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undocumented status limiting their access to shiclg$ as financial aid, scholarships and
loans, how do they reconcile the contradictionthefr college experience given their
undocumented status? The participants in this sietg between the ages of 18 and 27
who have or are currently attending a suburbaregell Many undocumented students
decide to risk pursuing higher education despit@ng that upon completing a degree,
it will still be difficult to find work in the Unied States. Currently, only twelve of the
fifty states allow undocumented students to pulsgker education paying in-state
tuition if certain criteria are met. Using primatgta collected from archives, legal
documents and ten in-depth, semi-structured irgery;j this study uses a symbolic and
phenomenological framework. During the course o $itudy, Deferred Action was
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previous themes that have been discussed in pelitetature and research, but also
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CHAPTER |

INTRODUCTION

Introduction

An estimated 65,000 undocumented students gratheatenigh school each year (The College
Board 2009). Currently, federal policies allow uodmented students in all fifty states to attend
public secondary schools and obtain a high schiptdtia. However, their access to higher
education is determined by where they live. Onlglti of the fifty states permit undocumented
students to pay in-state tuition for higher edwsatit public universities provided they have been
attending high school in the state for up to thyears before applying to college. Given this
limited access to public higher education, undoauee: students face additional barriers by not
having access to most financial aid programs wiilting a job upon their degree completion is
almost impossible due to their illegal status. M/hecent studies suggest that legal status does
play an important role in limiting educational attaent (Suarez-Orozco and Suarez-Orozco
2002; Abrego 2008; Belanger 2001; Flores 2010),Hawe explored how they construct their

sense of reality given the contradictions betwéeir aspirations and goals.

Given the estimated number of undocumented studdntsggraduate from high school, those
who are able to attend college are a fraction af ltumber (The College Board 2009). The often
cited reason for why many undocumented studentsrrimusue a college degree is that they
must overcome poor academic preparation and otlogroeic, financial, cultural obstacles just

to graduate from high school. The likelihood igththat they have had to attend overcrowded



inner-city schools “where they face overwhelmedieas, hyper segregation by race and class,
limited and outdated resources, and otherwise degayfrastructures” (Suarez-Orozco and
Suarez-Orozco 2002: 2). However, surviving thés Ithan ideal type of high school might
actually give them necessary skills to overcomeatititional difficulties they will face in trying
to attend and pay for colledeGiven the social psychological predispositiontafse who have
managed to graduate from high school, this studissto understand how undocumented
students socially construct their sense of realityrder to pursue higher education through a

symbolic perspective.

Undocumented students, even those who have cord@diachelor’s or graduate degree cannot
legally work in the U.S. without a social secumitymber or visa. Further, there are numerous
legal restrictions regarding hiring undocumentegleyees (Sharron 2007). Given the changes
brought about by the Dream Act with regards toiskae of immigration, few undocumented
students, will ever be allowed to apply for resideim the United States. Though education is
often cited as an avenue toward upward mobilityo(iad Pong 2008), for most undocumented

students, having a college degree does not wiptheirtstatus as an “illegal immigrant.”
Purpose of Study

| became interested in the study of undocumentetksts several years ago. | was working as a
Go-center mentor (helping students in the collgg@ieation process) at a high school close to
my university when one day a student came in wiBhvaGPA and many Advance Placement
courses. Yet, she did not know how to apply fotegg. She whispered in my ear, “l don’t have a

social security number”. | was not prepared fardiiation but | decided to help her. |

! Much of the literature therefore focuses on po@daenic preparation to explain the high drop rate fo
Hispanics, which is estimated at 30 percent, feirtlack of going on to college. Fry (2003) argtles the
thirty percent high school dropout rates for Higpamay actually be distorted, since the dropotgisra
include many immigrants who never attend schotthéUnited States. By only counting those who
dropped out after actually attending school, thepdut rate for Hispanics is actually closer toekfh
percent among 16-to 19-year olds, Fry (2003:3) esgu



contacted several local universities to ask fop lgth regards to the application process. The
admission office of one particular university inkés was very helpful in guiding me through the
process. When | called financial aid and scholardhivas told by the person answering the
phone that they did not have any aid for “thosetygf students and that person hung up the

phone. From then on, my interest in this area sdéaech grew.

Therefore, this study addresses how structuraldvarcreated by “legal” versus “illegal”
immigration status creates policies inhibiting asct higher education for undocumented
college students living in Northern Texas, or ttadl&s/Fort Worth metro area. Though Texas is a
state that currently allows undocumented immigrémizay in-state tuition, these students are not
eligible to receive federal, and often times, stetancial aid. Such policies send contradictory
messages and inhibit access to higher educatisimiytaneously opening and slamming the

door. It is a dream deferred.

Given the tightening restrictions on undocumentechigrants and the implications of limited
access to employment, this study seeks to investighy undocumented students decide to
pursue higher education. What happens to thesergiudfter the completion of a post-secondary

degree as they face bleak employment prospectsareahpo others due to their illegal status?

Some recent studies with regard to undocumentei@istsi suggest the primacy of legal status in
educational attainment (Abrego 2008; De Leon 2004570z 2008). Research in this area also
lacks information regarding how immigration pol&iemay be creating additional barriers by
inhibiting access to resources for higher educgffop 2003; Doane 1997; Natour 2013 ).
Studying undocumented students who have obtainacedn the process of obtaining a post-
secondary degree will provide a better understandirhow immigration status contributes to

marginalization.



First of all, undocumented students are also imamity. Immigrants in the U.S. are often
marginalized, and to be an undocumented or “ilfegamigrant is often a much more different
experience. Secondly, undocumented students ang tiy pursue their own American Dream
while their status as an illegal immigrant makesnloutcasts. Lastly, undocumented students are
often cast as “deviants” since their presence sagyntakes away opportunities of American
citizens. Therefore, this study seeks to exploeg‘tomplexities of bias and discrimination

against this marginalized group” (Vega Najera 206):

Previous studies have used assimilationist paragligmvhich researchers try to explain the
experiences of undocumented students in the educagstem using a qualitative perspective.
Some research focuses solely on assimilationf{ed.eon 2005), while others discuss
uncertainty in future aspirations (i.e. Gonzale8&0Recent studies have also incorporated the
DREAM Act (Development, Relief, and Education fdieh Minors) as a key influence, since
this Act offers undocumented students a way toipbesidency under certain conditiohis

these recent studies, the DREAM Act has only besexal @ small variable in analysis of the
undocumented student’s experiences even thoughdhiself can cause a major shift in the
incorporation of undocumented Hispanic students imdinstream American society. During the
course of this study, the Deferred Action—a potiest allow undocumented immigrants (who
meet certain requirements) to apply for a socialissy number, obtain a state identification or
driver’s license , and obtain a two year work permivas passed. Therefore, this quickly

became an area of focus during my interviews aluitly questions regarding the DREAM Act.

