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ATM INI STRATI VE PRACTICES FOR OFF-CWIPUS EXTENSION CLASSES 

FOR TEACHERS IN THE NORTH CENTRAL ACCREDITING AREA

CHAPTER I

INTRODUCTION

The Problem

U n iv e rs it ie s  and co lle g e s  have fo r  many years o ffe re d  off-campus 

extension c lasses fo r  the  b e n e fit  o f p u b lic  school teachers . However, 

in  recent years the re  has been a renewed emphasis g iven to  c lasses in

the f ie ld  because o f the  severe shortage o f teachers and the re q u ire -
i
ments fo r  h igher standards fo r  teachers. U n iv e rs it ie s  and co lleg e s  have

i
consequently f e l t  an o b lig a t io n  to  increase th e i r  e f f o r t s  in  teacher 

education by o f fe r in g  more work fo r  teachers in  the  f i e ld .  In s t i tu t io n s  

o f h ighe r lea rn in g  throughout the  country have va rie d  g re a t ly  in  th e ir  

a d m in is tra tiv e  p ra c tic e s  and p o lic ie s  concern ing off-cam pus programs.

I t  is  the purpose o f  t h is  study to  d iscove r the  a d m in is tra tiv e  

p ra c tic e s  and p o lic ie s  being fo llow ed  by u n iv e rs it ie s  and co lle g e s  in  

connection w ith  off-campus c re d it  c lasses fo r  teachers in the  North 

C en tra l a c c re d it in g  area. (See Appendix 1 .) From t h is  study i t  is  

hoped th a t many d e s ira b le  p ra c tic e s  w i l l  be d iscovered so th a t these can 

be considered in  the  a d m in is tra tio n  o f teacher education programs. An
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exam ination o f these p rac tices  may lead to. a h igher degree o f standard

iz a t io n  o f  a d m in is tra tiv e  p ra c tic e s .

Need fo r  th e .Study

There has been considerable c r i t ic is m  o f off-campus extension ,

and th e re  is  some ju s t i f ic a t io n  fo r  th is  c r i t ic is m .  A lack o f l ib ra ry

f a c i l i t i e s ,  u n s a tis fa c to ry  class meeting p laces, poorly  q u a lif ie d

in s tru c to rs ,  and in fe r io r  in s tru c t io n a l methods are c r it ic is m s  leve led

a t some off-cam pus extension c lasses. Harold Bemjamin voiced another

c r i t ic is m  when he sa id , "Extension work as nourishment fo r  a degree-

seeker is  commonly thought to  lack  va rious  c u ltu ra l v ita m in s ."1 B riggs

and dustman acknowledge th a t th e re  are grounds fo r  c r i t ic is m  when they

s ta te ,  "P ro fess io n a l schools have been quick to  see the  op po rtu n ity  o f

extending th e ir  f a c i l i t i e s  and in flu ence  by g iv in g  courses o f f  the

campus. . . . U n fo rtu n a te ly , c e r ta in  abuses o f th is  p ra c tic e  have been

not in fre q u e n t."2

Much o f  the c r it ic is m  has undoubtedly re su lte d  from a phenomenal

growth in  extension o ffe r in g s  by u n iv e rs it ie s  and co lleg es  in  recent

yea rs . Education in  the F o rty -e ig h t S ta tes . £  Report to  the Governors'

Conference, says.

In recent years, programs o f a d u lt education and o ther general 
extension a c t iv i t ie s  ca rrie d  on by in s t i tu t io n s  o f h igher education

^Harold Benjamin, "The U n iv e rs ity 's  R e s p o n s ib ility  in A du lt 
E du ca tion ," Educational Method, X V III (March, 1939), p. 300.

^Thomas H. B riggs and Joseph dustman. Improving In s t ru c t io n
through Supervision (New York; Macmillan Company, 1952), pp. 447-448.



have grown s u b s ta n t ia lly .  There are no accurate means o f 
measuring the ex ten t to  which these broad se rv ice  programs have 
expanded, but i t  has been estim ated th a t on e -fo u rth  o f  a l l  persons 
over twenty-one years o f  age devote p a rt o f  th e ir  time to  
p a r t ic ip a t io n  in  some ad u lt education program.-^

Much o f t h is  expansion has re su lted  from the need o f the teaching pro

fe ss io n — tra in in g  teachers to  meet the teacher shortage fo llo w in g  World 

War I I ,  enab ling  teachers to  meet h igher c e r t i f ic a t io n  requirem ents, and 

making i t  poss ib le  fo r  teachers to  q u a lify  fo r  sa la ry  increments based on 

fu r th e r  education . Teacher tra in in g  in s t i tu t io n s  f e l t  ob lig a te d  to  meet 

these needs by expanding th e ir  off-cam pus c lass o ffe r in g s . Many problems 

p e rta in in g  to  a d m in is tra tiv e  p ra c tice s  re s u lt in g  from th is  expanding p ro 

gram have been encountered. Many in s t i tu t io n s  accred ited  by the North 

C en tra l A ssocia tion  o f Colleges and Secondary Schools may have found 

l i t t l e  tim e to  study and p lan fo r  a long range program th a t would be 

e d u c a tio n a lly  sound.

Considerable extension work is  done on a n o n -c re d it bas is  in an 

attem pt to  serve both the p ro fess iona l and non-p ro fess iona l groups who 

are not concerned w ith  meeting c e r t i f ic a t io n ,  p ro fe s s io n a l, or degree 

requirem ents. Th is study is  lim ite d  to  off-campus c re d it  courses fo r  

teachers.

D e f in it io n  and Use o f Terms

According to  the educational l i t e r a tu r e ,  the re  is  l i t t l e  agree

ment as to  the exact meaning o f ex tens ion , correspondence study, a d u lt

^H igher Education in  the F o rty -e ig h t S ta te s , _A Report to  the 
G overnors' Conference (Chicago: Council o f  S ta te  Governments, 1952),
p. 54.
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education and u n iv e rs ity  ex tens ion .

"E xtension" is  a term o fte n  used loosely and could mean a v a r ie ty  

o f th in g s . As one reads concerning "e x te n s io n ," one re a liz e s  th a t the re  

is  l i t t l e  agreement concerning i t s  meaning. Lorentz H. Adolfson says,

" .  . . the Extension D iv is io n  may be sa id  to  operate on a campus co

ex tens ive  w ith  the boundaries o f the  s t a t e . Th is  statement in d ic a te s  

th a t  the  s ta te  is  the campus and the  f a c i l i t i e s  o f the campus become a 

s e rv ic e  to  a l l  re s id en ts  o f the  s ta te . However, the re  are some u n ive r

s i t ie s  and co lleges th a t c la im  to  o f fe r  "extension s e rv ice s " but render 

l i t t l e  se rv ice  as th e ir  programs are very lim ite d . The D ic tio n a ry  o f 

Education broadens the d e f in i t io n  o f  "ex tens ion" when i t  s ta te s  th a t 

"Extension is  the general expansion o f educational o p p o rtu n ity , e sp e c ia lly  

through the e f fo r ts  o f c o lle g e s , u n iv e rs it ie s ,  museums, and l ib ra r y  

o rg a n iza tio n s  to  expand the form al and informal se rv ices o f  the  parent 

in s t i t u t io n  to  reach beyond th e ir  t r a d i t io n a l  c l ie n te le . " ^

For the  purpose o f t h is  s tudy , the  w r ite r  p re fe rs  to  th in k  o f 

"e x te n s io n " as being those educa tiona l off-campus a c t iv i t ie s  organized 

p r in c ip a l ly  fo r  p a rt- t im e  s tuden ts . These a c t iv i t ie s  are u su a lly  given 

in the  la te  a fternoons or evenings or on Saturday mornings.

"Correspondence s tudy" is  not as d i f f i c u l t  to  d e fin e  as is  

"e x te n s io n ."  The D ic tio n a ry  o f Education defines th is  type o f in s tru c t io n

^Lorentz H. Adolfson, "U n iv e rs ity  Extension and In d u s tr ia l Rela
t io n s  in W isconsin ." Journa l o f E ducational Socio logy, XX ( A p r i l ,  1947), 
p. 489.

McGraw
^Carter V. Good ( e d . ) , D ic t io n a ry  o f Education (New York: 

- H i l l  Book Company, In c . ,  1945), p. 163.



5

by say ing , "Correspondence is  the formal study and in s tru c t io n  conducted ! 

by m a il,  using te x ts ,  course o u t l in e s , amd other m a te ria ls , w ith  lesson
i ;
re p o r ts , c o rre c tio n s , and e x a m in a t io n .F r o m  th is  d e f in i t io n  one may
I  :

conclude th a t "correspondence study" is  an exchange o f  in s tru c t io n a l 

m a te r ia ls  between student and in s tru c to r  and is  u su a lly  c a rr ie d  on by 

m a il. I f  a u n iv e rs ity  or co lle g e  has a general extension d iv is io n ,  

["correspondence study" is  o fte n  considered a p a rt o f  th a t d iv is io n .

I "A d u lt education" had an e a rly  s ta r t  in th is  country when English

was taugh t to  fo re ig n e rs  in  o rder to  help them become American c i t i z e n s , : 

but t h is  teaching o f  English to  fo re ig n e rs  has become a very m inor p a rt 

o f "a d u lt  education" today. "A d u lt education" is  another term th a t has 

many in te rp re ta t io n s . The fo llo w in g  d e f in i t io n  is  taken from the 

Encyclopaedia B r ita n n ic a :
I [
i In the U nited S ta tes the  term a d u lt education is  used to  denote

an education movement fo r  men and women, young and o ld , who no 
i longer are in con tact w ith  fo rm a lized  education and whose prim ary
I in te re s t l ie s  in a voca tion  but who possess a secondary in te re s t
i in  th e ir  own educationa l improvement as a sustained and co n tin u in g  :
I process. . . .  I t  in te rp re ts  graduation  from any s o rt o f schoo ling
{ as a commencement o f educationa l opportun ity  extending th rough-
i ou t l i f e . '

'Another d e f in i t io n  o f "a d u lt education" is  given in  the D ic tio n a ry  o f
I
lEducat ion .

A du lt education is  the  ( l )  form al and in fo rm al in s tru c t io n  
and a ids  to  study fo r  mature persons; (2) a l l  a c t iv i t ie s  w ith  an 
educationa l purpose c a rr ie d  on by mature persons on a p a rt- t im e

^1 b id . . p. 103.

^Morse Adams C a rtw r ig h t, "A d u lt E ducation ," Encyclopaedia 
B r ita n n ic a , V o l. 1, l4 th  e d ., p. 185.



ba s is ; (3) any v o lu n ta ry , purpogeFul   ' 1
development oF a d u lts , conducted by p u b lic  and p r iv a te  agencies, 
such as a d u lt schools, extension ce n te rs , churches, c lu b s , e tc . "

H a ll-Q ues t, in h is  book. The U n iv e rs ity  A F ie ld , g ives a good d e F in it io n
I - ;

oF "a d u lt education" as Follows:
! I

I A du lt education through u n iv e rs ity  extension seeks to provide
I a d u lts  oF any age, who have not pursued a l l  or p a rt oF a

u n iv e rs ity  cu rricu lum  or who, having had a p a r t ,  des ire  to  con
tin u e  such a cu rricu lum  in to  more advanced sub jec ts , o p p o rtu n ity  
For in te l le c tu a l improvement a t such tim e and place as approximate 
a d u lts ’ convenience, such o p p o rtu n ity  being dependent on the 

; u n iv e rs ity ’ s type oF in s tru c to r  and h is  o rgan iza tion  oF the
I su b je c t. . .9

I t  may be concluded th a t "a d u lt education" is  education which i s i  

provided For a d u lts  who are seeking personal development ra th e r than 

c o lle g e  c re d it .  According to  Lyman Bryson, "A d u lt education inc ludes a l l  

the  a c t iv i t ie s  w ith  an education purpose th a t are ca rried  on by people [ 

engaged in  the o rd ina ry  business oF l iF e . " ^ ^

"U n iv e rs ity  extension" inc ludes va rio us  Functions in d iFFerent in 

s t i t u t io n s .  In some in s t i tu t io n s ,  " u n iv e rs ity  extension" may inc lud e  only
i I

a Few Functions whereas in o thers  i t  may inc lude a m u ltitu d e  oF s e rv ice s ] 

such as oFF-campus c lasses, workshops and conFerences, correspondence
I ;

icourses, the broadcasting oF in s tru c t io n a l m a te r ia ls , l ib ra ry  s e rv ic e s , |

®Good, o£. c i t . , p. 13.

^AlFred Lawrence H a ll-Q u es t, The U n iv e rs ity  AField (New York: 
Macmillan Company, 1926), p. 19,

I l^Lyman Bryson, Adult Education (New York: American Book
jCompany, 1936), p. 3.
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and educa tiona l and business surveys. John* P^~Morton”de fih ¥ s  '*un ivers ity |

e x te n s io n " as fo llo w s ;

U n iv e rs ity  extension conducts in s tru c t io n  fo r  a d u lts . I ts  
a c t iv i t ie s  are designed p r im a r ily  to  a id  those who f a l l  in  the 
c o lle g ia te  and p ro fe ss io n a l groups ra th e r than a d u lts  o f  less  
educa tiona l experience. I t  d i f f e r s  from the p u b lic  school ad u lt 
programs in emphasizing work fo r  the  p ro fess ions  and fo r  the  
form er co llege  student seeking fu r th e r  developm ent.H

The d e f in i t io n  o f  "u n iv e rs ity  ex te n s io n " given by the Encyclopaedia
I ^

B r ita n n ic a  fo llo w s  much the  same thought as the preceding one. According

to  t h is  source, " u n iv e rs ity  ex tens ion "

. . . is  a term ap p lied  to  p ro v is io n  o f  le c tu re  o r o the r teaching 
by u n iv e rs it ie s  fo r  the  general p u b lic  not members o f the 
un iv e r s i t y .

I t  grew out o f the  p u b lic  demand fo r  the  extension o f the 
advantages o f  the  u n iv e rs ity  to  the  community in genera l.

Another d e s c rip tio n  is  found in the  D ic tio n a ry  o f Education, where "u n i

v e r s it y  ex tens ion " is  spoken o f  as

. . .  a h is to r ic a l  development and contemporary process by which 
in s t i tu t io n s  o f  h ighe r le a rn in g  develop, in  w idening geographical 
a rea , educationa l and w e lfa re  se rv ice s  fo r  academic and nonacademic 
groups. . . .  . o ffe re d  by the  fa c u lty  o f  a co lle g e  or u n iv e rs ity ,  on 
o r o f f  the campus, in  c lasses and by m a il,  to  persons unable to „ 
c a rry  the usual program o f  f u l l - t im e  work as the re s id en t s tudent.

! George Zehmer, D ire c to r  o f  the  Extension D iv is io n  o f  th e  U niver

s i t y  o f  V irg in ia ,  speaks o f  the  a c t iv i t ie s  o f "u n iv e rs ity  extension" as

^^John R. M orton, U n iv e rs ity  Extension in the U nited States 
|(Bi rmingham, Alabama: Birmingham P r in t in g  Company, 1953), p. 29.

1 % av id  H erbert Somerset Cranage, "U n iv e rs ity  E x ten s io n ," 
Encyclopaedia B r ita n n ic a . V o l. X X II, l4 th  e d ., p. 881.

l^Good, _o£. c i t . . p. 163.
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m a n ife s ta tio n  o f the b e l ie f  th a t '

i . . .  new ways and means must be found and developed to  spread
hope and opp o rtun ity  among men and women. S p e c if ic a lly  i t  
represents the attem pt to  extend educationa l o p p o rtu n it ie s  to  those ; 
who, fo r  one reason or another, cannot a ttend  co lleges and I
u n iv e rs it ie s ,  and to  render sp e c ia lize d  educational se rv ice  to  a l l  

i members o f the body p o l i t i c .

in th is  study the term "off-ca iripus extension c lass" is  any o r

ganized teacher t ra in in g  course which is  taught off-campus by a un ive r

s i t y  or co lle g e  fa c u lty  member and fo r  which c re d it  toward a degree, a 

c e r t i f i c a t e ,  or p e r io d ic  p ro fe ss io na l requirem ent is  o ffe re d . Evening 

c lasses , Saturday c lasses, conferences, and workshops, when conducted on ; 

the  campus, are c la s s if ie d  as "on-campus e x te n s io n ."

"Correspondence study" is  in s tru c t io n  fo r  c re d it  c a rr ie d  on by 

m a il and o ffe re d  by a u n iv e rs ity  or co lle g e  fo r  those persons who wish 

to  exped ite  th e ir  teacher t ra in in g  programs.

"A d u lt education" is  used to  re fe r  to  a l l  those educational 

a c t iv i t ie s  fo r  a d u lts  given w ith o u t c re d it  and w ith o u t regard fo r  the 

na ture  o f the  o rgan iza tion  a rrang ing th e  a c t iv i t y .  In o ther words, adu lt 

education programs may be arranged by such o rgan iza tions  as u n iv e rs it ie s , 

V .M .C .A .’ s , churches and labor un ions. Because teachers p ra c t ic a l ly  

always de s ire  to  have co llege  c re d it  f o r  classes in  which they e n ro l l ,
I
pff-campus classes fo r  teachers are no t considered to be "a d u lt educa-
I
jt io n " c lasses, as th a t term is  g e n e ra lly  used. However, the teacher who

i ^'^George B. Zehmer, "Development o f U n iv e rs ity  Extension Service
in  the  U n ited  S ta te s ,"  Proceedings o f the  In s t i t u te  fo r  A d m in is tra tive  
O ff ic e rs  o f  Higher In s t itu t io n s  1945 (Chicago: U n iv e rs ity  o f Chicago
Press, 1946), p. 53.
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o r no t c re d it  is  received, is  m otivated in the same way as are those who ;
I i

è n ro ll  in  "a d u lt education" c lasses.

"U n iv e rs ity  extension" re fe rs  to  a l l  o f those educational a c t iv -  

l i t ie s  which are ca rr ie d  on by a u n iv e rs ity  fo r  the  students who are not 

re g u la r members o f the student body. U n iv e rs ity  extension , extension 

d iv is io n ,  extension department, and c o n tin u a tio n  school are used as 

synonymous terms in th is  study.

Methods o f Research

The norm ative-survey type o f research was used in th is  s t u d y . 15

T h is  is  a s ta tu s  study, based on a q u e s tion na ire  (see Appendix I I )  amd

in te rv ie w s . Great care was taken in p reparing  the  questionna ire  and

v a lid a t in g  i t  through in te rv ie w s . Good, B a rr, and Scates make the

fo llo w in g  statement concerning the use o f a questionnaires "The

q u es tion n a ire  is  an im portant instrum ent in norm ative-survey research,

being used to  gather in fo rm a tion  from w id e ly  sca tte red  sources."1^ Koos

ju s t i f i e s  the  use o f the questionna ire  by saying,

I t  should mean something fo r  the le g it im a tio n  o f questionna ire  
I in v e s tig a tio n  th a t the  p rop o rtion  o f educationa l l i te r a tu r e  ta k in g
I r is e  in  i t  is  so la rge— roughly a fo u rth  o f  a l l  published a r t ic le s

o r o f  space occupied by them. I t  should be s ig n if ic a n t  a lso  th a t 
i the  p rop o rtio n s  are approxim ately equal in  educational p e r io d ic a ls
: and in  research se rie s  published by h igher in s t i tu t io n s ;  not only
I do re p o rts  o f questionna ire  s tud ies  pass muster w ith  the e d ito rs
j__________________________________________________________________________

l^C a rte r V ic to r Good, A. S. B a rr , and Douglass E. Scates, The 
Methodologv o f  Educational Research (New York: A pp le ton-C entu ry-C ro fts ,
In c . ,  l 9 4 l ) , pp. 286-376. 

l ^ ib id . ,  p. 325.
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o f p erio d ic a ls , but they are approved in about^TI-ie”same proportions^ 
by those who render judgment on the ty p ic a lly  more substantial 
investigations submitted as doctors* d issertations or are otherwise 
published in monograph f o r m , 17

S tartin g  in the summer o f 1952, the w r ite r  compiled a l i s t  o f

questions concerning adm inistrative practices fo r off-campus extension

programs. These questions were based on readings in the f ie ld  and on

actual experience in extension work by persons who had many years o f |

experience in the f ie ld .  This l i s t  was used as a basis for interviewing I

u n ive rs ity  and college faculty  members who were experienced in the

adm in istration and the teaching of off-campus extension classes. As a

re s u lt o f these interviews, some questions were added to the basic l is t  |

and some others were discarded. A te n ta tiv e  questionnaire was developedj
!

by grouping the basic l i s t  of questions into four areas. The four areas 

are as follow s: general information, in s tru c tio n , enrollment, and

fin a n c ia l aspects. Each area was studied separately a t th is  point by 

persons fa m ilia r  with each of these areas o f off-campus extension. 

Several revisions o f the questionnaire were made in order to shorten and 

c la r i fy  the questions.

I t  was thought that i f  the questionnaire could be condensed, 

returns would be received more promptly and in greater numbers. A fter  

ad d itio n a l revis ions, suggested by persons fa m ilia r  w ith questionnaire 

stud ies , an acceptable form that would go on two pages was prin ted .

The follow ing c r ite r ia  were used as a basis fo r va lidating  the 

construction and administration of the questionnaire:

l7j_eonard V, Koos, The Questionnaire in Education (Chiceigo: 
Macmillan Company, 1928), pp. 144-145,
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2. Is  the purpose o f  the  study c le a r ly  stated?

3. I s a  summary of the findings promised to respondent?

4. Are the questions organized in log ica l sequence?

5. Are the questions c learly  and b r ie f ly  worded?

6. Can the questions be b r ie f ly  answered?!^

7. Are the intended respondents w illin g  to furnish the desired
data?

8. Are the respondents qu a lified  to furnish the desired informa
tion?^^

9. Was the questionnaire submitted to c r it ic s  for suggestions?

10. Can the answers be easily tabulated?^^

After the questionnaire had been fu lly  developed, double post 

cards were sent to the o ffices  of the president of a l l  accredited  

u n iv e rs itie s  and four-year colleges in the North Central accrediting  

area . Only two questions were asked; ( l )  Do you o ffe r off-campus 

[extension) cred it classes for teachers? (2 ) What person a t your i

in s titu t io n  is responsible for th is  program? Of the 321 cards sent to
1
member in s titu tio n s , 3 l0 , or 96.6 percent, were returned. These rep lies

^®John K. Norton, The Questionnaire, Research B u lle t in , Vol. 
y i l l ,  No. 1 (Washington, B .C .: National Education Association, Jan .,
1930), p. 39. (This reference applies to items 1 to 6, in c lu s ive .)

l% oos, 02» c i t . , p. 159. (This reference applies to items 7
and 8 .)

j ^^Harold Hench B ix le r , Check L ists  for Educational Research
(New York: Bureau of Publications, Teachers College, Columbia Univer
s ity ,  1928), p. 34, (This reference applies to items 9 and 10.)
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in d ic a te d  th a t 149 o f the  re p o rtin g  in s t i tu t io n s  o ffe re d  off-campus 

c re d it  c lasses fo r  teachers and l6 l  d id  no t.

: The p r in te d  questionna ire  was then sent to  the in d iv id u a l respon

s ib le  fo r  extension classes in  each o f the  149 in s t i tu t io n s  o ffe r in g  o f f -  

pampus c re d it  work fo r  teachers. Accompaning each questionna ire  was a 

[ le t te r  (see Appendix 111) asking fo r  cooperation and fo r  a prompt re p ly . 

T h is  le t t e r  was signed by Rees H. Hughes, P res iden t o f Kansas S tate 

Teachers C o llege , P it ts b u rg , Kansas, where the  w r i te r  is  the d ire c to r  o f i 

ex tens ion . Three weeks a f te r  the questionna ires were sent out a second 

request was sent to  each o f those who had no t re p lie d , fo llow ed by a 

th i r d  request two weeks la te r .  Of the 149 qu estion na ires  sent, 135, or 

90.6 pe rcen t, were re tu rned . There were twenty-one re p lie s  th a t in d i

cated th a t the in s t i tu t io n  d id  not o f fe r  extension c lasses. The 114 

usable questionna ires were used fo r  th is  study.

A check on the accuracy and adequacy o f th e  answers given on the 

ques tionna ires  was made by in te rv ie w ing  d ire c to rs  o f extension a ttend ing 

the Conference o f the A ssocia tion  o f F ie ld  S erv ices in Teacher Education 

a t Muncie, Ind iana, May 2-5 , 1954. Some o f those who had f i l l e d  out and 

Returned questionna ires  were in terview ed a t th a t tim e . Another check 

jUpon the accuracy o f the  answers to  the q ues tionna ire  was made w h ile  the 

w r i te r  was v is i t in g  the campuses o f  some o f the p a r t ic ip a t in g  in s t i tu t io n s .  

N e ithe r a t the Muncie meeting nor on any o f the campuses was in fo rm ation  ; 

[discovered which was in co n s is te n t w ith  the re p lie s  given on the question

n a ire s . In order to  c la r i f y  some re p lie s ,  s ix ty -n in e  in d iv id u a l fo llo w - 

up le t te r s  were w r it te n .  Replies were received from s ix ty - f iv e  o f  the 

Ifo llo w -up le t t e r s , a response o f 94.2 pe rcen t.
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i In o rder to  ob ta in  in fo rm a tion  concerning the  record ing o f  !
j I
c re d it  fo r  extension c la ss  work and correspondence s tudy , an in q u iry  was!

I . . . . .  i
isent to  each o f  the  d ire c to rs  o f admission a t the  in s t i tu t io n s  from 

which ques tion na ires  had been re tu rned . The l l 4  double post cards 

'asked: ( l )  How do you in d ic a te  off-cam pus extension c re d it  on your
I !
permanent records? (2) How do you in d ic a te  correspondence c re d it  on |

your permanent records? R ep lies were rece ived from 112 d ire c to rs  o f  

adm issions, a response o f 99.1 pe rcen t.



I CHAPTER I I
I I

I HISTOR/ AND DEVELOPMENT OF EXTENSION
' !

i Early Development |

In order to understand modern extension and its  many raroifica-
j  I

jtions one needs to study the development o f the extension movement.
I ;

Extension started in Europe with correspondence and off-campus classes

and has developed to include the un iversity  extension and adult education

which we have in the United States today. |

In Europe, correspondence study had an early beginning, according

to J . S. Noffsinger. |

In 1856 Charles Toussaint, a Frenchman teaching his native |
language in B e rlin , and Gustav Langenscheidt. . . combined to 
found a school for the teaching of languages by correspond- j
ence, . . .  Their plan was to send each student a monthly printed |
le t te r  containing d r i l ls  in grammar, exercises in conversation 
and installm ents o f a continued story in the language taugh t.1

A few years la te r , correspondence instruction was started in England, 

sponsored in i t s  beginning by the u n iv e rs itie s .

Off-campus extension was soon to fo llow  the precedent set by 

correspondence in extending higher education beyond the campus bound

a r ie s . Extension classes were inaugurated in England by the la t te r  part

Ijohn Samuel Noffsinger, Correspondence Schools. Lyceums. 
I c h a u t a u q u a s  (New York: Macmillan Company, 1926), p. 4.

14
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p f  th’e^n 1 n ë t e W t h " expansi W toolT^ y. ‘ !

Before the end of the century every large town in England | 
and most small ones had a university extension center, the sub- | 
je c ts  studied including h is to ry , geography, l i te ra tu r e , a r t ,  
music, science, economics. Since then, the older type of extra
mural work, called o f f ic ia l ly  un iversity  extension a t Oxford and 
London, and university local lectures a t Cambridge, has continued
to advance,2 ;

Off-campus extension in nineteenth century England was an innova-f
!

tion  in English education, |

There is  a remarkable movement in England toward the higher 
education o f the people. Common schools have long been recognized ! 
as p i l la r s  o f free government, but the extension o f higher j
education by the classes to the masses is a s trik in g  phenomenon in : 
a r is to c ra tic  England, The old-tim e exclusiveness o f English i
u n iv e rs itie s  is  breaking down, ^

In America, instruction for the adult population had its  I

beginning w ith the lyceum and chautauqua movements. The lyceum movement ! 

was responsible for the formation o f many local l ib ra r ie s  and reading | 

centers throughout the country.

The f i r s t  lyceum was formed in M illb u ry , Massachusetts, in 
1825, as a resu lt of the e ffo rts  of Josiah Holbrock of Derby, 
Connecticut, , . , The membership o f these f i r s t  lyceums consisted 
ch ie fly  o f farmers and mechanics who met "fo r the purpose of s e lf
cu ltu re , community instruction , and mutual discussion of common
public in te re s ts ,"4

^David Herbert Somerset Cranage, "University Extension," 
Encyclopaedia B ritann ica, Vol, X X II, l4 th  ed ,, p, 881.

^Herbert B, Adams, "University Extension in England,"
John Hopkins U niversity Studies in H is to rica l and P o lit ic a l Science 
(Baltim ore; N, Murray Publishing Agent, 1887), p, 445,

^Dorothy Rowden (e d ,) , Handbook o f Adult Education in the United 
States (New York: American Association for Adult Education, 1936),
p. 103,
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I The Chautauqua movement was s im ila r  to  the  lyceum movement but i
I :
developed la te r  as is  shown by the fo llo w in g .

The f i r s t  Chautauqua was s ta rte d  in  1874 and was c a lle d  the  
j Chautauqua Sunday School Assembly. The Chautauqua plan f i t t e d

the needs o f many persons who had missed e a r l ie r  educationa l and 
j c u ltu ra l t r a in in g  and had enough tim e to  s tudy. T h is  movement
j had phenomenal growth in  th a t in te re s t in g  and im portant in fo rm ation
i was dispensed to  many on a n o n -p ro fit  b a s is .5 i

H a ll-Q uest adds fu r th e r  d e ta ils  concerning the  Chautauqua movement, 'The

Chautauqua movement in  the  la s t h a lf  o f  the century provided a more formal

and organized means o f  education through i t s  summer sess ions, courses

fo r  co llege  c re d it ,  and i t s  correspondence program .” ^

D uring the 1920 's the Chautauqua v i r t u a l ly  disappeared because

o f  o ther means o f  s a t is fy in g  in te l le c tu a l c u r io s ity  had been developed;

newspaper and magazine c irc u la t io n  increased and ra d io  re ce ive rs  became

a common piece o f  household fu rn itu re .

