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The ethnic and cultural landscape of the American community col-
lege is becoming increasingly diverse. The U. S. Census Bureau re-
ported that 42.3% of African Americans in higher education are in the
community college system, along with 50% of the Native American and
55.6% of Hispanic enrollment (NCES, 1999). Despite these changes,
these populations of students may be confronted with many issues that are
detrimental to their retention and success, such as lower levels of aca-
demic preparation in high school, lower socioeconomic status, and greater
alienation in these institutions (Tinto, 1975; Astin, 1982; Jalomo, 2000).
All of these factors contribute significantly to their high dropout rates and
poor academic achievement. The success of these students depends, in
many cases, on their integration into the college environment. One of the
more common efforts at community colleges to achieve such integration
is through the mentoring program.

The mentoring process has been perceived traditionally as a model
for apprenticeships in graduate education, but it is now increasingly iden-
tified as a retention strategy for undergraduate education (Jacobi, 1991).
This strategy has been demonstrated through both formal and informal
methods. Formal mentoring programs have provided the most signifi-
cant increase in enrollment and retention of minority students, as well as
increased their overall satisfaction with their educational experience (James,
1991). Mentoring programs in these formal settings have focused tradi-
tionally on work-based learning as opposed to the career development
and fulfillment of the psychosocial needs of the students (Ensher, 1997;
Stromei, 1998). This process affords students opportunities to create a
bond with the institution through programs that facilitate academic and
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social integration. However, for many minority students in the commu-
nity college, the time, energy, and ability necessary to participate in such
well-designed programs are limited due to the many responsibilities and
barriers that put themn at risk, such as family, work, lack of support, and
lack of transportation (Beatty-Guenther, 1994). Thus, institutions have
to provide alternatives to meet the challenges of these students' complex
lives.

Some institutions have developed alternative programs that assist
minority students who have conflicts in connecting with mentors in order
to achieve the career-related and psychosocial guidance needed to survive
and be successful in college. Stromei (2000) emphasizes how the Ar-
ranged Mentor for Instructional Guidance and or-
ganizational Support (AMIGOSTM) program, which is currently used by
many organizations and educational institutions nationwide, has been suc-
cessful in matching mentors and proteges based on personality types.
The AMIGOSTM model highlighted the necessity of the student working
with the mentor during the student's transition into the institution by par-
ticipating in problem-solving activities, training sessions, and social ac-
tivities. Another saccessful program at Prince George's Community
College focuses on establishing and maintaining constructive relation-
ships with students who are African American, Hispanic, Native Ameri-
can, and Asian (James, 1991). The mentors for the program are full-time
and part-time faculty, staff, and administrators who are trained to provide
supportive classroom environments and proper support services to these
students. The ultimate success of any of these types of programs lies in
the ability of community colleges to assist the student in dealing with the
everyday challenges faced by minority students.

Considering that most of the research regarding mentoring focuses
on specific programs (James, 1991; Beatty-Guenther, 1994; Stromei,
2000), it is important to assess the effectiveness of the various levels of
mentoring for minority students. These studies focus on the effect and
perceptions of specific programs on the educational experiences of these
students. However, such programs do not exist at all colleges, and thus,
the opportunity for minority students to adapt to and be successful in the
community college environment through this effective strategy does not
always exist. Additionally, existing research does not include the percep-
tions of minority students regarding the significance of multiple levels of
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mentoring to their success. The present investigation proposes that mul-
tiple levels of mentoring provide both formal and informal methods of
mentoring for minority students. Formal methods include all of the afore-
mentioned programming that community colleges conduct to enhance stu-
dent success, and informal methods include faculty accessibility and sup-
port and the presence of minority faculty and staff members on the cam-
pus. The latter method is not something that institutions plan specifically
but is one that could potentially have an effect on minority student suc-
cess. This present study will analyze the perceptions of minority students
regarding this notion of multiple levels of mentoring on their community
college campuses. More specifically, this research will address the fol-
lowing questions:

1. What aspects of mentoring are important to minority students?
2. What are minority students' perceptions of whether their current

institution provides these multiple levels of mentoring?
3. Is there a relationship between the perceptions of importance and

the availability of these multiple levels of mentoring by minority
students?

4. Is there a difference in minority students' perceptions, based
upon race, of whether their current institution provides multiple
levels of mentoring?

