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EVALUATION OF THE STUDENT TEACHING PHASE

OF BUSINESS TEACHER PREPARATION

CHAPTER I

Introduction

One of the most pressing problems confronting school
systems in America today is how to obtain the required num-
ber of well-qualified teachers. The problem is complicated
considerably by the fact that extremely large numbers of
teachers are needed in certain of the specialized educational
fields. Much of the literature in the field of education,
and even that designed for general consmmption, is devoted
to the subject of recruitment and retenticn of teachers at
all levels and for all areas of public education. With re-
gard to the selection of individuals for entrance into the
profession of teaching, Stroth and others provide a strong

assertion:

No one assumes a more important role in the
world than the teacher of American youth. No
other public servant has need of greater clarity
of vision, a greater wealth of preparation, a
deeper social consciousness, a more dynamic pur-
posefulness than the American teacher. . . . Until
the members of the teaching profession are crusad-
ers for constantly improving methods of selecting
teachers for our nation's children, until  they
have convinced the public that the careful selec-
tion of those whose business it is to rear a

1
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generation of literate and free men and women is
the most important single problem of education and
is their responsibility as well as ours . . . until
then shall we have too many seekers of jobs, too

many Wholnever sense the magnitude of the task that
is ours.

There are many serious implications to the problem
of securing an adequate supply of qualified teachers. One
significant aspect is that of maintaining and improving
standards in teaching. The relationship between standards
and the supply of teachers is cogently expressed by -Carr:

High standards play an important part in secur-

ing and keeping a good supply of teachers, but in
the long run standards are just as meaningful aszthe
supply. of good teachers available can make them.

The significance of standards in relation to the sup-
ply of well-qualified teachers is given further emphasis in
another statement by Carr:

. . . every inadequately prepared teacher admitted
to the profession tends to make it that much more
difficult for the most competent teachers to remain.

There is ample evidence tc indicate that there is

still much to be done before a solution can be found to the

problem of an adequate supply of properly educated teachers.

lM. Margaret Stroh, Vera M. Butler, and Ida A. Jewett,
Better Selection of Better Teachers (Washington, D. C.:
National Capital Press, Incorporated, 1943), p. 56.

2National Commission on Teacher Education and Profes-
sional Standards, Lay-Professional Action Programs to Secure
and Retain Qualified Teachers, The Albany Conference Report
(washington, D. C.: Natilonal Education Association, 1954),

p.15.

3
Ibid., p. 17.
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The immediately pressing problem of supply hinders valid
decisions concerning placement of emphases in the prepara-
tion of prospective teachers. Carr also makes the following
statement in regard to the over-all problem of preparation

of'teachers.

One of the great tasks facing education is
improving preparation of teachers to the point where
its products will be broadly educated, devoted con-
servators of our culture, equippped with a usable
understanding of human growth and development,
familiar with principles of learning, resourceful
and adept in the skills of teaching. Such programs
of preparation should in themselves, have great
influence in increasing the attractiveEess and the
holding power of teaching as a career.

Even though in recent years substantial progress has
been made in the total.pattern of preparation of teachers,
there remain basic areas or phases of teacher education in
which only limited progress has been made. Lawson indicates

a somewhat pessimistic point of view::

‘An examination of reports, catalogues and other
materials from universities, both in the United ‘States
and throughout the other parts of the world, show con-
clusively that, in general, there is the tendency to
require the bare legal minima of professional prepara-
tion. There is little or no screening or selection of
teacher candidates. There is less attention given to
aptitude, general scholastic competence, academic back-
ground, and scientific training than is generally
required for other professicns. DProvisions for screen-
ing .candidates:on the basis of evidence relating to
character, mental stability, and personality are almost
totally non—existent

In summary,iit -seems fair to say that teacher prep-
aration in the United States is making noticeable--but
not noteworthy--progress; and when compared with the
Letter standards of some other professions, the

lrpid., p. 19. . -
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standards of the teaching profession are rather
indifferently drawn.

One of the major difficulties in appropriately devel-
oping specific plans for the recruitment, selection, and
pPreparation of teachers results from the confusion that
exists regarding the qualities essential to success in teach-
ing. To date, few if any adequate conclusions have been
reached and verified regarding the essential personal charac-
tefistics and competencies which teachers should possess.
Barr states the difficulty succinétly when he says:

, Until we know the qualities essential to suc-
cess in teaching and how to measure these qualities,
we do not know whom to admit to training; what to
teagh.theg, or whether progress is being made in
training.

Leaders in the area of business education have
expressed their concern about the preparation of business
teachers, not oniy in articles and books written, but also
by eﬁphasis placed on teacher preparation at numerous associ-
ation conventions and othef professional meetings. In June,
1957, at the Business Education Centenhial Convention spon-
sored by the Mountain-Plains Business Education Association

at Dallas, Texas, the problem of securing and holding better

business teachers was discussed at length as one of the

lbouglas E. Lawson, "The Development and Status of
Teaching Standards Throughout the World," Education, LXXIT
(January, 1952), p. 197.

5 ,
A. S. Barr, "The Measurement of Teaching Ability,"

Journal of Educational Research, XXXIII (January, 1940),

p. 365.
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current "Vital Issues in Business Education." Special con-
cern has also been demonstrated on numerous occasions by the
National Association for Business Teacher Education.

Actually, the problem of securing adequately prepared
business teachers is more acute than in many other areas of
educétion. This is true because not more than 50 per cent
of the individuals who obtain bachelor's degrees and teaching
certifiéates for the teaching of business subjects ever enter
the teaching profesSion.l Furthermore, there is avéilable
no adequate means to aetermine in advance which persons will
make up the 50 per cent whb will enter the business teaching
field each year. Nor has there been sufficient research to
indicate in specific terms what constitutes the best possible
preparation for becoming a business teacher. Much has been
written tb indicate in general terms those experiences which
are essential in the preparation of business teacher. How-
ever, leaders in business education still face the task of
clearly defining fundamental principles and procedures that
should be followed in fhe education of a prospective teacher
of business subjects.

One expléﬁétién of the situation in business educa-
tion has been expressed by Bell:

The general economic conditions in the country

play.an important part in the determination of the

supply of business teachers. Because persons pre-
pared for business teaching are also prepared for

1o. A. Nolan and carlos K. Hayden, Principles and

Problems of Business Education (Cincinnati: South-Western
Publishing Company, 1958), p. 14.
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employment in business and industry, many prospec-
tive business teachers have become practitioners
rather than teachers. During the periods of infla-
tion and high business activity, increasing numbers
of potential business teachers are attracted to
business; during periods of declining business
actiYity, many of these people turn back to teach-
ing.

The foregoing statement indicates that preparation for busi-
ness teaching actually parallels in mahy‘ways the preparation
that is appropriate for the assumption of positibns in the

world of business. Perhaps this is as it should be. How-

ever, the result of the parallel preparation is obvious in

the reduced numbers of persons available to fill positions
in secondary schools and colleges as teachers of business
subjects.

One may properly assume today that the preparation
of a business teacher should include such élements as general

education background, uhderstanding of basic business prin-

~ciples, proficiency in certain business skills, pre-profes-

sional education, special methods in teaching business sub-
jects, and student teaching in business sdbjeéts. .The ele-
ment of business teacher preparation with which this research
study is primarily concerned is student teaching. It should
be noted at this point, that selection and retention of indi-
viduals in the student teaching phase of business teacher

preparation are signifiéant in much the same way as in the

;Robert P. Bell, "Getting That First Position,"

The National Business Education-Quarterly (Washington, D. C.:
United Business Education Association, Winter, 1956), p. 55.
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early stages of teacher education. In many cases, it is in
student teaching that college students make their decisions
to follow teaching as a career or to seek business positions
on the basis of their work in collegiate programs of business
teacher preparation. |

Student teaching is believed by most leaders in the
field of business teacher education to be the activity that
should climax the preparation of a prospective business
teacher. As the climax to collegiate programs of business
teacher preparation, student teacﬁing in business subjects
constitutes also the actual "beginning",for the individuals
who plan to enter the profession of teaching. Many centuries
ago, Plato made a significant statement that is pertinent to
any discussion of student teaching as the first step in
entering the profession of teaching. Plato said, "In every
work the beginning is the most important part, especially‘in
dealing with anything young and tender."l

Student teaching, as the beginning of actual profes-
sional work for a young teacher, constitutes practical appli-
cation of the academic work and professional study done in
college. It is through student teaching that the profes-
sional preparation of teachers‘is made not exclusively theo-

retical, but instead is made in a large measure practical.

The significance of student teaching as practical or

- ;Plato,-The Republic, trans. Paul Shorey, 2 vols. -

(Cambridge: Harvard University Press, 1935), p. 377.
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"clinical" experience is demonstrated in the statement by
Haskew:

Student-teaching as a genuine clinical experi-

ence is rapidly emerging as the prime component of
a professional education for teachers. Without
doubt, the increased importance attached to super-
vised practice as a neophyte teacher is the out-
standing development in teacher education during
the past two decades.l

It may be assumed that an individual entering stu-
dent teaching should be as adequately prepared in the theory
of teaching as though he were actually ehtering the teaching
profession. He should be enabled to fuse his educational
theory with academic knowledge and skills as he engages in
teaching.activities under the direction of a "master" teacher.
As the student teacher first attempts to solve prdblems that
confront teachers, causes pupils in his classes to achieve,
and practices professional self-evaluation he should gain
the kind and degree of competence required for entrance into
the profession of teaching.

While numerous surveys and other studies have been
made in the field of business teacher preparation, few of
them have dealt adequately with the matter of student teach-
ing. The tendency has been to study first the supposedly
larger or over-all problems in teacher education. There has

been no research that specifically isolates facts, or even

appropriate opinions, relative to the objectives,

lLawrence D. Haskew, "Framework for Student-Teaching:

A Proposal," Education, IXX (November, 1949),p. 150.
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6iganiza£ion and administration, content, or evaluation df
student teaching. The lack of proper attention to the stu-
dent teaching phase of business education is pointed up in
a forceful manner by one of the outstanding leaders in the
field of business education. His statement is as follows:

Student teaching is probably the most important
phase of the four-year teacher education program
~__for here is the crucible wherein is tested and tried

2. all of our screening processes,cour methods, our
scholarship, our exhortations, and our hopes and
- fears. Much thought has been given to making stu-
- dent teaching a worthwhile experience; yet, after
reading the manuscripts submitted for this issue
of the NATIONAL BUSINESS EDUCATION QUARTERLY, I
feel that we have hardly made a beginning.

The direct benefits derived from student teaching
experiences are often related informally by first-year teach-
ers of business subjects. The formal statement of one first-
yvear business teacher bears directly upon this discussion and
is presented here:

Student teaching is the culmination of nearly
four years of preparation for teaching. The suc-
cess of that four years is measured by the success
of the end product: the business teacher on the
job. The background of training and the experience
gained in student teaching is directly. correlated
with the effectiveness of actual on-the-job teach-
ing. Naturally, the first-year teacher encounters
all kinds of problems and he is constantly evalua-
ting his student teaching in terms of preparation
to meet those problems.

1Theodore Woodward (ed), Evaluation and Measurement
of Student Teaching,<Bulletin No. 61 of the National Associa-
tion of Business Teacher-Training Institutions (Washington,
D. C.: United Business Education Association, Winter, 1954)
p. 3. | .

2

Ibid., p. 45.
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The author's personal recognition of the pr portance

"‘.». T
-

of student teaching in business teacher preparat;ogeend his

special interest in it stem from his activities:iogghe past

U= .4.t’

four years as supervisor of student teachers in b_sxness sub—

\ -«‘

jects at a major university. The problems that he nas

Vr‘

encountered and the obvious need for improvement iu atudent

teaching provided him with the desire required to;ggdertake

-

a research project dealing with the matter. Thus this study

developed as an attempt to analyze and interpret eéements

that must be present in a successful program of student

e

teaching in the area of business education. Lo

RIE

Statement of Problem | ?ﬁff

The problem of this study involved the deenfmlnatlon

-y,. _-

of sound criteria and the development of an evaluative instru-

ment with which to judge the effectiveness of tr”?*étdent

teaching phase of business teacher preparation aﬂ'commonly

conducted in teacher education institutions in tbe United

- ".f

States. L

Specifically, this study has consisted offfhree major

i

parts. The first part or phase entailed comprehenslve study,

analysis, and interpretation of available llteran.re and the

;- .‘A-_.

isolatlon and deflnltlon of sound basic general predciples

applicable to student teaching. The second maJor nart con-

cerns the determination of specific criteria eSS“anal to

the evaluation of student teaching as preparation_ro_ the
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teaching of business subjects. The final phase consisted of
the preparation of an evaluative instrument which may be
appropriately utilized in making valued judgments regarding
the effectiveness of student teaching as done by prospective
business teachers.

In completing this investigation, it was deemed
desirable to present considerable information about student
teaching in general, to set forth and substantiate specific
evaluative criteria, and t§ establish a procedure whereby
individuals responsible for the preparation of business
teachers might critically examine and evaluate current prac-
‘tices in their particular institutions with a view toward
revision and improvement. It is hoped that by means of such
critical evaluation, and the effecting of required changes
in student teaching practices, the preparation of large num-
bers of more adequately prepared prospective business teach-

ers may be enhanced.

Delimitation

This study is limited in its application in that the
main body of information and data deal only with the student
teaching.phase of teacher preparation. For the purposes of
this study, the student téaching phase is defined as that

"period during which a student receives guidance in learning
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to assume responsibility for the major activities of teachers
in the public schools."l

No attempt is made to deal extensively with pre-
student teaching aspects of teacher preparation or with ele-
ments of teacher preparation that might naturally follow stu-
dent teaching. The elements of most significance in this
study are those which pertain primarily %o the circumstances
surrounding student teaching as a part of business teacher
preparation.

Furthermore, no attempt is made tc demonstrate
clearly what is actually being done or the extent to which

student teaching is currently effective throughout the United

States.

Source of Data

The data for this study were derived chiefly by means
of a comprehensive search of the literature pertinent to stu-
dent teaching. The mass of the literature surveyed was writ-

ten after 1945. The great volume of the llterature studied

'», ‘,

is the result of the recent extensive 1nterest in the area

e AR

of student teaching which makes it currently a maJor tOplC
for numerous authors of textbooks and doctoral research and
subJect to consideration by such educational organlzatlcns as

the National Association for Business Teacher Education, the

lDwight K. Curtis and Leonard O. Andrews, Guiding
Your Student Teacher (New York: Prentice-Hall, Inc., 1954),

p. ix.
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Ameriqan Association of Colleges for Teacher Education, and
the Association for Student Teaching. The National Associa-
tion of Business Teacher Education is a divisio; of the
National Educétion Association and its membership is com-
prised of approximatély 250 institutions of higher education
that offer programs of business teacher preparation. This
Association endeavors to establish standards for all phases
of business teacher preparation and its member schools
rather consistently attempt to achieve the standards set

forth.

Procedure

The first step taken in this study involved an
exhaustive search of the literature relating to teacher prep-

aration in general and to the student teaching phase in par-

‘ticular. Following comprehensive study, analysis, and inter-

pretation of the literature, 14 carefully and concisely
stated basic principles of student teaching were formulated.
The 14 principles are applicable to student teaching in gen-
eral and equally'appropriate for student teaching in each of
the many existing subject-matter areas in education. Each
of the 14 basic principles was considered in terms of its
essential elements and detailed descriptions were written
relative to the circumstances in student teaching involved
in each principle. |

In the second step in this study, a procedure was

developed for the formulation of an evaluative instrument
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to be used in measuring the effectiveness of student teach-

ing programs. The methods of establishing the format of the

‘instrument, the checklists to be included, and the compre-

hensive ratings involved were described and authenticated.

Also, an explanation was prepared relative to the ways and

means the evaluative criteria may be used to best advantage
in programs of student teaching.

The third major step in this study consisted of the
development of specific criteria to be used in evaluation of
all phases of student teaching in business teacher prepara-
tion. Here the criteria were established by which the 14
basic principles of student teaching might best be measured.
Also, it was in this stép that the formal document to be
used for evaluative purposes was pfepared.

The fourth, and final, step in this study involved
preparation of this research report. It should be noted that
Chapter II consists of a survey of other research investiga-
tions relating to the topic. In Chapter III the 14 basic
principles are presented and described. Chapter IV explains
the development process and in Chapter V the evaluative
document is presented. The final chapter of this study con-
tains a summary of the information and data presented and

the conclusions reached.



L LN SN

AR

RS TR
. iRE e Fal g

PO T

RIS

BT

£

RSO 185 3 s VR R X

AT

o

s (VMR TR TR BT TR T

CHAPTER II
RELATED RESEARCH STUDIES

An exhaustive search by the author has revealed that
only a few research studies have been made relating to the
evaluation of student teaching. This is true in spite of
the fact<that student teaching has for many years been an
important element in thelpréparation of prospective teachers.

Important as student teaching is, only a limited number of

-persons have been much concerned about the area from the

research point of view and the number of significant research
studies is small.

It should be noted that while actual research in
the area of evaluation of student teaching has been limited,
informal writing and speaking relative to it have not. Dur-
ing recent years, magazines have devoted much space to e#alu—
ation oZf student»teaching, portions of the time of numerous
conventions have been devoted to.consideration of it, and

discussion of it takes up considerablie space in books per-

taining to teacher preparation.

To provide background for this research investiga-
tion and to further orient the reader, nine research studies

15
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were selected for consideration here. All of the studies
were completed after 1941, which in some measure verifies
the point of view that genuine concern about student teach-
ing is of relatively recent origiﬁ.

In 1942, Hammor:kl compieted a questionnaire study
of 273 colleges and universities to determine the practlces
and trends in student teaching for prosper;ive secondary-
school teachers. Hammock based his conclusions and recom-
mendations upc:: information contained in 216 questionnaires
returned. By means of analysis of numeroué relatively sig-
nificant findings, Hammock was enabled to recommend:

1. A discarding of the belief that all.educa-
tional .theory is learned before student teaching
and that the student teacher puts into practice the
mass of passive knowledge he is supposed to possess.

2. Actual contact with children and study of
children in varied phases of their environment and
-experiences from the beginning of the prospective
secondary-school teacher's training.

3. A period of student teaching probably longer
than one semester, with the length dependent upon the
individual's rate of progress toward determined goals.

4. An acceptance of the fact that not everyone-
can become a successful secondary-school teacher and
the consequent selection for training of only those
who show likelihood of developing into satisfactory
guides for secondary-school youth.

5. ..The devising of evaluative instruments which
are qualitative as well as quantitative and which lay
sound bases for remedial steps.

6. A closer active relationship between the
teacher-educating institution and i-he secondary
schools served by the institution.

}Robert C. Hammock, "Student Teaching in the Programs
of Prospective Secondary-Schocl Teachers in the UnitedStates"
(Unpublished Ph. D. dissertation, University of Texas, 1942).
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7. The development of a satisfactory plan for
internship as a Ehase of the training of secondary-
school teachers.

2

In 1949, Lauby ™ made a study in which she analyzed

the student teaching program at Indiana University as it was
conducted in off-campus secondary schools. ~Questicnnairés
were dompleted by University supervisors of student teaching,
cooperating teachers in the hi§h schools, and student teach-
ers during the spring semester of 1948-49. Lauby made the
following recommendations for the.secondary-séhool student-
teaching program at Indiana University based upon the infor-
mation collected and summarized in her survey study.

1. The objectives of the student teaching program
should be established through the cooperative efforts
of all those concerned with the program.

2. The objectives should be rigid -enough to give
form and shape to the program so that all of those
concerned with:the program are aware of its aims and
purposes, but the objectives should be flexible enough
to allow.for the growth and development of an improved
program based on research and experiences as well as
social, political, and.economic .changes.

3. That the plan or plans of student teaching be
devised in which each student has an opportunity to
participate in some full-time ‘teaching and the oppor-
tunity to see the school as a working unit--the
activities and. interaction of teachers, pupils, admin-
istrators, parents, and community within the framework
of the school.

4. That students who are preparing to become
teachers be:given the opportunity to become acquainted
with the school, as a teacher, prior to the experiences

in student teaching. . :

lipid., pp. 616-618.

2cecilia Josephine Lauby, "An Analysis of the Student
Teaching Program in the Secondary Schools at Indiana Univer-
sity" (Unpublished Ed. D. dissertation, Indiana University,

1949).
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5. That a concerted effort be made to guide
prospective teachers either through prior experi-
ences, professional courses, or the experiences of
student teaching to the understanding.that creating
interest and motivation on the part of learners
(pupils) are basic to effective social control and
the handling of discipline.

6. That the prospective teacher develop an
understanding .of pupils and learn the ways and means
available for guiding and directing them.

7. -That every student teacher, before he begins
his student ‘teaching, be familiar with a group of
textbooks and the supplementary materials available
for use in his instructional areas in the secondary
schools as well as be familiar with the range of
activities, information, and experiences generally
offered in his instructional areas in the secondary
schools. _ K . :

8. That supervising teachers be made aware of
the problems and difficulties which most student
teachers encounter and that arrangements be made,
perhaps through an in-service:program, to help the
supervising teacher aid the student teacher to find
satisfactciy solution for his problems.

Dyson2 completed a survey-type study in 1952 in which
he analyzed and evaluated laboratory experiences in the
teacher-education programs offered in colleges and universi-
ties in Louisiana. Dyson's findings were based upon data
secured by means of: (1) data sheets submitted to directors
of studeht teaching in each of 16 Lpuisiana»colleges, (2) a
reactionnaire submitted to the student teachers of each col-
lege in the second semester of 1950-51, and (3) authorita-

tive literature in the field of education. From Dyson's

ha ) et EERE
t
Cae

l1bia., pp. 176-177.

2Lut-her H. Dyson, "An Analysis of Laboratory Experi-
ences in Teacher Education in the Colleges of Louisiana"
(Unpublished Ph. D. dissertation, Louisiana State University,

1952).
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extensive list of conclusions, a few were selected for pre-

sentat;on here:

1. The location of the laboratory school is an
important factor in determining the amount of lab-
- oratory experiences which a given college provides
for its prospective teachers.

- 2. The prospective teacher's laboratory exper-
iences should be with groups of size comparable to
those he will have later as a regular teacher.

‘3. There are wide variations among the colleges
with respect to the pre-requisites for admission to
student teaching.

4. The data show that most of the colleges are
conscious of the need: “(a) to grant students a
choice in their assignment; (b) to consider the stu-
dent's needs and abilities; and (c) to limit the
number of student teachers assigned to a supervisor.

5. Observation is an important and essential
phase of the student's experlence as a student
teacher.

‘6. Actual teaching as a phase of student teach-
ing is done by the student in one long period rather
than in several shorter periods interspersed with
observation or participation.

7. Student teachers at most of the colleges sur-
veyed are responsible for such specific activities' as:
(a) group control; (b) planning lessons; and (c) mak-
ing and scoring tests. '

8. It is important that student teachers partici-

. pate in many experiences of a school-wide nature to
‘acquaiTt them with the functioning of the school as a

whole.

In 1954, Smith2 conducted a questionnaire study among
the member institutions of the American Association of Col-
leges for Teacher Education. Smith's primary objective was

to determine the extent to which member schools in the

l1bid., pp. 459-504.

2Emmitt D. Smith, "An Analy51s of the SelfeEvaluatlon

of Professional Laboratory Experience Programs in Member
Institutions of the'American Association of Colleges for
Teacher Education" (Unpublished Ed. D. dissertation, Univer-

sity of Texas, 1954).
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Association were evaluating the laboratory experiences of
students in accord with recommendations to do so. He also

attempted to determine the degree of utility possessed by

-the evaluative instrument that had been developed by the

American Association of Colleges for . K Teacher Education.
Smiﬁh discovered that student teaching was being evaluated
with rather widespread apprcval in the area of the experi-
ences of the student within the classroom. He found that
acknowledged weaknesses of student teaching programs lay in
the areas of the role of the student teacher in £he.total
school and in guidance. The chief problem appeared to relate
tc the administ:ation of proféssional laboratory experiences.

Smith found further that the evaluative instrument
was weak in that there was a wide range of possible inter-
pretations in the coiumnar headings and the items of criteria.
Also, there was lack of opportunity for respondents to differ
with the philosophy implied in the instrument. Smith made
several recommendations pertinent to this study which concern
the matter of self—evaluétion and the use of evaluative
instruments:

1. A continuous program should be carried on to

assure evaluation of the effectiveness of laboratory
experiences.

2. Self-evaluation with no fear of outside,
imposed inspection, is a vital agent for growth.

3. The process which is used to conduct self-

evaluations shoiild involve all personnel and facil-
ities -of the institution which in any way touch the
teacher education program.
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. 4. Evaluative criteria should be simple, direct,
definite, adequate as possible, and easy to check.l

The research studies discussed in:the remainder of |
Ehis chapter pertain specifically to implications for stu-
dent teaching as a part of business teacher preparaticn.
Thus, they are more directly reiated to this study than have
been the investigations discussed to this point. In 1947,
Musgrave2 made a study among the member institutions of the
American Association of Colleges for Teacher Education that
offered business teacher preparation. His study dealt . pri-
marily with the total program of business teacher education
and only incidentally with student teaching. The findings
in his study result from data obtained from the catalogs of
92 member schools and from information contained in 57 ques-
tionnaires that were returrned. Three findings reported in
Musgrave's study merit presentation here:

1. Most of the schools provided practice teach-
ing .opportunities in from three to five business

subjects. - :

2.  The most frequently reported weaknesses in
business—teacher training included lack of proper
practice-teaching facilities, 'lack of equipment, and
lack of sufficient business courses.

3. The most frequently reported strong.features
in business-teacher training included high standards
in . business subjects, practice-teaching arrangements,

and good instruction.

lipid., p. 184.
2Alvin W. Musgrave, "Commefcial Teacher Training in

92 Teachers Colleges of the United States" (Unpublished Ph. D.

dissertation, University of Texas, 1947).

31pid., p. 163.
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The purpose of M.ulkerne'sl study in 1950 was to
determine the practices in the organization and administra-
tion of studgnt teaching programs in business education and
the degree to which the programs:fulfilled the criteria in
Standard VI qf the self—evaluéfion form published by the
American Association of Colleges for Teacher Education. Two
important questions that the study attempted to answer were:
(1) Wh#t desirable practices should be included in.a student
teaching program? (2) How can we improve the business stu-
dent teaching program? The questionnaire method was used in
collecting the data for this study.