La ter Development 

U n iv e rs ity  extension may be said to  have o r ig in a te d  in  1873 a t 

Cambridge U n iv e rs ity ,  s ince  . . an extension program was o f f i c ia l l y  

es ta b lishe d  the re  a f te r  one of the fe llo w s  had experimented w ith  a 

s e r ie s  o f le c tu re s .
I

There are many fa c to rs  which co n tr ib u te d  to  the  development o f
I '

U n iv e rs ity  ex tens ion . B it tn e r  ind ica tes  th a t u n iv e rs ity  extension was 

^1 b id .

^A lfre d  Lawrence H all-Q uest, The U n iv e rs ity  A f ie ld  (New York: 
M acm illan Company, 1926), p. 13.

^ I b id . . p. 11. 1
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added to adu lt education because^~of TR¥^anand’s ^ f “the jdubTic for 

extended opportunities for learning.

H is to r ic a lly , university extension is best understood as a 
part o f the ris in g  interest in adult education in  countries where 
p o lit ic a l  democracy and rapid in d u s tria liza tio n  put a premium on 
l ite ra c y , knowledge, and s k il l  in the in terest o f social u t i l i ty .®

i I t  is  evident that th is  trend toward educating more people, |

especially  the adu lt population, was not being ignored by the univer- |

s it ie s  o f America. Stephan w rites in the Harvard Educational Review

as follows:
i !

U niversity  extension in th is  country was, in the main, an 
English im portation, the borrowing taking place in the la t te r  |
part o f the las t century. Though the idea of un ivers ity  extension j
was English in o rig in , the s o il for the p lanting o f the extension i
movement in America was prepared by previous e ffo r ts  in adult |
education, by the cardinal position o f education in American l i f e ,  |
and the social conditions o f the times. The American Lyceum and j
the Chautauqua were predecessors to un ivers ity  extension.^ I

L ib ra rie s , because o f th e ir  position in supplying m aterials for i 

adult educational pro jects , have been closely associated w ith the adult I 

education movement. "In 1887 an address before the American Library  

Association on the subject o f the English system of un ivers ity  extension|

aroused much in te re s t, and as a resu lt un ivers ity  extension work was |

begun in several c it ie s  in connection w ith  the c ity  lib raries ."^®  For |

example, the State Library of New York became ac tive ly  engaged in i

®Walter Simon B ittn e r, "Extension Education," Encyclopaedia 
of Educational Research (New York; Macmillan Company, 1950), p. 417.

^A. S. Stephan, "Backgrounds and Beginnings of University  
Extension in America." Harvard Educational Review. XVI11 (March, 1948), 
ip, 99.

l®Wi 11 iam Watson, "Supplemental Education." The Encyclopaedia 
! Arne ricana. Vol. XXVI, l4th  ed., p. 882.
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jn iv e rs ity  extension.

In 1890, when Mr, Dewey had become the lib ra ria n  of the State 
Library o f New York, the regents following his suggestion, 
endorsed by 31 colleges o f the s ta te , determined to establish  
a system o f un iversity  extension and obtained from the leg is la tu re  
an appropriation of $10,000 for adm inistrative expenses,!?

In the West, the U niversity of Chicago led the way in university  

extension, correspondence, and summer school, but i t  was at the Univer

s ity  of Wisconsin that a general pattern was formulated that has served 

as a guide fo r s im ilar development in other in s titu tio n s , Charles

Van Hise, the president of the University o f Wisconsin, made the
j

following statement.

Each such university is  supported almost e n tire ly  by public money 
granted by a state le g is la tu re . I t  is apparent, therefore , that 
the un ivers ity  has a d irec t responsib ility  to the people of the 
state  who supply the funds. This resp ons ib ility  is  exercised in 
several ways: through undergraduate and graduate teaching of as
high a ca liber as possible; through research o f a rigorous sort; 
and through giving the people o f the s ta te  d ire c t opportunity to 
benefit from the teaching and research in ways which have relevance 
to th e ir  situations and n e e d s , !2

The "Wisconsin Idea," as the plan orig inating  there was known, is  as

follows:

I t  is  now l i t e r a l ly  true that there is not a man or woman, boy 
or g i r l ,  o f the two and a h a lf m illion  people in Wisconsin whom the 
un ivers ity  is not prepared to teach, anything he or she wishes to 
know. Probably th is  record is  unmatched in a l l  the other in s titu 
tions o f the world. There is something inspiring in th is  thought

ÜDavid Herbert Somerset C ra n te , "University Extension," 
Encyclopaedia B ritannica, Vol, X X II, Ï4 th  e d ,, p. 882,

I

l^ C y ril 0 . Houle, "University Adult Education in the United 
S tates," U niversity  Q uarterly, VI (May, 1952), p, 279,
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o f a u n iv e rs ity  w ith  the  who le  s ta te  f  o f '  i ts  c ^ p u s  and the  whole 
i popu la tion  fo r  i t s  student body.

I In I9 l5  the  N a tio na l U n iv e rs ity  Extension A ssoc ia tio n  was

founded. At i t s  f i r s t  m eeting, held on the U n iv e rs ity  o f  W isconsin

campus, twenty-two in s t i tu t io n s  were represented.

i Columbia U n iv e rs ity  U n iv e rs ity  o f  M ichigan
I Harvard U n iv e rs ity  U n iv e rs ity  o f  M innesota
I Ind iana U n iv e rs ity  U n iv e rs ity  o f  M issou ri
I Iowa S ta te  C ollege U n iv e rs ity  o f  North C a ro lina

Pennsylvania S ta te  College U n iv e rs ity  o f Oklahoma
I  S ta te  U n iv e rs ity  o f  Iowa U n iv e rs ity  o f  Pennsylvania

U n iv e rs ity  o f C a lifo rn ia  U n iv e rs ity  o f  P itts b u rg h
U n iv e rs ity  o f Chicago U n iv e rs ity  o f  South C a ro lin a
U n iv e rs ity  o f Colorado U n iv e rs ity  o f  South Dakota
U n iv e rs ity  o f Idaho U n iv e rs ity  o f  V irg in ia

I U n iv e rs ity  o f Kansas U n iv e rs ity  o f  W isconsin!'^

In 1925, ten years a f te r  the i n i t i a l  meeting a t the  U n iv e rs ity

o f W isconsin, the Proceedings o f the Annual Meeting o f  the  N a tiona l

U n iv e rs ity  Extension A ssoc ia tion  described the progress th a t had been

made. The Proceedings a lso  in d ica te d  th a t the program fo r  the  annual
i
meeting included d iscuss ions  on f ie ld  o rg a n iza tio n , v is u a l in s tru c t io n ,  

sho rt courses and in s t i tu te s ,  package l ib r a r ie s ,  u n iv e rs ity  c re d it  fo r
I

correspondence courses, and broadcasting u n iv e rs ity  extension courses.

By 1925 the expecta tions  o f George Frances James, who was the

p. Stockbr idge, "A U n iv e rs ity  th a t Runs a S ta te ,"  Worlds 
fo r k , XXV ( A p r i l ,  1913), p . 702.

I'^James Creese, The Extension o f U n iv e rs ity  Teaching (New York: 
American A ssoc ia tion  fo r  A d u lt Education, l9 4 l ) , p . 55.

^^Proceedings o f  the  Annual Meeting o f the N a tio na l U n iy e rs ity  
Extension A ssocia tion  (B loom ington, Ind iana: Indiana U n iy e rs ity  Press,
1925).
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ë f a l sëcfêï^ljy T  r i câïn Soci^ty^f o r t W  Extension o f Uni ver- '

s ity  Teaching from 1891 to 1893, had been nearly achieved.

Th is , then, is  U niversity Extension. I t  is  the bringing of 
the un ivers ity  to the people when, under our social and economic 
re la tio n s , the people can no longer go to the u n ivers ity . The 
p riv ile g e s  o f knowledge shall be no longer only fo r those who are 
able to sa tis fy  the conditions of academic residence, no longer ! 
fo r those alone who can go through years o f care fu l preparation 
and devote additional years to the sole occupation of study.
Once more, the university  was founded for the people, and the aim I 
of th is  movement is  to have the people share as largely as may 
be in i ts  b e n e f i t s . !

At the present time un ivers ity  extension has become an accepted 

res p o n s ib ility  of many state supported in s titu tio n s  o f higher education 

in the United States. These in s titu tio n s  have seen the need fo r expand

ing th e ir  services and have accepted the challenge by more nearly 

meeting " a l l  the needs of a l l  the c itize n s" w ithin th e ir  geographical 

area, H yatt, in w ritin g  of the President's Commission on Higher 

Education, says,

. . . every college and un iversity  must become a community 
co llege. . . i t  must cease to be campus bound. I t  must take 
the un ivers ity  to the people wherever they are to  be found and 
by every availab le  and e ffec tiv e  means for the communication of 
ideas and the stim ulation of in te lle c tu a l c u rio s ity .

The Journal of Higher Education enumerates some of the newer 

aspects o f the National U niversity Extension Association.

. . .  a t i ts  1949 convention the Association authorized the

^^George Frances James (e d .) , Handbook of U niversity  Extension 
[Philadelphia: American Society fo r the Extension o f University

Teaching, 1893), p. 51,

I ^^Dave Hyatt, "At Your Service." School and Society. LXX
(October 1, 1949), p. 216.
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c ré â trorr"oT a ¥t'ân3rn^Convnitxèë“onr~nîi^ricâTiôn Atomic” 
Energy for Adult Education.

I t  l is ts  fiv e  ways in which extension services can work in 
c iv ilia n  defense: giving short courses to tra in  teams to cope
with radiological hazards; tra in  local leaders to handle problems 
of community organization, communications, and the use of 

j specialized assistaunce; conducting courses in san ita tio n , f i r s t
I a id , and general health care; advising communities on the use

of federal funds for bu ild ing up physical f a c i l i t ie s ,  such as 
f ire - f ig h t in g  equipment, medical supplies, and sanitary equipment; 
and assisting in preparing film s , s lides , radio transcrip tions, 
and printed m ateria ls .

I The National U niversity  Extension Association has also been

concerned with the near c r is is  in teacher education. However, the

d irec tors  of extension and the public school adm inistrators have not

been in perfect agreement in regard to the use of extension as a means

of a lle v ia tin g  the teacher shortage. N ickel1 has expressed the view

held by many school adm inistrators.

1. Extension courses should be more functional, and should
give c re d it, even when the f in a l examinations are not given.

2 . Extension courses should re f le c t the real need of teachers
on the job, and be as helpfu l as possible to teachers,
community, and ch ildren .

3. Extension courses should not be scheduled in certain  centers 
without previous references to local needs.

However, some adm inistrators of extension take a position as

follows:

1. General agreement in p rin c ip le  that extension courses should

I ^̂ **Un i vers ity  Extension and Atomic Energy Education." Journal of j
Higher Education. XXII (October, 1951), pp. 391-392.

l^Vernon L. N ic k e ll, 'The Improvement o f Off-Campus Training o f ! 
Teachers." Educational Press B u lle t in . XLI I (November, 1951), p. 16.
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be functional, and should meet the needs of teachers, 
community, and pupils.

2, This general agreement, however, was prefaced by the following  
remarks:

A. I t  is  a real accomplishment to get the regular release 
of extension courses to specific  extension centers.

B. Since extension courses are often taught by research 
people, they may a t times be non-functional. Not a l l  
instructors are "poor extension teachers."

C. Extension courses can be ta ilo red  fo r local needs but
college cred it is  d e fin ite ly  Jeopardized by such
adaptations. Taking a course for cred it pre-supposes I
an exposure o f knowledge and princip les in a certain  
f ie ld .

D. The administrators should see th e ir  problem from the
point of view of the academic faculty as w ell as that
of the d irectors o f extension. As a general resu lt o f ■
th is  meeting i t  is  agreed that the committee should 
meet with the administrators and college instructors  
on th e ir  own c a m p u s . 2 0  |

In addition to a lle v ia tin g  a teacher shortage, un iversity exten-i
!

sion serves other purposes. There are those who need a great deal of j

information about a varie ty  of subjects, and there are those who must I

u t i l iz e  extension services i f  they are to earn the cred its  and degrees i 

which lead to higher positions and higher incomes. A study of those who 

have made use of extension services indicates a number of motivating | 

factors .

Approximately 3 of every 4 persons being served by extension 
classes, resident center a c t iv i t ie s , and correspondence instruction; 
wished to have college degree cred it for the work they d id . In | 
a l l  the other types of un ivers ity  extension services, degree cred it| 
was not an important consideration. The subject-m atter f ie ld s  in 
which actual users of un iversity  extension services reported |
a c tiv ity  have a very close corre la tion  in the chapter of th is

^^ Ib id . .  pp. 16-17.
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i study d ic in g  w ith  pr of ess i o n â r ^ “Ti ¥Td¥;  1

I S l ig h t ly  more than 4 o f  every 5 persons ind ica ted  th a t they '
used u n iv e rs ity  extension se rv ices  in order to  improve th e ir  

I incomes o r th e ir  voca tiona l e f f ic ie n c y .  About 19 percent reported i
use o f  u n iv e rs ity  extension se rv ice s  e ith e r  to  improve th e ir  

j general education or fo r  re c re a tio n a l or voca tiona l purposes.

I A du lt education has probably always been in ex is tence  in some
I I
jform, as mature people o fte n  t r y  to  improve th e ir  way o f  l i f e  by con

tin u o u s  voca tio na l o r avoca tiona l s tudy . In the U nited S ta te s , a d u lt
!

education  was w ith o u t n a tio n a l o rg a n iza tio n  u n t i l  the fo rm ation  o f  the

American A ssocia tion  fo r  A du lt Education (1925), which

. . .  owes i t s  incep tion  to  a conference o f persons fa m il ia r  
w ith  d if fe re n t  aspects o f a d u lt education c a lle d  by the Carnegie 
C orporation o f New York in 1924. . . . Th is conference unanimously 
approved in p r in c ip le  the  fo rm ation  o f a n a tio n a l a sso c ia tio n  
designed to  c o rre la te  the sca tte re d  and unre la ted e n te rp ris e s  in  '
a d u lt ed uca tion .22

The a d u lt education movement in  th is  country has continued to  be |
t • ^very  a c tiv e  and progress ive  from 1925 u n t i l  the present tim e , except in 

th e  e a r ly  nineteen t h i r t ie s ,  when lack o f  f in a n c ia l resources re su lte d  in 

a dormant c o n d itio n . T h is  continued progress has been s ig n if ic a n t ly  

a ided by the leadersh ip  o f  the  American A ssocia tion  fo r  A dult Education 

and a few u n iv e rs it ie s  and co lleges which have been e s p e c ia lly  in te re s te d  

jin a d u lt education.

Bryson in d ica te s  in the fo llo w in g  statement the degree to  which :
i i
a d u lt  education had developed by 1948;

1    ■ . '

I ^^John R. M orton, U n iv e rs ity  Extension in  The Unite d  S tates
|(Birmingham, Alabama: Birmingham P r in t in g  Company, 1953), p. 93,

I ^^Qorothy Rowden ( e d . ) , Handbook o f  A dult Education in  the
U n ite d  S tates (New York: J .  J .  L i t t l e  and Ives Co., 1934), p. 29.
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' Promoters o f a d u lt education b e lie ve ,' o f  course, f f ia t  tRere I
; should be community cen ters in which education and re c re a tio n  and
I reading and music and d iscuss ion o f  p u b lic  questions and o ther
I a c t iv i t ie s  fo r  the betterm ent o f  o rd in a ry  l iv in g  can be c a rr ie d

on. Th is  is  standard d o c tr in e  in a d u lt e d u c a t i o n . ^3
j _ ■
I From the fo rego ing d iscuss ion , i t  is  ev ident th a t extension has !
! .  ; 
had a reasonably rap id  and continuous development during the la s t  one

hundred years, beginning in Europe and la te r  being brought to  America.
I . . .  .  I
;At the  present tim e the re  is  a w ide-spread extension movement in  the

U n ited  S ta tes , as exem p lified  by the  work o f the  American A ssocia tion  fo r
I  ;

A du lt Education and the N ationa l U n iv e rs ity  Extension A ssoc ia tion .

^^Lyman Bryson, "What We Mean by Adult E duca tion ." Handbook o f 
Adult Education in the United S ta tes (New York; Teachers C o llege, !
Columbia U n iv e rs ity , 1948), pp .4-5. |



CHAPTER 1 I I

GENERAL INFORMATION CONCERNING OFF-C/WIPUS CLASSES

In tro d u c tio n

The purpose o f  th is  chapter is  to  p rov ide  ta b u la r in fo rm ation  

R e la t iv e  to  off-campus extension c lasses. These da ta  were taken from 

the q u es tio n n a ire  (see Appendix I I ,  P a rt I)  and are considered from the 

fo llo w in g  aspects; ( l )  the number and percentage o f in s t i tu t io n s  th a t 

increased o r decreased off-campus classes from November 1, 1952, to  

\jovember 1, 1953; (2) the increase and decrease o f off-campus classes 

o ffe re d  by u n iv e rs it ie s  and co lle g es ; (3) the increase and decrease o f  

off-campus en ro llm e n t; (4) the  re s id en t o r non-res iden t c re d it  given fo r  

off-campus c lasses; (5) the departmental o ffe r in g s  in  off-campus classes: 

(6) the  off-cam pus c re d it  accepted toward the baccalaureate degree; (7) 

the off-cam pus c re d it  accepted toward a graduate degree; and (8) the 

l im i t in g  o f  s tuden ts ’ off-campus en ro llm ent fo r  any one semester. In 

th is  chapter each o f these phases is  tre a te d  sepa ra te ly .

Increase and Decrease o f  Off-Campus 
Classes and EnrolImentT

The on-campus enro llm ent o f  a u n iv e rs ity  or co lle g e  (see Appendix

^See Tables 1, 2, 3,
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TABLE I

INCREASE AND DECREASE IN OFF-CAMRJS CLASS OFFERINGS BY 114 NORTH CENTRAL ACCREDITED SCHOOLS,
NOVEMBER 1, 1952, TO NOVEMBER 1, 1953

:

Schools

Group A 
19 Schools 
below 500 
Enrollment

Group B 
34 Schools 
500-999 

Enrollment

Group C 
43 Schools 

1,000-4,999 
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

T o ta ls  
114 Schs.

No. Percent No. Percent No. Percent No. Percent No. Percent

Showing increase from November 1, 
1952, to  November 1, 1953........ ...

6 31.6 12 35.3 18 41.9 10 55.6 46 40.3

Showing decrease from November 1, 
1952, to  November 1, l953............ 6 31.6 13 38.2 19 44.2 6 33.3 44 38.6

Showing no increase or decrease 
from November 1, 1952, to  
November 1, 1953.............. ............. 7 36.8 8 23.5 5 11.6 2 11.1 22 19.3

Not re p o rtin g ........................ ............. 0 00.0 1 3.0 1 2.3 0 00.0 2 1.8

T o ta ls ............................ .19 100.0 34 100.0 43 100.0 18 100.0 114 100.0

rv)
CTi



TABLE 2

INCREASE AND DECREASE IN NUMBER OF OFF-CAMPUS CLASSES 
BY 114 NORTH CENTRAL ACCREDITED SCHOOLS, 

NOVEMBER 1, 1952, TO NOVEMBER 1, 1953

Classes

Group A 
19 Schools 
below 500 
Enrollment

Group B 
34 Schools 

500-999 
Enro lim ent

Group C 
43 Schools 

1,000-4,999 
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

To ta ls  
l l4  Schs.

No, No. No. No. No.

Glasses in 1952... ................................  76 224 935 1064 2299

Classes in 1953... ................................  81 230 852 1087 2250

Number o f classes 
decreased..............

increased or
+ 6 -  83 + 23 -  49

Percentage o f increase or 
HACrAAGA..... ................................... . 4-6 +2.7 -8 .9 +2.2 -2 .1

[\)
- J



TABLE 3

INCREASE AND DECREASE IN OFF-C/WiPUS CLASS ENROLUVIENT 
BY 114 NORTH CENTRAL ACCREDITED SCHOOLS, 
NOVEMBER 1, 1952, TO NOVEMBER 1, 1953

Enrollment

Group A 
l9  Schools 
below 500 
Enrollment

Group B 
34 Schools 

500-999 
Enrollment

Group C 
43 Schools 

1,000-4,999 
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

To ta ls  
114 Schs.

No, No. No. No. No.
1
jEnrolim ent in 1952............................. 1339 4959 21,092 24,235 51,625

jEnrolim ent in 1 9 5 3 . . . . . .................... 1648 4615 20,318 24,109 50,690
1
jNumber o f increase or decrease .,.. + 309 -344 -774 -126 -935

Percentage o f increase or 
decrease.................................... ........... +23.1 -6 .9 -3 .7 -0 .5 -1 .8

■ !

IV)
CO
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~V) is  o fte n  in d ic a t iv e  ôT^H ë number o f  c lasses o r f ^ e d “ oTf-cam|Ĵ CTST“~F&ri 

[.he most p a r t ,  the la rg e r an in s t i t u t io n ’ s on-campus enro llm ent th e  

g re a te r th e  number o f  off-cam pus c lasses o ffe re d . The la rg e r in s t i t u 

t io n s  may have a ra the r la rge  increase o r decrease o f  extension c lasses 

which may o r may not be s ig n if ic a n t .  Consequently, the  ta b le s  used in  

th is  study have been d iv id e d  in to  fo u r groups (see Appendix V) accord ing 

to the  t o t a l  on-campus en ro llm en t o f  each p a r t ic ip a t in g  in s t i t u t io n .

T h is  d iv is io n  provides fo r  s tudy ing  the problems o f la rg e r schools w ith  

th e ir  la rg e r number o f  off-cam pus c lasses separate from the problems o f 

the sm a lle r schools w ith  th e ir  sm a lle r number o f c lasses.

The Group A schoo ls, w ith  less  than 500 on-campus e n ro llm e n t, in 

clude 19, or 16,7 pe rcen t, o f  th e  114 p a r t ic ip a t in g  in s t i tu t io n s ,  and 

3roup B schools, w ith  en ro llm e n ts  o f  500 to  999. inc lude  34, or 29.8 per

cen t. Group 0 schools, w ith  e n ro llm e n ts  o f  1,000 to  4,999, inc lude  43, 

or 37.7 p e rcen t, o f  the  in s t i tu t io n s ,  and Group D schools, w ith  5,000 or 

over on-campus e n ro llm e n t, inc lud e  18, o r 12.5 percent.

As shown in  Table 2 , Group A schools show an increase o f  f iv e  

c lasse s , and in Table 3 these same schools show an increase o f 309 s tu 

dents. T h is  increase may have been caused by the e f fo r ts  o f the  sm a lle r 

schools to  re ta in  t h e ir  fa c u lty  members du ring  a period when G. I . e n ro l l

ments were f a l l in g .  The increase in c lasses and in enro llm ent m ight a ls6  

have re s u lte d  from the increased e f f o r t  o f  the  sm alle r schools to  re c ru it  

s tuden ts  by means o f  off-cam pus c lasse s .

Table  1 a lso  shows th a t 12 schools o f  Group B increased th e ir  

o ff-cam pus classes w h ile  13 decreased th e i r  number. Table 2 shows an
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increase in c lasses b y "s ix , but Table 3 revea ls th a t Group B schools had

a decrease in  en ro llm en t. The th in g  th a t stands out in  t h is  group is  the

clecrease in  enro llm ent o f 344 even though the re  were s ix  more classes.
»

I The medium s ize  in s t i t u t io n s ,  which comprise Group C, fo llo w  the

same p a tte rn  as Group B, w ith  12 schoo ls showing an increase and l9  

schools showing a decrease in  the  to ta l  number o f  c lasses. Table 2 shows 

th a t 935 c lasses were held on November 1, 1952, and 852 classes on Novem

ber 1, 1953, a decrease o f  83 c lasse s . A decrease o f 774 in  enro llm ent, 

as shown in Table 3, seemed extrem ely la rg e . In order to  ob ta in  fu r th e r

in fo rm a tio n  which m ight e xp la in  the  decrease both in  the  number o f c lasses
!

and in  the e n ro llm e n t, a le t t e r  was w r it te n  to  the  d ire c to r  o f extension 

a t one o f  the  in s t i tu t io n s  re p o rtin g  an unusual decrease. The d ire c to rs

o f  extension  o f  two o ther in s t i tu t io n s  who reported s im ila r  decreases
'were con tacted  p e rso n a lly . The d ire c to r  o f extension a t one in s t i tu t io n
I ;
repo rted  a decrease o f 18 classes and 304 enro llm ents from the year be

fo re .  He exp la ined th a t a new p re s id e n t, appointed during the  summer o f  

1953, thought i t  adv isab le  to  c u r ta i l  extension classes u n t i l  a study 

could be made o f the  off-campus program. Off-campus c lass  a c t iv i t ie s  fo r  

th e  fo llo w in g  year were e lim in a ted  except fo r  a few c lasses, the  few 

being c lasses which had been planned e a r l ie r  fo r  the f a l l  semester.

Another d ire c to r  o f  extension , who had reported a decrease o f 73 e n ro l l

ments, exp la ined th a t the  a d m in is tra tiv e  a u th o r ity  had suggested th a t 

g re a te r emphasis be given to  n o n -c re d it work. As a re s u lt  o f  th is  

emphasis th e re  was a decrease in  off-cam pus c re d it  c lasses. The th ir d  

d ire c to r  o f  extension , who reported a decrease o f  17 classes and 126 

e n ro llm e n ts , explained th a t t h is  s itu a t io n  re su lte d  from a decrease in
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s la te  a p p ro p ria tio n s  and could nb^C Be compensated“ Tôr“ by ¥tTj3errt~fees~ ' 

Jecause these fees, by law, go to  the s ta te  tre a s u re r.

As revealed by Table 1, Group D is  the  on ly group in  which more 

in s t i tu t io n s  increased than decreased th e ir  o f fe r in g s .  For th is  group o f 

in s t i tu t io n s ,  as shown by Table 2, the number o f c lasses increased by 23, 

Dut as shown by Table 3, the enro llm ents decreased by 126. Th is informa

t io n  in d ica te s  th a t from November 1, 1952, to  November 1, 1953, extension 

arograms o f the 114 p a r t ic ip a t in g  in s t i tu t io n s  have decreased s l ig h t ly .  

Doth in  number o f c lasses and en ro llm en t, w ith  the  average enro llm ent 

Der c lass  remaining v i r t u a l ly  s ta t io n a ry , a t s l ig h t ly  more than 22 

students per c la ss . D esp ite  these decreases, which the w r ite r  does not 

consider s ig n if ic a n t ,  the to ta l  off-campus program o f  u n iv e rs it ie s  and 

co lleges in the North C en tra l area (50,690 students e n ro lle d  in  2,250 

classes as o f  November 1, 1953) is  an extrem ely la rg e  educationa l en te r

p r is e .

Tvpe o f C re d it—Resident o r Non-Resident^

The type o f c re d it  given fo r  off-campus classes in  the North 

C entra l a c c re d itin g  area is  not un ifo rm . However, Table 4 reveals th a t 

88, or 77.2 percent, o f the in s t i tu t io n s  g iv e  on ly no n -res ide n t c re d it .  

The reasons g e ne ra lly  o ffe re d  fo r  g iv in g  non -res iden t c re d it  are the 

lack  o f  l ib ra ry  f a c i l i t i e s ,  the occasional use o f  in s tru c to rs  who are no 

re g u la r fa c u lty  members, and the fa i lu r e  o f  some in s tru c to rs  to  m ainta in 

the  high standards found in  campus in s tru c t io n .

^See Table 4.



TABLE 4

TYPE OF OFF-CAMPUS CLASS CREDIT GIVEN BY 114 NORTH CENTRAL ACCREDITED SCHOOLS
1

Type o f C red it

Group A 
19 Schools 
below 500 
EnrolIment

Group B 
34 Schools 

500-999
Enrollment

Group C 
43 Schools 

1,000-4,999 
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

To ta ls  
114 Schs.

No. Percent No, Percent No. Percent No. Percent No. Percent

Resident...................................... 5.3 2 5.9 2 4.7 1 5.6 6 5.3

N o n -re s id e n t...........................• 94.7 27 79.4 34 79.0 9 50.0 88 77.2

Both^............................................ 00.0 1 2.9 1 2.3 1 5.6 3 2.5

Not re p o rtin g ............................ 00.0 2 5.9 0 00.0 0 00.0 2 1.8

Others^........................ ............... . .  0 00.0 0 00.0 3 7.0 3 16.6 6 5.3

Vlore non-resident c re d it 
accepted when a t c e n te rs ... .. 0 00.0 2 5.9 3 7.0 4 22.2 9 7.9

T o ta ls ........................ 100.0 34 100.0 43 100.0 18 100.0 114 100.0

^Resident c re d it given when a regular fa c u lty  member teaches the c lass; non-resident 
c re d it given when the class is  taught by a non-facu lty  teacher.

hjnusual p ractices th a t can not be considered as e ith e r resident or non-resident c re d it.
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TFîë̂  la rg e s t”  percentage o^F'^nsiTiliutions g iv in g  non-^ë^clëfrt c re d it  

is  in  Group A. The one in s t i tu t io n  re p o rtin g  re s id e n t c re d it  had only 

one c la ss  w ith  10 students e n ro lle d . I t  seems probable th a t th is  in s t i 

tu t io n  has o ffe re d  few extension c lasses and these c lasses may be so 

nearly  e q u iva le n t to  campus classes as to  ju s t i f y  re s id e n t c re d it .  The 

in fo rm a tio n , as reported fo r  Group A, in d ic a te s  th a t the  sm aller schools 

g e n e ra lly  o f fe r  off-campus classes fo r  non -res iden t c re d it .

I Group B schools predom inately o f fe r  non -res iden t c re d it ,  w ith
I
79.4 percent o f  the  in s t i tu t io n s  o f fe r in g  th is  type o f c re d it .  In th is  

group, one in s t i t u t io n  re p o rts  g iv in g  both re s id e n t and non-res ident 

c re d it .  T h is  in s t i t u t io n  d if fe re n t ia te s  between re s id e n t or non-resident 

on the  bas is  o f  the  person who in s tru c ts  the  c la s s . I f  a regu la r fa c u lty  

Tiember from the  campus teaches the c la s s , re s id e n t c re d it  is  g iven ; i f  

someone o th e r than a regu la r fa c u lty  member teaches the c la s s , non

re s id e n t c r e d it  is  g iven . Also in t h is  group, two in s t i tu t io n s  repo rt 

th a t no n -re s id e n t c re d it  is  given but re s id e n t c re d it  is  app lied  toward 

a degree when classes are taken a t an e s ta b lish e d  off-cam pus cen te r.

