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CHAPTER I

INTRODUCTION

From government to businesses all across America, the

concept of "serving the people" has been the foundation of

their success. And, without fail, the better people are

served the more success organizations will reap. Therefore,

it should have come as no surprise when the higher education

system borrowed the concept and developed the plan that

brought the university to the people: Cooperative Extension

service.

According to research, it was the Cooperative Extension

service that forever changed the direction of the higher

education system. At one time, higher education was an

achievement for only the elite in America. However, under

the provisions of the first and second Morrill Land-Grant

College Acts in 1862 and 1890, everyone, from that point on,

was to be provided with the opportunity to attain a college

degree. Nevertheless, the concept of "serving the people"

by land-grant institutions was still not fully realized

until 1914:

Then came a new concept, which Cooperative
Extension embodied, that the knowledge within the
land-grant institutions should be made available
to those not attending those institutions and

1
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should continue to be available throughout one's
life. Thus was the university brought to the
people.~

In simpler terms, extension education is a service

which trains people to help themselves through programs such

as workshops, internships and research services.

Background

General

Even though there are many different opinions on when,

or by whom university extension service was developed,

research clearly acknowledged that university extension

service has been responsible for the reconstruction of the

American system of higher education.

According to George woytanowitz, university extension

originated in England in the late 1860s. University

extension was a means by which a university-style education

could be attained by everyone, especially middle-class women

and the laboring poor. By the 1880s, the university

extension idea had spread to the united states; but, it

would take until the next decade before it would be

recognized as the important educational movement it would

become. 2

However, according to Allan Nevins, it was the day of

July 2, 1862, that had an everlasting impact on the higher

education system in America. On July 2, 1862, Abraham

Lincoln signed the College Land Grant Act, of which Justin
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s. Morrill of Vermont was the principal author. This new

enactment granted every state, even members of the

Confederacy once they returned to the Union, 30,000 acres of

pUblic land for each member of Congress. The proceeds from

the selling of the land would be used to establish colleges

in each state. 3

As reported by the National Association of state

Universities and Land-Grant Colleges, the Morrill Act's

legacy for higher education was the philosophy: "campuses

should be accessible to students from all economic classes-­

not just wealthy, that higher education should be practical

as well as classical, and that colleges and universities

should draw support from the federal government."4

However, by the early 1870s, land-grant institutions

were struggling and in need of more federal assistance.

According to J.B. Edmond, the universities were financially

failing because the Morrill Act had restricted the use of

the endowment to the purchasing of "a farm for experimental

work and to paying salaries of the president and the faculty

and to buying supplies and equipment for the classroom and

laboratory. us The state was required to provide funds for

the construction of the buildings and laboratories.

However, during the late 1800s, the nation was in a

depressed state so money was scarce and colleges began to go

in debt.€>

Nevertheless, it took until 1890 to pass the second
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Morrill Act. This Act, finally, provided the funds required

for land-grant colleges to stay in operation. According to

Prawl, Medlin, and Gross, as a result of the second Morrill

Act, states took the future of land-grant colleges more

seriously and even began investing additional funding of its

own into the institutions.?

By the early 1900s, land-grant colleges had become

"viable and recognizable forces in agriculture and higher

education in the United states and, ultimately, throughout

the world."B However, as Edmond concluded, "the crowning

achievement of these institutions was the development of

continuous or continuation education--the opportunity for

all of the people to enrich their lives by learning after

their formal period of education."9

On May 8, 1914, with the help of the American

Association of Land-Grant Colleges, the smith-Lever Act was

passed. According to the National Association of State

Universities and Land-Grant Colleges, the smith-Lever Act

provided the "legislative foundation and national

recognition for a third key function of state and land-grant

universities: extension or public service."~o This Act

supplied federal support to land-grant universities for the

purpose of off-campus instruction.~~

Even though the smith-Lever Act legislated that the

purpose of extension services was " ... to aid in the

diffusing among the people of the United states useful and
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practical information on subjects relating to agriculture

and home economics, and to encourage the applications of the

same,1I today, the extension concept has progressed far

beyond just agriculture.~2

Throughout the 1900s, extension service providers have

had to re-think how effectively they were accomplishing the

land-grant mission.

By the mid- ' 40S, Extension had not only survived the

Great Depression years but had played a vital role in

postwar efforts for both World War I and World War II.~3

However, by the 1950s, technological advancements in

farm equipment had started a decline in smaller farms and

thus farming communities. 14 Extension was now facing its

toughest obstacle yet, becoming obsolete. Therefore, to

remain viable, extension service officials had to consider

broadening their mission.

In response to the ever increasing pressure to change,

by the 1970s, the concept of carrying research productivity

beyond agriculture in land-grant schools was steadily, but

painfully, increasing.~5 As a result of the changing

clientele, according to G. Lester Anderson, education has

had to continually change over the last 100 years.

Therefore, the land-grant colleges and universities of today

bear little resemblance to what they were seventy-five or

even fifty years ago. 16 Nevertheless, the one thing that

has not changed, according to Wayne Rasmussen, lIextension

o
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brings the rewards of higher education into the lives of all

segments of our extraordinarily diverse population.".J..7

As Kelsey and Hearns were quoted in Prawl et. al,

extension education is

an out-of-school system of education in which
adults and young people learn by doing. It is a
partnership between the government, the land-grant
colleges, and the people, which provides service
and education designed to meet the needs of the
people . .J..B

Oklahoma state University's Mission of Extension

Many times, over the years, extension programs at land-

grant universities have. been low on the priority list of

things to devote time and effort, and Oklahoma state

University (OSU) has been no exception. However, Dr.

Halligan, the president of OSU, has voiced his dedication to

not only reviving, but increasing extension services offered

by OSU to the public and businesses of Oklahoma. During his

presidency, Dr. Halligan hopes that "Consistent with its

land-grant mission, OSU will provide broad-based, high

quality extension programs that assist Oklahomans in

improving their lives and the economic competitiveness of

the state.".J..9

This broad mission of extension, of bringing a wide

spectrum of university services to the people, has moved far

beyond the original concept of agricultural services. Each

college at OSU, from the Human Environmental sciences to

Arts and Sciences, has its own pUblics to which it is
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responsible. For example:

The mission of Arts of Sciences (A&S) Extens'on is
to deliver high quality outreach programs to
people anywhere in the state of Oklahoma. These
outreach programs, which are offered through
various media, include pUblic service activities,
conferences, non-credit training courses, and
credit courses. 2D

According to Robert Fite, by the early 1990s, OSU was

serving tens of thousands of individuals each year through

Extension non-credit programs or other forms of outreach

activities. 21

statement of the Problem

The problem that will be addressed by this thesis is

the lack of information on how institutions of higher

education can better meet the needs of the people and

organizations it serves through extension and service. In

particular, it will focus on the needs of persons and

organizations in the mass media professions in Oklahoma that

could be addressed by Oklahoma State University's School of

Journalism and Broadcasting.

Research Objectives and Methodology

The focus of this study will be to determine how

Oklahoma State University's (OSU's) School of Journalism and

Broadcasting (SJB) can better assist the Oklahoma media

industry through extension programs such as workshops,

internships, and research services.



The research problems examined were:

(a) to what extent has the extension services of

been successful in meeting the needs of the

field?

(b) how can the SJB improve its extension progra

(c) are extension programs a needed service for

organizations and professionals?

(d) what are the needs of the Oklahoma media tha

could be met by the SJB's extension services

To gain the above-mentioned information in the mo

cost-effective and timely manner, a mail survey was se

all Oklahoma media professionals found in the Oklahoma

Association Media Guide, and the Public Relations Soci

America (PRSA), Broadcast Executives of Tulsa (BET is

Tulsa, Oklahoma Advertising Association), and Oklahoma

Ad Club directories. The survey instrument was a self

administered questionnaire.

The results of the study will be used to identify

educational needs and appropriate delivery systems tha

would help the SJB better meet the needs of the Oklaho

media industry. This research is expected to find tha

Oklahoma media has many needs that the SJB can meet th

various extension and outreach programs.

Significance of Research

The purpose of this study would be to find out fr



9

Oklahoma pUblic relations, advertising, print and

broadcasting professionals what specific services the SJB

can provide to better meet the needs of the Oklahoma media

industry.

The value of researching this topic would be that the

SJB will benefit from the information collected in this

study by being able to improve the quality of services

provided by its extension program.

Media professionals will also benefit from the study by

not only having the opportunity to express their needs,

interests, and concerns but, as a result, have extension

programs that are tailored to meet those needs. In

addition, the results of this study will provide a benchmark

for future, similar studies.

Limitations

As with any study, there are limitations that must be

acknowledged.

This study was restricted to the extension services of

Oklahoma state University's School of Journalism and

Broadcasting. Therefore, the results of this study would

not necessarily be representative of other university

journalism programs.

In addition, the survey only includes the media in the

state of Oklahoma, which can cause the results to not be

representative of other populations.
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Also, as with any survey-type study, the researcher has

to assume that the questionnaire will be received by the

appropriate people and that they will be honest in their

responses. However, even when the survey does reach the

designated person, there is no guarantee that he/she will

take the time to reply to the requested information.

Another limitation that must be addressed is that the

researcher would not be available (personally) to answer

and/or explain any questions that might be confusing to the

respondents. As a result, participants of the survey

process, instead of taking the time to call and ask

questions about the questionnaire, may just not answer

specific questions or the survey instrument at all.

organization of Research

Chapter II, will present a literature review of

published materials in the United states concerning

extension services provided by land-grant universities.

Chapter III will describe the methodology used in this

research study. An analysis of the data collected in this

study will be presented in Chapter IV.

Chapter V will conclude this study with a summary and

recommendations for the Oklahoma state University's School

of Journalism and Broadcasting, researchers, and Oklahoma

media professionals.
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CHAPTER II

LITERATURE REVIE.W

Introduction

Serving the people is an integral part of the success

of any business and the business of education is no

exception. For land-grant universities, one of the

traditionally accepted forms of serving the people is

through extension programs.

Chapter II examines the history, through literature and

research studies, of university extension and the emergence

of land-grant institutions. In examining university

extension and the emergence of land-grant institutions, the

emphasis will be on the triad mission of land-grant

universities: teaching, research, and extension. The

legislative foundation for the three key functions of the

state and land-grant system is also an essential component

of Chapter II's examination.

13
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The History of Land-Grant universities and
University Extension

Extension: The Early Years

University extension, according to Woytanowitz,

originated in England in the late 1860s. university

extension was defined as a means by which a university-style

education could be attained by everyone, especially middle-

class women and the laboring poor.~ However, according to

Prawl, Medlin, and Gross, the roots of extension service can

be found even earlier in the United states.

In America, extension ideas have been traced back to

the days of George Washington, Thomas Jefferson, Daniel

Webster, and Benjamin Franklin. But, if a popular folk tale

is to be believed, it was in 1607, after the first settlers

arrived in Jamestown, that the earliest form of extension

work was started. The folk tale claims that "Squanto, an

Indian friend of early-day settlers, was the first extension

agent because he demonstrated to the pilgrims how to plant a

small fish in each hill of corn for a better crop. ,,2

Whether the folk tale is to be believed is not really

relevant, but that extension began as a means of

disseminating agricultural and homemaking information from

not only father to son, mother to daughter, neighbor to

neighbor, but from generation to generation. The

information was learned through observation, trial and

error, and then exchanged with the ideas of others. 3
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However, it was not until 1785 that the extension movement

really began to prosper.