Mulkerne found that 6n-campus schools appear to offer
the best student teaching facilities, but that off-campus
schools offer facilities more typical of what the stu&ents
will encounter as teachers. His findings indicated that
student teachers should be assigned to schools of the same
size in which ﬁhe student hopes to teach upon entering the
profeésion and that student teachers should do student teach-
ing in more than one school, if at all possible. Another
finding iﬁ Mulkerne'é study was that each student teacher

should be required to evaluate himself asza prospective

teacher. With reference to administration, he discovered

that in the responses to his questionnaire people expressed

}Donald J. D. Mulkerne, "The Nature of Experiences
and Practices in the Organization and Administration of Busi-
ness Education Student Teaching Programs" (Unpublished Ed. D.
dissertation, New York University, 1950).
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the belief that laboratory teachers should have some kind of
remuneration forAthe services that ﬁhey pefform. However,
student teachers should not receive pay for their services
even if regular teachers are ill and they act as substitutes.l

Bast's2 study in 1952 was made for the purpose of
revealing information which could be used in teacher educa-
tion institutions to increase the effectiveness of over-all
programs of business teacher preparation. His study involved
110 colleges and was based primarily on information obtained
by means of questionnaires. Bast reached only one conclusion
relative to student teaching. In that conclusion, he indi-
cated that student teaching should be required of éll pro-
spective teachers and that student teaching should'involve
not less than six semester.hours of coliege credit and prob-
ably should be done in public-school situations supervised
by callege persohnel. Bast indicated further that directed
observation should be a required activity prior to student
teaching.3

‘ Inrl952, a study was completed that had as its

major purpose evaluétion of the program for.the preparation

of prospective teachers at Florida State University. This

l1pid., pp. 151-168.

o 2Milton L. Bast, "A Comparative Study. of the Prepara-
tion of Business Teachers with Specific Implications for the
State of-Oklahoma" (Unpublished Ed. D. dissertation, Univer-
sity of Oklahoma, 1952).

31bid., p. 164.
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study, by Murphy,l utilized a checklist to be completed by
cooperéting teachers and a questionnaire which he sent to
first-year teachers who were graduates of the University.
The reactions on the checklists and questionnaires were tab-
ulated and comparisbns were made. Murphy's study gave some
emphasis to the importance of student teaching in business

teacher preparation and two significant implications were

reported:

1. .The internship {student teaching) program is
effective but interns should have an opportunlty for
more realistic activities in the schools.

2. Methods courses should- precede the intern-
ship program and post-internship seminars should be
offered for the purpose of giving consideration to
the difficulties encountered by student and first-

year teachers.?2

Cameron3 in 1953 completed a survey of opinions of
secondary-school busxness teachers in Texas relative to their
professional education. He sent out approximately 1,000
gquestionnaires but secured returns from only 207 teachers.
Relative to student teaching, Cameron found that most of the
teachers believed that more time should be devoted to student

teaching and that better supervision should be provided. 1In

_}Glen Eldon Murphy, "The Business Teacher Education

‘Curriculum at Florida State University, Tallahassee, Florida,

With Special Reference to the Internship" (Unpublished Ed.
D. dissertation, Columbia University, 1952).

2113d., p. 266.

3Harrison»J. Cameron, Jr., "A Survey of Opinions of
the Secondary-School Business Teachers of Texas Relative to
Their Undergraduate Professional Education" (Unpublished
Ed. D. dissertation, Pennsylvania State College, 1953).
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addition, the teachers'éxpressed the point of view that pupil

control and discipline are the most important problems of

teachers with the suggestion that student teaching affords

opportunities to gain competence in this regard.l

Lansford? in 1954 completed a study in which he
attempted to evaluate the student teaching program at Central
Missouri State College. Again, the emphasis was on student
teaching as it relates to business education. Data were
obtained by means of interviews with 238 supervising teachers,
high school teachers, and principals. The queétions in
Lansford's interview guides were based on Standard VI of the
self-evaluation form published by the American Aésociation
of Colleges for Teacher Education. Of significance to this
study are two recommendatiohs made by Lansford:

1. That student teachlng be offered for a full

day throughout one semester.
2. That college supervisors and the cooperatlng

teachers endeavor to work more closely in supervising
the work of student teachers.3

In summarizing, it should be noted that although
most of the research studies reviewed in this chapter were
concerned only incidentally with the problems of student

teaching, several of them have made significant contributions

lypid., p. 283.

2R. W. Lansford, "An Evaluation of the Student
Teaching Program on the Secondary Level at Central Missouri
State College" (Unpublished Ed. D. dissertation, New York

University, 1954).
31bid.;, p. 262.
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to the existing body of knowledge concerning this aspect of
teacher preparation. The limited amount of research com-
pleted in this area to date makes it apparent that there are
numerous types of studies that might be conducted in the
future to ensure continued improvement in student teaching.
This is especially true when cognizance is taken of the fact
that relatively lérge amounts of college credit are granted
for satisfactory completion of student teaching work. As a
significant portion of the college teacher education program
and as an apparently important phase of the achievement of
teaching competence, appropriately organized and efficient
programs in student teaching must be developed and maintained

in teacher education institutions.
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CHAPTER IIXI
FUNDAMENTAL PRINCIPLES OF STUDENT TEACHING

It is apparent that to evaluate the eiffectiveness
of any student teaching program for prospective teachers,
it is first necessary to isolate fundamental principles upon
which such a program may appropriately be based. There are
currently no specific principles or adeQuately established
criteria by which studeﬁt teaching programs for prospective
business teachers can be effectively evaluated. However,
there exists in the literature pertaining to teacher prepar-
ation a number of excellent sources of general information
concerning the total laborétory experiences (including stu-
dent teaching) appropriate for prospective teachers.

In recent years, there have been increasing amounts
of interest and concern evidenced regarding the preparation
of teachers for the public schools. It is interesting ﬁo
note that as enrollments have increased in étudent teaching
programs throughout the country, genuine concefn relative to
the effectiveness of student teaching has developed. This is
particularly true in teacher-education situations where on-
campﬁé“laboratory school facilities have become inadequate
for the number of student teachers involved. In numerous

27
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such situations, it has hecome necessary to develop off-
campus facilities for providing student teaching opportuni-
ties. It is perhaps significant to note that such outstand-
ing educational associations as the American Association of
Colleges for Teacher Education and the National Association
for Business Teacher Education have recently initiatéd stu-
dies and evaluative investigations relative to teacher educa-
tion in total and student teaching in particular.

Although the Association for Student Teaching was
organized approximately 37 years ago, its effect upon the
development of student teachihg programs was somewhat limited
until recently. The Association is curfently engaged in an
intense effort to promote the development of adequate stu-
dent-teaching facilities in all teacher-education institu-
tions in terms of both on-campus and off-campus student
teaching. Most of the current literature, including year-
books, periodicals, and numerous special}bulletins,p:ovided
by the associations, is based upon careful analysis and
research by individuals who have through the years clearly
demonstrated their competence as teacher educators. It is
the published materials of the American Association of Col-
leges for Teacher Education, the National Association for
Business Teacher Education, and the Association for Student
Teaching that constitute the primary sources of data on

which the fundamental principles for student teaching pre-

- sented in this chapter are based. In addition, information
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frém various textbooks and other references relative to
teacher education was utilized.

In this chapter, 14 fundamental principles relating
to student teaching are presented and substantiated. .In
another chapter of this research report, the 14 principles
are utilized in the development of 5pecific criteria for
effective evaluation of student teaching in the preparation
of business teachers. The principles are presented here in
sequence as they relate to the most significant phases of
student teaching. The significant phases are: (1) objec-
tives of student te;ching, (2) organization and administra-
tion 6f student teachiﬁg, (3) selection of student teaching

stations, (4) selection and orientation of student teachers,

~ (5) content of student teaching, (6) supervision of student

teaching, and (7) evaluation of student teachers.

Objectiwves of Student Teaching

The objectives of any educational endeavor must be
predicated on valid objectives that are achievable within
the nature and scope of the program involved. In addition,

Ehe statement of objectives must set forth in a specific man-

ner the essentials strived for in the educational program.

It is with these fundamental aspects of objectives of student

teaching that the principles presented in this section are

concerned.
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PRINCIPLE I: The student teaching program should be predi-
‘cated on valid and achievable objectives ade-
quately interpreted to all personnel lnvolved
in the program.

Embodied within this principle are a number of essen-
tial elements, each of which is extremely important. The
first element involves the formalizing of objectives. If the
objectives are to be utilized properly and interpreted accu-
rately, they must be in written form. They must consist of
scholarly statements in concise terms of the stated goals and
outcomés. Schorling, who for many years was one of the out-
standing leaders in the field of student teéching, indicated
that

An institution should seek to state its primary

objectives of directed teaching in so brief and
specific a form that all concerned_ can stress their
achievement.

Objéétives in any educational program have only
limited uséfulness unless their validity has been thoroughly
established. This is as true in the case of student teaching
as in other phases of education. Therefore, objectives that
are-set forth for étudent teaching programs should be vaii-
dated in ﬁerms of past experience, research, and authority,
as weil as in terms of actual practice in the individual

institution involved. According to Webster, something is

valid when it is "Founded on truth or fact; capable of being

lFowler D. Brooks (éd.), The Education of Teachers,
Twenty-Third Yearbook, National Society of College Teachers

.of Education, (Chicago: University of Chicago Press, 1935),
p. 131. ‘
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justified, supported, or defended . . ."l Thus it is with
the objectives of a student teaching program. Various forms
of student teaching activity have existed for centuries.
Student teaching, as it is now known, has been carried on
extensively for at least 50 years in teacher educatioﬁ insti-
tutions in this country. It is evident, then, that there is
rmuch in the way of past experience on which to base practices
and procedures for developing objectives of a student teach-
ing program. Also, much has been written concerning objec-
tives; and a number of researches have been made Which bear
at least indirectly on the topic of objectives in student
teaching. - Past experience, the writings of authorities in
the field, and research evidence coupled with the knowledge
of those havihg respbnsibility for student teaching in a par-
ticular institution should enable those individuals to pre-
pare formal statements of thoroughly valid objectives.

Since even the most valid of objectives are useful
only if ﬁhef are achievable in the particularhinstitutién
for which they are developed, the matter of acﬁievability of
objectivesvconétitutes the third essentiél element in Prin-
ciple I. It is true that no objective is achievable if it
is unrealistic. Alcorn and others have aptly expressed this

point of view in their statement:

1A. Merriam-Webster, Webster's New Collegiate Diction-

ary (Springfield: G. & C. Merriam Company, 1956), p. 940.
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. Goals which are unrealistic fail to motivate
learning and are thereby inadediuate as bases for
evaluation1 Teachers are rapidly recognizing this
principle.

It should be noted here that one of the best ways to
determine whether or not the objectives of a student teaching
program are realistic and achievable in a particular institu-
tion is to measure the extent to wﬁi;§J£he special compeﬁen—
cies, characteristics, and abilitiés associated with good
teaching are actually cultivated in prospective teachers
through the activities involved in student teaching. If the
goals sought are in a discernible manner actually attained
with student teachers, it must be assumed that the objectives
of the particular program are, in effect, achievable.

The achievement of valid, formalized objectives in
any program of student teaching can be accomplished only if
all personnel concerned with the program are conversant with
the ihtent of the objectives. Thus, the fourth essential
element in Principle I involves interpretation of objectives.
The mere writing and dissemination of objectives are not
enough. The objectives must be made meaningful to t;e stu-
deﬁt teachers and to the professional staff involved in the
program. Both students and staff must engage in orientation
activities in the initial stages of student teaching. A pre-~

sentation that insures a thorough understanding of the .

lMarvin D. Alcorn, Richard A. Hbuseman,land Jim R.

Schunert, Better Teaching in Secondary Schools (New York:

Henry Holt and Company, "1956), p. 373.
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objectives by both the students and the staff is to be con-
sidered as a basic procedure in the operation of any effec-
tive program for student teaChing. Growth in actual teach-
ing and professional competence will be accomplished to the
degree that individuals understand, believe in, and endeavor
to attain the objectives which a particular student teaching

program purports to have. It is apparent in this regard that

-valid objectives can provide an added incentive to the pros-

pective teacher as he endeavors té relate his experience in
student teaching to the general education, professional
knowledge, and specialized abilities which he possesses when
he enters the program.

The final essential element in Principle I involves
continuous re-evaluation and éppropriate modifying of the
established»objectives. It is a t:uismvfhat most phaées of
educagion éré ;hanging continuously, and student teaching is
certainly not an exception. As education and the profession
of teaching continue to expand in diverse ways, ;t may be
assumed fhat the specific intent of student teaching programs
will of necessity require modification. fhere are undoubt-
edly situations in which the infent and purposes of student
teaching should be ekpanded to involve new or additionéi
elements; to provide new incentives. Authofities believe
fhat such is frequently the case, as the following statement

demonstrates:

Modification of objectives so that they may serve
as a challenge, and at the same time be within the
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.

students' reach, is a practice supported by much
psycholog1ca1 research.l

Thus, the effective program will provide ways and means for
frequent efforts to re-evaluate the objectives of student
teaching so that they will constantly be in accord with appro-
priate educational trends. As re-evaluation and ré—vamping
occur, every possible effort should be exerted to ensure that
the objectives of the program remain valid and achievable.
PRINCIPLE II: The objectives of student_teaching;shouid
' encompass -all of the essential elements
required to enable a prospective teacher
to appropriately ‘identify himself with
educational endeavor and to assume and
develop in the role of a teacher.

The "essential elements" referred to in this prin-
ciple are those factors in student teaching circumstances by
whichkthe prospective tcacher, through actual practice, is
encbled to gain competence in teaching. The student-teaching
circumstances should invoive obserxrvation of effective teach-
ing, the offering of instruction, extra-class activities, and
other activities involving relctionships with students,
téachers,'administrators,.andAparents. Each element in stu-
dent teaching should provide the student teacher with an

opportunity to implement the educational theories he has

absorbed, help him to understand his need for further study,

l1pida., p. 373.
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and help him to gain competence in guiding actual teaching-
learning situations.l

If the student teaching program is to be effective
in enabling prospective teachers to appropriately idéntify
themselves with educational endeavor, it must have objec-
tives aimed at providing them with opportunities to utilize
their backgrounds of education and experience. The intent
of_the program should be to cause student teachers to ﬁti-
lize their general, specialized, and professional education
in teaching-learning situations. Likewise, the intent of
the program should be to cause student teachers to utilize
their backgrounds of experience Qained prior to the time of
student teaching by means of church work, civic programs,
social and professional organizations, and numerdus other
community living activities. They shouid utilize knowl-
edges and abilities gained previously as they endeavof to
actually teach specific subjects and to carry»out other edu-
cational -duties. If the objectives of student teaching are
sﬁch as to ensure that prospective teachers will have oppor-
tuﬁities to make full use of fheir backgrounds of education
and .experience, the circumstances of student teaching are
iikely to cauée the studentvteaChers to "appropriately

identify" themselves with educational endeavor. In speaking

.at the Kalamazoo Conference of the National CommiSsion on

| ,lJohh G. Flowers et al, School.and Community Labora-
tory Experiences in Teacher Education (Oneonta, New York:
American Association of Teachers Colleges, 1948), p. 144.
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Teacher Education and Prcfessional Standards in 1952, Frank

G. Dickey saia:

Actual laboratory experience should be provided
in the teacher-education program in order that the
prospective teacher may have ample opportunity,to
put into practice the professional principles ac-

guired in his other experiences in higher education.l

When the student teacher, through practice circum-
stances, actually identifies himself with the education pro-
fession in the role of a teacher, his task has only begun.

This viewpoint is aptly expressed by Ohlsen:

- -Teacher_education.is.a whole-life program. Many
of the basic characteristics for.K teachers are:learned
before the student begins his formal teacher educa-.
tion and still many other things must be learned on
the . job. Learning to serve the community in which
one lives is but one example of a responsibility which
should start before college and continue beyond
graduation.?2

The student teacher should léarn, as he plans and

direéts classroom situations that he has an adequate back-

-ground and the maturity reéuired for fulfillment of his

task. He should at the same time realize that he is in the
osition of only beginping his .rofeSSLOnal career. It is a

well-accepted fact in the profession that a teacher should

be imbued with the desire to constantly grow in ability to

hlive effectlve‘“ and to improve his breadth and depth of

o lNatxon*’ CommlsSLOn on Teacher Education and Profes-
51onal Standards, Evaluating Progress and Charting the Future

-of “Tocacher Education, A Report of the Kalamazoon Conference

(Washington, D. C.: National Education Association, 1952),
p. 20.

21pid., p. 76.
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knowledge. According to Thelen, this viewpoint is a neces-

sity in teaching:

*mo teach means to have the mission of teaching
something which is important, fundamental, excit-
ing, and.full of never-ending new meanings for omne-
self. In his pursuit of this thing, his efforts to
live by it, he instructs gthers: by which I mean he
opens doors for them too.

‘When a member of the teaching profession improves his own

knowledge, he will have an even greater desire to see others
learn, show more enthusiasm in his teaching, and find and
understnnd different and more effective methods with which
to direct the teaching-learning processes. A stndent
teacher, through the practice circumstances in which he is
engaged and the professional personnel with whom he works,
should begin to envision his own continuous growth in the
role of a teacher.

Knowledge of subject matter and the ability to di-
rect teaching-learning processes, however, are nnt the only
requirements for becoming a teacher. There are involved cer-
tain personal traits and wcrk habits identified with teaching.
It has long been the belief of educators that schools should

cooperate with other community agencies in helping young peo-

ple of a community to develop proper work habits and personal

l01yde Martin (ed ), Improv1ng Instruction in Profes-
sional Education, Thirty-Seventh  Yearbook of the Association
for Student Teaching (Lock Haven, Pa.: Association for Stu-

dent Teaching, 1958); pp. 83-85.
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1 assumes this role of

traits. Since their professional code
cooperation, teachers must of necessity themselves possess
the desirable traits and work habits involved. Not only
shoﬁid.teachers in a large measure possess these traits, but
their personal and professional obligations shduld cause them
to continuouély strive for improvements.

At this point, it is perhaps éignificant to note that
each of the esééhtial elements discussed in relation to Prin-
ciple II falls ;nto the category of proféssionalism. This is
as it should be. because by means of student teaching the
prospective teacher is initiated into theybfofession-of
teaching.

. A fourth essential element in Principle II involves
the development of constructive educational concepts and a
basic philosophy of education. The student teaching program
should enable a prospective teacher to gain ihsight relative
to the significance of education. Education is essenﬁially
a process of interaction of individuals and their environ-
ment. Thié interaction results in cﬁanges in the individual
as he adapts to his environment or changes in the environment
as it is adjusted by the individual. In reality, both kinds
of.adjustmentsvfake place in varying degrees, depending upon
the values involved. Values, as used here, are inherent in .

the educational process and exist in two forms: those of an

1National Education Association, Code of Ethics for
Teachers (Washington, D. C.: National Education Association,

1052) .
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individual nature and those of a social nature. The philos-
ophy of education a prospective teacher develops must involve
inter-actions and values in terms of their proper place in
our democratic sociéty so that all of the individuals of a
community may experience satisfaction to their educational
needs. This implies that the role of the community, school,
teacher, and pupil must be determined and understood. Also,
the objectives of education in our society must be accom-
plished as a cooperative endeavor by all community agencies.
Cottrell states his beliefs regarding the attributes of
educational endeavor as follows:
It will be an integral program based upon the

fact that changes in human behavior arc-changes in

the unitary person, rather than changes supposad tc

have been inducted in one or more discrete parts of

a human personality.. . .  An educational program is

necessarily a composite of formal and informal acti-

vities on the part of a student. It is to be con-

ceived as a co-operative and single undertaking on

‘the part of those who have charge of it and work in

it, frequently including members of the general com-

munity who do not see their primary function as edu-

cation, but who nevertheless_have a valuable educa-

tional contribution to make.l

The philosophy of the student teacher should be such

as to enable him to extend continually the scope of his
teaching abilities and to adjust readily to conditions he
faces in student teaching. The student teacher should pos-

sess an educational philosophy that will cause him in his

lDonaid P. Cottrell (ed.), Teacher Eduéation for a
Free People (Oneonta, New York: ‘American Association of
Colleges for Teacher Education, 1956), p. 386.
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daily work to endeavor to develop teaching-learning situations

helpful to ail of his pupils.

Appropriate objectives for a student teaching

'ro ram.--After intensive study of lists of objectives for
2

Flowers et al,3 Herren,4 and NABTTI,” the author reached the
conclusion that five objeccives are required to set forth

the worthwhile outcomes of a student teaching program. They

AT O e
| cttn - @

l. To enable the student to develop proficiency
in planning and directing teaching-learning activities.

‘2. To enable the student to experience and under-
stand the numerous human relationships inherent in a
properly functioning school.

3. To enable the student to develop desirable
personal traits, work habits, and professional
attitudes.

4. To enable the student to develop the ability
to critically appraise and evaluate his. teaching and
to follow-up with positive action.

1Cecilia J. Lauby, "An Analysis of . the Student Teach-
ing Program in the Secondary Schools:at Indiana University"
{Unpublished Ed. D. dissertation, Indiana University, 1949).
2'I'helen, op. cit. '
3Flowers et al, op. cit.

4Lloyd K. Herren, "A Study.of the Administration of
Student-Teaching Courses for Music Education Majors in Texas
Schools and Colleges" (Unpublished Ed. D. dissertation,
University of Texas, 1555).

-E C. McGill (ed.), Evaluative Criteria in Business
Teacher Education, NABTTI Bulletin 62,_(Washington, D. C.:

Unlted Business Education Association, 1955).
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5. To enéblerthe student to refine his educa-
tional concepts and to develop a basic philosophy of
education.
The information relating to Principle I and Principle
II presented in the fofégding pages substantiates the points
of view that: (1) the student teaching program should be pre-
dicated on valid achievable objectives adequately interpreted
to all personnel involved in the program, and (2) the objec-
ti#es of studen£ teaching should encompass all of the essen-
tial elemehts required to enable_a prospective teacher to

appropriately identify himself with educational endeavor and

to assume and develop in the role of a teacher.

Organization and Administration of Student Teaching
No program in education can be implemented properly
unless it is well-organized and administered in a manner
designed to expedite each facet in the best possible manner.
Such is the case with student teaching, and the principles
presented and discussed in this section point up the impor-
tance of appropriately organizihg and administering student
teaching programs in teacher education institutions.
PRINCIPLE III: Basic policies and procedures .should be
specifically formulated to expedite the
organization and administration of a pro-
gram of student teaching that will make
the most effective use of personnel and
facilities.
- The basic policies and procedures established for a

program of student teaching must be developed and specifi-

cally formﬁlated within the framework and in acceord with the
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purposes and functions of the total program of teacher prep-
aration. It is obvious that student teaching is a signifi-
cant and usually a large block of work. Yet, it cqnstitutes
only one of many of the phases of the total preparation of a
teacher.

If the student teaching program is to function
effectively as an integral part of the over-all organization
of teacher preparation, its basic policies and procedures
must be developed in the democratic etmosphere which prevails’
in all of the teacher education activity. The basic policies
and procedures should be formulated by those individuals
specifically assigned such responsibility. However, they
should be developed in a cooperative‘manner and with che
advise and aid of various teacher eaﬁcation %aculty members,
public school teachers, school admlnlstrators, and others.
Every individual with teacher education respon51b111ty in the
partlcular lnstitutlon of higher education should feel im-
pelled to contribute to the process of formulating ba51c
policies and procedures Qhenever.it becomesrapparent to him
that he has something to contribute. Cottrell, in his
elaboration upcn administrative policy,as educationai strat-
eqgy, substantiates this vieﬁpoint:

The success of a policy in actually guiding th=
work of.a group directly. depends upon the investment
that each member of the group feels he - has made of his
own efforts and purposes in the development and adop-
tion of that policy. A policy that may appear to be
good on all objectively logical grounds, but that has
been derived in a mysterious or officious way, without
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consultations among those who are to be directly af-

fected by it, will tend to be perceived as. either

having dubious validity or, at best, properly apply-

ing only to others, not to one's self.l

Basic policies and procedures are useless if they are
not formalized and made available to all concerned. Thus, it
is apparent that they should be in written form, shbuld be
distributed throﬁgh proper channels, and should be continually
reviewed and re-interpreted. It is imperative that they be
sﬁfficiently broad to cover all of the details of the program
of student teaéhing. At the same time, provision must be
made for specific interpretations to the degree required for
effective functioning of the student teaching program at all
levels of the organization and in the various instructional
units that are involved. Experimentatioh must be permitted,
innovation must be encouraged, and the policies and pro-
cedures must be sufficiently flexible to enable improvements
in the program tq be made readily. Unity of purposé must
be ensured at all times.
A program of student teaching invol#es many'people,

numerous educational units, and a great variety of kinds of

educational acti#ity. Thus, the formulated policies and pro-

'cedures must deal directly with a wide range of educational

endeavor. A few examples of the kinds of things involved

are: time when student teaching will be offered, kinds of

student teaching assignments, selection of student teachers,

anwwmw;sm;:zmé.ﬁx:.‘.;,c.e»;-;'- B AP SEL A T
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' lCottrell-(ed.), op. cit., p. 399.
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selection of the cooperating schools and cooperating teachers,
evaluation of the effectiﬁeness of the student teaching, and
the kinds of follow-up that should be utilized.

Constant interpretation of basic policies and pro-
cedures is essential. In most cases, it is advisable to pre-
pare a comprehensive handbook to be utilized by member of
the college faculty, the cooperating school administrators
and teachers, the student teachers, and any others having

responsibility in the program. It is undoubtedly true that

group meetings of teacher education student advisers, college

supervisors df student teachiﬁg, and others be held for the
purpose of discussing the basic policies and procedures and
the best ways of éxpediting them. Likewise, in each semester,
it will be necessary to engage in orientation activities with
the student teachers and with.the cooperating school admini-
strators and teachérs. These conferences and orientation
programs will vary considerably from year to yeaf in each
teacher education institution and among the institutions.

The responsibility for disseminating information about stu-

" dent teaching and for interpféting basic policies and pro-

cédures will rest primarily with the director of student
teaching. From time to time he may advantageously délegate

portions of his responsibility.