Th is p ra c tic e  may be ju s t i f ia b le  i f  c lasses are taugh t by regu la r co lle g e  

fa c u lty  members and i f  the centers have f a c i l i t i e s  eq u iva len t to  those 

on the  campus. The two in s t i tu t io n s  th a t d id  no t re p o rt in  regard to  

the  type o f  c re d it  given reveal in  another p a rt o f  the questionna ire  

th a t they have not o ffe re d  off-campus classes fo r  the past two years. 

However, they in d ic a te  c e r ta in  re s t r ic t io n s  on the use o f  off-campus 

work which undoubtedly means th a t th is  work, when o ffe re d , was fo r  non

re s id e n t c r e d i t .
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Ari in te re s t in g  finBTng' irPGroup C is  tH at~ th ree  institTTtl'oiTs 

is te d  "o th e rs "  when asked the type o f  c re d it  g ive n . One o f the th ree  

n s t i t u t  ions l is te d  i t s  c re d it  in  th is  way because a l l  c re d it  was con-
i

üidered as re s id e n t, but th e ir  res iden t c re d it  taken off-campus is  lim ite d  

in the  number o f  hours a p p lica b le  toward a degree or c e r t i f ic a te .  Another 

in s t i t u t io n  g ive s  re s id e n t c re d it  w ith  no l im i t s  i f  i t  is  used toward a 

degree a t th a t in s t i t u t io n .  The other in s t i t u t io n  o ffe rs  an un lim ited
I
^ o u n t  o f  graduate re s id e n t c re d it  fo r  Negroes, i f  taken a t th e ir  exten-
i
s i on c e n te r, bu t w h ite s  rece ive  only no n -res iden t c re d it  fo r  both under

graduate and graduate c lasses. Three in s t i tu t io n s  re po rt tha t more non- 

'e s id e n t c re d it  is  accepted when the work is  taken a t an extension cen te r. 

In each case the  in s t i t u t io n  is  located near a la rg e  c i t y  and each has 

in extension cen ter th e re .

The Group D schools d i f f e r  considerab ly  from the other groups in 

tha t 50 percent o f the in s t i tu t io n s  g ive  on ly  non -res iden t c re d it  but a t 

the same tim e  5.5 percent g ive  only re s id e n t c re d it .  Of the in s t i tu t io n s  

in  t h is  group, 22.2 percent ( fo u r  in s t i tu t io n s )  re po rt th a t they accept 

nore non -res iden t c re d it  on a degree when the  c lass  work is  taken a t an 

extension cen te r. Of these fou r in s t i tu t io n s ,  two have no l im i t  on the 

amount o f graduate c re d it  taken a t one o f th e ir  extension cen ters . One 

re p o rts  th a t i t  g ives re s id e n t c re d it  fo r  the  work taken at i t s  extension 

c e n te r, bu t th e  amount o f  c re d it  which can be o ffe re d  on a degree is  

l im ite d .  The o ther in s t i tu t io n  repo rts  th a t a l l  off-campus classes g ive  

re s id e n t c re d it  as each c lass is  held a t a c e n te r.

There are th ree  in s t i tu t io n s  l is te d  as "o th e rs "  because o f
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jinusua 1 p ra c tic e s  in  g iV ing  cre31T“ fo r  off-campus c lasses; One ins tritu -^

I  ion re p o rts  th a t  course work may be accepted fo r  re s id e n t c re d it  by 

p e t i t io n  from the  s tuden t. The p ra c tic e  o f  another in s t i tu t io n  is  

s im ila r  in  th a t a degree cand ida te , in being adm itted to  candidacy, may 

have n o n -re s id e n t work accepted as a p a rt o f h is  program. The o ther 

in s t i t u t io n  re p o r ts  a two-year off-campus spe c ia l cadet teacher tra in in g  

program th a t g ive s  re s id e n t c re d it .

! Any school th a t g ives  re s id e n t c re d it  fo r  th e ir  own off-campus

^ o rk , but l im i t s  off-campus c re d it  tra n s fe rre d  from another in s t i t u t io n .  

Lay be us ing  t h is  p ra c tic e  to  re c ru it  students o r to  in d ic a te  b e l ie f  in  

th e  h igh standards o f  th e ir  own off-campus c lasses.

Departmental Off-Campus O ffe r in g s ^

Although Table 5 shows th a t 16 departments o f fe r  off-campus 

oourses, over 50 percent o f  the to ta l  number o f  c lasses are given by the  

education and s o c ia l science departments. Classes o ffe re d  by the 

education departments represent 33.1 percent o f  the  to ta l  and classes 

o ffe re d  by the  s o c ia l science departments represent 17.4 percent o f the  

t o t a l .  Because o f  the  many phases o f so c ia l science— h is to ry ,  socio logy 

economics, government, and sometimes geography— and because o f the  re

newed emphasis on Americanism, s o c ia l science c lasses are in demand by 

those in  the  teach ing f ie ld .  Some s ta te s  have s ta tu te s  re q u ir in g  

teachers to  take  American h is to ry  and s ta te  government courses to  q u a lify  

fo r  a c e r t i f i c a t e  to  teach.

^See Table 5.



TABLE 5

OFF-CmPUS CLASSES OFFERED, BY DEPARTMENTS, IN 114 NORTH CENTRAL ACCREDITED SCHOOLS,
NOVEMBER 1, 1953

Departments

Group A 
19 Schools 
below 500 
Enrollment

Group B 
34 Schools 

500-999 
Enrollment

Group C 
43 Schools 

1,000-4,999 
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

To ta ls  
1l4  Schs.

No. Percent No. Percent No. Percent No. Percent No. Percent

A r t .......................................... 12 14.8 11 4.8 71 8.3 43 4.0 137 6.1
B io lo g ica l Science............ 2 2.5 6 2.6 26 3.1 21 1.9 55 2.4
Commerce................................ 1 1.2 5 2.2 22 2.6 110 10.1 138 6.1
Education.............................. 20 24.5 63 27.4 321 37.7 340 31.3 744 33.1
lEnglish and L ite ra tu re . . .  
Health and Physical

6 7.4 38 16.6 71 8.3 91 8.4 206 9.2 i

Education............................ 5 6.2 12 5.2 20 2.3 17 1.6 54 2.4
Home Economics.................... 0 00.0 1 00.4 1 00.1 2 00.2 4 00.2
Language................................ 2 2.5 2 00.9 5 00.6 13 1.3 22 1.0
L ib ra ry  Science.................. 0 00.0 1 00.4 1 00.1 8 00.7 10 00.4
Mathematics.......................... 2 2.5 8 3.5 14 1.6 96 8.8 120 5.3
Music...................................... 2 2.5 7 3.0 12 1.4 19 1.7 40 1.81
Philosophy............................ 3 3.7 1 00.4 0 00.0 5 00.5 9 00.4:
Physical Science................ 2 2.5 15 6.5 9 1.1 71 6.4 97 4.3
Psychology............................ 9 11.2 12 5.2 44 5.2 69 6.4 134 5,9
Social Science.................... 13 16.0 42 18.3 207 24.3 129 11.9 391 17.4!
Speech..................... ............ 2 2.5 6 2.6 28 3.3 53 4.8 89 4.0 i

T o ta ls ....................
Percent o f t o t a l ............

81 100.0
3.6

230 100.0
10.2

852 100.0
37.9

1087 100.0
48.3

2250 100.0
100.0;
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Of the 81 c lasses o ffe re d  by~the Group A iTisHHTilHldTis, ”5"4“'o'f~thè 

c lasses are o ffe re d  by fo u r departments—education , psychology, so c ia l 

sc ience, and a r t .  The 27 remaining classes are o ffe re d  in  ten other

(departments, ranging from s ix  in  English and l i te r a tu r e  to  one in  the I

I
(bommeree department. No extension classes are o ffe re d  by Group A schools|
I I
in  home economics or l ib ra ry  science.

I The commerce departments in  Group D schools g ive  110 classes as

compared to  a to ta l  o f 28 commerce classes given by a l l  the in s t i tu t io n s  

in  the  th re e  o ther groups. T h is  la rge  number o f classes m ight conceiv

ab ly be the  re s u lt  o f  la rge  in s t i tu t io n s  having la rge c i t ie s  located in 

jth e ir  se rv ice  area. Commerce c lasses, being sp e c ia lized  in na tu re , are 

g e n e ra lly  d i f f i c u l t  to  organ ize in  a sparse ly  s e tt le d  area. In Group D 

jthere are e ig h t c lasses given by l ib ra r y  science departments, as com- 

ared to  a to ta l  o f  two c lasses fo r  the o the r th ree  groups, in d ic a tin g  

tha t the  la rg e r in s t i tu t io n s  are the on ly ones th a t are g re a t ly  con

cerned w ith  c lasses in  the f ie ld  o f l ib ra r y  science. The fa c t  th a t the ré  

are a to ta l  o f on ly lO off-campus classes in  l ib ra r y  science in d ica te s  

th a t the in -s e rv ic e  t ra in in g  o f  p u b lic  school l ib ra r ia n s  is  progressing 

s lo w ly .

Off-Campus C re d it Accepted toward 
the Baccalaureate Degree^

There is  l i t t l e  agreement among in s t i tu t io n s  as to  the  amount o f

off-campus c re d it  th a t may be accepted toward the baccalaureate degree.

Table 6 inc ludes re p o rts  fo r  both c re d it  c lasses and correspondence

“̂ See Table 6.



TABLE 6

OFF-CmPUS CREDIT ACCEPTED TOWARD THE BACCALAUREATE DEGREE 
BY 114 NOPTH CENTRAL ACCREDITED SCHOOLS

Undergraduate
C red it

Accepted

Group A 
19 Schools 
below 500 
EnrolIment

Group B 
34 Schools 

500-999
Enrollment

Group C 
43 Schools 

1,000-4,999 
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

Average
Semester

Hours
Ave. Sern. 

Mrs.
(Range)

Ave. Sem. 
Mrs.

. (Range) _

Ave, Sem. 
Mrs.

(Range)

Ave. Sem. 
Mrs.

. (Range)

fo r  114 
Schools 
(Range)

Off-campus c re d it from 
: one's own school. . . . . . 31.3 41.2 52.8 30.1

(0 -90 ) (0-90) (16-90) (30-94) (0-94)
Off-campus c re d it from 
: another school.............. 32.2 37.3 42.0 27 .3

(0-31) (24-90) (10-90) (0 -94) (0-94)
Correspondence c re d it 

from one's own school. . .  19.7 21.7 24.7 40.0 20.1
(0 -31 ) (0-67) (0-47.5) (0 -90 ) (0-90)

Correspondence c re d it 
from another scho o l... . .  20.7 21.6 27 .9 34.7 20.5

(0-31) (0-32) (0-47.5) (15-94) (0-94)
Combination o f o f f -  

campus and correspon
dence c re d it from 
one's own school.......... . .  28 .6 31.7 43.8 54.5 31.1

(0-90) (0-90) (16-90) (30-94) (0-94)
Combination o f o f f -  

campus and correspon
dence c re d it from 
another school............ . .  25.1 32.5 39.0 43.8 28.1

(0-40) (24-90) (10-90) (0-94) (0-94)
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w ork, as {Re two are o ften  "cornBiTiecJ in '  respect to  acceptTing'lbf edTtTTor a i 

degree. As shown in Table 6 , when one seeks a degree from the  in s t i t u 

t io n  from which he has rece ived off-cam pus c r e d it ,  the average amount 

accepted toward the baccalaureate degree is  30.1 semester hours. How

e ve r, an average o f  on ly 27.3 undergraduate semester hours is  accepted 

:y tra n s fe r  from another in s t i t u t io n .  Th is  is  a la rg e r amount o f  c re d it

jthan these in s t i tu t io n s  w i l l  accept o f  th e ir  own correspondence work,
!

which averages 20.1 semester hours. When c re d it  c lasses and correspond

ence work are combined the  average is  31.1 semester hours, which is  more 

than e ith e r  the c re d it c lasses o r the correspondence work th a t is  accept

ab le . When a combination o f  c re d it  c lasses and correspondence work is  

taken a t an in s t i tu t io n  o the r than th a t a t which the person seeks a 

degree, the amount acceptable is  le s s , an average o f 28.1 semester hours

Table 6 reveals an in te re s t in g  s itu a t io n  in  regard to  correspond

ance c r e d i t .  An average o f  20.5 semester hours o f  correspondence c re d it  

w i l l  be accepted from o th e r in s t i t u t io n s ,  but an average o f on ly  20.1 

semester hours is  acceptable i f  the student takes the correspondence work 

from the in s t i tu t io n  from which he seeks a degree. T h is  apparent incon

s is te n cy  caun be understood by v iew ing the  breakdown fo r  in d iv id u a l in s t i 

tu t io n s  re p o r tin g . S ix o f the p a r t ic ip a t in g  in s t i tu t io n s  o f fe r  no 

correspondence work but w i l l  accept correspondence c re d it  from another 

in s t i t u t io n .

Those in s t i tu t io n s  w ith  an on-campus enro llm ent o f  less  than 500 

s tuden ts are the most co n se rva tive  in  accepting off-campus and co rre 

spondence c re d it .  An exam ination o f Table 6 shows th a t in  each o f  the  

ca te g o rie s  l is te d ,  the sm alle r schools accept less c re d it  than any o ther;
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^ o u p  o f  in s fU ’-U'Erions. Tfiese Group A~iTïsïl t u t  ions w n i~ ”âccëpT an avëfàgë 

if 28,6 semester hours o f off-cam pus c re d it  taken a t th e ir  own in s t i t u 

t io n s  and w i l l  accept an average o f  28,6 semester hours o f  a combination 

o f  off-campus and correspondence c re d it  taken a t th e ir  own in s t i tu t io n s ,  

" h is  is  the h ighest average found in  any o f  th e  ca tego ries  fo r  the  Group 

A schoo ls, ye t i t  is  lower than any o f the  ca tego ries  fo r  the Group D 

schoo ls , where the re  is  an average o f  34,7 semester hours fo r  correspond

ence c re d it  which can be tra n s fe rre d  from another in s t i tu t io n  and appliec 

on a degree,
i

The data concerning Group 8 in s t i tu t io n s  a lso  support the  view 

th a t the  sm alle r schools are more conserva tive  than the la rg e r in s t i t u 

t io n s  in accepting off-cam pus and correspondence c re d it  toward a degree. 

In each o f the  ca tego ries  in  Table 6 , Group 8 schools accept less c re d it  

than the  la rg e r in s t i tu t io n s ,  Groups C and D, but in  each category the 

Group 8 schools accept more c re d it  than the  sm alle r Group A schools, 

i\gain Table 6 shows an apparent in co n s is te n cy . The Group B schools w i l l  

accept an average o f 31,3 semester hours o f  c re d it  earned a t the school 

where the degree is  sought, but w i l l  accept by tra n s fe r  an average o f 

32.2 semester hours c re d it  taken a t  another in s t i tu t io n .  Th is  in c o n s is t

ency cannot be expla ined as was the  p rev ious one, because each o f the  34 

Sroup 8 schools o f fe rs  off-campus courses. Perhaps th is  is  a s ta t is t ic a  

in d ic a tio n  o f  the attem pt o f  some small schools to  a t t r a c t  s tudents by 

accepting a r e la t iv e ly  g rea t amount o f off-campus c re d it  earned a t 

another in s t i tu t io n .

Group C and D in s t i tu t io n s ,  as has been noted, are on the  average
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m ^”ë^'gënër^ïjs~fhan the  sfnalTer' ones iTT accepting off-campCî^“an3~corré- 

spondence c re d it ,  A la rg e r in s t i t u t io n ’ s acceptance o f i t s  own c re d it  

Lay be exp la ined by the  fa c t  th a t la rg e r  in s t i tu t io n s  are much more 

l ik e ly  than the sm alle r ones <.:■ have es tab lished  off-campus cen te rs  w ith  

a re s u lt in g  high standard o f  in s t ru c t io n .  The acceptance o f  th e ir  own 

correspondence work may be exp la ined by the fa c t  th a t some la rg e r 

in s t i t u t io n s  have a s t a f f  o f  in s tru c to rs ,  many o f whom work on ly w ith  

correspondence courses. T h is  s itu a t io n  probably promotes g re a te r respec

[for correspondence work than in those sm a lle r schools where the c o rre -
!

ispondence work is  handled by in s tru c to rs  on a p a rt tim e ba s is .

Off-Campus C re d it Accepted toward 
the  Graduate Degree^

Correspondence c re d it  is  a lm ost never accepted toward a graduate

degree. However, Table 7 shows th a t an average o f 6 .9  semester hours o f

correspondence graduate c re d it  is  acceptable toward a graduate degree

when the  c re d it  earned is  from the  in s t i tu t io n  from which the degree is

sought, o r an average o f 7.1 semester hours is  acceptable i f  the c re d it

is  a com bination o f  off-campus and correspondence v/ork taken from th a t

in s t i t u t io n .

Only one in s t i tu t io n  o f  Group A o f fe rs  a graduate degree. T h is  

in s t i t u t io n  accepts s ix  semester hours o f graduate c re d it  tra n s fe rre d  

from another in s t i tu t io n  toward a graduate degree. I t  re p o rts  th a t i t  

w i l l  accept e ith e r  s ix  semester hours toward a graduate degree by a com- 

jb in a tio n  o f off-campus classes and correspondence work taken a t t h is

j ^See Table 7.



-----------------------------------------  TABLE 7 ' -

OFF-CWIPUS CREDIT ACCEPTED TOWARD THE GRADUATE DEGREE BY 59 NORTH CENTRAL
ACCREDITED SCHOOLS

Graduate C red it 
Accepted

Group A 
1 School 
below 500
Enrollment

Group B 
6 Schools

500-999
Enrollment

Group C 
34 Schools 

1,000-4,999
Enrollment

Group D 
18 Schools 

5,000 or over 
EnrolIment

Average 
Semester - 

Hours
Ave. Sem. 

Hrs. 
(Range)

Ave. Sem. 
Hrs. 

(Range)

Ave. Sem. 
Hrs. 

(Range)

Ave. Sem. 
Hrs. 

(Range)

fo r  59 
Schools 
(Range)

Off-campus c re d it  from 
; one's own school................ 6 3.5 7.4 7.1 6.9

(None) (0-9) (0-16) (0-16) (0-16)
Off-campus c re d it from 
: another school.................... 6 4.5 5.4 4.5 5.0

(None) (0-9) (0-14) (0-10.7) (0-14)
Correspondence c re d it 

from one's own s c h o o l... . 0 0.0 0.4 0.0 0.2
(None) (None) (0-9) (None) (0-9) i

Correspondence c re d it 
from another school.......... 0 0.0 0.4 0.0 0.2

(None) (None) (0-9) (None) (0-9)
Combination o f off-campus 

and correspondence c re d it 
from one's own schoo l.. . . 6 3.5 7.8 7.1

(None) (0-9) (0-16) (0-16) (0-16) :
Combination o f off-campus 

and correspondence c re d it 
from another school........ . 6 4.5 5.4 4.5 . . .

(None) (0-9) (0-14) (0-10.7) (0-14)

4i.
IV)
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m s fr t ir r io n  o r s ix  semesteF^HoITrs o ffe re d iin .a k e n  at anôtKêf~ilrs^tT1njtibn 

and tre in s fe rre d  to  t h is  school.

Only s ix  schools o f the 34 in  Group B o f fe r  a graduate degree, 

and these s ix  a llo w  an average o f 3 .5  semester hours o f  off-campus c re d it
I

toward a graduate degree i f  th is  work is  taken a t the in s t i tu t io n  from 

which the  degree is  sought. Th is is  a lower average than is  reported by 

Group A, Group C, or Group D, which can be explained by the  fa c t th a t 

th ree  o f  the  s ix  in s t i tu t io n s  o f fe r  no off-cam pus graduate courses, a l -  

jthough a l l  s ix  schools have graduate programs. One in s t i tu t io n  o f these
I
three o f fe rs  no off-campus graduate c lasses but w i l l  accept s ix  semester 

lou rs  by tra n s fe r  from another in s t i tu t io n  fo r  a p p lic a tio n  toward a 

graduate degree. Th is  causes the average to  increase from the 3.5 

semester hours acceptable from th e ir  own in s t i tu t io n  to  an average o f 

4.5 semester hours acceptable by tra n s fe r .

In Group C the re  are 34 schools th a t o f fe r  graduate programs and 

9 th a t o f fe r  no graduate program. These 34 in s t i tu t io n s  re p o rt an 

average o f 7 .4  semester hours o f off-campus work th a t w i l l  be accepted 

toward th e  graduate degree i f  th is  work is  taken from the in s t i tu t io n  

from which the  degree is  sought. Th is  is  a la rg e r average than fo r  

jiroup A, Group B, or Group D. Th is  average would be a l i t t l e  h igher i f  

a l l  the  in s t i tu t io n s  th a t have on-campus graduate programs a lso  had 

graduate courses o ffe re d  off-campus, but th re e  o f  the  34 in s t i tu t io n s  

re p o r tin g  o f f e r  no off-campus graduate c lasses . I t  is  only in th is  

^roup th a t correspondence c re d it  is  accepted toward a graduate degree, 

two in s t i t u t io n s  re p o rtin g  the use o f correspondence c re d it  acceptable
!

toward a graduate-degree. - One-of ihese^iastHuftons_accepjts_sJLx_semester
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hour s o f g ra d u a te  corres^nHêrice cfëSTt and fRe o ther in s t i tu t io n  accepts 

n ine  semester hours. Each o f  these in s t i tu t io n s  w i l l  accept the same j 

number o f  hours o f correspondence c r e d it  by t ra n s fe r  from another in s t i tu -

■:ion as they w i l l  accept o f th e ir  own toward the  requirements fo r  the I
i

graduate degree.

A l l  o f  the in s t i tu t io n s  w ith  an on-campus enrollment o f  5,000 o r 

more students o f fe r  graduate programs. These schools report a la rg e r 

average, 7.1 semester hours, o f off-cam pus c lass  c re d it  acceptable towarc
I

:he graduate degree than is  reported by Group A or Group B, but a sm aller 

average than Group C. Group D a lso  re p o rts  a sm a lle r average in  every 

category than the Group C schools. The Group C schools, those w ith  an 

on-campus enro llm ent o f  1,000 to  4,999, seem to  be the most w i l l in g  to  

accept off-campus and correspondence work toward a graduate degree.

L im itâ t ions on the Amount o f  QffrCampus Work 
Taken a t Any One Time°

There seems to  be a g rea t v a r ie ty  o f p o lic ie s  and p ra c tic e s  per

ta in in g  to  the  amount o f work th a t can be taken o f f  the campus by a 

student who is  employed f u l l  tim e . As shown by Table 8, in s t i tu t io n s  

vary in  p ra c tic e  from a three-sem ester hour l im i ta t io n ,  or one-class 

l im i ta t io n ,  to  no re g u la tio n s . The most p re va le n t p ra c tice  is  the s ix -  

semester hour l im ita t io n  as used by 50 schools, which is  43.8 percent o f  

the 114 p a r t ic ip a t in g  in s t i tu t io n s .

The one-class l im ita t io n  is  more p re va le n t in  the sm alle r in s t i 

tu t io n s  than in  the la rg e r in s t i tu t io n s .  T h is  l im ita t io n  is  probably

I ^See Table 8.



TABLE 8

LIMITATIONS ON OFF-GWIPUS WORK TAKEN AT ANY ONE TIME 
BY 114 NORTH CENTRAL ACCREDITED SCHOOLS

L im ita tio n s

Group A 
19 Schools 
below 500 
Enrollment

Group B 
34 Schools 

500-999 
Enrollment

Group 0 
43 Schools 

1,000-4,999 
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

To ta ls 
114 Schs.

No. Percent No. Percent No. Percent No. Percent No. Percent

3 semester hours ........... 15.8 3 8.8 5 11.6 1 5.6 12 10.5

4 semester hours............ 5.3 8 23.6 4 9.3 1 5.6 14 12.3

5 semester hours............ . 2 10.5 1 2.9 4 9.3 4 22.2 11 9.7

6 semester hours............ 31.6 16 47.1 22 51.2 6 33.3 50 43.8
1

7 semester hours............ . 0 00.0 0 00.0 1 2.3 0 00.0 1 0.9

9 semester hours............ 5.3 0 00.0 0 00.0 0 00.0 1 0.9

12 semester hours.......... . 0 00.0 1 2.9 0 00.0 0 00.0 1 0.9

1 c la ss .............................. 10.5 4 11.8 1 2.3 1 5.6 8 7.0

2 classes.......................... 00.0 0 00.0 3 7.0 0 00.0 3 2.6
[

No regu la tion  or l im i t . . 4 21.0 1 2.9 3 7.0 5 27.7 13 11.4

T o ta ls ............ 100.0 34 100.0 43 100.0 18 100.0 114 100.0

U1
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not d i f f i c u l t  to  enforce in  the  sm alle r in s t i t u é ions" hecâüse d f th e ' sma 11 

number o f  off-campus classes o ffe re d .

I Several in s t i tu t io n s  re p o rt unusua lly  generous l im ita t io n s .  One

Group A in s t i tu t io n  re p o rts  a nine-sem ester hour l im i t .  A l2-semester 

hour l im ita t io n  is  reported by a Group B in s t i t u t io n .  At le a s t one j

school o f each group re po rts  th a t i t  has no l im i t  on the amount o f  work | 

jthat can be taken a t any one tim e .

Of the 13 in s t i tu t io n s  which re p o rt no l im ita t io n s ,  th ree  re p o rtj 

th a t they have no re s t r ic t io n s  on the amount o f work th a t can be taken

a t ainy one tim e , but consider each s tud en t’ s enro llm ent on the bas is  o f -
I I
h is  a b i l i t y .  Ju s t how and by whom the a b i l i t y  o f a student is  evaluated 

W il l  su re ly  vary a g rea t dea l.

Several schools, as re la te d  by the  d ire c to r  o f the off-campus 

c la ss  program, have experienced the off-campus student e n ro ll in g  in two ! 

or more in s t i tu t io n s  a t the same tim e and ta k in g  the f u l l  amount o f 

work a llow a b le  a t each. Th is  p ra c tic e  has been p r a c t ic a l ly  e lim ina ted  

as the  unscrupuluous students have g e n e ra lly  been caught and exposed.

The person in charge o f  the off-campus c la ss  program a lso  has been a le r t  

to  the p o s s ib i l i t y  th a t a student may e n ro l l  in two in s t i tu t io n s ,  thus 

ta k in g  more work than w i l l  be accepted. The person responsib le  fo r  

the re g is te r in g  and e n ro ll in g  o f s tudents w i l l  o fte n  announce by word 

o f mouth or by w r it te n  d ire c t io n s  the re g u la tio n  concerning the l im ita 

t io n  on the  amount o f off-campus work th a t may be taken a t any one time. 

I f  a student then e n ro lls  in two in s t i tu t io n s  fo r  more work than is  per-

m issab le , i t  becomes h is  own re s p o n s ib il i ty  and he has no one but him

s e lf  to  blame when some o f the c re d its  are not accepted. The amount o f
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w ork, t  ime, and expose th a t may be wasted'biTThe student in  not a ttitlin g  ! 

iby the  re g u la tio n  is  no th ing  sh o rt o f  fo o lis h .



I CHAPTER 1V
I

I OFF-CWIPUS FACULTY AND INSTRUCTIONAL MATERIALS

In tro d u c tio n

Off-campus c lasses are o fte n  c r i t ic iz e d  on the basis o f  in fe r io r  

in s tru c t io n  and the lack o f  adequate in s tru c t io n a l m a te r ia ls . I t  is  the  

purpose o f  t h is  chapter to  d iscuss the in s tru c t io n  o f off-campus c lasses 

and the  means by which in s tru c t io n a l m a te r ia ls  are supplied to  these 

c lasses in  the  North C en tra l a c c re d it in g  area. The in te rp re ta t io n s  o f 

the  da ta  r e s u lt ,  to  a la rge  degree, from in te rv ie w s  and correspondence 

w ith  d ire c to rs  o f extension who have had many years o f experience in  o ff- ;  

campus c la ss  o rg a n iz a tio n , a d m in is tra tio n , and supe rv is ion . The th ree  

phases o f  the  m a te ria l to  be tre a te d  a re ; ( l )  the teachers o f off-cam pus 

c lasse s ; (2 ) the  fa c u lty  rank o f  off-cam pus teachers; and (3) the  methods 

o f  supp ly ing  l ib ra r y  books and in s t ru c t io n a l m a te ria ls  fo r  off-cam pus
I
c lasses .

Teachers o f  Off-Campus C lasses^

I The p ra c tic e  o f  employing off-campus c lass teachers who are not

re g u la r members o f the  u n iv e rs ity  or c o lle g e  s ta f f  has re s u lte d  in  c r i t -

licism  th a t has jeopard ized the c re d it  and has weakened off-cam pus programs.
I

; ^See Table 9.
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TABLE 9 “

TEACHERS OF OFF-CAMPUS CLASSES IN l l4  NORTH CENTRAL ACCREDITED SCHOOLS,
NOVmSER 1, 1953

Group A Group B Group C Group D
19 Schools 34 Schools 43 Schools 18 Schools To ta ls 

Teachers below 500 500-999 1,000-4,999 5,000 or over 114 Schs.
Enrollment Enrollment Enrollment Enrollment_______________

 _______________________________ No. Percent No. Percent No, Percent No. Percent No. Percent

F u ll- t im e  fa c u lty  members teach
ing only off-campus c la s s e s ... .  0 0.0 0 0.0 21 3.2 30 3.6 5 l 2.9

F u ll- t im e  fa c u lty  members teach
ing pa rt-tim e  off-campus
classes................................................59 88.1 l9 l  93.6 566 87.0 468 56.9 1284 73.6

P art-tim e  fa c u lty  members 
teaching only off-campus
classes    8 11.9 10 4.9 60 9.2 299 36.3 377 21.6

P art-tim e  fa c u lty  members 
teaching both on and o f f -
campus c lasse s .     0 0.0 3 1.5 4 0.6 26 3.2 33 1.9

T o ta ls ...................................  67 100.0 204 100.0 651 100.0 823 lOO.O 1745 lOO.O

VO
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The argument in favo r o f th is  p ra c t i ce i s th a t a per son a

re g u la r fa c u lty  member may be a b e tte r  teacher fo r  a p a r t ic u la r  c la ss  

than anyone a v a ila b le  on the  re g u la r s t a f f .  An opposite  v iew po in t is  

th a t  a c lass should not be g iven i f  th e re  is  no regu la r fa c u lty  member 

a v a ila b le . I t  may a lso  be added th a t the  person employed in  the f ie ld  

to  teach a c lass  is  g e ne ra lly  employed fu l l - t im e  in another capac ity  and 

would no t ge ne ra lly  have time to  do a good job w ith  a c la ss .