In an effort to promote agriculture, Benjamin Franklin,

in 1785, organized the first agricultural society. The idea

of an agricultural society, which provided information about

advancements in agriculture, quickly spread to other

communities across America. Soon the community societies

merged into state societies and began sponsoring

agricultural fairs which were not only places for

fellowship, but proved to be very educational. By the

1860s, agricultural societies were in every state. 4

However, there were serious problems confronting the early

efforts of extension service.

One of the major problems encountered by the supporters

of the early days of extension service was that the people

who could afford to take the time and money to attend the

agricultural society meetings were not the farmers, but

wealthy landowners, professional men and merchants.

Another problem, according to Rassmussen, was that the

societies' primary source of communication about agriculture

information was derived from bulletins, newsletters,

leaflets, farm papers and institutional reports and although

many farmers were literate, they still did not trust "book

farrning." 6 Therefore, the very people whom the extension

efforts were intended to help were not the ones receiving

the benefits.
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Recognizing the need for more direct contact between

those who possessed the information with those who ne,eded

it, the agriculture societies began having farmers with

specialized experience and college professors doing work

related to agriculture speak at the societies' meetings.

The demand for more direct contact with those with

specialized knowledge of agriculture led to what became

known as the farmers' institutes.?

In 1863, the Massachusetts state Board of Agriculture

formed the farmers' institutes which were designed to

upgrade farmers' skills. The institutes were a combination

of school-convention-institute-meeting. B The meetings were

conducted annually, during the winter months, in different

districts, with discussions and lectures given by qualified

people, including professors and farmers. The purpose of

the agricultural institutes was to take the knowledge to the

people who needed it: the farmers. 9

According to Prawl et al., lithe farmers' institute

movement rapidly spread across the country and was readily

adopted by the newly organized land-grant colleges."~o

Nevertheless, before the institutes could have an impact,

again, there were some obstacles that had to be tackled.

One of the major difficulties facing the farmers

institutes' efforts was lithe shortage of reliable, factual

and research-tested data that could be used for making

sound, practical and feasible recommendations for farmers
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and, later, homemakers." 11 However, even when the data were

available, it could not be used as a universal problem

solver because of the "great diversity in climate, soils and

crops that existed across the country."12 In addition,

because agriculture was still a relatively new science,

there were not many agriculture graduates. Therefore, many

of the early day professors of agriculture at the institutes

were chemists, zoologists, botanists, geologists etc. 13

Nevertheless, the institutes brought to light a need

and in turn, created a new venue in which extension services

could prosper. According to Rassmussen, the institutes'

"success led many people to call for even greater efforts to

take practical education directly to farmers and their

families."14

Emergence of Land-grant Universities

with each passing year of the nineteenth century,

according to Nevins, "the faith of the Western nations in

progress was strengthened by social, scientific,

technological, and cultural advances."1~ Specifically, in

America, each new invention, from telegraphs to oil wells,

fostered the growing belief that for Americans anything was

possible. 16

Therefore, it should have come as no surprise when

against the age of industrial revolution and new social

enlightenment, a revolt was raised against the college of

earlier times which believed that only the elite deserved an
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education. The educational revolt consisted of four

elements: "rejection of the tyranny of classical and

theological studies, championship of science, insistence on

attention to agriculture and the mechanic arts, and -- most

important of all -- a demand for greater democracy in

education. '117 From this educational revolt, the plan for a

state industrial university was conceived.

According to Prawl et al., it is Jonathan Turner of

Illinois who is known as the founder of the land-grant

college movement. Turner was a vital advocate during the

mid-1800s for nan institution that offered agriculture and

the practical arts to the 'common man'."1B However, even

though many people believed in Turner's vision, no one knew

exactly how to make the dream a reality. Nevertheless, the

passion with which Turner's supporters believed in democracy

would prove to be enough to keep the dream alive:

Great social changes are never effected by ideas
alone, but they are never effected without them,
and without passion behind the ideas. The most
important idea in the genesis of the land-grant
colleges and state universities was that of
democracy, because it had behind it the most
passionate feeling. 19

with such a powerful movement motivating Turner, he

soon determined that the best way for his educational plan

to be realized would be through federal land grants to the

states. Turner argued that with the nation's vast public

domain just lying there awaiting constructive use, what

better way for it to be used than in serving the pUblic?20



19

However, what was needed first was a little help from

Congress.

Acquainted with Turner's ideas, it was Representative

Justin Morrill who proposed the first federal legislation

designating funds for university education. As Nevins

reported, Morrill supported Turner's belief that everyone,

with no restrictions, should have an equal opportunity for

an education.2~

This was the central motivation propelling the land­

grant movement: the fear that without the freedom for

everyone to obtain an education, liberty and equality in

America would not survive. 22 However, as Nevins concluded,

"the struggle for liberty when carried to its logical

conclusion is always a struggle for equality, and education

is the most potent weapon in this contest.'123

The Morrill Land-Grant Act

Success is hardly ever easily won; but, the struggle

that surrounded the passage of the college Land Grant Act

was a long and often bitter one that lasted years. Matter

of fact, Morrill's first attempt at getting his bill passed,

was vetoed by President Buchanan, but Morrill, who later

became senator, was not easily dissuaded. 24

As a result of Morrill's persistence along with the

culmination of the educational movement, the long awaited

Morrill Land-Grant Act was born.

On July 2, 1862, Abraham Lincoln signed the College
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Land Grant Act, of which Justin Morrill of Vermont was the

principal author. This new enactment would allow every

state, even members of the Confederacy once they returned to

the Union, to select 30,000 acres of pUblic land for each

member of Congress. The proceeds from the selling of the

land would be used to establish colleges in each state. 25

The main objective of the land-grant universities would

be "without excluding other scientific or classical studies,

to teach such branches of learning as are related to

agriculture and the mechanic arts." 26 Therefore, the

Morrill Act of 1862 would be the legislative foundation that

enabled the state and land-grant universities to realize its

first mission--teaching. 27

As reported by National Association of state

Universities and Land-Grant Colleges, the Morrill Act's

legacy for higher education was the philosophy: "campuses

should be accessible to students from all economic classes-­

not just wealthy, that higher education should be practical

as well as classical, and that colleges and universities

should draw support from the federal government." 28

However, by the early 1870s, land-grant institutions

were failing and in need of additional federal assistance.

According to Edmond, the universities were financially

struggling because of the restrictions that were imposed on

how the endowment of the Act could be used. The money from

the Morrill Endowment was to be used only to purchase "a
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farm for experimental work and to paying salaries of the

president and the faculty and to buying supplies and

equipment for the classroom and laboratory."29

The reasoning behind the restrictions of the Act was

that the development of the land-grant colleges should be a

collaboration between the federal and state governments.

Therefore, the federal government was responsible for

providing funds for the beginning of the college, and the

state was required to fund the construction of the buildings

and laboratories. However, during the latter part of the

1800s, the nation was in a depressed state so money was

scarce and colleges began going into debt. 30 But, financial

matters were not the only problems facing land-grant

institutions of the late 1800s.

Even though, as stated before, the original concept for

establishing land-grant universities was for the teaching of

agriculture, it was still a new science and there were few

graduates in the field and even less of a research base from

which to teach.3~ However, according to Anderson,

agricultural education and experimentation, by the mid­

1800s, was no longer an option, but imperative in order "to

keep food production ahead of popUlation growth. 1132

Therefore, out of necessity, teachers began literally moving

their classrooms into the fields. Professors began taking

their students to the farms (a provision of the Morrill Act)

and experimenting, which not only developed a resource base
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from which to teach, but gave the students the best

laboratories in which to learn. 33

The Hatch Act

Recognizing the importance of developing a research

base for the future of agricultural education, professors

and presidents of Morrill land-grant universities began to

band together in an effort to urge Congress to establish

agriculture experiment stations in each state. 34

By the late 1870s, experiment stations were being

organized all across the United states. As a result of the

lobbying, by supporters of the land-grant colleges, and the

research being conducted at the experiment stations,

Congress was finally inspired to approve the Hatch Act on

March 2, 1887. 35 The Act specified that agriculture

experiment stations would be established in each of the

land-grant colleges and that these stations would be

required to:

aid in acquiring and diffusing among the people of
the United states useful and practical information
on SUbjects connected with agriculture and to
promote scientific investigation and experiment
respecting the principles and applications of
agricultural science. 36

Through the Hatch Act, the United states committed

itself, for the first time, to national scientific research-

-uresearch designed to push back the frontiers of knowledge

to improve the quality of life for all Americans." 37 This

commitment also symbolized the fulfillment of the second
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mission of the state and land-grant universities-­

research. 3s According to Edmond, the organization of the

experiment stations benefitted not only the universities,

but America as a whole: "making available to all of the

people a wide variety of high-quality food at reasonable

cost."39

However, more importantly, the passage of the Hatch

Act was considered to be an acknowledgment, by Congress, of

the contributions the land-grant university had made since

its inception. This recognition would ttset the trend for

future cooperation and coordination between the federal

government and land-grant colleges. 1140 The relationship

between the federal government and land-grant universities

was strengthened through a third partner, the United states

Department of Agriculture (USDA). Under the Act, the USDA

was required to supervise and report on the activities of

the experiment stations.4~

Soon after the Hatch Act, supporters of the land-grant

universities realized that if their ideas were to continue

to be heard, they needed to officially band together. The

supporters recognized that not only had they played an

instrumental role in the passage of the Hatch Act, but the

benefits the colleges would receive from more coordinated

efforts. As a result, the Association of American

Agricultural Colleges and Experiment stations was formed.

The organization is now called the Association of State
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universities and Land-Grant Colleges (ASULGC).42 From this

point on, officially, the Association would playa critical

role in the future of Land-Grant Colleges.

The Second Morrill Act

Even though the Hatch Act provided for research

facilities, the financial troubles that the land-grant

colleges had experienced from the beginning were still being

encountered. Morrill, again, only this time with the

support of the ASULGC, realizing that the original

endowments were not enough to support the fledgling

institutions, proposed a new bill which would appropriate

more federal assistance for the universities. 43

The second Morrill Act was made into law on August 30,

1890. The 1890 Morrill Act allowed for an additional

$15,000 to be given to each land-grant university. To the

endowment of 1890, $1,000 would be added monthly until the

total reached $25,000. Again, the Act stipulated the

following provision:

the monies were to be applied only to instruction
in agriculture, the mechanic arts, the English
language, and the various branches of
mathematical, physical, natural, and economic
science, with special reference to their
application in the industries of life and to the
facilities for such instruction. 44

The passing of the second Morrill Act also caused the

state officials to start taking the future of the land-grant

colleges more seriously and appropriating additional funding

of their own for the institutions. As a result, by the
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early 1900s, land-grant colleges became "viable and

recognizable forces in agriculture and higher education in

the United states and, ultimately, throughout the world."45

After successfully lobbying for the Second Morrill Act

of 1890, the ASULGC focused its efforts on organizing a

nationwide extension service.

University Extension

Since the early 1900s, the progression toward a

nationwide extension system had.steadily been building. In

1908, President Roosevelt designated a Commission on Country

Life to "recommend legislation that would enhance the well­

being of farmers and others living in rural areas." 46

Between 1909 and 1913, at least 32 bills supporting a

nationwide, federally assisted, extension program were

presented before both the House and Senate. 47

However, it was not until 1911 when Representative A.

