3
Job Analysis « ¢« + . o . . . e 3 1.9 1 2
MiscellaneouS: « « o o s o o o o s o o 1 ) 1
‘Business Statistics:
Elementary Statistics. . . . . . . .. 98 62.8 586 (2 ]1 N
Advanced Statistics. « o ¢« ¢ o o o 4 10 6.1 1 9
Economics:
~ Economic History of the U. S. 1. . 70 Lk .9 6| 62 2
Economic [iistory of the U. S. II . . . L 2.6 1 3
Principles of Economics I. . . . « . . 15) 98.7 11137 | 313 10
Principles of ®conomics II . . . . . . 143 91.7 2 |130 | 3 8
Labor Problems . v v + o o ¢ o o o o 117 75.0 9 |10 | 2 2
Labor lLegislation. . « . « .« « . . . 17 10.9 3113 1
Income and Employment. . « « .+ . . e e 3 1.9 1 2
Price and Distribution . . . . « . . . 3 1.9 3
Comparative Economic Systems . . . . . 34 21.8 2 | 28 L
Current Economic Problems. . . . . . . L2 26.9 11 | 29 2
Intermediate Economic Theory . . . . . 39 25.0 L | 33 2
Economic History of Europe « . « « . & 15 9.6 3112
Business Cycles. . « « « « « « « .« . . 36 23.1 2 | 30 L
Consumer Economics + » « o « + « + o . 6 23.1 5|29 2
Population Problems. . . . . o« v e e e 2 1.3 1 1
Business and Govermment. . . . . e 10 25.6 5132 |1 2
Agricultural fconomics . . . . . . . 5 3.2 L 1
National Security Zconomics., « . . o . 2 1.3 2
Socialism. « + . . 3 1.9 3
(Continued on next page)




Humber |Fer Cent |Colleges Granting Credit |Colleges Grant-
Business Subjects Uifered of of 156 In Semester Hours ing Credit In
Colleges | Colleges { O {1 |2 | 3 L |5 |Quarter Hours
Economics (Continued):
History of LZconomic Thought I. . 57 36.5 6| L6 ]2 3
History of Economic Thought II . . 3 1.9 1 1 1
Finance:
Personal Finance . . « . . .. 7 L5 3 2 1 1
Money and Banking I. . . . . . . . 139 89.1 L l121 {5 |1 8
Money and Banking II . . . . . . 15 9.6 2 ] 11| 1 1
Mathematics of Finance I . . . . 31 19.9 1]25]1 L
Mathematics of Finance 1I1. . . . 3 1.9 2 1
Business Finance I . + « « « & . 90 57.7 376311 5
Business Finance II. » « . .« . 3 1.9 1 2
Personal Insurance . « « o« « « & 13 3.3 3 91 1
General Insurance. . 52 33.3 51 L0 | 1 3
Public utilities . . . . . 6 3.8 5 1
InvestmentsS. « v ¢ v v ¢« 0 o 52 33.3 71 L4011 L
Public Finance 1 . . . . 101 67 316813 7
Public Finance II. « + « o o o o & 5 3.2 2 3
Real Gstate. + ¢ « ¢« v ¢« v ¢ o o« & 11 {e1 2 7
MiscellaneouSe. « « o o « « o o s 14 5.0 11 3
Geography:
fluman Geography. . . . . « « . . 3 1.9 3
Economic Geography I « « « « « « 70 L.y 1L | 52 N
Economic Geography II. . . . . . 12 7.7 L] 8
Conservation of iatural Resources. 3 1.9 2 1
Marketing:
Principles of Marketing I. . . . . 131 8li.0 5 (115 | 3 4
Principles of Marketing ¥I . . . . 11 7.l 2 611
(Continued on next page)
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Colleges Grant-

(Concluded on next page)