As reported by the 114 p a r t ic ip a t in g  schools, 73.6 percent o f  

those teaching off-campus c lasses are fu l l - t im e  fa c u lty  members who teach 

these classes as a p a rt o f  th e ir  re g u la r teaching load or as an o ve rload . 

Table 9 a lso  reveals th a t 2.9 percen t o f  those teaching off-campus c lasse s  

are  fu l l - t im e  fa c u lty  members who teach on ly off-campus c lasses. Th is  

leaves 23.5 percent who are p a rt- t im e  fa c u lty ,  g ene ra lly  having f u l l 

tim e  employment ou ts ide  the  u n iv e rs ity  or co llege  in  a d d itio n  to  th e ir  

ex tens ion  c lass teach ing . A few p a r t- t im e  teachers, 1.9 percent o f the  

t o t a l ,  teach both on-campus and off-cam pus classes, but the m a jo r ity  o f  

the  p a rt- t im e  teachers, 21.6 percen t o f  the  to ta l ,  do not teach on-campus 

c la sse s .

The sm alle r in s t i tu t io n s ,  c la s s if ie d  as Group A schools, use
j

r e la t iv e ly  few p a rt-tim e  fa c u lty  members fo r  teaching off-campus c la sse s , 

111.9 percent compared w ith  88.1 percen t who are fu l l - t im e  fa c u lty  mem

b e rs . Th is is  the only group o f  schools th a t re p o rts  no p a rt- t im e  

fa c u lty  member teaching both on-and off-campus classes. in th is  group 

o f  sm a lle r schools, no fu l l - t im e  fa c u lty  members are teaching on ly  o f f -  

icampus c lasses. T h is  c o n d itio n  is  probably caused by the  fa c t th a t these 

schools do n o t, as a ru le ,  have programs large enough to  ju s t i f y  the
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loyment o f  teacher's^ fo r  only off-cam pus te a ch ingë

Group B has the sm a lles t p e rce n t, 4 .9 , in the  category o f those 

who are p a r t- t im e  fa c u lty  and teach o n ly  off-cam pus classes. There fo re ,
I

Group B schools have the h ighest percentage o f  teachers who are fu l l - t im e  

fa c u lty  members teaching off-campus c lasses p a rt o f  the tim e . Three 

teachers l is te d  by schools in  th is  group teach classes both on-and o f f -  

pampus on a p a rt- t im e  bas is . Th is s itu a t io n  may p re v a il when the campus 

o f fe r in g s  by a c e r ta in  department are l im ite d  and a q u a lif ie d  person 

l iv in g  in  th e  community teaches a c la ss  on a p a rt- t im e  basis on-campus 

and would conce ivab ly  be a v a ila b le  fo r  some o the r teach ing .

When the  Group C schools are considered, i t  is  found th a t 3.2 

percent o f the  to ta l  off-campus fa c u lty  are fu l l - t im e  fa c u lty  members 

who teach o n ly  off-campus classes fo r  t h e ir  u n iv e rs ity  or co lle g e . Group 

C schoo ls , w ith  a la rg e r on-campus en ro llm en t than Group A and B schools, 

and w ith  a la rg e r off-campus program, are in  a b e tte r p o s it io n  to ju s t i f y  

f u l l - t im e  in s tru c to rs  who teach only off-cam pus classes.

The la rg e r schools, those w ith  an on-campus enrollm ent o f 5,000 

or more, have among th e ir  off-campus teachers  a sm a lle r percentage o f 

f u l l - t im e  fa c u lty  members, 56.9, than any o th e r group o f schools, the re 

fo re  a la rg e r  percentage than any group, 36 .3 , who are p a rt- tim e  fa c u lty  

members. The use o f p a rt- t im e  fa c u lty  by the la rg e r in s t i tu t io n s  is  

probably due to  the  fa c t  th a t f u l l - t im e  fa c u lty  members would have to  

t r a v e l excessive d is tances from the campus in  order to serve the la rge  

area g e n e ra lly  covered by these in s t i t u t io n s .  T h is  group o f in s t i tu t io n s  

a lso  re p o rts  the use o f 3 .2  p e rc e n t'o f the  to ta l  off-campus in s tru c to rs  

as p a r t- t im e  fa c u lty  members who teach both on-and o f f  campus. I t  is  not
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jun üsùà r  f  o r a T g r^ü a te  6 r  à p o stT'g r  adüa who is  do i ng a r e  sear ch

jp ro je c t a t one o f the la rg e r in s t i t u t io n s ,  to  be employed to  teach both 

ion-and off-campus classes.

Facu lty  Rank o f  Off-Campus Teachers^

The rank o f  the  teachers who in s t ru c t  off-campus classes may 

in d ic a te  the importance given to  off-cam pus programs by the 114 in s t i t u 

t io n s  p a r t ic ip a t in g  in  t h is  s tudy. Table 10 revea ls  th a t 385 teachers, 

o r 22.1 percen t, are c la s s if ie d  as le c tu re rs  or spec ia l in s tru c to rs .

Among those th a t teach off-campus c lasse s , the reink o f a ss is ta n t p ro fesso r 

predominates, w ith  21.9 percent. I t  is  in te re s tin g  to  observe th a t o f f -  

caxnpus classes were taught by 288 p ro fe sso rs , or 16.5 percent o f the 

to ta l  number o f teachers, as compared to  222 in s tru c to rs , which is  12.7 I 

percent o f the to ta l .

The sm alle r schools, more than any other group o f in s t i tu t io n s ,  | 

use those w ith  the  rank o f p ro fesso r as teachers. For the Group A 

in s t i tu t io n s  th is  percentage is  25 .4 . There is  one in s t i tu t io n  which 

uses no fa c u lty  ranking fo r  tea che rs , but had 13 fa c u lty  members teach ing 

off-cam pus c lasses. The one teacher th a t is  l is te d  in the category 

"o th e rs "  was described by the respondent as a person employed to  teach 

one course and is  not under fu l l - t im e  c o n tra c t.

In the Group B schools, 52.4 percent o f the to ta l  number o f i 

jteachers are l is te d  as having no rank. These teachers are fa c u lty  mem- !
! i

ibers o f  schools which re p o rt th a t they do not make use o f fa c u lty  rank. 

^See Table 10.



' TëLE 10

FACULTY RANK OF OFF-C/WIPUS TEACHERS FOR 114 NORTH CENTRAL ACCREDITED SCHOOLS,
NOVEMBER 1, 1953

Group A Group 8 Group C Group D
19 Schools 34 Schools 43 Schools IB Schools To ta ls

Faculty Rank below 500 500-999 1,000-4,999 5,000 or over l l4  Schs.
Enrollment Enrollment Enrollment Enrollment________________

___________________________No. Percent No. Percent No. Percent No. Percent No. Percent

Professors  17 25.4 32 15.7 146 22.4 93 11.3 288 16.5

Associate P ro fe s s o rs .... l4  20.9 23 11.3 172 26.4 llO  13.4 3l9 18.3

Assistant P ro fe s s o rs .... 15 22.4 17 8.3 200 30.7 l5 l  18.3 383 21.9

In s tru c to rs   7 10.4 13 6.4 72 11.1 130 15.8 222 12.7

Graduate A ss is tan ts   0 0.0 0 0.0 10 1.5 l5  1.8 25 1.4

Others   1 1.5 l2  5.9 48 7.4 324 39.4 385 22.1

No Rank  13 19.4 107 52.4 3 . 5 0 0.0 123 7.1

T o ta ls   67 100.0 204 lOO.O 651 100.0 823 lOO.O 1745 100.0

U)
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There are 12 teachers, o r 5.9 percent o f the iL^otàThümlïëT o f " o f  f - c ^  

tea che rs , representing f iv e  in s t i tu t io n s ,  who are l is te d  as "o th e rs ."

These f iv e  schools are the  same ones th a t employed p a rt- t im e  teachers
j
as shown fo r  Group B in Table 9 . As can be seen by comparing Group B,
I  ̂ :
as shown in  Table 9 , w ith  Group B, as shown in  Table 10, one o f  the  13
j
p a r t- t im e  teachers must have had fa c u lty  rank. Rank fo r  a p a rt- t im e
I , ,  ,  .  :

teacher may re s u lt  from a s itu a t io n  in  which a teacher is  employed in the

same manner as a fu l l - t im e  teacher but is  given on ly  a p a rt- t im e  teaching

load .

The Group C schools re p o rt th a t a to ta l  o f  10 graduate a s s is ta n ts  

were assigned to  off-campus classes, which was 1.5 percent o f th e ir  o f f -  

campus teachers . N e ith e r Group A nor Group B l i s t s  any graduate a s s is t-  

a.nts as teach ing off-campus classes. In la rg e r in s t i tu t io n s  a graduate 

a s s is ta n t sometimes teaches a c lass under the  superv is ion  o f a fu l l - t im e  

fa c u lty  member. Th is  c lass  may be reported as the  re s p o n s ib il i ty  o f the 

f u l l - t im e  fa c u lty  member. There fore , the re  may be more graduate a s s is t

an ts  teach ing  classes than Table 10 in d ic a te s .

Group D schools have 324 off-campus teachers , or 39.4 percent o f 

the  t o t a l ,  l is te d  as "o th e rs ."  Th is is  the la rg e s t number reported in 

th a t  category fo r  any group o f schools. These 324 teachers are employed 

by 8 in s t i tu t io n s  l is te d  in  Group D. Of these 324 teachers , 259 are 

c la s s i f ie d  as spec ia l in s tru c to rs  by th e ir  re spe c tive  schools. The re 

m ain ing 65 are c la s s if ie d  as le c tu re rs .
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I L ib ra ry  Books and In s tru c t io n a l M a te r ia ls
I fo r  Off-Campus Classes^ |

i The lack o f adequate l ib ra ry  books and in s tru c t io n a l m a te ria ls  i

has o fte n  been the basis fo r  c r i t i c iz in g  off-cam pus c lasses. Of the l l 4 I
I !
p a r t ic ip a t in g  schools, 57, o r 50 pe rcen t, supply c lasses w ith  l ib ra ry  |

books and in s tru c t io n a l m a te ria ls  by a coopera tive  e f f o r t  o f the u n iv e r- î

|s ity  or co lle g e  and the lo c a l school l ib r a r y .  A s l ig h t ly  sm alle r number !

o f schoo ls , 48, or 42.1 pe rcen t, re p o rt th a t they alone supply the in -  I

s t ru c t io n a l m a te r ia ls  and l ib r a r y  books. In d iscuss in g  th is  m atter w ith |

va rio u s  d ire c to rs  o f extension , i t  was discovered th a t the  re a l d i f f i c u l t y

i s  no t so much the method o f  supplying books and in s tru c t io n a l m a te ria ls  
I ;

but the  human element invo lved in  the method used. Some in s tru c to rs  are|

'care less or n e g le c tfu l in regard to  checking ou t l ib ra r y  books and |

c o l le c t in g  in s tru c t io n a l supp lies  needed fo r  t h e ir  c lasses . T h is  probleiii

has been remedied in  some in s t i tu t io n s  by means o f  an extension l ib ra ry

s e rv ic e  which c o lle c ts  books aund in s tru c t io n a l m a te r ia ls  fo r  the  teachers.

j F ive  in s t i tu t io n s  in d ic a te  th a t they have "o th e r"  methods o f

supp ly ing  l ib ra ry  books and in s tru c t io n a l m a te r ia ls . Two o f these schools

re p o rt th a t l ib ra ry  books and in s tru c t io n a l m a te r ia ls  are fu rn ished by

th e  s tuden ts , w h ile  another school re p o rts  th a t i t  uses m a te r ia ls  from

the p u b lic  l ib ra ry  in  the lo c a l i t y  where the c la ss  is  he ld . Another

re p o rts  th a t l ib ra ry  books'and in s tru c t io n a l m a te r ia ls  a re  fu rn ished  by !

the  u n iv e rs ity ’ s a d u lt education l ib ra r y .  The f i f t h  school re po rts  th a t;

%ee Table 11. !



I TABLE 11

I METHODS OF SUPPLYING LIBRARY BOOKS AND INSTRUCTIONAL MATERIALS FOR OFF-CAMPUS
CLASSES AS REPORTED BY 114 NORTH CENTRAL ACCREDITED SCHOOLS

Group A Group B Group C Group D 
19 Schools 34 Schools 43 Schools 18 Schools To ta ls  

Methods below 500 500-999 1,000-4,999 5,000 or over 114 Schs.
Enrollment Enrollment Enrollment Enrollment_______________ [

______________ No. Percent No. Percent No. Percent No. Percent No. Percent I

Supplied by U n ive rs ity  or C o llege ...11 57.9 10 52.9 17 39.5 2 11.1 48 42.1

Supplied by a loca l school l ib ra ry
off-campus.................................................. 0 00.0 2 5.9 0 00.0 2 11.1 4 3.5

I
Supplied by U n ive rs ity  or College !
and a loca l school l ib ra ry  o f f -  | m
campus.........................................................  8 42.1 12 35.3 24 55.8 13 72.2 57 50.0 |

Others......................................    0 00.0 2 5.9 2 4.7 1 5.6 5 4.4

T o ta ls ............................  19 100.0 34 100.0 43 100.0 18 100.0 114 100.0
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IT  F a i r i B>i^7“fiiiT iT iT i^ tT Îiie  sy s t ^ .     ^

I t  is  in te re s t in g  to  note th a t 72,2 percent o f  the  schools in 

Sroup D supply l ib r a r y  books and m a te ria ls  by making use o f  the  u n ive r

s i t y  or c o lle g e  l ib ra r y  and the  lo c a l school l ib r a r y .  T h is  la rg e  per

centage is  s ig n if ic a n t  as i t  suggests e x c e lle n t cooperation between the 

sponsoring in s t i tu t io n s  and the p u b lic  schools.



CHAPTER V

PUBLICIZING AND ENROLLING OFF-CAMPUS CLASSES 

In tro d u c tio n

U n iv e rs it ie s  and co lle g e s  have va ried  p ra c tic e s  in  regard to  

D u b lic iz in g  and e n ro ll in g  students in  off-campus c lasses. In t h is  chap

te r  these phases o f the  off-cam pus program w i l l  be tre a te d : (1) the

methods o f  p u b lic iz in g  en ro llm en t fo r  off-campus c lasses; (2) the  e n ro l l

ing o f  off-cam pus s tuden ts ; and (3) the  minimum enro llm ent necessary to  

j u s t i f y  an off-campus c la s s .

Methods o f  P u b lic iz in g  Enrollm ent 
fo r  Off-Campus C lasses^

The people in  charge o f  off-campus c lass  programs are always con' 

cerned w ith  methods o f  p u b lic iz in g  c lasses. As w i l l  be reported  la te r ,  

many extension d iv is io n s  and off-cam pus programs are expected to  be s e l f  

su p p o rtin g . Consequently, cos ts  invo lved fo r  p u b l ic i ty  may a lso  be a 

problem, i t  would be d e s ira b le  i f  a l l  p rospective  students could be in 

formed w ith  a minimum o f d i f f i c u l t y  and expense, but such is  no t the cas 

Table 12 revea ls  th a t p u b l ic i ty  through newspapers and lo c a l school ad

m in is tra to rs  are the methods most fre q u e n tly  used. G e n e ra lly , a news-

^See Table 12,
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TABLE 12

METHODS OF PUBLICIZING ENROLUWENT FOR OFF-CAMPUS CLASSES 
USED BY 114 NORTH CENTRAL ACCREDITED SCHOOLS

1

1 Methods o f 
1 P u b lic iz in g

Group A 
19 Schools 
below 500 
Enrollment

Group B 
34 Schools 

500-999 
Enrollment

Group C 
43 Schools 

1,000-4,999 
Enrollment

Group D 
19 Schools 

5,000 or over 
Enrollment

T o ta ls  
114 Schs.

1
! No. Percent No. Percent No. Percent No. Percent No. Percent
j
[Ind iv idual le t t e r s . . . .t

. 11 18.6 17 17.3 22 13.9 10 14.3 60 l5 .6

B u lle t in s ........................ . 10 17.0 18 18.4 33 20.9 15 21.4 76 19.8

\Iewspapers..................... . 18 30.5 24 24.6 38 24.1 15 21.4 95 24.7

Through loca l school 
ad m in is tra to rs ............ . 15 25.4 27 27.5 38 24.1 18 25.7 98 25.4

^ad i 0 ................................ 5 8.5 12 12.2 24 15.2 10 14.3 51 13.2

Dthers.............................. . 0 00.0 0 00.0 3 1.8 2 2.9 5 1.3

T o ta ls .......... . 59 100.0 98 100.0 158 100.0 70 100.0 385 100.0
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ôapër w iT l ru n , a s s è ' r v i c ë y ^ â r ^ T Ô i i î c e  o r t lîW  Ôrganrz a tfo n "ôT â 

c la ss  in  i l s  area. However, as a ru le  newspapers p re fe r to  in co rpo ra te  

the n o tice s  in  news s to r ie s  th a t have lo c a l appeal and in te re s t to  a l l  

re ade rs . Local school a d m in is tra to rs  a lso  are u su a lly  coopera tive  in 

a s s is t in g  in  p u b lic iz in g  off-campus c lasses. School a d m in is tra to rs  

u s u a lly  have plans in opera tion  fo r  the making o f  announcements to  th e ir
I
te a che rs . Only 13.2 percent o f  the  to ta l  co lle g e s  surveyed use ra d io  fo r 

announcing c lasses . T h is  sm all percentage is  probably the  re s u lt  o f  the
I

expense invo lved in  purchasing rad io  tim e .
i I

The sm alle r in s t i tu t io n s  use newspapers more than any o th e r j

Tiethod, 30.5 percent o f  the Group A schools using th is  method fo r  announc

ing c lasses. Th is  high percentage is  probably caused by the fa c t th a t 

th is  method invo lves very l i t t l e  expense and by the fa c t th a t many o f the  

off-campus c lasses o f these in s t i tu t io n s  aro located in small communities 

where i t  is  not d i f f i c u l t  to  have such announcements placed in  lo c a l 

newspapers.

The la rg e r in s t i tu t io n s  are more l ik e ly  to  use b u lle t in s  and 

ra d io  announcements than sm a lle r schools because th e ir  la rg e r programs 

and f in a n c ia l resources make i t  po ss ib le  fo r  them to  invest more money 

in  th e  p u b lic iz in g  o f c lasses.

Group C inc ludes th ree  schools which re p o rt "o th e r"  methods o f 

p u b lic iz in g  th e ir  c lasses. The methods reported  by these schools are as 

fo llo w s ; ( l )  the o rgan iz ing  o f  c lasses on ly  when a lo ca l group asks fo r  

a s p e c if ic  c la s s ; (2) w r it te n  re p lie s  to  in q u ir ie s ;  and (3) personal 

in te rv ie w s . The Group D schools th a t re p o rt "o th e rs " use poste rs  and 

word-of-mouth-as-ine.tbods-of- p u b llc lz in g _ e n ro lln ie n i................. ..........................



61

E n ro llin g  Off-Campus S tudents^

Enrollm ent procedures a re  com plicated because o f the va rious  

k inds  o f  requirem ents which the  studen ts are t r y in g  to  meet and because 

o f  the  va rio u s  in s t i tu t io n a l re g u la t io n s , as w e ll as the  spec ia l o f f -  

campus re g u la tio n s , th a t must be adhered to .  To add to  the d i f f i c u l t y ,  

a s tuden t may have a tra n s c r ip t  from another in s t i t u t io n ,  or from another 

-s ta te , th a t is  confusing to  the  person in  charge o f  e n ro ll in g .  Another 

d i f f i c u l t y  re s u lts  from studen ts who are e n ro ll in g  under the G , l,  b i l l .  

Because o f  the  many problems encountered by the  person o r persons charged 

w ith  the  re s p o n s ib il i ty  o f  e n ro ll in g  s tu d e n ts , i t  would be h ig h ly  d e s ir 

ab le  fo r  those in charge to  have had a cons ide rab le  amount o f supervised 

experience before being put in complete charge o f  e n ro ll in g  c lasses. As 

is  shown in Taiale 13, 34,2 percen t o f  the  114 p a r t ic ip a t in g  in s t i tu t io n s  

have the teacher o f  the c lass  e n ro l l  th e  s tuden ts . The next h ighest per

centage, 27 .2 , is  fo r  the  co lleg es  in  which the  d ire c to r  o f extension or 

th e  person in  charge o f the off-cam pus program does the  e n ro ll in g .

I t  is  in te re s tin g  to  note th a t in  the  sm a lle r Group A schools, 

w ith  th e ir  l im ite d  programs, th e  d ire c to r  o fte n  e n ro lls  the students fo r  

the  few classes o ffe re d . In 63.1 percent o f  these schools th is  is  the  

p ra c t ic e  th a t is  fo llo w e d .

Schools w ith  an on-campus en ro llm en t o f  1,000 to  4,999 make the  

most ex tens ive  use o f  off-cam pus teachers in  the  e n ro ll in g  o f c lasses. 

T h is  method is  used by 51.2 percent o f these in s t i tu t io n s .  Th is  is  by

^See Table 13.



TABLE 13

METHODS OF ENROLLING OFF-C/WIPUS STDDENTS USED BY 
114 NORTH CENTRAL ACCREDITED SCHOOLS

Methods
Group A 

19 Schools
Group B 

34 Schools
Group C 

43 Schools
Group D 

18 Schools To ta ls
below 500 500-999 1,000-4,999 5,000 or over 114 Schs.
Enrollment Enrollment EnrolIment Enrollment

No. Percent No. Percent No. Percent No. Percent No. Percent :

By person in charge o f 
the off-campus program.. .12 63.1 10 29.4 6 13.9 3 16.7 31 27.2

By representa tive o f the 
! Extension D iv is io n . . . . . . . 1 5.3 7 20.6 10 23.2 6 33.3 24 21.1 !

By person in charge o f
off-campus program and 
the teacher o f the
c la ss .............. ..................... . 0 00.0 7 20.6 5 11.7 2 11.1 14 12.3 i

By the teacher o f o f f -
campus c lass ...................... . 6 31.6 8 23.5 22 51.2 3 16.7 39 34.2 i

Not re p o rtin g ...................... 00.0 2 5.9 0 00.0 0 00.0 2 1.7 1

Others.................................... 00.0 0 00.0 0 00.0 4 22.2 4 3.5

T o ta ls ...................... 19 100.0 34 100.0 43 100.0 18 100.0 114 100.0 :

cr>
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the  lirghest~pêr^êrrtT'eport¥d~By~âny group o f“ ^HooT^'arîd~caïT^be 

■accounted fo r  by the low percentage o f  d ire c to rs  o f  extension in  t h is  

group who e n ro ll s tuden ts . Th is  group o f  la rg e r schools presumably have 

programs so la rge  th a t the  d ire c to rs  o f  extension have in s u f f ic ie n t  tim e 

jfor the  e n ro ll in g  o f students. in 23,2 percent o f the  schools in t h is

group, re p re se n ta tive s  o f  the extens ion  d iv is io n  are used fo r  e n ro l l in g
j

s tuden ts .

Group D schools have the  la rg e s t pe rcen t, 33,3, th a t use rep re 

s e n ta tiv e s  from the extension d iv is io n  to  e n ro ll off-campus s tud en ts .

T h is  p ra c t ic e  is  c h a ra c te r is t ic  o f  la rg e  schools w ith  th e ir  la rge  programs 

and an a d m in is tra tiv e  s t a f f .  There are fo u r schools, o r 22,2 percent o f 

the to t a l  in  th is  group, th a t re p o r t en ro llm en t p ra c tice s  as "o th e rs ,"

Dne o f  these in s t i tu t io n s  tha t re p o rts  "o th e rs ,"  uses a lo c a l s e c re ta ry , 

ivho is  no t a u n iv e rs ity  employee, and th e  teacher o f  the c la ss  to  handle 

the e n ro l l in g  o f  s tuden ts . Two re p o rt th a t the e n ro ll in g  is  done by the 

lo c a l school a d m in is tra to r and the teacher o f  the  c la s s . The fo u r th  

re p o rts  th a t students are e n ro lle d  by m a il.  E n ro llin g  by m a il has some 

advantages and some disadvantages. The advantages are: ( l )  s u f f ic ie n t

tim e fo r  c a re fu l checking o f e n ro llm e n t cards; (2) ample o p p o rtu n ity  fo r  

the checking o f  t ra n s c r ip ts ;  and (3 ) th e  a v a i la b i l i t y  o f  o f f ic e  se c re ta r 

or c le rk s  fo r  s o r t in g , re co rd in g , and f i l i n g  enro llm ent cards. The d is 

advantages o f  e n ro ll in g  by m ail a re : (1) the  lack o f o p p o rtu n ity  fo r

c o n s u ltin g  w ith  the student in  regard to  e rro rs  on enro llm ent ca rds; (2) 

the  de lay by students in m a ilin g  en ro llm e n t cards; and (3) the  absence 

o f in d iv id u a l counseling or guidance fo r  the s tuden t.

les
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Minimum Enrollm ent Necessary to  J u s t i f y  
an Off-Campus C la s s '^

The minimum number o f s tuden t e n ro llm e n ts  necessary to  ju s t i f y  

molding an off-campus c lass presents a problem fo r  many in s t i tu t io n s ,  

ju s t  as the minimum number necessary to  form an on-campus c lass o fte n  

Decomes a problem. I t  is  d i f f i c u l t  to  se t an exact minimum because cer

ta in  courses which are h ig h ly  sp e c ia liz e d  in  na tu re  a t t r a c t  few students 

jln g e n e ra l, e le c t iv e  courses a t t r a c t  fewer s tuden ts  than requ ired courses 

Consequently, i t  is  o fte n  d i f f i c u l t  to  meet a minimum c lass s ize  regu la 

t io n ,  I t  would seem to  be un jus t to  re q u ire  the same minimum c lass  s ize  

re g u la tio n  fo r  a c lass  located in a spa rse ly  s e tt le d  area as fo r  one lo 

cated in a densely s e tt le d  area. For t h is  reason, some schools employ a 

lo c a l person to  teach a class located in  a spa rse ly  s e tt le d  area which is  

a cons iderab le  d is tance from the  campus. The re s u lt in g  reduction  in  cos 

o f in s tru c t io n  ju s t i f i e s  the low ering o f  th e  minimum en ro llm en t. How

eve r, the  q u a lity  o f in s tru c t io n  may be lowered by h ir in g  a lo c a l person 

I t  is  not n e ce ssa rily  the  minimum c la ss  s iz e ,  but whether or not a c lass 

can support i t s e l f  f in a n c ia l ly ,  th a t o fte n  becomes a problem. As is  

shown by Table 14, 50,9 percent o f  the  114 in s t i tu t io n s  re p o rt a minimum 

en ro llm e n t re g u la tio n  o f  10 to  20 s tuden ts  fo r  off-cam pus c lasses, Tablp 

14 a lso  shows th a t 17,6 percent o f  a l l  the  in s t i tu t io n s  re po rt a minimum 

c la ss  s iz e  re g u la tio n  o f  20 to  25 s tud en ts . T h is  number seems ra th e r 

h igh in re la t io n  to  o the r in s t i tu t io n s  un less the  20 schools re p o rtin g

%ee Table 14, •



T able 14

MINIMUM ENROLUMENT NECESSARY TO JUST IR ' OFF-CAMPUS CLASSES 
AS REPORTED BY 114 NORTH CENTRAL ACCREDITED SCHOOLS

Minimum Enrollment

Group A 
19 Schools 
below 500 
Enrollment

Group B 
34 Schools 

500-999 
Enrollment

Group 0
43 Schools 

1,000-4,999 
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

To ta ls  i 
114 Schs. ;

No. Percent No. Percent No. Percent No. Percent No Percent
5-9.............. .................................. 5.3 0 00.0 2 4.6 0 00.0 3 2.6 :

10-14.............................................. 36.8 7 20.6 11 25.8 3 16.7 28 24.6 ^

15-19.............................................. . 4 21.1 14 41.2 7 16.3 5 27.8 30 26.3

20-24.............................................. 5 26.3 4 11.7 6 13.9 ' 27.8 20 17.6 :

S u ff ic ie n t to  meet expenses 
o f a c lass .................................. . 0 00.0 5 14.7 6 13.9 2 11.1 13 11.4 :

No r e g u la t io n . . . . . . ........ .. , 2 10.5 2 5.9 4 9.3 1 5.5 9 7.9 :

Not re p o rtin g .............................. . 0 00.0 2 5.9 1 2.3 0 00.0 3 2.6 '

O thers............................................ , 0 00.0 0 00.0 6 13.9 2 11.1 8 7.0 :

T o ta ls . ........................ . 19 100.0 34 100.0 43 100.0 18 100.0 114 100.0 :

VJl
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irT t'R ls cafëgory eTt’ITer Kâvë a la rg e  student " p o { ë ? T T r â l ' ' l w h W ë ' ~

20 students e n ro lle d  in a c lass  would be very unusual, or the student 

Fees a re  expected to  pay the cos t o f  the  c la s s . Of the 114 schools, 13 

Report th a t th e ir  re g u la tio n  is  " s u f f ic ie n t  to  meet expenses." T h is  

re g u la tio n  has more f l e x i b i l i t y  than those re g u la tio n s  which spe c ify  a 

a a r t ic u la r  number o f s tuden ts , but has c e r ta in  disadvantages. When the 

fees must pay the  expenses o f the c la s s , s tuden ts l iv in g  g rea te r d is tances 

from th e  campus and those l iv in g  in spa rse ly  s e tt le d  areas are requ ired 

by some in s t i tu t io n s  to  pay h igher fees.