This study uses two of four basic types of triaagjoh (Denzin 2006), theory and

methodological. [Denzin, Norman (200&pciological Methods: A Sourcebo@didine

?“The DREAM Act aims to accomplish two major godlsst, it would resolve the question of whether
states can continue to offer undocumented immigranstate tuition rates by repealing IIRIRA (ll&g
Immigration Reform and Immigration Responsibilitgt}y second, it would make both higher education
and future employment more accessible to certailtocunmented immigrants by providing them with the
opportunity to obtain conditional legal status ugmpaduation from high school, and permanent legdls
later on, as well as providing eligibility for cai federal aid benefits.” (Sharron 2007)
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Transaction]Theory triangulation or the use of more than om®tatical scheme in the
interpretation of the phenomenon is employed is $hudy by combining assimilation
symbolic interaction and strain theories. Whileriethodological triangulation involves
using more than one method to gather data, asitie document analysis and in-depth
interviews collected by the authdrhese theoretical and methodological approachédwil

discussed in detail in later chapters.

As previously indicated, the purpose of this stisdp understand the experiences of
undocumented students who have or are currendyditig a suburban college. The intention of
this study is to obtain insights into the barrienslocumented students confront throughout their
college experience; this study also seeks to bettderstand the goals and aspirations of
undocumented students and their feelings towaglgehieducation. This study, therefore,
investigates the ways in which undocumented stsdeggotiate their marginal status in the
American society in a metropolitan location in Nentn Texas. In particular, this study examines
how their marginalized status relates to the way thanage the contradictory statuses of
“student” and “illegal immigrant.” Not only do thdgce the normal financial barriers most
students face during their pursuit of higher edocathey also face an uncertain future with
regard to finding a job, and even being able taldisth a future career and family. This study,

seeks to answer some major research questions.

One of my major questions coming into this studyW$y do undocumented students pursue
higher education despite the obstacles and liraita® (Do they not know of the existence of
these limitations prior to enrollment at an indtdaa of higher education?) Second, how do
various institutions play a role in the educaticmspiration of undocumented students? By
understanding why undocumented students pursuehégtucation, and the role that various

institutions play, this study develops a betterarsthnding of the marginalization of



undocumented students and how reality is constluateund various limitations and obstacles.
As seen in the sample questionnaire (Appendix#8 jnterview questions are structured by
categories: education/current life, culture/immigma, DREAM Act, and demographics. These
categories and the questions under these catefp@ligin developing an understanding of the
participant’s construction of identity and realityder different institutions, while also addressing

the concept of marginalization.

These research questions stem from my experiendéngas a Go-Center mentor. | wanted to
use a symbolic approach to understand why undocigmiestudents accept the goal of higher
education, despite the limited means to obtainwanted to see how these students shape their
reality and identity—or how their reality and idiyimay be shaped by these limitations. A
symbolic understanding provides openness in int¢@ion and data analysis; this does not limit

the study to any one particular theory.

Conclusion

| became interested in the study on undocumentetbsts because of my experience working
with undocumented students as a Go-Center mentorkhvgpwith students who want to pursue
higher education. In this chapter, | have discusdgeygll became interested in this area of research
along the purpose of this study. | have also ptesemy research questions and how these
research questions help to structure the interge@stions and categories. After working with
undocumented students as a Go-Center mentor, thiaiethere needs to be a different
understanding of the limitations and obstacles uha@bcumented students face in their pursuit of

higher education—an understanding that does nigtguily rely on any one theory or perspective.

In the next chapter, | will address the existirtgriiture with regards to studies on undocumented
students. | will focus on three major aspectstefditure: the historical antecedents of the

DREAM Act, the marginalization of undocumented s, and major themes that have



emerged in this area of research. These three afréiterature provide an understanding of how

undocumented students are marginalized througbuwsinstitutions.

In Chapter lll, | outline my analytical frameworkhis chapter will provide a discussion of
symbolic interaction in relation to marginalizati@ecause of the symbolic nature of this work,
two other areas of theories emerged: Strain Thaondydouble consciousness. In this chapter,
these two theories will be discussed in their refeship to the study—their importance in

understanding the construction of reality by undoented students.

Chapter IV focuses on the methodology utilizedhis study. First, the chapter provides a
discussion on semi-structured interviews and sndwhepling. The chapter moves on to
discuss the limitations present in the study, tlagulation, and finally the overall research
design of the study. After outlining the researelign, the chapter provides information on the

participants of this study.

In Chapter V, | will discuss five themes that enaetdn this study. The first three themes revolve
around the concept of the sélfegotiation of the Selbramaturgy in the Hidden SekindThe
Significant Other/GroupThe fourth theme-Beferred Action: Hopes for the Undocumented,
Votes for the Politicians-focuses on how policies like the Deferred Actiend contradictory
messages by providing hope but also furthering maligation. The last them@gainst the
Systemdeals with the various institutional barrierstthadocumented students are constantly
facing. For this chapter, | will end with a discessondouble consciousnessd its application

towards undocumented students.

In Chapter VI, the final chapter, | will providedéscussion on future research and
recommendations for policy. The major focus of rigcdssion on future research will be on ICE

(Immigration Customs Enforcement). This interest©B emerged during an interview with a



participant who was a DREAM ACT activist. | will érthis chapter with some final thoughts on

this study.



CHAPTER Il

LITERATURE REVIEW

Introduction

This chapter focuses on the literature review wigigiled me in the development of my
theoretical and methodological approaches. Itgamized around previous research on Mexican
migration, the marginalized status of undocumestadents and their limited access to higher

education.