PRINCIPLE IV: The student teaching program should be
: organized -and administered so that -author-
ity is clearly defined, responsibility is
properly channeled, and communication is
effective.
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A student teaching program involves activity on the
part of numerous individuals whose efforts must be properly
correlated and directed in order to obtain the maximum value
from the total program. In this respect, student teaching
resembles other phases of education. In any educational
endeavor it is possible to f£ind a number of persons working
at different levels yet all contributing to the outcomesgof
the over-all program. Even though the student teaching pro-
grams in the various colleges which prepare teachers are not
standardized, there are a number of organizational elements
common to most of the programs.

Although the personnel responsible for student
teaching programs may be designated by a great variety of

titles, the titles utilized in this report are sufficiently

- common to be readily understood. For the purposes of this

discussion, it is assumed that the persons in a teacher edu-
cation institution who are primarily concerned with the
student teachihg program are: the director of student teach-
ing, the various subject-matter area supervisors, and the |
student teachers. It is likewise assumed that in each co-
operating school those primarily concerned with student

teaching are the school administrator and the various co-

-operating teachers..

The director of student teaching is the central
figure in any student teaching program and must have author-

ity commensurate with his responsibility. Since the
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ramifications of a studeht teaching program are extensive,
the director may delegate aﬁthority and responsibility in.
accordance with the duties to be performed by individuals.
Delegation of authority and respohsibility.should be accom-
plished in a manner designed to assure appropriate channeling
of fuhctions and effective communicatidn between the persbns
and uhits concerned.

It.is significant at this point to note that the
director of student teaching should not be directly respon-
sible for the establishmént of the policies and procedures
Which he administers. In accord with Principle III, he will
work in ciose cooperation with the faculty committee that
develops and submits for approval various policy chanées.

He will be responsible for coordinating the activities of all
personnel involved in the student teaching program. This
includes liaison work between the personnel of the teacher
preparation institution and the4personnel at the coopera-
ting schools.

 The role of the college faculty in supervision of
student teaching often determines ﬁhe kind of organization
to be utilized. The role of the college supervisor as dis-
cusseé here involves his responsibilities in guiding éﬁd
supervising student téachers in his specialized subject-

matter area. It should be the college supervisor's respon-

| sibility to orient his students to their role in the student

teaching program. He, also, should share the responsibility
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for thé‘supervision of each student teacher in his subject-.
matter area,'including the making of suggestibns that will
enable the student to develop personal and professional com-
petencies in the student teaching assignment. He should work
harmohiously with the cooperating teacher so that ﬁhe needs
and interests of all involved will receive maximum attention.
The role of the'college supervisor is made even more impor-
tant by the fact that the college involved grants each stu-
dent téacher a specified number of credit‘hours for success-
ful cbmpletion of the student teaching course. This places
the college in the position of supplying professional
assistance to £he cooperating schoél and the cdoperating
teaéher so that student teachers may be enabled to achieve
at levelslcommensurate with the academic standards commonly
established fo: courses carrying collége credit. Andrews
ekplains,

The objeétive must alwajs be to provide some
college supervisor, who has the proper. perspective
which comes only from contact with many situations,
who can 'be intimately familiar with the conditions
under which every student'teacher is working. When
the college supervisor can carry this function skill-

fully there is at once a protection to the student
teacher, the sponsor teacher, and the college.l

Another responsibility that should be assumed bynéhé
college supervisor involves the final evaluation of the stu-
dent teacher. Responsibility for the evaluation of student

teachers is clearly indicated by Curtis and Andrews:

lMcGill (ed.), op. cit., p. 9.
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The final evaluation of the student and .the re-

ports which must go to the proper college offices

are a responsibility of the supervisor. The teacher

is . usually asked to cooperate in.making the evalua-

tions or requested to supply information and personal

judgments which can be used by the supervisor.l

The administration of the cooperéting schéol must be

considered a facter in the organization and administration
of the student teaching program. Since the administrator
of the public school is responsible to the people of the
community for the proper.perfofmance of all phases of the
school's operation, it shéuld be his responsibility to decide
whether the school can accept any responsibility in a student
teaching program. Once the decision is made to participate
in a student teachingvprogram, the school administrator, in
cooperation with the director of student teaching, should be
responsible for the selection of quélified professional
ﬁeadhers with due regard to the benefits to be derived by
the pﬁpils, the teacher, and thé student teacher. The school
administrator should encourage total school participation in
the student teaching effort in order that each student
teacher may have as greét a variety of experiences as

possible.‘2

lDwig‘ht K. Curtis and Lecnard O. Andrews, Guiding

Your Student Teacher (New York: Prentice-Hall, Inc., 1954),

p. 21.

2Donald J. D. Mulkerne, "The Nature of Experiences
and Practices in the Organization and Administration of Busi-
ness education Student Teaching Programs" (Unpublished Ed. D.
dissertation, New York University, 1950), p. 158.
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The cooperating teacher has a vital role to perform
in the student teaching program. His first responsibility
is to make certain that each pupil in his class is provided
the maximum opportunity for educational growth. His next
responsibility is to work and plan with the student teacher
the experiences necessary to afford him with opportunities
for improving his professional status. The cooperating
teacher should encouraoe the student teacher to observe, in
addition to the classes to which he is assigned, planned ac-
-tivities in as many other classes as is possible. Before
the student teacher is afforded the opportunity to teach in
the classes to which he is assigned, the cooperating teacher
has the responsibility of ensuring that the student teacher
has planned appropriate teaching—learning activities. The
cooperating teacher should arrange a schedule whereby the
student teacher may observe and participate in all of the
functions of the school that may contribute to his profes-
.sional underetanding and growth. The cooperating teacher
nust also fulfill a role in guiding, conferring with, and
evaluating the student teacher. |

The'responsibilities and activities of each student
teacher are numerous and lmportant They involve prepara-
tion, performance, and evaluatlon. The preparation involves
-not only all learning activitles encountered before the stu-

dent teaching assignment, but also to a marked degree orienta-

tion in the actual aSSLgnment. The orientation phase of
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preparation should be designed to enable the student teacher
to understaﬁd and accept his role as a "teacher" and the
policieé and procedures he must follow in student teaching.
It is at this point that the student teacher must come to
understand that all activities in observation, partiéipation,’
and actual classroom teaching will‘be plénned with the co-

operating teacher. The student teacher should be responsible

for initial lesson planning and the development of the instruc-

tional materials and techniques which he will utilize with his
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pupils. A continuous responsibility of each student teacher
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is evaluation. Evaluation of himself, his work, and his

students should be followed by planned constructive action.
The responsibilities of the student teacher obviously encom-

pass more than classroom teaching. He should plan not only
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with his cooperating teacher but with other school personnel
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SO that he may observe and participate in as many planned

school functions as possible.

This discussion of responsibilities is based upon the
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assumption that student teachers emnter student teaching situ-

ations with the intent of enriching their professional back-

-

grounds. Each activity in which they'engage and each respon-

[

sibility that they accept should add tc their professional

growth.
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- The performance of the duties and the acceptance of
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responsibilities by the personnel involved at the different

levels in the student teaching program can be successful only
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to the degree that communication is functional. Each person
needs to understand the work expected of him and its contri-
bution to the total educational experience. It is, therefore,
necessary for each person to communicate in a professional
manner with all of the school personnel with whom he makes
contact. This point of view is emphasized in the following
statement:

"Administration of the college program should provide
effective channels of communications between college
teachers1 laboratorv teachers, and the prospective
teacher.

The information presented in the foregoing paragraphs
peftains to the basic policies and procedures involved in a
program of student teaching and the maﬁner in which authority
should be designed and delegated. An attempt has been made
to indicate clearly the essential elements contained in the

statements of Principles III and IV as they apply to the

administration of a program of student teaching.

Selection of Student Teaching Stations
The term “eelection"'as used here is aéprdpriate in
terms of educatiqnal‘theory, but as applied in the practical
circumstances involved in most student teaching situations,

it is perhaps a misnomer. Most colleges and universities

1- )
Amerlcan ASSOCLatAuu GL/Colleges for Teacher Educa-
tion, Evaluatlve Criteria for Professional Laboratory Experi-

ences, A Duplicated Report (Oneonta, New York: American Asso-
'ciation of Colleges for Teacher Education, 1949), p. 23.
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specializing in teacher preparation,usually, as a practical
matter, utilize various public schools as student teaching
stations with little or no attempt being made at true
selection. Student teaching stations that are immediately
available often must be used even though they do not measure
upjto standards to which the individuals responsible for stu-
dent teaching programs would like to adhere. There is much
evidence to substantiate the belief that even in on-campus
laboratory schools teaching stations are often utilized that
do not fﬁlfill all desirable criteria for effective student
teaching.

Even though conditions prevail which cause selection
of student teaching stations to be difficult and on occasions
substandard, there is value in consideration of the theoret-
ical approach to selection. In most educational activities,
current practice lags considerably behind sound theory, but
it is only through the development of desirable educational

theory that practices can ever be 1mproved. Thus in this

. section, principles are presehted~and discussed that repre-

sent an educationally sound approach to the solutions of the

problems involved in the selection of student teaching sta-

‘tions. Also reference is made to the most adequate applica-

tion from the viewpoint of practicality.

PRINCIPILE V: ‘Student teaching stations snould be estab-
- lished in circumstances involving appro-
‘priate school and community characteristics,
sound educational leadership, and superior
instruction.
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Much has been written in support of this principle
for the selection and development of student teaching sta-
tions. It would be difficult to over—emphasize‘the impor-
tance of the principle since good student teaching can occur
only when adequate facilities exist, educational léadership
prevails, and superior teaching can be imitated. The problem
in applying this principle has become increasingly complex
as the use of numerous and varied off-campus facilities has
of necessity been extended. Control of the circumstances
surrounding student teaching was in the past much more effec-
tive when only on-campus schools were involved. Preparation
of large numbers of teachers in recent years has resulted in
almost exclusive use of off-campus public schools as student
teaching stations. On-campus iaboratory schools tend now to
be utilized primarily as observation stations and centers for
experimentation and research. This shift in procedure and
emphasis is undoubtedly appropriate in terms of total needs
and educational reqﬁirements in teacher education.l ‘

A school should be selected as’é laboratory in which
student teachers may experience induction into the role of a
teacher only after the personnel at fhe teacher-education
institution ﬁave-obtained satisfactory answers to a pre-
determined set of evaluative criteria. The philosophy of

education that prevails in the school should be consistent

lFlowers et al, op. cit., pp. 134-151l.
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with the beliefs ofithose persons involved in the education
of prospective teachers at the teacher education institution.
The personnel in the school under consideration as a student
teaching station should be willing to accept the numerous
professional responsibilities associated with the providing
of facilities for student teaching. The schcél also should
have adeqﬁate facilifies with which to provide experiences
that will result in optimum growth of the students assigned
to student teaching. Muikerne in his recommendations for
changes in the student teaching programs that were surveyed
in his research study states this viewpoint as follows:

ﬁon-college cdntrolléd'laboratory schools should

be carefully ‘selected. More attention should be given
to the educational philosophy of the school.l

Each school and the community in which it is located
possess characteristics which affect their desirability in
terms of student teaching. These characteriétics of the
school and community must be considered before a decision is
made to use the school as a student-teaching station. 1In
this regard, consideration must be given to the adequacy .of
facilities for providing experiences which make it possible
for appropriate goals to be achieved in- the education of ﬁhe
children and youth of the communify as well as the goals to
be achieved in the student teaching program. It is géherally
assumed that circumstances in which student teaching-is

offered should be typical of the schools in the area

1Mulkerne, op. cit., p. 151.
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surrounding the teacher education institution; the same
schools in which most of the beginning teachers will obtain
jobs after:graduation. It is relevant at this point to indi-
cate that no school or community can make available all of
the situations needed to enable all prospective teachers to
learn through firét—hand experiences the knowledges required
of a teacher. They can, homever, offer sufficient variety
in'situétions to make it possible for prospective teachers
to practice and learn the approaches and activities essential
to emplcyment in initial full-time positions in the profession.
Thereforé, it is imperative that desirable basic characteris-
tics be in evidence. These charactéristics are too numerous
for all of them to bezdiécussed, but a few are explained here
to indicate to the reader the viewpoint involved.

The ideal student-body will consist of a heterogene-
ous group that is a composite of a variety oflabiiities and

socio-economic backgrounds. This is the type of student-

"body that will confront most teachers as they enter begin-

ning teaching poéitions. - It is important that the student
teachers be permiﬁtea‘to learn the processes in directing
téaching—learning activities and gain understanding of pupil
behavior typical of that which they will encounter as full-
time teacheré. Personnel in the student teaching station
should  accept the challenge not only for directing all
school activities for the maximum possible growth of each

pupll but also accept respon81b111t1es connected with
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providing practical experiences for prospective teachers.
It is important that the dual role be stressed so that the
proper emphasis will be placed on each of the phases. The
eommunity should eohsist of a relatively stable population
with variations in social and economic backgrounds. The
citizens of the community should evidence interest in a
dynamic school program by taking positive and constructive
action for continuous improvement in the offerings and oper-
ation of the school. Another aspect of significance em-
bodies a desire on the part of the community to actively par-
ticipate in the preparation of prospective teachers through
a student teaching program.

Additional elements involved in the selection of stu-
dent teaching stations include size of the school and commun-
ity; the type of community, rural or urban; and financial
support of the schoo;. The importance of these characteris-
tics is readily discernible as one realizes.that they are
major factors in determining the curriculum of the sehool.
”he‘curriculum’miil in a large measure control the variecty
of activitles and experiences available to student teachers.
Even though the ideal of permltting student teachers.to ob-
serve and participate in a "typical" school cannot be at-~
tained it is vital that every attempt be made to assure
that as many deSLrable elements as possible will be present.
This viewpoint has been emphasized as follows:

_To employ to advantage all of the opportunities
of the typical laboratory school would mean using
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that facility not alone to provide experiences in
classroom situations, but also to provide many con-
tacts with administrative procedures, with guidance
activities, with research and experimentation, with
curriculum development, with extra-curricular activi-
ties, with audio-visual programs, with school-
community relationships, and.a host of other activi- 1
ties which every good laboratory school should offer.

The second major element in Prihciple V concerns edu-
cational leadership. Sound educational leadership in a school
. system should function to facilitate and enhance appropriate
educational goals. Po fulfill this function administrators
and supervisors, in'cooperation with the instructional staff,
must make certain that proper educational goals are accomp-
lished. Teamwork must be in evidence as the curriculum is
continuously improved, instruction is upgraded, standards
are extended, physical plant is maintained and improved, fi-
nances are used to best educational advantage, and good pub-
lic relations are emphasized. - In a dynamic school, teachers
and administrators will utilize an experimental approach and
engage in self-evaluation in the fegular performance of their
duties. Experiments and self-evaluation are followed by pos-
itive action based upon the new knowledges learned. Strate-
meyer indicates a characteristic of the performance of the
professional teacher as follows:

~ _The teaéhér also engages in research and experi-
mentation as he makes- the needed continuous and sys-
tematic evaluation of ‘his work. He needs qualitative

evidence of the progress of his students and of the |,
results of new and different ways of working with them.

;Flowers et al, opl cit., pp. 33-34.

2cottrell (ed.), -op. cit., p. 275.
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Educational leadership means much more than just
making facilities available that enable pupils to learn.
The atmosphere that engulfs the total school operation must
be professional. It is comparativély easy for educational
leaders to make decisions regarding school.activities and
ﬁo decide upon ways to have them perfbrmed. It is, however,
a much more difficult task to make it possible for all
school personnel to understand the importance of expediting
all activities with a constructive and positive attitude
involving true enthusiasm for professional growth. It is
encouraging and stimulating for the neophyte in the profes-
sion to observe and participate in school activities that are
performed in a professional atmosphere. Sound educational

leadership in the laboratory situation tends to cause young

teachers to engage in educational practices in an enthusias-

tic, professional manner.

_ Perhaps the most significant element in selecting a
studegé téaching statién is that of obtaining superior coop-
erating teachers. This is true because the student teacheré
must imitate ih their first attempts at teaching. Following
observation of .actual teaéhing by the cooperating teacher,~
the student teacher will generally try to conduct the class
in a simiiar manner. Not all public school teachers, even
though they are rated as "superior," can adequétely perform
the duties of a cooperating teacher. Some teachers db not

want to share the instructional activities of their classes.
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They find it difficult to delegate responsibility to student
teachers and they tend to be critical of slight deviations
from what they consider to be good instructional techniques.
‘For these and other reasons, it is obvious, then, that not
all teachers in any cooperating school will have student
teachers assigned to them——nér will they want them. This
makés it essential that cooperating teachers be selected just
as is the cooperating school itself selected.

As a superior teacher, the individual who dirccts the
actions of a student teacher must have a thorough grasp of
the subject matter involved and aﬁ abundance of appropriate
instructional techniques; In addition, he must like to teach
and understand how to impart a similar liking to the student
teacher with whom he works. He should always be able to
maintain a confident manner in the classroom and be perfectly
at ease with other persons observing and evaluating his
teaching. He should beAthe tybe of person who wélcomes the
idea of working with student teachers because he firmly
believes that the process will enable him to continue learn-
ing and gain increased stature as a teacher.

Stratemeyer and Lindsey use the following list of
criteria to indicate further the qualities of a cooperating

teacher:

1. Has a positive professional attitude and a
real liking and respect for teaching.

2. Is a responsible and willing participant in
the affairs of the school.

3. Is basically a learner, striving always to
improve his ability to carry out his tasks.
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4. Perceives the opportunity to work with future
teachers as a professional responsibility, one which
he is glad to have a chance to assume.

5. 1Is attractive because of his scope of inter-
ests, the wholesome way in which he meets his problems,
his participation in community activities--his zest
for living and working.

6. Is able to deal with basic principles of
learning and teaching and to verbalize these in work-
ing with a novice. )

7. Can work effectively with another adult in
the classroom; is able to share rewards and joys as
well as problems with anotherlperson; is able to
teach through another person.

Mulkerne related the same viewpoint in the following

statement:

Laboratory teachers should be carefully selected
to insure that they understand fully their role in
the induction of student teachers. Specific criteria
should be set up and used to determine which teachers
are qualified to be laboratory teachers. Such cri-
teria should include professional preparation, recom-
mendations, years of successful high school teaching,
experience, ability to induct student teachers into
the teaching profession, and desirable personal qual-
ities.

The material presented here in explanation and sub-

stantiation of Principle V is designed to emphasize the com-

-monly recognized need to carefully select student teaching

stations. The frequently-practiced procedure of merely using
schools in close proximity to a teacher education institution
without selective evaluation of the adequacy of the facili-

ties provided cannot be condoned. It appears evident that

1Florence B. -Stratemeyer and Margaret Lindsey, Work-
ing with Student Teachers (New York City: Bureau of Publi-

cations, Teachers College, Columbia University, 1958), p. 91.

2Mulkerne, op. cit., p. 158.
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student teaching stations should be established in circum-
stances involving appropriate school and community character-
istics, scund educational leadership, and superior instruc-
tion.

When student teaching stations have been selected in
terms of the essential elements presented in the foregoing
material, there still remains the problem of further selec-
tion to ensure that students will be assigned to circum-
stances that will include appropriate instructional opportun-
ities, as well as opportunities for exp}a-class and profes-
sional activities. This phase of the sélection process is

presented in Principle VI which follows.

PRINCIPLE VI: Student teachers should be assigned to teach-
ing stations in which they will be provided
with adequate opportunities to gain experi-
ence in classroom teaching, directing of
extra-class activities, engaging in profes-
sional activities, and other activities in
human relations.

Upon being admitted to the student teaching phase of
teacher preparation, a student should be assigned to the par-
ticular teaching station where he can experience maximum pro-
fessional growth. It must ke emphasized that at all times
the growth and development of the pupils with whom the stu-
dent teacher has contact is of paramount importance. It is
essential that both the student teacher and his pupils bene-
fit from the student teaching assignment. Each teaching sta-

tion assignment should be arrived at cooperatively. Included
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in the assignment process should be concern for the desires
and abilities of the student teacher, the knowledge and
understandings of the supervisor of student teaching in the
particular field, the conclusions reached by the director
of student teaching, and the expectations of the personnel
in the cooperating school.

The first element in Principle VI involves oppor-
tunities for student teachers to gain experience in planning
and directing the learning activities of pupils. The kinds
of classroom teaching activities assigned to the student
teacher‘should be determined by personal and professional
growth needs as they were assessed before he was admitted to
student teaching. Responsible persons in the teacher educa-
tion institution involved must cooperate fully with the per-
sonnel of the cooperating school to ensure that the student
will work with a cooperating teacher who is willing to accept
him as he is and encourage and aid him in his development as
a student teacher. Stratemeyer and Lindsey emphasize this
viewfoing’ésffollows: '

////)The care with which the college reflects upon
the needs and abilities of the student can only be
brought to fruition as they are matched with oppor-
tunities fqr experience and t@e quglitX of guidance

,» available in the laboratory situation.

Many students will be willing to and fully capable

of doing an extensive amount of teaching as student teachers.

1Stratemeyer and Lindsey, op. cit., p. 122.
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It is important that such students be afforded the opportu-
nity to do a lot of teaching and thus progress rapidly, and
as much as possible professionally. Other students may have
to be resﬁricted in their classroom teaching opportunities
to ensure that they will teach quite adequately those lessons
and units of instruction for which they do have full respon-
sibility. It is generally recognized that only one student
teacher should be assigned to any one class at a particular
time. If more than one student teacher is involved with a
class, the situation cannot be classified as normal, nor is
it advantageous to the pupils and the student teachers
involved.

The types and number of opportunities for classroom
teaching will obviously vary from student teacher to student
teacher, but there should be a minimum amount of experience
required. This experience should enable the student to gain
confidence in his ability to perform satisfactorily and to
accept full-time employment as a teacher. It is equally as
important that if the student does not satisfy the minimum
requirements of the student teaching program or his level of
performance is detrimental to the growth of pupils, respon-
sible persons exercise their authority and remove that stu-
dent from the assigned student teaching station. The class-
room activities in which the student teacher siould demonstrate
competency are those commonly performed by a beginning teacher.
The breédthaof the total student teaching assignment is indi-

cated in the statement of one authority as follows:
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If the student is to build an action-picture

of the role of the teacher in public education, there

must be opportunity to share in the major activities

of the teacher both in and out of the classroom.

This includes seeing the work of the individual

teachei in relation to the work of the school as a

whole.
Included in the classroom-teaching phase of the total student
teaching eaperience should be such activities as: planning
cf learning activities, selecting of instructional materials,
directing of the learning activities, evaluation of the pro-
gress of the class, and evaluation of self-progress in
attaining stature as a teacher.

It is obvious that students will make varying degrees
of progress in their student teaching programs just as they
do in other phases of their total preparation for teaching.
Therefore, since all students will spend approximately the

same amount of time in student teaching assignments, there

will be a wide range in the teaching competencies attained.

"It is also true that differences will result because of the

time of year in which student teachers do their work. Cer-
tainly, not all student teachers can have assignments in
which they participate in getting classes started and also
participate in the final activities. of the school year. How-
ever, if it is feasible, the student should be assigned to a
student teaching station from the first day of a semester to

the last day of that semester so that he can experience as

lFlowers et al, op. cit., p. 184.
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much of the educational process as possible. The amount and
time-schedule factors in student teaching are significant in
determining whether the prospective teacher attains competency
at the level required of an adequate beginning teacher.
Authenticating this point of view, the following statement
indicates how the student teaching assignment should be
designed:
« « « (1) to help the student see the major

aspects of the teacher's work as a whole and to

feel the interrelationships when he is the active

agent in the; process, and (2) to enable him to stay

~with activities 1onglenough to study resulting
change and progress.

As previouély indicated, the student teaching program
should afford students opportunities for experiences far
beyond those of classroom teaching. This is true because
actual classroom instruction, of primary importance to be
sure, does not encompass the full responsibility of a teacher.
Today, all schools have large numbers of extra-class activi-
ties, planned or unplanned, whereby pupils are enabled to
extend their development of personal traits, knowledges, and
skills. Most of these activities are, of necessity, spon-
sored or directed by teachers. It is important, then, that
student teachers be encouraged and enabled to observe and
participate in as many of the extra-class activities as can
be classified as constructive from an educational viewpoint.

Limited time schedules for student teaching assignments are,

l1pid., p. 18s.
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of course, the greatest deterents to participation. However,
block or full-time student teaching assignments do facilitate
adequate participation in extra-class activities in the
schools. Examples of some of the most desirable extra-class
activities in which student teachers may participate are:
student government activities, playground activities, student
committee work, sports programs, clubs, and subject-matter
contests.

Principle VI, as stated at the beginning of this sec-
tion, indicates that in student teaching assignments students
should be provided with adequate opportunities to engage in
professional activities apart from classroom teaching and
extra-class activities. It is paramount, of course, that the
‘student teacher first accept his role as a classroom teacher.
This is sometimes difficult to accomplish since the student
teacher is inclined to think of himself first as a student.
It-is only as the student teacher engages in classroom teach-
ing and the directing of certain extra-class activities that
‘he can begin to envisage his total role as a professional
person. It is only then that he begins to identify himself
with the total school program and with other teachers in a
professional manner. Student teaching assignments should be
such ﬁhat as the students begin to realize their true status
they are provided opportunities to engage in professional
activities éuch'as: attendance at staff meetings, readihg

and analysis of professional literature, pafticipation in
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the work of the Parent-Teachers Association, participation
with other teachers in securing and evaluating instructional
materials, attendance at state or regional teachers' conven-
tions, and participation in community projects. The extent
to which opportunities for this kind of professionalism exist
should be carefully evaluated in the selection and develop-
ment of student teaching stations and in the making of actual
student teaching assignments to specific stations.

Another element of significance in consideration of
Principle VI is that involving human relations in general.
Here the concern is with the personal relationships of stu-
dent teachers with other ﬁeachers, with school administra-
tors, with parents, and with the public. It is a truism
that some teachers who are effective in the classroom fail
to succeed in their profession because of this human rela-
tions factor. The rating of a teacher in a particular com-
munity may be determined in a large measure by his relations
outside of the school in which he actually teaches. Thus,
the student teacher should be subjected to the full measure
of a teacher. He should perform in the classroom, in extra-
class activitiés, in professional activities, and finally in
the general human relations area. Only as he works with var-
ious teachers, becomes acquainted with administrators, and
discusses the problems of his pupils with their parents can
he come to understand the total job of a teacher.