Group A in s t i tu t io n s ,  as shown in  Table 14, have the la rg e s t 

sercentage, 36.8 , re p o rtin g  a minimum c la ss  s iz e  re g u la tio n  o f  on ly 10 to  

15 s tuden ts . As th is  percent is  the  la rg e s t shown fo r  any group o f 

schoo ls , i t  may be in te rp re te d  to  mean th a t a g rea te r e f f o r t  is  being 

3 laced on off-campus classes by th is  group o f  sm all schools. I t  a lso  may 

nean th a t the se rv ice  areas are sm a lle r than fo r  the o ther groups o f 

schoo ls , and consequently less expensive to  serve . There are two in s t i t u 

t io n s  th a t re p o rt no re g u la tio n s  p e r ta in in g  to  minimum enro llm ent neces

sary to  ju s t i f y  a c la ss . I t  may be presumed th a t these two schools, w ith  

on-campus enro llm ent o f  less than 500 s tu d e n ts , have such small programs 

and fa c u lt ie s  th a t seldom are c lasses g iven off-cam pus. Thus a regula

t io n  concerning minimum c lass  s iz e  has not been a problem. As has been 

shown e a r l ie r  in  th is  s tudy, on ly 83 off-cam pus classes were o ffe re d  by 

the  19 schools in t h is  group, an average o f  4 .4  classes fo r  each school.

The in s t i tu t io n s  in Group D have o n ly  16.7 percent o f  th e ir  

schools in  the category o f 10 to  14 s tud en ts . Th is low percentage, in 

b p n tra s t. w_ith_the__other_groups,_ i.s poss ib l y th e re s u lt o f  the  la rg er......
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s e rv ic e  areas covered^'by tTïèsè” la rger~ in¥ tT tTTrions, |n o t t ie f  words^ 

jthese la rg e r schoo ls  cam re qu ire  a la rg e r enro llm ent fo r  a c la ss  because | 

the  la rg e r th e  se rv ice  area the  eas ie r i t  is  to  lo ca te  a c lass in an area 

which w i l l  draw more students. !

There a re  e ig h t in s t i tu t io n s  which re p o rt "o th e r "  k inds o f l im i ta 

t io n s ,  Two o f  these e ig h t re p o rt a re g u la tio n  based on whether the c lass

jis an undergraduate or a graduate c la s s . These two re q u ire  a minimum o f
i

20 e n ro lle e s  fo r  undergraduate courses and 10 e n ro lle e s  fo r  graduate 

coursers. A t h i r d  school re qu ire s  10 studen ts to  form a c lass  a t an es

ta b lish e d  cen te r and l6  students a t another lo c a tio n . Two schools o f thé  

e ig h t re p o rt th a t the  minimum s ize  o f  a c lass  is  determined by the d is 

tance to  be tra v e le d . Another school re p o rts  th a t a c lass  is  ju s t i f ie d

oy the  need, the  need being determined by the d ire c to r  o f  ex tens ion . One 

o f the  la rg e r  in s t i tu t io n s  re p o rts  th a t the minimum number fo r  a c lass 

depends upon the  course given and the s ize  o f o ther c lasses meeting a t

an extens ion  c e n te r. Another school has a 15 student minimum, or an

o v e r -a ll  averaige o f  20 s tudents.

The p ra c t ic e  o f using an o v e r -a ll average fo r  ju s t i f y in g  the 

estab lishm ent o f c lasses has the d is t in c t  advantage o f making i t  p o ss ib le  

to  o f fe r  c lasses in  is o la te d  areas th a t would o therw ise have d i f f i c u l t y  

meeting the  minimum requirement fo r  a s in g le  c lass . Of course, a prob

lem would a r is e  un less some minimum number is  requ ired  fo r  each c la ss .

I f  s tuden ts  were e n ro lle d  and classes s ta rte d  w ith o u t some plan concern

ing c la ss  s ize s  fo r  in d iv id u a l c lasses, the re  might be almost any average

im aginable by the  tim e a l l  off-campus classes had been organ ized. Th is 

o v e r -a ll  average p la n , a lthough i t  has i t s  f a u l t s , is  more f le x ib le  and 

th e re fo re  b e tte r  than any o f the  o ther p lans repo rted .



CHAPTER VI

FINANCIAL ASPECTS OF OFF-CWIPUS CLASSES 

In tro d u c tio n

I In fo rm a tion  re la t iv e  to  the f in a n c ia l aspects o f  off-campus

c lasses w i l l  be presented and discussed in  th is  chapte r. The da ta  are 

taken from the q u e s tion n a ire . (See Appendix I I ,  P a rt IV .) The data 

and in fo rm a tion  th a t are considered in t h is  chapter have to  do w ith :

(1) the  budgets fo r  extension d iv is io n s  and off-cam pus classes; (2) the 

methods o f  paying fu l l - t im e  fa c u lty  members who teach off-campus classes^ 

(3) the  methods o f  paying the expenses incu rred  by teachers w h ile  o f f  

the  campus; (4) the  enro llm ent fees charged by the p a r t ic ip a t in g  in s t i t u 

t io n s ;  and (5) the  methods o f  c o lle c t in g  off-campus enrollm ent fees.

Budgets fo r  Extension D iv is io n s  
and Off-Campus C lassest

Whether o r not a u n iv e rs ity  or a co lle g e  has a separate budget 

fo r  the  extension d iv is io n  may be in d ic a t iv e  o f  the  p re s tig e  o r impor

tance g iven to i t s  extension d iv is io n .  G en e ra lly , the  la rger in s t i t u 

t io n s ,  which have d iv is io n  budgets, w i l l  a lso  have budgets fo r th e ir  o f f -  

campus c la ss  programs. Some o f the schools re p o rt on ly one budget be-

^See Table 15.
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I

I  BUDGETS FOR EXTENSION DIVISIONS AND OFF-G/WPÜS CLASSES
i OF 114 NORTH CENTRAL ACCREDITED SCHOOLS,

NOVEMBER 1, 1953

I Group A Group B Group C Group D
19 Schools 34 Schools 43 Schools 18 Schools To ta ls  

Budgets below 500 500-999 1,000-4,999 5,000 or over 114 Schs,
Enrollment Enrol Iment Enrol Iment Enrol Iment_______________

:______________________________No. Percent No. Percent No.' Percent No. Percent No. Percent

IHave an extension d iv is io n
! budget  3 15.8 7 20.6 23 53.5 15 83.3 48 42.1

iHave no extension d iv is io n
I budget  16 84.2 27 79.4 20 46.5 3 16.7 66 57.9

Have an off-campus class
: b u d g e t...  5 26.3 9 26.5 17 39.5 12 66.7 43 37.8

Have no off-campus class
i  budget  14 73.7 25 73.5 26 60.5 6 33.3  71 62.2

Off-campus classes are 
expected to  be s e lf -

: supporting  17 89.5 29 85.3 28 65.1 8 44.4 82 71.9

Off-campus classes are not 
r expected to  be s e lf -
: supporting  2 10.5 5 14.7 15 34.9 10 55.6 32 28.1

VO
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cause extensibn may mean an off-cam pus c la ss  program, t t ie i r  lbnly extension 

la c t iv i t ie s  being classes held in  the f ie ld ,  Many schools expect the 

-student enro llm ent fees to  support th e ir  to ta l  off-campus c lass program, 

w hich would inc lude in s tru c t io n a l,  subsistence, t r a v e l,  and a d m in is tra tiv e  

c o s ts .

Table 15 is  concerned w ith : (1) the extension d iv is io n  budget;

1(2) the  off-campus budget; and (3) whether or not the off-campus classes

are expected to  be s e lf-s u p p o rtin g . Of the  114 p a r t ic ip a t in g  in s t i tu t io n s ,

:48 have extension budgets which inc lude the off-campus c la ss  programs.

{The rem aining 66 in s t i tu t io n s  do not have extension d iv is io n  budgets.

T h e re fo re , i t  can be said th a t having an extension d iv is io n  budget is  not

a genera l p ra c tic e  in  the  North C en tra l a c c re d itin g  area. Table 15 a lso

re ve a ls  th a t 43 in s t i tu t io n s  have separate off-campus c lass  budgets.

T h e re fo re , f iv e  schools do not have a separate budget fo r  off-campus

c lasses w ith in  th e ir  budget fo r  the extension d iv is io n .  Th is  p ra c tic e

a llo w s  fo r  a considerab le  amount o f f l e x i b i l i t y  i f  the re  are severa l

areas o f  se rv ice  in  an extension d iv is io n ,  but would in d ic a te  a g e n e ra lly

unnacceptable business p ra c tic e . There are 82 schools, or 71.9 percen t,

That re p o rt th a t th e ir  off-campus c la ss  programs are expected to  be s e l f -

isup po rting . I t  is  h ig h ly  poss ib le  th a t ,  even though a la rg e  number o f

ischools expect th e ir  programs to  be s e lf-s u p p o rtin g , many do no t pay th e ir

way. However, a s e lf-s u p p o rtin g  program may be o f questionab le  value i f

:the in s t i t u t io n a l  o b je c tiv e s  o f  a school inc lude being o f  se rv ice  to  the

ipeople in  the area. The prevalence o f a s e lf-s u p p o rtin g  program seems to
/

in d ic a te  th a t many schools have not accepted the off-campus c lass  program 

■as _an in s t i tu t io n a l  o b lig a t io n .
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The fa c t  tHàt '84. 3 percent o f the  Group A sch'oo I s cio' not have 

extension d iv is io n  budgets is  no t unexpected. These schools w ith  th e ir  

!small programs may not have separate extension d iv is io n s  but have th e ir  

ex tens ion  programs incorporated w ith  o ther in s t i t u t io n a l  se rv ices . In 

ifa c t,  the  person in  charge o f the  off-campus program (see Appendix VI)
I . . . .  ’
fo r  a small school o ften  has a t i t l e  o r occupies a p o s it io n  th a t suggests 

■duties in  a d d itio n  to  extension se rv ice s . I t  is  a lso  revealed by Table 

,15 th a t th e re  are l4  Group A schools, or 73.7 pe rcen t, th a t do not have ; 

off-cam pus budgets. There fo re , the re  is  a sm a lle r percentage th a t do not 

have off-campus c lass budgets as compared to  those th a t do not have exten

sion d iv is io n  budgets. T h is  s itu a t io n  may in d ic a te  th a t an in s t i tu t io n  

may have an off-cam pus c lass  program but o f fe r  no o ther extension se rv ices.

The Group A schools re p o rt th a t 17, or 89.5 percen t, a re expected 

to  have s e lf-s u p p o rtin g  programs. T h is  is  the  la rg e s t percentage re

ported in  the  s e lf-s u p p o rtin g  ca tegory. T h is  s itu a t io n  in the sm aller 

schools is  probably due to  the small s ize  o f  the  schools and th e ir  small 

se rv ice  areas. In a small se rv ice  area the demand fo r  and the o ffe r in g s  

o f c lasses w i l l  g ene ra lly  be lim ite d .  T h e re fo re , c lasses may not be 

given each term and the off-campus program may not be considered s ta b le  

enough to  be a p a rt o f  the  re gu la r o v e r -a ll  in s t i tu t io n a l  program.

Group B in s t i tu t io n s  show a la rg e r percentage having extension 

d iv is io n  budgets than do Group A, and a sm a lle r percentage w ith  no 

d iv is io n a l budgets. As m ight be expected, these Group B schools, w ith  

th e ir  la rg e r programs, would be more c o n s is te n t in  the s ize  o f th e ir  o f f -  

campus c lass  programs, thereby being ab le  to  ju s t i f y  the need fo r  exten

sion d iv is io n  budgets.
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Thé scRboIs in  Group B re p o rt p r a c t i ^ r i y  Thé same^si'tuation^per-r

ta in in g  to  off-cam pus class budgets as do Group A schools, and the reason 
j ;
i ls  the  same as p re v iou s ly  s ta ted— th e  lack  o f o the r extension se rv ice s .

Group B inc ludes 29 schools re p o r tin g  th a t th e ir  classes are expected to  

be s e lf-s u p p o r t in g . These 29 schools are 85.3 percent o f  the Group B 

schoo ls . Th is  percent is  s l ig h t ly  lower than reported fo r  Group A, but | 

t h is  somewhat lower percentage may be in d ic a t iv e  o f a g rea te r o b lig a t io n ; 

fo r  off-cam pus classes by la rg e r in s t i tu t io n s .  In fa c t ,  one f in d s  th a t : 

th e  la rg e r the  in s t i tu t io n  the  less l ik e ly  i t  is  to  expect i t s  c lasses to  

be s e lf-s u p p o r t in g . Among the Group C schools, 28, or 65.1 pe rcen t, o f 

th e  43 in s t i tu t io n s  are expected to  have s e lf-s u p p o rtin g  programs. T h is  

65.1 percent is  less than th a t reported  by the Group A or Group B schools. 

T h is  c o n d itio n  sub s tan tia tes  the assumption, s ta ted  e a r l ie r ,  th a t the 

la rg e r schools w ith  th e ir  la rg e r programs w i l l  provide classes as an 

^ in s t itu t io n a l se rv ice  w ith  l i t t l e  regard as to  whether or not the pro

grams are s e lf-s u p p o rtin g . Group D has on ly  e ig h t schools, o r 44.4 per

ce n t, th a t re p o rt th a t th e ir  c lasses are expected to  be s e lf-s u p p o rt in g . 

T h is  44.4 percent is  the lowest fo r  any o f  the  groups in the s e l f -  

jsupporting  ca tegory.
I

I t  is  in te re s tin g  to  note th a t the  group having the la rg e s t p e r-
i ,
Icentage o f  schools w ith  extension d iv is io n  budgets a lso  had the sm a lle s t 

pe rcen t o f schools th a t are expected to  have s e lf-s u p p o rtin g  off-cam pus 

c la ss  programs. For example. Group 0 schools re p o rt th a t 53.3 percent 

have extension d iv is io n  budgets, as compared w ith  20.6 percent fo r  Group 

B, and 15.8 percent fo r  Group A. Another example is  provided by the
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Group D schools, which re p o rt th a t 15, o r 8373^percent~,~^f~the schools 

jhave extension d iv is io n  budgets. As the  83 .3  percent reported by the 

jcroup D schoo ls, the s ta tu s  o f extension in  la rg e r in s t i tu t io n s  may be 

revea led .

! Methods o f Paying F u ll-T im e  F a cu lty  Members
I Who Teach Off-Campus C la s s e d

I Determ in ing the  most s a tis fa c to ry  procedure to  be used in  paying

Ifu l 1 -tim e  fa c u lty  members who teach some off-cam pus classes as a p a rt o f
t
i th e ir  teach ing  load, or who teach some c lasses as an overload , is  a prob 

|lem th a t d ire c to rs  o f extension have d i f f i c u l t y  in  working out fo r  th e ir  

iresp ec tive  in s t i tu t io n s .  Some o f the questions  ra ise d  by d ire c to rs  o f 

extension  concerning the methods o f  paying these fa c u lty  members are ;

1. Should a fa c u lty  member who is  employed to  teach fu l l - t im e
and is  not teach ing a f u l l  load on-campus be paid e x tra  to
teach an off-cam pus class?

2. How much should a fu l l - t im e  fa c u lty  member who is  not ca rry in g  
a f u l l  load be paid?

3. Should a fa c u lty  member who is  teach ing  a f u l l  load on the
campus be paid to  teach an off-cam pus c lass? How many classes
th a t are an overload should a f u l l - t im e  fa c u lty  member be 
pe rm itted  to  teach?

I 4. How much should a fu l l - t im e  fa c u lty  member be paid to  teach 
a c lass  th a t c o n s titu te s  an overload?

5. On what basis should fu l l - t im e  fa c u lty  members be paid fo r  
teaching off-cam pus classes?

I Table 16 inc ludes data concerning the methods used fo r  paying

f u l l - t im e  fa c u lty  members who teach c lasses as a p a r t o f  th e ir  re gu la r

^See Table 16.



74

TABLE 16

METHODS OF PAYING FULL-TIME FACULTY MEMBERS WHO TEACH OFF-CAMPUS 
CLASSES BY 114 NORTH CENTRAL ACCREDITED SCHOOLS

Methods o f  Paying A
Groups 

B C D T o ta ls  1
F a cu lty No. No. No. No. No. Percent 1

When off-cam pus c lass  
I  p a rt o f  the  re g u la r 

teach ing  load

i  No e x tra  pay..........

is

........  5 5 18 4 32

1

45.7
1 D is ta n c e . . . .....................  0 0 3 2 5 7.1

C re d it hours.......... ___  4 8 9 1 22 31.5
Class s iz e ............. ___  0 1 0 0 1 1.4
D is tance  and 

c re d it  hours........ ........  0 2 3 0 5 7.1
D is tance  and 

c la ss  s iz e ............ 0 1 0 2 2.9
D is tan ce  and 

rank......................... 0 1 0 1 1.4
C re d it hours and 

rank......................... ........  0 1 0 1 2 2.9
T o ta ls ............ 17 35 8 70 100.0

When off-cam pus c lass  
a d d it io n  to  re g u la r 
teach ing  load

Di s ta n c e ..................

is  in 

........  0 1 1 0 2 4.5
C re d it hours.......... 12 6 4 29 65.9
D is tance  and 

c re d it  hours........ 2 0 2 5 11.4
D is tance  and 

rank......................... ........  0 0 0 1 1 2.3
C re d it hours and 

ra n k ........................ 0 0 3 3 6.8
Rank.. . . . . . . . . . . . . ........  0 0 1 0 1 2.3
Class s iz e  and 

c re d it  hours........ 2 0 0 3 6.8
T o ta ls ............ 17 8 10 44 100.0

I
i

I
i

i
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jteachi hg I'bad^and f u r i - t  ime fa c u ity  members “wHo" teach cTasses 'l I I
to  th e ir  re g u la r load. Of the 114 in s t i tu t io n s  in th is  s tudy, 70 consider

off-campus in s tru c t io n  as a p a rt o f a te a ch e r's  re gu la r load , and the re f
I
maining 44 schools have th e ir  teachers in s tru c t in g  c lasses in a d d itio n  to  

j th e ir  re g u la r campus classes. These 44 schools pay th e ir  teachers, by ope 

method o r another, fo r  off-campus teach ing . Of the 70 in s t i tu t io n s  ; 

which consider off-campus teaching to  be a p a rt o f the tea che r's  load, | 

■32 do no t o f fe r  a d d it io n a l sa la ry  fo r  th e ir  work. However, 38 o f the 70 

Schools pay fo r  off-campus in s tru c t io n  even though th is  in s tru c t io n  is  

a p a rt o f  the  te a c h e r's  regu la r load.

The data reveal th a t the re  are a to ta l  o f 82 in s t i tu t io n s  which 

pay th e ir  teachers an a d d itio n a l sa la ry  fo r  off-campus teach ing . The 

m a jo r ity  o f  these in s t i tu t io n s ,  51 out o f 82, base th is  sa la ry  on the 

number o f c re d it  hours o f in s tru c t io n  done by the teacher. When the 

jteaching is  assigned as a p a rt o f  the  re gu la r load o f a teacher, the 

iex tra  sa la ry  paid fo r  the teaching may be very small or no th ing a t a l l .

:ln fa c t ,  one Group A in s t i tu t io n  re p o rts  th a t i t s  ra te  is  only $2.50 per 

qua rte r hour. However, another school in th is  same group re p o rts  a ra te
!

lo f $75.00 per semester h o u r.. In g e ne ra l, the  ra te  is  h igher when the

'teaching is  done as an overload. Of the seven Group A schools which pay
I , :
lor; the basis o f c re d it  hours fo r  teaching as an overload, the ra te s  vary

las fo llo w s ; one schoo l, $30.00 per semester hour; two schools, $60.00
i
Iper semester hour; one schoo l, $85,00 per senester hour; two schools, 

$100,00 per semester hour; and one schoo l, o n e - f if te e n th  o f the te a ch e r's  

jsa lary per semester hour.
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Alïfiough the p reva len t means o f paying off-campTTs teache~r^i"s” onj 

the  bas is  o f  the  number o f  c re d it  hours ta u g h t, the re  is  a g re a t v a r ie ty ! 

o f methods, some o f them being very unique. Several methods in vo lve  the!

rank o f  the in s t ru c to r .  One school re p o rts  th a t f u l l - t im e  fa c u lty  members
I

re ce ive  pay th a t is  based only on the  rank o f  the  teacher. A p ro fesso r ! 

re ce ives  $600.00 fo r  a course, an assoc ia te  p ro fesso r rece ives $500.00, | 

an a s s is ta n t p ro fesso r rece ives $400.00, and an in s tru c to r  rece ives  i

^300.00 . T h is  plan in d ica te s  an inducement fo r  those w ith  the  h igher I
I ;
{ranks to  teach off-campus c lasses. Another school pays i t s  teachers
I _ ' I
accord ing to  rank and the number o f c re d it  hours o f a course. A p ro - i

fe sso r rece ives  $180.00 fo r  teach ing a th ree  or fo u r semester hour course,

{and those below the rank o f p ro fesso r rece ive  $150.00. S t i l l  another

jschool pays teachers on the basis o f  d is tance  o f  the  c lass from the |

campus and the  rank o f the teacher. The schedule has a range o f  $130.001
I !
ito  $160.00 fo r  a p ro fe sso r, $120.00 to $150.00 fo r  an assoc ia te  pro

c e s s o r, and $110.00 to  $140.00 fo r  an a s s is ta n t p ro fesso r. The amount 

Ia teacher is  paid w ith in  the  ranges ind ica ted  is  determined by the  j

id is tance  to  the  c la s s , whether i t  is  from one to  25 m ile s , 26 to  50 m ile s ,
I  .  i

|5 l to  75 m ile s ,  or more than 75 m ile s .
I  ̂ I

I In de te rm in ing  the ra te  o f  pay, the d is tance  tra v e le d  is  some- |
I . I
jtim es used in  combination w ith  o th e r fa c to rs .  One school uses a d is ta n ce -

I

a n d -c la s s -s iz e  plan th a t pays the teacher 65 percent o f the  en ro llm en t ; 

{fees i f  the  c la ss  is  less  than 25 m ile s  from the  campus, o r pays the  '
I
{teacher 70 percent o f the en ro llm en t fees i f  the c lass  is  more than 25 :
i ■ ;
jm iles  from th e  campus. Another school re p o rts  th a t the te a ch e r’ s pay is| 

based on th e  d is tance tra ve le d  and the number o f c re d it  hours o f  a course.
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The amount cl is  upon By~ilte tëachër^âiTd'”t ! ^ “d i r ^ t iD r “ o f“ ex t^

s io n . T h is  p lan is  very in d e f in i te ,  but the school is  sm all and has a I 
sm all off-cam pus program. Other schools are more s p e c if ic  in  th e ir  | 

method o f  c a lc u la tin g  pay based on d is tance  and c re d it  hours. One re p o rts
i

paying $40.00 per semester hour p lus  $1.50 per m ile  (one way) allowance | 

fo r  t ra v e l tim e  which is  paid on ly once fo r  each course. Another schoo l! 

'pays $300.00 fo r  a three semester hour course th a t is  35 to  50 m iles  I
iaway, and $350.00 fo r a th ree  semester hour course th a t is  more than 50 |
! 'i ■ !
jm iles from the campus. Three Group 0 in s t i tu t io n s  base th e ir  in s tru c -  

jt io n a l pay on ly  on d istance tra v e le d . The th re e  schools re p o rt an j

"energy increm ent" th a t w i l l  pay a teacher 12 cen ts a m ile  per c lass

Imeeting, w ith  a minimum o f $15.00 and a maximum o f  $25.00 per t r i p .  Thej
!  j

Ith ree  schools re p o rtin g  th is  p ra c tic e  are a l l  located in  the same s ta te .| 
j  _  i

! Two schools have unusual and in d e f in i te  p lans fo r  paying th e ir  |
j  i

I tea che rs . One o f these schools determined the  amount paid a teacher by |

I a c o n s u lta t io n  o f  the p res iden t o f the  in s t i t u t io n  and the  teacher con- : 

jcerned. The o the r school has an even more unusual p la n , or i t  could be i
j ■ .
I c a lle d  la c k -o f-a -p la n . T h is  la c k -o f-a -p la n  c o n s is ts  o f the  off-campus 

teachers "d iv id in g  most o f what is  l e f t  from the off-cam pus enro llm ent 

fees a f te r  deducting a l l  expenses."

Methods o f Paving the  Expenses o f 
Off-Campus Teachers^

Paying the expenses incurred by teachers o f  off-cam pus c lasses 

%ee Table 17.



TABLE 17

METHODS OF PAYING THE EXPENSES OF OFF-CAMPUS TEACHERS 
BY 114 NORTH CENTRAL ACCREDITED SCHCCLS

Methods Used

Group A 
19 Schools 
below 500 
Enrollment

Group B
34 Schools 

500-999 
Enrollment

Group C 
43 Schools 

1,000-4,999
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

To ta ls  
114 Schs.

No. Percent No. Percent No. Percent No. Percent No. Percent
'
Meals and room paid fo r  

by teacher and not 
reimbursed.............................. 9 47.4 8 23.5 7 16.3 1 5.6 25 21.9

Meals and room paid fo r  
by teacher and 
reimbursed.............................. 10 52.6 26 76.5 36 83.7 17 94.4 89 78.1

Travel paid fo r  
by teacher and not 
reimbursed.............................. 2 10.5 0 0.0 1 2.3 0 0.0 3 2 .6

Travel paid fo r  by teacher 
and reimbursed or a means 
o f tra v e l is  fu rn is h e d ... . 17 89.5 34 100.0 42 97.7 18 100.0 111 97.4

________...................... .......... .................................  _____1

- J
00
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presen ts numerous problems. The phases o f  th i^ m a te F ia l tô^Bë^rèsëfTtècl 1
! I
are : |

1. Reimbursements fo r  meal and room expenses.
I

2. Allowances fo r  meals and room. I

3. T rave l a llowances. I
I

In study ing  the  Group A schools, one f in d s  th a t in  47.4 percent i
j

o f them, the  teachers pay fo r  th e ir  own meals and rooms. These schools I
i !
o ffe re d  on ly 15 off-campus c lasses, or an average o f  1.7 c lasses per j

schoo l. Four o f the  schools had c lasses th a t were c lose  enough th a t meals
:  j

I « .  1and room expenses were no t necessary. The assumption m ight be made th a t I
j  I

these sm aller schools w ith  th e ir  sm a lle r se rv ice  areas do no t have many !

I .  .  :o f the  problems encountered by the la rg e r schools w ith  th e ir  la rg e r
! . . .  I
s e rv ice  areas. On the  o the r hand, 89.5 percent o f these in s t i tu t io n s  |
I I
pay the tra v e l expenses o f  th e ir  teachers or fu rn is h  tra n s p o r ta t io n  by j

! .  Io th e r means. These schools pay from f iv e  to  7 .5  cents a m ile^  or an i 

Average o f  5.2 cents per m ile , to the  teachers fo r  d r iv in g  th e ir  own | 

ca rs . Two schools re p o rt th a t no tra n s p o r ta t io n  expenses a re  paid hor 

|is  tra n s p o rta tio n  fu rn ish e d . One o f these two schools in d ic a te s  th a t i t s

jOne off-campus c lass is  taugh t by an in s t i t u t io n a l  re p re s e n ta tiv e  who is !
! .  : pa id  to  be in  the  f ie ld  as a sup e rv iso r. The o th e r school pays the  f u l l r
I

Itime fa c u lty  member who teaches the one off-cam pus c la s s  50 percent o f 

the  enro llm ent fees. I t  may be assumed th a t h is  fee fo r  teach ing  the 

Ic lass is  s u f f ic ie n t ly  la rg e  to  compensate him fo r  h is  t ra v e l expense, 

i Of the 26 schools in  Group B th a t pay the  expenses o f  meals and

irooms fo r  th e ir  teachers, th e re  are seve ra l unusual p la n s . One schoo l,
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jÿhen m al^rig^T inancia l arrangements wTt'h a teacher fô r^ t ’êâclTin'g^~si33¥“ an 

2x t r a  amount fo r  expenses to  the  amount th a t the teacher w i l l  rece ive  fo r 

meeting the off-campus c la s s . Another school in th is  group pays the  

actua l costs o f meals and room w ith  $10.00 as a maximum fo r  one day’ s 

expenses. Another school a llo w s  $1.00 per meal and s t i l l  another a llo w s  

$1.50 per meal.

I A l l  o f  the  Group B schools e ith e r  pay the t ra v e l expenses or

fu rn is h  tra n s p o rta tio n  fo r  t h e ir  teachers. The amount pa id to  d r iv e  

one’ s own car ranges from f iv e  to  7 .5  cents per m ile , o r an average o f 

6 .3  cents per m ile , which is  probably a s u f f ic ie n t  amount to  pay fo r  the  

expenses invo lve d , but the  ex is tence  o f many vary ing  c o n d itio n s  makes i t  

im possib le  to  determ ine what the  actua l payment per m ile  should be.

In the  la rg e r schoo ls , one f in d s  a h igher percentage th a t 

reimburse the teacher fo r  meals and room. In Group C th is  percentage is  

33.7. For paying these expenses several unusual p lans are used. One 

school re po rts  th a t $1.90 is  a llowed fo r  each s ix -h o u r pe riod  th a t a 

teacher is  awa.y. Another re p o rts  a $3.00 per t r i p  a llow ance, even 

though the teacher is  away on ly  long enough fo r  one meal. One school 

a llow s $1.80 fo r  a meal i f  the  teacher re tu rn s  a f te r  9 p.m. and has 

been more than 50 m iles  from the  campus. Two schools re p o rt h igher 

allowances fo r  meals and rooms than the o thers  in  th is  group. I t  was 

learned th a t each o f these schools held classes in  a la rg e  c i t y  which 

was fa r  enough away from the  campus to  make s tay ing  over n ig h t almost 

im pe ra tive  fo r  a teacher. Another school in th is  group a llo w s  $4.00 per 

day fo r  meals w ith  no l im ita t io n  on room expense. The absence o f a 

l im i t a tio n  on the  amount fo r  room expense seems d e s ira b le  as the p r ic e
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pai d f  o r à rodnTdep ends to  a consilJè rab le^dë^“ëe' T J p ^ ^ th ^ s i 2 “e “o"f ]

^ i t y .  I

I Group C inc ludes 42 schools, or 97.7 percent o f  the  group, whichj

pay fo r  t ra v e l or fu rn is h  tra n s p o rta tio n  fo r  th e ir  teachers. The a l lo w - !

ance fo r  t ra v e l ranges from f iv e  to  e ig h t cents per m ile , or an average | 

.of 6 .5  cen ts per m ile , fo r  the  43 schools. One school does no t pay the | 

I tra v e l expenses because off-campus teachers are employed on a  p a rt- t im e  

Ibasis and l iv e  in or near the  lo c a tio n  o f  th e ir  c lasses. Another school ! 

|in t h is  group re po rts  an 8 cents a m ile  car allowance, which is  the
! . . . . '  j
'la rg e s t amount paid by any o f  the 114 p a r t ic ip a t in g  schools.
Ï - ■

Only one Group D school does not reimburse teachers fo r  meals '

land room expenses. T h is  school re p o rts  th a t no meal o r room allowance

lis  provided because no c lass is  fa r  enough away from the  campus to  J u s t- I

; i f y  these expenses. , I
i '  I

I t  could be argued th a t the  paying fo r  meals by any school may be

'd i f f i c u l t  to  j u s t i f y ,  as the person would ea t a t h is  own expense i f  a tI :

Ihome or not on co lleg e  business. B u t, o f  course, one 's meal expense 

:would probably be le ss  a t home than when ea ting  out w h ile  teach ing a I

ic la s s . There is  one school th a t a llow s $2.00 per meal and $5.00 fo r  a
I  '  .  ■ ■ I
I room, which would be $11.00 per day fo r  subsistence.