In particular, | discuss research investigatingdkgeriences of Mexican immigrants in the

United States, the politics of immigration laws duav they influence access to higher education.
The chapter is separated into three separate 8sctin overview of immigration legislation
related to the undocumented status of primarilypbiigc migrants from Mexico. This section is
organized around the antecedents of The DREAM (Dpweent, Relief, and Education for Alien
Minors) Act (2001), the marginalized status of tilielocumented due to political barriers, and an

examination of themes that have emerged in this afrstudy.

The first section will focus on the antecedentthefDREAM Act. The reason | included this
section first is because the DREAM ACT, througlymlisolic interactionist approach, symbolizes
hope and opportunity for undocumented studentseSinis study uses a symbolic framework

along with a phenomenological approach, it is ingrurto understand the foundations and



implications of this Act. While representing hopwlapportunity, this legislation also reminds
undocumented students of their marginalized statisite many undocumented students are
working towards the passing of this legislatiorgl#o reminds them that they are not American
citizens and that they are not constituents. Astittesymbolizes hope and optimism for one
group (undocumented students and their familyraates a feeling of injustice and insecurity to
other group (American families who must pay oustafte tuition for their children to attend an
institution of higher education in a different sfatAs one of the most recent and constantly
debated national legislation, the DREAM Act wilatbto a better understanding of barriers
undocumented students face and how these barrarénftiuence their construction of their
goals and aspirations with regards to higher edutat/nder this section, the literature will also
discuss the most recent legislation that is closgted to the DREAM Act—the Deferred

Action.

The second part of this chapter will focus primaah marginalization of undocumented students
due primarily to political/legal barriers—legislatis and policies that have been passed in
different states that will inhibit the access tgher education for undocumented students. The
purpose of this study is to develop an understandirthe barriers that undocumented students
face in higher education, therefore it is vitaltuderstand the policies that will inhibit or create

barriers for undocumented students in their puduiigher education.

The third part of this chapter will discuss presesearch in this area of study. This section will
address common themes/ideas that have emerged aargmus studies. Though this is not a
comparative study, it is important to understarad #ven though the experiences of
undocumented students may vary, there are sommgenty in their experiences. Theoretical
framework and methodologies of present literatuiealso be discussed in this section because
they helped in the formation of the symbolic anémtmenological approach of this particular

study.
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The DREAM Act: Historical Antecedents

Though it is often discussed as a recent piecegi$lation, the DREAM Act’s historical
antecedents can be traced back to the 1965 Higheraion Act which offered financial
assistance for students in their pursuit of higitrcation by allotting money for the Pell Grants,
Trio Programs, and loans. Yet, under Title IV Smti484, it states that in order to receive these
type of assistance, a student must be a citizeesmtent. This act excluded undocumented
students from receiving financial assistance fghlr education. The numerous conflicts
between the state and federal level either prohgir granting access to financial assistance for
undocumented students can be traced back to tisddgon. A major part of these conflicts

were brought to the Supreme Court in the cadtlydér v. Dog 457 U.S. 202 (1982).

Plyler v. Doewas a case involving a Texas state law which dicallow undocumented students
access to state funds for public education (regasddf grade level). Specifically, a school distric
in Texas wanted to charge families of undocumestedents a one thousand dollar tuition fee
for each undocumented student enrolled in thetridisin 1982, on the basis of the™.4
Amendment’s Equal Protection Clause—which “prolsilsitates from denying any person within
its jurisdiction the equal protection of the lawk&gal Information Institute)—the Supreme
Court ruled that this Texas law was unconstitutioBharron (2007) observed that thougtyler
made it unconstitutional to deny undocumented innamits access to free public education
through the twelfth grade,” it failed to addresgh@r education. Though this meant that
undocumented students now had a legal basis ttenhgellimited access in education up to high

school, it did not address access to assistarfcadting their higher education.

A more recent legislation addressing illegal imraigfs access to higher education is the “The
lllegal Immigration Reform and Immigration Respdnilély Act of 1996 (IIRIRA).” This

legislation “prohibited states from ‘providing agtsecondary education benefit to an alien not

11



lawfully present unless any citizen or nation igible for such benefit.” In 2001, H.R. 1918 and
S. 12.91 were bills proposed to amend the Illegmahigration Reform Act of 1996 and are

similar to the most recent DREAM Act. The bill adkat states be allowed to determine
residency so that undocumented students may beab&econsidered “residents” and apply for
financial assistance. In 2001, Senator Richard Durtroduced S2205, the current version of the
DREAM Act to the Senate, but it was never evenutised—Hebel (2007) wrote, “Advocates of
the legislation, S 2205, needed 60 votes to begjra. They fell eight votes short, with a tally

of 52 to 44.”

The reason it is important to know the IIRIRA alamigh the various forms of the DREAM Act

is because it once again shows how undocumentddrggiare continually marginalized by the
majority in society. As discussed before, undocuestudents are not constituents. In a direct
election as those of Senate and House of Représestahis plays a major role in the
representatives’ agendas. The fate of undocumettel@nts rests in the decisions of these
representatives who want to keep their actual doests content. The DEAM Act continues to
act as a symbol of hope, but also as a remindéeutidbocumented students are not residents and

do not have the rights of American residents/aitize

A step closer to the Dream Act was announced bgidRrat Obama through his Deferred Action
on June 15, 2012. According to the website fromulte Citizenship and Immigration Services
(UCIS), an individual must meet certain criteriddve applying (see Appendix C). The Deferred
Action is an important legislation in that it allewmndocumented students the opportunity to
obtain a social security number and a work perdnter this legislation, undocumented students
can now legally work and have a driver’s licenséhim United States. However, this only lasts
two years, and then students will have the optiaeapplying. Many people have mistaken this
as an application for residency or amnesty, bstpblicy does not indicate any type of residency

status—in a way, it can be viewed as a temporamyigsion to stay in the States. As seen in

12



Appendix C, the required information for the apation is tedious. The person must be able to
show necessary information upon request i.e. gt@dfthat he/she has been in the U.S. before
their 16" birthday—this included documents ranging from afficial school records to medical

records (UCIS website).

