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PREFACE

As a state-supported institution Oklahoma State University has an
obligation to furnish to those students anticipating graduation from
state high schools information about the university which will be of
assistance in deciding whether to continue their education and, further,
whether Oklahoma State offers what they perceive to be their needs for
higher education.

There are, of course, many channels of communication through
which students may receive the information, but primary among these is
the printed material issued by the institution. Catalogs and course
description booklets have long been sources of information for students
inquiring about a university and its programs. In addition to these,

Oklahoma State also issues a booklet entitled Oklahoma State--A Guide

for New Students, designed to contain only information of immediate

usefulness to entering freshman students. A pertinent question arises
when a selection of information items is made, i.e., have the right
items been selected, énd do they provide the information desired and
needed by the target audience? Thus, our study.

Those who have made significant contributions to this project are
many. Many visits with Russell Conway, director of High School and
College Relations, have given insight to the problems encountered in
establishing effective communications with juniors and seniors in high

“schools. Dr. Ralph Hamilton, Director of Public Information,
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supported and encouraged the project from the outset.

Dr. Walter J. Ward, director of graduate studies for the School of
Journalism and Broadcasting, provided the inspiration both to begin and -
to complete the study. His commitment to organized research as an
instrument for improving the '"products' of those engaged in the mass
communication industry makes one believe that he may discover light
where there was none before. The high school counselors and OSU fresh-
men who were kind enough to respond to the survey instrument are

greatly appreciated.
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CHAPTER 1
INTRODUCTION

Oklahoma State--A Guide for New Students (hereafter referred to

as the Guide) is a publication issued by the university for the purpose
of communicating to students at the senior level in high school the
features of Oklahoma State University which would lead them toward a
decision to continue their education at OSU. Another group of students
may be presumed, i.e.{ those who already have decided to enroll at
0OSU and who need procedural and calendar information about how to
accomplish their enrollment. Other categories of information needed
by both groups of students woﬁld include, besides the enrollment pro-
cedures and requirements‘themselves, financial aids, housing and
academic subjects.

In addition to communicating with students, the university
desires to maintain close contact with counselors in high schools
throughout the state and in some of the larger cities nearby in ad-
jacent states. Counselor contact is ﬁaintained by the Office of High
School and College Relations which also schedules representatives to
visit most high schools at least once during the year.

Visits to high schools by High School and College Relations
representatives are the primary avenue of distribution of the Guide
to students. Counselors receive copies at the beginning of their

fall term, and students may also obtain them through mail request or



by visiting the OSU campus.
The Guide first was published in 1972 as a typewriter-composed

booklet of questions and answers under the title of Considering OSU?

This Will Help. The number of subjects covered in this first effort

were relatively few and the presentation was rather plain pipe-rack.

With succeeding issues, the content was enlarged considerably and
the physical form of the book was improved to include type composition,
pictures on the inside pages, and even a process-color cover. This
evolution also produced the booklet's current title.

At the time this study was undertaken, three editions had been
prepared and issued, each containing more copy than the previous.
Additional subjects were added on the basis of someone “feeling.that
we should convey a bit more information' or by informally asking the
consumers of the information (high school students and counselors) what
they thought ought to be added.

The informality of such inquiry is stressed because, to the date
of this study, no organized attempt had been made to determine the
appropriateness and adequacy of content of the Guide.

The basic purposes of this study were to determine, by asking the
target audiences of the Guide if:

1. the information provided is useful.

2. there are subjects about which they need more information.

3. there is space devoted to subjects which are of no interest

or which are not helpfui.

An analysis of the answers to the above questions should also pro-
duce the answer to the question of whether one booklet can reasonably

be expected to serve the needs of both students and counselors or if



separate publications, one tailored for students and the other for
high school counselors,bshould be produced.

This study was aimed at 500 students who were completing their
freshman year at OSU (April 1976), selected randomly frpm the total
fall semester freshman enrollment of 4778. Students thus selected
would have been on-campus épproximately eight months, and would have
been exposed to the Guide during the year preceding enrollment at OSU.
It was felt that selection of such a group (one that had been on-
campus for several months) would produce more valid results and pro-
vide better feedback since they had experienced what had only been
described to them in the Guide.

For both convenience and economy, the student group was drawn
from freshmen living in OSU residence halls. All high school coun-
selors in Oklahoma (498) were surveyed.

Responses were received from 157 students (31 percent) and 76
counselors (20 percent).

Students surveyed obviously were those successfully recruited,
maybe in positive response to material contained in the Guide, perhaps
in spite of what was offered there. An interesting question arises
as to whether those who did not choose to attend OSU might have done
so had the printed materials from OSU to which they were exposed in
high school done a better job. Perhaps there is indication of
another useful study.

It was believed from the outset that information obtained would
be reliable in that no emotional issues were involved——herely whether
the Guide was doing its job--and there were no ''right or wrong"

answers possible, just an anonymous expression or opinion.



The Questionnaire and Evaluation Instrument

The instrument designed for the survey was in two parts. The
first part consisted of a four-page 8% x 1ll-inch form, one page of
which was an 8-item questionnaire and one page a letter of transmittal
and instructions. Separate questionnaires and transmittal letters were
prepared for Students (Appendix A) and for Counselors (Appendix B).
the second part was common to both Students and Counselors, and con-
sisted of a reprint of the Guide which the Students had seen while in
high school, to which had been added an evaluation reponse form at the
beginning of each of the book's six information units (Appendix C).
Subtopics within each of the units were identified by the insertion of
a boldface letter by each subtopic and an evaluation key on which the
respondent could indicate the most Helpful and the least Helpful sub-

topic within the information unit.

Student Responses

A one-page questionnaire was designed to gather from students in-
formation which, although not central to the point of evaluating the
Guide, would give a modicum of insight into such concerns as: (1) How
useful the various publications distributed by the university are to
high school seniors; (2) Whether their choice of college had been made
by the time they were high schéol seniors; (3) How much, if any,
influence the Guide had in their choosing to attend OSU; (4) Through
what means of distribution students were receiving the Guide, and.(S)
Whether they were taking the publication home for their parents to see,

and how much influence the students felt their parents were exerting



in their decision on which college to attend. Opportunity also was
provided on the questionnaire for students to make comment about how
the Guide might be altered to better describe the university to
prospective students.

Ninety-two percent of the respondents said they had seen copies of
~ the gﬁigg3 and of these, nearly twice as many received their copies
from an OSU representative at their high school career day as through
any other means. Distribution by high school Counselors and through
mail request to OSU accounted for the other significant numbers of
responses to this question.

By the time respondents received copies of the Guide (sometime
during their senior high school year) 60 percent reported they already
had made a decision about what college to attend. Of the 40 percent
undecided, only 21 percent evaluated the Guide as being '"a great deal"
of Help in making a decision, while 50 percent found it to be '"a
little" Helpful and 29 percent reported it was of no Help.

In their comparisons of the Guide with other publications issued
by the university, the Guide enjoyed a slight edge (25 percent) as

being "most'" Helpful, followed by the University Catalog at 22 percent

and OSU Programs and Requirements at 21 percent. Career leaflets,

housing brochures and financial aids brochures accounted for responses
of less significance (8 to 12 percent each). Remembering that each of
the respondents had, by the time they received the questionnaire, com-
pleted almost two complete semesters at OSU, it would be difficult to
place too much emphasis on the responses to this question. Although
they were specifically asked how helpful the publications were to them

before they enrolled at OSU, it would probably be difficult for the



students to differentiate accurately between influence before and
after enrollment. A student who has completed two semester enroll-
ments would have found the catalog and the degree requirement sheets
invaluable in completing those enrollments, and such a situation might
have colored the answers to show high Helpfulness for those two publi-
cations.

Although 81 percent of the respondents said they took the Guide
home for their parents to see, 47 percent of the Students perceived
their parents as having "very little" to do with their decision about
attending OSU. Thirty-seven percent evaluated the decision as a
50-50 split between them and their parents, and 16 percent reported
their parents exerted a ''great deal" of influence in their choice. An
interesting comparison would result if those same parents could have
been asked their perceptions as to how much influence they had in the
decision.

Student requndents gave the Guide an overall favorable appraisal
in the write-in portion of the questionnaire in which they were asked
their opinions on how the book might be modified to describe better the
university to a prospective new student. Thirty-nine percent of the
Students assessed_the Guide as being '"sufficient," "accurate,'
""helpful information," and as being '"well-organized.'" One commented
that "the Guide describes the university fine. The oniy thing that is
better is to tour the campus in person.'" There were, however, con-
structive comments as to how the respondents felt the Guide could be
made more useful to students.

Among the criticisms offered by three or more respondents were:

"Include a map of the campus.' Ten responses were received on this one



item. (A map has been made part of a subsequent edition of the
Guide.)

Nine Students expressed concern about living conditions and social
activities, desiring more information and photographs of residence hall
rooms, dining facilities and hall-related social activities, including
intramural sports.