! A l l  18 schools in Group D fu rn is h  tra n s p o rta tio n  to  and from o ff l-

! campus c lasses. The mileage paid to  d r iv e  one's own car ranges from f iv e  

ito  seven cents per m ile . One school in th is  group re p o rts  f iv e  cents 

Iper m ile  i f  a u n iv e rs ity  car is  no t a v a ila b le  a t the  tim e  i t  is  needed.
I f

I Only one school o f the  114, a Group D in s t i t u t io n ,  re p o rts  the  use o f 

ia irp .lanes fo r  tra v e l to  and from c lasses. Th is  school w i l l  fu rn is h
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I  r an spo r t a t  i ô rT ~5y ~alTp 1 ah e i f  t  h ë” ̂  1 s t âhcê T o “ Be^Tr ave “ an3“ t  '
j .  I
saved w arran ts  the  use o f a i r  t r a v e l.
I
j ;

Enrollment Fees Charged for Off-Campus Classes^

There seems to be no standard practice  as to the amount o f e n ro ll

ment fees charged by the 114 p a rtic ip a tin g  schools, except in some in - i  

btances i t  w i l l  be found that schools w ith in  a state have agreed upon
I ;

ijn ifo rm  fees . There is  no reason fo r  b e lie v in g  th a t a l l  en ro llm ent fee s ;

phould be the  same fo r a l l  schools. Whether or not the off-cam pus p ro -
I !
gram is  expected to  be s e lf-s u p p o r t in g , the  s iz e  o f a sch o o l's  se rv ic e  

area, and the  amount paid the teachers help to  determine the  en ro llm e n t 

fees charged.

Tab le  18 reveals th a t 79 in s t i t u t io n s  th a t use the  semester hour i 
I I

c re d it  system charge enro llm ent fees th a t average $8.47 per semester 
I I
hour c r e d i t .  The 35 in s t i tu t io n s  th a t use the  quarte r hour c re d it  system

jcharge en ro llm e n t fees th a t average $5.28 per qua rte r hour c re d it  (con -
! . ! 
ve rted  to  semester hours c r e d it ,  $ 7 .9 2 ), The schools th a t use the

q u a rte r hour c re d it  system charge an average o f 55 cents less per semester

^our than is  charged by the schools us ing the semester hour c re d it  system.
I
ifh is  ta b le  shows tha t on ly 57 schools, o r 50 percent o f a l l  school re -  

[ao rting , o f fe r  off-campus graduate c lasses.

j Group D schools have, on the  average, the  h ighest en ro llm ent fees

Ifor both graduate and undergraduate w ork. The only exception is  the  

^9 .69  average which the Group A schools charge per undergraduate semester

!

I ^See Table 18.



TABLE 18

ENROLUVIENT FEES CHARGED FOR OFF-CAVIPUS GLASSES 
BY 114 NORTH GEIMTRAL ACCREDITED SCHOOLS

I
1 Enrollment 

Fees

Group A 
19 Schools 
below 500
Enrollment

Group B 
34 Schools 

500-999
Enrollment

Group C
43 Schools 

1,000-4,999
Enrollment

Group D 
18 Schools 

5,000 or over 
Enrollment

To ta ls  1 
114 Schs. 1

Charged Ave. , 
No. Fee 

(Range)

Ave. 
No. Fee 

(Range)

Ave,, 
No. Fee 

(Range)

Ave. 
No. Fee 

(Range)
No

Ave. 1 
Fee I 

(Range)
1
lUndergraduate per 

semester hour 
1 c re d it ........................ 13 #9.69 

($5-15)
23 #7.62 

(#4-12)
29 #8.27 

(#5-16.50)
14 #9.18 

(#5-20)
79 #8.47 : 

(#4-20) {

Undergraduate per 
i quarter hour 
1 c r e d i t . . . . . . . . . . . . .
i
i

6 4.91 
(3-7.50)

11 5.91 
(4-9.50)

14 4.46 
(3-6.50)

4 7.00 
(5-17)

35 5.28 ! 
(3-17) 1

IGraduate per semes- 
1 te r  hour c r e d i t . . . . 1 #7.50 

(None)
1 #7.50

(None)
25 #8.89 

(#5-16.50)
13 #10.19 

(#5-20)
40 #9.24 1 

(#5-20) 1

■Graduate per quar
te r  hour c r e d i t . . . . 0 0.00 

(0)
2 4.75 

(4.50-5)
11 4.40 

(3-6.50)
4 7.00 

(5-11)
17 5.05 ! 

(3-11) 1

!

00w
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TOUT c rë 9 iH  TF is fee  iTTlSe" b lu e s t  charged~by any" in s t 'i tu t io n  p a r t ic ^ i 

ip a t in g  in  th is  study. In Group D schools, a lthough the  range is  from 

1^5,00 to  $20.00 fo r  both under-graduate and graduate fees per semester 

nour c r e d i t ,  the  average is  $9.18 fo r  undergraduate c re d it  and $10.19 fo r  

graduate c r e d i t .  The d iffe re n c e  may re s u lt  from the  fa c t tha t graduate 

c lasses a re  g e n e ra lly  sm alle r than undergraduate c lasses. There fore , the  

h ig h e r fee  fo r  a graduate c lass  may compensate in  some degree fo r  the
I
'sm alle r en ro llm en t expected.
I
I

Methods o f  C o lle c tin g  Off-Campus Enro llm ent Fees^

The methods o f  c o lle c t in g  en ro llm ent fees depends to  a consider

able e x te n t upon the methods o f e n ro ll in g  students in  off-campus classes 

As a genera l ru le ,  the  person or persons in  charge o f  e n ro llin g  these 

c lasses c o l le c t  the fees a t the tim e o f  en ro llm e n t. When people who 

work w ith  off-campus classes are d iscuss ing  th e ir  problems, the best 

method o f  c o lle c t in g  fees o ften  has top p r io r i t y  in  these d iscussions.

To i l l u s t r a t e  the  in te re s t in  t h is  problem, in 1954 two schools sent 

re p re se n ta tive s  to  the n a tio n a l meeting o f  extension d ire c to rs  a t Muncie 

Ind iana , to  learn how e n ro ll in g  students and c o lle c t in g  fees by m a il had 

worked ou t a t o ther schools.

Tab le  19 revea ls th a t 41 schools, or 36 percent o f the to t a l ,  

have the  in s tru c to rs  o f the  classes c o l le c t  the  enro llm ent fees. Th is 

method is  reasonably sim ple as the  in s tru c to rs  o ften  are responsib le fo r  

e n ro l l in g  the  classes and w i l l  be re tu rn in g  to  meet w ith  the c lasses, 

which makes i t  convenient fo r  them to  fo llo w -u p  any de linquent enrollmen

^See Table 19.



TABLE 19

METHODS OF COLLECTING OFF-CAMPUS ENROLUWEÎ  FEES 
USED BY 114 NORTH CENTRAL ACCREDITED SCHOOLS

1

Fees Collected by

Group A 
19 Schools 
below 500 
Enrollment

Group B 
34 Schools 

500-999 
Enrollment

Group C 
43 Schools 

1,000-4,999 
Enrollment

Group D ! 
18 Schools To ta ls  

5,000 or over 114 Schs. | 
Enrollment

No. No, No,. ... . No. No. Percent i

I In s tru c to r................ ............................... 7 15 16 3 41 36.0 !
D ire c to r o f off-campus program........ 2 4 7 6 19 16.7
D ire c to r o f Admissions........................ 0 1 1 0 2 1.7
Mailed to  extension d iv is io n ............ 0 1 1 1 3 2.6
M ailed to  admissions o f f ic e . . .......... 1 0 0 2 3 2.6
Mailed to  business o f f ic e .................. 3 ,3 1 1 8 7.0 :
^Instructor or D ire c to r o f Exten

s ion .......................................................... 1 7 10 2 20 17.5 !
In s tru c to r or mailed to business
o f f ic e ...................................................... 2 1 1 0 4 3.5 i

In s tru c to r, D ire c to r o f Admissions,
or mailed to  business o f f ic e .......... 1 0 0 0 1 .9 1

D ire c to r o f Extension or mailed to  !
business o f f ic e .................................... 1 0 0 0 1 .9 i

D ire c to r o f Extension or mailed to
extension o f f ic e .................................. 1 1 2 2 6 5.3

In s tru c to r, D ire c to r o f Extension,
mailed to business o f f ic e ,  or i
mailed to  extension d iv is io n .......... 0 1 4 1 6 5.3 !

!

T o ta ls .................................... 19 34 43 18 114 100.0 1
I

!

CO
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fe e s . Table 19 a lso  shows th a t 20 schoo ls , or 17.5 pe rcen t, have the 

in s t ru c to r  or the d ire c to r  o f extension c o lle c t  en ro llm ent fees. Th is  

p lan o f  c o lle c t in g  fees o ften  re s u lts  in  the  d ire c to r  o f  extension enro l 

ing  the  c lass and c o lle c t in g  fees a t th e  f i r s t  m eeting. The in s tru c to r ,  

a t  the  next m eeting, w i l l  process la te  en ro llm en ts  and c o l le c t  those fees 

th a t  were not paid a t the re g u la r en ro llm en t session. In 19 schools, o r 

16.7 percent o f  the 114 t o t a l ,  the  d ire c to rs  o f off-cam pus classes c o lle c t 

the  fees. The d i f f i c u l t y  w ith  t h is  p lan  is  th a t a d ire c to r ,  w ith  no 

jhelp in  e n ro ll in g  and c o lle c t in g  fees when a c la ss  is  being organ ized, is  

l i k e ly  to  make e r ro rs . Th is  ta b le  a lso  shows th a t  s ix  schools, or 5.3 

p e rce n t, re p o rt en ro llm ent fees are c o lle c te d  by the  d ire c to rs  o f  ex

te n s io n  or m ailed to  the extension o f f ic e s .  T h is  method re lie v e s  the 

in s t ru c to r  o f  a c la ss  o f the re s p o n s ib i l i ty  fo r  c o l le c t in g  la te  fees.

S ix  schools have a p lan fo r  the  c o lle c t in g  o f fees by the in s tru c to rs  

o f  the  c lasses, by th e  d ire c to rs  o f ex te ns ion , o r by having the  fees 

m a iled  to  the  extension d iv is io n s  or to  the  business o f f ic e s .  Th is  com

b in a tio n  o f methods would probably exped ite  the paying o f fees but 

would com plicate record keeping. There are 36 in s t i t u t io n s  th a t perm it 

fees to  be m ailed to  the in s t i tu t io n s .  The m a ilin g  o f fees is  the on ly 

method o f  paying fees in s ix  o f  the 36 schools. The m a ilin g  o f  fees is  

u s u a lly  one o f severa l a lte rn a te  methods o f  paying fees. The c o lle c t in g  

o f fees by m a il has the same bas ic  disadvantages as does e n ro ll in g  

studen ts by m a il.  I f  the re  is  an e r ro r  in an amount o f  en ro llm ent fee 

c o lle c te d , several days, or perhaps a week, w i l l  be requ ired  to  re tu rn

the fee and rece ive  the c o rre c t amount. Paying fees by m a il may a lso  be 

comp lic a te d by the fa c t th a t a s tuden t may inc lude  in a check_______



87

money order the  c o s f^ f~ a  ’texTbook o r an inciden'{al~fëë''ttTaHrm ust"bë 

a separa te payment in  the  in s t i t u t io n 's  bookkeeping system.

T h is  d iscuss ion  o f  methods used fo r  c o l le c t in g  fees may be con- 

luded by c a l l in g  a t te n t io n  to  the fa c t th a t the re  are 12 d if fe re n t  plans 

jsed by the  114 p a r t ic ip a t in g  in s t i tu t io n s .  A dm itting  th a t a p a r t ic u la r
I

method may work b e tte r  fo r  one in s t i tu t io n  than fo r  an o the r, the v a r ie ty  

o f  p lans reported  in d ic a te s  th a t no p e rfe c t plan has ye t been devised for 

c o l le c t in g  off-cam pus enro llm ent fees.



CHAPTER VI

I SUMMARY AND RECCMMENDATIONS

In tro d u c tio n

The present study has been concerned w ith  the a d m in is tra tiv e  prac-
I

t ic e s  fo r  off-campus c lasses fo r  teachers in 114 u n iv e rs it ie s  and co lleges 

A ccred ited  by the North C entra l A ssocia tion o f  Colleges and Secondary 

Schools w hich, in  1952-53 reported off-campus c lasses fo r  teachers.

The purpose o f  t h is  chapter is : ( l )  to  summarize the  in fo rm a tion

from the qu es tion na ire  responses, the  fo llo w -u p  le t te r s ,  and in te rv iew s  

w ith  d ire c to rs  o f off-campus teach ing ; (2) to  present problems th a t were 

revealed by th is  s tudy; and (3) to  present the w r i t e r 's  suggestions fo r  

iimproving the  work o f off-campus classes fo r  teachers. These suggestions 

are based, not on ly upon the responses to the q u e s tion na ire , but a lso  upon

extended correspondence w ith  some respondents, in te rv ie w s  and conferences
I . .1
jw ith many who d ire c t  the work o f these c lasses, and from extensive  experi;-

ence and observa tion in the  program o f off-campus teaching fo r  teachers.

Summary

General In form ation  Concerning 
Off-Campus Classes

1. F o r ty -s ix  o f the  114 p a r t ic ip a t in g  schools showed an increase

in  off-campus c lass  o ffe r in g s  w h ile  44 showed a decrease from November 1,;

8 8
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.952, to  November 1, T953. TBe schools w ith  en ro llm e n ts  ofSyOOO or over! 

had the  la rg e s t percentage o f  increase.

2. In respect to  the number o f  c lasses o ffe re d  by a l l  o f the 114 

schools, th e re  was a to ta l  o f  2,299 classes on November 1, 1952, as com

pared to  2,250 c lasses November 1, 1953. T h is  decrease in  the number o f  

c lasses represented a to ta l  decrease in  en ro llm en ts  o f  935 fo r  the  dates

g ive n .
!

I 3. Off-campus classes are g e ne ra lly  o ffe re d  fo r  non-res ident
I
c r e d i t .  E ig h ty -e ig h t o f  the  114 schools gave on ly  no n -res ide n t c re d it  

Tor these c lasses. A lthough a l l  schools had a l im ita t io n  on the amount 

o f  off-cam pus c re d it  th a t w i l l  be accepted fo r  a degree, a few o f the 

la rg e r schools would accept a d d itio n a l c re d it  fo r  c lasses held a t th e ir  

aff-campus extension cen te rs .

4. Education departments o ffe re d  the  la rg e s t number o f c lasses, 

744 o f  the 2,250 t o t a l .  S ocia l science departments fo llow ed by o ffe r in g  

391 c lasses.

5. A com bination o f  off-campus and correspondence c re d it  accepted 

toward the baccalaureate degree averaged 31.1 c re d it  hours fo r  the 114 

schools when th is  work was taken a t the school from which a degree is  

oeing sought, or an average o f 28.1 c re d it  hours by tra n s fe r  from another 

schoo l. Off-campus c re d it  accepted from one 's  own school toward the 

baccalaureate degree averaged 30.1 c re d it  hours, or 27.3 by tra n s fe r .

6. F i f t y  o f  the  114 p a r t ic ip a t in g  schools l im i t  the  amount o f

off-cam pus work to  s ix  semester hours th a t can be taken a t any one tim e.

T h irty -se ve n  have a l im ita t io n  o f  less than s ix  semester hours, leav ing  

27 w ith  a l im ita t io n  exceeding s ix  semester hours o r w ith  no ré g u lâ t ion
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è o n c e r n l r i ^ t F r r s  m a f E ë r l  ' ' ~

Off-Campus Facu lty  and In s tru c t io n a l M a te r ia ls

1. Of the  1,745 off-cam pus in s tru c to rs  who were teaching 2,250 

c lasses in November, 1953, th e re  were 1,284 fu l l - t im e  fa c u lty  members 

\yho taugh t off-campus c lasses as a p a rt o f  th e ir  re gu la r load. Of the 

lo ta l number o f in s tru c to rs ,  the la rg e s t number, 385, were c la s s if ie d  as
1

sp e c ia l in s tru c to rs  or le c tu re rs .  Nearly an equal number, 383, were 

c la s s if ie d  as a s s is ta n t p ro fe sso rs ,

I 2. F ifty -s e v e n  o f the  p a r t ic ip a t in g  schools supplied l ib r a r y
!

books and in s tru c t io n a l m a te r ia ls  by using a loca l l ib r a r y ,  off-cam pus, 

supplemented by the  u n iv e rs ity  o r co lle g e  l ib r a r y .  F o rty -e ig h t in s t i t u 

tio n s  p rov ide  a l l  o f  th e ir  own re fe rence  m a te ria ls .

P u b lic iz in g  and E n ro llin g  Off-Campus Classes

1, The two media employed most fre q u e n tly  fo r  announcing the  

o rg a n iza tio n  o f off-campus c lasses are newspapers, used by 95 o f  the  

schools, and lo c a l school a d m in is tra to rs , used by 98,

2, The teacher o f the  off-cam pus c lass  e n ro lls  the students fo r  

39 o f  the  114 schools. T h ir ty -o n e  schools u t i l i z e  the  d ire c to r  o f o f f -  

oampus c lasses o r one o f  h is  s t a f f  as the  agent fo r  e n ro ll in g  s tuden ts ,

3, S even ty-e ight o f  the  schools have re g u la tio n s  s p e c ify in g  a 

number between 10 and 24 as the  minimum enro llm ent necessary to  ju s t i f y  

an off-cam pus c la ss .

F in a n c ia l Aspects o f  Off-Campus Classes 

1, Of the  l l 4  u n iv e rs it ie s  and co lle g es  th a t p a r t ic ip a te d  in  th is
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stu9ÿy^82 e x p e c t~ fR ë lT ^ ff-c a m ^ s  classes tô~be selT-supportrîTig; F ô r tÿ -  

ig h t in s t i tu t io n s  have extension d iv is io n  budgets as compared to  66 th a t 

do n o t. Even fewer, 43 schoo ls , have off-campus c la ss  budgets- leav ing  

71 th a t do n o t.

2 . In those in s t i tu t io n s  in which off-campus teachers re ce ive  

e x tra  compensation, severa l methods are used fo r  determ in ing the e x tra  

rem uneration. The method used most o ften  is  one based on the number o f

{c re d it hours tau gh t. F if ty -o n e  schools use th is  method. T h ir ty - tw o
I

schools pay no th ing  e x tra  to  the  off-campus teachers, o ther than expenses, 

when the  teaching is  a pa rt o f the  re g u la r teaching load.

3. E ig h ty -n in e  schools pay the  meals and room expenses o f  o f f -  

campus teachers w h ile  25 do n o t. As fo r  tra n s p o rta tio n . 111 schools 

e ith e r  reimburse the  teacher o r p rov ide  a means o f  tra n s p o rta tio n .

4. The enro llm ent fees per semester hour average $8.47 fo r  

undergraduate courses and $9.24 fo r  graduate courses. The range is  from 

$4.00 to  $20.00 fo r  undergraduates and $5.00 to  $20.00 fo r  graduates. 

E nro llm ent fees per q u a rte r hour average $5.28 fo r  undergraduate courses 

and $5.05 fo r  graduate courses. The range is  from $3.00 to  $17.00 fo r  

undergraduates and $3.00 to  $11.00 fo r  graduates.

5. Forty-one schools re p o rt th a t off-campus enro llm ent fee s  are

c o lle c te d  by the in s tru c to r  o f  the  c la s s . Twenty o ther schools have

e ith e r  the in s tru c to r ,  the d ire c to r  o f  off-campus c lasses, or a member

o f  h is  s ta f f  c o l le c t  the  fees . In 19 a d d itio n a l schools the c o l le c t in g

o f  fees is  handled by the d ire c to r  o f extension. The p ra c tic e  o f  m a ilin g

fees to  the extension o f f ic e ,  the  admission o f f ic e ,  or the business 

o f f i c e is  used by l4  in s t i t u t  ion s . The methods mentioned above account
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Ifb r  the procëclüres used by 94 o f  the  114 p a r lT c tp a tin ^ “ in¥tT tT itio risT !

Problems Concern ing Off-Campus Classes I

j
A d m in is tra tiv e  P ra c tic e s  in Organizing 

Off-Campus Classes
! J
I Before an off-cam pus c la ss  program can be organized the person in
I

jcharge must make a number o f  d e c is io n s  regard ing the proposed program, i
I

IThe c h ie f problems w ith  which he w i l l  be concerned are: ( l )  de term in ing

ithe serv ice  area o f h is  in s t i t u t io n ;  (2) determ ining the teachers to  be
I
used; (3) lo c a tin g  the  c lasses; (4) scheduling the c lasses; (5) p u b li-  
I . ’
ic iz in g  the c lasses; and (6) e n ro l l in g  s tuden ts . i

In determ ining se rv ice  areas, la rg e  s ta te  u n iv e rs it ie s  o ften  ;

^  Iconsider the  boundaries o f  the  s ta te  as the  boundaries o f th e ir  se rv ice  Ii j
iarea, w h ile  sm all co lleg es  g e n e ra lly  serve a more lim ite d  area. The 

cooperative  e ^ b r t  o f co lle g e s  w ith in  a s ta te  sometimes e lim in a te s  over-} 

lapp ing  o f c lass areas. However, by mutual agreement, one in s t i tu t io n
i- . :
may o ffe r  a c lass in  a n o th e r 's  area because o f the expertness and a v a il- ;  

la b i l i t y  o f a c e r ta in  tea che r, o r because o f the need fo r  a graduate c lass 

I in  an area serviced by a c o lle g e  th a t does not o f fe r  graduate work.

A fa c to r  which a f fe c ts  the  s iz e  o f  the area is  the  fa c t  th a t the 

joff-campus c lass program is  g e n e ra lly  expected to  be s e lf-s u p p o rtin g . i 

I (See Table 15.) The d is ta nce  to  be tra v e le d  by a teacher to  h is  c lass 

: invo lves  both time and expense. However, la rge  c i t ie s  p rov ide  a la rge  

jstudent p o te n t ia l,  and the  se rv ice  area o f an in s t i tu t io n  is  sometimes 

I ex t ended in  order to  inc lude  such a c i t y .

I The a d m in is tra tiv e  problems o f  an off-campus c lass program may
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5e” comp 1 ica led by the facT ^F ia t tfiënTnsTirucIfional s t a f f p e r m a n e n t -  

ly  assigned to  off-campus teach ing . Some in s t i tu t io n s  have c e rta in  fac

u l t y  members re g u la r ly  assigned to  teach a predeterm ined number o f o f f -  

campus classes each school term . Other in s t i t u t io n s  assign teachers to  i  

these classes a t the tim e the campus schedule is  made o r a f te r  the on- j 
campus enro llm ent has been completed. When the la t t e r  system is  used, tine 

p lann ing  and o rg a n iz in g  o f c lasses w i l l  have to  be te n ta t iv e  u n t i l  the 

in s tru c t io n a l s ta f f  is  determ ined. The experienced d ire c to r  o f o f f -  

campus classes is  fre q u e n tly  ab le to  make some very accurate estim ates 

in  regard to  the  teachers who w i l l  be a v a ila b le . In those in s t i tu t io n s  

in  which a d d it io n a l compensation is  paid fo r  off-cam pus teach ing , the re  

is  g e n e ra lly  no problem in  o b ta in in g  a s u f f ic ie n t  number o f teachers.

A fte r the  se rv ice  area and the in s tru c t io n a l s t a f f  have been 

determ ined, the  d ire c to r  may proceed to  lo c a te  c lasses , in the lo c a tin g  

o f  these c lasses, the  p r in c ip a l a d m in is tra t iv e  problem is  meeting the  

needs o f as many students as p o ss ib le . Off-campus classes are g e n e ra lly  

loca ted  where the requests are the  most numerous fo r  a s p e c if ic  c la ss .

But the  need fo r  a p a r t ic u la r  c lass  could be g re a te r in a community 

where the  number o f requests is  sm a ll, as in  the  case o f  a small is o la te d  

community. The in s t i tu t io n s  which have off-cam pus extension centers 

a ttem pt to  lo ca te  as many o f  t h e i r  c lasses as p o ss ib le  in these cen te rs .

The lo c a tio n  o f  a c lass  may a lso  be in fluenced  by the  d e s ire  o f 

the  in s t i tu t io n  to  re c ru it  s tudents from a p a r t ic u la r  area. A c lass  

cou ld  be the means by which students are a tt ra c te d  to  a p a r t ic u la r  in 

s t i t u t io n ,  and having es tab lished  a re la t io n s h ip  to  th a t in s t i tu t io n ,  

these students may c o n t inue as on -campus stu dents.________________
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The d is tance  of the  proposed c lass  from the in s t i t u t io n  is lu n  

a d d it io n a l cons idera tion  in  the  lo c a tin g  o f  off-campus c lasses. Other 

fa c to rs  being equa l, a c la ss  located c lose to  the campus is  more econom

ic a l and consumes less teacher tim e than one located a t a g re a te r d istance. 

However, a lo c a t io n , although a g rea t d is tance  from the  sponsoring in -  

js t i tu t io n ,  may be more e a s ily  reached by good t ra in  o r a irp la n e  connec

t io n s  than one c lo se r to  the campus but la ck in g  such tra n s p o rta tio n  se rv - 

lices.

i D is tance  is  a spe c ia l fa c to r  in  lo c a tin g  a c lass  when a woman

teacher is  to  be used. I f  a d r iv e r  is  not provided fo r  a woman teacher, 

she is  o fte n  not expected to d r iv e  home from a great d is tance la te  a t 

n ig h t.

Two or more teachers o f  c lasses sometimes r id e  toge ther i f  each 

nas a c lass  meeting on th e  same evening and in  the same area. This 

tra v e lin g  tog e th e r may necess ita te  a s tagge ring  o f tim e fo r  the beginning 

o f c la ss  m eetings, which would re s u lt in some e x tra  tim e being spent by 

some o f the  teachers.

Securing a su ita b le  meeting p lace to  conduct an off-campus c lass 

should be o f  prime concern in a d m in is te rin g  the program, A lack o f con

cern by the  d ire c to r  o f  off-campus classes in  th is  m a tte r may cause undue 

t ro u b le ,  inconvenience, and even more im portan t, an undesirab le  teach ing - 

le a rn in g  s itu a t io n .  Classes are u su a lly  held in p u b lic  school b u ild in g s  

and f a c i l i t i e s  are genera lly  s u ita b le  on ly fo r  young people o r ch ild re n  

and day tim e use. Such problems as these must be considered:

1. Who w i l l  open and c lose the  b u ild in g  to  be used?
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3. W i l l  the  b u ild in g  be heated a t tim es when th e  c lass  
m eetings are to  be held?

4. Is  th e re  s u f f ic ie n t  blackboard space fo r  the class?

5. Are th e re  convenient e le c t r ic  o u t le ts  fo r  those teaching 
a id s  th a t re qu ire  e le c t r ic i t y ?

6 . Is  the  room large enough fo r  the c lass?

7 . Is  the  room equipped w ith  s u ita b le  se a tin g  accomodations?

8 . Are th e re  adequate ta b le s  fo r  those c lasses th a t need 
ta b le  space?

9 . Is  th e re  s u ita b le  storage space fo r  in s tru c t io n a l m a te ria ls  
and equipment?

10. W i l l  t o i l e t s  be open and conven ien tly  located?

11. Is  the space fo r  park ing cars both adequate and convenient?

12. Are th e re  excessive s ta ir s  to  be clim bed in  o rder to  get 
to  the c lass room?

Other fa c to rs  to  be considered in d e c id in g  both the  town in  whici

a c la s s  w i l l  be held and the  room in  which the  c lass  w i l l  meet are the

amount o f  re n t ,  i f  any, which w i l l  be charged, and th e  w illin g n e s s  o f

lo c a l people in  he lp ing  to  make s u ita b le  arrangements fo r  the meetings

o f  th e  c la s s .

Making a schedule fo r  classes in vo lve s  the com plicated problem 

o f f i t t i n g  to g e th e r the needs o f  the s tuden ts  in  the se rv ice  area fo r  

p a r t ic u la r  c la sse s , the securing o f p laces fo r  the c lasses to  meet, the 

a v a i la b i l i t y  o f  q u a lif ie d  teachers, the p ro v id in g  o f  tra n s p o rta tio n  fo r  

the  tea che rs , and the s e tt in g  o f the m eeting tim e fo r  each o f the c lasses.

The day o f  the week on which a c la s s  w i l l  meet is  sometimes | 

determ ined by the  wishes or the a v a i la b i l i t y  o f  the  in s tru c to r .  At o ther
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imes i t  is  determined by the w ishes o f the  student”s7 The’^avaiTab^i F ity  j 

o f  tra n s p o r ta t io n  sometimes w i l l  be the fa c to r  th a t determ ines the day o f 

the  week on which a c lass w i l l  meet.

As a general ru le ,  the  tim e o f day a t which a c lass  w i l l  meet wi 

ae determ ined by the  convenience o f  both the teacher and the  s tuden ts .

C lasses g e n e ra lly  meet a t the e a r l ie s t  hour th a t in  convenient fo r  a l l  o f
i ■ ^  ̂ 1
those concerned. Sometimes th is  meeting tim e is  as e a rly  as th ree  o 'c lo c k  

in  th e  a fte rnoon i f  the c lass  is  an in -s e rv ic e  c lass  fo r  a p a r t ic u la r  

sch o o l. Seldom w i l l  a c lass  begin i t s  meetings a f te r  seven o 'c lo c k  in 

the  evening.