The information regarding the Deferred Action sugdgeéhat undocumented students continue to
face this marginalization process despite the mahwpportunities/hope that appears to them.
While the Deferred Action presents this hope angbojoinity, it also provides further challenges
and contributes to the existing marginalization.uByng a symbolic interactionist framework,
one major area of focus in this study is to und@dthow undocumented students interpret and
understand these legislations. This study, takiegieferred Action into consideration, is
concerned with how undocumented students view @ferled Action in their social construction
of reality—is it a step closer to the DREAM Act amgidency, or should it be approached with
skepticism since it may be a way for collectiveormiation to be gathered on these students and

their families?
Marginalization through Legal Barriers

Currently only twelve of the fifty states allow walimented students to pay in-state tuition. Four
states (Arizona, Colorado, Georgia, and Indian&)adly prohibit undocumented students to pay
in-state tuition (see Appendix D). Flores (2010 Rf6Lind that in-state resident tuition

“positively and significantly affects the collegeaisions of students who are likely to be
undocumented as measured by an increase in thieige@nrollment rates.” Yet, even with in-
state tuition policies, undocumented are limitedddain majors and career opportunities—even
volunteering often times require background cheldimn completion of a degree, they will then
face the bleak opportunities in the job market—tivdlynot be able to legally work. The

following discussion of existing literature is cered on the marginalization of undocumented

13



students due to legal barriers. By developing afetstanding of the legal barriers that the
undocumented face, this study addresses the gu@sdtiehy undocumented students pursue

higher education despite the knowledge of all thiesigations.

Arizona is one of the four states that prohibistate tuition for undocumented students. Najera
and Araceli (2010) suggests that due to of the ¢&itipn 300—a proposition which “denied
certain state-funded services to any person whiacwmi provide proof of legal status” (Najera
and Araceli 2010:2), services including in-staitido and financial aid for public institutions of
higher education—many undocumented students wilbnger be able to afford to pursue higher
education. While Arizona is state that is knownifsrstricter policies on immigration and
specifically on undocumented students, Lopez (206@d)similar findings through a study done

in North Carolina (a state that has not had a defstand regarding this issue, its policies change

periodically).

Lopez (2007) found that policies in North Caroloraate barriers for undocumented students to
attain higher education through ethnographic studpez (2007) used a quote from Suarez-
Orozco and Suarez-Orozco (2001) that reflectedrfgedof many research done in this area,

“The legal status of an immigrant child influencperhaps more so than national origins, his or
her experiences and life chances.” Lopez (2007yestg that legal status does have an effect on
educational “aspirations.” The idea—if students koard in school, obtain good grades and test
scores, they will be able to pursue higher edunaticannot be applied to undocumented students
due to legal barriers that inhibit access to higdtkrcation. This will affect the way

undocumented students construct their realitieslaadneanings that they give to goals and

aspirations.

Kim (2012), through a legal approach, discussetittiege are many undocumented students who

grew up and reside in the United States, and fwsdlwho have graduated from high school and

14



want to pursue higher education, they face, “insumtable financial barriers due to the
combination of high tuition costs and ineligibilityr governmental grant, loan, and work
assistance programs. In addition, most statestlallow undocumented students to receive in-
state tuition rates... Immigration status cleadges as an effective bar to the pursuit of a highe
education for many long-term undocumented youndtadiexisting literature often times
focuses on the states that allow for in-statednitiersus those that prohibit in-state tuition,
Oseguera, Flores, and Burciaga (2010) suggestsvéhatust also look at how institutions of

higher education implement these policies of inestaition.

These scholars brought up a historical context vagjard to comparing two states, California
and North Carolina. California is the state thanisch more open in its policies regarding
undocumented student and allows for in-state tuitidorth Carolina on the other hand, is still
struggling to figure out where it stands. OseguElares, and Burciaga (2010) using Marrow
(2008) indicated that “California represents aestaintext whose response to undocumented
students and educational benefits is influenceidstipng history with immigration and Latino
residents...” This issue of immigration and undocuteérstudents, however, is more of a recent
problem in North Carolina. Due to the methodolo§yhis study, data collected from participants
vary from those who attending a community collegthbse attending a private institution in

Texas.

It is important to recognize that despite stai@ fadleral policies regarding undocumented
students in higher education, institutions may \&ggificantly in their implementations of these
policies. Policies therefore, play a major roleétia marginalization process of undocumented
students. The following will discuss some majomties that have been discussed in this area of

study.

Themes

15



Due to the legal status of undocumented studesgsarch in this area is a difficult task. There is
no feasible way to get a representative sample shetotal population is unknown—therefore,
researchers have to use estimates about the tgtalgtion and rely on theories of immigration
such as those through an assimilationist framewatkqualitative field work. This section will
seek to explain three common themes found in egdiierature and discuss a common paradigm

that is often used in studies on immigration andosumented students.

There are several common themes with regards textheriences of undocumented students that
are discussed in current literature, and | wolkd tb discuss three major ones. First, due to their
immigration status, the marginalization of undocuoted students leads to the construction of an
uncertain future (Munoz 2008). As their immigratstatus dictates, undocumented students are
classified as “illegal” immigrants since they canhlegally work regardless of level of education
achieved. This creates another problem in seleetipgpgram of study in college majors such as
education or social work requires a backgroundlchétaving to always be cognizant of such
barriers leads to a lot of uncertainty and ambjgaliout their chances for future success after

college.

Second, undocumented students not only face lti@rriers related to the legality of their
status, but as immigrants they also face cultumaidrs—English proficiency (Munoz 2008).

This theme of cultural barriers leads to questminigentity with regards to goals and aspirations
in higher education. Hispanic high school studéatge a high dropout rate. “Latino youth in the
U.S. are more likely to have dropped out of schibah other youth. In 2000, 21 percent of
Hispanic 16- to 19-year-olds were school dropaatspmparison to 8 percent of white youth and
12 percent of African American youth” (Fry 2003: Byy (2003) suggests that when studying
undocumented students and looking at the high $eltopout rates we must also take into
consideration how long these students have resdih@ States—this will affect their English

proficiency and more importantly, their integratioto American society. Therefore, this study
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takes into consideration and provides informatinrihe length of time that participants have
resided in the States along with where they atheir educational career, and what type of

institution they have attended or are attending.