Humber |Per Cent [Colleges Granting Credit
Business Subjects Uffered of of 156 in Semester Hours ing Credit In
.| Colleges |Colleges 1 O [ 1T ]2 {3 4L |5 |Quarter Hours
Marketing (Continued):
Salesmanship . « « « . . 76 Lh8.7 20 |51 |1 L
Transportation . « « « « « « ¢ 4 . . 29 18.6 2 |27
Credits and Collections. . . . . . . 16 10.3 2 | 12 1 1
Foreign Trade I. + « « « « . . e e . 65 L1.7 7 51 |11 5
Foreign Trade II . . . « .« « « « o . 5 3.2 1 kL
Advertising I. . e e e e 63 Lol 91l 1111 3
Advertising II . . . « . .« . 2 1.3 1 1
Retailing I. . L6 29.5 3138 (1 L
Retailing I + « ¢« & ¢ & « .+ & 5 3.2 1 211 1
Advertising Copy Writing . . . « . . 2 1.3 2
Tettering. + « « « « ¢« ¢ ¢« o . 3 1.9 1 111
Commercial Art . . . . . . 3 1.9 1 111
Sales Management . . . . . . . 18 11.5 31 1l 1
Cooperative Marketing. . 3 1.9 1 2
Purchasing . . . 5 3.2 1 L
_Market Research. . «+ « + « ¢« o « o .. 3 1.9 1 2
Problems in Marketing. . . « « + .+ . . 6 3.0 L1111
Miscellaneous. 7 L5 1 313
Secretarial Science:
Business Mathematiecs I . . . . . . 37 ‘LL.9 7 1 29 1
Business Mathematics II. . . . . . 5 3.2 1 h
Elementary Shorthand . . . . . . 125 80.1 2131|1962 (17 | 3 9
Intermediate Shorthand . . . « . . . 123 78.8 2| 3 111 | 81 16 | 2 8
Personal-Use Typewriting . . . . [ 3.2 1{31}1
Elementary Tyvewriting . 127 8l.L 12 | 8 (66 | 29 | 3 9
Intermediate Typewriting . 122 75.2 718163 ]331]3 8
FALANE o o o o o o o o o o o o v v 18 11.5 2 (10 ] 2|1 3
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: Number |Fer Cent [Colleges Granting Credit| Colleges Grant-
Business Subjects Offered of | of 156 In Semester Hours |ing Credit In
Colleges [GColleges [ O | 1T} 213 L T 5 |Quarter iours
Secretarial Science (Continued):
Advanced Shorthand T . . . . . . . e 103 66.0 1917912 8
Advanced Shorthand II. . . « . .« . . . 71 L5.5 1116|512 6
Shorthand Reporting. . . . . . . . e 3 1.9 1|1 1
Technical Shorthand. « « « « « & « « & 8 5.1 2 5 1
Advanced Typewriting T . « « « « + . . 76 L8.7 345 |19 ] 2 7
Advanced Typewriting IT. « o « « « o 38 2l 2 {26 | 6|1 3
Office Hanagement. . . . . . .. 36 23.1 612612
Office Hachines I. « « ¢ « « o « « « & 50 32.1 3126 | 16 5
Office Machines II « + + « v v « + « & 10 6.4 Ll 3 1 2
Secretarial Practice I . . . . 98 62.8 1120} &5 | L 7
Secretarial Practice II. .« . . . . 28 17.9 6| 19 3
Medical Secretarial rractice . . 5 3.2 3 1 1
Miscellaneous. .« « « ¢« ¢ o + o ¢ s 3 1.9 1 2
Independent and Special:
Honors Work. . « « « + « « « . e e e . 3 1.9 1 1 1
Independent Study I. . « « « . . . e 31 19.9 319110 1¢{5 3
Independent Study II . « « « « o « o & 8 5.1 5 2 1
Readings . e e e e e e e e e 12 77 21 2 8
Seminar Te v ¢ o ¢ v v v 0 e b0 e e L0 25.6 L{1h |17 1 Iy
Seminar IL o « o o o o o o o o o o o 11 7.1 21215 1 1
Work Zxperience. . . . . e v e e e e 9% 5.8 1 5 1 1

#0ne college grants { semester hours of

credit for work experience.
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