Frank Lever of South Carolina proposed his Extension bill

that Congress paid attention. But, Lever's bill needed

modifying. Therefore, the USDA and colleges working with

and in the ASULGC made the revisions in Lever's bill and, on

July 16, 1912, Senator Hoke smith of Georgia introduced the

amended version to the Senate. Nevertheless, it would take

two more years of revisions before the bill passed. 4B But,

on May 8, 1914, President wilson, finally, signed the Smith­

Lever Act into law. According to Rassmussen, President

Wilson referred to the bill as "one of the most significant
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and far-reaching measures for the education of adults ever

adopted by the government." 49

The main objective of extension work according to the

Smith-Lever Act was lito aid in the diffusing among the

people of the United states useful and practical information

on sUbjects relating to agriculture and home economics, and

to encourage the applications of the same." SO However, the

smith-Lever Act also specified that extension work was to

consist of the giving of instruction and practical
demonstrations in agriculture and home economics
to persons not attending or resident in said
colleges in the several communities, and imparting
to such persons information on said sUbjects
through field demonstrations, pUblications, and
otherwise. 51

It is no coincidence that the wording of the smith-

Lever Act was similar to both the Hatch Act of 1887 and the

Morrill Act of 1862, both of the Acts were used as a pattern

in the development of the Smith-Lever Act. However, it was

the smith-Lever Act that provided the third and final link

between the government, represented by the USDA, and the

land-grant universities. What the Hatch Act did for

research, and the Morrill Act did for teaching, the smith-

Lever Act bonded the efforts together with extension

service. 52

Extension education, as defined by Kelsey and Hearns in

Prawl eta aI, is

an out-of-school system of education in which
adult and young people learn by doing. It is a
partnership between the government, the land-grant
colleges, and the people, which provides service
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and education designed to meet the needs of the
people. 53

In simpler terms, extension education is a service which

trains people to help themselves. 54

Extension Today

The old saying, I'The more things change, the more they

stay the same" has never been more true than in the case of

the land-grant university extension system.

According to Anderson, the education system in America

has continually changed over the last 100 years and land-

grant colleges and universities of today bear little

resemblance to what they were seventy-five or even fifty

years ago. 55 However, even though this statement is true

enough, the land-grant universities seem to have perpetually

struggled with the same problems since the beginning. But,

these same institutions have also experienced its share of

accomplishments.

According to Rasmussen, the land-grant institutions'

success for the first seventy-five years was possible

because of certain fundamental principles:

helping people help themselves, identifying and
meeting the needs of the people served,
developing new methods of education, undertaking
programs based upon research, making needs known
to research institutions, and maintaining
Extension as a cooperative program carried on by
the local, state, and federal governments. 56

Therefore, in developing a vision for the future of

Extension, Rasmussen encouraged supporters and leaders to
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"keep in mind the principles that brought it success in the

past. tiS?

Where We Have Been

In 1914, the same year that the smith-Lever Act was

made into law, World War I broke out. When the United

states entered the war in 1917, the cooperative Extension

program played a major role in the efforts of the war:

Extension's responsibility was to help farmers
increase the production of essential crops,
particularly wheat. with many people entering the
armed forces and taking jobs in war industries,
farm labor shortages occurred. County agents
helped solve this problem by recruiting labor from
nontraditional sources. sa

out of the efforts of the Extension system during World

War I, carne national acceptance. However, by 1920, the

nation was beginning to sink into a financial depression.

By 1930, the U.s. was deep into what would become known as

"The Great Depression." For about fourteen years, the

nation was sUbjected to some of the most difficult economic

circumstances that it had ever faced, and it would be rural

America that would suffer the most.S 9 Obviously, the Great

Depression slowed the expansion of the Extension movement.

However, help was right around the corner.

President Roosevelt's New Deal of the 1930s provided

emergency money which assisted in keeping the Extension

program alive. And, as a result, Extension became the

educational force behind The New Deal's programs. According

to Rasmussen, "The New Deal of the 1930s would both

•
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challenge and strengthen Extension at the county, state, and

federal levels. 1I60

The first challenge that the Extension system faced was

to help the u.s. overcome the worst depression in history.

However, the strength of the Extension system was proven by

its ability to adapt to meet the needs of a nation at a

critical time. Nevertheless, The Great Depression was

hardly over when the nation was already facing another war,

World War II. But, this time, the cooperative Extension

Program, with the support of funds from the New Deal, was

ready and responded immediately to wartime concerns. 61

By the mid-'40s, Extension had not only survived two

major national emergencies but had also played a vital role

in postwar problem solving.

At the end of World War II, Extension services were

used to help veterans "turn from wartime to peacetime

projects and activities, and to provide knowledge helpful to

farmers and rural families in adjusting to the tremendous

changes that research would bring to their lives." 62 The

Extension system successfully met the post-war challenges

and, in addition, assisted farmers in reaching the greatest

agricultural production increases in the history of the

world. However, very few achievements corne without a

price. 63

After World War II, due to the many technological

advancements in agricultural equipment, the size of
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commercial farms started growing, but the number of family­

owned farms started declining. Farmers who depended on a

wide range of purchased products became caught up in "boom

and bust" cycles and with every bust, the number of farmers

became fewer and hence so did rural communities. 64 This

would be Extension's toughest obstacle yet, the threat of

becoming obsolete.

Until the early 1950s, the Extension system had focused

on serving the rural pUblic as its only clientele, however;

without farmers, there would be no need for the system. As

Rasmussen concluded, the context in which land-grant

universities formed its mission was to improve farming and

farm life; however, that was a notable vision for a time

when the "rural population was nearly one-half the total

population; in recent years it is one-quarter of the

total. t165 Therefore, in order to survive, Extension would

need to broaden its mission. Of course, change always takes

time.

The Beginning of Change

By the 1950s, according to Wheeler, lithe united states

that the land-grant universities were created to aid and

assist no longer exists."66 In other words, when land-grant

institutions were formed, 75 percent of Americans were

farmers but after more than a century of technological

advancements, only a mere 2 percent of the population were

making their living in the agricultural field. 67
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Therefore, to remain viable, land-grant universities

had to change with the times.. scientists, research

administrators and even the land-grant universities

themselves were calling for "universities to move beyond

their agricultural past and broaden their research

agenda."68 As Carolyn Mooney reported in The Chronicle of

Higher Education, "The future success of the system, insist

political leaders and higher-education officials who follow

it closely, depends on how well it reflects--and adapts to--

change. ,,69

In response to the ever increasing pressure to change,

by the 1970s, the concept of carrying research productivity

beyond agriculture in land-grant schools was steadily, but

painfully, progressing. 70

However, the problems that land-grant university

officials struggled with from the beginning, still plagued

them into the late 1900s: "state bUdget cuts, federal

funding that is not suppose to increase in the next decade,

and the changing demographics of rural America."71

Nevertheless, in an attempt to examine the progress of

broadening the mission of extension, Wagner conducted the

study, "Social Contracts and University Public Service."

The researcher examined the efforts of one research

university to replicate the extension services of the

agricultural field into the educational field. 72 However,

it was found that the educational extension program did not

I
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generate the following:

(1) the kind of research breakthroughs attributed
to programs in agriculture: and, (2) nor have
service artifacts and activities developed through
the educational extension program been targeted by
private enterprise for the kind of capital
investment, production, and marketing that
characterizes developments in agriculture. 73

In another study, "Knowledge in Action: The University

of Missouri's Extension Network", conducted by Brice

Ratchford, it was found that the biggest hindrance to

establishing an extension program in every department of a

university was the "pervasive attitude, even in the College

of Agriculture, that extension work was of low quality and

low academic level and hence should not be a part of the

mission of a research university.1I 74

Many times, hostilities were even found between the

different departments. According to Wheeler, the Northwest

Area Foundation's Mr. Stauber reported that in his visits to

land-grant universities he had heard lIeconomists call

agronomists dirt clods and ecologists refer to agricultural

economists as the bastard children of Adam smith."75

Nevertheless, even though change takes time, land-grant

university officials were beginning to feel an lIincreasing

pressure to contribute to statewide economic development and

to a wide variety of other issues on the states' growing

agendas," which caused them to re-examine how effectively

they were carrying out the land-grant mission. 76

At the University of Missouri, as Ratchford's study

"-,
I,
I,
II

"'I
I
I



33

concluded, it was found that it is possible to make a total

university e,xtension program work; but, there were

conditions that would be useful for every school to

remember:

(1) outreach must be stated and accepted as a
primary mission of the University. (2) There
must be strong support for the mission from the
Governing Board and the top administration. (3)
There must be a single office with the
responsibility for the planning and coordination
of the many initiatives. The office must be a
part of central administration. Naming anyone
school as leader will effectively deter other
colleges from participating. (4) The program
must have core support in hard money. (5) The
program should be an extension of the regular
academic departments and the personnel part of the
regular faculty. (6) In all programs except
where the potential participants are clearly
identified--attorneys, M.D.'s, and so on--a field
staff is needed, preferably living in geographic
area served. (7) The basic approach should be
problem solving. While new technology is
frequently the answer, people are interested in
solving problems and not in technology per see
(8) Funding from a host of external sources must
be aggressively pursued, and positive results
shown from their sUbsequent expenditure. 77

Nevertheless, what works for one university cannot

always be thought of as a universal answer for all

organizations. For instance, a total university extension

program was not the answer for OSU.

serving at Home

Until 1965, 05U, along with most land-grant

institutions, had interpreted the function of extension to

rest primarily within the agricultural field. Granted,

other schools at OSU had experienced success in its
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extension efforts; but, many of the supporters still

believed that extension as a whole would profit more from

coordinated efforts between the different departments. 7B

Therefore, in July of 1965, the OSU Board Of Regents

combined the Division of continuing Education and the

cooperative Extension Service into a single agency,

university Extension. All university extension activities,

from that point on, would fall under the direction of one

administrator. Supporters of the university Extension

program hoped that now lithe extension services of all

colleges of the university would be recognized as

important. 1179

According to Fite, under the leadership of Dr. Jean C.

Evans, the new extension system prospered. Bo To meet his

responsibilities as the newly chosen dean of the reorganized

extension program, Dr. Evans announced that lIa3U was

prepared to launch extensive educational programs for people

across the state.IIB~ It was clearly a time of

experimentation for asu's extension program. From new

extension programs, to delivery systems, to technologies

from atomic energy research and the space program becoming

available at such a rapid pace, no one could foresee exactly

how everything would fit together, but it appeared that for

extension, the opportunities were limitless. B2

To most people, the new extension program seemed to be

flourishing. However, there were still those who thought
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that by combining the two extension systems, agriculture was

not receiving the attention that it had before. Therefore,

by 1974, it was recommended that lithe Cooperative Extension

service be separated administratively from University

Extension and again placed back under the direct

administration of the dean of agriculture." B3

Some of the complaints that were gathering over the

extension program were not just coming from OSU but from

sister colleges and universities that did not appreciate

"0SU'S aggressive nature in providing extension services."S4

According to Fite, "various government agencies and sub-

state planning districts also felt threatened by the

projected image of University Extension being able to solve

any problem." ss As a result, the Colleges of Agriculture,

veterinary Medicine, and Home Economics were once again

placed under Cooperative Extension. In addition, separate

extension directors were chosen to oversee each of the

remaining colleges as well as the university as a whole. s6

Once again, the task of reorganizing asu's extension

system was on the agenda. However, even though many

supporters of the reorganization were in favor of a new

system, they were also daunted by the successes of the past

system. Nevertheless, there was not time to dwell on the

past because "existing extension and outreach programs

needed to be maintained and new activities proposed and

developed." S7 The late '70s were quickly becoming a time of
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reorganization not only for the Extension system, but for

OSU as a whole.