The respondents who had experienced nearly a full academic year
at the university believed that the Guide should make an attempt to
describe more fully the differences between ''going to high school and
going to college." "It's a much larger work load than high school--
much different--watch out." '"Tell prospective students that good
study habits are important--0SU is an educational center."

Seven Students believed the Guide should contain more pictures of
the campus, referring to it as a "beautiful place which would favorably
impress prospective students."

Twelve were concerned that the Guide, in their opinions, did not
include sufficient directory-type information on the academic organi-
zation of the university--where to obtain special student services and
information on specific student activities. A common expression con-
cerned furnishing names, office locations and phone numbers of the
persons who were responsible for specific areas of help. A typical
comment in this area said "I think it (the Guide) should make it very
clear where to get various types of information on campus and also to
encourage the person to ask questions when he doesn't understand the
set-up. Also tell him where to ask (his questions) and then make sure
the pérsonnel know the right answers and don't treat the person like a

"dumb freshman.'"



The problems associated with owning, driving and parking a car
on-campus were concerns of five respondents who thought the Guide
should offer a fuller explanation of policies concerning use of a car.

The fact that 71 percent of the students who were still
'"'undecided" as to college choice by the time they received the Guide
found the booklet to be either very Helpful or a little Helpful in
making a choice, is probably strong argument for continuing to issue
the Guide as a major recruitment and information publication.

The 36 percent of the students who reported their parents had at
least a 50-50 input to the decision of college choice is good indica-
tion that the content of the book, both in copy and graphically, be
addressed as much to parents as to students. That 36 bercent of
respondents generalized to the 3807 freshmen who entered in September,
1975 would account for 1370 parents who it may be presumed were favor-

ably impressed by the Guide.

Counselor Responses

A 100 percent‘respénée that the Guide was helpful in advising
‘high school students was made by Counselors completing the question-
naire. They also gave a near-unanimous evaluation (97 percent) that
the Guide was "better than most" student information booklets received
from other universities. Although 75 percent of the Counselors
received a sufficient number of copies of the Guide for use in their
iadvisement program; attention should be given to the quarter of the
respondents who said that they need additional copies.

Counselors were also asked which of the OSU publications were

most Helpful in advising students, and their responses paralleled



those of students responding as to which provided most Help for them.
The "top three" for the Counselors were also the Guide (34 percent

found it 'most'" Helpful), the Undergraduate Catalog (21 percent) and

Programs and Requirements (27 percent). Since counselors don't have

the same '"before enrollment' and "during or after first enrollment"
orientation to sort out as do the students, their responses could
likely be considered valid.

More opportunity was provided on the Counselors' questionnaire
for free response under the assumption that their maturity and use of
the Guide as a tool in their advising would cause them to give more
attention than Students to the evaluation.

A write-in response question addressed to the Counselors sought
to determine which topic covered in the Guide was most useful to
them. Topping their list of importance were financial aids informa-
tion (32 percent) and enrollment information (26 percent), the
"bread and butter'" answers to student questions of '"how do I get in"
and "how can I get a scholarship (or other financial aid)? It should
be safe to presume here that Counselor interest in these items stems,
in turn, from a great deal of'student interest and a great many student
questions to which the counselors must respond. Counselor responses
of 13 and 15 percent, respectively, were received by Guide sections
on academics and housing.

Another write-in response question addressed to Counselors was
aimed at determining topics on which the Guide failed, in their
opinions, to present enough information. Only two items received more
than a single mention--three Counselors said a map of the campus would

be helpful and three noted a need for more information on the College
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Level Examination Program through which good students may earn college
credit through advance standing examinations. Although there were no
further groupings, individual Counselors expressed a concern that some
subjects be expanded: a listing of all freshman scholarships (this was
included in the Guide as a numerical expression), costs for married
students, an explanation of college course numbers, how to arrange a
visit to the campus, how grade-point averages are determined in
college, graduation requirements, an explanation of college credit
hours, the American College Testing program, clarification as to when
students who have applied for admission are notified of their
acceptance or rejection. One Counselor asked that an application
packet (including an application for financial aid) be included with
each Guide.

Counselors also were asked if the Guide contained more informa-
tion than they needed on some topics. This item was included to
determine if some of the verbiage could be eliminated without dimin-
ishing the usefulness of the Guide. No subject was so listed by a
Counselor.

Forty-one Counselors (42 percent) offered very positive comments
to the effect the Guide was serving their needs well. There was
indication that attention should be given distribution of the Guide,
however. Twenty-seven percent of the Counselors said either they did
not receive sufficient copies or that copies arrived too late in their
school year. Three offered advice that copies should reach high

schools no later than January and preferably earlier in the fall term.



CHAPTER 1II
ANALYSIS AND INTERPRETATION OF FINDINGS

Data from the 157 responding Students and 76 high school
Counselors hopefully provided useful insights into the utility values
of the Guide overall, and by specific information units and subtopics
of those units.

Respondents rated each of the Guide's six information units on the
degree of Helpfulness they perceived the units as giving. Their
ratings were on a scale ruhning from 5--extremely Helpful--to 1--not at
all Helpful. Further, from the subtopics under each informtion unit,
respondents designated the one most Useful and the one least Useful.
(The terms '"Useful" and '"Helpful" are used interchangeably.)

The six information units were: "An Introduction,' "Academics,"
"Enrolling at OSU,'" '"Housing," "Financial Aids, Scholarships, Employ-
ment,'" and "Other Helpful Information.'" 1In interest of brevity and,
in some cases, clarity, the units are in standardized abbreviation
hereafter.

As stated earlier, the author had several broad concerns in mind
at the study's undertaking. These dealt with the feasibility of
publishing a single Guide for both students and counselors. He was
concerned with relative usefulness of units and subtopics. For
example, should some units be givqn less space and others more? Do

some units and subtopics receive inordinate amounts of copy space

11
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relative to their perceived usefulness. Does the Guide comprise over-
lapping information, or information better provided elsewhere, etc.?
The study design indirectly dealt with these higher level concerns
by providing insights into the more specific research questions that
follows:
1. Is there a difference between the mean Help provided
by the Guide's six information units, as perceived
by Counselors, by Students, and by the two groups
combined?
2. Do Counselors and Students differ in the perceived
mean Help provided by the Guide's six information
units, combined?
3. Do any differences between the perceived mean Help
of various information units depend on which target
group the respondent belongs? That is, does a higher
Help rating of one information unit depend on whether
the respondent was a Counselor or a Student?
4. Does the over-all usefulness of an information unit
appear to come from particular subtopics within the
unit more than from others?
5. Are some units seen as similar, yet different than
other units, in terms of degree of Help provided?
If so, how do these different groups of units com-
pare in mean Helpfulness in the eyes of Counselors
and of Students?
Data on the first three questions were analyzed with a Type I
. . . 1
variance analysis of two factors with repeated measures on one factor.
In this case, the repeated measures were on the six information units.
Rescarch question No. 5 was approached through correlation and

factor analyses procedures to be discussed later.

The analysis of subtopics simply involved the percentage of total

1E F. Lindquist, Design and Analysis of Experiments in Psychology
and Education (Boston, 1953), pp. 266-273.
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respondents in each group who designated various unit subtopics as
"most- and least-Useful.

The author wishes to point out that ensuing probabilities
attached to findings are made with caution and viewed more as trends.
In any mail survey, external validity is in queston, due to non-
returns. However, in a study such as this, there are no controversial
issues. This would tend to alleviate the problem of strong self-
selectivity in returns. Thus, there_is less chance of the respondent
data distribution being severely skewed. Nevertheless, assumption of
a normal distribution and external validity of findings are open to

question.
Comparative Use by Counselors and Students

Across all 'six information units, high school Counselors saw as
the Guide is '"very'" Helpful (mean=3.98). Students felt the Guide was
somewhere between '"'quite'" and "very" Helpful (mean=3.57).

Counselors and Students, combined, rated the Guide between 'quite"

and "very'" Helpful, as shown by the grand mean of 3.78 in Table I.
Behind these over-all mean Help scores, however, the study showed
that--although ratings by Counselors and Students were favorable--
Counselors tended to perceive the Guide as significantly more Helpful
than did Students (means of 3.98 v. 3.57, respectively, F=30.62,
df=1/231, p.<.01). This overall higher rating by Counselors tended to
hold up for four of the six information units, as a quick scan of
Table I indicates. This point ‘will be discussed further in connection

with interaction of respondents with information units.
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TABLE I

MEAN HELP SCORES REGISTERED BY RESPONDING HIGH SCHOOL
COUNSELORS AND STUDENTS FOR SIX INFORMATION UNITS
IN THE GUIDE ’

Types of
Resgondents Information Units

Introduction
Academics
Enrollment
Aids

Other

Mean Totals

Counselors 2.39 4.21 4.51 4.26 4.71 3.82 3.98

I

Students 2.23 3.92 4.28 3.85 3

ne>

Mean Totals 2.31 4.07 4.40 4.06 4.12 3.71 3.78

* ' ’ '

Arrows in Tables I through VI indicate significant differences
between the two means to which each is reciprocally addressed. All
differences are at least at the .05 level of confidence.