Third, in recent research, the DREAM Act is chagdzed by hope and optimism, “The Dream
Act is one of the most important legislation regagdmmigration: it could provide

undocumented immigrants the ability to achievertbellege dreams while gaining a pathway to
citizenship. This bill would provide a rapidly grow population the chance to increase their
social and economic mobility.” (Munoz 2008:169) Pasdents in Lopez’s study (2007), for
example, indicated that the DREAM Act is their ogipoity in pursuit of the American Dream.

In reality, however, the passage of the DREAM Asgtras unlikely. This study addresses how the
DREAM Act (and its most recent related legislatithe Deferred Action) serves as an important
symbol of hope and opportunity in the eyes of undaented students in a metropolitan area of

northern Texas.

Theoretical Framework

One primary theoretical framework in studying imnaigt groups is the assimilation paradigm.
Assimilation refers to how a minority or ethnic gpbecomes acculturated into the dominant
society primarily through language, intermarriaged aocioeconomic status. For example, De
Leon (2005) using Gordon (1964), discussed thairally “the ideal type of assimilation
requires that the immigrant group and their oftsgibecome completely absorbed by the host
society.” This, therefore, almost always involvies gradual loss of one’s own original ethnic
identity. This term was developed to charactetizerhigration and assimilation process of many
European ethnic groups. One limitation of this apph, however, is the differential experience

of many ethnic groups that are structurally unabl&assimilate” into the majority of American
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society due to ethnocentrism and lack of economiv@acement (Winant 2000). The legal status

of an immigrant is one such barrier that is oftgartboked.

Many immigrants, like Mexican Americans, are coesadl “sojourners” (Chavez 1988) or only
here for a short time to earn enough money befittening to their home country. The close
proximity of Mexico to the United States has madelatively easy, until recent years, for
migrants to move back and forth across the bordEings geographical location in addition to the
legacy of thdBracero Program, essentially a guest worker proghatwas operated by
the U.S. Government beginning in 1942 and endirP®4. Over those 22 years, there
was an estimated 4.5 million border crossings esgworkers from MexicoThis large
influx of Mexican migratory workers, essentiallypan-assimilated minority group, was
worrisome to states like Texas, New Mexico, Arizama California (Scruggs 19603; Miller
1981; Bustamante 1997). Given the assimilatiordkies of the dominant society, the fear that a
minority group might not assimilate into Americamimstream society led to the use of
education, particularly the teaching of Englishaaghicle of acculturation. As De Leon (2005)
used the quote from Walsh (1990) from a Califosuperintendent, “We’ve got to attend to the
idea of assimilation and to make sure that we téamghish and our values as quickly as we can
so that these kids (immigrants and other minonibugs) can get in the mainstream of American

life.”

However, as Vegé2010:173) using (Park 1930) pointed out, “Assitindlia requires acceptance,
positive orientation, and identification with therdinant group. It is assumed that immigrants
assimilate into new cultures as they learn thedagg, incorporate the social rituals of the native
community, and participate without encounteringhi@ common, economic and social arenas.”
This study, seeks to explain the gaps in exisitegdture with regards to integration. Rather than
solely using an assimilationist perspective, throagymbolic framework, this study seeks to

understand how undocumented students negotiateoihtsider status even though the possibility
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they can stay in the United States remains uncertdow do they maintain their sense of reality
as they continue to be bombarded with new limitetiand obstacles as they progress through
higher education: legal barriers, financial bagjemnd the expectation to “assimilate” while
remaining an outsider?

Conclusion

This chapter reviewed the limited literature regagdundocumented students since states vary in
their laws and regulations regarding undocumentigdesits in higher education. There needs to
be an awareness to bring about more public knowledgcently, the media has focused on the
Horatio Alger stories (rags to riches) of undocutadrstudents published in magazines and
newspapers includingew York Time# The Chronicle ReviewHowever, there has been little
research focusing on the experiences of undocunhatieents who are finishing a post-
secondary degree or who have earned a degree.HAiyens when these students who are about
to or have entered the real world market afteryingsa college degree? Why do these students

want to pursue higher education?

The issue of undocumented students will remainngroeersial topic if no solution is found. On
one hand, U.S. citizens are asking why they neg@ayoout-state-tuition when illegal immigrants
can pay in-state-tuition (depending on states)th@rother hand, many undocumented students
came to the U.S. and grew up in the states; thewHittle of their country of origin and consider
themselves Americans. It's one thing to be an imamgin the U.S., it's a whole different story
to be an illegal immigrant. Undocumented studehexefore, find themselves not only
marginalized from the dominant society but alsaorfitheir own immigrant communities. The
next chapter will discuss the analytical framewofkhis study—focusing primarily on the how
this study employed a symbolic interactionist framek but also drawing on Merton’s

(1938/1968) Strain Theory and Dubois’s (1903) dewansciousness.
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CHAPTER IlI

ANALYTICAL FRAMEWORK

“The individual, however, is not born a member afisty. He is born with a predisposition
toward sociality, and he becomes a member of godiethe life of every individual, therefore,
there is a temporal sequence, in the course oftwieds inducted into participation in the
societal dialectic” (Berger and Luckmann 1966).

Introduction

In this chapter, | will discuss my analytical franak. | will draw on Park’s (1928) theory on
race relations and marginalization as well as Beagd Luckmann’s (1966) phenomenological
social construction of reality. This study utilizzsymbolic and phenomenological approach to
study the marginalized status of undocumented stadAfter discussing symbolic interaction, |
will briefly discuss two other areas of theory thaterged during the course of this study:

Merton’s (1938) Strain Theory, and Dubois (1903)aapt of double consciousness.

Symbolic Interaction and the Subjective Natureami&Qy

The above quote is important in that in emphadizesubjective nature of society. We are not
born into society, but rather in a way, we beconukicted into society—we are taught its values,
norms, culture, etc. | am interested in how undamted students construct their reality while
attempting to integrate into a culture as both ignamts and undocumented students—

undocumented students who have not yet been “aateipto American society. Because they
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are undocumented immigrants, they are seen asletgsvho take away American jobs and
opportunities.