In 1977, Robert B. Kamm stepped down as president of

OSU and was succeeded by Lawrence L. Boger. aa As the newly

appointed president, Boger brought with him the vision of

expanding extension services through electronic

communications. By the Spring of 1980, President Boger had

taken the first step in making his vision a reality. Boger

appointed a campus-wide committee "to study the

possibilities of an on-campus facility for using electronic

media in the whole realm of continuing education."eg

Smith Holt who was also appointed the dean of the

College of Arts and Sciences in 1980 shared President

Boger's vision of using electronic media for the purpose of

extension education. gO According to Fite, "Dean Holt

recognized that the curriculum of any school could be

enriched by offering quality courses via satellite

teleconferencing that would not otherwise be economically

feasible." 9
J..

By April 1, 1983, the foundation had been laid for what

President Boger claimed would be an investment in not only

the future of OSU's extension system, but the entire

university. In Boger's dedication of the new building for

the expansion of the Educational Television Services, he

declared that lithe future begins now." 92 This multimillion-

dollar investment would soon become a state of the art media

~
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facility able to "access over thirty communications

satellites positioned around the earth. t193

Because of the visionary administration, dynamic

extension program, and top of the line media facility, OSU

experienced an explosion of teleconferencing activities

throughout the 1980s. 94 By late 1988, OSU had received a

"$5.5 million federal grant to be used for programs,

equipment, and training in satellite education." 95

According to Fite, u.s. Congressman Wes Watkins claimed that

"This award proves that OSU has the technical expertise to

lead the nation in satellite education. t196

In looking back, it seems almost inconceivable that

less than 100 years ago the educational message at OSU was

delivered painstakingly by trains and/or cars on dirt

roads. 97 And, now, with the technological innovations

accumulating at such a rapid pace, tens of thousands of

individuals every year receive services through OSU

extension non-credit programs or other forms of outreach

activities. 9s

It would seem that OSU has understood the secret to

keeping extension and outreach alive--continual renewal and

uplifting. Even today, in the late 1990's, OSU

administrators and staff are still striving to further the

extension and outreach mission of their institution.

Oklahoma state University's President Boger envisions that

consistent with its land-grant mission, asu will
provide broad-based, high quality extension

'J
t
•4



programs that assist Oklahomans in improving their
lives and the economic competitiveness of the
state. The university will have active exchange
programs with the business community of Oklahoma
to ensure that our intellectual capital is
accessible to spur economic development.
Entrepreneurial funding of extension efforts will
increase by fifty per cent over the next ten
years. OSU will continue to be the national
leader in the use of information technology to
provide access to education. 99

To sum it up, it would appear that the history of the

nation's extension efforts supports Allan Nevins'

conclusion, "Leaders corne and go, but ideas, if valid,

endure forever."~oo
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CHAPTER III

METHODOLOGY

General

The purpose of this chapter is to explain the research

methodology of the study, population used, sampling plan,

the data collection and processing techniques as well as a

discussion of the limitations, assumptions and weaknesses of

the study.

A mail survey was the methodological procedure used in

this study to determine how institutions of higher learning

could better meet the needs of the people and organizations

that could be served through extension and service. In

particular, the survey focused on the needs of persons and

organizations in the mass media professions in Oklahoma that

could be addressed by the Oklahoma state University's (OSU)

School of Journalism and Broadcasting's (SJB) extension

services.

The results of this study will be useful not only for

the SJB, but also for the media organizations in Oklahoma.

The participants from the different media organizations were

offered the opportunity to express their needs, interests,

and concerns through a mail survey. The results of the
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survey process would help the SJB tailor its extension

programs to meet the specific needs of each media field. In

addition, the information obtained from this study will

provide a benchmark for future, similar studies.

Selection of population

The focus of this study was the owners, directors,

managers, and or publishers currently employed in the public

relations, advertising, print and broadcasting fields in the

state of Oklahoma.

The sUbjects used for this study were selected from the

Oklahoma Press Association (OPA) Media Guide, and PUblic

Relations Society of America (PRSA), Broadcast Executives of

Tulsa (BET) and Oklahoma city Ad Club directories.

From the OPA Media Guide, there were 183 daily and

weekly newspapers (combined), and 119 radio and television

stations (combined) in the state of Oklahoma that were

contacted for this study. In the BET directory, which is an

association for advertising professionals located in the

Tulsa metro area, there were 51 advertising agencies. In

the Oklahoma city Ad Club directory, there were 100

advertising agencies. In the PRSA directory, which is a

national directory, there were 93 Oklahoma pUblic relations

firms. A total of 546 media organizations were contacted

for this study.

If a media organization was not listed in one of the
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directories, it was not considered for participation in the

survey. The only organizations, found in the directories,

that were excluded from the total were ones in which an

owner had mUltiple organizations. In this instance, only

one questionnaire was sent to that person. Also deleted,

from the total, were organizations in which questionnaires

were returned to the sender without a forwarding address.

other Oklahoma colleges listed in the directories were also

not considered for participation in the study.

The composition, by strata, of the sample consisted of

the broadcasting field as 22% of the total, the print field

33%, the pUblic relations field 17%, and the advertising

field was 28%.

Research Design

This study addressed the problem of the lack of

information on how institutions of higher education could

better meet the needs of the people and organizations that

could be served through extension and service.

Specifically, the study focused on the needs of persons and

organizations in the mass media professions in Oklahoma that

could be addressed by the SJB's extension services.

The research problems examined were:

(a) to what extent has the extension services of OSU

been successful in meeting the needs of the media

field?
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(b) how can the SJB improve its extension program?

(c) are extension programs a needed service for media

organizations and professionals?

(d) what are the needs of the Oklahoma media that

could be met by the SJB extension services?

Methodology

Being a land-grant university, OSU has a duty to serve

the people of its community and for the SJB, that includes

all of the media organizations in the state of Oklahoma.

Therefore, in order to gain the information that would help

the SJB meet the needs of its community, in the most cost­

effective and timely manner, a mail survey, according to

Babbie, is the best method "for describing a population too

large to observe directly.lI~

Initially, the survey process began with creating a

list of Oklahoma media organizations. The best directories

for media professionals were found through professional

clubs/associations.

After a media mailing list was constructed from the

directories, a focus group was conducted with instructors

from the SJB. The instructors participating in the focus

group consisted of a member with expertise from each of the

media fields: television, radio, newspaper, advertising,

and pUblic relations. The group was asked to "brainstorm"

ideas about questions that could be used in the
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questionnaire. After the focus group was conducted, an

analysis was made of the suggestions and the first draft of

the survey instrument was constructed.

The next step in the survey process included conducting

a pretest with a member working in each of the media fields.

Each member who took the pretest was asked to take the

questionnaire as if he/she had received it in the mail. A

blank sheet of paper was attached to the questionnaire and

each person was requested to make comments about anything

that seemed confusing and/or about how the questionnaire

could be improved. Once the analysis from both the focus

group and pretest was completed, the final questionnaire was

constructed.

The questionnaire was sent to all Oklahoma media

organizations found in the OPA Media Guide, and PRSA, BET,

and oklahoma City Ad Club directories. The survey

instrument was a self-administered questionnaire.

The first mailing was on February 7, 1996, and

scheduled to be returned by February 21, 1996. The second

mailing was on March 5, 1996, and scheduled to be returned

by March 20, 1996. The above schedule allowed the

participants about two weeks to return the survey before the

given deadline. An extra week, which would allow three

weeks between mailings, was scheduled between the first

deadline and the second mailing to ensure that all

J
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questionnaires from the first mailing had a chance to be

returned.

Data Collection and Analysis

The survey instruments were sent through the mail to

546 Oklahoma media organizations.

The Cover Letter

In the first mailing, a cover letter, introducing the

study, along with a pre-addressed, stamped envelope, to

encourage the return of the questionnaire, accompanied the

survey instrument to the selected sUbjects of the

population.

The cover letter introduced not only the researcher and

the reason for the survey, but also set a deadline for

returning the questionnaire. However, the main purpose of a

cover letter is to encourage the sUbject to participate in

the study. Therefore, it is important to use a "catchy

introduction" to capture the reader's interest. The use of

humor, which was attempted in the cover letter, has been

found to be an excellent way to secure a reader's attention.

In introducing the reason for the survey, it is vital,

without necessarily providing any compensation that might

bias results, to convince the reader that his/her

participation will not only help the researcher, but will

provide benefits for the participant as well.

Another key component of a cover letter includes
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promising confidentiality to the potential participant. To

lend credibility to the survey,. providing a phone number

where the researcher can be contacted for further

information is also essential.

The letter for this study was one page and closed with

thanking the sUbject for his/her participation. A copy of

the cover letter can be found in the Appendix.

The Questionnaire

To help participants answer the survey instrument more

efficiently, QSU's definition of extension was included on

the questionnaire.

The survey instrument consisted of a combination of yes

or no, rating, and fill in the blank type questions.

Some of the general information items that were

requested by the questionnaire were as follows: (1) Had the

participant ever used QSU's extension services? (2) If so,

was he/she happy with the services; and, if he/she had not

used the extension services, why not, and would he/she be

interested? (3) What services would he/she be interested in

as a part of the extension program? What type of delivery?

What type of format?

The data acquired from the questionnaire would help the

SJB determine what programs needed revamping, what services

needed to be offered and, most of all, whether the media

industry regarded extension programs as a needed service.

Again, at the end of the questionnaire, the participant
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was thanked for his/her contribution and provided with a

phone number where he/she could contact the researcher for

further information.

As stated before, the first mailing of the survey

instrument was on February 5, 1996. If the requested

information was not received within three weeks from the

mailing date, a follow-up note, encouraging the sUbjects to

participate, as well as an extra questionnaire, the original

cover letter, and a pre-addressed, stamped envelope was

mailed again.

In the follow-up mailing, the note, attached to the

original cover letter, mentioned, again, the purpose for the

survey. However, the significance of the note was to serve

as a reminder to the sUbject to fill out the questionnaire.

The note explained that the first questionnaire had not been

received, that this would be the last time the sUbjects

would be contacted and thanked them again for their time.

The note was short, a half page, and to the point. The

second mailing was on March 7, 1996. A copy of the

questionnaire and note from the second mailing can be found

in the Appendix.

Data from the surveys were tabulated and some of the

comparisons that were examined were: as a whole, what

extension services were needed by the media industry, do the

media organizations think that an extension program would be
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a useful service and, what were the specific needs of each

of the media fields?

Limitations

As with any research effort, this study has been

sUbjected to several limitations that must be acknowledged.

First of all, this study was restricted to the

extension services of the Oklahoma state University's School

of Journalism and Broadcasting. Therefore, the results of

this study would not necessarily be representative of other

university programs. Other limitations include:

(a) The researcher had to assume the questionnaire

would be received by the appropriate people

and that they would be honest in their responses.

(b) Even when the questionnaire was received by the

designated person, there was no guarantee that

he/she would take the time to reply to the

requested information.

(c) There was no way to guarantee that all media

professionals would have an equal chance to be

included in the study due to the fact that they

might not be listed in the directories of the

OPA, PRSA, BET, or Oklahoma City Ad Club.

(d) It is difficult to determine cause and effect in

any study.
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(e) Resentful demoralization could also effect the

results of the study. For example, many people

feel that the SJB is a print school; therefore,

professionals from the other media fields may feel

that it would be a waste of time to answer the

survey.

(f) Some people do not trust mail surveys. This may

be because the participant could not be sure of

the confidentiality of the survey process or the

credentials of the researcher.