Comparative Helpfulness of Information Units

All respondents, combined, saw some Guide information units as
more Helpful than others (F=185.34, df=5/1155, p <.01). This over-all
significant F-ratio meant only that respondents perceived at least one
Guide unit as more Helpful than one other, In this study the F=185.34
meant a difference as large as that between the highest rated unit
("Enrollment": 4.40) and the lowest rated unit ("Introduction': 2.31)

probably would occur by chance in less than 1 in 100 similar studies,

on the average.
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However, the author received mean Help scores on all six Guide
information units. This meant that differences between 15 pairs of
unit means had to be tested against chance (6 x 5/2=15). In other
words, the author ran 15 difference-between-means tests. Results are
shown in Table II, which lists mean Help scores and rank positions of

all six information units.

TABLE II
*
MEAN HELP SCORES AND RANK POSITIONS OF SIX GUIDE
INFORMATION UNITS, AS PERCEIVED BY RESPONDING
HIGH SCHOOL COUNSELORS AND STUDENTS

Information Units Mean Help Rank Positions
Enrollment 4.40 1.0
Academics 4.07 2.0
Housing 4.06 2.0
Aids 4,12 2.0
Other 3.71 3.0
Introduction 2,31 . 4.0

Mean Totals 3.78

" *Differences between mean Help scores for information units hold-
ing different rank positions probably would occur by chance in less
than 5 times in 100.

"Enrollment'" information, as Table II shows, was perceived as
significantly more Helpful than any other unit. The "Enrollment' mean

of 4.40 connotes the information as '"very'" to "extremely'" Helpful.
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Significantly less Helpful than "Enrollment,"--but still "very"
Helpful units over-all--were '"Academics" (mean=4.07), "Housing'" (mean=
4.06) and "Aids" (mean=4.12)-—a11 tied for second place in utility
value.

Information in the unit labelled 'Other' ranked fourth--signifi-
cantly lower than "Enrollment," "Academics,'" '"Housing'" and/or "Aids."
But even this information fell between ''quite' and '"very'" Helpful
(mean=3.71), a favorable testimony to utility.

The least utilized information seemed to be that contained in the
"Introduction.'" Its mean Help score of 2.31 leaned toward the ''some-
what'" Helpful, moving away from the ''quite' Helpful point.

The '"fact'" that Counselors tended over-all to perceive the OSU
Guide as more Helpful than did Students was due to their higher ratings
of the '"Academics,'" "Enrollment,' "Housing'" and "Aids" information
units. The "Introduction'" and '"Other'" units cbntributed little or
'nothing to the higher Counselor ratings, since Students rated those two
units similar to Counselors.' The arrows in Table I, page 14, shows the

four pairs of means that separated the two types of respondents.
Interaction: - Type of Respondent and Information Units

Onée the author pinpointed information units that distinguished
the two types of respondents, he sought to determine which type of
respondent contributed more or less to what information unit means.

Table 1I, page 15, shows the "Enrollment' unit, with a mean of
4.40, offered more Help to all respondents, combined, than did any

other unit, on the average.
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Differencesbetween-means tests supported this ''superiority"

the "Enrollment" unit with two exceptions, as shown in Table III.

TABLE III

MEAN HELP SCORES REGISTERED BY RESPONDING HIGH SCHOOL
COUNSELORS AND STUDENTS FOR THE "ENROLLMENT,"
"HOUSING,'" AND "AIDS" UNITS OF THE GUIDE

Types of .
Respondents Information Units

Housing Enrollment Aids

Counselors 4,26 — 4.51 ‘-‘§~‘~"T> 4,71

5
¢ I |
.28¢ y 3.53

Students 3.85 < -y 4

Mean Totals 4.06 ¢ > 4.40 ¢ —> 4.12

Though the "Enrollment'" unit was more Helpful to Students than
were '"Housing" and "Aids" (4.28 v. 3.85 and 3.53, respectively, p <.05)
the story was different for Counselors. They saw '"Enrollment" and
"Housing" (4.51 v. 4.26, p ».05) and "Enrollment" and 'Aids" (4.51 v.
4.71, p >.05) as equally Helpful, but "Aids" as more Helpful than
"Housing" (4.71 v. 4.26, p <.05).

' "Academics,ﬁ "Housing,'" and '"Aids" Information units were rated
equally Helpful by all respondents combined. But when types of
respondents were considered, only "Housing' and "Academics'" appeared
equally Helpful. There was no significant differénce between the mean

Help of '"Academics'" and "Housing,' as reported by the Counselors
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(4.21 v. 4.26, p >.05) or by Students (3.92 v. 3.85, p ».05). But the
homogeneity of group ratings fell down whenb”Housing” and '"Academics"

were compared with ""Aids,'" as shown in Table IV.

TABLE IV

MEAN HELP SCORES REGISTERED BY RESPONDING HIGH SCHOOL
COUNSELORS - AND .STUDENTS. FOR THE '"HOUSING,'" *"AIDS,"
AND "ACADEMICS'" UNITS OF THE GUIDE

Types of
Respondents Information Units

Housing Aids Academics
Counselors 4.26 &—--> 4.71 > 4.21
Students 3.85 &——> 3,53 ¢———> 34%2
Mean Totals 4.06 4.12 4.07

The above mean scores simply say, ''Yes, the "Academics'" and '"Aids"
units were seen equally Helpful over-all (4.07 v. 4.12, p >.05), but
this was due mostly to Counselors utilizing "Aids" more than
"Academics" (4.71 v. 4.21, p <.05), whereas Students utilized
"Academics' more than fAids,” (3.92 v. 3.53, p< .05), producing a
deceptive compensating effect of over-all equality.

Another classicél interaction is indicated in Table IV. The
overall equal Helpfulness of '"Housing' and '"'Aids'" potentially was

misleading because of the higher utilization of '"Aids'" over '"Housing"
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by Counselors (4.71 v. 4.26, p <.05) and the obverse higher utiliza-
tion of "Housing" over "Aids'" by Students (3.85 v. 3.53, p <.05).

In two other interactions, the higher utility value of "Housing"

and "Aids" over the "Other" information unit was not as clearcut as

shown on the surface in Table II." This is evident in the following

table.
TABLE V
MEAN HELP SCORES REGISTERED BY RESPONDING HIGH SCHOOL
COUNSELORS AND STUDENTS FOR THE '"'HOUSING,"
"AIDS,'" AND "OTHER' UNITS OF THE GUIDE
Types of
Respondents Information Units
Housing Other Aids

Counselors 4.26 &~ 3.82 6e————>4.71
Students 3.85 3.60 3.53
Mean Totals 4.06 é———33.71¢—u"3 4,12

The mean totals indicate that '"Housing'" was more Helpful to all
respondents combined than '"Other'" information (4.06 v. 3.71, p <.05).
But to Students, both units were equally utilized (3.85 v. 3.60,

p. >.05). It was the Counselors alone who utilized '"Housing'" inform-
ation more than the "Other" unit of information (4.26 v. 3.82, p.>.5).

The same pattern evolved in the case of '"Aids'" and ”Otﬁer

comparison. Though "Aids'" was more Helpful than "Other"
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information to all respondents combined (4.12 v. 3.71, p<.05), it
was with the Counselors that the pattern held (4.71 v. 3.82, p <.05).
The Students used "Other'" information equally as much as "Aids" (3.60
v. 3.53, p >.05). |

In some instances in which information units were compared with
types of respondents regarding Help value, the overall picture stood
on its own. In other words, there was no interaction. The difference
in utility value of the information units held up for both Counselors f/
and Students in these cases.

The first case in point involved the "Introduction' and the
"Other" units. Table I, page 14, shows "Introduction'" as significant-
ly less Helpful than any other unit. This pattern held for both
Counselors and Students.

Also, the superiority of "Enrollment'" over "Academics,' "Other,"
and "Introduction'" was clear-cut, for both Counselors and Students.

Finally, the equal utility value of '"Academics'" and '"Housing"
(4.07 v. 4.06, p »>.05) held up for both Counselors (4.21 v. 4.26,

p >.05) and Students (3.92 v. 3.85, p ».05).
Combinations of Units most Helpful

The foregoing discussion of relative Helpfulness of the six
;Guide units, along with the interaction between those units and types
of respondents, can be summed up another way as in Table VI.

Table VI essentially bears out the previous discussion in a
capsule. Additionally, it helps pinpoint what pairs of information

units were most Helpful to Counselors or Students.
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MEAN HELP SCORES OF SIX INFORMATION
UNITS IN THE GUIDE--BY TYPE
OF RESPONDENT
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Type of Information Mean Help
Respondent Unit - Score
Counselors Aids 4.71
Counselors Enrollment 4.51
Students Enrollment 4.28
Counselors Housing 4.26
Counselors Academics 4.21
Students Academics 3.92
Students Housing 3.85
Counselors Other 3.82
Students Other 3.60'
Students Aids 3.53
Counselors Introduction 2.39
Students Introduction 2.23
Mean Total 3.78

The combination of '"'Aids'" and "Enrollment,'" for example was most

used by Counselors, followed by the '"Enrollment'--"Housing" and

"Housing''--""Academics'" combinations.
was the '"Other" information unit, alone.