A fte r  the se rv ice  area, the  teach ing s t a f f ,  the lo c a tio n  o f  

c lasses, and the schedule fo r  these classes have been determ ined, the

Dlanning o f  the p u b l ic i ty  fo r  announcing these classes is  the next admin

is t r a t iv e  s tep . There are numerous methods used in  announcing c lasses . 

(See Tab le  12.) Many d ire c to rs  o f off-campus classes contend th a t per

sonal con tac t o f the  d ire c to r  w ith  school a d m in is tra to rs  and w ith  in d iv id 

ual teachers is  the best method, bu t th is  method is  probably the most 

d i f f i c u l t  because o f  the amount o f  t ra v e lin g  and tim e th a t i t  re q u ire s .’ 

Other d ire c to rs  in s is t  th a t the most economical and e f fe c t iv e  method o f 

D u b lic iz in g  classes is  by communicating by le t t e r  or telephone w ith  

county school superin tendents and c i t y  school superin tendents. These 

a d m in is tra to rs  usu a lly  have an es tab lishe d  plan fo r  making announcements 

to  th e i r  teachers and are w i l l in g  to  inc lude  announcements p e rta in in g  to  

off-cam pus c lasses to -be  o ffe re d  in  th e ir  communities and in nearby 

{communities. M a ilin g  announcements to  a l l  the  teachers in  an area is
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also e f fe e t i  ve b u t^ i’s' expensi ve! Some urT iversiT ies “ârïcl“ colTëges have 

announcements o f  classes published in  a newspaper in  the  community where 

a c la s s  is  to  be he ld . Radio as a means fo r  announcing classes is  not 

used a g re a t de a l. A few u n iv e rs it ie s  sind co lleges re p o rt th a t they do 

not p u b lic iz e  th e ir  c lasses, but o f fe r  c lasses only on request from j 

pchool a d m in is tra to rs  or groups o f s tuden ts . When a c lass  is  p u b lic iz e d j 

a com bination o f  methods is  g e n e ra lly  used. The a le r t  d ire c to r  o f  o f f -  j  

campus c lasses sees to  i t  th a t the p u b l ic i ty  is  issued w e ll in advance o f

[the beginn ing o f  the c la s s . I f  announcements of a c la ss  reach the p ro - j
I I
sp e c tive  s tuden ts e a r ly ,  they w i l l  be ab le  to  check th e ir  records to  see

i f  the  c lass  being o ffe re d  is  a c lass  they need, and they w i l l  help pub

l ic iz e  the  c lass  by d iscuss ing  i t  w ith  o th e rs .

The e n ro ll in g  procedure fo r  off-cam pus classes is  another impor

ta n t a d m in is tra tiv e  problem, being handled in various ways in the  North 

C entra l a c c re d it in g  area. (See Table 13.) A small in s t i tu t io n  w i l l  

g e ne ra lly  have the person in charge o f  the  off-campus c lass  program e n ro ll 

the studen ts fo r  each c la ss . A la rge school w i l l  o ften  have the teacher 

o f the  c lass  e n ro ll the s tudents. The la rg e s t schools, u su a lly  w ith  

la rg e  programs, g e n e ra lly  use members o f the  extension s ta f f  fo r  e n ro ll ih g  

s tuden ts . The d i f f i c u l t y  encountered in  e n ro ll in g  students by m ail is  

the m u lt itu d e  o f  c o rre c tio n s  th a t need to  be made and the delay in  co r

re c t in g  these e rro rs .

The e n ro ll in g  session re qu ire s  a g rea t amount o f tim e fo r  the  

[ca re fu l checking o f en ro llm ent cards and fo r  the paying o f fees. At | 

{least two schools in the  North C entra l a c c re d itin g  area have an a fternoon
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and evening session fo r  e n ro ll in g  each c la s s , thus p ro v id in g  ample tim e  

fo r  the  processing o f  en ro llm ents.

A p a rt o f the  a d m in is tra tiv e  d u tie s  o f the  d ire c to r  o f  off-campus 

c lasses is  to  arrange fo r  a s u ita b le  tim e and p lace fo r  the e n ro ll in g  

session o f each off-campus c la ss . The person charged w ith  the respon

s i b i l i t i e s  fo r  e n ro ll in g  the  students may be n o t i f ie d  and given a l l  needed 

In fo rm a tio n , o fte n  in  the form o f mimeographed o r p r in te d  in s tru c t io n s . 

A lso , mimeographed or p r in te d  in s tru c t io n s  may be d is t r ib u te d  to  the 

istudents a t the  e n ro llin g  session.

In s tru c tio n  in  Off-Campus Classes 

One o f  the rea l problems concerning off-cam pus c lasses is  im

p ro v in g  the  q u a lity  o f in s tru c t io n .  The l im ita t io n s  on c re d it  accepted 

toward an undergraduate or a graduate degree (See Tables 6 and 7) is  

evidence th a t off-campus c r e d it ,  in  the  eyes o f a d m in is tra tiv e  o f f ic ia ls  

may no t be on a par w ith  on-campus c re d it .  I t  can no t be denied th a t 

th e re  are p ra c tic e s  th a t ju s t i f y  these l im ita t io n s .  The w r i te r  is  aware 

o f  many substandard p ra c tice s  in off-cam pus c lasses. One teacher, as 

repo rted  by students en ro lle d  in h is  c la s s , met w ith  the group only h a lf  

the  re qu ire d  number o f tim es and requ ired  no re p o rts  or study by the 

s tuden ts . Another teacher gave no exam inations but each student received 

an "A " grade. S t i l l  another teacher a llowed the c la ss  to  increase the 

len g th  o f c lass  periods in  o rder to  complete the course in  h a lf  the re

qu ired  number o f meetings. These are unusual cases arnid not general 

p ra c t ic e s , but happen too o fte n  fo r  off-campus c lasses to  remain above 

{suspic ion and help to  ju s t i f y  the l im ita t io n s  pu t on the acceptance o f
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ff-cam pus c la ss  work toward a degree.   ;

But th e re  a re  sometimes o th e r ev iden t reasons fo r  in s tru c t io n  j 

aeing o f  poor q u a l i t y .  The d ire c to r  o f  off-cam pus c lasses may be responj 

s ib le  fo r  the  poor q u a li ty  o f in s tru c t io n .  Classes th a t are e n ro lle d  a ! 

few weeks a f te r  th e  beginning o f campus c lasses m ight be expected to  |
i • If i n i s h  a t  the  end o f  the  regu la r semester. In order  to  meet a c lass  s ize  

re g u la t io n ,  s tuden ts  may be e n ro lle d  w ith o u t the  necessary p re re q u is ite s !
i
;A c la ss  is  sometimes organized w ith o u t a competent teacher being a v a i l-

I
a b le  and a po o rly  q u a li f ie d  teacher is  employed. The lack  o f a p lan fo r
i
jo b ta in in g  and d is t r ib u t in g  te x t  books to  s tuden ts w i l l  o ften  delay and

■ . !

je o p a rd iz e  in s t r u c t io n .  Another reason th a t c re d it  is  o ften  suspected is  

th a t  the  d ire c to r  o f  off-campus c lasses may not ab ide by the in s t i tu t io n a l  

re g u la t io n s  as a re s u lt  o f  a c o n f l ic t  between in s t i t u t io n a l  re g u la tio n s  

on the  one hand and continuous pressure to  increase c la ss  s ize  on the  

o th e r .  Off-campus s tuden ts  are o fte n  in  a good p o s it io n  to  ask fo r  

s p e c ia l fa vo rs  on th e  basis  o f the  lik e lih o o d  th a t another school would 

be w i l l in g  to  o f fe r  the  c lass  and g ran t the  favo r requested.

Another reason th a t off-campus c lasses o fte n  do not have the  bes 

in s t r u c t io n  is  th a t th e  teacher may not be an e x c e lle n t in s tru c to r .  I t  

i s  no t unreasonable to  expect a teacher to  be assigned to  a c lass  when 

one o f h is  on-campus c lasses has not developed a s u f f ic ie n t  en ro llm ent to  

j u s t i f y  i t s  being con tinued. When teachers are se lected  in advance o f 

th e  beginn ing o f  the  school term , department heads may assign off-campus 

c la s s  r e s p o n s ib i l i t ie s ,  as a p a rt o f the  re g u la r teach ing  load, to  a 

teache r who is  young and inexperienced, o r to  a fa c u lty  member who has a
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re e lin g  o f in s e c u r ity .  Such teachers are possf& iy"m l3rë~^r'éea& l^~ ïô 'b f f - j  

campus assignments than o th e rs . Even when no e x tra  pay is  in vo lve d , an | 

insecure teacher has been known to  ask fo r  off-campus c lasses in  order j 

to  make h is  p o s it io n  more secure. i

S t i l l  another reason th a t off-campus c lasses o fte n  do not have t$e
I

3est in s tru c t io n  is  th a t  teachers may no t teach as w e ll as they are ca- i
! .  j
pable because they fe e l th a t they have been imposed upon, th a t they havei 

been fo rced  in to  an off-cam pus assignment. Because the teacher may fe e l| 

iimposed upon and because c lasses are sometimes s ta r te d  a t  ir re g u la r  tim ed,
I

the  teacher is  fre q u e n tly  suscep tib le  to  the suggestions o f students l
I

which re s u lt  in a sho rten ing  o f the  length  o f  tim e used fo r  in s t ru c t io n . j 

A lso , students may be successfu l in  suggesting sh o rte r assignments or 

o th e r sp e c ia l fa v o rs .

Iro n ic a l as i t  may seem, one o f  the reasons fo r  the poor q u a lity  

o f  off-cam pus in s tru c t io n  is  th a t the c lasses are held o ff-cam pus. A l

though c e rta in  u n iv e rs it ie s  and co lleges attem pt to  compensate fo r  the 

lack o f  campus l ib r a r y  f a c i l i t i e s  by s e tt in g  up branch l ib r a r ie s  where 

c lasses are he ld , these f a c i l i t i e s  may be inadequate. The teacher is  

no t a v a ila b le  fo r  conferences between c lass m eetings, and the  le c tu re s  

and meetings th a t are o fte n  a supplement to  on-campus in s tru c t io n  are no 

re a d ily  a v a ila b le  to  off-campus students.

A d d itio n a l reasons fo r  the poor q u a lity  o f  in s tru c t io n  in  o f f -  

campus classes are some o f  the p reva len t p ra c tic e s  in connection w ith  

these c lasses. C lasses g e n e ra lly  meet only once a week and in  the 

evening. The re s u lt  i s  th a t they meet fo r  sessions o f  two or more hours.
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a i a tim e of~day when the  students a re  o ften  exhausted a f te r  ’a~3ay o f
I

teach ing . Under such co n d itio n s  the students are not h ig h ly  re cep tive  |
I

to in s t ru c t io n .  Another disadvantage o f long c lass sessions is  th a t when 

i t  is  necessary fo r  a student to  be absent because o f  some a c t iv i t y  con- ' 

nected w ith  h is  teach ing  p o s it io n ,  he w i l l  g e n e ra lly  m iss an e n t ire  week I

I

o f in s tru c t io n  du ring  a s in g le  evening.

F inancing Off-Campus Classes 

F inancing the  off-campus c lass  program is  an a d m in is tra tiv e  

jfun c tion  th a t has many ra m if ic a t io n s . Some u n iv e rs it ie s  and co lleges 

have accepted extension s e rv ic e s , in c lu d in g  off-campus c la sse s , as an 

in s t i t u t io n a l  re s p o n s ib i l i ty  to  the exten t th a t they have made f in a n c ia l 

p ro v is io n s  fo r  these se rv ices  in th e ir  in s t i tu t io n a l  budgets. Other 

in s t i t u t io n s ,  w h ile  accepting re s p o n s ib il i ty  fo r  extension se rv ice s , 

xpect the  s e rv ice s , e s p e c ia lly  off-campus classes, to  be s e lf-s u p p o rtin g . 

(See Table 15.) Whether or not the classes are expected to  be s e l f -  

sup po rtin g , the  f in a n c ia l problems th a t are o f spec ia l concern to  the 

d ire c to r  o f off-cam pus c lasses are: ( l )  preparing  the  off-cam pus class

Dudget; (2) paying off-cam pus in s tru c t io n a l cos ts ; and (3) c o lle c t in g  o f 

campus c lass  fees.

P reparing an off-cam pus c lass budget is  a d i f f i c u l t  problem be

cause the  revenue and the expenditures are based on many v a r ia b le  fa c to r^ , 

such as the  s iz e  o f c lasses, the  number o f c lasses, and the  d is tance 

between each o f  these classes and the sponsoring in s t i t u t io n .  I f  the 

extension se rv ices  rece ive  an a p p ro p ria tio n , the p reparing  o f an o f f -  | 

campus c lass  budget is  g e n e ra lly  less d i f f i c u l t  because educa tiona l needs
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of  s tuden ts  can be met w ith o u t f i r s t  co n s ide ra tion  being given to  whether 

or n o t a proposed c lass  w i l l  be s e lf-s u p p o rt in g .

Since good in s tru c t io n  should be a prim ary con s ide ra tion  in 

o f fe r in g  c lasses, o b ta in in g  good teachers fo r  the c lasses becomes a goa l!
I  _  I

jfo r th e  d ire c to rs  o f  off-cam pus c lasses. Many o f these d ire c to rs  contend 

It h a t e x tra  remuneration fo r  teach ing  w i l l  crea te  a s u f f ic ie n t  supply o f  

good teachers , but should a re g u la r c o lle g e  fa c u lty  member be paid e x tra  

to  teach a c lass  when th is  teach ing is  e ith e r  pa rt o f h is  re g u la r te a ch - 

jing loa d , o r in  a d d itio n  to  h is  re g u la r teaching load? I f  e x tra  re

m uneration is  to  be p a id , on what ba s is  should th is  e x tra  payment be 

made? On the d is tance  tra ve led ?  On the  number o f students in  a c lass?

On th e  number o f c re d it  hours o f th e  c lass?  On th e  fa c u lty  rank o f  the

teacher?  Or on some com bination o f  these? I f  e x tra  remuneration is  to  

be p a id  someone w i l l  need to  determ ine the  amount to  be pa id .

The p ra c tic e  used in  paying the tra v e l and subsistence expenses 

o f  teachers is  another a d m in is tra t iv e  problem th a t seems to  have no 

s tandard ized  p a tte rn , which in d ic a te s  th a t the re  is  l i t t l e  agreement 

among in s t i tu t io n s  as to  what is  a good p lan . (See Table 17.) Schools 

w i th in  a s ta te  o ften  use the  same p lan  because o f a s ta te  govern ing 

board re g u la tio n  or mutual agreement made among the in s t i tu t io n s  in  the  j
s ta te .  There are on ly a few cases where meals, room, and t ra v e l expenseb

I

a re  no t paid the  teacher o f  c lasse s . The few th a t do not pay the 

te a c h e rs ’ expenses have a reason fo r  no t doing so, or compensate them in 

some o the r way. I t  was found th a t severa l in s t i tu t io n s  pay a t ra v e l 

bonus as an inducement to  teachers o f off-cam pus c lasses. The sm a lle r
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CO 11 éges wi fFTa very smal 1 '"nümbëF^of~6f fëF ings, I jfîe rT lïa v é " c lasses TTeld 

in  a town which is  on ly a sho rt d is tance  from the campus and l i t t l e  

t r a v e l,  meals, or room expenses are invo lve d . The la rg e r u n iv e rs it ie s  

and co lle g e s  g e ne ra lly  have a la rg e r program which covers a ra th e r broad 

s e rv ic e  a rea . Some classes are held a t such a grea t d is tance  i t  may be 

im p ra c tic a l fo r  a teacher to  re tu rn  home a f te r  meeting w ith  a group.

These c lasses re s u lt  in  g re a te r expenses fo r  both tra v e l and subsistence

Many in s t i tu t io n s  own cars fo r  fa c u lty  members to  use in  tra v e lin g  

laway from the  campus on in s t i t u t io n a l  business, in c lu d in g  off-cam pus
I _ I
c la sse s . The scheduling o f  school cars fo r  teachers is  handled in  almost 

every conce ivab le  manner. Sometimes off-campus teachers have p re ference 

in  o b ta in in g  a school car but more o fte n  t h e ’" f i r s t  come, f i r s t  served" 

method is  used. Because o f the u n ce rta in ty  in ob ta in in g  the  use o f  in 

s t i t u t io n a l  ca rs , some teachers p re fe r to  d r iv e  th e ir  own cars and re 

ce ive  the  f iv e  to  e ig h t cents per m ile  allowance. A irp lane  t ra v e l may be 

fu rn ish e d  to  teachers fo r  c lasses a t a s u f f ic ie n t  d istance to  make a i r  

t r a v e l p r a c t ic a l.  On a p a r t ic u la r  evening several teachers may be tra n s 

po rted  by a irp la n e  to  the a irp o r ts  o f  each town where c lasses a re  held 

and p icked up fo llo w in g  the  claiss m eetings. From the examples g ive n , i t  

is  ev iden t th a t p ra c tice s  vary a g rea t deal from one in s t i t u t io n  to  

ano th e r. However, th is  p o in tin g  out o f  the  lack o f u n ifo rm ity  does not 

mean th a t these p ra c tice s  should be the same fo r  a l l  in s t i t u t io n s .

In the  absence o f  a re g u la tio n  by a governing board o f an in s t i 

t u t io n ,  de term in ing the amount to  charge off-campus students per q ua rte r
!

|or semester hour c re d it  is  another a d m in is tra tiv e  fu n c tio n . Larger in -  

Is t i  tutions_.generally_,charge_ higher_feeus_than_c^ 1er col le g e ^  _(See
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fa la le Ï8V) PFivsîte IT ë g ^ , as^â^gënëra 1 ru le ,  cM a rg e M iig K ë e ë s  than j 

do s ta te  supported in s t i tu t io n s .  Two p r iv a te  schools in  d if fe re n t  s ta te s  

gave as the reason fo r  not o f fe r in g  many off-cam pus classes the fa c t - th a t  

th e i r  fees were n e a rly  tw ice  those charged by the s ta te  supported schools 

w ith in  th e ir  s ta te . Graduate fees are sometimes no h igher than are undetf- 

graduate fees , even though graduate c lasses may have fewer students en

ro lle d  and a graduate fa c u lty  member is  expected to  have high rank. When 

the undergraduate fees are less  than the  graduate fees, students who are 

meeting a p e r io d ic  p ro fe ss io n a l growth requirem ent w i l l  sometimes e n ro l l  

fo r  undergraduate c re d it  unless graduate work is  sp e c ifie d  in  the re 

quirem ent. A sen io r-g raduate  c la s s , one th a t can be taken fo r  e ith e r  

se n io r co lle g e  or graduate c r e d i t ,  w i l l  u s u a lly  have more students en

ro lle d  because i t  is  open to  those w ith  a more varied  degree o f educa

t io n a l t r a in in g .

Developing the  method o f c o l le c t in g  off-campus c lass fees is  an 

a d m in is tra tiv e  fu n c tio n  th a t re s u lts  in  a v a r ie ty  o f methods being used 

in  the  North C entra l a c c re d itin g  area. (See Table 19.) When students 

pay th e ir  fees in  cash they may not ge t a re c e ip t from a busy and un

b u s in e ss like  re p re sen ta tive  o f the  extension d iv is io n  o r the teacher.

T h is  u n s a tis fa c to ry  p ra c tic e  is  more p reva le n t than i t  should be. Sev

e ra l d ire c to rs  o f  off-campus classes have re la te d  to  the w r i te r  th a t 

a f te r  having e n ro lle d  a c lass and c o lle c te d  enro llm ent fees they have 

re tu rned to  the campus la te  a t n ig h t w ith  several hundred d o lla rs  in  

jcash in th e ir  possession. Having fees m ailed to  the in s t i tu t io n  from 

{which a c lass  is  being taken has been experimented w ith  many tim es and
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’p^rth m aSy^vâTi^iT i^s^ WtTën” féës~"are mâried to  the  spoiTsorilig in s tT tu t io n  

Dy off-cam pus studen ts , the  problem o f hand ling  cash by a re p re se n ta tive  

Df the  extension d iv is io n  or the teacher is  g e n e ra lly  so lved, but o th e r ! 

Droblerns a r is e ,  A student may neg lect the  sending o f h is  fees u n t i l  I 

L f te r  a d e ad lin e , w h ile  re g u la r ly  a tte n d in g  c la ss  fo r  severa l sessions, j

I I
A studen t may re g is te r  fo r  a c la s s , a tten d  two o r th ree  m eetings, but no  ̂

m a il h is  fee  to  complete h is  en ro llm en t u n t i l  he decides whether o r no t 

he l ik e s  the  teache r, whether the re  is  much o u ts id e  work, and whether 

e v e ry th in g  e lse  is  to  h is  l ik in g .  I t  is  poss ib le  th a t a number o f  s tudents 

who have re g is te re d  fo r  a c lass  w i l l  never complete th e ir  en ro llm e n t, 

causing th e  c lass to  be too small to  j u s t i f y  i t s  being con tinued ; but 

s ince  o th e r students have complete th e ir  en ro llm ent and attended severa l 

c la ss  m eetings, the  c lass  cannot be d isco n tin u ed .

Recommendat ions

A d m in is tra tiv e  P ra c tic e s  in  Organizing 
Off-Campus Classes

1. In a s ta te  in  which off-cam pus teachers are sent a g rea t d is 

tance from th e ir  own in s t i tu t io n s ,  th e re  may be an ove rlapp ing  o f  se rv ice  

areas among in s t i tu t io n s  and some degree o f in e ff ic ie n c y  because o f t h is  

o ve rla p p in g . I t  is  recommended th a t re p re se n ta tive s  o f the  schools con

cerned reach an agreement th a t w i l l  e lim in a te  the  overlapp ing  o f  areas 

served.

2 . Since i t  is  im p ra c tica l in  most in s t i tu t io n s  to  have fa c u lty

Imembers who are used e x c lu s iv e ly  fo r  the  teaching o f off-cam pus c la sse s ,i
I

land s ince  i t  is  equa lly  im p ra c tica l to  use as teachers on ly those whose
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Dn-campus c lasses f a i l  to  develop, i t ~ is  recommended t f ia f  fKe coopération 

Df department heads be s o l ic i te d  in  scheduling teachers fo r  off-campus 

c lasses. When th is  p ra c tic e  is  fo llo w e d , the  d ire c to r  o f off-campus 

classes is  more l ik e ly  to  know what teachers are a v a ila b le  fo r  h is  use,

I 3, Many off-campus c lasses meet in  p u b lic  school b u ild in g s  where

no re n t is  p a id ; th e re fo re , the  p re v a il in g  p ra c tic e  is  fo r  the  d ire c to r  

o f  off-cam pus c lasses to  ask the  superin tendent o f  schools fo r  the use 

o f  a room. To be sure, i t  is  seldom a p p ro p ria te  to  ask fo r  specia l 

[favors , but in  requesting  the use o f  a room, i t  is  recommended th a t the 

[d ire c to r in d ic a te  to  the superin tendent the  fe a tu re s  th a t are d e s ira b le  

fo r  a room in which the c lass  is  to  meet. The superin tendent w i l l  not 

always be ab le  to  prov ide  a room w ith  a l l  the  c h a ra c te r is t ic s  de s ired , 

but he is  more l ik e ly  to  prov ide  a s u ita b le  room i f  he is  informed in  re 

gard to  what is  wanted.

4. Id e a lly ,  i t  may seem d e s ira b le  to  co n su lt both the teacher 

and the  s tuden ts  in regard to  the  day o f  the  week and the tim e fo r  the  

meeting o f  a c la s s . However, i t  is  recommended th a t the  d ire c to r  o f  o f f -  

campus c lasses consu lt the  teacher in  regard to  h is  w ishes, consider the  

wishes o f  the  s tuden ts , and schedule the  c lass  a c c o rd in g ly . To be sure , 

some studen ts may be inconvenienced by th is  method, but they w i l l  be no 

more inconvenienced than they would i f  the  members o f  the  c lass  were 

a llowed to  haggle over the  d e ta i ls  o f  the  schedule.

5. In p u b lic iz in g  the  o rg an iz in g  o f  an off-campus c la ss , i t  is  

recommended th a t  fo r  complete coverage o f  p o te n t ia l s tudents a combina

t io n  o f methods be used. In form ing a school a d m in is tra to r o f a c lass  to  

be o ffe re d  w i l l  .ge ne ra lly  re s u lt  in  a l l  of  the te achers under h is  ...... .
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ju r is d ic t io n  knowing about the c la s s /  but i T l s  suggested th a t annoJrice-I 

ments be sent a lso to  a l l  o the r teachers in  the  area whose names can be
I I

secured. I f  these two methods are re in fo rc e d  by newspaper announcements,'
I  I

th e re  should be l i t t l e  danger o f  a c la ss  being held w ithou t those who !

m ight want to  take i t  being inform ed.

I 6. There seems to  be no best way o f e n ro ll in g  off-campus s tu -
j  ̂ !

den ts . The fa c t th a t the re  are numerous methods used by schools o ffe r in g

off-cam pus classes in d ica te s  th a t no one method has been found to  be most

s a t is fa c to r y .  The d ire c to r  o f  off-cam pus classes o ften  f in d s  th a t he is

n o t prepared to  answer a l l  questions asked by s tuden ts. The same is  tru e

o f  the teacher o f a c la ss . I t  is  recommended th a t the d ire c to r ,  or one

o f  h is  s t a f f  members, go w ith  the  teacher o f the c lass to  m inim ize the

number o f unanswered questions. A lthough the re g is t ra r  and bursar o f an ;

in s t i t u t io n  would fre q u e n tly  be o f  ass is tance  in  e n ro ll in g  students,

ta k in g  them along is  hard ly p r a c t ic a l— unless severa l c lasses are being

e n ro lle d  a t the same tim e a t an off-cam pus extension cen te r.

In s tru c tio n  in  Off-Campus Glasses 

1. The ju s t i f ia b le  c r i t ic is m  th a t has been leve led a t off-campus 

c la ss  in s tru c t io n  could be a lle v ia te d  i f  extension d ire c to rs  were made 

as respons ib le  fo r  the  q u a lity  o f  work done as fo r  the s ize  o f the 

c la sse s . A program th a t has a minimum c lass  s ize  re g u la tio n  in order 

fo r  the program to  be s e lf-s u p p o r t in g , w ith  l i t t l e  or no regard fo r  the 

exce llence  o f  in s tru c t io n , is  su b je c t to  severe c r i t ic is m .  I f  a minimum 

c la ss  s ize  is  requ ired to  make a p lan  s e lf-s u p p o r t in g , i t  is  recommended 

th a t  the  re g u la tio n  be made more f le x ib le  by using an average fo r  a l l
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g lasses. D i f f i c u l t ie s  s t i l l  m ight a f i s è 'w i t i f  ah "avWage ^ s te m ,"  

pome c lasses m ight be la rg e r than d e s ira b le  in  o rder to  m ainta in the 

average.

! 2. I t  is  recommended th a t the q u a l i ty  o f  in s tru c t io n  be improved
!

by s e t t in g  up an extension fa c u lty ,  approved by an extension committee. 

Some c r i t e r ia  fo r  s e le c tio n  to  the extension fa c u lty  would be high fa c u lty  

rank; su p e rio r academic p rep a ra tio n , and re co g n itio n  as a good teacher o f  

mature people.

3. Text books fo r  an off-campus c la ss  should be paid fo r  by th e ! 

s tuden t and d e live re d  to  him a t the tim e  o f e n ro ll in g .

4. F acu lty  morale should be promoted by d iscovering  some way to  

reim burse teachers fo r  small in c id e n ta l expenses, such as t ip s ,  car 

pa rk ing  charges, and newspapers. Such item s do not amount to  much ex

pense, but having them recognized as le g it im a te  expenses and being re

imbursed fo r  them would add s ig n if ic a n t ly  to  the morale o f off-campus 

teachers .

5. The off-campus teacher may be expected to  d r iv e  a car owned

by the  u n iv e rs ity  or c o lle g e , but th is  car should be a t le a s t the equal

p f  h is  own in  respect to  insurance coverage and d r iv in g  performance.

6. The p o s s ib i l i t y  o f a c lass  no t ho ld ing  the re gu la r number o f

m eetings should be minimized by having th e  d ire c to r  o f  extension make up

a schedule o f c la ss  meetings fo r  each c la ss  a t the time i t  is  organized. 

T h is  schedule, g iv in g  the  p la ce , tim e and date o f each c lass  meeting, 

should be given to  each teacher and to  the  members o f each c lass w ith  the  

in s tru c t io n  th a t i t  should not be changed w ith o u t the consent o f  the
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d ire c to r  o f  off-campus c lasses.    :

! 7. Although the lack o f  campus f a c i l i t i e s  is  sometimes ove r-
i
llooked, a t te n t io n  given to  th is  problem and c a re fu l p lanning can la rg e ly  

overcome i t .  I t  is  recommended th a t a member o f  the  co llege  l ib ra ry  

[s ta f f ,  or extension s ta f f ,  be s p e c if ic a l ly  assigned to  take care o f the  : 

[ l ib ra ry  needs o f  the off-campus c lass  program. T h is  member o f  the l ib ra ry  

[s ta f f  should consu lt w ith  the d ire c to r  o f the program and the teacher in i 

regard to  the  needs o f each c la s s . The l ib r a r y  s ta f f  member may c o lle c t i  

and package reference m a te ria l fo r  the teachers to  take to  th e ir  c lasses;

8. As another means o f  p ro v id in g  an off-campus in s tru c t io n a l

[s itu a tio n  as nearly comparable to  th a t on-campus, i t  is  recommended th a ti

[the teacher be expected to  a r r iv e  a t the  c lass  meeting place previous to ;
I :

The scheduled meeting time or to  remain fo r  aw h ile  a fte r  each meeting.

The c o n s is te n t fo llo w in g  o f t h is  p ra c tic e  by the  teacher would encourage|

s tuden ts  to  confer w ith  him in  regard to  problems p e rta in in g  to  the c lass

and to  t h e ir  p ro fess io na l problems.