A symbolic interactionism perspective will helpdarplain the structure of the subjective
experiences such as the limitations and obstacldsaumented students face in higher
education. While symbolic interaction emphasizegdaoctive approach and “the role of
meaning in interpretation” (Wallace and Wolf 200§)eeple give meanings to
behaviors/actions/symbols through the processtefpretation—as a phenomenology it
emphasizes how “everyday reality is a socially taresed system of ideas that has accumulated
over time.” (Wallace and Wolf 2006: 262) | feel tliaese two perspective are vital in
understanding the experiences of undocumentedrisidastudents who continually interpret the
world around them to construct a realty for theio tontradictory statuses as a student in the
American educational system and as an undocumeéntaijrant. The following sections will
discuss symbolic interactionism along with Park'sumndbreaking work regarding
marginalization of immigrants and the observed rataions cycle. His ideas will be tied to

current research on marginalization and assimitatio

Robert Park and Marginalization

The theoretical perspective of this study is talkkem Park (1928/1967), who later influenced
Thomas and Znaniecki (1918) and Berger and Luckna®86). Specifically, Park’s focus on
marginalization as part of his theory race relsic particular to my study because it provides
marginalization framework —that as groups differaiyt assimilate into mainstream society they
“produce a man (sic) on the margin of two cultuaed twosocieties, which never completely
interpenetrated and fused” (Reitzes and Reitze33(53). The interviews with undocumented
students, as later discussed in Chapter V, aretwden cultures and constantly face points of
marginalization through political, legal, and edimaal institutions. This concept of

marginalization is similar to the phenomenon thrakPbserved, though Park thought this was a
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temporary status as part of the race relationsecyicargue that marginalization of immigrant

groups does not disappear once they are accultiyietially it becomes more attenuated.

The majority-minority paradigm along with the asgation paradigm is most often used to
describe migrants’ integration into American sogcidthere exist strong factors that pressure
immigrants to assimilate into American society. §én (1985) argues, by quoting Juliani, that
ethnic groups do not necessarily have to accepy@gpect of assimilation, rather by refusing to
be forced to fully assimilate, people can havettebenderstanding of where they are from—this
type of awareness will be more beneficial thanddrassimilation. Assimilation refers to a more
homogenous idea, that the minority group will imegg into the majority group and everyone will
share common values, norms, etc. By utilizing Packincept of marginalization as sustained
through acculturation rather than temporary caosesto reconsider the processes of assimilation
in contemporary society. As suggested by ReitzdsRamitzes (1993:54), Park had a different
perspective on assimilation and race relation—akion was not seen as a “melting pot,” but
rather “pluralism,” that the majority society wouté as much changed by the processes of
adaptation to the dominant society. This idealwfglism in assimilation is very different than
how the term “assimilation” is often used today—aethis the full integration of a minority group

into the majority group. In this sense, the melfing idea is an idealistic paradigm.

Assimilation is actually a difficult theory to engyl due to its moral rather than causal framework
(Callan 2003). This is why sociologists breakdagsimilation into processes of acculturation
(Samnani, Boekhorst, and Harrison 2012; Dow 20LB&. process for most ethnic groups might
actually be acculturation—they accept and learruati® culture they are in, they adapt to the
culture in terms of English proficiency, but theyl snaintain their ethnic identity. A sharing of
norms, values, ideas between cultures is probabhg tbeneficial to society as a whole compared
to the more idealistic model of the assimilationgoiggm that is often used to study immigrants

today since many immigrants face a marginalizgpimtess.
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This study, using the symbolic understanding oéraied ethnicity along with the concept of
marginalization by Park, explains how undocumestedents—a socially constructed
category/label (a phenomenological perspectiva)otiate their contradicting statuses as
“students” and “undocumented” while trying to intatg into society. Using a symbolic
perspective allowed for openness in the interpretaif data, which led to two other area of

theories: Strain Theory and the concept of doubfesciousness.

Strain Theory

Robert K. Merton (1938) is a structural functiostlivho is often studied in area of crime and
deviance. He suggested that, “Cultural Goals (dssaspirations) are blocked by inadequate
means to achieve those goals which results imst&tiain is built into the society.” (Merton
1938). For Merton (1938), strain is built into sEigiand members within a society have to adapt
to these societal constraints. The following taklzom Merton’s (1938) “Social Structure and

Anomie.” This table shows how members of society e@dapt to these constraints.

Table 1: Modes of Adaptation

Cultural Goals Institutionalized Means

Conformity: both goals and + +
means are accepted

Innovation: goals accepted, + -
but means are rejected

Ritualism: means accepted - +
goals are rejected

Retreatism: both goals and - -
means are rejected

o
+
~~

1
+
5

Rebellion: goals and mean
rejected and substituted

While this is not a study on crime or deviancegurfd that the participants in my study fell under
two categories: conformers and innovators (whidhlve further discussed in Chapter V:

Findings). For Merton (1938/1968), conforming andavating are two modes of adaptation that
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people of society typically follow. “Conformity oars when individuals accept the culturally
defined goals and the socially legitimate mearscbieving them” (Merton 1938); this indicates
that the group of students who accept the goaighfen education and who willingly obey by the
laws and rules set forth for them. “Innovation ascwhen an individual accepts the goals of
society, but rejects or lacks the socially legitienaneans of achieving them” (Merton 1938). This
second group, the innovators, | would say are tidseaccept higher education as an goal, but
do not fully accept all the laws and rules laid mpleem i.e. driving without a driver’s license. |
think that the distinction between these two groafpsndocumented students play an important
role in understanding how these two groups of undwmted students construct their reality as

they adapt to societal constraints.

As they decide how to adapt to society, undocunaesiiegdents a share in a state of in-
betweeness. They are not accepted as residentaénidan society, and they are not allowed to
visit their country of origin without repercussiofhese students, therefore, face the double

consciousness.

Double Consciousness

Dubois (1903) used this term “double consciousntesséfer to “the double consciousness of
being both an American and not an American-by d@gbhsciousness. Du Bois referred most
importantly to an internal conflict in the Africakmerican individual between what was
"African” and what was "America™ (Bruce 1992: 30Undocumented students are, in a sense,
living in-between countries. They are not accemedimerican society, but it's all that most of
them know of—especially those who came to the Stat@ young age. In most cases, they

cannot return to Mexico.