(g) Some of the respondents said that they felt that

the services offered by extension had nothing to

offer them or could not be of use to them.

(h) The researcher was not available (personally) to

answer questions and/or explain any questions that

might have been confusing. Because of the bUsy

schedules of media professionals, instead of

taking time to call and ask questions, they might

just not answer either specific questions or the

whole questionnaire.

(i) The history of the participants could also

influence the results of the study. For example,

many people are bias toward any school other than

the one they attended. Another problem is that

many professionals feel that people in academia

have nothing to teach people in the "real world."
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(j) The time participants took the questionnaire could

also influence the results of the survey. For

example, how the sUbject's day was going (good,

bad, stressful, etc.) could effect how he/she

answered the questionnaire.

(k) Survey results are valid only for the time the

questionnaire was administered. Things change.



ENDNOTES

~Earl Babbie, The Practice of Social Research, 6th ed.
(Belmont, California: Wadsworth PUblishing Company, 1992),
262.
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CHAPTER IV

ANALYSIS OF DATA

General

This chapter discusses the analysis of the data

received from the extension questionnaire.

Beginning in February of 1996, a total of 546 Oklahoma

media organizations were contacted for this study. The

survey instruments were mailed to all Oklahoma media

professionals found in the Oklahoma Press Association (OPA),

Broadcast Executives of Tulsa (BET), Public Relations

Society of America, and Oklahoma city Ad Club directories.

Of the 546 people surveyed, there were 220 questionnaires

returned for a 40 percent response rate.

In general, the data collected were used to determine

how institutions of higher education could better meet the

needs of the people and organizations served through

extension and service. specifically, the data received from

the survey process were used to determine how Oklahoma State

University's (OSU) School of Journalism and Broadcasting

(SJB) could better meet the needs of persons and

organizations in the mass media professions in Oklahoma.

56



57

Analysis

Table I illustrates whether respondents have ever used

OSU's extension services. The data were distributed by

media.

TABLE I

WHETHER RESPONDENTS HAVE EVER USED OSU
EXTENSION SERVICES, BY MEDIA

N = 220

Print B'cast Ad PR Overall

Teleconferences 1% 3% 3% 14% 5%

Weekend courses 5 0 2 9 4

Satellite programs 1 5 2 7 3

Internships 8 31 16 11 15

Workshops 11 0 13 23 12

Other 7 10 3 2 5

Number = 74 39 63 44 220

LEGEND

Number = THE TOTAL OF PEOPLE WHO RESPONDED FROM THAT MEDIA
FIELD.

The percentages in Table I do not add to 100 percent

because respondents could check more than one extension

service. Overall, of the respondents who had used OSU's
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extension services, the internship service (15%) was the

program used most. However, specifically, the print (11%)

and pUblic relations (23%) industries appear to have used

the workshop services the most, while the broadcast (31%)

and advertising (16%) professionals were more involved in

the internship program.

services that were reported in the "other" category

ranged from on-line services, to consulting, to extension

services provided by other schools at Oklahoma state

university.
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Table II illustrates whether extension programs are a

needed service for media professionals. The data were

distributed by media and responses were on a scale of 1 =

strongly agree and 5 = strongly disagree.

TABLE II

WHETHER EXTENSION PROGRAMS ARE
A NEEDED SERVICE, BY MEDIA

N = 220

Strongly Agree

2

3

4

Strongly Disagree

No Response

Total

Mean

Print

22%

26

39

12

1

100%

2.5

B'cast

10%

31

41

10

8

100%

2.7

Ad

16%

37

37

8

o

2

100%

2.4

PR

16%

39

32

9

2

2

100%

2.4

Overall

17%

32

37

10

2

2

100%

2.5

Overall, the percentages in Table II indicate that 37

percent of the respondents were undecided (3) on whether

extension programs are a needed service. However, 32

percent of the respondents appeared to agree (2) that

extension services are a needed service. Therefore,

overall, more respondents agreed (32%), or strongly agreed

f;'
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(17%) for a total of 49 percent that extension programs are

a needed service.
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Table III illustrates whether respondents thought

that providing information and services to the Oklahoma

media organizations and professionals was something the SJB

should do. The data were distributed by media and responses

were on a scale of 1 = strongly agree and 5 = strongly

disagree.

TABLE III

WHETHER OSU SHOULD PROVIDE SERVICES
TO OKLAHOMA MEDIA

N = 220

Print B/cast Ad PR Overall l
4

~

~
strongly Agree 30% 23% 30% 25% 28% a

~

2 33 44 43 41 39 a

i ,
3 28 23 24 23 25

4 8 2 1 11 6

strongly Disagree 0 5 0 0 1

No Response 1 3 2 0 1

Total 100% 100% 100% 100% 100%

Mean 2.2 2.2 2.0 2.2 2.1

Overall, the percentages in Table III indicate that 39

percent of the media professionals agreed (2) that the SJB

should provide extension services. Most of the respondents

(a total of 67%) strongly agreed (28%) or agreed (39%) that

f;



the SJB should provide extension services to the Oklahoma

media.
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Table IV illustrates whether respondents thought the

SJB does a good job of meeting the needs of the Oklahoma

media. The data were distributed by media and responses

were on a scale of 1 = strongly agree and 5 = strongly

disagree.

TABLE IV

WHETHER OSU MEETS THE NEEDS OF THE
OKLAHOMA MEDIA

N = 220

63

-

Print B'cast Ad PR Overall

Strongly Agree 5% 0% 2% 5% 3%

2 19 18 5 25 16

3 51 34 59 50 50

4 9 28 13 6 13

Strongly Disagree 5 10 5 0 5

No Response 11 10 16 14 13

Total 100% 100% 100% 100% 100%

Mean 2.9 3.3 3.2 2.7 3.0

According to Table IV, 50 percent of the respondents,

overall, were undecided ( 3 ) on whether the SJB does a good

job of meeting the needs of the Oklahoma media. The

remaining respondents were almost equally distributed

between agreeing (19%) and disagreeing (18%) on whether the



SJB does a good job of meeting the needs of the Oklahoma

media and professionals.
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Table V illustrates whether respondents would like to

see more media-related services and programs made available

to the Oklahoma media organizations and professionals. The

data were distributed by media and responses were on a scale

of 1 = strongly agree and 5 = strongly disagree.

TABLE V

WHETHER MORE MEDIA-RELATED SERVICES
SHOULD BE MADE AVAILABLE

N = 220

Strongly Agree

2

3

4

strongly Disagree

No Response

Total

Mean

Print

33%

28

28

7

1

3

100%

2.1

B'cast

23%

36

26

13

2

100%

2.4

Ad

27%

35

29

1

2

6

100%

2.1

PR

23%

48

18

2

2

7

100%

2.1

Overall

27%

36

26

5

2

4

100%

2.2

According to Table V, 36 percent of the respondents,

overall, agreed (2) that more media-related services and

programs should be made available to the Oklahoma media and

professionals. The pUblic relations (48%), advertising

(35%), and broadcast (36%) professionals all agreed (2) that

rid
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more media-related services should be made available, while

the print professionals (33%) strongly agreed. Therefore, a

total of 63 percent of the respondents would like more-

media-related services and programs made available to

Oklahoma media and professionals.

I
I

I
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Table VI illustrates whether respondents thought that

their organizations could benefit from media-related

consulting by the SJB faculty. The data were distributed by

media and responses were on a scale of 1 = strongly agree

and 5 = strongly disagree.

TABLE VI

WHETHER AN ORGANIZATION COULD BENEFIT
FROM MEDIA-RELATED CONSULTING

N = 220

Print B'cast Ad PR Overall

Strongly Agree 36% 13% 13% 9% 20%

2 24 33 24 32 27

3 24 18 27 36 26

4 15 28 17 16 18

Strongly Disagree 0 8 14 7 7

No Response 1 5 2

Total 100% 100% 100% 100% 100%

Mean 2.2 2.8 3.0 2.8 2.6

According to Table VI, overall, 27 percent of the

respondents agreed ( 2 ) that their organizations could

benefit from media-related consulting. However, 26 percent

of the respondents were not sure (3) whether their

organizations could benefit from media-related consulting.

I

I
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As for the media fields individually, the print

professionals (36%) strongly agreed (1) and the broadcast

professionals (33%) agreed (2) that their organizations

could benefit from media-related consulting. However, the

advertising (27%) and pUblic relations (36%) professionals

were more undecided (3) on whether their organizations could

benefit from media-related consulting. Nevertheless, a

total of 47 percent of the respondents agreed to some degree

that their organizations could benefit from media-related

consulting by the SJB faculty, while only 25 percent

disagreed.

i,
J
1

i

I,..



69

Table VII illustrates whether respondents thought that

their organizations could benefit from the services of

student interns. The data were distributed by media and

responses were on a scale of 1 = strongly agree and 5 =

strongly disagree.

TABLE VII

WHETHER AN ORGANIZATION COULD BENEFIT
FROM STUDENT INTERNS

N = 220

Print B/cast Ad PR Overall

Strongly Agree 27% 28% 33% 27% 29% I
34

!
2 24 57 29 33 1

~

3 33 5 13 21 20 ~ •

4 8 5 14 14 10

Strongly Disagree 5 5 8 2 5

No Response 3 3 2 2

Total 100% 100% 100% 100% 100%

Mean 2.4 2.0 2.3 2.3 2.3

The percentages in Table VII indicate that, overall, 33

percent of the participants agreed ( 2 ) that their

organizations could benefit from the service of interns.

As for the media fields individually, the advertising

professionals (33%) strongly agreed that their organizations
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could benefit from the service of interns. The broadcast

(57%) and public relations (34%) professionals agreed (2),

while the print (33%) professionals were more undecided (3)

on whether their organizations could benefit from the

services of student interns. However, a total of 62 percent

of the respondents agreed to some degree that their

organizations could benefit from the service of student

interns while, only 15 percent of the respondents disagreed.

I
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Table VIII illustrates whether participants thought

extension services should be provided to Oklahoma media and

professionals at no cost to the recipients. The data were

distributed by media and responses were on a scale of 1 =

strongly agree and 5 = strongly disagree.

TABLE VIII

WHETHER EXTENSION SERVICE
SHOULD BE PROVIDED AT NO COST

N = 220

Print B'cast Ad PR Overall

Strongly Agree 26% 18% 11% 16% 18%
I

2 23 26 17 23 22 j
;1

3 29 44 37 18 31 1 .;

-4

4 15 8 19 27 17

Strongly Disagree 3 4 13 14 9

No Response 4 3 2 3

Total 100% 100% 100% 100% 100%

Mean 2.5 2.6 3.0 3.0 2.8

The percentages in Table VIII indicate that, overall,

31 percent of the participants were undecided ( 3 ) on whether

extension services should be provided at no cost to the

recipients. The print (29%), broadcast (44%) and

advertising (37%) professionals were undecided (3) on
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whether extension services should be provided to Oklahoma

media professionals at no cost. The pUblic relations

professionals (27%) disagreed (4) that extension services

should be provided at no cost. However, a total of 40

percent of the respondents agreed, to some degree, while

only 26 percent disagreed that extension services should be

provided at no cost.
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Table IX illustrates what skills respondents thought

should have more emphasis in extension programs.