9. A lle v ia t in g  the d i f f i c u l t i e s  th a t re s u lt  from having classes 

meet in  two or more hour sessions once a week is  not im possib le. In some 

ins ta nces , a weekly c lass  meeting m ight be d iv id e d  in to  two sessions. I f  

[ is  recommended th a t one session be he ld in the la te  a fte rnoon w ith  another 

[session fo llo w in g  du rin g  the evening, or perhaps one session could be held 

ion Saturday morning w ith  a second session in  the  a fte rnoon . The use o f 

t h is  method fo r  shorten ing the leng th  o f c lass  sessions may re s u lt  in 

some increase in in s tru c t io n a l co s ts , but what is  being recommended are 

ways o f  improving in s tru c t io n ,  not ways o f  reducing the cost o f th a t 

in s t ru c t io n .
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10, A fa c to r in  favor o f off-cam pus c lasses is  th a t students can 

o fte n  make immediate use o f th e ir  course work and are thereby b e tte r 

m otiva ted than other students. I t  is  recommended th a t courses th a t have 

immediate va lue to  the  students be encouraged fo r  off-campus c lasses. 

These courses are c lo se ly  re la ted  to  the  te a ch e rs ’ problems and include 

such courses as methods o f  teach ing , educa tiona l use o f  ra d io , and cur

ricu lu m  con s truc tio n  and re v is io n .
I
I 11. In order to  provide fo r  the  best p o ss ib le  in s tru c t io n  fo r
!

|off-cam pus students, i t  is  recommended th a t those in  charge o f  the o f f -  

campus c lass  program develop a plan fo r  e v a lu a tin g  th e ir  program a t leas 

once a yea r. T h is  re s u lt  may be accomplished by g e tt in g  in fo rm a tion  from 

the students in  regard to  the e f fe c t  o f  the  off-campus in s tru c t io n  on 

th e ir  own teach ing .

Financing Off-Campus Classes 

1. When we compare off-campus c lasses w ith  on-campus c lasses, 

we f in d  th a t on-campus classes are p r a c t ic a l ly  never s e lf-s u p p o rtin g .

For the  support o f the  on-campus work th e  in s t i t u t io n  rece ives money from 

a le g is la t iv e  a p p ro p ria tio n , in te re s t from investm ents, g i f t s ,  or a com

b in a tio n  o f  these sources. Since i t  seems f i t t i n g  fo r  an in s t i tu t io n  to  

assume the  same re s p o n s ib il ity  fo r  sup po rting  i t s  off-campus c lass pro

gram as i t  does fo r supporting  i t s  on-campus program, i t  is  recommended 

th a t the  a d m in is tra tiv e  costs and a p a rt o f the  in s tru c t io n a l costs come 

from an a p p ro p ria tio n  set aside fo r  off-cam pus classes. These classes 

should be s e lf-s u p p o rtin g  on ly in  respect to  t ra v e l and subsistence, w ith  

any balance remaining to  be used fo r  a d d it io n a l in s tru c t io n a l expenses
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a u d io -v is u a l equipment. T h is  plan would p ro v id e  a g re a te r degree o f  | 

f l e x i b i l i t y  eind a g re a te r oppo rtun ity  to  o f fe r  ed uca tio na l se rv ice  than i 

is  now p o ss ib le  fo r  most off-campus c lass  programs. I

i 2. Since i t  is  esse n tia l th a t off-cam pus in s tru c t io n  be o f high|
I
Iq u a lity ,  i t  seems undesirab le  fo r  a c lass to  be taugh t by a teacher as 

an ove rload . I t  is  recommended th a t the off-cam pus c la ss  be a p a rt o f 

the  te a ch e r’ s regu la r load but th a t the teacher re ce ive  e x tra  load credi% 

Ifo r teaching the c la ss . For example, a teacher having a c la ss  on ly a | 

sh o rt d is tance  from the sponsoring in s t i t u t io n  m ight rece ive  one and oner 

h a lf  hours o f load c re d it  fo r  each c re d it  hour ta u g h t, w h ile  a teacher 

having a c lass  a t a g re a te r d istance m ight re ce ive  two hours o f load 

c re d it  fo r  each c re d it  hour taught. The d iv is io n  l in e  between the two 

zones should be located in  such a manner th a t a minimum number o f possib 

c la ss  lo c a tio n s  be near th is  l in e .  For some in s t i t u t io n s ,  the  lo ca tio n  

o f  the  l in e  should be a ffec ted  by the topography o f  the  se rv ice  area.

3. In respect to  the expenses o f the  off-cam pus teache r, i t  is  

recommended th a t f ix e d  amounts, based on lo c a l c o n d it io n s , be estab lished 

fo r  the m ajor items o f expense. An adequate amount should be set as com

pensation fo r  each meal th a t must be eaten away from home, fo r  each m ile
j

tra v e le d  when the teacher uses h is  own c a r, and fo r  each n ig h t o f lodging 

away from home. When th e  serv ice  area o f an in s t i t u t io n  inc ludes a c i t y  

o r c i t ie s  in  which expenses are extrem ely h ig h , a sp e c ia l amount fo r  

jmeals and lodging should be a p p lica b le  to  c lasses taugh t th e re , 

j  4. The c o lle c t in g  of fees cannot, as a ru le ,  be handled as

i.e f f ic ie n t ly  off-campus as on-campus, but proper care w i l l  p rov ide  fo r
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The re a l d i f f i c u l t y  is  not merely whether or not the fees are c o lle c te d , 

out whether o r not the  handling o f the fees is  performed in  a business

l i k e  manner. I t  is  recommended th a t ,  in a d d itio n  to  the teacher and a | 
j  I

re p re s e n ta tiv e  o f the  off-campus program, a re p re se n ta tive  o f  the business
I I
b f f ic e  o f  the  in s t i tu t io n  be present a t the e n ro ll in g  session o f  each I 

c la s s  to  c o l le c t  fees and issue re c e ip ts . These people should be ab le  

to  p rov ide  the  same degree o f e ff ic ie n c y  in e n ro ll in g  off-cam pus students 

as is  provided fo r  e n ro ll in g  on-campus studen ts . In regard to  la te  

jen ro lIm ents , the same ru le s  should apply to  both on-campus and off-campus 

{students w ith  the exception th a t the  la te  enro llm ents may be handled by 

correspondence between those e n ro llin g  la te  and the o f f ic e  o f  ex tens ion .

The w r ite r  be lie ves  th a t i f  the recommendations suggested in  th is  

chapter concerning a d m in is tra tiv e  p ra c tice s  could be put in to  e f fe c t ,  

th e re  would be aun improvement in off-campus c lass programs w ith  b e n e fi

c ia l  re s u lts  to  both the  students who e n ro ll and the  in s t i tu t io n s  th a t 

sponsor these programs.
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APPENDIX I I 
QUESTIONNAIRE

A dm inistrative Practices and Policies: Off-Campus Teacher Education Extension Classes*

F or this questionnaire and study, off-campus extension classes w ill mean instruction that is given fo r  
credit by a university or college, beyond w hat is normally considered the campus, fo r teachers actually 
teaching or fo r  those preparing to teach. This includes centers or classes located off-campus where res
ident credit an d /o r non-resident credit is obtained. This questionnaire is fo r teacher education courses 
only.

(N am e of person reporting) (T it le )

(N am e of Institution) (C ity ) (S tate)
I .  General In form ation

A . Do you use the semester system?__________  Quarter system?  ---------

B. W h a t was the number of off-campus extension classes on Nov. 1, 1952? Nov. 1, 1953?----------

C. W hat was the number of enrollments in off-campus extension classes on Nov. 1, 1952?..............
Nov. 1, 1953?..............

D . Do your off-campus extension classes give only non-resident credit, lim ited for degree and/or cer
tifica te?   Only resident credit, not limited for degree or certificate?------------ Both non-res
ident and resident credit?_______

I f  “both non-resident and resident”, please explain:-------------------------------------------------------------------------------

E . H ow  many hours are considered a fu ll teaching load on-campus?.............. Off-campus?------------
F . W h a t is the number of off-campus extension classes offered this semester or quarter by depart

ments ?

Biological Science _______ _ H ealth  and Phy. Ed.............. ..........  Psychology-----------------------------------

Commerce______________ ________  Languages (Foreign) --------------  Social Science --------------

Education______________ ________  Mathematics --------------  Speech

Eng. and L it .__________ ________ _ Physical Science --------------

W hat other department are giving courses this semester or quarter? H ow  many classes are being 
given by these departments?

G. H ow  many hours of off-campus extension from  your institution w ill be accepted toward your un
dergraduate degree?...............  How many hours of correspondence?................  Of.both?...............

H . H ow  m any hours of off-campus extension from other institutions w ill be accepted toward your un
dergraduate deg ee?...............  How many hours of correspondence?..............  Of..both?........... .

I .  H ow  m any hours of off-campus extension from your institution will be accepted toward your mas
te r ’s degree?..............  How many hours o f correspondence?_______  O f.both?...............

J. H ow  many hours of off-campus extension from other institutions w ill be accepted toward your 
m aster’s degree ?..............  How many hours of correspondence?------------  Of both?..............

K . W h a t is the lim it of off-campus extension work that can be taken in  any one semester or quar
te r when student is working or teaching fu ll time? ..

I I .  Instruction

A . H ow  msr’.y r6«;u’av, fu ll-tim e faculty members are teaching off-campus extension, no campus teach
in g ? ..............  TecCiiing off-campus extension classes p art o f  the tim e?------------

♦Off-campus teacher éducation classes w ill be referred to as off-campus extension fo r the remainder of 
this questionnaire.
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B. H ow  many part-tim e faculty members are teaching only off-campus extension ?------------ Teaching
both on and off-campus classes ?..............

C. H ow  many facu lty  members are teaching off-campus extension classes this semester or quarter 
according to rank?

Professors __________  Asst. Professors ----------------  Gradute Assistants -----------------

Assoc. Professors ____________ Instructors   Special -----------------

Please explain w hat is meant b|y “special” , i f  it  applies:

D. A re  reference books and/or source materials supplied by the university or college?------------  The
local school libraries, off-campus ?-------------  A  combination of these?...............

I I I .  Enrollm ent
A. Are prospective students notified of classes offered by individual letters?  Bulletins?----------

Newspapers?.................Local school administrators?------------- Radio?...............  Other means?.......................

B. W h at is your policy or practice as to minimum class size? (Use back of page i f  needed) .........

C. W ho does the actual enrolling of off-campus extension classes? (Use back of page i f  needed.)__

IV .  F inancial Aspects

A. Do you have an over-all extension division budget? Yes ...............  No-------------

B. Do you have a separate budget fo r off-campus extension class work? Yes.............. N o..............
G. A re  your off-campus extension classes expected to be self-supporting? (Include instructional, sub

sistence, travel, and administrative costs.) Yes................ No...............
D. Do you ever give extra pay to regular fu ll-tim e faculty members fo r off-campus extension instruc

tion ? Y e s   No ..............
1. Based on class size? Yes ..............  No ___ —...
2. Distance traveled? Yes   No ..............
3. Credit hours of course? Yes..............  N o..._-------
4. Over teaching load? Y e s ..............  No............. .
I f  your answer is “yes” to any of the questions under “D ”, what is your p lan?.....................................

E. Does the instructor pay his own expenses, which are not reimbursed? Yes ..............  No______
F. Is the instructor allowed a per diem allowance? Y e s ............... N o ...............

I f  your answer is “yes” , what is the amount ?...................................................
G. W hat is the amount allowed, i f  any, for subsistence (meals and room) per day?.............................
H . W hat is the amount paid per mile for using a private car ? ...................................................
I. Is  the off-campus instructor reimbursed for the exact amount o f bus, tra in  and plane expense ? 

Yes ................ No.................
J. Is transportation furnished for off-campus instruction by a school car p a rt of the tim e?..............

A ll the tim e? .................By plane part of the tim e?................ A ll of the tim e?................ By the instructor
using his ovm car part o f the tim e?................A ll of the tim e?..............

K . A re  instructor's off-campus expenses paid by a zone system? Y e s ...............N o ................
I f  your answer is “yes”,  what are the details of your zone system? (Use back of sheet i f  needed.)

L. Does your instructor receive any remuneration fo r extra expenses other than those listed above? 
Yes ..............  No.................
I f  your answer is “yes”, what is your plan? (Use back of sheet i f  needed.) ..........................................

M . W hat is the enrollment fee for undergraduates per semester credit hour?....................  For grad
uates ? ............
W hat is the enrollment fee for undergraduates per quarter credit hour?__________  For grad
uates ?  ................
I f  fees vary  fo r any reason, what is your plan?-------------------------------------------------------------------------------------

N . A re  your off'-campus extension fees setup to be in  line with another institution?..............  Other
institutions?................ By a governing board?.— .....................................................................................................

0 . A re  fees collected b|y the instructor?_______ The director o f extension?..................  The director
of admissions?................ Sent by m ail to extension division?................  Sent by mail to admissions
office ?................ Sent by m ail to business office-?--------------
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APPENDIX I I I 

LETTER OF TRANSMITTAL

November 10, 1953

D r. Loren N. Brown, A cting  D ire c to r  
Department o f School and Community Services 
Extension D iv is io n  
U n iv e rs ity  o f Oklahoma 
Norman, Oklahoma

Dear D r. Brown:

We are in te re s te d  in the  p re v a ilin g  p ra c tic e s  and p a tte rn s  fo r  off-campus 
extension courses in co lleg es  and u n iv e rs it ie s  o f  the North C entra l As
s o c ia t io n . We s h a ll apprec ia te  i t  i f  you w i l l  f i l l  in  answers to  the 
questions on the enclosed pages and re tu rn  them to  us a t your e a r l ie s t  
convenience.

The q u e s tion n a ire  has been prepared by our Mr. Norland Strawn, D ire c to r 
o f Extension, a f te r  a g rea t deal o f thought on h is  p a r t .  We be lieve  the 
in fo rm a tion  w i l l  be s ig n if ic a n t ,  and your ass is tance  w i l l  be g re a tly  
apprec ia ted . You know, o f course, th a t the  re p o rt w i l l  be tre a te d  con
f id e n t ia l l y ,  and a f te r  a summarization has been made, copies w i l l  be fo r 
warded to  you.

A prompt re p ly  w i l l  be apprecia ted .

Yours very t r u ly .

Rees H. Hughes 
P res ident
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APPENDIX IV

CAMPUS ENROLMENTS OF THE INSTITUTIONS 
PARTICIPATING IN THIS STUDY 1

E nro llm ent Number o f 
In s t i  tu t io n s

Enro llm ent Number o f 
In s t itu t io n s

0-999 53 11,000-11,999 0

1,000-1,999 19 12,000-12,999 0

2,000-2 ,999 11 13,000-13,999 1

3,000-3 ,999 7 14,000-14,999 0

4,000-4 ,999 6 15,000-15,999 0

5,000-5,999 2 16,000-16,999 1

6,000-6 ,999 3 17,000-17,999 2

7,000-7 ,999 3 18,000-18,999 1

8,000-8 ,999 2 19,000-19,999 0

9,000-9 ,999 0 20,000-20,999 1

10,000-10,999 2

I ^Education D ire c to ry , 1952-1953, P a rt _3, H igher Education
(W ashington, D. G*î U nited S ta tes Government P r in t in g  O ff ic e , 1952)
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APPENDIX V

SCHOOLS PARTICIPATING IN THIS STUDY GROUPED 
ACCORDING TO CAMPUS ENROLUVtENT

GROUP A
; , 19 schools

below 500 enro llm ent

Arizona S ta te  C ollege— F la g s ta f f ,  A rizona

Ashland C ollege— Ashland, Ohio

Bem idji S ta te  Teachers College— B e m id ji, M innesota 

Bethel C ollege— North Newton, Kansas 

Black H i l l s  Teachers College— S p e a rfish , South Dakota 

College o f S t. S cho la s tics—D u lu th , M innesota 

Friends U n iv e rs ity —W ich ita , Kansas

G le n v ille  S ta te  Teachers College—G le n v il le ,  West V irg in ia

Huron C ollege— Huron, South Dakota

I l l i n o i s  College—J a c k s o n v ille , I l l i n o i s

Nebraska S ta te  Teachers C ollege— Chadron, Nebraska

Nebraska S tate  Teachers C ollege—Peru, Nebraska

Northwestern S ta te  C ollege— A lva, Oklahoma

Parsons C ollege— F a ir f ie ld ,  Iowa

Shepherd College— Shepherdstown, West V irg in ia

S tate Teachers C ollege—D ick inson , North Dakota

S ta te  Teachers C ollege— V alley C ity ,  North Dakota

S ta te  Teachers C ollege—Winona, M innesota

W ilm ington College—W ilm ington, Ohio
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GROUP B 
34 schools 

500-999 enro llm ent

Arkansas A g r ic u ltu ra l and Mechanical Oollege— Oollege H e igh ts , Arkansas

Ooncord C ollege—Athens, West V irg in ia

Concordia Teachers Oollege—R ive r F o re s t, I l l i n o i s

East C en tra l S ta te  Oollege— Ada, Oklahoma

E v a n s v ille  Oollege— E v a n s v ille , Indiana

Fairmont S tate Oollege— Fairm ont, West V irg in ia

F o rt Hays Kansas S ta te  Teachers Oollege— Hays, Kansas

Henderson S tate Teachers C ollege— A rkade lph ia , Arkansas

LaOrosse S tate  College—La Crosse, W isconsin

L in co ln  U n iv e rs ity —Je ffe rso n  C ity ,  M issouri

Lu ther Oollege—Decorah, Iowa

Manchester Oollege— North Manchester, Indiana

Moorhead S tate Teachers O ollege—Moorhead, Minnesota

Muskingum College— New Ooncord, Ohio

Nebraska S tate Teachers O ollege—Wayne, Nebraska

New Mexico H ighlands U n iv e rs ity — Las Vegas, New Mexico

New Mexico Western Oollege— S ilv e r  C ity ,  New Mexico

N ortheastern S ta te  C ollege—Tahlequah, Oklahoma

N orthern B a p tis t Theo log ica l Seminary— Chicago, I l l i n o is

Northern S tate Teachers Oollege— Aberdeen, South Dakota

Northwest M issouri S ta te—M a ry v il le ,  M issouri

Southwestern S ta te  C ollege—W eatherford, Oklahoma
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GROUP B
(continued)

S ta te  Teachers C ollege—Kearney, Nebraska 

S ta te  Teachers College-!—M in o t, North Dakota 

Western S tate  College o f  Education—Gunnison, Colorado 

West L ib e r ty  S ta te  C ollege—West L ib e r ty ,  West V irg in ia  

West V irg in ia  Wesleyan C ollege— Buckhannon, West V irg in ia  

W isconsin S ta te  C o llege— Eau C la ire , W isconsin 

W isconsin S tate  C o llege—Oshkosh, W isconsin 

W isconsin S tate  C o llege—P la t t e v i l le ,  W isconsin 

W isconsin S tate  C o llege— R iver F a lls ,  W isconsin 

W isconsin S tate C o llege— Stevens P o in t, W isconsin 

W isconsin S tate C ollege— S uperio r, W isconsin 

W isconsin S tate C o llege—W hitewater, W isconsin
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GROUP C 
43 schools 

1,000-4,999 enro llm ent

A rizona S ta te  C ollege o f  Tempe—Tempe, A rizona

Arkansas S ta te  C ollege— S ta te  College, Arkansas

Arkansas S ta te  Teachers C ollege—Conway, Arkansas

B a ll S ta te  Teachers C ollege—Muncie, Indiana

Bowling Green S ta te  U n iv e rs ity —Bowling Green, Ohio

B rad ley U n iv e rs ity —P e o ria , I l l i n o i s

C e n tra l M ichigan C ollege o f Education—Mount P leasan t, M ichigan 

C en tra l M issou ri S ta te  C o llege—Warrensburg, M issouri 

Colorado S ta te  C ollege o f  Education—G reeley, Colorado 

Drake U n iv e rs ity —Des Moines, Iowa

Eastern I l l i n o i s  S ta te  C o llege—C harleston, I l l i n o i s  

I l l i n o i s  S tate  Normal U n iv e rs ity —Normal, I l l i n o i s  

Ind iana S ta te  Teachers C ollege—Terre Haute, Indiana 

Iowa S ta te  Teachers C ollege— Cedar F a lls ,  Iowa 

Kansas S ta te  C ollege—Manhattan, Kansas 

Kansas S ta te  Teachers C o llege— Emporia, Kansas 

Kansas S ta te  Teachers C o llege—P itts b u rg , Kansas 

Mankato S ta te  Teachers C ollege—Mankato, Minnesota 

M a rsh a ll C ollege— H unting ton , West V irg in ia  

Miami U n iv e rs ity —O xford, Ohio

M ichigan S ta te  Normal C ollege—Y p s ila n t i,  M ichigan

New Mexico College o f  A g r ic u ltu re  and Mechanic A rts — S ta te  C o llege , New 
Mexico
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GROUP C 
(con tinued)

N ortheast M issouri S ta te  Teachers C ollege— K ir k s v i1 le ,  M issou ri 

Northern I l l i n o i s  Teachers College—De K a lb , I l l i n o is  

Ohio U n iv e rs ity — Athens, Ohio

South Dakota S ta te  College o f A g r ic u ltu re  and Mechanical A rts — Brookings, 
South Dakota

Southeastern S ta te  C ollege—D uran t, Oklahoma

Southeast M issouri S ta te  College— Cape G irardeau, M issouri

Southern I l l i n o i s  U n iv e rs ity — Carbondale, I l l i n o i s

Southwest M issouri S ta te  College— S p r in g f ie ld ,  M issouri

S ta te  Teachers C ollege— S t. C loud, M innesota

U n iv e rs ity  o f Akron— Akron, Ohio

U n iv e rs ity  o f Arkansas— F a y e tte v i l le ,  Arkansas

U n iv e rs ity  o f Kansas C ity —Kansas C ity ,  M issou ri

U n iv e rs ity  o f New Mexico— Albuquerque, New Mexico

U n iv e rs ity  o f North Dakota—Grand Forks, North Dakota

U n iv e rs ity  o f South Dakota— V e rm ill io n , South Dakota

U n iv e rs ity  o f W ich ita—W ich ita , Kansas

U n iv e rs ity  o f Wyoming—Laramie, Wyoming
I

jWestern I l l i n o i s  S ta te  College—Macomb, I l l i n o i s

{Western M ichigan C ollege o f Education—Kalamazoo, M ichigan
I
West V irg in ia  U n iv e rs ity —Morgantown, West V irg in ia  

{W ittenberg College— S p r in g f ie ld , Ohio
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I GROUP D
! 18 schools

5,000 or more enro llm ent

I Iowa S ta te  C ollege— Ames, Iowa

Kent S ta te  U n iv e rs ity — Kent, Ohio
i

Loyola  U n iv e rs ity — Chicago, I l l i n o i s  

M ichigan State C ollege— East Lansing, M ichigan

Oklahoma A g r ic u ltu ra l and Mechanical C o llege— S t i l lw a te r ,  Oklahoma

Purdue U n iv e rs ity —La Faye tte , Ind iana

U n iv e rs ity  o f A rizona—Tucson, A rizona

U n iv e rs ity  o f Denver—Denver, Colorado

U n iv e rs ity  o f I l l i n o i s —Urbana, I l l i n o i s

U n iv e rs ity  o f Kansas— Lawrence, Kansas

U n iv e rs ity  o f M ichigan— Ann A rbor, M ichigan

U n iv e rs ity  o f M innesota—M inneapo lis , M innesota

U n iv e rs ity  o f M is s o u ri— Columbia, M issou ri

U n iv e rs ity  o f Nebraska—L in c o ln , Nebraska

U n iv e rs ity  o f Oklahoma— Norman, Oklahoma

U n iv e rs ity  o f W isconsin—Madison, W isconsin
I
jWayne U n iv e rs ity —D e tr o it ,  M ichigan 

Western Reserve U n iv e rs ity — Cleveland, Ohio
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APPENDIX VI

TITLES OF PERSONS IN OHARGE OF OFF-CAMPUS CLASS 
PROGRAMS OF THE 114 PARTICIPATING SCHOOLS

GROUP A 
19 schools 

below 500 enrollm ent
Number

Audio V isua l D i r e c t o r . . . . . . . , , ................................................................   1

Co—o rd in a to r o f Student Personnel S e rv ices.......................................   1

Dean o f C o llege....................      3

Dean o f In s t ru c t io n .......................................................................................................... 2

D ire c to r  o f  A du lt C lasses............................... .................................... .................... .. 2

D ire c to r  o f Extension........................................................................................................  5

D ire c to r  o f  Extension and F ie ld  S e rv ic e s ...............................................................  1

P re s id e n t....................         1

P ro fesso r o f Chemistry and D ire c to r  o f  Extension.......................    1

R e g is tra r and D ire c to r  o f E xtension................................................. - ......................... 2

GROUP B 
34 schools

. 500-999 enrollm ent

A d m in is tra tiv e  V ice -P re s id en t.......................................................................................  1

A s s is ta n t Dean o f C o llege .....................................................................    1

C o-o rd ina to r o f Student Personnel S erv ices..................................    1

Dean o f C o llege ..................       7

Dean o f Extension..................................................................................    1

bean o f In s tru c t io n .........................................      1
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GROUP B
(continued)

D ire c to r  o f  Extension..................................................... .............................................  8

D ire c to r  o f  Extension and F ie ld  S erv ice s ............................................................ 1

D ire c to r  o f  Extension and P u b lic  R e la tio n s .................... ...................................  2

D ire c to r  o f  Extension and Summer Session............................................................ 1

D ire c to r  o f  F ie ld  S e rv ices........................................... .............................................  2

D ire c to r  o f  Placement and In -S e rv ice  Education................................................ 1

D ire c to r  o f P u b lic  In fo rm a tion  and S e rv ices .....................................................  1

D ire c to r  o f Specia l S e rv ices ................................................................................... .. 1

D ire c to r  o f Teacher T ra in in g ........................................... .........................................  1

Extension D ire c to r and Head o f  Education Department.......................................  1

R e g is tra r and D ire c to r  o f E xtension ......................................................................  3

GROUP C 
43 schools 

1,000-4,999 enrollm ent

A d m in is tra tiv e  V ice -P re s id e n t.................................................................................... 1

A ss is ta n t Dean o f C o llege .............................................     1

Dean o f C o llege.................................................................................................................  5

Dean o f Extension............................................................................................................. 1

Dean o f Science and Applied A r ts ................................     1

D ire c to r  o f Adult C lasses............................................................................................  3

D ire c to r  o f D iv is io n  o f Extension and Summer Session...........................  2

D ire c to r  o f Extension................................................................................................. ..1 6

D ire c to r  o f Extension and A du lt Education................   1
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; GROUP C
(continued)

D ire c to r  o f Extension and F ie ld  S e rv ice s ...............................................................  2

D ire c to r  o f Extension and P u b lic  R e la tio n s ........................................................... 1

D ire c to r  o f  F ie ld  S erv ices........................................................................   3

D ire c to r  o f Specia l S erv ices.......................................................................    1

Extension D ire c to r and Head o f  Education D e p a rtm e n t..................    1

Head o f  Department o f Extension D i v i s i o n . . . . . . . . . . . . . . . . ................. - ............. 2

R e g is tra r and D ire c to r  o f E xtension .......................................................................... 2

GROUP D 
18 schools

5,000 or over enro llm ent

A c tin g  D ire c to r  o f School and Community S e rv ic e s .......................   2

A s s is ta n t Dean o f C o llege ............................................................................................... 1

C o -o rd ina to r o f Extension S e rv ice s ............................................................................ 2

Dean o f C o llege.....................................................................................................    1

Dean o f  Extension....................................................      1

D ire c to r  o f D iv is io n  o f C ollege E xtens ion   ................................................  1

D ire c to r  o f Extension...........................................................................................   3

D ire c to r  o f Extension and A du lt E ducation ............................................................. 1

D ire c to r  o f Extension Classes and C en te rs.............................    1

D ire c to r  o f Specia l S erv ices..............      1

D ire c to r  o f U n iv e rs ity  Extension D iv is io n .........................................   1

Extension D ire c to r  and Head o f  Education Department........................................  1

Head o f Department o f V ocationa l E duca tion ........................................................... 1
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GROUP D
(continued)

S uperv isor o f Extra-M ura l C lasses.........................    1

ALL GROUPS

A cting  D ire c to r  o f School and Community S e rv ice s ............................................ 2

A d m in is tra tiv e  V ice -P re s id en t....................................................................................  2

A s s is ta n t Dean o f C o l le g e . . . ...................................................................................... 3

A u d io -V isua l D ire c to r ....................................................................................................  1

C o -o rd in a to r o f  Extension S erv ices......................................   2

C o -o rd in a to r o f Student Personnel S e rv ic e s .. ....................................................  2

Dean o f C o lle g e ....................................................................................................... . . . . 1 6

Dean o f E xtension .....................    3

bean o f  In s t ru c t io n ....................................................................................   3

Dean o f  Science and Applied A rts ......................................    1

D ire c to r  o f A dult C lasses............................................................................................  5

D ire c to r  o f  D iv is io n  o f  College E x te n s io n .. . ......................    1

D ire c to r  o f  D iv is io n  o f Extension and Summer Session..................................  2

D ire c to r  o f Extension......................................................................   32

D ire c to r  o f  Extension and A du lt E ducation ........................................................... 2

D ire c to r  o f Extension and F ie ld  S e rv ice s .................................   1

D ire c to r  o f  Extension and P u b lic  R e la t io n s ........................................................  3

D ire c to r  o f Extension and Summer Session.............................................................  1

D ire c to r  o f  Extension Classes and C en ters .........................................................  1

D ire c to r  o f F ie ld  S e rv ices.....................................   5
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ALL GROUPS
(continued)

D ire c to r  o f  Placement and In -S erv ice  Education.................................................. 1

D ire c to r  o f  P u b lic  In form ation  and S e rv ices ......................................................... 1

D ire c to r  o f  Specia l S erv ices.....................................................................................  3

D ire c to r  o f  Teacher T ra in in g ..................................................................................... 1

D ire c to r  o f  U n iv e rs ity  Extension D iv is io n ........................................................... 1

Extension D ire c to r  and Head o f Education D epartm ent..» ................................ 3

Head o f  Department o f  Extension D iv is io n ............................................................. 2

Head o f  Department o f  Vocational Education..............    1

P r e s id e n t . . . . . ................................................................................................................... 1

P ro fessor o f  Chemistry and D ire c to r  o f E x te n s io n .. . ......................................  1

R e g is tra r and D ire c to r  o f Extension.......................................................................  7

S uperv isor o f  Extra-M ural C lasses...........................................................................  1