Some undocumented students do not find out abeirtithmigration status until later in life, like

in high school. While they are expected to assimiiato American culture, they are limited by
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existing rules and regulations to fully integraiti American society—specifically through their
educational journey. To a great extent, undocundestigdents face what DuBois termed as
double consciousnesghey constantly marginalized and cannot becomegfamainstream

American society. With current legal barriers, telf not be considered “Americans.”

The societal constraints/limitations lead theseestts to discover ways to adapt to society so
they can attempt to integrate into American sodieiyng their pursuit of higher education.
While they face various societal limitations andtalsles, they develop a double consciousness as

they try to maintain their identity while integnagj into American society.

Conclusion

My analytical framework draws from the conceptsyibolic interaction. As a micro-level
theoretical perspective, symbolic interactionisrgages in the idea that reality is constructed
through interpretations of social interactions @erand Luckmann 1966). Reality, according to
Berger and Luckmann (1966) is socially constructed it serves to be both objective—
habitualization and institutionalization—and sulipgs—individuals having to be accepted into
society. This concept of reality being socially swocted and serving as both objective and
subjective factors plays an important role in gtigdy on undocumented students because their

reality is constructed around constant barrierg#ditions during their pursuit of education.

Utilizing a symbolic framework, led to other aredgheory that do not necessarily fall under the
symbolic umbrella: Strain theory and double congsimss. Strain theory added a structural
analysis to the symbolic approach while the conoépbuble consciousness added a more social
psychological understanding of identity formatidhe symbolic and phenomenological nature of
this study is also reflected in the methodologwegsh design of this study. The methodology

will be discussed in the following chapter.
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CHAPTER IV

METHODOLOGY

“Qualitative researchers stress the socially caostd nature of reality, the intimate relationship
between the researcher and what is studied, arsitttagion constraints that shape inquiry.”
(Denzin and Lincoln 2000:8)

Introduction

In this chapter, | will discuss the methodology ¢ogpd in this research. | will first provide a
discussion on semi-structured in-depth interviadisguss snowball sampling and its interrelation
with in-depth interviews; explain the triangulatiohdata in this study; and finally introduce the

participants in this study.

Semi-Structured In-Depth Interviews

The method of interviewing allows for an exchangateraction through communication
between the interviewer and the participant. Irngwing, as a method of data collection, has
been used across various fields of research (hatlitative and quantitative research). Fontana
and Frey (2000) discusses the role that intervigesg in contemporary U.S. society—that we
have become to be known as “the interview sociéty€rviews have become a main source of
“information” (646). This method has been discdsse a “universal mode of systematic
inquiry.” This method leaves room for interpretatiand a great exchange of information through

dialogue—which allows for a symbolic emphasis gniature. This section will discuss
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interviews as a method of data collection, itsrgjth and weaknesses, along with some ethical

concerns.

In a structured interview, there are sets of goastthat have been formulated before the
interview and all the respondents are asked the sprastions. This method of interviewing
allows for little flexibility (Fontana and Frey 20 In unstructured interviewing, there is more
depth in data collected and a different level ¢ditrenship between the interviewer and the
respondent—for example gaining trust and estaligstapport (655). Therefore, semi-structured
interviews are the combination of both types oéimtewing. While having an interview outline
with some focus questions to guide the interviemcpss, it recognizes that each interview is
unique and different. The semi-structured natumel for an open discussion and interpretation.
Interviews allow for collection of rich and powerfilata. However, there are certain factors that

need to be discussed with regards to this methodme-strengths and weaknesses.

Kvale (2006:481) discusses how interviews giveiggdnts a “voice”—"for example, the
marginalized, who do not ordinarily participatepublic debates, can in interview studies have
their social situations and their viewpoints cominated to a larger audience.” Interviews,
therefore, are much more personal in nature cordgarether methodologies. Each interview is
unique and no two interviews will be identical (Kdl996). Due to the personal nature of

interviews and the uniqueness of each intervieis,atows for rich data collection.

While providing a voice for participants, it is alsnportant to note that a major weakness of this
method is that it is not an equal dialogue thagsgidace during the interview. According to
Kvale (2006), the interviewer is trying to obtairidrmation from the participants—there is an
“asymmetrical power relation” that takes place dgrihe course of interviews. The researchers,
in semi-structured interviews, already have sonestions (an agenda) that they may want to

focus on or feels is important to address. It ipontant to understand that while interviewing is a
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powerful tool in qualitative research, it has iteppand cons. While providing rich and often
times, personal data of respondents, there are faators (i.e. types of questions asked to
location of interview) that need to be consideredhsit a power dynamic does not alter how

respondents would address a certain question.

The method of in-depth interviewing reflects thenbplic nature of this study—to examine
reality in a subjective light. An interview is amteraction/conversation between the interviewer
and the respondent (Babbie 2007:306). The nexioseweill discuss the interrelation between in-

depth interview and snowball sampling.

Snowball Sampling

Because of the hidden characteristic of the tadgetpulation, undocumented students, snowball
sampling was used in this study. Another termfitg inethod of sampling is called chain
sampling—participants referring other participacrsate a chain of association or social
networks (Noy 2008). While this method of sampldwgs not create generalizable data, it is an
important method of sampling used for qualitatitedges that involves in-depth interviews—as
one informant will refer the next leading to therhaspect of the study. Noy (2008:334), for
example, explained that, “ the quality of the refey process imaturally relatedto the quality of
the interaction: if the informant leaves the inteww meeting feeling discontented, or if the
researcher did not win the informant’s trust anehiggthy, the chances the latter will supply the

former referrals decrease.”

For this study, snowball sampling became usefulnnheame to analyzing and understanding
the social construction of reality of the partiaipa This is due to their similar social networks.
While the method of snowball sampling can be uniptatdle (at times | had two interviews back
to back, other times | waited weeks), this mettasdsuggested by Noy (2008), is interrelated to

the method of interviewing. Since participants nefé someone, there was already some type of
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relationship that exist between one informant dedrtex—making it a little easier for me, as

researcher/ interviewer, ttevelop « level of rapport with each participants.

The following flow chats indicate the relationships between particir—these charts indica
who was referred by whom to participate in the aesle. There is a short explanation t

follows each flow chart of connection

Table 2: Web of Connection

Kathy and Joe went to the same university at one Mary and Andy worked together, Mary referred
point, Kathy referred Joe. Andy.

| Andrew [l Maria |

Andrew and Maria are siblings, both were
interviewed together.