TABLE IX

RANKING SKILLS THAT
SHOULD HAVE MORE EMPHASIS IN

EXTENSION PROGRAMS

N = 220

VI 2 3 4 NI Means

Newswriting 34% 22% 6% 20% 10% 2.5

Editing 27 19 12 25 9 2.7

Interviewing 23 26 12 24 6 2.6
skills

I

Feature 16 29 13 25 9 2.8 I

writing I
of

voice Control/ 13 11 13 37 18 3.4
performance

Computer Assist. 23 25 14 24 6 2.6
journalism

Readership/viewer/ 14 24 16 28 10 3.0
listener surveys

Other 19 10 1 1.4

In Table IX, the percentages do not add to 100 percent

because respondents were asked to rank the skills

individually on a 1-5 scale where 1 = very important and 5 =

unimportant. Thus, some skills may have had the same

rankings.
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According to Table IX, overall, 34 percent of the

respondents ranked newswriting as the most important (1)

skill to place emphasis on in extension programs. Twenty-

nine percent of the respondents ranked feature writing as an

important (2) skill. A total of 55 percent of the

respondents thought that voice control and performance were

unimportant (4 or 5) skills to place an emphasis on in an

extension program.

In the "other" category, respondents listed skills from

the following areas: technical, sales, reporting, basic

grammar, photography, management, computer, critical

thinking, research, and ethics.

I,
•
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Table X illustrates what courses respondents thought

should be included in an extension curriculum.

TABLE X

RANKING COURSES THAT
SHOULD BE INCLUDED IN

EXTENSION CURRICULUM

N == 220

VI 2 3 4 NI Means

Desktop 18 34 8 26 4 2.6
Publishing

Multicultural 5 12 8 52 13 3.6
Awareness

Public Speaking 9 21 8 45 7 3.2 .,
Media Ethics 9 19 9 46 7 3.3 •

Graphics 10 33 9 31 5 2.9

Research 9 32 7 34 7 3.0

other 3 8 2 2.0

In Table X, the percentages do not add to 100 percent

because respondents were asked to rank the skills

individually on a 1-5 scale where 1 == very important and 5 ==

unimportant. Thus, some skills may have had the same

rankings.

According to Table X, a total of 52 percent of the

ad
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respondents rated (1 or 2) desktop pUblishing as the most

important course to be included in an extension curriculum.

Respondents rated (1 or 2) graphics (a total of 43%) and

research (a total of 41%) as important courses to be

included in an extension curriculum. Respondents rated

media ethics (a total of 53%), multicultural awareness (a

total of 65%), and pUblic speaking (a total of 52%) as

courses that were unimportant (4 or 5) to include in an

extension curriculum.

Some of the courses that were included in the "other ll

category were: technical, writing, sales, computer,

editing, etc.

,
•
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Table XI illustrates, whether, if for the right price

and the right programs, respondents thought their

organizations would be willing to pay for services provided

by the SJB extension program. The data were distributed by

media.

TABLE XI

FOR THE RIGHT PRICE AND PROGRAMS

N = 220

Print B/cast Ad PR Overall

Yes 38% 26% 45% 50% 40%

No 7 15 11 5 9

Maybe 51 56 38 43 47

No Response 4 3 6 2 4

Total 100% 100% 100% 100% 100%

Mean 2.1 2.3 2.0 1.9 2.1

According to Table XI, 51 percent of the print

professionals and 56 percent of the broadcast professionals

were not sure whether their organizations would be willing

to pay for extension programs. However, advertising (45%)

and pUblic relations (50%) professionals thought that their

organizations would be willing to pay for extension

programs.

•
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Table XII illustrates how respondents were, at the time

of the survey process, receiving career training.

TABLE XII

HOW RESPONDENTS CURRENTLY RECEIVE
CAREER TRAINING

N = 220

Training

In-House

Not Provided

Trade Assoc.

Workshops

Elsewhere in
state

other

Percentage

73%

8

58

40

10

15

In Table XII, percentages do not add to 100 percent

because respondents could check more than one answer.

Overall, according to the percentages in Table XII, 73

percent of the respondents were, at the time of the survey

process, receiving career training in-house. Fifty-eight

percent of the respondents were receiving their training

through trade associations, and 40 percent were attending

workshops for professional training.

Some of the places to receive career training that were

w



included in the "other" category were: universities, vo­

techs, out of state, and through pUblications.
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Table XIII illustrates what type(s) of format(s) for

extension programs respondents would be most interested.

TABLE XIII

WHAT FORMAT WOULD RESPONDENTS
BE MOST INTERESTED

N == 220

Format Percentage

Semester Long 2%

Week Night(s) 16

Half-day 64
mini-workshops

Day-long 44

Weekend 28

Other 5

In Table XIII, percentages do not add to 100 percent

because respondents could check more than one type of

format.

Overall, the percentages in Table XIII indicate that 64

percent of the respondents were interested most in half-day

mini-workshops as the format for extension programs. Forty-

four percent of the respondents were interested in the day-

long format.

Some of the formats that respondents added in the



"othern category were: teleconferences, two to three day

workshops, and through correspondence.

81
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Table XIV illustrates what type(s) of delivery services

for extension programs respondents could take advantage of

most.

TABLE XIV

WHAT TYPE(S) OF DELIVERY SERVICE
RESPONDENTS COULD TAKE ADVANTAGE

OF MOST

N = 220

Delivery Service

Satellite

Video Programs

On Site at
organization

OSU Campus-stillwater

E-mail

On-line services

Nearest Major
Community

Teleconferencing

written Materials
(fax machines)

OSU Campus-OKC

Other

Percentage

15%

42

50

13

24

25

26

12

40

26

4

In Table XIV, percentages do not add to 100 percent

oM
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because respondents could check more than one type of

delivery service.

Overall, the percentages in Table XIV indicate that 50

percent of the respondents preferred extension programs to

be conducted on site at their organizations. However, 42

percent of the respondents preferred to have extension

services made available through video programs, while 40

percent would take advantage of written materials the most.

Some of the type(s) of delivery services respondents

included in the "other" category were: Oklahoma City,

Tulsa, and through the mail.
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Table XV illustrates what positions on staff

respondents thought would most likely take advantage of

extension training.

TABLE XV

WHAT POSITIONS ON STAFF WOULD
MOST LIKELY TAKE ADVANTAGE

OF EXTENSION TRAINING

N = 220

Job Title

Advertising

Management/support Staff

Public Relations

Print Journalism

Broadcast News

computer

Production/Technical

Percentage

43%

13

14

12

18

9

31

In Table XV, percentages do not add to 100 percent

because respondents could answer with more than one staff

position.

Overall, according to Table XV, 43 percent of the

respondents thought that professionals in advertising staff

positions would take advantage of extension training the



most. Under the advertising heading, there were staff

positions in the areas of: sales, marketing, promotions,

etc.

However, 31 percent of the respondents thought that

professionals needing production/technical training would

also take advantage of extension services. Under the

production/technical heading, there were staff positions

such as: master control operator, production director,

editors, producers, etc.

#
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Table XVI illustrates whether respondents have a need

for research services. The data were distributed by media.

TABLE XVI

WHETHER RESPONDENTS HAVE A NEED
FOR RESEARCH SERVICES

N = 220

Print B'cast Ad PR Overall

No 41% 39% 42% 43% 41%

Need to learn 27 10 8 30 19
ourselves

Need someone 4 28 22 9 15
to conduct
it for us

Both 9 10 16 7 11

Other 8 3 6 0 5

No Response 11 10 6 11 11

Total 100% 100% 100% 100% 100%

Mean 2.1 2.3 2.4 1.8 2.2

In Table XVI, it appears that, overall, 41 percent of

the respondents did not have a need for research services.

Most of the respondents, from each field, did not have a

need for research services.

The "both" category was a combination of the answers:

need someone to conduct it for us, and need to learn

·r



ourselves. In the "other" category, respondents included

comments such as: at times, depends on service, and would

like to learn more about the services.

87



Table XVII illustrates whether respondents would be

interested in off-campus workshops or seminars that offer

college credit. The data were distributed by media.

88

TABLE XVII

WHETHER RESPONDENTS WOULD BE
INTERESTED IN WORKSHOPS/SEMINARS

FOR COLLEGE CREDIT

N = 220

Print B'cast Ad PR Overall

No 66% 64% 54% 61% 61%

For 14 5 6 5 B
undergraduate
credit

For graduate 5 10 21 23 14
credit

Both 4 8 6 2 5

Maybe 3 5 2 0 2

No Response 8 8 11 9 9

Total 100% 100% 100% 100% 100%

Mean 1.5 1.8 1.8 1.6 1.7

Percentages in Table XVII indicate that, overall, 61

percent of the respondents would not be interested in off-

campus workshops or seminars that offer college credit.
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Most of the participants from each field were not interested

in extension programs for college credit.

The "both" category was a combination of the answers:

for graduate credit, and for undergraduate credit.
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Table XVIII illustrates the number of respondents who

have used the SJB's internship services. The data were

distributed by media.

TABLE XVIII

WHETHER RESPONDENTS EVER USED
OSU INTERNS

N = 220

Print B'cast Ad PR Overall

No Need 24% 10% 24% 30% 23%

Like to 49 52 51 45 49
learn more
more about it

Yes 19 38 22 18 23

No Response 8 3 7 5

Total 100% 100% 100% 100% 100%

Mean 1.9 2.3 2.0 1.9 2.0

Percentages in Table XVIII indicate that, overall, 49

percent of the respondents would like to learn more about

the SJB internship program. The remaining respondents were

equally distributed between not needing interns and having

used the SJB's interns in their organizations.

·z
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Table IXX illustrates how respondents, who had used the

SJB's internship program, felt about their experience.

TABLE IXX

HOW RESPONDENTS FEEL ABOUT
OSU INTERNS

N = 220

Yes No

Adequately 18% 2
qualified

Experience 20 .9
positive

Would use 21 .5
again

Maybe

1

.9

1

In Table lXX, the percentages do not add to 100 because

all of the participants of the survey have not used the

SJB's internship program.

However, from the 23 percent of the respondents who had

used SJB interns in their organizations, 20 percent reported

having a positive experience with the internship program.

Eighteen percent of the respondents thought that the interns

were adequately qualified and 21 percent would use the SJB's

internship program again.
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Table XX illustrates whether respondents would be

interested in participating in future extension programs.

TABLE XX

WHETHER RESPONDENTS WOULD
BE INTERESTED IN PARTICIPATING

IN FUTURE EXTENSION PROGRAMS

N = 220

Print

Yes 50%

No 8

Undecided 34

No Response 8

Total 100%

Mean 1.8

B'cast

39%

10

51

100%

2.1

Ad PR Overall

27% 35% 38%

11 2 8

56 52 47

6 11 7

100% 100% 100%

2.3 2.2 2.1

The percentages in Table XX appear to indicate that,

overall, 47 percent of the respondents were undecided on

whether they or their organizations would be interested in

participating in future extension programs provided by the

SJB. However, 38 percent of the respondents were interested

in future SJB extension programs. Only eight percent of the

respondents were not interested in participating in future

extension programs.
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Table XXI illustrates the respondents' comments on how

the SJB's extension program could better serve Oklahoma

media professionals and organizations.

TABLE XXI

HOW TO BETTER MEET THE
NEEDS OF THE OKLAHOMA MEDIA

N = 220

Comments

Not familiar with the program.
Need to have better communication
with the media on what services
are available.

Can not be of any help at this time.

If there were qualified people running
the program, we would be interested in
exploring the possibilities.

Need to expand the program to include
other areas such as: business, computer
skills, being able to conduct a meeting, etc.
Students need to realize that they have to
be multi-talented.

Need updates and refresher courses on
the basics, such as grammar, writing
skills, and need to require more on-the-job
training.

Need better trained sales and management
professionals.