Every schocl is dependent upon the moral, socizl,

and financial support of the people in the community it
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serves. This makes it imperative that the student teacher
be properly acclimated and come to accept fully the role of
the teacher as a member of a community. Stratemeyer and
Lindsey point up this public relations aspect of student

teaching as follows:

The teacher-to-be will increase his understanding
of his role in the community and learn how to inter-
pret community attitudes and build understanding of
the school if he car have educative contacts with the
community in which he does his student teaching.l

In summary, it seems appareht that as student teach-

ing stations are . selected and developed care should be taken
in assigning students to them so that all individuals are
provided with adequate opportunities to gain worthwhile ex-
perience in offering classroom instruction. In addition,
each student teacher should be afforded the maximum number

of opportunities to participate in appropriate kinds of
extra-class activities, in activities of a professional

nature, and finally in activities which emphasize the devel-

opment of good human relations.

Selection and Orientation of Student Teachers

A similar situation exists in the selection of student
teachers to that involved in the selection of student teaching
stations. Again, the term "selection" is undoubtedly‘a mis-
nomer. Those persons responsible for teacher education pro-
grams would like to be in positions to select the students of

the highest caliber for work in teacher education and for

lStratemeyer and Lindsey, op. cit., p. 113.



69
placement in student teaching situations. In a very practi-
cal way, they must because of expediency permit certain stu-
dents to be retained in teacher education programs who appear
to lack desirable qualities, desirable attitudes, and possess
only minimum proficiencies in academic areas.‘ For the pur-
poses of this research study, it is appropriate to present
here educationally sound principles for the selection and
orientation of student teachers. Teacher education institu-
ions should make every possible attempt to achieve the
goals indicated in the principles although, at the same time,
it is recognized that the circumstances which generally pre-
vail will prevent full compliance.
PRINCIPLE VII: Individuals should be admitted to student
- teaching only when they possess desirable

personal characteristics and have demon-

strated proficiency in academic and pro-

fessional elements commonly associated

with teaching readiness.

Through the years in teacher education; educators
have based their decisions relative to the admission of stu-
dents to student teaching primarily on the premise that stu-
dents were ready to teach when they had satisfactorily com-
pleted the major portion of the course requirements in the
teacher preparation programs they were pursuing. In most
cases, students completed blocks of work in arts and sci-
ences, in subject-matter areas of specialization, and in pro-

fessional education. There is abundant evidence that this

practice of determining teaching readiness primarily on the
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basis of courses completed has not adequately fulfilled the
function of "selection" as applied to student teaching. The
need for more adequate means of determining which students
should be admitted to student teaching has been recognized
for some time; the development of such means continues to be
slow. As early as 1948, one authority indicated signifi-
cantly what should be considered as desirable in the selec-
tion of student teachers.

. . . to set up certain standards for admission, to

request application blanks, and to expect recommenda-
tions as to the student's fitness for the experience.

1

It is generally recognized today that through the
process of recruitment, selective admission, and good teacher
preparation, the prospective teacher should be brought to
the poiht of readiness for his role in student teaching. If
student teaching is to be provided near the end of the under-
graduate study program, the selection and retention program
(active guidance) in teacher education should appropriately
guide each student to the point where he is prepared to begin
his actual teaching experiences. Ideally, the guidance pro-
gram should be functional in that it accumulates and utilizes
all informétion possible concerning the student. Data in a
cumulative folder should include information about the stu-
dent before he was admitted to the teacher education program,

his experiences while in the program, the results of all

standardized tests he has taken, a record of his course work,

lrlowers et al, op. cit., p. 154.
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a record of demonstrated competencies in subject-matter and
professional areas, information about personal characteris-
tices, and pertinent annotations by professional personnel.
The first major element involved in Principle ViI
pertains to desirable personal characteristics. As the pro-
spective teacher prepares to enter the student teaching pro-
gram he possesses personal traits that should be apparent to
the college personnel who are responsible for the guidance
of prospective teachers. Substantial individual differences
exist among prospective teachers and must be reconciled.
Also, it is oﬁvious that students will not, and should not,
have developed desirable personal characteristics to the
extent expected of experienced teachers. In student teaching,
individuals should be assisted by professional personnel to
gain understanding of their personal characteristics, abili-
ties, and interests. They should be aided in the process of
refining their characteristics and competencies as they prac-
tice for the first time the art of teaching. One authority
expresses this viewpoint as follows:
.Student teaching must be viewed as a significant

period for the student and not as an experience to

which the student brings fixed competencies of the

beginning teacher.
The socio-economic backgrounds of prospective teachers differ

markedly. Faced with conflicting viewpoints and the problem

of analyzing personal characteristics, most directors of

l1piga., p. 182.
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student teaching, and others having responsibility in the
program, tend to emphasize selective elimination rather than
selective retention. Only those prospective teachers with
the most obvious or otherwise known deficiencies are guided
into other vocations rather than being permitted to continue
in the teacher preparation program. Seldom is decisive action
taken to "stop" people although frequently informal attempts
are made to guide individuals out of the profession. The
importance of selection is indicated by Klausmeier in the

following statement:

The evidence indicates that procedures of selec-
tive recruitment and admission, based not only upon
academic performance but also upon personality factors,
will lead to more and better teachers and to fewer and
less serious emotional disturbances among those recuited
and admitted.l

The second major element in Principle VII is con-
cerned with proficiéncy in the academic and professional
phases of teacher education. It is essential that prospective
teachers enter student teaching with the broad kind of gen-
vAeral educational background that is commonly associated with
the preparation of teachers. Fundamental understandings and
proficiencies in academic areas constitute the kind of gen-
eral background involved here. Actually, such fundamental
education involves ability to communicate effectively, to

perform basic computations, to practice appropriate mental

lHerbert J.Kiausmeier (ed.), Guidance in Teacher
Education, Thirty-Sixth Yearbook (Lock Haven, Pa.: Associ-
ation for Student Teaching, 1957), p. 199. :
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and physical procedures, to understand our culture and its
heritage, and to understand relationships in sciences and
humanities. Most programs of general education as experi-
enced by prospective teachers require certain specific
courses. In addition, students through counseling are en-
couraged to elect other courses that will enable them to de-
velop further their general education.

It is pertinent to indicate that guidance personnel

associated with teacher preparation should counsel with the

prospective teachers as early in their programs as possible

so that they will come to understand how and why general in-
formation is important as the basis for specialized teacher
preparation. Prospective teachers should be caused to realize
fully that the general arts and sciences kind of knowledge is
significant as it relates to teaching proficiency in highly
specialized subject-matter areas. Through processes of

evaluation, students should be enabled to incorporate newly

~acquired knowledge as a part of their total abilities to

solve personal problems and the problems of the society in
which they live. Through the acquisition of knowledges in
general education needed.by all professional people and the
practice of applying these knowledges in solving their per-
sonal problems, they will become capable of challenéing each
pupil in their classes. Stratemeyer's viewpoint substanti-
ates this view of general edﬁcation.

To become acquainted with the liberal studies does
not, in and of itself, liberate the mind. To have
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this contact contribute to making the mind "free

from" ignorance and superstition and "free to" search

for truth, experience must relate to the student's

purpocses and actively involve him in struggling with

the ideas to be understood and acted upon.

For these and many other reasons, students seeking admis-
sion to student teaching should be expected to assess their
qualifications relating to general education. This assess-
ment should be sufficiently complete to enable students to
understand and judge their own readiness for student teaching.
In this connection, Curtis and Andrews made the following
statement about the nature of general education:

Students do not need to know all of the answers,

but they should be sufficiently familiar with dif-

ferent fields so that they can see (1) possibilities

for contribution to anything the pupils may be

studying at the moment, (2) possibilities for pursuing

any particular questions raised by a pupil, and (3)

opportunities for pupils to develop broad interests

in the world around them.

Prior to admission to student teaching, individuals
should demonstrate proficiencies in their areas of teaching
specialization. The area of specialization that a student
selects as his teaching field will depend upon his individual
interests and vocational goals. Regardless of the area, it
is vital for the student to clearly understand his vocational
purposes in relation to the area of specialization. With

this motivational factor, among others, most students work

diligently to develop depth and breadth of understanding in

loottrell (ed.), op. cit., p. 927.

2curtis and Andrews, op. cit., p. 28.
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their areas of specialization. The main purpose that they
should have in mind is to prepare themselves to help the
pupils in their classes to solve the many and diversified
problems that will confront them. In conjunction with the
purpose of preparing themselves in the subject matter, it is
important for them to develop a sensitivity to problems and
situations relative to the area of specialization as faced
by individuals and groups in classroom situations as well as
in out-of-class situations.

When the student arrives at the place in the teacher
preparation program where he expects tc enter student teach-
ing, it is essential that an evaluation bz made of his exper-
iences in the area of specialization. The work he has com-
pleted should have enabled him to develop the competencies
needed. It is important that the prospective student teacher
be capable of demonstrating»ability to perform at a high
level in situations requiring a variety of skills and under-
standings in his area of specialization. This is in addition
to a thorough knowledge of the subject matter as neéded by
the teacher when assisting pupils to solve problems. In con-
junction wiﬁh his specific knowledge of subject matter, the
prospective teacher should know the resource material for his
area, where he can find it, and how he can use it in his
teaching. He needs to know why resource material is important

as a device in teaching-learning situations. Curtis and
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Andrews state their viewpoint regarding the abilities of
students in their areas of specialization as follows:
The student with the broad major background
should be able to see and utilize the total learning
experience rather than just a part of it.l
There are a variety of common devices for determin-

ing the level of competency a prospective student teacher may
have in his teaching area. One procedure is to administer
standardized achievement tests of the subject matter and use
the scores as the basis for making decisions as to the level
of competency. Since the work in the area of specialization
should be adequate to enable the students to develop compe-
tencies needed, grades in the courses taken may be used as
the decisive factor. Another practice is to have the stu-
dents interviewed by professors in their major area. After
the interviews, the professors report the results to guidance
personnel in the teacher preparation program who use the
information in determining a prospective student teacher's
readiness to enter the student teaching program. It is not
assumed that all of the existing procedures for detérmining
the level of competencies in the subject-matter area have
been given. The most important consideration in this report
is that, as in any other educational endeavor, constant
evaluation be made of the procedures being used. This will
enable the professional personnel involved to improve their

techniques of assessing the competencies of the students as

libid., p. 29.
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they seek to enter student teaching. The importance of
knowledge and skill in the area of specialization is aptly
stated by Stratemeyer and Lindsey.

That part of the college program called spe-
cialization is of great importance to prospective
teachers. One could not possibly be adequately pre-
pared to guide learners without being well-informed
oneself, without having a knowledge background on
which to draw, and without being skilled in using
available resources and processes for acqulring
information.l

Since teaching is the directing of pupils' natural

efforts to meet and solve the problems they face, it is im-
portant that all prospective student teachers demonstrate
capabilities in professional education. Because of current
teacher shortages, there is a tendency to rationalize, as a
practical matter, and parmit students to enter student teach-
ing who have had few if any professional experiences and lack
adequate understanding of the subject matter in the profes-
sional area. Even though all professional educators do not
agree regarding the elements that need to be exhibited by
the prospective teacher, the ones explainéd in the following
paragraphs are acceptable to those professional persons
actively engaged in the preparation of prospective teachers.

The most easily discernible factor is scholastic rank

(grades) in professional subject-matter courses. The value
of satisfactory achievement in professional subject-matter

courses is easily understood when a person realizes that this

is the place in the preparation of the prospective teacher

lStratemeYer and Lindsey, op. cit., p. 27.
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where the student is enabled to understand the "how" and the
"why" of teaching.

A second factor in determining the adequacy of profes-
sional subject-matter preparation necessary for entrance into
student teaching involves professional laboratory experiencés.
It is an accepted theory that laboratory experiences should
be a planned part of each professional education course.
Professional laboratory experiences enable students to see
learning applied in actual classroom situations. The stress
in recent years has been directed toward increasing the num-
ber and the variety of laboratory experiences in professional
education courses. It is hoped that expediency will not be
the determining factor in the number of laboratory experi-
ences, but rather the needs and abilities of the students
enrolled in the courses.

Another factor to be considered in evaluating the
teaching abilities of the student prior to his entrance into
student teaching is his recorded success in previous experi-
ences with children and youth. There are obviously many
forﬁs that these experiences can take. A student may obtain
excellent and valuable experience when working with youth in

welfare departments, community recreational departments, Boy

Scouts of America, Girl Scouts of America, teenége clubs

sponsored by community agencies, summer recreational camps,
and other community activities. Planned observations and

participation in school and classroom activities that are
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correlated with professional subject-matter courses are a
very necessary part of the pre-student teaching activities.
This point of view is expressed in a report of a survey study
made by Flowers et al.
College teachers should coordinate the work of

college classes with direct experiences wherever

feasible and desirable. In short, college teachers

should take an interest in and assume some responsi-

bility for following through with their students in

the practical application of theory.l

Prior to doing student teaching, each student should

have formulated concepts regarding professional subject matter.
Students should have an understanding of human growth and de-
velopment, a functional understanding of the learning process,
and an understanding of the problems and factors affecting
teaching-learning situations. It is possible to evaluate
student's abilities in this area by such methods as observing
him as he works with his fellow students, through standard-
ized tests, and through interviews. 1In essence, the student
should be evaluated in terms of his concepts and qualifica-
tions in the area of professional subject matter before he
is given the responsibility of continued professional growth
in his student teaching experiencés. Stratemeyer conciSely
states this viewpoint in the following statement.

. . . it is proposed that experiences in professional

education be those which have meaning for students

and which help them to think vigorously about the

continuing problems which all teachers face as they

carry out their responsibilities. It is an approach

which gives promise of providing the competence needed
in translating ideas into action and in meeting new
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and differing situations, and of developing creative
teachers who are guided by principles.l

In summary the information presented here has been
designed to explain and verify that a student should be
admitted to student teaching only at that stage in his de-
veiopment when he is ready to assume his share of responsi-
bility for the continued growth of his ability to guide the
learning experiences of pupils. While it is admittedly a
difficult task to exercise true selection in the admission
of students to student teaching, every possible effort should
be made to ensure that students possess teaching readiness.
Each student should be evaluated in terms of personal char-
acteristics as well as academic and professional competence.
Those students "not prepared" to enter student teaching
should be barred from the program. In this regard, persons

responsible for selection must endeavor to think, plan, and

use gqood judgment. In this difficult situation they can be

expected to do no more.

Mere selection of student teachers does not imply
that the students involved are completely ready to enter
student teaching stations. It is obvious that they must be-
come informed relative to student teaching practices and pro-
cedures through some kind of orientation program. Orienta-
tion, then, is the phase of student teéching with which the

next principle is concerned.

loottrell (ed.), op. cit., p. 156.
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PRINCIPLE VIII: The orientation phase of student teaching
should facilitate wunderstanding of exist-
ing responsibility and authority relation-
ships and the general factors involved in
professional growth by means of "apprentice"
teaching experiences.

Student teaching will be effective for an individual
student to the extent that he understands and appreciates the
role he is to play, the human relationships involved, the
responsibilities entailed, and the factors that affect pro-
fessional growth. 1In order for the student teacher to derive
the greatest benefits possible from his experiences in the
program, he must have a clear understanding of what is
expected of him as he engages in this kind of endeavor. The
student must be made aware of the multiplicity of relation-
ships that many times are taken for granted. The persons
involved in the numerous relationéhips to which he must be
oriented include: the director c¢f student teaching, the
college supervisor in his subject-matter area, the admini-
strators in the cooperating school, the cooperating teacher
to whom the student is assigned, the éupils in the classes,
and on occasion even the parents of the pupils.

The student teacher should have become acquainted
with the director of the student teaching program through
his application for admission to student teaching and his
assignment to the student teaching station. The student
needs to understand that the director is interested not only

in the operation of the total program, but also is vitally

concerned with each student learning as much as possible
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while participating in the program. The student should real-
ize further that the director of student teaching evaluates
the program not only in terms of the effectiveness of the
experiences for the student but also in terms of the extent
of the learning achieved by his pupils.

The relationship between the student teacher and his
subject-matter area supervisor should be cordial, based upon
the student's knowledge that the supervisor's function is to
assist in all phases of professional growth. The college
supervisor should assist the student in becoming familiar
with the circumstances involved in the assignment by taking
into consideration the student's personal traits, abilities,
and interests. He should ensure that the requirements of the
program are understood by the student, that the student under-
stands school policies regarding student teachers, that the
student is made aware of the community customs, and that the
student is motivated to improve as his assignment progresses.
In this connection the student should be made fully aware of
the time and study requirements involved in the college credit
he will receive for satisfactorily completing student teach-
ing. Only to the extent that the student accepts the college
supervisor as his professional guide will the student fully
attain the goals of student teaching.

Each student needs to be cognizant of his relation-
ships with the people of the community in which he does stu-
dent teaching. He must comprehend the customs, educational

needs, and the varied interests of the community. He must
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realize that the people in the community are interested in
their children accomplishing as much as possible in school.
If the people of the community are to accept the student as
a teacher, the student must conduct himself in a professional
manner in speech, dress, and actions. Grim and Michaelis
expressed this viewpoint aptly in a textbook for student
teachers;

Compétent teachers give serious attention to pro-

fessional relationships by adhering to ethical prin-
ciples and by participating in professional enterprises.

1
The student should be introduced to administrative
personnel as quickly as possible upon arrival at the cooperat-
ing school. He will need to be informed of the administrative
policies of the school. ﬁe also will need to comprehend  that
the administrators have accepted him as a professional person.
The administrator will view the student as a teacher with
only limited teaching experience but definitely not as a mere
student. The administrator will expect the student teacher
to abide by the rules and regulations of the school with the
same respect and diligence as any other teacher in the
school.
Having acquired an understanding of the college
pérsonnel involved, the people of the community, and the
administration personnel of the school, the student should

be introduced to the cooperating teacher. It is with and

lpaul R. Grim and John U. Michaelis, The Student
Teacher in the Secondary School (New York: Prentice-Hall,
Inc., 1955), p. 11. '
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through the assistance of the cooperating teacher that the
student will be actively oriented into the role of the teacher.
The cooperating teacher is the one person who knows the abili-
ties and interests of his pupils and the specific teaching-
learning activities necessary for them. The cooperating
teacher must have sufficient information about the student
teacher to effectively determine his needs in the student
teaching work. It is imperative that the student teacher
and cooperating teacher have compatible personalities and
respect for each other. The student should realize that the
cocperating teacher is legally and morally responsible for
the educational progress of the pupils. He must respect the
cooperating teacher's evaluation of the pupils and the selec-
tion of learning activities. The student will be more ap-
preciative of the cooperating teacher if he realizes that it
is the.cooperating teacher who makes it possible for him to
exhibit his enthusiasm and ability in his first teaching
capacity. In evaluating the classroom cooperating teacher
Curtis and Andrews offer this professional challenge:
Your attitudes toward the student, your interest

in him, your ability to guide growth effectively, and

your 2bility to establish quickly wholesome inter-

personal relations determine whether or not you. can

create a climate conducive to optimum growth.

The student must get to know the pupils in the

classes he is assigned to teach. He needs to learn about

the abilities and interests of each one of his pupils. This

_ICurtis and Andrews, op. cit., p. 7.

et
o
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entails an ability to develop a sound working relationship
with the pupils in the class through uanderstanding of indi-
vidual needs and motivations. The student should learn to
accept the pupils as learners and to be alert to the types
of léarning activities to which they best respond. It will
be necessary to learn all of the class routines essential
for keeping the class moving in an appropriate manner. The
student should be cognizant of the basic purpose of his
teaching--educational growth of pupils. In summing up
evaluation of the student-pupil relationship Curtis and
Andrews expressed this point of view:

Competence of the teacher as well as of the stu-

dent must be measured finally in terms of the pupils'
growt'h.l

Thus far, the discussion in this section has pertained
to the aspects of the student teaching program about which
the student teacher should be oriented as he enters into his
assignment of a teaching station. It is recognized that the
methods of orientation are many and varied. Also, there.
has not been sufficient standardization of the most common
and most desirable techniques of orientin§ student teachers
for published statemehts to be widely circulated. In many
teacher education institutions, much of the orientation is
accomplished throuéh direct contacts between the student
teacher and the college‘supervisor, the student teacher and

the director of student teaching, the student teacher and the

lrbid., p. 19.
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administrators of the cocperating schools, and the student
teacher and the cooperating teacher. In numerous instances,
teacher education institutions provide programs of orienta-
tion wherein, through group sessions, many of the basic ele-
ments are explained to student teachers. This activity is
usually conducted on the campﬁs prior to the students' making
contact with the schools in which they will do student teach-
ing. In some institutions much of the orientation informa-
tion is given to the student teachers in duplicated form.
This material is studied by étudents prior to arriving at
their student teaching stations, as well as during the stu-
dent teaching period, when situations arise that necessitate
re-study of the relatibnships and responsibilities.

Although most phases of orientation are not standard-
ized and are not described adequately in the literature, it
is evident that teacher education institutions must accept
responsibility for enabling each student teacher to under-
stand thg‘many relationships and responsibilities that exist
in student teaching. Fulfillment of this function should be
accomplished by the best possible means and techniques

applicable in each teacher education situation.

a;fContent of Student Teaching

Student teaching zctivity, as currently conceived,
should include classroom teaching by the student teacher
under the direct supervision of a cooperating teacher. 1In

addition, it should include circumstances in which the
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student teacher gains acquaintanceship with and competence

in the sponsorship or directing of extra-class activities of

pupils. Further, in the opinions of authorities in this
field, student teachers should participate in various other
rhases of the total operation of a school system. They
should engage in the professional activities of teachers and
should encounter typical situations involving public rela-
tions. The three specific principles presented in this
section are designed to point up in an educationally sound
manner the various elements essential to the content of an
adequate program of student teaching experience.

PRINCIPLE IX: The content of student teaching should be
such that student teachers are required to
formulate specific lesson plans, select or
prepare teaching materials, and utilize
teaching aids, as they direct and evaluate
the learning activities of pupils.

Planning is essential for effective and efficient
teaching. Since planning is so significant, student teachers
must learn how to plan effectively. Ability to plan is some-
what an art and must be learned and practiced before it
becomes effective. Student teachers must become thoroughly
acquainted with various-types of lesson plans and the plans
they develop and use must relate appropriately torﬁhe needs,
interests, and capabilities of their pupils. TThey should be
prepared under the direction of the cooperating teacher and

fulfill requirements he establishes for them. The major

purpose in helping the student teacher to learn to plan
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effectively is to ensure that he will organize a quantity of
proper instructional activities. The student teacher must
learn how <o plan instruction to meet the needs of each pupil.
Grim and Michaelis express this view in stating directly to
student teachers: "Your concern in all planning is for the
growth of each individual."l

Teaching plans preparéd by the student teacher will

not and should not be identical to those which the cooperat-
ing teacher uses. Through his years of experience, the coop-
erating teacher will have accumulated sufficient teaching
ability to enable him to make automatic responses to many
routine aspects of classroom instruction. The experienced
teacher knows how to direct activities with a minimum amount
of written reminders and guides. The student teacher, on the
other hand, does not have this knowledge and it is necessaryA
for him to plan and to write out in detail all of the ele-
ments he expects to cover. Schorling and Batchelder stress
the importance of planning in their statement:

If experienced teachers find ‘it necessary to plan
their work, it obviously is even more important that
student teachers spend considerable time in this
activity.?2

The student teacher should carefully prepare and

follow detailed lesson plans until both he and the

lGrim and Michaelis, op. cit., p. 72.

2Raleigh Schorling and Howard T. Batchelder, Student
Teaching in Secondary Schools (New York: McGraw-Hill Book
Company, Inc., 1956), p. 128.




89
cooperating teacher feel confident that he can properly
direct learning activities with a lesser degree of detail in
his lesson plans. It is important that the student teacher
always keep in mind the intellectual growth of the pupils in
his class. He must not impair the efficiency and effective-
ness of classroom operations just because he desires to con-
serve time in his planning. It is also important for him to
remember that even though material is written in the lesson
plan, it does not mean that variations cannot be made as
needs arise in the class. Wiggins expressed this viewpoint
in the following manner:

One of the best ways to improve teaching methods

is to construct lesson plans and attempt to teach from
them, carefully staying with or departing from these
plans as indicated by good on-the-spot judgment.