Methodology
This study was part of a larger investigation that involved 375 minor-

ity students enrolled at 15 community colleges around the country. The
survey focused primarily on minority student perceptions of campus cli-
mate, institutional diversity, mentoring, and administrative support of
diversity. Most sections of the survey, including the mentoring section
discussed in this study, consisted of two-part questions. The first portion
of the question required the students to respond to whether or not they
perceived the statement to be important by answering yes or no. The
second part of the question required the students to rate the statement on
a Likert scale, with 1 indicating the lowest rating and 5 indicating the
highest rating, based on their level of agreement with the listed statement.
There were eight questions related to mentoring included in the question-
naire. After the questionnaire was drafted, it was presented to five stu-
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dent personnel administrators at five two-year institutions for review prior
to its distribution for this study. Changes were made to the structure of
the instrument based upon their recommendations.

The researcher selected the public two-year institutions randomly from
the 2000 Carnegie Foundation classification of higher education institu-
tions (Camegie Foundation for the Advancement of Teaching, 2001).
Twenty-five institutions were selected for this study, based on five re-
gions of the country-Northeast, South, Midwest, Northwest, and West.
Five institutions from each of these regions were selected using a strati-
fied random sampling method from a list developed by the researcher.

After the institutions were selected, the names and addresses of the
chief student affairs officers (CSAO), defined typically as vice president
or dean of student services, of each of these institutions were located on
each institution's Web site. These individuals were sent an e-mail mes-
sage explaining the context of and requesting their participation in the
study. They were asked to respond to (1) whether their institution would
be willing to participate in the study; (2) whether they were willing to
participate and who would be responsible for the distribution of the study
to 25 students of color; and (3) when would be the most opportune time
for the institution to participate in the study. There were 19 responses,
with 15 of those individuals electing to participate in the study at various
times between the middle of December 2001 and February 15, 2002.
Based upon this response, there were ultimately five institutions from the
South, five from the Midwest, three from the Northeast, and two institu-
tions from the West that participated in the study.

The instruments were sent to the representative identified by the CSAO
in December 2001. A letter was sent with the 25 instruments informing
these individuals to whom (community college students of African Ameri-
can, Asian, Hispanic, and Native-American descent) and how (randomly
selected individuals within these groups) to distribute the instrument. An
envelope was attached to each of the questionnaires so that respondents
could return their instruments confidentially to the representative. The
representatives collected the sealed envelopes containing the question-
naires and returned them collectively to the researcher in a preaddressed
envelope. The researcher distributed 375 instruments to these individu-
als, 250 (66.67%) of which were returned and usable.
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Results
Of the 250 students of color to respond to the survey, female respon-

dents accounted for 55.2% (N=138) of the respondents. Ethnically, 12
(4.8%) of the respondents identified themselves as of Asian descent, 28
(11.2%) identified themselves as Hispanic, 174 (69.6%) identified them-
selves as African American, 22 (8.8%) identified themselves as Native
American, and 14 (5.6%) identified themselves as multiracial. These
numbers were not reflective of the actual percentages of these populations
enrolled in community colleges because institutions that participated had
certain minority groups that were more prevalent. The ages of the par-
ticipants range from 18 to 52, with an average age of 26.8.

To answer the first research question, each student was asked to re-
spond with either yes or no to a statement regarding whether or not they
perceived each of the statements related to various aspects and types of
mentoring as important to them. Based on the results, students of color
felt that multiple types of mentoring are important for minority students
attending community colleges. The respondents were positive overall in
their perceptions of the mentoring statements, with at least 70% of the
respondents stating that each type of mentoring was important in all ex-
cept one of the statements. The statement, which received the least num-
ber of affirmative responses, 172 (68.8%), was focused on whether the
student thought that his or her individual participation in mentoring was
important.

Additionally, most of the responses to the importance of mentoring
based on individual ethnic groups were rated affirmatively by at least
70% of the respondents, with the exception of four overall instances.
Only 8 (66.7%) students of Asian descent rated the statement related to
their peers serving as mentors to them as being important. Similarly,
only 18 (64.3%) Hispanics and 120 (69.0%) African Americans responded
affirmatively to this statement. Asian-American students also rated the
statement related to staff members mentoring students relatively low with
only one half of the respondents responding positively.