Need to work more with professional
organizations/associations.

Percentage

15%

2

3

2

1

1

2



Need to provide programs at a reasonable
cost.

Need to integrate the program with the
industry. For example, have local
media people for speaking engagements.

1

1
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In Table XXI, the percentages do not add to 100 percent

because 65 percent of the respondents did not offer comments

and only comments that scored a one percent or above were

included in the table.

It would appear that, overall, most of the respondents

(15%) would be interested in future extension programs, if

they were provided with more information about the services.

It seems that most of the respondents were not even aware

that the SJB had an extension program.



CHAPI'ER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

The problem addressed by this thesis was the lack of

information on how institutions of higher education could

better meet the needs of the people and organizations that

could be served through extension and service.

Specifically, this study examined how the Oklahoma State

university School of Journalism and Broadcasting (OSU SJB)

could better assist the Oklahoma media industry through

extension programs such as workshops, internships, and

research services.

Some people may not consider an internship program as

an extension service but, for this survey, the component of

the internship program that was deemed extension was the

outreach and services it provides to the Oklahoma media. In

addition, including questions about the internship program

in the questionnaire provided an excellent opportunity for

the SJB to evaluate the quality of the services provided by

the program.

A mail questionnaire was used to determine the needs of

persons and organizations in the mass media professions in

95
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Oklahoma that could be addressed by the OSU's SJB extension

services. A total of 546 media organizations were surveyed.

The composition, by strata, of the sample consisted of

the broadcasting field as 22% of the total, the print field

33%, the pUblic relations field 17%, and the advertising

field was 28%.

The first mailing of the survey instrument was on

February 7, 1996, and scheduled to be returned by February

21, 1996. The second mailing was on March 5, 1996, and

scheduled to be returned by March 20, 1996. Of the 546

people surveyed, there were 220 questionnaires returned for

a 40 percent response rate.

Some of the information items that were requested by

the questionnaire were: (1) Had the participant ever used

esu's extension services? (2) If so, was he/she happy with

the services; and, if he/she had not used the extension

services, Why not, and would he/she be interested? (3) What

services would he/she be interested in as a part of the

extension program? What type of delivery? What type of

format?

The data obtained from the returned questionnaires

would help the SJB determine what programs needed revamping,

what services needed to be offered, but most of all, whether

media professionals regarded extension programs as a needed

service. After processing the data collected from the 220
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participants, the following research questions were

answered.

1. Are extension programs a needed service for media

organizations and professionals?

The majority of the respondents agreed that extension

programs were a needed service for Oklahoma media

organizations and professionals. Most of the participants

in the survey process also agreed that providing information

and services to Oklahoma media and professionals were the

responsibility of the SJB. However, the majority of the

participants were clearly undecided on whether the SJB, at

the time of the survey, did a good job of meeting the needs

of the Oklahoma media.

2. To what extent has the extension services of OSU

been successful in meeting the needs of the

media field?

Of the 74 print organizations that participated in the

survey, only eight had ever used extension services provided

through workshops and only six reported ever using the

internship services offered by OSU extension. Of the 39

broadcast organizations, 12 reported using the internship

services. Of the 63 advertising organizations contacted for

this survey, 10 had used the internship services and only

eight had ever attended workshops. Of the 44 pUblic

relations firms, 10 reported attending workshops while only
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six had used the teleconferencing services provided through

OSU's extension programs.

Overall, the internship program was the service that

participants of the survey reported using the most. Of the

respondents who reported using the internship services, the

majority had positive experiences with the program and would

use it again. Even those respondents who had never used

interns in their organizations agreed that they could

benefit from the service of interns and would like to learn

more about the internship program.

3. What are the needs of the Oklahoma media that could

be met by the SJB's extension services?

The participants in the survey wanted more emphasis to

be put on the following courses and skills in an extension

curriculum.

Overall, respondents ranked newswriting as the most

important skill on which more emphasis should be placed in

extension programs. However, refresher programs on the

basics such as grammar and writing were also needed,

respondents indicated.

Print and broadcast professionals rated newswriting as

the most important skill, while the advertising and public

relations professionals rated computer-assisted journalism

as the most important skill to emphasize in extension

programs.

overall, the course that Oklahoma media professionals
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would be most interested in as a part of an extension

curriculum was desktop pUblishing. However, many of the

respondents also said that graphics and research were

important courses to include.

Print professionals were most interested in a research

course as part of an extension curriculum. The broadcast

participants were most interested in media ethics while the

advertising and pUblic relations fields were most interested

in desktop pUblishing as extension courses.

The programs that respondents were most interested in

were not ones which offered college credit. It appeared

that most of the respondents were interested in programs as

refreshers for skills they already possessed, or to keep

them current with the latest technological advancements in

their fields.

For the right price and program, many of the

respondents said that their organization would even be

willing to pay for extension services. The term "right

price" was used in the questionnaire as a way to see if the

participants of the survey would be willing to pay "any

price" for extension services. In other words, the

definition of the "right price" was meant to be SUbjective.

When the participants were asked who would be most

likely to take advantage of extension programs, the majority

of the respondents said that advertising professionals would

take advantage of extension training the most. However,
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there were a large proportion of the respondents who

reported that professionals needing production/technical

training would also take advantage of extension services.

The majority of those needing production/technical training

came from the print field. This is because under the

heading of "production/technical," photographers and editors

were included and these were the positions most requested by

print professionals.

4. How can the SJB improve its extension program?

Most of the participants preferred extension programs

that could be conducted on site at their organizations.

The format for extension programs that respondents were

most interested in were half-day mini-workshops but many

were interested also in the day-long format. However, a

significant proportion of the respondents felt that they

would be more likely to take advantage of extension training

if the services were made available through video programs

or written materials.

Nevertheless, at the end of the survey process, the

majority of the respondents remained undecided on whether

they would participate in future extension programs.

However, there was still a large proportion of the

participants that reported that their organizations would be

interested in future extension services.

Ironically, the majority of the respondents claimed

that the problem that prevents the SJB from better serving
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the Oklahoma media professionals and organizations is a lack

of communication. For example, some participants wrote on

the questionnaire things like, "I am not familiar with the

program. Need better communication to the media on what is

available," "Am totally unfamiliar with you. I might be

interested if I knew anything about you,ll and "These

services sound promising. However, I have no idea how to

utilize them or what is available."

Conclusions

The results of the survey process clearly indicated

that the SJB has not been doing its job with respect to

providing extension services to the Oklahoma media.

This conclusion was supported by the fact that very few

of the participants of the survey process reported having

ever used any extension services. Of the extension services

used by the respondents, the internship program was the

service used the most.

Participants who reported using interns the most were

from the broadcast field. One of the most probable reasons

for this would be that the OSU SJB broadcast students are

required to complete an internship, while students in other

fields such as advertising and public relations are not.

However, another reason for broadcast organizations

using interns more than the other media organizations could

be because broadcast organizations tend to be larger than
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pUblic relations or advertising firms and therefore, would

probably need more help.

In addition, because broadcasting organizations are

built more around a team concept, there would be more

positions available for interns to fill: whereas, for

example, in a print organization, a news story is usually

covered by one person, and the work is more of an individual

effort. In other words, since there are more components

that go into producing a broadcast story than a print story

there is a greater need for interns in broadcasting, and a

greater opportunity for an intern to acquire more practical

experience.

This same rationale would apply to advertising and

public relations organizations. Both fields tend to work on

a specific account for weeks, maybe months at a time, which

could make it hard for an intern to become too involved in

the process because his/her internship only lasts a certain

amount of hours. Also, in the pUblic relations profession,

many times the job involves resolving corporate crises in

which an intern's help may not be welcomed. However, in the

broadcast field, interns can examine and learn the process

of producing a story every day/night from beginning to end.

When asked what the needs were of the Oklahoma media

that could be met by extension services, the responses were

not really a surprise; programs on basics such as grammar

and writing, and new technology headed the list.
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The people most likely to take advantage of extension

training were from the advertising field and those who

needed production/technical training. The majority of the

respondents needing production/technical training came from

the print field. However, a large proportion of the

broadcasting professionals also reported needing

production/technical training. In these fields, the more

qualified people are in new technology, the greater the

opportunities for those people to advance in their chosen

fields.

In addition, because of the bUsy schedules of media

professionals, providing extension services either "in

house II through half-day mini-workshops, or day-long formats,

or through video programs, or written materials makes sense.

First of all, these formats and delivery systems for

extension services would allow more people to take advantage

of extension training. Specifically, providing extension

services through video programs or written materials would

allow everyone in an organization to participate at his/her

convenience.

However, it would appear that even if the SJB offers

the right programs for the right price, it will be pointless

if they cannot communicate effectively (through promotions

such as, brochures, pamphlets, phone calls, etc.) with the

media professionals about the services being offered.
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RecolDJDendations

Recommendations from this study are for the Oklahoma

state University's School of Journalism and Broadcasting,

the Oklahoma media professionals, and researchers.

Recommendations for Future Research

First of all, the relationship between the Oklahoma

media field and the SJB needs some attention. It appears

that for most of the participants of the survey, the

questionnaire was the first time they had heard that the SJB

had an extension program. Therefore, if the SJB is serious

about revamping their current program and trying to better

serve the Oklahoma media, this study needs to be conducted

at least every two years.

In the media industry, people tend to change jobs quite

frequently so conducting this survey every two years would

not only keep the SJB in touch with the Oklahoma media

professionals, it would also keep the SJB better informed of

the current media professionals' needs.

It would also be prudent to remember that staying in

contact with the people the SJB wants to serve through

extension would be the best way for the SJB to keep informed

about the latest equipment that the media professionals are

using or would like to learn to use.

Researchers might also consider dividing the survey

process among the different media in order for the SJB to
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become more familiar with the needs of the individual media

fields and its professionals. That is, do a thorough survey

of each media field, independently. For future researchers

as well as the asu SJB, this recommendation cannot be

emphasized enough because conducting more in-depth studies

among the different fields will not only provide research

opportunities but will provide more specific information for

the SJB to use to better meet the needs of each field.

As stated before, Dr. Halligan, the asu president, is

committed to reviving the extension services provided by the

University. ane of the formats for extension services Dr.

Halligan is most interested in establishing is the weekend

college. An analysis of whether it would benefit the SJB as

well as media professionals to provide media extension

programs as part of the weekend college would also be a

research area worth exploring.

other research opportunities exist in studying other

land grant universities' schools of journalism and

broadcasting's extension programs. Researchers could

compare other university extension programs to the SJB's

extension program to examine how well asu's SJB is doing.

Researchers could also find opportunities in studying

how well the SJB's interns fare when interning in different

states and compared with interns from different schools.

Recommendations for asu's SJB

First of all, at the time of this survey, it appears
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that the inte,rnship program is the major service provided by

the SJB through extension. However, there are some problems

even with the internship program that need to be addressed.

The biggest problem with the internship program is that

sometimes students become "slave labor. lI

In the survey process, some media professionals from

the smaller markets in Oklahoma reported wanting interns but

complained that students usually wanted to intern for the

more prestigious or larger organizations. The problem

arises when students interning for the larger media

organizations do not receive the experience that the

internship program was designed to provide. In other words,

student interns often end up going after coffee, answering

the phones, or watching the AP wire while serving their

internship instead of learning their trade.

Many times, when students serve an internship at

smaller market media organizations, the organization really

needs the help. Often, these internships provide students

with a variety of experiences which involve tasks such as

writing news stories for on-air and even receiving some on­

air time themselves. This is not to say that all large

organizations do not provide quality internship experiences

or that at all small organizations a student will receive

the best internship experience; but, since some of the

smaller markets reported needing the help of interns,
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encouraging students to intern for smaller market

organizations might be something for the SJB to consider.