Plans prepared by the student teacher should be of
two major types; long-range and day-by-day. Long-range
planning involves the procedure whereby material to be
learned during a year or semester is divided into component
parts called "instructional units." Instructional units must
of necessity be correlated so that the subject matter pos-
sesses continuity and so that pupils will gain experiences
in each new unit on the basis of knowledge acquired in pre-

vious units. In order that the results of the teaching for

the year be successful, each and every unit to be covered

1Sam.I:?. Wiggins, The Student Teacher in Action
(Boston: Allyn and Bacon, Inc., 1957), p. 104.
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must be planned in an efficient manner. The format may vary,
but unit lesson plans should contain certain essential ele-
ments. The first element in a unit plan is its designation.
Included in the designation should be such information as
the name of the -subject, the title of the unit, how much time
wiil be allocated to the unit, and the grade level. The
objectives of the unit should constitute the second element
in the unit plan. The objectives should be as few in number
as feasible, but comprehensive enough in scope so that the
"why" for the presentation of the unit is clear and distinct.
The objectives assist the student teacher in his constant
evaluation of each unit and in its presentation. The third
element involves an outline of the topics to be studied in
the unit and the activities necessary to introduce, develop,
and summarize the subject matter in the most effective ﬁan—
ner. Also included in the third element is a list of the
teaching materials that are to be used in presenting the
subject matter. The fourth element to be considered in-
volves evaluation of the effectiveness of the instruction
offered under the plan. The selected references needed for
effective presentation of the material to be covered in the
unit constitute the fif.th. element. The various elements
may be subdivided at the discretion of the planner, but
they establish the basis for all teaching units. Strate-
meyer and Lindsey recommend that the content of a unit plan

should be determined by the basic elements of good teaching.
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The plan needs to include suggestions relating
to the things every good teacher thinks about as he
plans for and guides a teaching-learning experience:
the needs, interests, and abilities of the pupils,
the goals to be achieved, the kinds of activities
on the part of the teacher and learners which will
contribute to these goals, and materials needed in
carrying out these activities.l
In planning the units that he is to teach, the stu-
dent teacher should keep in mind the desires of the coopera-
ting teacher. Each unit of instruction should be constructed
by the student teacher well in advance of the time it is to
be taught so that the cooperating teacher can evaluate it
in accordance with the needs, interests, and abilities of
the pupils. Time should be made available in which the
student teacher and the cooperating teacher can discuss the
different aspects of the unit and the projected presentations.
Changes suggested by the cooperating teacher should be made
by the student teacher, since it is the cooperating teacher
who is actually responsible for the educational growth of the
pupils in the class. Alcorn, Houseman, and Schunert point
this idea up for student teachers as follows:
Despite your opinions or those of your college
supervisor, you will need to adapt your planning to
the expectations of your supervising teacher.2
Day-by-day planning is essential if the success of

the unit plan is to be assured. There are many reminders,

activities, resources, assignments, and evaluations that must

lStratemeyer and Lindsey, op. cit., pp. 205-6.
2Alcorn, Houseman, and Schunert, op. cit., p. 51.
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be included in the plans for each day. The student teacher
must project his knowledge of what the class is doing. He
should expect to submit his daily lesson plans to the co-
operating teacher at least one week in advance of the instruc-
tional activity. This is necessary if the cooperating teacher
is to be properly informed concerning proposed learning ex-
periences for the class. It is assumed by competent coopera-
ting teachers that a student teacher will evaluate and modify,
if necessary, each day's lesson plan before he teaches the
class. The daily plan, like the unit plan, is a tentative
guide--not an absolute thing that must be followed without
variation. Alcorn, Houseman, and Schunert offer this advice
relative to pre-planning on the part of student teachers:
Prepare your tentative plans carefﬁlly and well
in advance of the time for_their use, leaving spaces
for changes and additions.?
The daily lesson plan should include a number of specific
procedures, illustrations, and other activities in suf-
ficient detail for the student teacher to direct the class
activities with minimum loss of time and effort by the learn-
ers.
In addition to preparing daily lesson plans as
related segments of the unit plan, the student teacher must
think in terms of how these lessons will be taught, what kinds

of teaching materials will be necessary for the most effective

l1pida., p. 63.
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teaching-learning situations, and under what conditions the
lessons will be presented. Student teaching offers opportun-
ity and encouragement for a college student to make use of
his knowledge and understanding of the most effective and up-
to-date instructional materialis and aids. PFrom the time that
he initially assumes responsibility for directing the learn-
ing of the class, he should strive to familiarize himself
with the opportunities for using all teaching materials and
aids available to supplement, not supplant, the other activ-
ities planned in each lesson, to clarify the prin«ipal ideas
of the lesson, to add vigor to the teaching—lgarning situa-
tions, and to make learning more purposeful for the pupils.

It is of utmost importance to the student teacher to
keep constantly in mind the maturity level and capabilities
of his pupils as he endeavors to select and to use teaching
materials and aids. The student teacher should not plan a
demonstration, for example, that may not be challenging and
stimulating to the class; either because it is too simple or
too complex. The cooperating teacher can give wise counsel
in the choice of méterials and aids, and should be consulted
by the student teacher prior to commifment and use of mate-
rials. Together, the student teacher and the cooperating
teacher can create meaningful classroom situations iﬁ which
pupils can do their best work. The directed activities must
constitute a large variety of different undertakings in order

to provide for individual differences among pupils. Adams
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and Dickey suggest with regard to use of instructional mate-
rials:

Student teachers should always be alert to new
possibilities in the development and use of instruc-
tional materials. Through the wise use of these aids,
the teacher will gain security, and the pupils will
have greater and richer opportunities for learning.l~

Careful choosing of instructional materials will assist
pupils in developing concepts from information presented.

It will aid pupils in understanding that learning is really
préblem solVing--searching for, finding, and understanding

of facts and concepts.

Some types of instructional materials are visual;
some are auditory; some are a combination of both visual and
auditory. Because there are so many different kinds of mate-
rials available for the student teacher to use in the class-
room, he must evidence wisdom in the selection of both the
materials and the equipment that he plans to use. The stu-
dent teacher should never choose audio-visual materials, such
as a film-strip, as a means of shirking instructional respon-
sibility or to compensate for inadequate preparation. How-
ever, such materials may fit appropriately into the basic
plan of instruction. Adams and Dickey emphasize this point
of view:

The concept .that a sound educational program
should be concerned with the problems, needs, and

1Harold P. Adams and Frank G. Dickey, Basic Princi-
ples of Student Teaching (New York: American Book Company,
1956), p. 192.
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interests of those for whom the program is conducted

is directly related to the problem of selecting and

utilizing materials of instruction in the most effec-

tive way possible.l

It is advantageous to pupils for instructional sub-
ject-matter to be related directly to everyday experiences.
A local community usually offers many excellent opportunities
for enabling pupils to understand and appreciate fully the
purpose and value of the subject-matter covered. A field
trip to a relevant natural environment is an effective means
of permitting pupils to observe the citizens of the community
using information and concepts that have been learned in
classrooms. The student teacher should understand that
learning through real everyday experience is more meaningful
and lasting than learning through vicarious experience. It
may. be helpful for the student teacher to use the cooperating
teacher's file of available community resources. In addition
to school libraries, the public library, in most communities,
will lend teaching materials without charge. Thus, a student
teacher should have little difficulty in obtaining proper
instructional materials.
It is essential in most teaching stations for the

cooperating teacher to construct or otherwise prepare cer-
tain teaching aids. It is necessary for him to make much use

of the chalkboards and bulletin boards that are available.

It is obvious, then, that the student teacher also should

l1pid., p. 178.
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make extensive use of these valuable aids. Not only does
the student teacher have responsibility for learning how to
obtain available materials, but also he should know the most
effective ways of using them.

To evaluate the degree of success in the utilization
of a particular teaching aid, it is necessary to have a fol-
low-up period in which effectiveness of student learning may
be determined. This follow-up may be in the form of a dis-
cussion, oral reports, written reports, a test, or other
activities considered advisable by the student teacher and
the cooperating teacher.

What a learner experiences determines what he will
learn. How effectively he relates the experiencesAto his
own life and his own prcblems will determine how effectively
he has learned. Since most educators appear to agree with
these statements, it is necessary to consider the work of
the student teacher as he assumes the responsibility of
organizer and director of teaching-learning activities. The
student teacher should be encouraged to continue the type of
organization for classroom management that was instigated by
the cooperating teacher. Changes involved as the cooperating
teacher transfers responsibility for instruction to the stu-
dent teacher should be gradual and should result in mutual
benefit for all personnel involved. It is, therefore, essen-
tial that knowledges gained in the orientation and planning

phases of student teaching form the basis for determining the
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management procedures as the student teacher assumes respon-
sibility for a class. The words "assumes responsibility,“
as used here definitely do not mean complete abdication of
rights and responsibilities on the part of the cooperating
teacher. Instead, they imply a cooperative endeavor whereby
the student teacher is in the foreground in the instructional
activity with the cooperating teacher available at all times
to éive advice and aid. This is true unless a situation
should arise wnereby it would be of greater benefit to the
pupils if the cooperating teacher and the student teacher
reversed positions as class organizer and teacher assistant.
it is apparent that occasions may arise when lack of experi-
ence in the student teacher must be supplemented by skillful
assistance from the cooperating teacher.

The activities and experiences provided in instruction
should enable each pupil to learn according to his abilities.
This can be accomplished only when pupils understand that the
activities will benefit them and that they actually do have
purpose. Also implied in this viewpoint is the fact that
pupils will have had different experiences to which they will
relate their present experiences. This means that some of
the pupils will be in positions to achieve at higher levels
than their classmates. The student teacher than must not
only plan a variety of experiences but also must organize
class activities and direct them so that each pupil is ena-

bled to achieve at the level commensurate with his abilities
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and past experience. Here the'student teacher may have to
utilize individual instruction techniques somewhat foreign
to him.

Classroom management embodies a rather large number
of factors of which the student teacher must be cognizant.
In almost any educational endeavor, there are differences of
opinion regarding classroom organization. The following fac-
tors relating to classroom management are discussed in a
majority of the text books on methods of teaching: class-
room routine, physical conditions, classroom personality,
business-like organization of activities, organization of
materials and supplies, records and reports, and emergency
drills.

Classroom routine involves movement of pupils to
their seats in the classroom, checking of attendance by the
teacher, signing of admission slips by the teacher, prepar-
ing the attendance report, informing pupils of their initial
activity for the class period, and other routine procedures
considered pertinent in the particular school, grade level,
and subject. The student teacher should be expected to
quickly grasp the teacher's role in all of these various
activities. He should realize the importance of each indi-
vidual activity, and should always endeavor to complete each
one in a professional manner. |

An important aspect of classroom management that

merits consideration is the physical condition of the
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classroom. It is advantageous for pupils to work in a class-
room that is well-arranged, and that is clean and attracti&e.
Even before the student takes over management of a class, he
should assist the cooperating teacher in making the classroom
as attractive as possible. Schorling and Batchelder express

the following opinion:

‘There are successful teachers, however, who are
unusually alert and resourceful in providing an attrac-
tive environment appropriate to the activities in which
pupils participate. They recognize the importance of
giving every classroom a unique personality appropriate 1
to the subject or even to the unit that is being taught.

The personality of a classroom depends upon the per-

sonality and abiiity of the teacher. It is generally
believed today that the classroom atmosphere should be demo-
cratic. Pupils must understand and fully comprehend that
what they do and the decisions that they make affect the
other members of the class as well as themselves. Pupils
should also be enabled to constantly improve in courteous
pupil-teacher relationships and pupil-pupil relationships.
In order to facilitate constant improvement in this regard,
the student teacher should be assisted in understanding that
all activities must be correlated to make it possible for
the majority of the pupils to manifest growth in personal
traits.

An aspect of classroom management that needs con-

stant attention in planning, executing, and evaluating is

lSchorling and Batchelder, op. cit., p. 122.
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the procedural organization of teaching-learning activities.
This aspect sets the tempo for all other aspects of classroom
management. The positive viewpoint in class organization is
considered an excellent preventative measure relative to
classroom control. Good procedural organization is instru-
mental in aiding the teacher as he works with the pupils in
the creation of a learning atmosphere that is conducive to
maximum pupil growth.

An aspect that student teachers often fail to con-
sider in their plans for classroom management is the organi-
zation for distribution, use, and collection of materials and
supplies. For the first few weeks that he is teaching, the
student teacher will do well to follow the procedures estab-
lished by the cooperating teacher. This will facilitate more
orderly performance by pupils, thus enabling all persons
involved in the transition to make proper adjustments.

Records and reports, especially those relating to
evaluation of pupil progress, must be considered a vital
aspect in classroom instruction. Not only are records needed
to show pupil progress, but they also serve as a basis for
most relationships involving the teacher. They are employed
by the teacher in counseling students individually as well
as in groups. They are utilized in conferences with other
professi;nal personnel and in conferences with parents.
Records of class work serve as a basis for periodic reports

to the parents concerning the progress of their children.
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Since the results of classroom activities are filed in the
individual pupil's folder and the other permanent records of
the school, the student teacher needs to be extremely dili-
gent in keeping and using classroom records. The cooperating
teacher and the college supervisor should encourage the
student teacher to use an accepted proacess of recording and
keeping data about each pupil in his class.

Emergency drills, such as fire drills, hurricane
drills, tornado drills, and others must be explained to the
student teacher so that the pupils may continue to perform
in an orderly manner. The importance of a student teacher's
being prepared to assume his share of responsibility for
proper discharging of the various drills is obvious.

Even though the importance of the foregoing elements
of student teaching are agreed upon, they have been discussed
and verified for the consideration of all persons invoclved
in the guidance of the student teacher as he plans, directs
and evaluates classroom activities. Since offering of
instruction is the most important phase of the student teach-
ing assignment, much consideration must be given to the
formulation of lesson plans, selection and preparation of
teaching materials, and utilization of teaching aids as the
student teacher directs and evaluates the learning activities
of the pupils in the classroom.

The cooperating teacher, as a regular teacher in the

school, has important opportunities and responsibilities
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connected with his service in extra-class activities. He
assists in the organization and mahagement of clubs, pupil
organizations, and other pupil activities. He actively par-
ticipates in the guidance services of the séhool, not only
through his classroom teaching, but also in other assignments
as the needs of pupils direct. Since these opportunities
and responsibilities are considered an important part of the
teacher's role, it must be assumed that the student teacher
will be expected to observe and participate in extra-class
duties. The next principle presented pertains to this phase

of student teaching.

PRINCIPLE X: The content of student teaching should be
such that student teachers are required to
actively participate in guidance, counseling,
and the sponsorship of organized pupil acti-
vities apart from classroom instruction.

The student teacher may contribute to and gain
experience from participation in the guidance program of
the school to which he is assigned. In many schools one
period of each day is utilized for "homeroom" activities
which enable teachers to engage in individual and group
guidance. The homeroom often is an important phase of
pupils' school life, and may provide significant experi-
ence for the student teacher. Many schools also use the
homeroom period to advantage as pupils engage in a variety
of cultural, social, intellectual, and other extra-class

activities in accordance with the facilities of the school

and the abilities of the pupils. The homeroom, like other
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planned school activities, must contribute to the goals that
are established for the growth of pupils. The more actively
the student teacher participates in the numerous homeroom
activities, the more gualified he will becomé as a teacher
to direct group guidance when he concludes his student
teaching assignment.

In addition to the homeroom type of guidance, the
student teacher may engage in other phases of guidance as he
participates in other extra-class activities. The student
teacher should, if at all possible, observe and participate
in activities such as Career Day, Business-Industry-Education
Day, assembly programs, special trips, social events, and
athletic events. The student teacher should certainly be
made aware that the purpose of guidance is to assist the
pPupils in becoming self-directive in educational, vocational,
social, leisure, and health phases of living.

Most teachers today realize that pupils must at
times be assisted individually in finding solutions to many
types of problems that confront them. Individual assistance
given pupils so that they may solve their problems is in-
volved in counseling. It is not to be implied that the
student teacher or the cooperating teacher should supplant
the school counselor. Counseling pupils, as used here,
emphasizes the importance of the teacher's role in the
guidance prdgram. It has reference to rendering assistance

to pupils with their minor problems. The student teacher
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should realize when and how to refer to the counselor all of
the more difficult problems of pupils. It is imperative
that student teachers be given experience'in this important
part of the teacher's role, if theyv are to be properly pre-
pared as teachers. Couhseling by the student teacher may
occur in connection with his performance of classroom duties,
but more often it will occur in the periods of time before
or after classes or before or after school,

Assisting with the sponsorship of a club or other
organized activity should be part of the training of the
student teacher. Sponsoring of activities constitutes one
important way for teachers to become better acquainted with
pupils. Successful work with a club or other organized acti-
vity will add to the prestige of the student teacher, at the
same time extend and improve his relationships with pupils.
Schorling and Batchelder have stated: |

One of the most challenging and inspiring oppor-

tunities in teaching today is outside the formal cur-
ricular program. Almost every teacher can expect to

participate in some phase of the school's extra-
curricular program, and every teacher should welcome

the opportunity.

In the sponsoring of activities, as in classroom
teaching, the student teacher must first be an observer and
assistant. Later, as he gains security in his assisting of
the regular sponsor, he should be guided into more active

participation. The student teacher should work with the

l1pia., p. 271.

———
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club or activity most closely related to his own interests
and abilities. He should be enabled to understand that the
creativeness developed and the achievements of the club or
organization are in a large measure dependent upon the
capabilities and active guidance of the sponsor. He should
show as much enthusiasm and perspective in his work with
organized pupil activities out of class as he does in the
classroom. He should be made to fully realize the profes-
sional responsibility accepted as he works with an organized
activity. Muldoon reminds teachers:

There is one point, however, common to all of
these extra-curricular activities; the teacher in
charge has both legal and moral responsibility for
the safety and welfare of the students under his
c‘harge.l

Schorling and Batchelder state in this regard:

-It is evident that preparation for sponsorship must
be considered an important aspect of professional
training and equipment. If possible, a student teacher
should arrange to serve as an assistant sponsor in one
or more activities in the period devoted to professional
education; in any case he should serve as many activi-
ties in action as time will permit.2

In his college methods courses the student teacher

should have been taught the importance of building sound
professional relationships. The college supervisor should

also stress the importance of diplomacy as the student

teacher is preparing for his student teaching assignment.

lMary W. Muldoon, Learning to Teach (New York:
Harper & Brothers, 1958), p. 219.

2Schorling and Batchelder, op. cit., p. 280.
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However, it is when the student teacher actually commences

his teaching work that the application of theory to practice

begins. The skill with which he enters into professional
relationships with teachers, administrators, and parents will
indicate to a large extent the type of personality traits he
possesses. His professional relations should to a signific-
cant degree simulate those he may reasonably expect to have
in his first full-time teaching position. Principle XI, as
presented and discussed in the next few pages, concerns the
aspects wherein the student teacher is enabled to understand
his responsibility for building professional relationships
and is aided in doing so.

PRINCIPLE XI: The cor‘é;ént of student teaching should be
such thei student teachers are required to
enter into professional relationships with
teachers, administrators, and parents.

In Principles IX and X information was presented
relating to teacher-pupil relationships and other elements
in the teacher's role as he directs.the learning activities
of pupils. In Principle XI elements of student teaching are
involved which relate only indirectly to contacts witﬁ pupils.
The professional relationships of all teachers for the most
part involve inter-action with other teachers, with school
administrators, and with parents. The most frequent type of
relationship with other teachers involves ordinary conversa-

tion. There is little doubt that student teachers can be

assisted in learning how to discuss educational matters on a
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professional level. It is important that those teachers with
whom they converse be professional in their attitudes and
comments. The relevance of this is obvious when one realizes
that the student teacher, due to lack of experience, may be
swayed unduly in his opinion by what he hears from the
teachers in the laboratory school. To be able to converse
on a professional level, the student teacher will need to
spend as much time as possible in association with teachers
who are dedicated to teaching. To maintain conversations on
a high level, the student teacher himself must accept some
responsibility. He may need to subscribe to and read profes-
sional literature, engage in reflective thinking, and in gen-
eral endeavor to raise his level of professional activity.

The student teacher should, whenever possible, par-
ticipate in study groups, work shops, and action research
guided by. the cooperating teacher. He should eagerly seize
upon opportunities for committee participation involving such
activities as textbook selection, curriculum planning, and
evaluation.

It is advantageous for a student teacher to observe
other teachers in his major and minor areas. It may be
beneficial for him to observe in areas other than those in
which he is directly interested. He may be enabled to gain
a much larger group of experiences from which he can develop
the methods he will use. Also, he should observe a variety

of classroom circumstances and management. All observations
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should be arranged with the assistance of the cooperating
teacher.

The second major element in professional relation-
- 8hips involves contacts between the student teacher and indi-
viduals in administrative capacities. Contacts with admini-
strative personnel will tend to be infrequent, but each con-
tact may be of importance. The first contact the student
teacher has with administrative personnel will undoubtedly
be upon arrival at the school or during the period of orien-
tation. Such contacts will usually be individual in nature
and limited in number depending upon the rapidity with which
the student teacher assumes his role. The administrator.in
the laboratory school will accept him as just another teacher
in the school, and will expect attendance at faculty meetings.
Observation and participation in faculty meetings can provide
invaluable experience and constitute a means of developing
good professional relationships as the student teacher ex-
tends his contacts. However, he should not be. expected to
participate in faculty meetings as actively as do the other
teachers.

Another type of relationship with administrators
involves activities that relate to in-service training.
Since administrators are generally interested in the improve-
ment of any teacher, they should be more than willing to have
student teachers participate. It is possiblé in many schools

for them to spend sufficient time in the various offices,
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observing and when possible working in activities, to become
thoroughly acquainted with the types and purposes of records
and information concerning pupils.

Another major element in professional relationships
for the student teacher involves contacts with parents. The
student teacher should take advantage of every possible
opportunity to become acquainted with the parents of his
pupils. He must understand that in all contacts he will be
expected to deﬁdnstrate his interest in the pupils by profes-
sional attitudes and expressions. He should always attempt
to give pbsitive impressions of his desire to see each pupil
make maximum educational growth. He should also show the
parents and other citizens of the community that he is enthu-
siastic regarding his opportunities in the local school and
the entire profession of teaching;‘ Not only should he show
his interest and enthusiasm in what the school is doing for
children and youth, but he should show interest in other com-
munity activities by becoming familiar with the facilities of
the community, the economic aspects of the community, the
local government, and many other items of community interest.
The student teacher should exhibit interest in the life of
the community by being, whenever possible, an observer and
worker in community activities.

Other phases of the relationship with parents includes
such things as home visits, telephone conversations, written

notes, periodic reports, Parent-Teacher Association meetings,
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scheduled conferences at school, and unexpected visits by
parents to the classroom. If parents visit the school, the
student teacher should strive to be friendly and courteous,
and should allot time for visiting with them. He should be
truthful in statements to parents as they request appraisal
of progress being made by their children. The student
teacher will require capable guidance from the cooperating
teacher as he first engages in contacts with parents. This
wiil contihue to be true until he gains ability and under-
stahding of each type of contact and confidence in himself.

In this discussion of the activities which should
make up the content of student teaching, direct reference
was made on occasions to supervision of those activities.
In other cases, implications for supervision were indicated
in an indirect manner. The next section of this chapter
deals specifically with supervision of student teaching from
the viewpoints of the teacher education institution and the

cooperating school.

Supervision of Student Teaching

The function of supervision in a student teaching

program must be twofold. It must involve supervision from

the points of view of: (1) the teacher education institution,
and (2) the cooperating school. To point up specificglly and
to explain in detail each aspect of the twofold function of

supervision of student ﬁeaching, two principles are presented

and discussed in detail in this section.
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PRINCIPLE XII: Supervision of student teaching by personnel
in the teacher education institution should
be of the nature and extent required to
maintain appropriate academic standards on
which the granting of college credit may be
based.

Student teaching work invariably involves college
credit and, therefore, it must be so organized, offered, and
supervised as to merit status as a part of the total academic
offering involved in a professional degree program. Student
teaching must contribute to the professicnal development of
the students who enroll in it. In addition, students must
perform work and achieve competence that can be evaluated for
grading purposes and for the granting of credit. Thus,: it
is imperative that student teaching be adequately supervised
by peisonnel from the teacher education institution. Flowers
and others have defined supervision of student teaching as

follows:

‘Supervision of student teaching refers to all
those activities engaged in by any. persons guiding
the planning, carrying out, and evaluating of activ-
ities of student teachers.l
To a limited extent, supervision may be exerted by
the director of teacher education and by the director of stu-
dent teaching. Primary responsibility for the supervision
of student teaching, however, must rest with the college

supervisor in the subject-matter area with which the student

teacher is involved. The college supervisor has a variety

lFlowers et al, op. cit., p.1l67.
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of important duties in facilitating the achievement of each
student teacher as he is enabled to acquire maximum teaching
competence. The college supervisor should be involved with
making arrangements for the student teaching assignment, con-
ferring with the cooperating teacher as needs dictate, eval-
uating the student's work, counseling with the student teacher
as he fulfills his duties, and in general assisting the stu-
dent in every way possible.

"The supervisor must have considerable knowledge of
the student so that he can aid in making the assignment to
a teaching station. After a céreful study of the college
records and a conference with the prospective student teacher,
the supervisor should be able to judge the student's back-
ground,. his scholastic record, and his character and person-
ality traits. Such data is vital to the supervisor and to
others concerned with the assignment of the student to an
appropriate teaching station. There must be a high degree
of assurance that the student teacher and the cooperating
teacher have compatible personalities in order that the
extensive range of student teaching activities may be effec-
tively accomplished. Not only must the needs and desires of
the student be considered in making the assignment, but also
the desires cof the anticipated cooperating teacher must be
considered. Orientation of the student teacher should be
éiahned in conference with the cooperating teacher and tﬁé

student teacher. It is the responsibility of the college
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supervisor in such a conference to bring about a sound work-
ing relationship between the cooperating teacher and the stu-
dent teacher. By working personally with the cooperating
teacher and the student teacher in a courteous, cooperative,
and sympathetic manner, the supervisor can do much to estab-
lish effective working relationships.

To be effective, supervision of student teaching must
enable the student teacher to relate the beginning experi-
ences of student teaching to his previous experiences. After
the student has been oriented in his teaching assignment, the
supervisor must assist him in planning his first teaching
activities. In this respect, however, the college supervisor
must not encroach upon the work of the cooperating teacher.
Observations, conferences, and seminars are the most commonly
used media for guiding student teachers in pre-planning for
the various phases of student teaching.4

The number and length of conferences with each stu-
dent teacher should vary according to the needs of the indi-
vidual student teacher and amoungiﬁf supervision given by the
cooperating teacher. Conferencesifor each student may be
scheduled weekly or they may be arranged at the request of
the college supervisor, the cooperating teacher, or the stu-
dent teacher. Individual conferences are invaluable after
the college supervisor has observed the student teacher as
he directs the learning activities of pupils. The supervisor

then can help the student plan, on the basis of what he has
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observed, future teaching activities. He should explain to
the student teacher what aspects of his teaching activities
need improvement. The ways in which imprbvéments may be made
should be discussed thoroughly, so that the student teacher
may understand fully not only how to improve but also how
through self-evaluation he may make improvement continuous.
Wiggins states relative to conferences as follows:
Conferences are means to an end; they can be
evaluated only in terms of the results they eventu-
ally yield. Good conferences lead to action.l
Seminars conducted by the supervisor-are effective
for discussing the teaching problems common to most student
teachers in a particular subject-matter area. Seminars also
should be used to enable students to learn additional ways
of performing tasks ih student teaching. To be thé most
effective; the college supervisor must offer constructive
criticism without causing resentment. If criticisms might
be classified by certain students as too personal for consid-

eration in a seminar, the supervisor should skillfully coun-

‘sel on particular points during the individual conferences.

In the seminar situation, the college supervisor may extend
his influence beyond student teaching. He may be enabled to
show hiS‘génuine iﬁterest in the welfare, growth, and future
success of the student teachers. He may find that he is in

a favorable position for giving information about how to

lWiggins, op. cit., p. 169.
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find, secure, and begin work in first teaching positions.
He may be able to encourége the better students to star£
thinking about continuing their education after graduation.