Jackie Table 2.4: Jackie,Cindy, Sarah, and Candice are
all connected with the Go-Center back when
they were in high school. Cindy and Jackie

. currently attend the same university while
Ci ndy Sarah and Candice attend the same community
college (Sarah referred Candice).
ey Candice

As suggested by the flow ch, these ten participants share similar social netsvar his is

Sarah

actually beneficial in understanding how these estitsl interpret various symbols (i.e.
DREAM Act or theDiffered Action) in their construction of real, since through a symbol
framework, meanings of situations are often ti defined by social interactio. While

undocumented students are not accepted into Anmesimaiety, they maintain their soc
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networks to help aid in the pursuit of higher ediare—the optimism that is shared between the

participants can be accredited to their similaiadawetwork.

By using a non-probability, snowball sampling, tsisdy was able to address how these
undocumented students construct their reality. Beeaf their hidden status, they often times
share their struggles and experiences with eadr ptioviding each other with strategies to
approach obstacles. As later discussed in my fggjithese students at one point in their life
encounter a significant other or group that infleesitheir decision to pursue higher education.
By sharing similar social networks, a few also sfhthe significant other or group. For example,
Jackie, Sarah, and Cindy all share a Go-centeran®iito helped them with their college
application and financial aid process. While sndideampling was definitely a beneficial
method of sampling for this particular study, E@has its limitations. The following section will
discuss the limitations in this study. After dissing the limitations, | will discuss the

triangulation of data—which aided in the developtradrthe findings in this study.

Limitations

Although the findings and conclusion of this stimyped raise an awareness regarding the issue
of undocumented students in northern Texas thraugymbolic framework and introducing into
existing research the Deferred Action legislatitis study, has its limitations. While using the
symbolic approach provided openness in dialogudraedoretation along with the addition of
other theoretical frameworks during data analyhisre are limitations of this study that should

be discussed.

First of all, the results of this research aregeteralizable to the overall population of
undocumented students—especially since | haveintdwiewed undocumented students
currently residing in the DFW area. Because ofsti@wball sampling, | was interviewing

students within the same network of friends whaeslsame similar characteristics (as shown in
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Table 2). By using snowball sampling, my sampliragfe was very narrow. However, | chose a
gualitative method of in-depth interviewing to sgutlis phenomenon because | wanted to
develop a deeper understanding regarding the efswedocumented students. | wanted to see if
the individual experiences of undocumented studaitttsough unique in each case, may be a
shared phenomenon with similarities and differenQaeglitative studies are often times are
limited in their generalizability. Due to the natusf my research and the characteristic of my
population, | was only able to do ten interviewsidg the span of my thesis. Their experiences,
however, are each different and unique. | belibegemethodology | have chosen does not seek to
provide generalizability to the overall populatidut it seeks to develop a deep understanding,

verstehen.

While this study may not be generalizable to theralv population of undocumented students, to
ensure the reliability of data, | used multiple m@s. This next section will discuss the this

study’s triangulation of data.

Triangulation

Using Strauss and Corbin (1990), Byczkowska (200®): Wrote, “Data triangulatiogives us an
opportunity to verify information from different srces, like interviewees, research stages, as all
data has its strengths awdaknesses.” While this study collected new datauih the semi-
structured interviews, primary documents, archdath, and extensive field notes (including
observations during the interviewing process) wesed. This triangulation of data provided
insightful information for data analysis. For exdey@n understanding of family socioeconomic

status was developed by using observation andriietes (taken during the interviews).

For each participant and each new interview, I\udld me a clean interview questionnaire in
which | took notes on and noted where follow-upgiioms were asked. (Since it is semi-

structured, | did not have to completely follow theerview questionnaire.) For one particular
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guestion, “What is your family’s estimated annuddme?” | noted hesitations in the answer,
long explanations, or even subtle movements iicgaant “shifts in chair.” These observations
and extensive notes aided in the construction efairmy themes regarding socioeconomic
status. Triangulation is important in qualitatiesearch in that it provides more solid and reliable

data since it does not come from just one source.

Now, that | have discussed the method of in-depigrviewing along with its interrelation with
snowball sampling, and provided a brief discussintthe triangulation of data, in the next

section, | will discuss the overall research desifjthis study.

Research Design

In their study of the experiences of Polish immigsaadjusting to American society, Thomas and
Znaniecki (1984) observed that the Polish immiggdratve to gradually exchange, “his
consciousness of American cultural values for Ratigtural values...” (1984:239) Using a
phenomenological approach like Thomas and Znan{@&84), | want to understand how the
experience of being marginalized and undocumeiststiared between students in their
integration into American society especially sinoglocumented students are also immigrants
who are trying to integrate into the American ediacel system. Therefore, this study utilizes a
gualitative in-depth interview instrument desigednvestigate undocumented students and their

construction of social reality.

Due to their need to remain hidden from the autiesriit is not possible to get a representative
sample for this targeted population, forcing meige snowball or nonprobability sampling. In
this study, | define undocumented status as thab®wut legal identifications i.e. social security
number or green card, work visas, or those who bage stayed initially granted visa. This
definition of undocumented student is commonly usgaresent literature; for instance, Munoz

(2008) and Lopez (2007). This data of this studyr@inded on in-depth semi-structured
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interviews along with the triangulation of othepég of data (field notes, observations, etc.) as

discussed previously in this chapter.

This study takes place in DFW and involves tenigigeints. Data collection for this study began
with the first interview on July 8, 2012 and endaeth the last interview conducted on January
12, 2013. Participants in this study are all girdormed consent (verbal or written upon
participant’s discretion) and promised confideitiyal-only pseudonyms are used in place of
participant’s actual names in all records kept.hgaarticipant is given a code number and no
documentation of their identity is kept. Using kvé2006) and his discussion on the different
types of interviews along with power dynamics,tesanly interviewer in this study, | tried to

provide some kind of power balance so that theeen®re equal and open dialogue taking place.

First of all, respondents chose the location othoei(in person or phone) of the interview. Due
to their hidden immigration status, allowing papants to choose the location of the interview
gave them control over the setting. As the inteveie | had to be 