"Introduction."

Next most Helpful to Counselors

Least Helpful was the
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For Students, "Enrollment," alone, provided the most Help,
followed by the "Academics'--"Housing," '"'Housing''--""Other'" and "Other"
--"Aids" combinations, in that order. The "Introduction'" was least
Helpful.

The above combinations of units were cited on the basis of there
being no significant differences bef&een the pairs of units included
in any combination.

Another way to view the comparative use made of information units
by Counselors and Students is through tﬁe Pearson r Product-Moment
correlation coefficient--an index of the concomitant variation between
the two groups' mean Help scores, which are listed side by side in
Table VII.

The correlation between mean Help scores of Counselors and
Students in Table VII was r=.8868 (df=5, p <.01) which means the
relationship between the degree of Help given to Counselors and to
Students by the six information units was‘high and marked--and
probably would exceed zero 99 times in 100.

The most noticeable differences in Help involved "Aids."
Counselors, as shown in Table VII, used 'Aids'" more than '"Housing"
information, while Students used "Housing'" more than '"Aids," a trend

previously discussed. Further, Counselors used ''Aids'" more than

"Other" information, while students found the two of equal aid.
Most Useful Subtopics in Information Units

All information units, except the "Introduction," carried
several subtopics. From all the subtopics under each unit, the author

asked respondents to designate which was most Useful. Of the six



23

subtopics under "Enrollment," for example, only three were designated

by any sizeable percentage of respondents as most useful, as shown in

Table VIII.
TABLE VII
MEAN HELP SCORES REGISTERED BY RESPONDING
HIGH SCHOOL COUNSELORS AND STUDENTS
FOR EACH OF SIX INFORMATION UNITS
OF THE GUIDE
Information Mean Scores: Mean Scores: Mean
Units Counselors Students Differences

Enrollment . 4.51 4.28 .23
Academics 4,21 3.92 .29
Housing 4.26 3.85 .41
Aids 4.71 3.52 1.19
Other 3.82 3.60 .22
Introduction 2.39 2.23 .16
Mean Totals 3.98 3.57

"Five Steps on Enrollment Day,'" which comprised 19 percent of

the "Enrollment'" unit copy, was most Useful to 52 percent of the

responding Students and 30 percent of the Counselors. However, a

larger percentage of Counselors than Students said '"Admission

Requirements' was most Useful (33 v. 15 percent). '"Admission

Requirements' consumed about the same amount of space as '""Five
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Steps. . . ." "Application Packet,'" which consumed 11 percent of the
"Enrollment'" unit, was most Used by 16 percent of Counselors and

11 percent of Students.

TABLE VIII

PERCENT OF HIGH SCHOOL COUNSELORS AND STUDENTS
WHO MARKED THREE "ENROLLMENT' SUBTOPICS
AS MOST USEFUL

"Enrollment"

Subtopics % of Respondent Types
Counselors Students

Five Steps on

Enrollment Day 30 . 52

Admission

Requirements 33 _ 15

Application

Packet 16 11

About 50 percent of the "Enrollment'" unit information was most
Useful to only.a negligible percentage of Counselors and/or Students.
These comprised the subtopics: ''Admission Acceptance,' "ACT Test,"
and "Selecting an Undergraduate College."

So the high Help ratings given the "Enrollment' unit by both
Counselors and Students was due mostly to "Five Steps on Enrollment
Day,' especially in the case of Students; '"Admission Requirements,"

Used most by more Counselors than Students; and '"Application ''Packet,"

also Used most by more Counselors than Students, percentage-wise.
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"Enrollment'" comprised two pages, or 10 percent of the Guide.

""Academics," which consumed four pages, represented 25 percent of

the OSU Guide. Eight subtopics, utilizing 75 inches of copy, were

listed under "Academics''--only three of which were most Used by an

appreciable percentage of respondents, as listed in Table IX.

TABLE IX

PERCENTAGE OF HIGH SCHOOL COUNSELORS AND STUDENTS
WHO MARKED THREE '"ACADEMICS" SUBTOPICS

AS MOST USEFUL

"Academics''

~ Subtopics % of Types of Respondents

Counselors Students

Credits from
Examination 26 21
Sample Requirements
Page 18 15
Course Number
Explanation 9 23

"College Credit by Examination' was most Used

by the highest per-

centage of respondents. Twenty-six percent of the Counselors, compared

to 21 percent of the Students, listed the subtopic as most Useful.

This subtopic comprised 15 percent of the copy space under "Academics."

The '"Sample Requirements' page, comprising some 30 percent of the

"Academics' copy space, was most Used by 18 percent of Counselors and

15 percent of Students.



A noticeably higher percentage of Students than Counselors most
Used the "Course Number Explanation' subtopic (23 percent v. 9 per-
cent, respectively). This subtopic utilized only 6 percent of the
"Academics" copy,‘making it a "high payoff" section.

Again, about 50 percent of a major information unit was listed
as most Useful by only negligible percentages of respondents. These
lower-Use '"'Academics' subtopics were: ''Program Options,'' '"Honors
Program," 'Useful Publications for Curriculum Planning,'" "Undeclared
Major,'" and the "Sample Catalog Page and Trial Study,'" the latter
which comprised a whole page, or 5 percent of the Guide. ''Academics,"
it should be recalled, ranked second with "Housing'" and '"Aids" in terms
of Help given‘to all respondents, combihed. This relatively high
rating probably was due mostly to the value of "Credits by Examination'
and '"Sample Requirements Page' for both groups of respondents.

Earlier it was pointed out that one group--the Students—;used
"Academics" information more than '"Aids," wherégs Counselors used the
two units equally. From Table IX, one might speculate this was due
mostly to the higher percentage of Students than Counselors finding
the "Course Number Explanation' subtopic most Useful.

| "Aids," which the reader will recall, gave an equal amount of
" Help to all respondents combined, as did "Academics,' also utilized
four pages of the Guide--one fifth of the publication's pages.

Two of the three subtopics under "Aids"_were'most used by a sub-
stantial percentage of both Counselors and Students. These are
listed in Table X.

"Scholarships' was most used by 55 percent of the responding
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Counselors and 43 percent of the Students. This subtopic consumed
65 percent of the '"Aids" copy space and carried information on six

different kinds of scholarships. .

TABLE X

PERCENTAGE OF HIGH SCHOOL COUNSELORS AND STUDENTS
WHO MARKED TWO "AIDS'' SUBTOPICS
AS MOST USEFUL

"Aids" | |
Subtopics .. % of Types of Respondents
Counselors Students
Scholarships 55 TS
Financial Aids | 25 ' | 33

A higher percentége of Students than Counselors listed '"Financial
Aids'" as the ﬁost used subtopic (33 percent v. 25 percent, respective-
ly). This was another relatively '"high payoff" subtopic since it
consumed only 14 percent of the unit's copy . space.

The small ""'Student Employment' subtopic under "Aids" was listed
as most used by 9 percent of Students and Counselors. However, it
comprised only 3 percent of the copy space.

The relatively high Help rating given 'Aids" was due mostly to the
"'Scholarships'' subtopic, though the "Financial Aids'" subtopic also was
most Used by a substantial percentage of both Counselors and Students.

A lesser percentage of Students than Counselors listed "Scholarships"
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as most useful, which may help explain the "fact" that Counselors rafed
the '"Aids" unit higher than "Academics' or '"Housing,'" as mentioned
earlier, whilé it was just the reverse in the case of Students. They
saw ''Academics" aﬁd‘"Housing" as morevHelpful than "Aids."

Most used subtopics under the '"Housing' and ''Other'" information
units were the most clearcut. Only one subtopic under each unit was

most Used by any substantial percentage of respondents--but the per-

centages were substantial, indeed, as shown in Table XI.

TABLE XI

PERCENTAGES OF HIGH SCHOOL COUNSELORS AND STUDENTS
WHO MARKED ONE ''HOUSING' AND ONE '"OTHER"
INFORMATION SUBTOPIC AS

MOST USEFUL
Information :
Unit Subtopics % of Types of Respondents
Counselors Students
Housing's Residence Halls 66 75
Other's Basic Expenses . 63 59

The "Housing" information unit's ""Residence Hall" subtopic
certainly justified its existence in the 1975 Guide. Comprising 75
percent of '"Housing's'" copy space, '"Residence Halls'" was listed as
most Used by 75 percent of the responding Students and 66 percent of -
the Counselors. These were the highest percentages of respondents

listing any subtopic'as most Used.



29

The "Freshmen Living Options'" and "Fraternities and Sororities"
drew only miniscule percentages of respondents who said they were most
Useful subtopics.