Research question two, which centered on minority students' percep-
tions of their current institution' s provision of multiple levels of mentoring,
asked participants to rate their level of agreement with their current

institution's provision of each type of mentoring. The students responded
to these by utilizing a 1-5 Likert scale, with 1 indicating that the students
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Table 1

Affirmat1ive Respon7ses ofMinor/f0 Student7s by Race Regardi/bg,theI/mpota9nce of
Mentfori'7g

African .. NativeAmerican Asian Hispanic ameANmerican N = 12 N = 28 Ne22N=178 N N N=22
N (%) (%) N%

There are persons of
color in
administrative roles
from whom I would
seek mentoring at
this institution.

There are persons of
color in faculty roles
from whom I would
seek mentoring at
this institution.

There are peer
mentors who can
advise me.

130 10 24
(74.7%) (83.3%) (85.7%)

132 10 22
(75.9%) (83.3%) (78.6%)

120 8 18
(69.0%) (66.7%) (64.3%)

The institution
supports student-to-
faculty interaction.

Faculty serve as

mentors for all
students.

Staff members
mentor students.

I mentor other
students.

Mentoring is
important for
success at this
institution.

150 10 26
(86.2%) (83.3%) (92.9%)

138 12 26
(79.3%) (100.0%) (92.9%)

138
(79.3%)

112
(64.4%)

6 22
(50.0%) (78.6%)

8 20
(66.7%) (71.4%)

138 12 26
(79.3%) (100.0%) (92.9%)

20 14
(90.9%) (100.0%)

20
(90.9%)

20
(90.9%)

18
(81.8%)

20
(90.9%)

10
(82.4%)

10
(71.4%)

14
(100.0%)

14
(100.0%)

did not agree with the existence of such mentoring on their campus at all
and 5 indicating that they strongly agreed with the statement that that type

of mentoring existed on their campuses.

36 Minority Student Perception of Mentoring * Pope

Multiethnic
N = 14
N
(%)

20
(90.9%)

22
(78.6%)

20
(90.9%)

12
(85.7%)

12
(85.7%)

10
(71.4%)
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The overall mean for all students participating in the study yielded means
that ranged from the low of 3.22 (SD=1.23), the statement related to the
individual student mentoring other students, to the high of 4.10 (SD=.88),
the statement related to the importance of mentoring to student success at
the institution.
Table 2

M170or//YS/udez/7Percp,aO,017 of/Mernor1'1gat 7he/k/z?sf//u'In/?y10 ce/vN=250)

African
American
N = 178
M
SD)

Asian
N = 12
M

(SI))

Hispanic
N = 28
M

(SD)

Native
American
N = 22
M

(SD)

Multiethnic
N = 14
M

(SD)

There are persons of
color in
administrative roles
from whom I would
seek mentoring zit
this institutior.

There are persons of
color in faculty roles
froIn whom I would
seek mentoring a.
this inistitution.

There are peer
rnerit' Ws who can
advise we.

The institution
suppofts studlernt-tr -

facuit) irteraction.

Fac lt ser as
mentors for all
students.

Staff members
mentor students.

I mentor other
students.

Mentoring is
important for
success at this
institution.

3.76 3.50 3.14 4.09
(1.o) (1.31) (1.08) (.68)

3.78 4.00 3.50
v1.10() g .48) (1.13)

4.00
O'.62

3.48 2.17 3.14 3.91
(1.I1) (1.40) (1.20) (.68)

3.71 3.67 3.92 4.00
(1.03) (1.15) ( 90) (.6 ,

3.72 3.33 3.57 3.55
(1.01) (.99) (1.37) (.91)

3.68
(.92)

3.30
(1.25)

2.83
(1.64)

2.00
(1.21)

3.57
(1.37)

3.00
(1.09)

3.73
(.77)

3.46
(1. 10)

4.13 4.17 4.07 4.09
(.84) (.94) (.81) (.92)
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4.14
(.66)

4.1
(.6o

3.2- (

4.14
(.3(

3.86
(.66)

3.71
(.73)

3.29
(1.07)

3.86
(1.29)
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Among groups, there were marginal means also, with the lowest rated by
Asian respondents for the statement related to the respondent mentoring
other students (M=2.00; SD=1.21), and the highest rated by Asian re-
spondents for the statement related to the importance of mentoring for
student success (M=4.167; SD=.94). The researcher aggregated the
means for each of the statements by race (see Table 2), and the overall
perception of the availability of mentoring programs for Asian students
was lower than the four other groups.