Since it is the college supervisor who should have
final authority in evaluating the student teacher and deter-
mining the grade to be recorded for completion of the work,
he must be as familiar with the actual progress and achieve-
ment of the student teacher as is possible. Also, the col-
lege supervisor should be responsible for transmitting to
other professional persons in ﬁhe forms of letters of recom-
mendation, his knowledge of the student teacher's work. In
theory, it may be advocated that the college supervisor visit
each student teacher at least once a week. Each visit that
the college supervisor makes will enable him to consult more
effectively with the cooperating teacher and to determine
more adequately the status and progress of the student teacher.
Knowledge gained in consulting with the cooperating teacher
should be used to supplement ideas formed as he observes the
student teacher in action. In actual practice, however, it
is not always feasible for the college supervisor to assume
the major responsibility for observing the student teacher.
He sometimes must rely almost entirely on the cooperating
teacher for evaluation of the work done by the student teacher.
Flowers and others indicate that the role of the college

supervisor should be as follows:
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For college teachers to participate in the super-
vision and guidance of college students in laboratory
situations, they must devote a‘'portion of their time
with students in such situations. Another part of
their time must be free to confer with students and
laboratory teachers concerning the growth of students
and to plan with them steps to_be taken to provide
the best experiences for them.

As the college supervisor accept his responsibilities
and engages in the performance of his supervisory duties, it
is imperative that he strive to make improvements in plans
for future student teachers. It should be the goal of each

college supervisor, in his professional relationships with

the cooperating teacher and the student teacher, to enable

all perscns involved at the student teaching station to make
continued professional improvements. If the student teacher
is given freedom to use methods, experiments, and other ac-
tivities that differ from those previously advocated by the
cooperating teacher, the college supervisor should show his
appreciation to the cooperating teacher for permitting the
deviations. He should also encourage the cooperating teacher
to carry on experiments in his own teaching. This profes-
sional encouragement and assistance will prepare the way for
future student teachers as they are assigned to the partic-
ular station. It will make it possible for future student
teachers to exercise greater freedom in selecting, planning,
and directing activities; thereby, permitting greater profes-

sional growth for each student teacher. By this means, it

lFlowers et al, op. cit., p. 29.
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becomes possible for continued improvement to result in the

total program of the cooperating school.

PRINCIPLE XIII: Supervision of student teachers by per-
sonnel in the cooperating schools should
facilitate maximum scholastic achievement
among the pupils with whom the student
teacher makes contact while at the same
time enabling the student teacher himself
to achieve teaching competence.

Supervision of student teaching must be exerted by
personnel in the cooperating schools where student teaching
stations are maintained. Here the supervision must be pfima-
rily for the purpose of ensuring that the educational oppor-
tunities of pupils are enhanced in every way possible. Of
course, the cooperating school personnel also are concerned
about the extent of progress made by the student teachers in
gaining competencies associated with actual teaching. But,
school administrators and the cooperating teachers first must
make certain that the scholastic needs of pupils are met.

The cooperating teacher is the person most actively
involved in the supervision of the work of a student teacher.
Emphasis is given to the supervisory role of the cooperating
teacher by Richards:

Even though the supervising teacher is given some

assistance by personnel from the college, it is the

close guidance given by the classroom teacher.that
determines growth toward competence in teaching.

lErnest J. Milner (ed.), The Super¥ising Teacher,
Thirty-Eighth Yearbook (Cedar Falls, Iowa: Association for
Student Teaching, 1959), p. 27.
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The cooperating teacher is the person who helps the student
teacher to gain understanding of each of the pupils with
whom he is involved. The cooperating teacher provides direct
assistance to the student teacher as teacher-pupil relation-
ships are developed. This supervision is necessary for a
number of reasons, but those indicated here will be suffi-
cient to illustrate the importance of the cooperating teach-
er's supervisory activities. The cooperating teacher must
be certain that the student teacher understands the abili-
ties, interests, deéires, and actions of the pupils so that
planning can be done effectively for their learning. The
cooperating téacher must be interested in helping the student
teacher to uﬁilize teaching procedures that will be economi-
cal of the time, efforts, and enerqgy of each pupil.

As he supervises the work of the student teacher,
the cooperating teacher will observe pupils' reactions,
achievements, and progress as the student teacher directs
their learning activities. The cooperating teacher should
frequently, in conferences after class, explain to the stu-
dent teacher what he observed and offer constructive criti-
cism. It is important that the cooperating teacher emphasize
things that were done effectively as well as those instruc-
tional activities that require improvement. It is pertinent
at this time to state that the cooperating teacher should
seldbm, if ever, unsolicitously interrupt or correct the stu-

dent teacher while he is teaching. The cooperating teacher
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should make clear to the student teacher not only how but
also why certain methods of teaching are better than others.
He should go further in his explanation and encourage the
student teacher to use methods that obtain the best results.
In conferences, evaluations of activities should be discussed
so that the student teacher may develop skill in self-evalua-
tion and grow in self-directiveness. The more constructively
the cooperating teacher supervises the orientation of the stu-
dent teacher and the planning and directing of learning activ-
ities by the student teacher, the greater the progress will
be for pupils and the student teacher. Emphasis is given by
Rabin to this constructive type of supervision of the student

teacher:

The student teacher is aided in exploring his
own potential~-his particular strengths and weak-
nesses--and is aided in becoming the best teacher
possible. The emphasis is not upon predetermined
methodology and patterning oneself after the teach-
ing behavior. of the supervising teacher but upon
the student teacher finding ways and means of work-
ing compatible with his own state of knowledge and

his own temperament.

Supervision by the cooperating teacher, then, ultimately has
the same purpose as supervision by the college supervisor-—-
growth of the student teacher in terms of understandings and

abilities needed to cope with the common problems of a

teacher.

The cooperating teacher's supervision of the student

teacher as he performs in the role of a teacher in the

libid., p. 9.
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classroom is vital, but similar care is required in the su-
pervision of the student teacher as he engages in extra-class
activities and professional relationships. The cooperating
teacher constantly should demonstrate for the student teacher
the highest ethical procedures in all of his professional
relationships. Adequate supervision in all of the phases of
the work of the student teacher should enable him to learn
to judge his own actions and motives and to grow in his abil-
ity as a teacher.

It is necessary for the cooperating teacher not only
to work closely and harmoniously with the student teacher,
. but also to work in the same manner with the college super-
visor. Teamwork{is necessary in order that the supervision
offered by personﬁ;i:;rom both institutions will emphasize
the same factors. Also, it is frequently important that
similar advice and aid be given by each supervisor as the
student teacher endeavors to find solutions to his problems.
Differences in methods and procedures of teaching suggested
by th%\cooperating teacher and college supervisor may be mis-
understood by the student teacher to his disadvantage.

An additional responsibility that must be assumed by
the cooperating teacher involves assessing and evaluating
the achievements of the student teacher. The matter of eval-
uation will be discussed in detail in Principle XIV. It is
necessary to note that the cooperating tescher will use his

knowledge of the student teacher in writing letters of
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recommendation. The cooperating teacher should cooperate
with the college supervisor in helping the student teacher
to understand that he needs to continue his educational and
professional growth through post-graduate educational activity.
Information has been presented in this section rela-
tive to the supervision of student teachers and the responsi-

bilities that must be assumed by each person engaged in a

‘supervisory role. An attempt has been made to relate the

essential elements involved in the dual function of supervi-

sion as expressed in Principles XII and XIII.

Evaluation of Student Teachers

Evaluation of student teachers should consist of con-
tinuous self-analysis and periodic analysis of what he does
by the college supervisor and the cooperating teacher. Prin-
ciple XIV deals in a specific manner with certain of the im-
plications involved in evaluation of student teachers.
PRINCIPLE XIV: Growth in teaching competence, the ultimate

goal in student teaching, should be evalu-
ated both subjectively and objectively in

terms of the characteristics and competen-
cies desired in a beginning teacher.

Evaluation may be defined as a process designed to
measure the extent to which a student teacher develops char-
acteristics, abilities, and skills required of a beginning
teacher as he fulfills the duties assigned to him in his
teaching station.

One major purpose of the measurement procedure is to

provide a basis for assigning a grade at the completion of



R e L AP PN S

122
the student teaching course. It is upon evidence of a satis-
factory grade that academic credit is granted for student
teaching work. Another major purpose of the measurement pro-
cedure is to enable the college supervisor, the cooperating
teacher, and others concerned to render judgments pefiodically
concerning the work done by the student teacher. It is
through such judgments that the student teacher gains in-
sights that may result in improvement in the work that he
does. Since the college supervisor and the cooperating
teacher have direct responsibilities in assisting the student
teacher to gain competence, they should be much concerned
about developing adequate quantitative and qualitative eval-
uation devices.

It is significant that evaluation of student teachers
should be based on the premise that the student teacher fre-
quently will be informed about his progress. His supervisors
should discuss with him his strengths and weaknesses as they
observe and rate them. Thus, he will come to understand fully
what is expected of him as a teacher and to comprehend the
bases on which the dcitcrmination of his final grade for the
course will be determined. Associated with this premise is
the idea that the student teacher will éngage in self-evalua-
tion. Stratemeyer and Lindsey indicate that constructive

criticism is an important phase of evaluation of student

teachers.
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If professional growth is to result from evalua-
ticn, reactions to the student teacher's work must
be constructively critical and help the individual
to know what to do in taking next steps.

The personal characteristics and competencies desired
of student teachers will vary among the various subject-
matter fields, but there are general abilities that all stu-
dent teachers should possess. It is appropriate to assume
that all student teachers should have initially, or should
acquire while doing student teaching, instructional abilities
involved in lesson planning, presenting of subject-matter,
and evaluating of learning outcomes. In addition, the stu;
dent teacher should be able to utilize certain teaching tech-
niques and devices in handling_discipline problems, demon-
strating skill procedures, motivating pupils, offering indi-
vidual instruction or aid, and various other phases in the
teacher-pupil relationship. In some instances, these abili-
ties and skills, which the student possesses or should be
enabled to géin, are difficult to specifically define and
isolate. Therefore, they tend to be difficult for the col-
lege supervisor or the cooperating teacher to measure with
accuracy.

As the cooperating teacher works with one or more stu-
dent teachers each semester for a period of years, he should

refine his ideas ag to hcw student teachers should perform

and the extent to which they should achieve competence as

lStratemeyer and Lindsey, op. cit., p. 453.
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teachers. The college supervisor, working with fairly num-
erous student teachers each semester, should be able to de-
velop specific techniques for evaluating the work of individ-
ual students. Thus, both the college supervisor and the co-
operating teacher, with the passing of time, should be able
to increase the objectivity of their evaluations, even though
subjective elements may continue to be significant. Both
supervisors should be cognrnizant of a group of factors as
they guide the student teacher through the activities in-
volved in the student teaching assignment; Stratemeyer ex-
plains the importance ¢f the student using his abilities as

follows:
Not only what a student knows and understands, but
his ability to use that knowledge functionally in a
range of situations provides the basis of evaluation.l
Evaluation of student teachers must, first of all,
be concerned with the ability of the student to offer instruc-
tion in the classroom. In determining his ability to do this,
the college supervisor and the cooperating teacher must eval-
uate critically, and perhaps even grade, his lesson plans
and then observe him as he uses the plans in directing learn-
ing activities. The supervisors further should evaluate ﬁhe
work done by the student teachersby continually checking on

the extent of their achievement. In the final analysis, the

achievement of the pupils taught by the student teacher .

lCottrell (ed.), op. cit., p. 299.
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constitutes the true measure of his ability. To effectively
evaluate the teaching competende of the student teacher, the
college supervisor and the cooperatiﬂg teacher must utilize
rating scales and other measuring sticks involving both ob-
jective and subjective elements.

Additional factors to be considered in evaluating the
student teacher relate to his relationships with his pupils.
A major item of concern in this phase is how effectively he
handles discipline problems. It should ke emphasized that
the student teacher sﬁould be enabled to gain experience in
utilizing preventive discipline measures. A second factor
closely related to discipline involves the amount of respect
that the pupils demonstrate for the student teacher. In this
regard, too, there should be evaluation of the student
teacher's ability to provide individual aid and instruction
at appropriate times. One measure of the effectiveness of
indiviéual instruction is the extent to which other pupils
take advantage of the situation when the student teacher is
working with only one or two pupils.

The student teacher should evidence desire for maxi-
mum prcfessional growth by performing tasks in addition to
those normally required. He may engage in the preparation
of supplementary'instructional materials for classroom use,
he may work with pupils in preparing special éu@io—visual

. -
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aids, and ne

ing materials. These are but a few of the ways in which the
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student teacher may exercise his initiative in the planning
and developing of instructional materials. Willingness to
enter into special activities with his pupils will provide
further evidence of his desire to do more than the minimum
amount of work required.

Personal characteristics of the student teacher must
be evaluated by the supervisors. Appearance, including
grooming, poise, and tact, must be considered as they relate
to teaching and professional effectiveness. Since teaching
involves much oral expression, most supervisors evaluate
speech in terms of voice, diction, and pronunciation. These
elements should be judged in terms of their effect upon
pupils. Enthusiasm, dependability, and the ability to accept
constructive criticism are of the utmost importance when
assessing the personal traits of & student teacher. These
traits should exist at the same level expected of any person
entering his first job in the teaching profession.

| Another major element of competence that must be
evaluated by the college supervisor and the cooperating
teacher is the professional attitude of the student teacher.
The primary factor to be determined in this phase of evalu-
ation is the extent to which the student teacher accepts
the role of a teacher. An aspect easily determined, but

none-the-less important, is the degree to which the student

in pro-

teacher participates in extra-class activities and

fessional relations with other members of the profession.
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Another indication of an appropriate professional attitude
is expressed concern on the part of the student teacher for
his pupils.

In the preceding paragraphs, information has been
presented regarding evaluation of student teachers and the
factors that may be involved in the evaluative process. Even
though evaluation is in many respects subjective, the supervi-
sory personnel should analyze all phases and procedures in
evaluation in view of the objectives of student teaching and
the abilities demonstrated by the student teachers. It is
the profeséional responsibility of the supervisors to evalu-
ate student teachers in terms of the characteristics and
competencies desired in a baginning teacher. This task must
be satisfactorily accomplished so that grades may be given
and credit granted in order that each student teacher can
understand what the quality:of his teaching ability is as

judged by more experienced teachers.

Summary

From the outset, the problem in this study has in-
volved the determination of sound criteria and the develop-
ment of an evaluative instrument with which to jﬁdge the
effectiveness of the student teaching phase of business
teacher preparation as commonly conducted in teacher educa-
tion institutions. Perhaps the most significant element in
the procedufe in complétihg this study is fhat involving the

isclation and substantiation of basic principles of student
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teaching upon which the development of evaluative criteria
might be based. It is in this chapter that an attempt has
been made to accompiish this task.

Fourteen fundamental principles have been presented,
substantiated, and verified through numerous references to
work done by authorities in the field. ‘The presentations
régarding each of the 14 principles constitute substantial
sections in this relatively voluminous chapter. Principles
have been presented in sequence as they relate to the most
significan£ phases of student teaching. The most signifi-
cant phases of student teaching, pointed ﬁp as subheads of
the various sections, are: (1) objectives of student teach-
ing, (2) organization and administration of student teaching,
(3) selection of student teaching stations, (4) selection
and orientation of stﬁdent teachers, (5) content of student
teaching, (6) supervision of student teaching, and (7) evalu-
ation of student teachers.

Chapter IV presents information concerning the
methods and specific techniques utilized in the development
of evaluative criteria for measuring the effectiveness of
studgnt teachin§ in business teacher preparation. Chapter V
constitutes the evaluative document recommended by this

author for use in actually making valued judgments concerning

the effectiveness of student teaching for prospective busi-

ness teachers in individual institutions.
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CHAPTER IV

DEVELOPMENTAL PROCEDURE FOR ESTABLISHING EVALUATIVE
CRITERIA RELATIVE TO STUDENT TEACHING

IN BUSINESS EDUCATION

In recent years, added emphasis has been given by
professional educators to the problems involved in improving
over-all patterns for the preparation of prospective teachers
in ali subject-matter areas and at all educational levels.
Professional associations have shown in their publications
a definite concern for increasing the effectiveness of all
phases, including student teaching, of the preparation of
prospective teachers. 1In efforts toward improvement, certain
associations have appointed committees to study one or more
of the ﬁany phases of teacher preparation such as recruit-
ment, selection and retention, instruction, and placement.
Continuous evaluation correlated with other constructive
action has been the pattern used by professional personnel
in developing teacher preparation programs to their present
high levels. Even though many of these evaluative procedures
have been subjective in nature, progress has been made be-
cause of the intense desire for improvement exhibited by those
working in the afea of preparation of prospective teachers;

129
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The American Association of Colleges for Teacher
Education developed and published in 1948 a compfehensive
set of stahdards to be used in evaluating laboratory experi-
ences in all courses in teacher education programs. This
association, perhaps exerting more influence than any other,
in 1951 published evaluative criteria, based on the 1948
standards, to be used in evaluating a total teacher prepara-
tion program. Evaluative guides as published by the Associ-
ation proved to be too general to be used for effective
evaluation in all areas of teacher preparation. The Associ-
ation, then, authorized and encouraged each of the special
areas, represented within its membership, to develop its own
evaluative guides for programs of teacher preparation in
that particular area.

The action indicated above resulted in the formula-
ﬁion of an evaluative guide for business education programs
and facilities. This guide was prepared and published by
the National Association for Business Teacher Education as

its Bulletin Number 62 entitled: Evaluative Criteria in

Business Education. In this study the author has attempted

to go one logical step further in the process of evaluating
specific aspects of business teacher preparation programs;
The result was preparation of an evaluative instrument for
use in determining the effectiveness of student teaching
programs as a part of the preparation of prospective business

teachers. The evaluative instrument constitutes Chapter \Y

of this research report.
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The purpose of the construction of the instrument
was to enable individuals in business teacher education
institutions to make detailed analyses of their student
teaching programs in business education and to obtain the
information necessary to make valued judgments regarding
aspects of student teaching in business education that should
be changed or revised to bring about improvement. This is
especially pertinent in view of the situation facing most
colleges and universities today and in the immediate future
with the great influx in student enrolments. More and more
students are enrolling in business teacher preparation pro-
grams, ahd in order for them to receive the individual
attention that they need, the most effective and efficient

programs possible must prevail.

General Methods Involved in Establishing Criteria

In this study, the developmental procedure used is
similar to the one followed by the American Association of
Colleges for Teacher Education as it endeavored to establish
fundamental principles for evaluation. The first step here
involved comprehensive study of all available literature as
14 basic principles were isolated and defined in terms of
their application to student teaching in general. In the
preceding chapter of this research report, all of the infor-
mation relating to the isolation and definition of principles
is presented. Chapter III, then, actualiy constitutes fulfill-

ment of all of the procedural elements important to the first
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step in the development of evaluative criteria in this
investigation.

To expedite the presentation of criteria by which
student teaching might be evaluated as a part of business
teacher preparation, it was necessary to classify the 14
basic principles in terms of the major aspects of student
teaching. This constituted the second step in the over-all
developmental procedure. For the purposes of this study,
and as presented in Chapter III, the major aspects of student
teaching were determined to be seven: (1)} objectives of
student teaching, (2) organization and administration of
student teaching, (3) selection of student teaching stations,
(4) selection and orientation of student teachers, (5) con-
tent of student teaching, (6) supervision of student teaching,
and (7) evaluation of student teachers. The seven major
aspects of student teaching utilized here are those that are
emphasized in the educational literature pertaining to the
topic. The terminology may differ in some respects and
authorities tend to differ in the number of aspects they
believe to be important. However, regardless of terminology
used or the specific number of aspects stated, there is
substantial accord on the over-all elements included.

With the basic principles established and appropri-
ately classified, it was possible to embark upon the third
step of the developmental procedure. Schedules were developed

for the evaluation of the seven major aspects of student
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teaching as they exist in business teacher preparation. In
each of the seven cases, a schedule was prepared in which the
fundamental principle (or principles) applying was reiterated,
a rating scale was set forth, numerous criteria guide state-
ments were provided in a manner permitting checking in appro-
priéte columns, and space was provided for composite valued
‘judgments to be rendered. In preparing the schedules, refer-
ence was made frequently to the extensive amount of resource
material available. Textbooks on teacher education, association
reports, and even specific evaluative instruments such as
those developed by the National Association for Business
Teacher Education were relied upon for ideas appropriate for
use in this study. In no case was complete information
available regarding any one of the seven major aspects of
student teaching, and seldom was material directly applicable
to business teacher preparation. However, with one or more
ideas gleaned from each of the many resource materials it
was possible to construct complete schedules deemed adequate
to fulfill the purposes of this investigation.

In the next section of this chapter information is
presented relative to the manner in which the development of
evaluation schedules for student teaching in business educa-
tion was accomplished. Each of seven specific evaluation
schedules was designed and prepared in accordance with the

stated procedures and techniques.
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Explanation of Evaluation Schedules for Student

Teaching in Business Education

The effectiveness of a program of student teaching
for prospective teachers cof business subjects is in a large
measure dependent upon the extent to which the circumstances
surrounding student teaching in the particular teacher edu-
cation institution conform to the 14 basic principles estab-
lished in Chapter IIXI. The effectiveness of a particular
student teaching procgram in business education is generally
of most concern to the individuals directly responsible for
it. This means that in most institutions the persons utiliz-
ing evaluative criteria, or forming opinions by other means,
are: the director of teacher education, the director of stu-
dent teaching, the college supervisor of student teaching in
business subjects, and the prospective business (student)
teacher. .

If responsibility for the granting of college credit
in student teaching is centered in a college or department
of education, the professional staff of that college or
department is concerned, even though their primary duties
involve phases of the total teacher preparation pattern
apart from business education. Of course, the cooperating
teacher of business subjects and the administrator in the
secondary schcol are interested in the extent to which
student teaching is effective in the business teaching sta-

tion they provide. It is apparent that concern for student
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teaching in business teacher preparation, and interest in
evaluation of it, is generally great on the part of certain
individuals and only incidental on the part of others.

It is the beiief of the author that the professional
people in teacher education institutions, whether directly
or indirectly involved in the preparation of business teach-
ers, have sufficient experience and professional backgrounds
to enable them to reach educationally sound judgments as they
develop and evaluate their programs in student teaching.
However, there is evidence that indicates without question
the need for specific guides and evaluative schedules for
use in evaluating current and future programs of student
teaching as a part of the preparation of business teachers.
It is with the development of such evaluative schedules that
the author is concerned here.

To develop evaluative schedules and criteria which
might conceivably have bearing upon every minute detail
regarding student teaching would be an unsurmountable task.
It would mean than an infinite number of questions or guide
statements would be mandatory. The intent of this study is
not to present schedules that are completely comprehensive.
It is, however, the intent and purpose of this study to pre-
pare evaluative schedules that will serve to guide adequately
an evaluator in arriving at his own conclusions concerning
the seven significant aspects of student teaching. It is

anticipated that an evaluation of student teaching as a part
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of the preparation of business teachers, within the general
setting established by the seven aspects, can be accomplished
by means of the criteria developed in this study. It is
assumed that on the basis of the procedure outlined here that
individuals will be enabled to reach largely subjective,
but wholly adequate, decisions relative to the effectiveness
of their programs.

Caution was deliberately exercised in the presenta-
tion of the 14 basic principles in Chapter III to refrain
from arbitrarily assigning relative merit to the various
principles. Likewise, as the 14 principles were categorized
into seven significant aspects, no comparative ranking of the
aspects occurred. Thus, each fundamental principle and each
significant aspect must be adequately dealt with independ-
ently of other principles or aspects for evaluation to be
appropriately done. With the same point of view in mind,
no single item or guide statement in the evaluative instru-
ment designed for this study is set up as more important or
given more weight than another item.

Significant specific criteria have been designed for
the evaluator to rate appropriately as they apply to the
student teaching program he is evaluating. By studying the
program and rating each criterion item listed, the evaluator
is enabled to reach broad conclusions concerning each of fhe
seven aspects of student teaching. It is the composite

ratings or judgments formed relative to each of the seven
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aspects that are most important in the evaluation process.
Again, however, no one composite rating takes on greater
meaning than another, but each is important to the evaluator
as he reaches ultimately one basic decision~-the student
teaching program in business education is or is not as
effective as it should be.

The technique for the utilization of the criteria and
schedules developed in this study includes personal observa-
tion, analysis of student records, examination of student
teaching handbooks and other published material, conferences
with faculty members and students, and consultations with
teachers‘and administrators in cooperating schools. It
should be obvious that all criteria will not apply in all
business teacher education institutions. This is one of the
many factors taken into consideration in the establishment
of subjective rather than purély objective analysis and
evaluation. In those cases where an element in student
teaching is inadequate or qpfavorable, an explanation may be
required. This is also true when a criterion does not apply
in a particular case. Explanations or comments at the end
of an evaluation schedule may be desirable if a decided
weakness in one area is at least partially compensated for
by an exceptional strength in another. Analysis or evalua-
tion thus tends to be based upon the reasoned judgment of the

individual or individuals concerned with the effectiveness

of student teaching.
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If the evaluative instrument presented in this study
is utilized for accreditation or other similar purpose, the
ratings for each of the seven aspects of student teaching in
business education should be accumulated and resolved into
one composite evaluation. On the basis of the single com-
pbsite evaluation, accreditation might be granted or denied.
However, it should be noted that ratings on each specific
criterion, on each composite rating of the seven aspects, and
the accumulative final judgment, all have value to persons
immediately involved with a particular student teaching pro-
gram in business education. It is.in the follow-up action
after evaluation is accomplished that improvements are made.
It is on the basis of the evaluation that decisions can be
reached as to what the follow-up action shall be. Evalua-
tion of student teaching as a part of the preparation of
business teachers should, for whatever purpose it was origi-
néﬂy'planhed, constitute a strong stimulus to self-improvment
on the part of the individuals and the program involved.