This recommendation was supported by some of the

participants in the survey process. Several of the

participants complained that students from OSU were not

adequately prepared for the "real work world,1I claiming that

asu graduates were stuck in their lIivory towers" and needed

more on-the-job training. It would seem that if students

interned in smaller markets where they would have more

opportunities to obtain some "real work world" experience,

it would be ideal for everyone, especially since the smaller

markets are where most graduates will get their first job.

Oklahoma state University's SJB might also consider

looking into working with the different professional

associations that serve each media field. At the time of

the survey, it appears that Oklahoma media professionals

rely on the organizations for their training services.

Therefore, in working with the professional organizations

associated with the Oklahoma media, the SJB would be able to

avoid duplicating training programs. This suggestion would

also allow the SJB to develop a more personal relationship

with the members of the media profession. The SJB faculty

should become familiar with the members of their respective

fields not only through the professional associations but by

personally visiting with the members of the media fields

through such things as luncheons, on-site visits, etc.
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Another idea that the SJB might find worth exploring is

to consult with some of the Oklahoma media professionals

when establishing certain extension programs. Using media

professionals as consultants, would also help develop not

only better programs but relations between the media and the

staff at the School of Journalism and Broadcasting.

In addition, a suggestion the SJB might consider for

future extension programs is to not only offer on-site

training sessions, but to complement the personal sessions

with video programs or written materials. There are very

few occasions when everyone in an organization can

participate in any type of program at the same time. Even

though nothing compares to personal, hands-on training,

having video tapes and written materials as scpplements

would allow all in an organization to participate at their

convenience. The video programs and written materials could

also serve as reference tools for professionals when

problems arise after the personal training session.

Finally, if the SJB is serious about the extension

program, they have to not only be willing to listen but act

on what they learn from the survey process. However, as

stated before, to make a successful extension program it

takes everyone; but, the SJB has to remember that a problem

between the SJB and the Oklahoma media professionals does

exist. Oklahoma media professionals are not sure of the

SJB's intentions or qualifications to provide the programs
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the Oklahoma media need. Therefore, the SJB should be aware

that, when developing extension programs, it is important to

stay in contact through phone calls, pamphlets, brochures,

letters, focus groups, personal visits, etc. with the

audiences that the SJB wants to serve.

If the customer has not been made aware of the service,

than how can he/she participate in the program?

Recommendations for Media Professionals

A recommendation for the media professionals of

Oklahoma would be to work with the SJB staff and realize

that they are trying to develop programs that would not only

benefit the media community as a whole, but individually

make the media professional's job easier.

It would appear that some of the respondents found it

difficult to cooperate with the survey process. More than a

few of the participants made rude comments on the

questionnaire. For example, some respondents wrote on the

questionnaire things like, "show us that you can teach

undergraduates first and then we will know that you can

teach us something." Some of participants critiqued the

questionnaire: "this survey doesn't cover the range of

needs by agencies and doesn't show much understanding of the

needs or differences in the agency environment versus

company or corporate. 1I

Nevertheless, it would seem that regardless of past

experiences, media professionals would want to focus on
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helping the SJB develop extension programs that would better

serve the Oklahoma media. The goal, for media

professionals, should be to cooperate with the SJB and

future extension program surveys because it will only prove

to be beneficial for all parties, individually, as well as

the Oklahoma media, collectively.

Concluding Comment

The School of Journalism and Broadcasting needs to make

Oklahoma media professionals believe, not only, in what

extension can do for them, but also in the SJB faculty as

professionals who can do the job. The School of Journalism

and Broadcasting also needs to build trust in journalism and

broadcasting students as future professionals who will make

a positive difference in the Oklahoma media world.
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FIELD(name)
FIELD(company)
FIELD(address)
FIELD(city, state, zip)

Dear FIELD(last name)

I want the TRUTH! You've been sneaking around and training your
staff behind our backs, haven't you? Ok, maybe you didn't know
that the Oklahoma state University's School of Journalism and
Broadcasting has expanded its extension program, or maybe you
didn't even know what extension meant; well, that's all about to
change.

Our extension program can make your job easier. But, you still
say, "SO what?" Well, because we are willing to do almost (you
have to say "almost" because you know what kind of people answer
surveys) anything to prove to you that we can help you, I have
enclosed a questionnaire to find out what your particular
training needs and wants are. Now, has anyone ever been so
concerned and willing to listen to what you have to say in order
to better meet your needs and wants? Well, we are. To find out
the details, read on.

Hello, my name is Tara Gentry and I am a Mass communications
graduate student at OSU. I am conducting research on how the
Oklahoma State university School of Journalism and Broadcasting
can better meet the needs and wants of the Oklahoma media through
extension services. This study will not only allow the School of
Journalism and Broadcasting at OSU to determine better ways to
meet your needs, it will also allow you to voice what those needs
are.

Enclosed is the questionnaire and for your convenience, I have
provided a postage-paid envelope so all you need to do is return
the completed form by the deadline of February 21, 1996. If for
some reason this questionnaire could be better answered by
someone else in your organization, I would appreciate your
passing it on to that person.

Please be assured, all answers will be kept confidential. The
number at the top of the survey will only be used for second
mailing purposes. Once your survey has been returned, the number
will be removed.

Again, thank you for your time and promptness in returning the
survey. But remember, only with your participation can we begin
to meet your needs. If you have any questions, please call me at
405-377-3836.

Sincerely,

Tara Gentry



APPENDIX B

SURVEY INSTRUMENT

116



H
117

ELP US UNDERSTAND YOUR EXTENSION NEED,S

EXTENSION, as defined by Oklahoma State University. provides the teaching. researc . and
professional expertise of the university faCUlty and staff in order to oenefit individuals. grouos. and

society. These university resources are offered to people other than the student body and are provided
through nontraditional methOdologies via organized educational programs and pUblic service activities

INSTRUCTIONS. Please place a check mark or an "X" on the line
next to your answer or write in your answer when asked to do so.
The deadline for returning this survey is March 20, 1996. If you
have any questions, please contact me at the following number:
Tara Gentry 405-377-3836.

1. Have you or your organization ever used any of ~he fo:'o\~~~

extensior. services provided by Oklahoma Sta~e U~ivers:~_'~

(Check all that apply)

teleconferences

weekend courses

satellite programs

internships

workshops

other

Instructions. Please indicate your extent of agreement with the
following statements by placing an "X" on the appropriate blank.

2. Extension programs are a needed service for media
organizations and professionals.

Strongly agree _ ___ S rongly disagree

3. Providing informa~ion and services to Oklahoma media and
professionals is something OSU's School of Journalism and
Broadcasting should do.

Strongly agree _

PLEASE TURN THE PAGE

___ Strongly disagree
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4. OSU's School of Journalism and Broadcasting does a good job
of meeting the needs of Oklahoma media and professionals.

Strongly agree Strongly disagree

5. I would like to see more media-related services and programs
made available to Oklahoma media and professionals.

Strongly agree ___ Strongly disagree

6. My organization could benefit from media-related consulting
by OSU's School of Journalism and Broadcasting faculty.

Strongly agree _ __ Strongly disagree

7. My organization could benefit from the services of OSU School
of Journalism and Broadcasting student interns.

Strongly agree _ __ Strongly disagree

8. All OSU School of Journalism and Broadcasting extension
services should be provided to Oklahoma media and
professionals at no cost to the recipients.

Strongly agree __ ___ Strongly disagree

Instructions. For questions 9-10, rank each item individually on
a 1-5 scale where 1 = very important and 5 = unimportant to you.
Thus, some skills may have the same rankings.

9. What skills would you like to see have more emphasis in the
OSU Journalism extension program?

newswriting

editing

interviewing skills

feature writing

voice control and performance

computer assisted journalism

readership/viewer/listener
surveys

other _

PLEASE TURN THE PAGE
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10. Which courses would you be interested in as a part of
the extension program curriculum?

media bias multicultural awareness

ethics education

desktop publishing

public speaking

media ethics

graphics

research

other _

11. For the right price and the right programs would you or your
organization be willing to pay for programs provided by the
extension services?

yes no maybe

Comment: _

Instructions.
apply.

For questions 12-14, check all answers that

12. How are your employees currently receiving career training?

in house

not provided

trade associations

___ workshops in community or nearby

elsewhere in state

other _

13. In what type(s) of format would you or your organization be
most interested?

___ semester long

___ week night(s)

half-day mini-workshops
(work day)

day long
(work day)

weekend

other _

PLEASE TORN THE PAGE
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14. What type(s) of de ivery service for the extension programs
would you or your company be able to take advan~age of mos~?

satellite

video programs

on site at my
organization

e-mail

on-line services

nearest major
community

teleconferencing

written materia s
(fax machines)

OSU campus-mzc

OSU campus­
Stillwater

other _

15. By job title, what posi~ions on your staff would need or are
likely to take advantage of extension program training?

16. Would you like to talk with someone at the School of
Journalism and Broadcasting about specific extension
services and programs?

No, have no need

Yes, and I'll call them (405-744-6354)

Yes, and I prefer they call me

Name and number:

NOTE: If you wish to maintain confidentiality of
this questionnaire, you'll need to send the
School of Journalism and Broadcasting a
letter or postcard with your name, phone
number and topic of interest. Someone will
call you.

PLEASE TURN THE PAGE
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17. Do you or your organization have a need for research
services?

No, we have no need

Yes, we need to learn how to do it ourselves

Yes, we need to have someone conduct research
for us

Other _

If you checked "yes" to the previous question, please explain the
general nature of your research need.

18. Would you be interested in off-campus workshops or seminars
that offer college credit?

No, not interested

Yes, for undergraduate credit

Yes, for graduate credit

If you checked "yes," please indicate major field or subject
area.

19. Have you ever used OSU interns in your organization?

No, and don't need any

No, but would like to learn more about the program

Yes

PLEASE TURN THE PAGE
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If you checked "yes" to the previous ques-ion, please answer the
following about OSU interns.

a. Were the interns adequately qualified?

b. Was your experience with OSU interns
posit.ive?

c. Would you use OSU int.erns again?

yes

yes

yes

no

no

no

If you said "no" t.o any of the 3 previous quest.ions, please
indicate the reason(s) for your response.

20. Would you or your organizat.ion be interested in
participating in future ext.ension programs provided by the
Oklahoma State University School of Journalism and
Broadcasting?

yes no undecided

21. Please give us your comments as to how OSU's School of
Journalism and Broadcasting extension service can better
serve Oklahoma media professionals and organizations.

This is the end of the survey. Again, thank you for your time
and efforts in helping find new ways to improve our services.

FOR MORE :INFORMAT:ION CONTACT:

TARA GENTRY
405-377-3836
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Please!!! Help save not only my thesis, but my thesis advisor's
sanity. Both my advisor and I want me to graduate in May. But. in order
to graduate,~ (advisor) keeps saying that I have to complete my thesis
(some people are just so hard to please). So, with my deadline for my
research right around the corner, it came to my attention that I hadn't
heard from you, yet. Well, there is good news: After this reminder, I
won't be bugging you anymore. However, I just had to give you one
more chance to get involved, from the beginning, on helping us create
programs tailored to meet your needs. I know that you are really busy
with deadlines of your own, but if you could just take a few minutes of
your time and fill out the enclosed survey, we would really appreciate it
(and you would be saving our sanity).
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