From the "Other" information unit, only '""Basic Expenses' was most
Used by a substantial percentage of respondents. Again, the pef-
centages were high, as shown in Table XI. '"Basic Expenses' comprised
only 12 percent of the "Other'" unit's 60 inches of copy, but 63 percent
of the Counselors and 59 percent of the Students listed it as most
Used, making it the '"highest payoff'" block of content.
| The "Other'" information unit cérried.17 subtopics on four pages
of the Guide. Aéide from "Basic Expenses,'" the only most Used sub-
topics worthy of mention weré the "Alphé'Program" and "Athletic
Activities," listed as most Used by 13 and 9 percent of the Students,
respectively. The following ''Other' unit sﬁbtopics‘were listed most
Used by only negligible percentages of Counselors or Students:

Career Decision-Making Workshops

Cars,vMotorcycles and Bicycles

Clubs and Organizations

Counseling and Tutoring Services

Freshman Programs and Services

Hospital and Clinic

Hospifaliza;ion Insurance for Students

Minority Programs

ROTC--Army and Air Force

Seretean Center for the Pérforming Arts

Special Services

Student Union
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The University Library

Veteran's Information

Veterihary Medicine

Looking back at Table XI, one might speculate that the over-all
Help ratings given the '"Housing'" Information unit was due primarily to
the "Residence Halls'" subtopic. A higher percent of Students than
Counselors listed the topic as most Useful.

For the fourth-ranked '"Other'" information unit, the ''Basic
Expenses' subtopic saved the day, so to speak. The '"Alpha Program' and
"Athletic Activities' probably boosted the Help ratings somewhat, from
fhevStudent end, but 15 of the "Other'" unit's subtopics held question-
able value. '

An over-view shows thét only 10, perhaps 12--about one-third of
‘the 38 subtopics in the Guide were listed as most useful by a sub-
stantial percentage of responding Counselors and/or Students. And of

vthose topics, only a few could be labelled as "H%gh payoff," méaning
that the percentage of copy space consumed was less than the per-
centage of respondents who listed them as most Used. The "difference"
column in Table XII can be used as a réugh index of the '"payoff" value
of the moét-Used topics.

Looking at the right-hand célumn of Table XII, 'Basic Expenses"
in the '"'Other" informatian unit showed the biggest payoff, in that an
average of 61 peréent of the respondents listed it as most Used, while
it comprised only 12 percenf of the unit's copy space.

Other topics which consumed a lesser pércentage of space than the
average percentage of respondents who most Used them were (in order of

magnitude of '"payoff"): "Five Steps on Enrollment Day,'" 'Financial



Aids," "Course Number Explanation,'" '"Credit by Examination,"

"Admission Requirements,' and '"Application Packets."

TABLE XII

TEN GUIDE SUBTOPICS LISTED BY AVERAGE PERCENTAGE

“OF RESPONDENTS WHO MOST USED THEM AND
PERCENTAGE OF TOTAL COPY SPACE USED
IN THEIR RESPECTIVE INFORMATION
"UNITS
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Information
Unit and

SubtoBic.

%

s of Respondents and Copy Space

Average %
Respondents
Who Most Used

% of Copy
Space
Consumed

Percentage
Difference

Housing:
Residence
Halls

Other:
Basic Expenses

Aids:
Scholarships

Enrollment:
‘Five Steps on
Enrollment Day

Aids:
Financial Aids

Enfollmeﬁt:
Admission
Requirements

Academics:
Credit by
Examination

Academics:
Sample

Requirements Page

70.5

61.0

44.0

29.0

24.0

23.5

75
12

65

19

14

19

15

30

- 5.5
+49.0

-21.0

+22.0

+15.0°

+ 5.0

+ 8.5

-13.5
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TABLE XII (Continued)

Academics:
Course Number
Explanation 16.0 . . 6 _ +10.0

‘Enrollment:
Application
Packets 13.5 11 + 2.5

Subtopics which used a larger percentage of space than thé
average percentage df respondents who most Used them were: "Residence
Halls,'" "Sample Requirements Page,ﬁ and ''Scholarships."

- The reader should bé reminded that the foregéing "payoff" analysis
is not the last, all-encompassing word. It merely referred to per-
centage of space consﬁmed versus top usage by subStantialAperceﬁtages
of respondents. This does not mean that subtopics not listed were
useless. This section was only a sub-part of the §vera11 analysis,
highlighting subtopics which were "sure bets' as the most Useful for
the most respondents.

Subtopics least-used by a substantial perceﬂtage of both Students
and Counselors were: "Fraternities and Sororities,'" "Employment Other
Than Work-Study,'" "ACT Test," "Section of an Undergraduate College,"
and.”Degree Program Options."

These most- and leést—Used subtopics will be discussed further in
the sectipn dealing with similarities in Help pfovided by the Guide's

six information units.
Similarities in Heip Provided by Information Units

In any correlated groups study such as this--in which the same
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persons respond to several variates--a major concern centere on the
similarity of responses to those variates. This concern relates to
research question No. 5.

For exampie, did the Students tend to view some information unitsA
similafly in terms of Heléfulness, yet different from other units?

Put hypothetically, Students may have viewed the "Enrollment,"
"Housing'" and "Aids" units as alike inAHelpfulness. If "Enrollment"
was rated high, then "Housing" end "Aids'" were raped high. At the
same time, the Students may have viewed the "Introduction,'" 'Academic"
and "Other" units similarly, but different from the "Enrollment,"
"Housing'" and "Aids" group. If such were the case, the author simply
would want to know which, if either, of the two groups of units netted
a significantly higher mean Help score.

To defermine if respondents perceived the Help given by informa-
tion units in terms of ''clusters,'" the author inteféorielated informa-
tion unit scores assigned by Students and by Counselors. Pearson r
product-moment correlation coefficients were computed between the 157
Students' ratings and each information unit and every other unit,
yielding a 6 .x 6 matrix of intercorrelations, as shown in Table XIII.

Using McQuitty's Elementary Linkage and Factor Analysis,2 the
author found all information units subsumed by one factor, or type,
with "Academics' as the typal representative. This simply means that
the relative ratings given the six information units by Students, pos-

itively correlated enough to exceed zero expectation. Further, the

ZL; McQuitty, "Elementary Linkage Analysis for Isolating Ortho-
gonal and Oblique Types and Typal Relevancies,' Educational and
Psychological Measurement, XVII (1957), pp. 207-229.




"Academics" unit was the most representative of all units, since its
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relative ratings were most like those of the other five units,‘on the

average, as determined by McQuitty's procedure.

TABLE XIII

INTERCORRELATIONS OF ALL POSSIBLE PAIRS OF GUIDE

INFORMATION UNIT SCORES, AS ASSIGNED

BY 157 STUDENTS

Information Units

Product-Moment

Probability of

~Coefficients (1) r= Zero
H0using-Enrollment ‘;423 <.01
Housing-Academics . 397 <;01
Other-Housing .352 <.01
Enrollment-Academics .351 <.01
cher-Introduction .320 | <.01
Other-Academic .284 <.01
Other-Aids .272 <.01
Aids-Housing - .270 <.01
Academics-Introduction . 262 <.01
Aids-Academics .259 <.01
Aids-Enrollment .234 <.05
Aids-Housing .232 <.05
Aids-Introduction .179 <.05
Enrollment-Introduction .163 <.05
Housing-Introduction .131 >,05
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However, the factor loadings in Table XIV indicate that none of
the units showed anything more than a moderate correlation with the

representative unit.

TABLE XIV

CORRELATIONS (FACTOR LOADINGS) OF FIVE GUIDE
INFORMATION UNITS WITH THE TYPAL
REPRESENTATIVE UNIT--'"ACADEMICS"

Information Factor

Units _ Loadings
Academics :
(typal representative) 1.000
Housing .397
Enrollment ' .351
Other | . 284
Aids .262
Introduction .259

_ In essence, the factor loadings in Table XIVAindicate that
Students viewed the Help given by the six information units as signifi-
cantly, but not highly, similar. In other words, a low-fo-moderafe
amount of variation in the perceived Help scores assigned to
"Academics' was shared by other units. But. . .the majority of vari-
ation in Students' Help ratings was due to specific typesvof informa-

tion offered by the particular information unit. This implies that
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each of the units offered something that the others did not. It
should not be inferred, however, that the specific '"'something' was re-
garded as highly Helpful. This is to say that variation between Help
scoreg assigned by individual Students is not necessarily related to
the total and/or mean Help score.

Due to the lower level of measurement for some aspects of this
study, the author was limited in speculating on the nafure of the
underlying dimension of Help shared by all information units and rep-
resented by the '""Academics'" unit. But the folloQing suthopics,
designated as most Helpful by a substantial percentage of Students,
shed some light:

Enrollment: 'Five Steps on Enrollment Day"

Academics : '"Credits by Examination"
Academics : ''Sample Requirements Page'
Aids : "Scholarships"
Aids : "Financial Aids" .
Housing : '"'Residence Halls"

. dther ¢ '"Basic Expenses'"

The above list of most Helpful subtopics, as designated by the
greafest percentage of responding Students, involves needS'and éon;
cern§ of prospective students prior tb, or on the day, they enter the
university} These needs and concerns center on basic and initial
“survival measures such as housing, income and expenses, and activities
or opportunities that could ease the burden of "settling in" and
becoming a bonafide college student.