Research question number three, which related to whether a relation-
ship existed between the perceptions of importance and availability of
these multiple levels of mentoring by minority students, was answered by
performing a chi-square analysis of the responses; both related to the
students' perceptions of importance and the availability of the programs
at their institutions. The results of this analysis indicated that there was
an association between these two variables for each of the statements
except one-faculty serve as mentors for all students (Table 3). Thus, the
students perceived that the services they deemed important were services
that were available on their campuses, with the exception of faculty
mentoring students.

To answer research question number four, which focused on whether
there was a difference in minority students' perceptions, based upon race,
of their current institution's provision of multiple levels of mentoring, a
one-way ANOVA was performed using race as the independent variable;
the responses related to the availability of the types of mentoring as the
dependent variable. Results indicated that there were significant differ-
ences in four of the statements regarding mentoring (Table 4). A mul-
tiple comparisons analysis was utilized to determine where those differ-
ences existed within the race variable. Hispanic respondents had a sig-
nificantly lower agreement than did African-American, Native-Ameri-
can, and multiethnic students with the perceived availability of persons of
color at their institution that they would consider as potential mentors.
Similarly, Asian respondents had a significantly lower agreement level
than did African-American and Native-American students regarding the
availability of peer mentors to assist them. Also, Asian students had a
significantly lower level of agreement than did African-American stu-
dents with the statement regarding involvement of staff at their institution
in the mentoring process. Finally, Asian students had a significantly
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lower level of agreement than did African-American and Native-Ameri-
can students regarding their individual participation in mentoring fellow
students.

Table 3

MWi70nr/fyS/den/7fPer,orf/ion oftbe R9/e/aionRsb0ph* be/wee' tb7e/mhodM0f.co ndl
Aval/ak,7/4y ofMen7torin1g Servi&es

Pearson Chi-Square

Value Significance

There are persons of
color in administrative
roles from whom I 22.44 .000*
would seek mentoring at
this institution.

There are persons of
color in faculty roles
from whom I would 21.50 .000*
seek mentoring at this
institution.

There are peer mentors 45.89 .000*
who can advise me.

The institution supports
student-to-faculty 19.91 .001
interaction.

Faculty serve as mentors 9.21 .056
for all students.

Staff members mentor 30.98 .000*
students.

I mentor other students. 22.54 .000*

Mentoring is important
for success at this 19.09 .002
institution.

* The significance level in these cases is less than .0005 and not 0.

Discussion
These findings suggest that mentoring is an important issue for mi-

nority students in community colleges around the country. The percep-
tions of these students regarding the aspects of mentoring that are impor-
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tant and the availability of these types of mentoring on their campuses
should indicate to professionals the areas that are most significant in de-
veloping mentoring programs. From the results of the study, a conclu-
sion, consistent with that in existing research, suggests that establishing
multilevels ofmentoring programs is important in providing success mecha-
nisms for minority students.

Table 4

Summ&ryofIAn8kys,s of Variance o4Avoi/abi//t,Res,ponse bj Race

Mentoring df SS MS F Sig.

There are persons of
color in
administrative roles
from whom I would
seek mentoring at
this institution.

Between groups

Within groups

Total

4 15.681 3.920 3.508 .008*

245 273.823 1.118

249 289.504

There are peer
mentors who can
advise me.

Between groups

Within groups

Total

4 27.165 6.791 5.245 .000*

245 317.219 1.295

249 344.384

I mentor other
students.

Between groups

Within groups

Total

4 21. 565 5.391 3.702 .006*

245 356.771 1.456

249 378.336
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The respondents in this study rated each type of mentoring relatively
high, with a significant majority of the students providing positive re-
sponses regarding each type of mentoring. Each type was found in some
form or combination of mentoring types in a variety of programs, activi-
ties, and environmental factors that the research has shown are important
in mentoring relationships (Beatty-Guenter, 1994; James, 1991; Stromei,
2000). Much of this research promotes the theory that these types of
programs are conducive to the transition, retention, and success of minor-
ity students in higher education.