The procedure to be followed in appropriately utiliz-
ing the evaluative instrument presentea in this study requires
sufficient study, analysis, and interpretation of student
teaching to enable the evaluator to record responses to each
of the guide statements in the seven schedules. It is pos-
sible, however, that certain of the criteria will not be
applicable in a particular business education situation. A

comprehensive analysis of the responses of the evaluator must
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be made and a composite rating given for each of the seven
aspects of student teaching. To assist in interpretation of
the status of student teaching in business education, the
rating of each criterion and the composite rating fcr each

schedule is facilitated through use of the following rating

classifications:
O —- Item is not present in student teaching in
business education.
N —- No opinion or no basis for a judgment.
1 -- All or nearly all aspects unsatisfactory.
2 -- More aspects unsatisfactory than satisfactory.
3 -—- More aspects satisfactory than unsatisfactory.
4 -- Most aspects satisfactory.
5 —-- Nearly all or all aspects satisfactory.

It should be noted that composite ratings for the seven
aspects of student teaching should be amplified, briefly
setting forth the evaluator's reasons for the ratings given.
Especially when ratings are either extremely high or low,
these comments will be required if the student teaching
program in business education is to be continued at its high
level or if improvements are to be made in areas where

ratings are low.

Summary

For a number of years genuine concern has been shown
regarding the need for effective guides to be used in evalﬁa—
ting the many phaseé of programs for the preparation of pros-
pective business teachers. Until the present time, the most
'important single contribution has been Bulletin Number 62 of
the National Association for Business Teacher Education. In

this chapter, an explanation has been given of the over-all
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developmental methods and techniques used in this study as
evaluative schedules for each of seven major aspects of
student teaching in business education were prepared. Also,
the techniques recommended in the use of this evaluative

instrument are described.

In Chapter V, which follows immediately, the actual
document developed as the significant outcome of this research
investigation is presented. Entitled, "Evaluative Criteria
for Student Teaching in Business Education," the document
constitutes, in the opinion of the author, an adequate evalu-
ative instrument for determining the effectiveness of pro-

grams of student teaching as offered for prospective business

teachers.



CHAPTER V

CRITERIA FOR EVALUATION OF STUDENT TEACHING

IN BUSINESS EDUCATION

The purpose of this research project has been to
develop evaluative criteria useful in determining £he extent
to which the student teaching phase of business teacher prep-
aration is effective. At no time has there been an assump-
tion that the evaluative criteria should be uﬁilized in one
particular way or in any peculiar circumstances. Instead,
the presumption has existed that uée of the evaluative cri-
teria might well range from analysis of student teaching by
the chairman of a department of business education, through
geﬁeral self-evaluation by a group of pefsons concerned with
student teaching, to perhaps inspection activities by an
organization such as an accrediting agency.

Since the actual uses to which the evaluative cri-
teria may be put are at this time undetermined, ho attempt
is made in this study to prescribe specific procedures or
organizationai patterns for any of the various possible sets
of circumstances. The criteria developed in this study are
presented here in separate schedules for the seven majcc

142
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aspects of student teaching. This procedure was deemed neces-
sary regardless of how the evaluative criteria might be used.
It is recognized that if the criteria are to be used in a
broad evaluation, such as that involved in the accreditation
of the total program of teacher education, the seven schedules
would constitute only one section of a larger document.

of importance, and this cannot be emphaSized too much,
is the intent that the criteria presented here should consti-
tute guides to evaluation. It must be recognized that addi-
tional criteria may and probably should be involved in
measuring the effectiyeness of a program of student teaching.
The sﬁated criteria shbuld cause an evaluator to seek infor-

mation relative to many minute details implied in the state-

‘ments. Furthermore, the statements provided should cause the

evaluator to think of additional items concerning which he
will want to satisfy himself as he completes the evaluation
process. It is apparent that no single set of evaluative
criteria can conceivably deal with all of the pertinent ele-
ments in any particular student teaching situation.

In the pages that follow, guiding principles, expla-
nations of rating scales, and specific criteria are combined
to form evaluative schedules for each of the seven major
aspects of student teaching. The seven schedules constitute
reiatively concise and convenient to use, yet fully adequate,

devices for the measurement of the effectiveness of student

teaching as a phase of business teacher preparation.



143

CRITERIA FOR EVALUATION
of

STUDENT TEACHING IN BUSINESS EDUCATION
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Schedule I

Objectives of Student Teaching in
Business Teacher Preparation

Guide Principle A: The student teaching pregram should be
predicated on valid and achievable objectives adequately
interpreted to all personnel in the program.

Guide Principle ‘B: The objectives of student teaching should
encompass all of the essential elements required to
enable a prospective teacher to appropriately identify
himself with educational endeavor and to assume and
develop in the role of a teacher.

Explanation of Columnar Headings:

-~ Item is not present in student teaching program in
business education.

~— No opinion or no basis for judgment.

-- All or nearly all aspects unsatisfactory.

More aspects unsatisfactory than satisfactory.

~—- More aspects satisfactory than unsatisfactory.

-- Most aspects satisfactory.

-- Nearly all or all aspects satisfactory.

Nd w2 (o]
|
i

The above pfogressive scale can be used to rate the criteria
below. Place an (xX) in the column which indicates the judg-
ment of the person(s) making the evaluation

Spec1f1c Criteria Pertinent to Objectives
of Student Teaching in Business Teacher O|NJ1|2
Preparation :

W
KN
wn

1. The current objectives were developed

through ccoperative action involving:

a. Professional personnel in the
teacher education institutions........

b. Appropriate personnel representing
cooperating schools in which student
teaching stations exist......ccccc....

c. Recent graduates who gained experi-
ence in student teaching.......c..c...

2. The objectives are periodically
re-evaluated in terms of:
a. Past exXperience.....cccecececccccccccses
b. Business education research flndlngs..
c. Opinions of authorities in the field..
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Schedule I, Page 2

Specific Criteria Pertinent to Objectives
of Student Teaching in Business Teacher
Preparation

d. Actual practice in the institution....

e. Changing needs of student teachers....

f. Changes in circumstances in the
cooperating schools............ ceeccos

There is evidence that objectives have
been modified as a result of re-
evaluation procedures........ ceeccsceenos

The objectives are available in written
form which is understandable to all
concerned with them....... cecceces cececes

The objectives are stated.in terms of
achievable standards relating directly
to the competencies of beginning
business teachers....ccecceeececccecccaccnses

The objectives reflect appropriate

emphasis on:

a. Development of personal traits
desired in business teachers..........

b. Understanding of human relationships
in teaching.....ccccc... cccesscsscevas

c. Development of ability to critically
appraise and evaluate one's own
teaCching...cccceeececesccccscccccncnces

d. Refinement of educatlonal concepts
through teaching experience...........

The basic philosophy of business teacher
preparation in the teacher education
institution is exemplified in the

stated objectives.....cccccccceccececennen

‘The objectives are adeguately inter-

preted to all personnel either directly
or indirectly concerned..........ccccee..

General requirements and standards im-

plied in the objectives are realistic in
comparison with the over-all preparation
of a beginning business teacher..........
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Schedule I, page 3

Specific Criteria Pertinent to Objectives
of Student Teaching in Business Teacher

‘Preparation

10. The stated objectives tend to cause
students to assume a constructive
attitude toward student teaching.........

General or Specific Comments:
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Schedule I, Page 4
Composite Rating of Criteria Relative to
Objectives of Student Teaching in
Business Teacher Preparation
(Thi.s rating should indicate the extent to which the objec-

tives are appropriate and appear to be achieved through the
student teaching program for prospective business teachers.)

Composite Rating: Excellent -
Good
Average
Below Average
Very Inferior

Explanatory comments conducive to full understanding of the
composite rating given above:
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Schedule II

Organization and Administration of Student
Teaching in Business Teacher Preparation

Guide Principle A: Basic policies and procedures should be
specifically formulated to expedite the organization and
administration of a program of student teaching that wi’.l
make the most effective use of personnel and facilities.

Guide Principle B: The student teaching program should be
organized and administered so that authority is clearly
defined, responsibility is properly channeled, and
communication is effective.

Explanation of Columnar Headings:

-- Item is not present in student teaching program
in business education.

—-- No opinion or no basis for judgment.

—-- All or nearly all aspects unsatisfactory.

More aspects unsatisfactory than satisfactory.
-~ More aspects satisfactory than unsatisfactory.'
—— Most aspects satisfactory.

-~ Nearly all or all aspects satisfactory.

nmbhbWoHE O
|
I

The above progressive scale can be used to rate the criteria
below. Place an (x) in the column which indicates the judg-
ment of the person(s) making the evaluation

Specific Criteria Pertinent to Organization
and Administration of Student Teaching in O|N{1l]2{3}4i5
Business Teacher Preparation

1. Administrative policies and procedures
have been developed with the advxce
and aid of:

a. Various teacher education faculty

membersS.....cccee.. cccccccsccacssconanne
b. Business teachers in cooperatlng
schools............ coesona cemecvenas .o

c. Administrators in cooperating schools.

2. Organization is such that each facet of

the program is fully expedited...........

3. The organization fits appropriately into
the framework of the total program of

business teacher preparation.............



MY Vg P T

T

149

Schedule II, Page 2

Specific Criteria Pertinent to Organization
and Administration of Student Teaching in
Business Teacher Preparation

4, Basic policies and procedures are devel-
oped in a democratic atmosphere and with
unity of purpose........ cetescscscasccannae

5. The organization and administrative
patterns evidence genuine concern for:
a. Academic growth of pupils taught

by student teachers......... ceceacecne
b. Competencies developed in

student teachers......cceeeeeeeeenees .
¢. In-service improvement of

cooperating teachers............. ceonon

d. Over-all improvement in the circum-
stances surrounding student teaching
in business education....... cecceccee .

6. Basic policies are formulated in writing
and made available to all concerned with
business teacher preparation.............

7. Authority and responsibilities are .
clearly defined and properly channeled...

8. Communication is effective in all phases
of student teaching in business subjects.

9. Basic pblicies are continually reviewed
and re-interpreted by those persons
responsible for them..... cececcsosscssena

10. Administration is conducive to experimen-
tation and innovations are encouraged....

'11. The organization and administration are

sufficiently flexible for improvements
to be made readily....ccceeeecececccccanes

General or Specific Comments:
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Schedule II, Page 3
Composite Rating of Criteria Relative to Organization
and Administration of Student Teaching in
Business Teacher Preparation
(This rating should indicate the extent to which the organi-
zation and administration provided is conducive to effective
student teaching in business education. It should reflect
the appropriateness of granting college credit for satisfac-
tory completion of the program.)
Composite Rating: Excellent
Good
Average
Below Average
Very Inferior

Explanatory comments conducive to full understanding of the
composite rating given above:
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Schedule III

Selection of Student Teaching Stations
in Business Teacher Preparation

Guide Principle A: Student teaching stations should be
established in circumstances involving appropriate
school and community characteristics, sound educa-
tional leadership, and superior instruction.

Guide Principle B: Student teachers should be assigned to
teaching stations in which they will be provided with
adequate opportunities to gain experience in classroom
teaching, directing of extra-class activities, engaging
in professional activities, and other activities in
human relations.

— eme s sms W M M SR ME S W GED s GED MBS TR I SR P mm  emm cap A am G wam  wm e s e -

Explanation of Columnar Headings:

0 -~ Item is not present in student teaching program
in business education. '
-~ No opinion or no basis for judgment.
-- All or nearly all aspects unsatisfactory.
More aspects unsatisfactory than satisfactory.
-- More aspects satisfactory than unsatisfactory.
-—- Most aspects satisfactory.
—-—- Nearly all or all aspects satisfactory.

NhwroHZ
I
|

The above progressive scale can be used to rate the criteria
below. Place an (x) in the column which indicates the judg-
ment of the person(s) making the evaluation.

- 1. The general characteristics of the coop-

Specific Criteria Pertinent to Selection
of Student Teaching Stations in Business OIN|1]2(3]|4]|5

Teacher Preparation

erating schools and communities in which

they are located are such that:

‘a. Citizens evidence interest in dynamic
school programs and take constructive
action for continuous improvement.....

b. The communities provide opportunities
for business employment, thus justi-
fying the current offerings of rela-
tively numerous basic and job-
preparatory business subjects.........

c. The schools are conveniently located
and readily accessible to student
teachers and supervising personnel....
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Schedule III, Page 2

Specific Criteria Pertinent to Selection
of Student Teaching Stations in Business
Teacher Preparation

d. The school plants are adequate in
terms of space, business equipment,
and other facilities for the sched-
uled business offerings....... ceceanss

e. The student-bodies are heterogeneous
with varying abilities, socio-economic
backgrounds, and vocational interests.

2. The circumstances surrounding student
teaching are conducive to good business
teacher preparation, in that:

a. The atmosphere- that engulfs each total
school operation®is professional..... .
b. Sound educational leadership functions
to facilitate and enhance opportuni-
ties for achievement of the goals of
‘education for business............ ceee
c. The philosophies of education for
business are compatible with the ones
prevailing in the college........... -
d. School personnel are willing and ca-
pable of accepting the responsibili-
ties associated:with providing facil-
ities for student teaching in busi-
ness subjects...ccecceeeceas ceseas cecece

3. The business curriculums in the cooper-
ating schools appropriately provide for:
a. The offering of instruction in basic

business education............ ceecceces
b. Preparation for work in general
clerical positionsS.....ccceecececeecane
c. Preparation for work in dlstrlbutlve
positions....ceceeceeccccccns ceeveccas
d. Preparation for work in secretarial
positions....c.ceceiceceeccnee. cecccees
e. Preparation for the operation of
one's own business...... cecesccccccccs
f. Constant review and extension of stu-
dents! abilities in fundamentals......

g. Constant development of desirable
work habits, personality traits, and
character traits......cccceee.. cececen
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Schedule III, Page 3

Specific Criteria Pertinent to Selection
of Student Teaching Stations in Business
Teacher Preparation

4.

The cooperating business teachers are

"master" teachers who:

a. Enthusiastically work with student
teachers because they believe that
the activity enables them, as mature
teachers, to gain greater competence
and status......cccc0ce.. cecoscescccns

b. Utilize experimental methods and pro-
cedures, occasionally introduce inno-
vations in their teaching, and engage
in self-evaluation in the regular
performance of their duties...........

c. Exhibit confidence and are at ease
when other persons observe and eval-
uate their classroom teaching.........

d. Enjoy teaching basic business and
skill subjects and understand how to
impart similar feelings about work-
ing with ycungsters to the student
teachersS...cccceeeecceccaccscecscncacnncs

e. Understand the importance of con-
structive and positive attitudes in
working with student teachers.........

f. Have engaged:.in graduate study,
workshop activities, and business
work experience to supplement their
undergraduate preparation for
teaCching..cceceeeeeececccccscescccnccans

g. Possess personal and character
traits which student teachers want
to imitate. .. iiiiiiiiiieieinneense

Arrangements between the college and the
cooperating schools are such that stu-
dent teachers in business education:are:
a. Proffered full status as teachers
of certain classeS...cccccccecccccccccs
b. Assigned so that only one student
teacher is involved with a cooper-
ating teacher at any particular time..
c. Adequate opportunities for confer-
ences witnh cooperating teachers and
other activities required to meet
their individual needs........... ceces
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Schedule III, Page 4

Specific Criteria Pertinent to Selection
of Student Teaching Stations in Business
Teacher Preparation

d.

e.

Afforded opportunities for contacts
with parents of the pupils they
teACh. . et reececccceccoccsccoccnacnann
Readlly enabled to effect changes

in their student teaching programs
when genuine hardship situations
develop..ceeeeeeeccacccccceee Cececscens

Specific assighments to student teach-
ing stations ensure that prospective
business teachers will:

d.

b.

C.

d.

Gain extensive amounts of experience
in actually teaching both basic busi-
ness and business skill subjects..... .
Be provided with opportunities to
observe, participate in, and even
direct extra-class activities of
business pupils....... ceccssccccscccns
Engage in professional -activities
with other teachers, administrators,
and educational organizations.........
Develop ability to perform well in
all kinds of educational activities
involving elements of human
relations.....cccceee.e. cecececacecessan

Basic policies for the selection of
business teaching stations, as well as
the effectiveness of those stations

are frequently re-evaluated by persons
directly responsible for business
teacher preparation...... cecscccescseceen

General or Specific Comments:
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Schedule III;VPage 5

Composite Rating of Criteria Relative to the
Selection of Student Teaching Stations
in Business Teacher Preparation

(This rating should indicate the extent-to which the teacher
education institution endeavors to utilize business teaching
stations only in cooperating schools where the students are
afforded complete student teaching opportunities commensu-
rate with the academic credit granted for their work and the
cost to them in time, effort, and money.)

Composite Rating: Excellent
Good -
Average —
Below Average -
Very Inferior —

Explanatory comments conducive to full understandinngf the
composite rating given above:
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Schedule IV

Selection and Orientation of Student Teachers
in Business Teacher Preparation

. Guide Principle A: Individuals should be admitted to student

teaching only when they possess desirable personal char-
acteristics and have demonstrated proficiency in academic
and professional elements commonly associated with teach-
ing readiness.

Guide Principle B: Tae orientation phase of student teaching
should facilitate understanding of existing responsibil-
ity and authority relationships and the general factors
involved in professional growth by means of "apprentice®
teaching experiences.

Explanation of Columnar Headings:

0 ~- Item is not present in student teaching program
in business education.

~— No opinion or no basis for judgment.

~- All or nearly all aspects unsatisfactory.
More aspects unsatisfactory than satisfactory.
-~ More aspects satisfactory than unsatisfactory.
~- Most aspects satisfactory.
~- Nearly all or all aspects satisfactory.

abhWwNHZ
|
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- The above progressive scale can be used to rate the criteria

below. Place an (x) in the column which indicates the judg-
ment of the person(s) making the evaluation.

— —— —_— — — ———————————

'
|

Specific Criteria Pertinent to Selection
and Orientation of Student Teachers in O|N{1[{2|3]{4]|5
Business Teacher Preparation

1. Recruitment, selection, and retention
procedures practiced during the years
students are in college prior to the
time of student teaching, tend to en-
sure the best possible candidates for
student teaching in business education...

2. To facilitate orientation, as much spe-
cific material as possible is formalized
and made available to student teachers
and cooperating business teachers........
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Schedule IV, Page 2

Specific Criteria Pertinent to Selection
and Orientation of Student Teachers in
Business Teacher Preparation

3.

Candidates for student teaching in busi-
ness education are required in appro-
priate ways to demonstrate readiness for
teaching in terms of:

a. Extensive general knowledge commonly
associated with the preparation of
business teachers.......... cesocen cees

b. Adequate knowledge of economics and
other phases of basic business

information............. ccecscsoacenan
c. Proficiency in the business skills
which they have elected to teach......

d. Knowledge of subject-matter in the
area of professional education essen-
tial in planning and directing the
learning activities of pupils.........

e. Competence in the professional edu-
cation techniques appropriate:to the
teaching of business subjects.........

Candidates for student teaching in busi-

ness education are screened by profes-

sional personnel to determine:

a. The extent to which they possess
essential personal characteristics....

b. The extent to which they possess
desirable general and business con-
cepts and attitudes.......ccccceceea..

c. The nature of deficiencies for which
adjustments must be made in student
teaching, or which necessitate their
discontinuance of preparation for
business teaching......ccecicceeeceen.

By means of on-campus activities and

procedures prior to initial contacts

with cooperating schools, students are

oriented as to:

a. How their work in the student
teaching program will be evaluated....

b. The time and study requirements in-
volved for successful completion of
the course and receiving of college
credit........ csesssscssnse cececcscscccs
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Schedule IV, Page 3

Specific Criteria Pertinent to Selection
and Orientation of Student Teachers in
Business Teacher Preparation

c. The customs, educational needs, and
interests to be encountered in
various communities....cccccccecccccas

d. The administrative procedures and
regulations that will control their
performance in the cooperating
SChOOlS...ceeeeeeecccconccsoscasncocncses

e. Their dual role--business student
while on campus and business teacher
while at the cooperating school.......

Upon initial contact with the admini-
strators and cooperating business teach-
ers at the cooperating schools, student
teachers are, as rapidly as possible,
oriented regarding:

a. Relationships that will govern their
activities with pupils in the busi-
ness departments....... ceeccsccns ceees

b. Facilities available to them as
business teachers............. cesecces

c. Scheduled activities of the busi-
ness departmentsS..cceeeeececcccccecacs

d. Information concerning pupils
with whom they will work.......ccc....

e. Specific responsibilities they
should asSSUME. ....cvcceececaccccccaccses

Basic procedures and techniques  for the
selection and orientation of student
teachers in business education are
frequently re-evaluated to ensure

their effectiveness....... ccccceccscccccs

General or Specific Comments:
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Schedule IV, Page 4

Composite Rating of Criteria Relative to the
Selection and Orientation of Student
Teachers in Business Teacher Preparation

(This rating should indicate the extent to which individuals
are admitted to student teaching only after they have demon-
strated readiness for the teaching of business subjects.
Further,:it should reflect the extent to which orientation
is appropriately accomplished.)

Composite Rating: Excellent
Good
Average
Below Average

Very Inferior

A —————

Explanatory comments conducive to full understanding of the
composite rating given above:
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Schedule V

Content of Student Teaching in Business
Teacher Preparation

Guide Principle: The content of student teaching should be
such that student teachers are required to: (1) formu-
late specific lesson plans, select or prepare teaching
materials, and utilize teaching aids, as they direct and
evaluate the learning activities of pupils; (2) actively
participate in guidance, counseling, and the sponsorship
of organized pupil activities apart from classroom in-
struction; and (3) enter into professional relationships
with teachers, administrators, and parents.

Explanation of Columnar Headings:

0O —- Item is not present in student teaching program
in business education.

-— No opinion or no basis for judgment.

-- All or nearly all aspects unsatisfactory.
More aspects unsatisfactory than satisfactory.
—- More aspects satisfactory than unsatisfactory.
-- Most aspects satisfactory.
-- Nearly all or all aspects satisfactory.

VR WN -2
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The above progressive scale can be used to rate the criteria
below. Place an (x) in the column which indicates the judg-
ment of the person(s) making the evaluation.

Specific Criteria Pertinent to Content
of Student Teaching in Business Teacher O{N|1}12|3|4 1|5

Preparation

In the early stages of student teaching:

1. Student teachers are informed by coop-
erating teachers about what is expected
to be accomplished by pupils:

a. In terms of manipulative skills such
as typewriting and shorthand..... ceses
b. In terms of production ability in
subjects such as typewriting, book-
keeping, and office machines..........
c. In terms of information and concepts
in all business subjects......... cevan
d. In terms of personality develop-
ment and use ¢of fundamentals.......... L g
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Schedule V, Page 2

Specific Criteria Pertinent to Content
of Student Teaching in Business Teacher
Preparation

2. Student teachers are provided with
opportunities to observe cooperating
teachers as the:

a. Handle routine matters in classes

b. Demonstrate business skill techniques

to pPuUpPilsS..ccieereienecceenecnnnns
c. Offer individual instruction and
supervise laboratory activities..

00000

3. Student teachers are aided in various

additional ways to move readily into
their roles as business teachers....

Preliminary to first actual teaching:

1. Student teaéhers are aided in the formu-

lation of unit and lesson plans for:

a. Development of manipulative abili-

ties in such subjects as: type-
writing, shorthand, transcription
and office machines.......ccece..

’

b. Development of production skills in

advanced phases of various job-
preparatory subjects.............

ooooo

c. Development of problem-solving situ-
ations in bookkeeping, general busi-
ness, consumer problems, and other

business information subjects....

2. Student teachers are informed regarding:
a. Adopted textbooks, teachers' manuals,

workbooks, and published tests...

b. Business forms and other instructional
materials available in the community..
c. Free and inexpensive instructional

materials available to business

teachers from many SOUrCeS......cees.-
d, Bulletin boards, projection facili-

ties and other supplementary aids

they should feel free to use...... cee

e. Availability of the Balance Sheet

14

Business Teacher, Business Educator.,

and other free materials from pub-
lishers of business textbooks.........
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Schedule V, Page 3

Specific Criteria Pertinent to Content
of Student Teaching in Business Teacher
Preparation

2

3. Student teachers are enabled to gain
experience in selecting and gpreparing
teaching materials to be used for such
purposes as:

a.
b.
c.

d.

4. Student teachers are given assistance in
handling discipline problems, dealing
with individual differences, and pre-
paring to give teaching demonstrations...

When primarily responsible for instruction:

Typewriting demonstrations............
Dictating in shorthand classes........

Explaining and working problems in

bookkeeping.....cccceeecececcan ceeecacen
Directing problem-solving situations
in basic business classeS....cccceeee.

1. Student teachers are required to:

a.

b.

Submit lesson plans for the ofiice
service subjects they are to tea:h....

Submit lesson plans for the basic
business subjects thev are to teach...

Direct the learning activities of

pupils in an effective manner.........
Offer a large variety of learning

activities to make provision for indi-
vidual differences among pupils.......

Manage all classroom organizational

activities effectively........cceea..n
Evaluate the effectiveness of pupil
learning by administering published

measuring deviceS...ccceececceccccencacca
Construct and administer their own
measuring devices..... ceccccscsccencces

Engage in self-evaluation with the
viewpoint of becoming a self-directed
business teacher:......cceciceeecccsss

Keep pertinent records of achievement
and progress of pupils such as: manip-
ulative abilities in typewriting and
shorthand, transcription, and cffice
machines; information and concepts in
each subject taught......... ...
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Schedule V, Page 4

Specific Criteria Pertinent to Content
of Student Teaching in Business
Teacher Preparation

j. Make periodic grade reports of
pupil achievement.......ccccieienenenee

Student teachers are given assistance in:
a. Selecting and using various
audio-visual aidS....ccceecccoccccaaces
b. Understanding and dealing approprl-
ately with pupils who are frequently
absent, have physical or mental hand-
icaps, or have exceptional amounts of
@bility..cceeeeeecetececcccnoccconannas
c. Understanding that competence of the
student teacher is measured by the
amount of learning gained by pupils...
d. Correcting their weaknesses as
business teachers......ccceeeecceccacs
e. Making the adjustments necessary
between teaching job-preparatory sub-
jects and basic business subjects.....

In out-of-class activities:

1.