Perhaps the typal rebrésentativeness of "Academics'" is more under-

standable in this light. Subtopics such as '"Credits by Examination"
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and '""Sample Requirements Page' do not involve matters ﬁhat must be
attended to at the start. In this respect, '"Academics' does share
commonality with such matters as‘énrollment, income, expenses and liv-
ing accommodations.‘

Taking this a step further, the author suggests that the six
information units are subsumed by an underlying dimension of Helpful-
ness that could appropriately be labelled "Initial Basic Survival
Information."

The above most-Useful topics seem to be more detailed and seem
to ‘involve matters that‘involve action on the Student‘s part.‘ They
differ from the items designated aé least-Helpful in several respects,
though it may not appear so on the surface.

Many of the least-Useful subtopics comprise nothing more than the
most superficial announcement that something exists or that something
is required. They lack the '"bread-and-butter,' how-to-do or must-do
characteristic. Furthermore, their coﬁtents are;covered in other sub-
topics. Many of the least-Used subtopics pertain to matters already
decided upon and which more specific information is needed. As . -
examﬁles, the subtopics on fraternities and sororities, employment,
degree options, selection of an undergraduate college, living options,
etc., were ihcluded as "announcement' items but none contains an
appreciable amount of detailed information.

As with the Students, product-moment correlations were computed
between the 76 Counselors' :atings of each information unit and every
other unit, again yielding a 6 x 6 matrix of intercorrelations, as

shown in Table XV.
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TABLE XV

INTERCCRRELATIONS OF ALL POSSIBLE PAIRS OF GUIDE.
INFORMATION UNIT SCORES ASSIGNED
BY 76 COUNSELORS

Information Product-Moment Probability of
Units Coefficients (r) T = Zero
Academics-Aids | .48 <.01
Academics-Housiﬂg .46 <.01'
Academics-Other , ;44 ’ , <.01
Aids-Housing .44 ' <.01.
Other-Enrollment .42 <.01
Aids-Enrollment .36 | <.01
Aids-Other | .35 | <.01
Academic-Enrollment .35 - <.01
Academic-Introduction .30 <.01
Aids-Introduction .29 Ao <.05
Housing-Enrollment .26 <.05
Housing-Introduction li .21 >.05
Other-Enrollment .14 , >.05
Enrcllment-Introduction .06 _ | >.05

~ Other-Introduction .08 >.05

Again, the representative unit was ''Academics,' as was the case
with Students. Still, the factor loadings in Table XVI showed only
moderate correlations of the other units with "Academics,'" though they

were higher than in the case of Students.
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TABLE XVI

CORRELATIONS (FACTOR LOADINGS) OF FIVE GUIDE
- INFORMATION UNITS WITH THE TYPAL
REPRESENTATIVE UNIT--"'ACADEMICS"

Information Factor .
Units Loadings -
Academics '

(typal representative) 1.000
Aids .480
Housing .460
Other - A .440
Enrollment - .350

Introduction . 300

Cémparing Table XVI to Table XIV, page 34, 6pe can see that
Counselors, generally, viewed all units more similar to the typal
representative than did Students. This may be due to the nature of
their work. They are the ''gatekeepers,' so to speak, who must utilize
most units in order to assimilate,a broader scope of information to
accqmmédate a wide variety of Student interests.

This, incidentally, could account for the overéll higher mean
Help scores registered by Counselors, overall, for the '"bread-and-
butter'" units éf "Academics," ”Housing," "Enrollment," énd "Aids."

Otherwise, the profile of Counselors' ratings was similar to the
Students'. One underlying dimension, represented by "Academics,"

subsumed all the information units. And a substantial percentage of
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Counselors marked similar subtopics as most- and least-Useful, with
few exceptions. A larger percentage of Counselors than Studehts listed
"Admission Requirements' apd "Scholarships'" as most-Useful. And none
of the Counselors listed "Living Options" as least-Useful, while ‘25
percent of the Students did so. The same pattern was shown in the case
of "Admission Acceptance."

| Agaiﬁ, these are cases in which Counselors use information from
the Guide to pass along to Students, suggesting that the lattef don't
take the information directly from the publication.

The single undérlying Help factor for Counsélors wouldbhave to be
labelled "Basic Initial Survival Information" as in the case of
Students. But é footnote is needed to the effeét that some information
with less immediacy‘is assimilated by Counselors as a backdrop in case

it's requested.



CHAPTER III
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Summary

The Guide, overall, was rated ﬁear to the '"very Helpful" level
by Céunselor§ and Students, combined. Counselors, however, rated the -
ggigg as more Helpful than.did Students; but this was due to their
higher ratings of ''Academics,'" "Enrollment,'" 'Housing,'-and "Aids"
units. "Intfoduction” was equally helpful to both groups as was the
"Other" unit. |

"Enrollment'" was the most Helpful unit to all respondeﬁts,
combined. '"Academics,'" "Housing'" and '"Aids'" tied as the second most
Helpful units. Third most Helpful was the‘_"ofher" units, with the
"Introduction'" least Helpful. "Enrollment,'" '"Academics,' '"Housing"
and "Aids' were rated above the '"very'" Helpful level.

The above findings refer to all respondents combined. But, when
types of respondents were taken into account, the picture changed
éonéiderably. However, a few of the above findings stood the test
across both groups:

The "Introduction' remained the least Helpful for each

.typé of respondent.
"Academics' and '"Housing" ;emained equally Helpful to

Counselors and equally Helpful to Students.

41
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"Enrollment" continued to hold the edge over '"Academics,"
"Other" and '"Introduction'" units for both groups;

Looking at the types of respéndents, separately, the author found
the reiative Help lévels of units &epended on the»type of respoﬁdent.
"Housing" and "Aids," which were less Helpful than "Enroll-

-ment,'" overall, were equally as Helpful as "Enrollment'" to
Counselors..
"Aids," which equalled '"Housing,'" over-all, was more. Helpful
ful than "Housing" to the Counselors, but less Helpful than
"Housing" to Students.
"Aids,'" which equalled "Acadehics," over-all, was more Help-
ful than»"Academics" to Counselors, But less Helpful than
"Academics' to Students.
The "Other" unit, which was leés Helpful than 'Housing"
or "Aids," overall, offered the same amount of Help as
"Housing" and '"Aids" for the Students. ;
If one were tb choose combinations of information units.most‘
Helpful to Counselors, 'Aids''-"Enrollment" wouid,fulfill the need,
followed by "Enrollment"-"Housing," and "Housing"-ﬁAcademics," in that
ordér. |
_ For Students, "Ehrollment" alone provided the most Help, followed
by "Academics''-'""Housing,' ''Housing''-'"Other' and ''Other'-''Aids."
McQuitty's Elementary Linkage and Factor analysis showed that, on
the average, the ''Academics'" unit explained the most variation of Help
scores assigned by Counselors and Students. In other words, there
were bits of information in all units that seemed to have something in

common with bits of information contained in-theA"Academics" unit, at
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least statiétically.

The most- and least-Useful subtopics of the various information
units gave some insight into a single underlying Help dimension present
in all units, as rebresented by "Academics."

Under "Academics,'" only three of the eight subtopics were most-
Used by a substantial percentage of either type of respondent. They
were: "Credit by Examination,'" '"'Sample Requirements Page,” and '"'Course
Number Explanation." Least Useful were "Degree Program Options,"
"Honors,'" and 'Useful Publications for Curriculum Planning."

"Enrollment" carried three most—ﬁseful subtopics: "Five Steps of
Enrollment Day;"'”Admission Requiréments,” and "Application Packet."
Least Useful were "ACT Test,'' "Selecting an Undergraduate College," and
"Admission Acceptance."

"Aids" drew most Use with its "Scholarships" and "Financial Aids"
subtopics. Least-Useful was 'Student Employment Other than Work-
Study." _ . . .

"Housing's" big payoff subtopic was "Residence Halls." '"Frater-

- nities and Sororities' was listed as least-Useful by substantial .
numbers of both types of respondents.

The "Other'" unit, in essence, carried only one most-Useful sub-
topic: '"'Basic Expenses."

A closer look at most-Useful topics, compared with least-Used,
suggests that the former provide "Initial Basic Survival_Information.”
That is, the most-Useful information addresses the needs and concerns
of prospective students prior to, and on, the day they enter the
university. As stated in Chapter 11, the most-Useful topics center

on initial survival matters such as housing, income and expenses, and
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activities or opportunities that could ease the burden of ''settling

in" and becoming a bonafide college student (See pages 35-36). So
topics related to immediate survival in the first days seem to comprise
the underlying Help dimension that other units share with the repre—
sentative '"'Academics."

The author took a rough measure of the payoff value of various
subtopics which deserve mention. ''Payoff' simply refers to the per-
centage of respondents who fegisfered "most-Used" for a topic, com-
pared to the percentage of information unit space the subtopic consum-
ed.