Even though institutions are conducting a variety of mentoring pro-
grams for minority students, students in this study seemed to feel that
these programs are only offered marginally. This perception is especially
the case with Asian students who overall considered mentoring on their
campuses to be less available than did students from other minority groups.
The responses of these students may be indicative of the perception that
students of Asian descent are "always successful" in higher education
because of their overall higher success rates in terms of matriculation,
retention, and graduation. This perception further suggests that Asian
students do not need the special attention that students from other minor-
ity ethnic backgrounds may need (Monroe, Motoike, & Nagda, 2002).
This issue is reiterated further in the analysis of the perceptions of the
availability of programs based upon the ethnic background of the stu-
dents. Students of Asian descent, in more instances than any other race,
again indicated that they did not particularly believe that certain types of
mentoring were available on their campuses.

The research demonstrated that there was an association between the
minority student's perception of the importance of the types of mentoring
and the availability of those programs on their campuses. Even though
this analysis did not break this relationship down by individual ethnic
groups, the results of this study seem to indicate that there is evidence of
these types of mentoring on their campuses, in which they may or may
not be involved. Regardless of this involvement, which may be limited
due to the unique set of characteristics of the community college student,
minority students reported that these programs were available for the
most part consistent with their perceptions of importance.
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Limitations
There were some threats to validity of this study due to the nature of

its distribution. First, the study was not controlled for institutional size
and resources, which may be factors in administrators' decisions to pro-
vide mentoring services and programs. Additionally, the study was not
controlled geographically. As some sets of the ethnic groups included in
this study are more populous in certain parts of the country, institutional
leaders who work with these groups may want to focus more on these
students in providing target services to enhance their success. Finally,
the study did not control for individual student characteristics, such as a
student who is only taking one course at this institution and has not had
any connection with student services and programs versus a student who
is enrolled to complete an entire program at this institution and has been
exposed to a more formal orientation to these opportunities.

Conclusion
The projections of the potential increase in the number of minority

students expected to enroll in community colleges over the next two de-
cades, in conjunction with their past and present lack of success, provides
an impetus for administrators to develop programs and services that will
enhance the opportunities for these students to succeed. Success ulti-
mately depends upon these students successfully becoming a part of the
academic and social fabric of the institution. Formal mentoring pro-
grams have promoted this process in the past through recruitment, reten-
tion, and graduation of these students. However, community college
leaders cannot limit their efforts to these formal programs. They must
also implement informal multiple levels of mentoring for these students.
In doing so, they cannot neglect any group due to their apparent lack of
need for these types of services, especially Asian Americans because of
their past overall academic success.

The programs must include a variety of factors, as identified by the
respondents to this study. By way of multiple-level mentoring, minority
students are exposed to a variety of individuals who are committed to
ensuring that they adjust to life as a college student. These individuals
will be able to assist these students in overcoming some of the precollege
characteristics, such as their academic preparation and first-generation
college student status, along with dealing with some of the conflicts that
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arise as a result of their enrollment in college, such as balancing their
responsibilities. Additionally, research has demonstrated that students
who participate in such programs are much more satisfied with their col-
lege experience than those who did not participate in mentoring programs
(Fleming, 1984; Hughes, 1987; Woolbright, 1989; Lavant, Anderson, &
Tiggs, 1997). This finding is of particular importance to those who in-
tend to replicate these studies.

Mentoring programs also cannot be one dimensional, in that the men-
tor must provide guidance to the student in academic, personal, and pro-
fessional areas. The setting must incorporate an opportunity for these
mentors to learn about students from various ethnic backgrounds. By
making these individuals more conscious of the needs and concerns of
these students, their opportunities to develop more comforting campus
climates for community college students is enhanced. Since this approach
would stress multiple levels of mentoring, administration, faculty, and
fellow students will gain a greater appreciation of these students.

To enhance these opportunities further, community college leaders
must begin more aggressively to recruit future faculty and administrators
with these ethnic backgrounds. Minority students feel more comfortable
approaching someone who "looks like me," and hiring people of the
same ethnic background would demonstrate to students the commitment
of community colleges to promoting their success.

The opportunities to enhance minority student success are potentially
exponential as administrators analyze the possible strengths of multiple
levels of mentoring. Mentoring systems will incorporate the entire cam-
pus culture in the process as opposed to centering on programs that focus
on a minute aspect of students' lives and minimal numbers of students.
Additionally, by establishing long-term plans to address each of the mul-
tiple levels of mentoring, administrators will be able to provide a campus
climate conducive to the success of minority students, with individuals
from all levels of the campus promoting the process.
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