Student teachers are encouraged to
assume responsibility in the sponsor-
ship of Future Business Leaders of
America ClubS...cceecocccss cecctosecscans

Student teachers are expected to:

a. Participate in homeroom activities....

b. Refer to counselors all of the more
difficult problems of students........

c. Engage in other types of guidance
activities..... sesscncssne ceccsncee « oo

Student teachers are required to:
a. Observe the teaching of other
‘business teachers......ccceceee- ceseee
b. Observe the teaching of teachers
in other areas....ccceceececcccccces .o
c. Observe teachers as they direct
extra-class activities......... cecoaes
d. Observe inter-action of teachers,
administrators, and parents..... cecens
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Schedule V, Page 5

Specific Criteria Pertinent to Content
of Student Teaching in Business
Teacher Preparation

4. Student teachers use their abilities

for maximum development by:

a. Participating in teacher-study
groups, workshops, and other in-
service activities.....ciiiiiiiiiennnn

b. Engaging in action research under
the guidance of the cooperating

business teachers....... cececceccconan
c. Joining professional business

education associations.......c..... .o
d. Reading current literature in busi-

ness education publications...........

e. Developing a comprehensive profes-
sional file of teaching ideas and
materials for use in their first
year of full-time teaching............

f. Demonstrating their interest in
pupils by professional attitudes
and exXpresSionNS...cccceccccccccsccnceces

General or Specific Comments:
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Schedule V, Page 6
Composite Rating of Criteria Relative
to Content of Student Teaching in
Business Teacher Preparation

(This rating should indicate the extent to which student
teachers are subjected to engaging in learning and practice
activities through which they may gain competence as begin-
ning business teachers.)
Composite Rating: Excellent

Good

Averagg

Below Average

Very Inferior

Explanatory comments conducive to full understanding of the
composite rating given above:
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Schedule VI

i Supervision of Student Teaching in
: Business Teacher Preparation

S Guide Principle A: . Supervision of student teaching by per-

4‘ sonnel in the teacher education institution should be of
the nature and extent required to maintain appropriate
academic standards on which the granting of college
credit may be based.

: Guide Principle B: Supervision of student teachers by per-
i sonnel in the cooperating schools should facilitate

: maximum scholastic achievement among the pupils with

: whom the student teacher makes contact while at the

same time enabling the student teacher himself to achieve

teaching competence.

- e sm SN M S S IR ED W WA MR WR GTR s Em  wm e G e e s A mE mm e SR S e e

Explanation of Columnar Headings:

~—- Item is not present in student teaching program
in business education.

~- No opinion or no basis for judgment.

~-- All or nearly all aspects unsatisfactory.

More aspects unsatisfactory than satisfactory.
~- More aspects satisfactory than unsatisfactory.
-—- Most aspects satisfactory.

~- Nearly all or all aspects satisfactory.

Vi WwN =2 o
!
}

The above progressive scale can be used to rate the criteria
below. Place an (x) in the column which indicates the judg-
ment of the person(s) making the evaluation.

e .
m—————

Specific Criteria Pertinent to Supervision
of Student Teaching in Business Teacher OIN]1}2|3]4|5

Preparation

v : 1. Basic policies pertaining to supervision

: ‘ of student teaching in business

} education:

H a. Are formalized in writing to enable
the college supervisor and cooper-
ating teachers to emphasize similar
factors in their supervisory

activities..ceeeeenererreccecnccncanes
b. Place primary respon51b111ty for

supervision of student teachers

with the college supervisor in

business education........... cececcans
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Schedule VI, Page 2

Specific Criteria Pertinent to Supervision
of Student Teaching in Business Teacher
Preparation

C.

d.

e.

Clearly define the responsibilities
of cooperating teachers and outline
sound supervisory techniques for

them to use...... D
Make clear the bases on which aca-
demic credit is granted and grades
givVen. ..ottt ieeeeeseasecnccncccnna .o
Ensure the development of good work-
ing relationships between the college
supervisor, cooperating teachers, and
student teachers in business

[=Te 1 [aZ- § wle No) ¢ AR P .o

The pattern of supervision is suffi-
ciently comprehensive to ensure that
student teachers are adequately aided
and directed relative to:

a.

b.
C.
d.
e.
£.

g.

Selectisn and planning of the

subject-matter to be taught..... ceeaes
Methods of teaching to be utilized....
Evaluation of pupil achievement.......
Understanding of pupil relationships..
Relationships with other teachers.....
Development of professional concepts..
Community living......cceeecenceaceens

Supervision is facilitated by the college
supervisor in business education as he:

a.

Demonstrates genuine interest in

the welfare and future success of
each student teacher.............. seee
Becomes thoroughly familiar with the
achievement of each student teacher...
Holds frequent individual confer-
ences with the student teachers.......
Effects sound working relationships
between the cooperating teachers

and individual student teachers.......
Conducts seminars for discussion of
teaching problems common to most of
the students in business education....
Makes frequent visitations to the
various business teaching stations....
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Schedule VI, Page 3

Specific Criteria Pertinent to Supervision
of Student Teaching in Business Teacher
Preparation

g. Prepares letters of recommendation
after student teaching work is
completed. ...ttt eeacencnnan

h. Encourages the better students to
begin thinking about extending their
competence through post-graduate
study in business education...........

i. Evaluates the work done by cooper-
ating teachers and recommends that
they be continued or discontinued
in their capacities....... cecacocscscas

4. Supervision is facilitated by the coop-

erating teacher in business education

as he: '

a. Guides and aids the work of the
student at the teaching station.......

b. Confers with each student regarding
evident strengths and weaknesses......

c. Demonstrates good teaching and high
professional standards in his work
wWith pupils...ceceeceeccecscccccccccnas

d. Suggests specific teaching procedures
that are economical of the time,
effort, and energy of pupils..........

e. Encourages each student teacher to
think for himself; to engage in
creative activity....ccii ittt ennn

f. Shares with student teachers the non-
skill subjects as enthusiastically as
subjects involving business skills....

g. Informs the college supervisor of
special problems encountered by stu-
dents which merit his direct atten-
TlON. . ceeeeeecsccoaccscncsccscccsanccas

5. The administrator in the cooperating
school evidences interest in student
teachers and supervises their work with
the same consideration as that provided
regular full-time teachers.......c.cc....
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Schedule VI, Page 4

Specific Criteria Pertinent to Supervision
of Student Teaching in Business Teacher
Preparation

6. Supervision policies and patterns in
business education are subject to fre-
quent re-evaluation and constructive
improvement........ ceeesasans cececscancas

General or Specific Comments:
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' Schedule VI, Page 5

e TR £ 1

Composite Rating of Criteria Relative to
Supervision of Student Teaching in
Business Teacher Preparation

(This rating should indicate the extent to which, through
close supervision, high academic standards are ensured in
the work done by business student teachers and in the learn—
ing achieved by their business pupils.)

Coﬁposite Rating: ' Excellent —
Good -
Average —_
Below Average -
Very Inferior A

Explanatory comments conducive to full understanding of the
composite rating given above:
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Schedule VII

Evaluation of Student Teachers in
Business Teacher Preparation

Guide Principle: Growth in teaching competence, the ulti-
mate goal in student teaching, should be-evaluated both
subjectively and objectively in terms of the character-
istics and competencies desired in a beginning teacher.

S ams e e wmt ey emm  ew e e e mmm e shm e s WS G W e B e W SR e EmE W e ow e e

Explanation of Columnar Headings:

0 -—- Item is not present in student teaching program
. in business education.

—- No opinion -or no basis for judgment.

-- All or nearly all aspects unsatisfactory.

-—- More aspects unsatisfactory than satisfactory.

-- More aspects satisfactory than unsatlsfactory.

-- Most aspects satisfactory.

-- Nearly all or all aspects satisfactory.

btpc»haklz

The above progressive scale can be used to rate the criteria
below. Place an (x) in the column which indicates the judg-
ment of the person(s) making the evaluation.

Specific Criteria Pertinent to Evaluation
of Student Teachers in Business Teacher OIN|1{2]|3{4 1|5

Preparation

o g e ey
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Basic Policies and Procedures:

N

1. Practices and procedures relative to
evaluation of student teachers are:
a. Formalized in writing.and distributed
' to all persons involved in the pro-
gram in business education........ ceos
b.vDeveloped cooperatlvely by those hav-
.ing responsibilities in the program
and interpreted fully.......... ceeeene
c. Designed to place full responsibility
for evaluation and grading on the col-
lege supervisor  in business education.
Designed to.enable the college super-
visor to utilize aid. from cooperating
teachers and student teachexrs them-
: selves as he establishes grades...... .
.. . e. Designed to cause student teachers to
" “‘constantly engage in self-evaluation..
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Spécific“Criteria Pertinent to- Evaluation
of Student Teachers in Business Teacher OINj1)23]|4 |5
Preparation

. f. Subjected to frequent re-evaluation
T to ensure proper functioning..........

2. Evaluation of student teachers is made
effective through the use of:
a. Appropriate rating scales.developed
exclusively for use in business
\ education...ccceecccccccccasccscccccncs
B b. Conference procedures by the college
supervisor and cooperating teachers...'
c. Development of check-lists of the
competencies of beginning business
e teachers which can be used in rating
& student teachers -and in self-
i -evaluation by them.....oeeecevcene.. .o
d. Comparisons of work done by indi-
vidual student teachers with what
is expected of beginning teachers
rather than by comparing one student
with another.......... cesssecssenecsen

PR
X

' 1
‘Specific Elements in Evaluation:

1. Competence of the student teacher is
evaluated as he accomplishes selection
and planning of subject matter to be
taught by:

a. Developing clear concepts of the
objectives of the subjects with the
aid of his pupils...cccceeeeceen. cecnas

b. Utiiizing a variety of instruc-
tional materials.....cccc.... seecscsas

c. Drawing subject matter from local
business SOUrCeS..cccecececcccccccscnes

Presenting information on a level
compatible with the experiences of

0"
a:

his pupils..... ceeecens cesscvsscsccccee

3 lgerald A. Porter, "Evaluating the Competency of.a

i Business Teacher," The National Business Education Quarterly,
XXIV, No. 4 (Summer, 1556), pp. 16-19. (This article is the

basis for the seven elements in competence pointed up here.)
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‘Schedule VII, Page 3 R
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Specific Criteria Pertinent to Evaluation i

of Student Teachers in Business Teacher
Preparation

K

PO TP A S TR T IR B T & 7 e

e.
£.
g.
h.

Continually aiding pupils in enrich-
ing their vocabularies........cccc.c...
Attempting to develop proper atti-
tudes as well as business skills......
Providing adequate opportunities

for problem solving......cccce.. cecens
Exhibiting enthusiasm about the
subjects he teacheS.....ccveeaccecncesns

"Competence of the student teacher is

evaluated. as he demonstrates specific
methods of teaching through: .

a.

Emphasizing the problem-solving
approach to instruction with group
activities and projects.......- ceeceen
Making efficient use of all avail-
able class time......... ceessccssacana
Utilizing audio-visual.aids to sup-
plement basic instructional materials.
Providing for individual dlfferences

within each class...c.cc.... Cecesccasee ,

Encouraging. participation and relat-
ing instruction to the personal exper -
iences of his pupils............ cecens
Prov1d‘ng for constant informal
review. ..veeeeeeeracoess cescscscnccses
Demonstrating an absence of tension

in the CclassSroOmM. .c.ccceeeesccccccoccocs
Demonstrating complete knowledge of
and using business forms and papers
correctly....cecececcceccnne cececvconna

Competence of the student teacher .is
evaluated as he measures pupil achieve-
ment through:

a.

b.

Demonstrating a sound phllosophy
relative to measurement of business
skills and concepts..... csecscscstncan

-Utilizing both objective and sub-

jective techniques of measurement

‘in proper proportion...... cesecccancnss
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Schedule VII, Page 4

Specific Criteria Pertinent to Evaluation
of Student Teachers in Business Teacher
Preparation

tn

c. Demonstrating clear understanding
of vocational and non-vocational
business competencies required of
individualsS...cicieceececccscccccceacnne
"d. Avoiding arbitrary interpreting of
i the results of measurement...... cocnee
- "e. Utilizing measurement techniques
ST for diagnostic purposes......c.ceeceees
f. Constantly attempting to measure
and interpret the personality fac-
tors related to success in business
activities ........ cecccscens cecscnscns

4. Competence: of the student teacher is
evaluated as he develops cordial rela-
tionships with his pupils through:

a. Respecting the integrity and con-

fidence of pupils.......... ceceneccene
b. Maintaining impartiality in every ...
way possible...c.ccceecceecececcccncens .

c. Demonstrating an awareness of the

standards of behavior of pupils.......
d. Finding something to praise in

every pupil.....ceceecececcccocas cecee
e. Promoting club and other extra-

class activities...ccceeececencncccann
f. Continually striving to find at

least one area in which the untal-

ented pupil can excel......cc..... ceoa
g. Causing pupils to reflect his own
optimistic spirit...... cecccsccsccccona

. 5. Competence of the student teacher is
evaluated as demonstrated in relation-
ships with fellow teachers and admini-
strators through:

a. Participation with enthusiasm, voic-—-
ing. criticism only in a constructive
manner and through proper channels....

b. Not-exhibiting susceptibility to
"hurtfeelingitis" ....cceeeecceececennn

c. Willingness to ask and take adVice
from supervisors........ necscscasne ceenw
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Schedule VII, Page 5

Specific Criteria Pertinent to Evaluation
of Student Teaching in Business Teacher

Preparation

S W

d. Willingness to work with others: as

a mature adult in situations 1nvolv-i,f

P

ing differences of. opinion.....,,,;,,g 

e. Enthusiastically doing his part in.
planning extra-class activities..:!....

f. Exhibiting characteristicsrof a’"more
seasoned" teacher as he helps .other
student teachers with thelr d1 f£fi-
culties........... csermocs ceessesnoses

Competence of the student teacher is
evaluated as he evidences continuous
professional development through:
a. Demonstrating self-criticism and a
desire for self-improvement...........
b. Frequently evidencing interest in
learning things which he is not
required to learn......c.cccccececcccece
c. Attending faculty meetings, PTA
meetings, and conventions even
though using up some of his "free"
o I 1=
d. Not indicating criticism of school
situations which apparently cannot
be remedied.....c.c..... cececseaccccacs
e. Willignness to exhibit some leader-
ship in business education groups
or in other types of meetings.........

Competence of the student teacher is
evaluated as he adJusts to community

1life through:

a. Participating in evening and other -
aspects of community life......... R
b. Thoroughly evaluating, with an open
mind, the community to be aware of
its advantages as well as its dis-
advantages..... cecsetccccccnans ceceans
c. Willingness to accept responsibil-
ity as a member of the community......
d. Maintaining ethical procedures
in all business and other rela-

‘tionshipsS....cccececccecccccccccens ceaes
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Schedule VII, Page 6 EERS

Specific Criteria Pertinent to Evaluation
' of Student Teaching ‘in Business Teacher
. . Preparation

s i

{i?;fﬁffﬁf;i”} =‘fe;3Aééﬁféteiy portraying to school
e -7 . patrons what the school is doing......
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Composite Rating of. Criteria Relative tc ’”‘“““2
. ‘Evaluation of Student Teaching in

i giﬁa?;fﬁfé”“?'f“‘7- Business Teacher Preparation

§3f° ”(This rating should indicate the extent to which evaluation
- of student teaching is appropriate as the competencies of
7 the student teachers are compared with those expected in

beginning business teachers.)

Composite Rating: Excellent -
Good R
é: Average -
: Below Average —
Very Inferior .
E Explanatory comments conducive to full understanding of the
composite rating given above:
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CHAPTER VI

SUMMARY

Restatement of Problem

The problem of this study has been to determine sound
basic principles and criteria and to use them in the formula-
tion of an evaluative instrument which can be utilized to
measure the effectiveness of tﬁe student teaching phase of
business teacher preparation as commonly conducted in teacher
education institutions in the United States.

This study consisted of three phases: (1) comprehen-
sive study, analysis and interpretétion of available litera-
ture and the isolation and definition of sound fundamental
principles applicable tc any adequate student teaching pro-
gram, (2) determination of specific criteria essential in the
evaluation of student teaching as preparation for prdspective

business teachers, and (3) preparation of an evaluative in-

.strument which may be appropriately utilized in making wvalued

judgments regarding the effectiveness of student teaching
programs as provided for prospective business teachers. That
evaluative instrument developed in the third phase consti-

tutes Chapﬁér V of this research report.

e -
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Fundamental Principles of Student Teaching

Following the analysis of related research studies
and comprehensive5interpretation of other pertinent litera-
ture,»14‘ééré£ﬁ11y andiconcisely—statedbfundamental princi-
ples of student teaching were:fornulated ‘Each of the 14
basic principles was considered in terms of 1ts es;entral
elements and detailed descrlptions were written relatlve to
the circumstances in student teachlng involved in each prln-

ciple. Whlle the 14 princ1ples are stated in terms of stu-

dent teaching in general, they edqually are appropriate for

the spec1f1c fleld of business teacher preparation.
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The 14 fundamental principles were categorlzed in

) A

-

relation to seven significant aspects of student teaching.

AT

These all-inclusive aspects are: (1) objectives of student

LR

2 teaching, (2) organization and administration of student
teaching, (3) selection of student teaching stations,
i (4) selection and orientation of student teachers, (5) con-

g tent of.student teaching, (6) supervision of student teach-

ing, and (7) evaluation of student teachers.

?v The 14 fundamental pr1nc1ples of student teaching,

as categorized under seven subheadings in Chapter III of this

research report, are:

I -- The student teachlng program. should be predicated on
valid-and achievable objectives adequately inter-
preted to all personnel 1nvolved in the program.n_

v .
R
-

ﬁ, IT -- The obJectlves‘of student teachlng should encompass
’ e all of.the’essential”elements required to ehable a
Tl e prospective teacher to appropriately identify himself

CARFRRTINGRIY Ty
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with educational endeavor and to assume and develop
in a role of a teacher.

III -- Basic policies and procedures should be specifically
formulated to expedite the organization- -and admini-
stration of a program of student teaching that will
make the most effective use of personnel and facili-
ties.

IV -- The student teaching pfogram should be organized and
administered so:sthat:authority is clearly defined,
responsibility is- properly channeled, and communica-
tion lS effective.“

MR AP SRR A Student teaching stations should be established in

gt ' circumstances-involving. appropriate school and com-
munity characteristics, - sound educational leadership,
and superior - 1nstruction. T

- -

e VI —-- Student teachers should be'assigned .to teaching sta-
e tions in-which they will be: provided with adequate
g; / opportunities to -gain experience 'in-classroom  teach-
ing, ‘directing of extra-class. actiVities, engaging
in profe331onal activ1t1es and other:: activ1t1e3tin
human relations. %g;

o VII -~ Individuals should be - admitted to student teaching
only when . they possess ‘desirable personal character-
-istics ‘and have demonstrated proficiency in.academ_c
and professional elements commonly assoc1ated With
teaching readiness. e

= VIII -- The orientation- phase of student teaching should
facilitate understanding of existing responsibility
and authority relationships.and:the general factors
\ involved ‘in professional" growth:by means of "appren-
i B tice" teaching experiences.yﬁgm °

PR R U T W e e
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IX -~ The content of student teaching should be such that
student teachers: are: required to formulate specific
, R lesson plans,: select or:prepare teaching materials,
Voo vt 0T Yandiutdlize teaching aids, as they direct and eval-
° ° uate the’ 1earning activities of pupils.

: X -- The content of student teaching should be such that
student teachers are. required to actively partici-
pate in guidance, counseling, and the sponsorship of
organized pupil activities apart from classroom
instruction.
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XI -~ The content of student teaching should be such that
student ‘teachers are required to enter into profes-
sional relationships with teachers, administrators,
and parents.

XII -- Supervision of student teaching by personnel in the
teacher education institution should be of the nature
and extent required to maintain appropriate academic
standards on which the granting of college credit
may..be based.

XIII ~- Supervision of student teachers by personnel in the
cooperating schools should facilitate maximum scho-
lastic achievement among the pupils with whom the
student teacher makes contact while at the same time
enabling the student teacher himself to achieve
teaching competence.

XIV -- Growth in, teaching competence, the nltimate goal in
studentﬂteachlng, should be evaluated both subjec-.
°t1vely»and obJectively in terms of the characteris-

:.;ﬁ””' tics and competenc1es de51red in a beginning teacher.
e;* Crlteria fcr Evaluatlon of Student*Teachlng e e
v | in Business Educatlon : ~-,.,,ff‘

a3
- . -
- '~> e w g Lt M

In Chapter IV of thlS study, methods and technlques

o ',’

V.. are presented relatlve to the formulatlon of an evaluatlve R

* 1nstrument to be used 1n measurlng the effectlveness of stu=.

0O X7 .
. -

© - N
At"'

° dent- teachlng programs for prospectlve bus’ness teachers.

The methods of establlshlpg the format of the instrument:., the

R

rating scales’ to be" used,athe comprehens;ve ratings involved,
and the procedure for isolatlng the criterla are described in
&etail. Sﬁggestions are made regarding the ways and means by
? which the evaluative instrument may be used to advantage in
business education student teaching programs.

The numerous criteria to be used in evaluating all

phases of student teaching programs in business teacher

R
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preparation were established. Each criterion was carefully

stated to apply directly to the extent to which one funda-
mental principle might be applied and implemented in student
teaching. 7The significant aspects of student teaching, the
fundamental principles involved in each aspect, the rating
scales, and the criteria were combined and stated in seven
schedules to form the evaluative instrument proposed in this
study. That instrument constitutes a relatively concise and

convenient to use, yet fully adequate, device which may be

utlllzed by professional personnel in teacher education pro-'M”

‘grams.

Recommended Uses of.. the Evaluatlve Instrument

The uses of the - evaluatlve instrument presented in
Chapter V of this study;may.be as extensively varied as are
the circumstances which surround student teaching prdgremei;;
in teacher education institutions.‘ Since there arevnumerous
ways‘r; which the evaluatlve lnstrument may be used, the
examples indicated here are merely 1llustrat1ve.

Effective use of the instrument may be made by the

chairman of a department of business educatlon as he evalu-

ates the teacher education program for- whlch he- ls personally

responsible. The director of teacher education-or the dlrec-557f

tor of student teaching in a teacher education institution'-
might well use the instrument in evaluating the business edu-

cation phase of the total student teaching program for which
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he has major responsibility. It might be used by a college-
wide committee for teacher education to measure the ef%ec-
tiveness of student teaching in one ares or as the basis for

developing similar instruments for other subject-matter

‘areas. Personnel in a cooperating school may benefit from

using the evaluative instrument to obtain data needed to

L]

;Q::Justlfy thelr contlnuance in the student teaching program

-]

'°?Qfofrered by a partlcular college or university. State depart-

0 ®

| !ments of educatlon might flnd the instrument useful as a

§ s

ba81s for standard121ng requlrements for teacher certifica-

¢ e & [}

tion, to establlsh minimum standards or stLdent teachlng

~~~~~

programs throughout a state, or to establlsh standards for a

.single.state—wide prcgram in student teachlng. Accredltlng

"L

agenc1es mlght flnd that the instrument'has.signitiéant-use—
fulness for determlnlng the qualifications of schools seek-
ing aooredltatlon of thelr teacher preparation programs.

It is apparent that thlS guide may be used by 1nd1v;d—
uals,*as well as by groups, 1nterested in evaluation of the

student teachlng phase of total teacher preparatlon. Regard—

less of who or how many are 1nvolved,-tne basic con51dera-f'

.tlons are the same. The instrument may be used chierly for

Ve )
-~ - .,

;51§self-evaluat10n purposes or 1t may be used for the purpose

-
-

[P

of determining the extent to which standards of some regu—

lating body are satisfactorily met. :

ACER

Whatever the purpose involved may be, evaluatlon

',,, -~_ "‘,"— A

should be conducted in an exacting manner with careful
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attention being afforded to all details and with no.glossing
over of inadequacies or weaknesses. The basic intent of the
evaluative instrument presented in this study is to bring
about improvement in programs of student teaching in business

education regardless of the levels at which they are now main-
tained., "7 el

Conclusions

.

From the outset, the majoridesired outcome of this

research investigation was an evaluative instrument that

- [ ]

could be used to determine the effectiveness of student

(,n' L L ]

’ Foem
- F

teaching as offered for prospective buSiness teachers.* ‘Thus,

it was obvious, throughout the time involved in completing

), o
x,. -,

the study, that detailed and numerous findings ‘were not being

E_, ‘s

‘"x‘V‘i .

',’i_, et -i-u'm ’ .
developed ‘as the basis for broad concluSions. ‘In the opinion

- .u¢

! 7?f*‘ of the author the maJor deSired outcome of this study has

D ‘. .
* . » . - ") ¢

.,""'

& w":f"‘ been accomplished An evaluative instrument was deSigned
h"-f ',7‘ and developed- it is presented in this formal report

Lo . = On the basis ‘of experience gained as a student

.,

teacher, as a teacher of" buSLness subJects at the secondary— '

£
3 .
v BRI B

o -
» -~ .

school level and as a superVisor of student teaching in’

bus1ness education at the college level the author found

-y

> TR

himself intensely interested in the phases of business

teacher education emphaSized ‘in this research investigation.,giqf

~ - LYt d
, B - 0
3 L il L % nd

Upon completion of the exten51ve background study required
- in solving the;problem‘andkeXhaustive work done in developing

RES AT A o
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the evaluative instrument, the author was enabled to synthe-
— size to éhe extent of presenting a few broad generaiizations.
In accordénce with the format usually expected in the prepar-
W;tion of a doctoral dissertation, thegeneralizations‘reachéd
are presented as conclusions here:

1. Student teaching constitutes an extensive biock
of work, usually done in the final stages of undergraduate
teacher education, and requires continuous careful evalua-
tion and constant revamping to ensure that the needs of

gi future teachers are adequately met.
8 2. There are certain fundamental principlles applic-
”f able to student teaching that should be substantially adhered
| to at all times and in all phases of the operation of student
teaching programs.

3. It is possible to develop appropriate criteria
Ef;”ﬁ and satisfactory evaluative techniqheé to be used iﬁ deter-
;i" T’*‘";: mining the extent to which student teaching functions effec-

tively as a part of the preparation of future teachers of

[4]
LR d

4 " _
e ' business subjects.

ey

§i r 4. The evaluative instrument entitled: . "Criteria

" for Evaluation of Student Teaching in Business Education,"

o

as presented in this research report can and should be uti-

L eng

.
R
R

h;ﬂﬁﬁiﬁikff' lized in the immediate future to fulfill the purpose for
which it was produced.
it is the sincere hope of the author that other

business educators will soon make use of the instrument to
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bring about improvement in their programs of student teach-
ing in business education regardless of the levels at which

they now function.

e e s x - LSO SO
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