"Basic Expenses' under the "dther" unit had the higheét payoff.
Consuming only 12 percent of the "Other' copy space, an average of 61
percent of the respondents iisted it as most-Used. Other relatively
high payoff subtopics were '"Five Steps of Enrollment Day," '"Financial
Aids,'" ""Course Number Explanation;" "Credit by Examination,' "Admission
Requirements,” and "Application Packets." .

"Scholarships,'" though a highly Useful item, turns out to be a
deficit, as does the "Sample Requirements Page."

Even more of a deficit were the subtopics which seemingly drew
little Usage, if any at all. Topping this list was the '"Sample
Catalog Page and Trial Study." Others were:

Admission Acceptance

ACT Test

Selecting an Undergraduate College

Degree Program Options

Honors

Useful Publications for Curriculum Planning
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Undeclared Major »

Student Employment Other ThankWork-Study

Living Options

Fraternities and Sororities

Further, the suspected low Usefulness of more than two-thirds of
the subtopics in the "Other" unit renders it a serious deficit, taking

a lion's share of space and returning practically no benefit.
Conclusions and Recommendations

In total, the Guide appears to have high value for prospective
students and high school counseloré. All_the units, except the
"Introduction,'" received highly commendable Hélp ratings.. Both groups
reported strong usage--the Counselors significantly more than Students.

Beneath the surface, the picture was complex and not as bright.
Data indicated that high Help ratings of information units were due to
only'portions of their contents, in many cases, wery small portions.
Perhaps less than a third of the 38 subtopics in the Guide realized any
appreciable usage, let along high Usage. |

Ten or 12 of the most-Used information unit subtopicé for
Counselors and/or Students should be studied carefully from the stand-
point of giving them different treatment and priority in the Guide--
even to the point. of making them independent units.

The "Enrollment'" unit, for examplé, was the top-drawing unit for
Students and was among the three most-Useful for Counselors. The
single subtopic that carried this unit was "Five Steps of Enrollment
Day,'" an initial survival tépic for a high school senior preparing to

enter college. "Admission Requirements' and '"'Application Packet"
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probably only moderately contributed to the unit's Help ratings, but
should not be ignored.

"Housing" a number-two-rated unit, was more Helpful to Counselors
than.Students, though it justified ité existence with both groups.
Again, only one subtopic seemed to account for the high ratings. That -
was '"Residence Halls."

Like "Housing," the unit on "Aids" was rated secbnd in Usefulness,
overall. This unit, too, was more Helpful to Counselors than Students,
though highly Useful to both. Contributing most to this large, space-
consuming unit were ''Scholarships' and '"Financial Aids,'" with thg
former seemingly holding a strong edge. Further, it seemed that
"Scholarships'" was most-Used by a higher percéntage of Counselors than
Students, while a higher percentage of Students than Counselors listed
"Financial Aids" as most Useful. |

- "Academics,'" another overall second-place unit, along with "Aids"
and "Housing,'" rocse to the level of 'Aids'" and '"Housing'" for Students,
 but dropped below the other two units for Counselors. The subtopic
contributing most to '"'Academics' seemed to bé "College Credit by
Examination." Other worthy contributors were "Explanation of Course
Numbers,'" due mostly to Student appeal, énd the "Sample Requirements
Page." The '"Undeclared Major' is worthy of mention, in that notice-
able percentagés of Students listed it as most-Used and least-Used.

So the subtopic may servé a function to high school senioré who have-
n't thought about é major, but are hunting. The question remains
about the value of this subtopic in a pre-univefsity booklet. Perhaps

it should be included, in very brief mention, with the related
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subtopic "'Career Decision—MaRing Workshops'" in a catch-all section
of the Guide.

| The '"Other" information unit was as Helpful to Students as was
ﬁHousing" and ”Aidsp" And Counselors used the unit as much as did
Students. This ''quite-to-very'" Helpful units' Usefulness to both
types of respondents seemed to arise almost solely from the "Basic
Expenses for Two Semesteré” subtopic. Again, one can see the‘immedi—
ate survival aspect of this subtopic.

Not surprisingly, 80 percent of the '"Other'" unit, comprising 17
subtopics, was most Used by only a negligible percentage of Students
and/or Counselors. And a closer ibok at these subtopics clearly shows
they relate to topics potentially appealing to small special interesfs
and/or to information a high school senior would not be concerned with

immediately, regardless of the short- or long-term importance.

There are no indications in this study that it would be useful to
prepare and issue separate booklets for students ,and for counselors.

A single publication should be continued; in that there is muéh more
agreement than disagreement between the two respondent groups on -the
Help value of the six information units compriéing‘the Guide and on the
Usefulness of subtopics in each unit. Counselor interest can be
related directly to student interest, in.that~counselors use the book-
let as a reference source for answers to student questions.

Since counselors may be presumed to deal with all the students
assigned to them, they might be expected.to find more sections of the
publication to hold high Help value than would an individual student
concerned only with his or her own quesfions. The author found this to

be true throughout the study.



48

Attention should be given to reorganizing information contained
in the Guide to provide easier access to those items reported by both
groups to be of greatest.Use. Outlined in the following paragraphs is
an organization of content which could accomplish this goal.

An introductory section states briefly the advantages of -obtain-
iﬁg a college education--that the underlying principle of all things
associated with the university experience is the promotion of the
individual's academic pursuits. The differences between college and
high school are stressed, pointing out the need to make more personal
decisions and to'assume more responsibility along with_the increased
freedom of action and of choice. A feeling of uncertainty on tﬁe part
of many students entering the universifylis reéognized as a normal
state, and the many OSU programs designed -to relieve this tension are
emphasized. |

The second part of the Guide would provide what amounts to an
annotated table of contents presented in the form of two "checkliéts."
Oﬁe list (in the author's opinion, the most important) would be
addressed to ""things to do during your senior year in high scﬁool to
prepare for entering OSU." Key introductory words in this checklist
would be '"Plan," "Apply,ﬁ "Familiarize yourself," "Submit," etc. The
eight to ten subtopics designated by students as providing the most
Help to them each can be treated in this manner.

A sample entry might read:

‘Assess your aéademic strengths to determine if you
may be able to earn college credits through Advanced
Standing Examinations. See page __ .

Estimate your college expenses. A semester's
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expenses for a typical OSU student are about
$ . See page .

Apply for a freshman scholarship if you feel you
qualify, or for other financial assistance.
See page . ’

The second portion of the checklist would contain a step-by-step
guide to take the student from the day of arrival on-campus through the
first weeks of the semester. |

The attempt in this checklist section should be to give the student
not only a prescription of the steps to be taken toward becoming an OSU
student -but a time frame in which each step should be accomplished. If
~ the checklist is followed, it would insure that the student has not
overlookea some essential part of what is a rather complicated process
of becoming a college freshman--call it "Initiél Basic Survival
Information" for proépective Oklahoma State University students enter-
ing from high school.

The third part of the Guide would be organized much in the manner
of the present six information units comprising the book. It would
give details, examples and procedures--the reference section for the
preceding annotated contents. Items considered of extremely low inter-
est or payoff value, mentioned earlier in this study, should be
considered for either elimination or a reduction in the amouﬁt of space
they occupy.

True, there are someAbits of information which a reader (parti-
cularly a student reade?) needs to know about thg university even
though he:may not know needs exist. And he méy even perceive the item
of little help if he were questioned about it.  The fact that a reader

perceives an item of being of little use to him, however, is good
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indication that getting him to read such information when presented is
a large problem. Cause still remains, However, to present such inform-
ation and to do the best job possible to insure that it is both seen
and read.

There were sufficient student responses concerning the presenta-’
tion of campus directory information to warrant comment. They
indicated a need for a directory to the student help services avail-
able on campus, including the namé of the person to see, the office
location and phone number. The author hesitates to recommend inclu-
sion of such a directory as a part of the Guide since the Guide is
distributed while the student is still in high school, and it wou1d be
~ doubtful that many would still be able to iocéte their copy when they
arrived on-campus. There is indication that greater attention shduld
be given a directory in one of tﬁe other publications which is furnish-
ed students when they arrive at the university.

Although the above recommendations concern the Guide, the author
is concerned that all the publications (relating to students) -issued by
the university be considered as a total "information packageﬂ" These
publications, as a system, should be examined to determine if they meet
the student need for information, at the time they need it, and offer
a presentation that is easily understood and assimilated. Continuing
evaluation of the publications system could produce economies for the
‘university and better, more useful information packagés for prospective

students. -
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Oklahoma State University STLWATER, OKLAHOMS, 74074

(405) 372-6211, EXT. 291
DIVISION OF PUBLIC INFORMATION

April 12, 1976

Dear OSU Freshman,

In the interest of keeping 0SU's information program responsive
to the needs of high school students contemplating college,
we're asking for a few minutes of your time to evaluate the
0SU Guide for New Students.

As a 1975-76 0SU Freshman, you should have received a copy of the
Guide either by mail, from your high school counselor, or from an
0SU representative who visited your school last year. You'll
remember that the book you received had a pretty colored picture
on the cover; the content of the copy in this envelope is
identical -- it's merely been reproduced in black and white in the
interest of economy. Evaluation forms are printed in gray

boxes near the heading of the six main sections of the book for
use In expressing your opinion concerning the content of each
section.

Your evaluation of the contents of the Guide and your answers
to the brief questionnaire which is attached will be of great
assistance in our intent to offer prospective freshmen the
information they need about our university.

After you've completed your evaluation, just place the questionnaire
and marked copy of the Guide back into the envelope in which

it arrived, mark your name and address off the front of the
envelope and drop it into any campus mail slot. No postage is

necessary.

Thanks so muctﬁjﬁ:/your help.
7 z/jmu}\, 7&1

Gerald Eby

Head, University Publications Services

Attachment
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QUESTIONNAIRE
Evaluation of 0SU's Guide for New Students

(Please check one answer)

___yes __no

How did you receive your copy of the Guide?
____ From high school counselor
___ By mall request
____ From OSU representative at a career day
____Other means

Were you undecided in cholce of a college when you received the book?
___yes ___no '
If undecided, how much influence did the Guide have in making a choice?
___ A great deal
A little
____ None

Please indicate by numbering 1, 2 and 3, the most helpful OSU publications
you saw before enrolling:

Undergraduate Catalog

0SU Programs and Requirements

Guide for New Students ___ Other
Career leaflets

Housing brochures

Financial Aids brochure

Did you take the Guide home for your parents to see?
___yes __no
To what extent did they participate in your decision to attend 0SU?
___ A great deal
___50-50 decision
___Very little

You have by now been on campus for nearly nine months and know first-hand
what OSU is like. Can you tell us how we might modify the Guide for New
Students to better describe the university to a prospective new student.

Now, please turn to the attached copy of the Guide and make a section-by-
section appraisal of its contents. Evaluation forms are printed in gray
boxes rear the heading of each section. Large, bold letters are placed
by each topic within a section for use in designating which topic was
most useful and which was least useful to you.
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Okla/homa/ State Un’l:’l)e’r S’I:ty STILLWATER, OKLAHOMA, 74074

CLASSROOM BUILDING
(405) 372-6211, EXT. 291
DIVISION OF PUBLIC INFORMATION

April 12, 1976

Dear High School Counselor,

We would be most grateful if you would take a few minutes to

give us an evaluation of 0SU's Guide for New Students. Is the
publication helpful to you in advising students? Does it provide
the information which students want and/or need? What changes
can we make to make it more useful?

Your responses on the brief questionnaire and to the evaluation
sections of the attached copy of the Guide will help us provide
the Information you and your advisees need.

You will recognize that the cover of the attached Guide is from
last year's book -- not the one you have been using during this
school year. This is because we are also surveying student opinion
of the Gdide, and in order to help current OSU freshmen identify
the publication, we've printed the cover of the book which they

saw while still in high school.

A postage paid envelope is enclosed for your convenience in
returning the questionnaire and the marked copy of the Guide.

Thanks so much for your help.

Sincesely,
M@%)

Gerald Eby, Head
University Publications Services

Attachment
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QUESTIONNARIE

Evaluation of 0SU's Guide for New Students

As a high school counselor, have you found the Gulde for New Students
helpful in advising prospective college students?
____yes —_ho

Please 1ist the three topics covered in the Guide which are of the
most help to you in assisting your adyisees

1.

2.

3.

Is there a topic on which we have failed to give you enough information?

Where are we gullty of giving you more information on 3 teple than you
need to do an effective job?

How does 0SU's Guide rank among prospective student information pieces

you receive from other universities?
Better than most
About the same P
Not as good as most

Was the Guide made available to you in sufficient quantity to distribute
to interested students last year?
___yes __no
Please indicate by numbering 1, 2 and 3 the OSU publications which are
of most help to you in advising students:
Undergraduate Catalog Other
____0SU Programs and Requirements -
Guide for New Students
" Career leaflets
Hoysing brochures
____ Financial Aids brochures

Please tell us how we might modify the Guide for New Students to better
describe the univer5|ty to a prospective student.

Now, please turn to the attached copy of the Guide and make a section-by-
section appraisal of its contents. Evaluation forms are printed in gray
boxes near the heading of each section. Large, bold letters are placed

by each topic within a section for use in designating which topic you found
most helpful and which least helpful in your task of counseling students.
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AN INTRODUCTION

| found this
section to be:

Extremely helpful
Very helpful

Quite helpful
Somewhat helpful
Not at all helpful
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OKLAHOMA STATE
UNIVERSITY IS . . .

ready to meet your educational
objectives through Instruction-
Research-Extension

dedicated to quality teaching

authorized to grant under-
graduate and graduate degrees

committed to instructional innovations

recognized nationally for a
variety of important accomplishments

devoted to meeting future societal
needs

oriented to the importance of the
individual student

noted for its beautiful and
functional campus

interested in solving problems
for human betterment

—




OSU IS COMMITTED TO

SERVING PEOPLE THROUGH . . .

highly qualified teachers
outstanding academic programs
hundreds of research projects

extension and public
service programs

a nationally recognized library

the environmental institute

£
£

]
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OSU OFFERS YOU . . . . .. A PEOPLE-TO-PEOPLE
EMPHASIS PROGRAM THAT STARTS
WITH YOU AS A HIGH SCHOOL

comfortable and stimulating STUDENT IN THE ACCOMPLISH-
facilities for living, MENT OF YOUR EDUCATIONAL
study and recreation GOALS.

on-campus housing whether
single or married

sororities and fraternities
big eight sports
varied intramural sports

two hundred fifty student
interest groups

Army and Air Force ROTC

placement services for employment




ACADEMICS

I fei@ndv thvl‘,s:
section to be:

Lx

Most useﬁ

ES

Academics are emphasized at Okla- composite score of 28 or above (and

homa State University. Because of students who have successfully com-

its outstanding academic programs pleted one or more college semesters

and its stature as a major university, of work with a 3.25 grade point

a degree earned at OSU is inter- average or better) may select honors

nationally recognized. Graduates of courses from the general curriculum.

OSU are sought after by employers, In honors classes, professors utilize

compete successfully for admission innovative techniques which en-

to advanced professional schools, courage independent study and simui-

and serve in positions of leadership taneously promote group learning

in a wide variety of human endeavors. experiences, Students interested in
honors programs can obtain further
information by writing the Office of
High School and College Retations

osu

at OSU.
ADEGREE PROGRAM OPTIONS

More than 200 undergraduate
degree options are offered by six
colleges—Agriculture, Arts and
Sciences, Business Administration,
Education, Engineering and Home
Economics. (For details on indivi-
dual degree requirements, see
booklet titled Oklahoma State Uni-
versity Undergraduate Programs
and Requirements, 1975-76 in your
high school counselor's office.)
Additionally, 68 Master's degree and
49 Doctor's degree programs are
offered through the Graduate College
and the College of Veterinary

COLLEGE CREDIT BY EXAMINATION
Advanced standing examinations are
given to determine a student's pro-
ficiency in a given subject for the
purpose of awarding college credit.
Afthough any student can take ad-
vanced standing examinations, the
tests are designed for students who
have achieved a level of proficiency
in a subject normally expected of a
college student.

College credit by examination can
be earned through the College Level

Medicine. ' Examination Program (CLEP) and the
If a student cannot find a degree OSU Departmental Advanced Stand-
program that fits desired career ing Program.

goals, he or she may choose to parti-
cipate in the Bachelor of University
Studies degree program. This pro-
gram allows a student to pursue
unique educational objectives by
combining portions of degree
programs offered in different depart-
ments and colleges.

CLEP. The College Level Examina-
tion Program is a nationally recog-
nized program of advanced standing
examinations. They are given each
month at more than 1100 testing
centers in the U.S. (one of which is
at OSU). CLEP credits will transfer
to any college or university partici-
pating in the program.
The subject exams consist of an
objective portion and, in some fields,
BHONORS PROGRAM an essay portion. (A word of caution:
The University Honors Program is If you take the exam at a testing
designed for the student with unusual center other than OSU, you should
academic capabilities and initiative. determine whether OSU requires an
An entering freshman with an ACT essay in addition to the objective
portion.)

Using the Iarge. bo
Yetters printed by ach ,j
hedding below, tel

oEic whlch was

Least useful _

Each subject examination costs $20
(ho tuition fee is charged by OSU for
credit hours earned through these
exams). The test is graded on a pass/
fail basis. Academic credit for an
exam passed will be recorded on your
transcript after you have successfully
completed 12 hours of work at OSU.
A failing grade on the CLEP will not
be recorded on the transcript.

A CLEP registration guide and a
booklet listing institutions partici-
pating in the program are available
from the OSU Bureau of Tests and
Measurements, Room 213, North
Murray Hall.

Depar | Ad d Standi
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